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Hucepmayuonnuam mpyo e o006cvOeH U NpedsiodceH 3a 3awuma Hd
3acedanue nHa kameopa ,, IHcuxonoeusn* kom @uirocogpcku gaxynmem na

FOzo03anaoen ynusepcumem ,,Heogpum Puicku' — bBracoeszpad Ha
26.09.2022 2.

B cvovpoicanuemo cu ducepmayuonHusim mpyo 6Kuouea Y600, mpu
2nasu, OUCKYCUsl, 3aKTIOYEeHUS, NPUHOCU U NPUTONHCEHUSL.

Texcmvm e 6 obem om 165 cmpanuyu u exmiousa 29 ¢ueypu u 38
mabauyu. Lumupanama numepamypa ooxeawa 284 3az2iasus Ha epvyxu
U AHTULICKU €3UK.

3awumama na oucepmayuonunus mpyo we ce npogede na 11.11.2022
2. om 13 u. ¢ 3ana 12104, ITvpeu xopnyc na FO3Y ,, HeopumPuncku” —
brazoesepao, nped nayuno sxncypu.

Mamepuanume no 3awumama ca Ha pasnonioiCeHue 8 KaHyerapuama
Ha kameopa ,Ilcuxonocus” ma mpemu emadic, NbpsU KOpNyc Ha
FOzo03anaoen ynusepcumem ,, Heogpum Puncxu” — Braeoegepao.



BnBeaenne

[IpodecrnonamHoTO MperapsHe € eINH OT OCHOBHUTE MPOOIeMH 3a
paspeiaBaHe B ChbBPEMEHHUTE MKOHOMHKH. HeszaBucumo ot oOnacrra,
chepara WIHM CICIUAIHOCTTA, 3HAYMTEICH IMPOILCHT OT CIYXKUTCIUTE
W3MATBAT CUMIITOMH Ha TIperapsHe WIn JOpH MPHU3HALY Ha rperapsiHe. B
CBETOBHATA JIMTEPATypa CHUHAPOMBT CE OIpPENeNs KaTo WHTCH3UBHO
TICHXOCOMAaTUYHO CBHCTOSHUE, TPH KOETO CIYXHUTENAT € oOXBaHAT OT
CTpec 10 TaKaBa CTETICH, Ye He € B ChbCTOSIHHE /1A H3ITBJIHSBA €)KETHEBHUTE
cu 3a1aud. ToBa sBIEHUE € NPUIPYKEHO OT APYTH CHUMIITOMHU KaTo
VHTEH3WBHA (U3NUIEeCKa yMOpa, CHUMIITOMH, CBBpP3aHH C JACTPEcHs,
YYBCTBO Ha T'HAB W ThI'a, KAKTO U APYTH INCUXOCOMATUYHU CHUMIITOMU,
(Schaufeli, Maslach, & Marek, 1993; Amaradidou, 2010; Flambouras—
Nietos, 2017; Koudigkeli, 2017; Lemonaki, 2017; Karagianni, 2018;
Manthopoulou, 2019).

Wnentudunmpanero Ha cHHAPOMA HA MperapsiHe € 0COOEHO BaKHO
3a M3cielBaHe Ha MPUYMHHUTENUTE My W pa3paboTBaHe Ha CpeACTBa 3a
nedeHnero My. [lo-KOHKpETHO, cropell W3CIIeoBaTeld B 00JacTTa,
(heHOMEHBT Ha OBPHAYT € CBBHP3aH MPHOPUTETHO C MPOIBIDKUTETHA U
HMHTEH3UBHA pa0oTa, KOATO CE€ XapaKTepU3Upa C BUCOKH U3UCKBAHUS KbM
TICUXWYecKaTa U PU3NIECKa U3PHAKINBOCT HA pAOOTHHKA. Y CTAHOBEHO
e, ue obnacTuTe, KbJIETO ce HAOII0/IaBaT Te3U EIEMEHTH, Ca CBhP3aHHU C
MPEIOCTABSIHETO Ha COLMAIIHUA YCIYrd Wid o0ciyxBane (Amaradidou,
2010).

Lenrta Ha HacTOsIIATA ITUCEpPTALUs € Jia Ce M3CIIe/IBa CTEIeHTa Ha
ObpHAYT MpU YYHTEIWTE B HAYAITHOTO YYHIHWIIE, KOETO Ie OBblae
M3CIIeIBAaHO B KOMOWHAIMS ¢ TPodeCHOHATHHS CTpeC U aeMorpadcekute
XapaKTEPUCTUKU HA YUUTENNUTE B Ha4anHOTO yuwinile. KpaiiHara nen e
Ja ce wuscienBarT pa3OuWpaHHMATa HAa YYUTEIWTE OTHOCHO TsIXHATa
YAOBJCTBOPEHOCT OT paboTaTa, NMpErapsHEeTO W CTPATEIMUTE, KOWTO
MIPUJIATAT, 32 J]a CE 3alUTAT OT TOBA SBJICHUE. 32 MOCTUTAHE HA TE3U LIEH
CH 33/1aJI0OXME CIIETHUTE H3CIICOBATEIICKH BBIIPOCH:
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- KakBa e crenenra Ha nperapsiHe Ha YUUTEITUTE.

- KakBa e crenenTa Ha y10BJIETBOPEHOCT OT paboTaTa Ha YUUTEIHTE.

- Kos e maii-noOpara ctpaterust 3a u30srBaHe Ha OBpHAyT Ha
YUUTEIHUTE.

- Kou ca ocnoBHuTe Aemorpadcku GakTopu, KOUTO BIHSAT BBPXY
nperapsiHeTo Ha yuntenute.OTroBOpUTEe Ha BCHYKH TSIX MOTHPCHUXME B
MPOBEACHO NICUXOJIOTHYHO M3CIEIBAHE C YIUTEIH, 00yJaBaIy YIeHHIIN
B HayaJIHaTa CTEIEH Ha 00pa3oBaHUe.

I'/TIABA 1. TEOPETUYHA YACT

B rnaBara ce npejuiarat TeOpeTHYHN HAYYHH aHAIM3H HA OCHOBHUTE
W3CIIeIBAaHN TIPOMEHJIMBY B JMCEPTAIIOHHATA pa3paboTKa BKIIOYBAIIN:
CHHIPOM Ha CMOIMOHAHO W3rapsiHe, CTpaTeruyd 3a CIpaBsHE C
pohecHOoHaHISI CTPEC, YAOBIETBOPEHOCT OT paboTara.

1.1. Cunapom Ha mperapsiHe

1.1.1 Jeqpununun na mepmuna ''npezapamne' u ucmopuuecka
odcmanoska

Cropen Maslach (1982), nperapsiHeTo mbpBOHAYAIHO € U3CICABAHO
B oOmactra Ha OOpa30BaHUETO, MEAMIIMHATA, COIMATHUTE YCIYTH,
NpPaBOCHUETO, PEIHMTHATA, IICUXHYHOTO 3]paBe W JPYTH CBBP3aHU C
yoBeka npodecun. PaHHUTE U3ciieIBaHUs HE YCIISIBAT J1a Ie(hMHUPAT SICHO
M KOHKPETHO CHHIpOMAa Ha TIperapsHe. 3a Ja ce Ipoydu
PasnpOCTPaHEHUETO MY Cpell yUUTEIHUTE U TOBA KaK JIa Ce CIIPABSIT C HETO,
MbPBOHAYATIHO C€ TpWiara camMo KIMHAYEeH Moaxol. [omsmMoTo
pa3HooOpa3ue OT Ne)UHHIMK BB3NPENIATCTBA KOHKPETU3HUPAHETO MY
KaTo TCcHXoJormdeH (eHOMeH. PasrpaHndaBaHeTo MexIy OBpHAyT U
cTpec e TpyaHo, Ho aBropute Maslach u Schaufeli (1993) 3asBsBar, ue
CHHPOMBT Ha ObPHAYT U CTPECHT MOTaT Jia ObIaT pa3rpaHUYCHH, aKO Ce
B3eMe TPEJIBUJ] BPEMETO.

112 Xapaxmepucmuku u emanu Ha ,npezapsaHemo

Figley (1995a,b) mocouBa obiacTuTe ¥ XapakTEPUCTUKUTE Ha

(YHKIIMOHAIHOCTTA HA MHIMBU/IA, KOMTO Ca 3aCETHATH OT CHHIpPOMA Ha
nperapsiHe. [IBamara aBTopu Papadatou m Anagnostopoulos (1995)
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pasraexaaT pa3BUTHUETO HAa CHHIpPOMa Ha MperapsiHe B IET erama. B
ITBPBHS €TAIl Ha €HTYCHA3bM, CITY)KUTEJIST BIM3a Ha pabOTHOTO CH MSCTO,
MOCTaBsIMKM CH HEpEeaCTUYHU 1elu. Te MMaT roleMu OuYaKBaHUS,
TpeTupaT paboTaTa CH Karo OCHOBHA YacCT OT XHBOTA CH, OT KOSTO IIe
W3BJICKAT BCSIKO BB3MOXKHO YAOBJIETBOPEHHWE W MopalHa Harpaja.
MHUKpPOKOCMOCHT Ha TSXHATa padoTa € CUIIHO MPOEKTHPaH, KaTo MO TO3U
HAaYMH MapTHHAIN3UpPA BCAKAKBU APYTd HENMPOGECHOHATHU IEHHOCTH.
B®B BTOpHS eTam CyXUTENAT OCh3HABA, Y€ BBIIPEKH Ue MpeJiara MHOTO,
paboTaTa He OTTOBaps Ha HETOBUTE HYXXAW U odakBaHuA. Ha To3u etam Te
ce YyIsIT Nlah BHHATa HE € BBPXY TAX W CE OMHUTBAT Ja MPHUKPHUAT
pa3oyapoBaHUETO CH, Karo YCKOPAT TEMIIOTO Ha padoTara CH.
OOWKHOBEHO c€ OIUTaKBaT OT HHCKAara CH 3amjaTa W JHUIcara Ha
MpU3HaHWe Ha paboTaTa MM, KOETO CHOpel TAX NpPOTHBOpPEYH Ha
COOCTBEHHUTE UM yCHIIUS. B TpeTus erar ciryKUTeIsT 3a104Ba J1a ce Iyau
JTAJT ¥ KOJIKO CH CTPYBAa Jia BBPIIIH pad0Ta, KOSTO My IPUYMHSBA TOJIKOBA
MHOTO CTPEC U OT KOATO HE MOJy4yaBa YJAOBJIETBOPEHHETO, KOETO OYaKBa.
Taka Te ca cuiaHO 00€3CHpYEHM M H3MHTBAT YYyBCTBO Ha Thra. Te
MPEXUBSIBAT CBOSITA PEATTHOCT KaTO 33JbHEHA YIIHIIA, B KOSITO CE YyBCTBAT
B KartadH. Ha To3u eTan TAXHOTO pa3odapoBaHME TH Kapa Ja pepasrieaat
HEpPEaTUCTUYHUTE CH  IeNd, Ja T[POMEHSAT W  KOPUTHpaT
TMCcQYHKIIMOHATTHO TIOBEIEHHE, W3rpaKIAalKi pa3udHa paMKa Ha
npodecnoHamHa TIEepCIieKTHBA. B 3akifoueHue, B YETBBPTHS e€Tall
CIly’)KUTETST AocTura ¢azaTa Ha amatus ¥ OTJaliedaBaHe OT pabOTHUS
00ekT. [IuHM3MBT KbM TIPO(ECUOHAIHUTE JIeJIa € 3aell II0-roJsiMaTa 4acT
OT eXeqHeBHaTa UM pabota. Te 3amuraBar W mpoekTupar npodui Ha
Oe3paznuyrie U UPOHUS KbM €CTECTBOTO Ha TAxHaTa pabora. B chimoTo
BpeMe Te KPUTHKYBAT BCEKH KOJIeTa, KOWTO U3pa3y HeraTUBHA KPUTHKA 32
noBefgeHreTo uM. [lo chliecTBO TOBa MOBeIEHHE JeicTBa KaTo
caMo3allIyTa Cpelly HEKOHTPOIUpYyeMa TPEBOKHOCT.

1.1.3 Teopemuunu mooenu na ,,npezapsaue

TeopeTruHuTEe MOJIENH 3a MpEACTaBSIHE Ha ObpHAyTa ca pa3lelieHn
Ha JiBe KaTeropuu. [IbpBUAT ce OTHACS 10 MHIUBUAYAIHUTE TCOPCTUYHH
MOJIeTIH, KOUTO TBBPJAT, Y€ 3a Ja U3IUTa ObPHAYT, CIYKHUTEISAT TPSOBa
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Ia ¥Ma CWIHH CBh3HATEIHM WM HECh3HATCIHM MOTHBALIUH, IICJH,
CTPEMEIKH, O9aKBaHHS OT paboTaTa CH, KOUTO ca B KOHQIIUKT C TPYIOBUS
ormut ( Meier (1983; 1984; Pines, 1986; 1993a,b).

Bropara karteropms BKJIIOUBA IMHAMHYHHA TEOPETUYHHM MOJIEINH,
KOHMTO Pa3riekKAaT MPErapsHeTo KaTo pe3yjiTaT OT B3aMMOJICHCTBHETO
MEX[y CIYKHTENIUTE U TAXHaTa padoTHa cpena ( Buunk u Schaufeli 1993;
Chernis, 1980; Maslach & Jackson, 1981; Leiter, 1991). ma u HsIKOH
JOBITHUTEHU MOJIENH 3a nperapsiue, onucanu ot Edelwich u Brodsky
(1980), Shirom & Melamed (2006), kakro u ot Komenxaren (Kristensen
et al., 2005).

1.1.4 ,,Cunopom na npezapane* npu yuumenume

Uscnensanusi, mpoBeleHH B CBETOBEH Mallad BBbpPXY YUHTEINH,
uaeHTuUIMpaT cepuo3Hu HeOIaronpusTHH edeKTH OT CHHApPOMa Ha
mperapsHe BbPXY YUMTENUTE M TAXHOTO NpeAcTaBsiHe Ha pabota
(Karagianni, 2018). Cnopen baanndopa (2000) yuutenurte ca cpen
npodeCHOHAIHNTE IPYNH, KOUTO Ca HAl-CKJIOHHH Jja U3IIUTAT IperapsiHe
W JIOPH Jla c€ OTKaXaT OT mpodecHsTa CH CiieA HAKOJIKO rofuHu. B
yuuteickara mpodecus OTIpaBHaTa TOYKa 3a TperapsHe e
eMOILIIOHATHATa YMOpa, 00e3CHhPUYEHUETO, KOETO C€ pa3BUBa, KOraTo
eMOI[oHaTHaTa eHeprusi € wu3ueprnaHa. [lo TO3W Ha4yWH, KOTaTo
€MOIIIOHATHATA yMOpa CTaHe XPOHMWYHA, TOraBa YYUTEIUTE HE ca B
CBCTOSIHUE J1a ITpeaBaT 3HaHUATa Ha yueHHIIUTecH agekBarHo (Travers &
Cooper, 1996; Karagianni, 2018). Kakro ce cwobmasa ot Karagianni
(2018) 1 npyru npoyuBaHusi, npoBeaeH B ABcTpanus 1 Hosa 3enanaus,
YUUTEJIMTE U3MUTBAT TIO-BUCOKU HUBA HA CTPEC M IIperapsiHe, OTKOJIKOTO
00I1I0TO HaceJICHHE.

lonemusT Opoil mpoyyBaHus, peau3upanu B ['bplus, CBbpP3aHU C
W3MEpBaHe Ha TIPErapsHETO Ha YYHTENUTE B HAYAIHUTE U CPETHHUTE
YUWIININA, I0KA3BaT, Y€ HUBATa Ha MperapsHe Ha YYUTENUTe ca HUCKU. B
MEXIYHapOJHO CpaBHUTENHO u3cienBaHe Ha Kantac um Bacunuaku
(1997) ce mokasBa, 4e TPBLKHTE YYUTEIH Ca IMO-MAJKO M3TOLICHU OT
KOJIETUTE CH OT JPYTH eBpolieiicku cTpanu. M3cienBanusaTa Ha Bpb3KaTa
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MEXy YIAOBICTBOPCHHUETO OT paboTara M MpErapsHeTO MOKa3BaT, ue
CIMHCTBEHUAT TMpejckasBaml (akTop 3a JernepcoHanu3anus U
EMOIIHOHAITHO H3TOIlIeHHEe ¢ (haKTOPhT paboTa, a He WHAWBUAYATHHTE
xapaktepuctuku Ha yuntenurte (Karagianni, 2018). B 3axmouenne Mmoxe
Ja ce Kaxke, ye OOLIMTe HHWBA Ha MperapsHe Ha ydyurenute B ['bprus
H3MIISKIAT OT YMEPEHH JI0 HUCKH B CPaBHEHHE C 3aMEPBAaHUSA B JPYTH
CTpaHH, KaTo YUWTEIUTE B CPETHOTO 00pa3oBaHME MOKA3BaT, ye ca Mo-
M3TOIICHHU OT YYUTEIUTE B HAYATHOTO oOpa3oBaHue (Kantas, 1996).

1.1.5 ®axkmopu, npuuunsasawu cuHopomMa Ha npezapsaHe npu
yuumenume ¢ HA4AIHUME YUUTULLA

CrpiiectByBa pa3OmpaHe, 4dYe OYEBHAHOTO BB3ICHCTBHE Ha
MperapsHeTo € 3a0eIeXKMMOo 1 I3MEPUMO MOpaIy PaHHOTO IEHCHOHUPaHE
n muncara Ha yuntenn (Travers & Cooper, 1993; Stoeber & Rennert,
2008; Chang, 2009; Lambert, McCarthy, O'Donnell, & Wang, 2009).
dakTopuTe, CBBP3aHU C HU3rapsSHETO Ha yduTenute, obade ca IIo-
muoroctpanau. Chang (2009) ru knacudummpa B Tpu OCHOBHU KaT€TOPHUH
Ha OCHOBATa Ha MPOBEJICHO U3CJICABAHE, MMAIIO 3a 11T 1a HACHTU(DHUIIHNPA
WHAWBUAYaTHA (aKTOPH, OPTaHU3AIMOHHU (HAaKTOPH M TPAH3AKIIMOHHH
(akropu (Maslach et al., 2001; Koudigkeli, 2017).

WNupuBuyansure (hakropu BKJIIOYBAT nemorpadeku
XapaKTePUCTUKH M JIMYHOCTHU 4epTH. [10-KOHKpETHO, T€ ca CBBP3aHU C
BB3pacT, I10J, TOAWHH IIPCIOAaBaTCICKKU OINHUT, JIMYHOCT W OpPYIru
(Maslach & Jackson, 1981; Chang, 2009). Opranuzannonaure GpakTopu
Ce OTHACST O MHCTUTYLIMOHAIHHUTE M MPOPECHOHATHNA XapaKTEPUCTUKH
KaTo COIMAIHO-MKOHOMHUYECKO HHBO, MOJKpena OT aJMUHHCTPALUATA,
BakHHM 3a1auu u Apyru (Maslach et al., 2001; Chang 2009; Koudigkeli,
2017). Chang (2009) wmpentudumupa u Tpetu (aKTOp - THPrOBCKU
(dakrop. TpaH3zakiuoOHHUTE (AKTOPH BKIIFOYBAT B3aMMOICHCTBUS Ha
otaenHuTe (AKTOPU C OPraHU3ALMOHHUW WM AOPU HSIKOM COLMAIHU
q)aKTOpI/I, KaTO OTHOHICHUETO HAa YYHUTCIIMTE KbM IIPC)KUBABAHUATA Ha
YUCHHULIUTE, BH3NPUATHATA HA YUUTEIUTE 3a CTUIIA Ha YIpPaBJICHUE U T.H.
Astopu kato Charalampus, (2012), Koudigkeli, (2017) u Koudigkeli
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(2017) tBBPAAT, ye Opyr (HakTop, CBBP3aH C MpPErapsHeTO € BHHUIHUAT
JIOKYC Ha KOHTPOJI.

Hpyru MPOYy4BaHUs, W3CIeIBAIIH Bpb3KaTa MEXIY
caMOoe(UKaCHOCTTA U MPETapsHETO JI0Ka3BaT, 4e caMoe(huKacCHOCTTa UMa
OpsiK U Obp3 ePeKT BBPXYy EMOLHOHATHOTO HM3TOLICHHE, HaMaJCHHUTE
JUYHU TIOCTIDKEHHS M ABITOCPOYHOTO OOE3NIMYaBaHE HAa YUCHUIUTE
(Brouwers & Tomic, 2000).

B 3akmouenue ce npemnarat uaente Ha bpok u I'petigu (2002). 3a
TAX (aKTOpUTE Ha CHHIPOMA HA INperapsHe IMpHU YUUTEIUTE ca: a)
NnnuBunyanaun  Qaktopu (IMIHOCT-00pa3oBaHUE-TUYEH JKHBOT), 0)
OprannzanuonHn  ¢aktopu (JIMAEPCTBO-OPTaHU3AMA-KYIATYpa), B)
[Ipodecnonamau GpakTopu (MpenogaBaTeNCKy 3abIKSHHS — podecusiTa
Ha yuutens), pakropu, cBbp3anu ¢ nunepctBoto, d) Counannu gakropu
(ouaxBaHUS — OTHOIIIEHUE HA POJAUTEIHNTE — OOIIECTBEHA KPUTHKA).

1.1.6 Ilocneouyu om cunopoma Ha npezapsme

du3HYeCKUTE CUMIITOMH BKJIFOUBAH TOCIEAUIIUTE OT HATMIUETO Ha
CHHIPOMA Ca ChPJACYHO-CHIOBH 3a00JSBAHUSA, CTOMAIIHHU SI3BH U KaTO
15710 3HauuTenHa ¢usndecka ymopa (Burke, Greenglass, & Schwarzer,
1996; Tyler & Cushway, 1998; Karagianni, 2018). Ilcuxonorudecku
WHAMBUANTE I[TOKAa3BaT CHMIITOMH Karo: CHJEH CTPEC, CHMIITOMH,
MoIOOHY Ha JIGMEHIIUS U Pa3ApasHUTEIHOCT. Te ChII0 MOTAT J1a Pa3BHSIT
HETaTHBHO OTHOIIIEHHE, /Ia TOKAa3BaT HUCKA KOHIIEHTPAIKs B paboTaTa CH,
KaKTO W JIMIICA HA EHTYCHa3bM. TEXHHMAT WHTEpEC M YyBCTBO Ha
HEYJIOBJIETBOPEHOCT CHIIO Ca HIKOU OT MCHUXOJIOTUYCCKUTE CHUMIITOMH,
KOUTO CIYXKMTEJINTE M3MUTBAT, KOTaTO Ca W3MPABEHH TMPe] TperapsHe
(Karagianni, 2018; Hogan & McKnight, 2007). Ot moBeieHYECKUTE
MPOMEHH, 3acITy’KaBa Jia ce 0TOenexu (hakThT, Ye Xopara, KOUTO U3MUTBAT
H3TOIIEHNE, TIOKA3BaT HaMajeHa MPOM3BOAUTEIHOCT, YECTH OTCHCTBHS,
MOCTENEHHO OTTEIJITHE W Hakpas JOopH OTKa3 oT mpodecusta.Uectu
IToBeneHYECKH CHMITTOMH Ca ¥ TI0sBa Ha JIOIIN HABMIIM 34 WHIMBH/IA KaTO
MOBHIIICHO MyIIICHE U MPEKOMEepHa KOHCYMAITus Ha Kade U aTkOXOJ.



1.2. J/leueHnne HA CHHIPOM HA MperapsiHe

B nHemHO Bpeme ChIecTBYBAT U ca (hOpMyIMpaHH MHOTO CTPAaTEruy
3a HaMeca [IpH YCTaHOBSIBaHE Ha CHHApOMa Ha ObpHayT. Hsikon ot T4x ce
OTIMTBAT J]a Ce CIPABAT C IMpo0IIeMa ciiell BE3HHKBAHETO MY, JOKATO JPyTH
HeJAT W MOAYepTaBaT BaXKHOCTTA Ha  MNPEAOTBPATSIBAHETO U
CIIMMUHUAPAHETO Ha sIBJICHUETO, mpeaud To ga ce mosiBm (Hogan &
McKnight, 2007; Karapanou, 2020). Baxxen ¢axTop 3a npeamnasBaHe ot
mperapsiHe € MOBUILABaHe Ha yIOBIETBOPEHUETO OT paboraTa. MHOTOTO
W3CNeIBAHAA B TIOCJIEIHUTE TOINMHH MpeiaraT pa3iuyHU pemIeHus.
AKIIEHTBT, B TSX, C€ ITOCTaBA B MIPEBEHIIMATA U JICUEHUETO Ha CHHIpPOMA
Ha TperapsiHe.

1.2.1 Cmpamecuu 3a npeeenuus u Je4yenue HA CUHOPOMA HA
npezapane npu yuumenu 6 HA4ANHUMeE YUUTULA

MHOXEeCTBOTO HM3CIIEABAHUS TIOKA3BaT, Y€ Ha WHAWBHUYaTHO HUBO
XopaTa Morar Jia M3MOJ3BaT KOTHUTUBHU TEXHUKH, KaTO TEXHHKATa Ha
MpeoleHka, HO CBHIIO Taka Jla M3MOoN3BaT Jo0pe CBOSATA CHUCTeMa 3a
conuanHa nmoakpena. He 0e3 3HaueHne ca qoOpuTe HABUIIH 32 XPaHEHE U
ynpakuaenus (Anagnostopoulos & Papadatou, 1992; Cohen &
Williamson, 1991; Karagianni, 2018).

Ha opranuzaiinoHHO HUBO TOIXOIBT 33 NbPEUUHA UHMEPEEHYUS
MoOKe 12 O'bJ/Ie WM PEakTHBEH, CBBP3aH ChC CIIPAaBSHE C MPOGECHOHATHHS
CTpec KaTo mpobiieM, KOWTO Beue ChIECTBYBA, UM IPEBAHTHBEH, OHACSII
ce JI0 TPEeNOTBPATSBAHETO, MPEBPBIIAHETO HA CTPECOBUTE YCIOBUS Ha
pabora B mpobiem. Ta3u crpaTerus ce crpaps JUPEKTHO ¢ U3TOUHUIIATE
Ha CTpec, a He caMmo ¢ TexHus pe3yiarart (Murphy, 2003; Karagianni, 2018).
Bmopuunama unmepsenyuss ce (QGOKycHpa BBpPXY CIPaBSHETO C
MIPETapsiHETO, KOETO CIYXHUTEISAT W3INTBA, BKIIOYBAHKA TEXHUKU 3a
OCBh3HaBaHe, YIPaAXKHEHUS 1 00pa30BaTeIHN IEHHOCTH KaTo 00yueHHe 110
emonuoHanHa uHtenureHTHOCT (Nikolaou & Tsaousis, 2002; Karagianni,
2018). Tpemuunama unmepsenyus € PEAKTUBEH IIOIXON, KOHTO ce
nmpuiara, Korato MpoOJjeMHUTe Bede ca ce NPOSBHIM U YCWIHATA ca
HAaCOYEHM KbM JICUCHHE Ha IICUXWYHOTO 37ApaBe Ha CIY>KUTEIUTE
(Hepburn, 1997; Karagianni, 2018).
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1.2.2 Ponama na koncynmupanemo

KoncyntupaneTo ce nmpuiara Ha pabOTHHTE MECTa U C€ 3aHUMAaBa C
npobiaeMuTe, MpoU3THYAIM OT padboTara. To mMa 3a 1en na moxoopu
pabotata Ha ciyxurenute. ToBa MOXe Ja c€ IIOCTHTHE dYpe3
HEMPEKbCHATO MPUCIOCOOSBaHE HA CIYXKHUTEIS KbM HM3MCKBAHUATA Ha
cpenara. Taka, KOTaTO YYHMTENUTE Pa3MO3HASAT MPUYMHUTE 3a CBOSTA
TPEBOXKHOCT, T€ IIIe MOTAT JIa YCHEesT 1a KOHTPOJIMPAT PEAKIINHUTE CH, KATO
(oKycHpaT BHUMAaHHETO CH BBPXY TOYHOTO E€CTECTBO Ha Mpodiema
(Malikiosi-Loizou, 2013; Koudigkeli, 2017). Crnopex mnpoy4BaHe Ha
Maslach (1981), mo6bp npuMep 3a JIcUCHHUE ¥ TPEBEHITHSA Ha CHHAPOMA Ha
mperapsHe ca CONMAIHUTE TEXHUKW. Hampumep mnpenocraBsiHe Ha
€MOIIMOHAITHA TTO/IKpPEIa, XyMop, ThPCeHE Ha KOHCYJTAINS 32 CIIPaBSHE C
npodeCHOHAIHN TPYAHOCTH, OOMEH Ha MHEHHUSI MEXKIY CIYKUTEIH IO
OTHOIIIEHHE Ha BB3HUKHAIU MPO(ecHoHaTHN BBIPOCH U pa3felisHe Ha
OTTOBOPHOCTHUTE Ha MepcoHana. B HombiIHEHNE, CHCTEMHOTO 3allCBaHe
Ha HCETAaTUBHUTC CEMOLMHU W IPUYUHUTE, KOUTO TIHU Cbh3JaBaT, II0-
3aIBIO0YEHOTO pa3dupaHe Ha YICHUIUTE, U3SCHIBAHETO HA ITPABHUIIATA B
KJIacHaTa CTasl, Ch3/JaBaHETO Ha MOJOXKHUTENTHa arMocdepa B KiacHaTa
CTasi, OCHOBaHa Ha PadoTa B €KWII, CbTPYJHUYECTBO, CHIPHYACTHOCT U
YBaXEHHE KbM YUYCHUITUTE Ca HAal-4eCTO CPEIaHNTEe HAYMHH 32 CTIPaBsSHE
ChC CTPECOBHMTE CHTyalluu B yuwiuiineH konTekct (Tsaganelia, 2016;
Koudigkeli, 2017).
1.2.3 Ponsama Ha noioxcumeaHus ydyuauujeH Kiumam 3d chpassaHe
CbC CUHOpOMA Ha npezapsHe.

[ToOXXUTETHAAT YUUITUILEH KIUMAT € 0COOEHO BaXKEH, KOTaToO CTaBa
JyMa 3a CIpaBsiTe ChC cTpeca rnpu yuurenute. [1o To3n HauMH ce mocTura
CIOKOWHA yYWIIHIITHA Cpefia C XapMOHUYHO CHKHUTEICTBO 0€3 KOH(IIMKTH.
BBB BCAKO yuwimie Ch3ABAaHETO HA TOAXOJSAIIHM, KOJETHAIHU |
00paszoBaTeTHN YCJIOBHUS 3aBHCH OT JWHAMHUYHHUTE B3aUMOJCHCTBUS
MEXJy OpraHHM3allMOHHHUTE, IICUXOJIOTHMYECKUTe U  (U3UUYECKUTE
napamMeTpH Ha YUWIHIIHATA cpeia. Te MOTEHIMAIHO MOTaT Ja MOBJIHSSAT
Ha HACTPOCHHETO Ha YYUTEIUTe 10 BpeMe Ha TsAxHata paboTa
(Hatzipanagiotou, 2003; Koudigkeli, 2017).
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[ToJIOKHUTETHOTO TICUXOJIOTHYECKO ChCTOSIHUE, KOETO ce (pokycupa
BBPXY ChBPEMEHHATa OpPTraHU3allus 110 OTHOIICHHNE Ha YIIPABICHUETO Ha
YOBEIIKHYS KaluTall ¥ KOHICMIIUATA 3a 3aCTOCTTa, TOJUYCPTaBa, e 3a Jia
mporbTABAT YCIYTUTE W OPTraHM3alWUTe, aHTAKUPAHOCTTa Ha
CIIY’)KHTCJIMTE, KOUTO Ca OTTOBOPHHM, MOTHBHPAHHW, IWHAMUYHU U
MOIIbPKAT CUITHA M MTOCIICIOBATEIIHA HEOOX0IUM € TIPO(IIT 32 HANIPEABK
B TsAxHaTa paboTa (Schaufeli, Leiter, & Maslach, 2009; Koudigkeli, 2017).

1.2.4 Jleuenue 6 konmekcma Ha 00pazoeanuemo

[IcuxomormaeckoTo JedeHne ce OTHACsS A0 IMpolleca Ha OLeHKa Ha
3amiaxara ¥ aKTHBHpPAHE HA KOTHUTHBHU M TIOBEEHUYECKH CTPATETHH 32
yIpaBjcHHUE Ha MPOOJIEM U €MOIIUUTE, CBhP3aHHU C HETO.

Kakto ce cmomenaa B Mouzoura (2005), Kyriacou (1980)
MoIYepTaBa CTPATETUUTE 3a CIIPaBsSHE, KOUTO YUUTEIIUTE U30UPAT, KAKTO
ciensa: 1) mpeampuemMane Ha IUCKPETHH ACWCTBUS, 2) W3pa3siBaHE Ha
€MOIIMY ¥ ThPCEHE Ha COIMaHa MOJAKpena u 3) yMCTBEHO IPEKbhCBAHE.
Dewe (1985) mokmangBa meT cTpaTerdd 3a CIpaBsHE Ha YYUTEIHTE 32
cupaBsHE ¢ MPO(EeCHOHATHOTO HANpEeKeHWe: 1) OmUT 1a ce MOCTaBAT
HelaTa B TEPCIEKTHBA, 2) OMHT Ja C€ U3IBPXKU CHUTyauusara, 3)
BB3MpHEMAaHe Ha KOHCEPBATHUBEH MOAXOA KbM oOpazoBaHuero, 4)
paIMOHAIHO TIOBEICHWE KbM IMPOEKTa M 5) ThPCEHE Ha IMOAKperna OT
MapTHHOPH.

MHor0 HU3cneI0BaTeN TBBPIST, Y€ YAOBISTBOPEHUETO OT paboTara
Y OIUTHT Ca CBBP3aHHU ¢ M300pa Ha CTPATETUU M YCIIEXbT HE CE TapaHTHpPa
Ype3 U3IMO0JI3BaHe Ha KOHKPETHA CTpATErHsi, HE3aBUCHMO OT Ipobiema, a
Yype3 B3aMMOJEWCTBHETO MexIy 4YoBeka W curyamusata (Folkman &
Lazarus, 1985; Folkman et al. ., 1986; Stanton, Danoff-Burg, Cameron, &
Ellis, 1994; Mouzoura, 2005). MW3crmensaHudTra TIOKa3BaT, dYe
M3II0JI3BAaHETO HA CTPATETHHU 32 CIPaBSIHE OT YYUTEIUTE 32 pelllaBaHe Ha
npobiemMu Ha pabOTHOTO MSICTO € CBBhP3aHO C HAMAaJICHW HUBA Ha CTpec,
MMO-HUCKM HHBa Ha CHHJIPOM Ha TperapsHe W IMo-I1o0po 3apaBe, HO
M3I0JI3BAHETO HA CTPATErMU, KOUTO C€ (POKYCUPAT BHPXY EMOLIMOHATIHATA
perynanus, € CBbp3aHO C MO-BUCOKH HUBA Ha JIEMEPCOHAIU3AIUSI KaTO
pe3yINTaT OT mperapsiHe
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(Hepburn, Loughlin & Barling, 1997). CnenoBatenHo u3riexnia, 4e
nMa (akTopH, BIHMACHIN BBHPXY M300pa Ha Crenu(UIHNA CTPaTerud 3a
CIpaBsiHE, KaTO HUBO Ha pa30upaHe 3a 3HAYMMOCTTAa Ha 00pa30BaHHETO
(Mouzoura, 2005), erardeckata npuHamiexHocT (Pine, 1986; Pithers &
Soden, 1998), unausunyanuute xapakrepuctuku (Kyriacou & Sutcliffe,
1978a; Chan, 1998; Mouzoura, 2005),HuBaTa Ha BBH3HUKBAIIUSI
npoeCHOHANICH CTpeC W BB3IMPHEMAHETO Ha CONMAHATA Cpela B
koHTtekcta Ha yuwnuinnata (Griffith et al., 1999; Mouzoura, 2005).
CrtpyBa cu Ja ce OTOENEeKH, Y€ B TPOBEICHH MPOYYBAHUS BBPXY
CTpaTeTHUHTE 3a CIIpaBsSHe Ha ydwiuiHuTe aupekropu. (Swent, 1983)ce
JI0Ka3Ba, Y€ MEHUDKBPUTE HA YUYHIHMIIHO 3BEHO OOMKHOBEHO MpHEMar
pa3IMYHA TEXHUKH 3a CIpaBsHe ¢ mpodecroHannust cu crpec. Bailey,
Fillos u Kelly (1987) ycranossiBart, 4e "nmpuMepHHUTE" MEHUIKXBPH Ca I10-
CKJIOHHH JIa U3MON3BaT MOAXOIU, CBEP3aHH C KPEaTMBHOCTTA, YMCHUATA
3a paboTa, mpodecuuTe, MCUXOIOTHUSCKUTE MOIXOAN U Jia TOBOPAT 3a
HEOOXOJIMMOCTTa OT TMOJKpena OT cucteMara. Jlpyru TBBpIAT, ue
METOJIMTE 3a CHpPaBSHE HA MCHHUDKBPUTE TPYIAHO CE H30UpAT OT TIX
nmopaay M3TOYHMKA Ha cTpeca, a Karo obmia peakuust U300pBT UM ce
ompezeNs OT TOBA Jallk Ca XapecBaHU WIIM HE OT CBOMTE MOIYMHECHH,
MUHAJl OIMT, CaMOOIICHKA, COIMATHO TNpHEMaHe W BIHSIHUE Ha
okomaute(Buettner, 1995; My3zypa, 2005). YIuIuHUAT MAKPOKIAMAT
MOBIHSIBA U BBPXY OICHKATA 33 JITYHOCTHA 3HAYUMOCT U MPOodeCHOHATTHA
e()EeKTUBHOCT.

1.2.5 Cmunoege 3a cnpagane cvc CUHOPOMA HA npezapsiHe

CTuUbT Ha CHpaBsiHE HA JAJCHO JIMIE 0QOPMS TUITHYHHST MOIXOJ,
KOWTO W3IM0J3Ba KaTO aKTHBHOCT, KaTo peakims Ha crtpeca. He
CBIIECTBYBa CaMO €IWH CTHJ, a MHOXECTBO. Te BKJIIOYBAT
MIOCJIC/IOBATEITHN TIOBEJICHNUS 3a CIIPaBsSHE ChC CHHAPOMA Ha IperapsHe,
CBBP3aHU C JMYHOCTHH (aKTOPH, KOUTO HAW-4ecTO Ce TMpHiarat B
CTPECOBHU CUTYaIIUH.

Lazarus u Folkmann (1984) TBBpasT, 4e cripaBsiHeTo TpsiOBa na Obie
JMHAMUYEH Kypc, KOWTO Bapupa B 3aBUCHMOCT OT XojJa Ha
B3aMMOJICHCTBHETO M TIOpajy Ta3d NPHYMHA W CHIICCTBYBAaHETO Ha
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MOCJEI0BAaTeIHM CTUJIOBE Ha CIpaBsSHE CE€ CUUTAa 3a NMPOTHBOPECUHBO
(Hepburn et al., 1997, Mouzoura, 2005). Hsxou wu3cieaBaHHs ce
¢dokycupar BbpXy edekTa Ha ICUXOJIOTHIECKUTE YePTH BbPXY U300pa Ha
crparerus 3a cupasHe (Lazarus & Folkman, 1984; Mouzoura, 2005), a
JpyTH BbpXY AeMorpadckute xapakrepuctuku (Stefani, 2000; Mouzoura,
2005). Beripeks MHOTOOPOHHHUTE H3CIICOBATEIICKH HHCTPYMEHTH, MHOTO
MpoOJIeMH ¢ OI[CHKATa Ha CUTYyalusTa, o0ade, octaBaT HepemeHu. Hskowu,
OT T$IX, Ca CBBP3aHU C Pa3rpaHUUCHUETO MEX Ty U3TOUHHUIINTE HA JICYCHUE
Ha cTpeca, MOBEICHUETO TPHU CIPaBSIHE M PE3YJITATHTE OT JICYCHHETO.
JIpyrH ce OTHACAT JI0 €CTECTBOTO Ha OTJICIHUTE CTPECOPH, KOMTO UMAT
CHOCOOHOCTTa Ja pa3rpaHnvaBaT peaklWUTEe Ha OTroBOp. 3aToBa ce
MOCTaBsl BBIPOCA JaK TPIOBa Jla Ce U3MOJ3BAT CICIIMATHN U3MEPBAHUS
Ha CcTpeca B CHEHM(DHYHU CTPYKTYpPH C KOHKPETHA Mpoda WM HMa
HEOOXOMUMOCT OT H3MEPBAHUS C MHOXECTBO CTPECOpPU - HHBO H
MHOTO(AKTOPHA aHAIHM3H, KAKTO M PENIaBaHETO HA METOJOJIOTMIHU
npobsiemu (Costa et al., 1996; Anshel & Kaissidis, 1997; Mouzoura,
2005). CropaBsiHETO ChC cTpeca U ePEeKTUTE My BBPXY (H3UYHOTO U
MCUXUYHO CBCTOSHHE HA 4YOBEKa € €JHa OT OCHOBHHUTE IIOCOKH B
W3CIIe/IBAHETO Ha OBpHAYTA.

1.3. IIpodecnonanen crpec

1.3.1 Jlecpunuyuu u moodenu na npogecuonanen cmpec

B Ttasu yacr ce obocHOBaBa HjesiTa, Y€ OOMKHOBEHO CTPECHT Ce
MPOSIBSIBA TIPH [TOBEYETO XOpa 1Mo popMaTa Ha IPEKOMEPHA PEaKIns KbM
JIEKO cTpecupaiiyd cbOuTHs (Hamp. B clydail Ha yYMTEIH: OLEHKa Ha
O00y4YCHHETO, YUYWIWIIHU 3JIOTONyKH, YakaHe 3a BaKHU Cpemy ¢
PBKOBOJIUTEIH, POJUTENH WIH YIUIUIIHA ChbBETHULN). CTPECHT Ce CUnTa
3a HEHOpPMaJIeH, aKo TMpHYMHABA NpoOJIEeMH B  €XKEIHEBHOTO
(YHKIMOHWpaHE Ha JIMYHOCTTA, BB3MPENATCTBA IMOCTUTAHETO Ha
KeJaHUTE LIeJIM WITM HapyllaBa EMOLHOHATHOTO CIIOKOWCTBHE Ha YOBEKa.
B nomo0OHu ciyuyaii ce pa3BuBa TpeBOKHO pazcTpoiicTBo (Kleftaras, 1998;
Polichronopoulos, 2008). UunuBuayamHuTe XapaKTEPUCTHKH Ca MHOTO
Ba)XHU 3a MouduIpane Ha Bpb3KkaTa ctpec-0omect (Frese & Zapf, 1988,;
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Chan, 1998; Polichronopoulos, 2008). OcBeH ToBa HaYWUHBT, IO KOHUTO
YOBEK CE CHpaBsi ChC CTPECOBATA CHTYAIlHA, CE€ ONPEIeNs U OT Pa3InIHH
(akTOpH, KaTO CEMEWCTBO, COLMAIHA TOJKpENa, Bb3PACT, IOJI, THII
CTpecupario crOUTHe, XapaKTepUCTHKA Ha CTUMYJA, KyITypeH (akTop u
nmuuHocTTa Ha mHauBHaa (Chatzichristou, 2004; Polichronopoulos, 2008).
H.Selye (1976) ce dhoxycupa BbpXy agalTHBHUS CHHIPOM, KOWTO ClleaBa
MIPeKOMEpHO m3Narane Ha crpec, mokato Kyriacou (2001) cmomenaBa
MHOTO JIe()UHUIIMH U MOJICITH 3a CTPEC.

1.3.2 Ilpogpecuonanen cmpec — meopemuinu mooeu

[IpodecnonamHusT cTpec MOXKe Ja ce OMpeAeNd KaTo CHUTyalus, B
KOSITO C€ HATPYIMBAT Pa3jIMuYHU CTPECOBH MOMEHTH, CBBP3aHHU C paboTaTa
WJIH CTPEC, IPOM3THYAII OT OTIpeiesieHa paboTHa cutyanus. OOIonpreTo
€, ue CTCNEHTa Ha NMPOo(ECHOHAJICH CTPEC BBPXY CIYKUTCIUTE HE ©
€IHaKBa 32 BCAKO pabOTHO MSCTO, a Bapupa B 3aBHCUMOCT OT YCJIOBHUSATA
Ha Tpya (Ross & Altmaier, 1994; Polichronopoulos, 2008).

dopMmysMpaHu ca pa3iMyHU TEOpUU 3a MPO(ECUOHATHUS CTpPEC.
[IpennoxeHusT Moaen ,,40BEK-cpena‘ MpeACTaBsl H3TOLIEHUETO KaTo
pe3ynTaT Ha aucOanaHca, KOWTO CHIIECTBYBAa MEXKIY M3UCKBaHUATA Ha
npodecusTa U 00EKTUBHATA WM CYOCKTHBHA CIIOCOOHOCT Ha MHIWBHUIA
na orroBopu Ha Te3u miuckanus (Caplan, Cobb, French, Harrison, &
Pinneau , 1975; Harrison, 1978; Baker, 1985; Polichronopoulos, 2008).
Toit e ocobeno momymnsaper B CALLl, nokaro MonembT 32 KOHTPON Ha
M3UCKBAHUATA U PA3JIMYHUTE MY BapUaHTH Ca JOMUHHUPAIIUTE TCOPHH
KOWTO ce m3moi3BaT B EBpoma m ocobeHo B CKaHIWHABUSA, KBAECTO
MIEPCOHATHT YIPAXKHSIBA MO-TOJISIMA CTETIEH Ha KOHTPOI BEPXY YCIOBUSTA
Ha TPYJ ¥ OpTraHu3anusTa Ha paboTHus npoiec. OOUKHOBEHO Ce CUHTA 32
JOMUHUPAI TEOPETHUYHHUS BB3TJIEN B 00JacTTa Ha MPOodhecHOHATHHS
crpec (Guglielmi & Tatrow, 1998; Polichronopoulos, 2008).

Mogensr Ha Lazarus u Folkman (1984) momuepraBa cdakra, ue
CyOSKTUBHUTE BB3MPHUATHS U OIEHKM Ha Mpo(ecHOHaTHATa CUTyaIlus
CTOAT MEXJy HM3UCKBAaHUATA Ha OKOJHATAa Cpela W WHIAUBHIYaTHUTE
peakuuu Ha ctpec. [pyrum wusciemoBareny BB3NPUEMAT ,,MOJeNa Ha
M3UCKBaHE-KOHTPOI, criope KONTO nBata (hakTopa, KOUTO OIPENEisT
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npodeCHOHATHNUS CTPeC 1 MPOPECHOHATHOTO U3TOIICHNUE, Ca 3a1aICHUTE
Mpo)eCHOHATTHA HW3HUCKBaHUA (pabOTHO HaTOBapBaHe, CIa3BaHe Ha
rpaduy U T.H.) ¥ cBoOOoAaTa Ha n360p (aBToHOMUS U KoHTpon) (Karasek
& Theorell, 1990; Polichronopoulos, 2008). Ocsen T1ix uMa u
MPOYYBaHUSI BBPXY MPOPECHOHATHHUSA CTpec, KOMTO ca (POKyCHpaHU
BBPXY MOTEHIMATHUATE €PEKTH OT B3aUMOACHUCTBHETO 1O OCTTa ,,CTpeC-
moupukanusa® (Johnson & Hall, 1996). IIpyr mozen, HpemIokeH OT
Holland (1985), ce oTHacs 1o Bpb3KaTa MEXAy THIA JIMYHOCT U BUJAA HA
npodecusra. Tazu Bpb3ka € OCHOBHUS (haKTOP, MOBIUSIBAI PA3BUTHETO HA
npodecuonanuus crpec (Polichronopoulos, 2008).

1.3.3 Ilpoghecuonanen cmpec npu nauannume yuumenu

Uscnenpanusara B pa3iM4HU KyITYPHH KOHTEKCTH TOKa3BaT, 4e
YUUTEJIMTE Ca Cpell XOpaTa, KOUTO M3MHUTBAT BHCOKM HHMBA Ha CTpeC Ha
pabotHOoTO cm Mmsacto. Cpenm wu3MepBaHm 26 pa3nmuyad Mpodecuu
yuuTenckara npodecus MPUHAMICKH KbM IIECTTE HaW-CTPeCHpand H
Cped  Te3W, KOWTO OCUTYpsBaT  Hail-Malko  NpodeCHOHATHO
ynoierBopeane (Taylor, 1995; Karagianni, 2018). Ilpegu 1972 r.
CTPECHT MPH HadaHUTE YUUTENUTE A0pU He ce criomeHasa. [Ipe3 80-te
T'OJIMHU Ha MUHAJIHMS BEK OPOSIT Ha IPOYYBaHUITa, OTHACSIIH CE JI0 CTpeca
Ha YYUTENIUTE, Ce yBeIn4yaBa u 0 Kpas Ha 90-Te TOMHU M3CIICABAHUSITA
BBPXY CTpeca, IpH YUUTenuTe, ce yBeanuaBar MHoro Obp3o (Kyriacou,
1987; Travers & Cooper, 1996; Karagianni, 2018).

1.3.4 ITocheouyu om npoghecuonannus cmpec npu yuumeaume 6
HauanHume yUunuma

IMpodecronanHuaT cTpec 3acsara KakTo e(QEeKTUBHOCTTa Ha
CITYXKHTeJNIs, Taka M opranusanusra B kosto padorsat (Karapanou, 2000).
Hemo moBeve, oTpunarenHute ePekTH OT NPOPECHOHATHUS CTPeC
3acArar IpAKO YOBEIIKUTE MEXKAYJIMYHOCTHH OTHOIICHUS U B
JIBITOCPOYEH TUIAH MMa OTPHUIATEIHO BB3JIEHCTBUE BHPXY YOBEIIKOTO
3npaBe, kakto (usmuecku (Farber, 1991), Taka W TNCHXOJOTHYECKU
(Shukla & Trivedi, 2008). Aeropu karo Kaiser u Polozynski (1982)
MOCOYBAT, Y€ YYUTEIUTE C BUCOKM HMBA HA CTPEC M3MUTBAT JIUIICA HA
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KpPEaTUBHOCT, JIOIIO YIPaBJICHUE HA CIyYBAIIOTO CE B KJIACHATA CTas W
HEyCIIeX B MPETIOaBaTeIICKUTE CH 3aIbJDKECHUS.

B o00o0menue, crpechT HW3MIeKaa MNpUAOOMBAa H3MEpEHHATA Ha
colnpajieH mpoOieM, Thil KaTO HETaTWBHUTE MY BIMSHUS 3aIljamiBaTr
MICUXUYHOTO 3/IpaBe M KaYeCTBOTO HA JKUBOT Ha CHBPEMEHHUTE XOpa B
TOBa YUCIIO 1 Ha yuuTeaure. OCBeH TOBa, MPOPECHOHAIHUIT CTPEC 3acsra
WKOHOMHMKaTa 1o (hoopMaTa Ha pa3xo/u 3a MEIUIIMHCKH TPIKH, JTUTICA Ha
BHCOKA TPOW3BOJIUTEIHOCT, XOCIHTAIN3AIMsI, HUCKO KayecTBO Ha
MPEIOCTaBSIHATE YCIYTH W BEPOATHO [OTPHHACS 3a 3J0yrmoTpeda ¢
BelecTBa, (opMHpa 3aBHCHMOCTH W MOXE Ja AOBEAE N0 DPa3INIHH
HenpusaTHU nocneaui (Mouzoura, 2005).

1.3.5 ®axkmopu, npuuunagawiu npoghecuonanren cmpec npu
yuumenume é HAUAIHUME YUUTULLA

UzcnenoBatensar Kyriacou (2001) 3asBsiBa, 4e A0OKaTo Haii-uecTo
CpelIaHuTe W3TOYHHWIA Ha CTpeCc Morar jga Obaar rpy0o 3amucaHw,
JIMYHUTE MPUTCCHEHUS Ha XopaTa He Tps0Ba Ja ce npeHeOpersat. Betoret
(2009) TBBpmM, Ye HsIMa KOHCEHCYC OTHOCHO H300pa Ha OCHOBHHTE
CTPECOPH M TOBa CE€ ABIDKM Ha (aKTa, uye CTPECOPUTE HE ca CTATUYHH
MPOMEHJIMBY, a JWHAMHYHH. Te€  TpUHAIIeRKAT YCTOHYMBOCT KbBM
MIPOMEHUTE, KOUTO C€ CIy4YBaT B 00pa30BaTEIHATA CUCTEMA B YUMIIUIICH
koHTekcT. (Giannakidou, 2014; Koudigkeli, 2017).

Criopen Antoniou (2006) ¥ HETOBU KOJIETH, U3TOYHHUIIUTE HA CTPEC
Ha YYUTEIUTE CE Pa3/IeiiT Ha HIKOIKO KaTeropuu: a) pakropu, KOUTO ce
OTHACSAT A0 HWHIUBHUIYaTHUTE pa3iuuus, 0) (akTopu, MpsKO 3acsrat
€CTeCTBOTO Ha Yy4HuTelckata mnpodecus €W B) aIMUHHCTPATUBHU
napameTpH, 3acAraimly OpraHu3aiusaTa W aJMHHUCTpalusATa Ha
YUHITUINATA.

BB3 ocHOBa Ha conmanHO-TIcHXoJI0rudeckus Mojen Ha Blase (1982),
CTPECHT W TpPErapsHeTo ce TMOBJIUABAT OT (aKTOpH, CBBP3aHU C
yuuresickara mnpodecus. ABTOPBT T'M pa3ziens Ha JIBE KaTerOpuu: a)
cmpecbopu om nwvpeU ped, KOUTO Ce HAMECBaT MPAKO, AUPEKTHO B
paboTaTa Ha YYHTEIHUTE ¥ U3UCKBAT BpeMe U KOHCyMaIys Ha €Heprus u b
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) cmpecoeu gpakmopu om émopu ped , KOUTO UHAUPEKTHO BIUSAT BEPXY
YCHUIINATA HAa YIUTEIIUTE 32 CIIPABSHE C YUMIUIHATA CUTYaITHS.

Kyriacou u Sutcliffe (1977) ce onmrBar aa cucTeMaTH3UpAT
OCHOBHHTE M3TOYHHMIIM HA CTPEC, a MO-KbCHO pa3rpaHn4aBaT (paKTOPHUTE
Ha noTeHnmaaHu u peasnu (1978a). OTrorasa ca qob6aBeHu oie GakTopu
OT MHOTO APYT'H MPOYYBaHMs, KaTO paOOTHOTO HATOBapBaHe U pabOTHUS
kaumar (Karadimas et al., 2004, p. 408; Koudigkeli, 2017), dakropu,
npucbiny Ha padotarta (Travers & Cooper, 1996) u xapaKTepUCTUKUTE Ha
HarmoHaHuS obpazoBarenHu cuctemu (Kyriacou, 2001).

1.3.6 Cmpamezuu 3a cnpaeane c npoghecuoHannus cmpec npu
yuumenume ¢ HAUAIHUMeE YYUNULLA

[TepBonayanuo Fleming, Baum wu Singer (1984) nedunupar
CTpaTEerHHTE 3a CIpaBsHE KaTo "KOTHUTHUBHU U MOBEICHUECKH YCHIIHS Ha
MHIVBHIA 332 HaMalsBaHE HA BB3JCHCTBHETO, KOETO CTPECHT OKa3Ba
Bepxy Tax". Lazarus & Folkman (1984) cpobOmaBar, ue WHIWBUI,
W3IpaBeH NpeJ CTPecoBa CUTyallWs, ydacTBa B JIBa BHAA OIECHKH,
IBPBUYHU U BTOPUYHU. [IbpBHYHATA OLIEHKA CE OTHACA 10 OIICHKaTa Ha
CBHOUTHETO MO OTHOIICHUE HA HETOBUS PUCK, IOKATO BTOPUYHATA OLIEHKA
ce OTHacs JI0 OlIEHKAaTa Ha JIMYHUTE PECYPCH U PECYpCHTE Ha cpenaTa 3a
crpaBsiHe Che cTpecHupaiioTo croutne. [To-kbecHo Beehr u Bhagat (1995)
OTIPEJIEIIAT JICYEHUETO Ha CTpeca Karo "Mpollec Ha aHalIW3 U OICHKa, B
KOWTO WMHAMBUIBT pellaBa Kak Ja ce NpeAnasd OT OTPUIATEIHOTO
BB3JICHCTBIE HAa BCEKH CTPECOB (aKTOp M Kak Ja 3acHiIM HSIKOH
TIOJIOXKUTEITHUA CTpaHu'".

Cnopen Kyriacou (2001) crpareruute, KOUTO HHIUBUIBT aKTHBHPA,
3a Jla ce CIIpaBU ChC CTpeca, ce pasieisT Ha CTpaTerud 3a He3abaBHO
NeWCTBUE U MAIIMATUBHU cTpaTerun. CTpaTternure 3a He3a0aBHU JEHCTBUS
ca HaCOYEHHW KbM IpeMaxBaHe Ha MpUYUHATA 3a cTpeca. [lanmatuBHuTE
CTpaTerl HE ce CIpaBAT C M3TOYHHMKA Ha CTpec, a MMaT 3a Ien Jia
obnexyaT HanpekeHneTo ( pU3NIECKO WM MCHUXMYECKO) KOETO YOBEKBT
n3nuTea B MoMeHTa.Criopen u3cnensane Ha Bachkirova (2005), paznuyan
mporpaMy 3a yHpaBI€HHE Ha CTpeca ca OTHOCHTENIHO e(EeKTHUBHH 32
o0JieKyaBaHe Ha CUMIITOMHUTE Ha CTPEC Ype3 MPEeAOoCTaBsSHE Ha IOJIE3HU
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cTparerud. Jpyru usciaenoBaTenu ChIIO ca B 032 HA TO3HU aCHEKT, KaTo
TOBOPAT 33 WHIWBUAYAaTHO Oa3WpaHU pelIeHHs 3a YYUTEIUTe U ca
CKJIOHHHM 112 ,,JCTIONUTH3UPAT cTpeca W Ja TOBOPSAT 3a WHAWBUAyalTHA
OTTOBOPHOCT, KOSITO HachpyaBa nHAMBHAyanHaTa natonorus (Carlyle &
Woods, 2003; Bachkirova, 2005; Giannakidou, 2014).

1.3.7. IIpozpama 3a npesenyusn u ynpasienue Ha RPOphecuoHaIHUs
cmpec

[IpoyuBanusita 3a edexTuTe OT mNpodecHOHATHHUS CTpec ca B
OCHOBaTa Ha pa3pabOTBaHETO HAa PA3IUYHHU MPOTPaMU 3a MPEBEHIUS U
e(eKTHBHO yNpaBlieHHE Ha cTpeca. [[porpamure 3a ynpaBieHHETO My ce
(hoxycHupaT OCHOBHO BBPXY deTupw ¢akropa: 1) mpeapasmnoioKeHocT ,
OCHOBaHa Ha TEMIIEPaMEHTa Ha MHIUBUANTE; 2) MPUI00UBaHE HA YMEHUS
3a ympaBJeHHWE HA KpU3HW; 3) W3TOYHHUIM HAa cTpeca M 4) JTUYHOCTHA
THUITOJIOTHSI.

Cnopen Beech u koneru (1984), ctpechT € pe3yiraT OT KpUTHIHO
B3aUMO/JICHCTBUE MEXKY TEMIICPAMEHTA HA YOBEKa M M3MCKBAaHUSITA Ha
pabotHata cpena. CieoBaTelnHO Xopara MOTaT Ja ce Hayyar Ja
pas3no3HaBaT W yHpaBisBaT crpeca e(eKTHBHO, MOTAT Ja pa3lo3HaBat
MPUYMHHUTE 32 HErO, a CTPATEIMUTE UM 3a CIIPaBsIHE U J]a CE OCHOBABAT Ha
dbopMupaHn YMEHHS 32 yIpaBlieHHE Ha KPU3H U MOBEJCHHE B TPYAHU
MpoeCHOHATIHY CUTYAIlUH KaTO TAKTHKA 32 MPEBEHITHUSL.

[MomoOHu cTpaTernu obaue cpemat npodiemu. B padoTHara cpea e
TPYAHO J1a C€ U3BBLPIIM IIbPBUYHA MHTEPBEHLUS, KOATO JIOKAJIU3UPA U
SIIMMUHYPA WU3TOYHHIIUTE B pabOTHATA Cpe/ia 3a cTpeca B OpraHu3ma.
BropuvHa nHTEpBEHIIUS, CBbP3aHa C 00YYCHUETO Ha JIMIaTa B YMEHUSI 32
yIOpaBJicHHEe HA KPH3M H3UCKBA CICIHUANICH MpoIec Ha O0ydYeHHe.
TpernyHata BKJIIOYBA CIICIMAIHA TIOMOI Ha JIMNATa ¢ ObPHAYT 3a 100pO
yYOpaBJICHUE W JICHCHUC Ha CHUHApOMA. TpeTI/I‘IHaTa HWHTCPBCHIIUA C€
M3I0JI3Ba 10-Y€CTO M € YCIENIHA IpH YIpaBJCHUE Ha 3JI0ynoTpeda c
QJIKOXOJI, HAPKOTUYHU BEIECTBA, JIOMAIIHO HACUIIUE W OOIIHM MPOMEHHU B
HayMHA Ha )KUBOT. J[0Ka3aHo e, ue opraHu3MuTe ca CKJIOHHHU J1a OBbJIaT 11o-
e(eKTUBHU B CTPECOBU CHUTYallMW, HO HMMaT HyXKJa OT IpeMaxBaHEe Ha
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M3TOYHUIUTE Ha cTpec oT TsuioTo (Cartwright & Cooper, 1996; Hepburn
et al., 1997; Mouzoura, 2005).

Wsrnexna, 4e HsIMa €IMHEH MOJIXO0/T 32 CIPaBSHE ¢ PO ECHOHAITHUS
CTpeC Ha YUHUTEIUTE, KOWTO J]a OTrOBaps Ha HYXIUTE HA BCHUKU YUUTEIH.
,»JICUCHHETO 3armoYyBa C pas3llo3HABAHE HA CUMITOMHUTE U MPUYUHUTE C
MOJIOXKHUTENHO oOTHolIeHne kbM mpomsuHata™ (Cedoline, 1982,128).
CrnemoBaTellHO BCEKH yUWTEN TpsiOBa caM /1a HamMepu KOMOWHAIHSTA OT
WHAWBUAyATHH CTpPATErMH, KOWTO I¢ My IOMOTHAT Ja yIpaBisBa
W3TOYHHIIUTE HA CTPEC M Jia 3aIUTH CBOETO (PH3MUYECKO U TICUXHYECKO
onarononyune (Carter, 1994; Mouzoura, 2005). WHmuBuIyamHHSAT
MOJIXOJ CUTyaTHpa CTPATerusTa Ha TIOBECHHE.

1.4. YnoBaeTBopenue oT pajorara

1.4. 1 Konuenyuu 3a yooeinemeopenuemo om papomama

PabGoraTta nma BakHa poJIst B )KMBOTA Ha XOpaTa, Thi KaTo o0XBaIia
rojsiMa 4acT OT BPEMETO UM, NPSKO T'M 3acsira U ONpeaens TSIXHOTO
MKOHOMHYECKO W COLMAIIHO IOJIOKEHHe. TS € CBbp3aHa C TEXHUTE
YCUIIHSA J1a 33JJ0BOJISIT OCHOBHUTE CH HYXXIU W UM Tpejiiara pasindHd
JpYyTH MIPEeJUMCTBa, KakTo U yaoBieTBopenue (Grammatikou, 2010). 3a
Macnoy (1995) paborara e ¢akTopbT, KOWTO Ipeara CTaOWIHOCT B
YOBEIIKHS JKUBOT M MOXE Ja JOBEeAe Xopara 10 cebepeanu3anus
(Xarmada, 2017).

MHoro wu3cieqoBaTeNld MOCOYBAT, Y€ YAOBJIETBOPEHOCTTA OT
paboraTta e CIOXEeH KOHCTPYKT, TS € BaKHa O0JIaCT 3a HM3CJellBaHe OT
OpraHM3allMOHHATA TICHXOJIOTHS, a B JIUTEpaTypara HiMa OOIIONPUETO
BIKIaHe U 00111a feduuunms Ha ToBa moustre. (Tsounis & Sarafis 2016;
Bruzos, 2004; Xarmada, 2017).Bbrnpekn MHOTOTO U TOHSKOTa Pa3IndHH
neQUHUIMN, BCUYKH M3CJIEIOBATEIN CMATAT, Y€ yIOBIETBOPEHHETO OT
paboTaTa € OYEBHMAHO W HE € HEOOXOAWMO CTPOTO KOHIENTYallHO
onpexenenue (Matsagouras & Makri-Mpotsari, 2003; Xarmada, 2017).

1.4.2 Teopuu 3a ob6acnhenue Ha YO061eMEOPEeHOCMMA OM
pabomama
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[IppBaTa Teopus e onucana ot Macnoy (1995), koifto mpaBu onut
3a MHTEpIpeTalys Ha yIOBJIECTBOPEHUETO OT paboTara. Herosara teopus
ce CBbCTOM OT TPH JHUHUM: (U3NYECKUTE HYXKIU, HEOOXOJMMOCTTa
MHIVBHUIBT J1a TIPHHA/UICKN KbM Ipyma u ceOepeanusanusra. (Xapmana,
2017). Amepukanckust ncuxonor Alderfer (1969) kakro e criomeHaro ot
Dimitrakopoulou, (2015) ¢popmysupa BropaTa TeOpus 1 peAyluupa nerTe
KaTeropuu Hyxau Ha Macmoy no Tpu. Hyxnara oT chliecTByBaHe,
HYXJUTE OT OTHOLICHHUS ChC COLIMAIHATA Cpela ¥ HY)KIUTE OT Pa3BUTHE
(Xarmada, 2017). Tperara teopus ¢ Teopusrta Ha McClelland (1961, mo
Theodorou, 2014), koiiTo croMeHaBa KaTETOPHHUTE IOTPEOHOCTH-
MOTHBAIMU. YJOBJIETBOPEHHETO OT paboTaTa ce IMOCTUTa, KOrato ca
YIIOBJIETBOPEHH HYX/IaTa OT CHJIa U Hy’K/JaTa OT noctmkeHus (Xarmada,
2017).

Openepuk  Xepubepr ¢Qopmymupa derBspTraTa TeopHs (110
Dimitrakopoulou, 2015). Ts riacu, ye iMa BbTpeInHu (GakTopH, CBbP3aHH
C YIOOBJETBOPEHHETO ¥ BHHIIHM - EK30T€HHH (DakTopH, CBBp3aHU C
HeynoBieTBopenueTo (Xarmada, 2017).

[Terata Teopust e Teopusita Ha ovakBaHusta Ha Vroom (1964).
ABTOPBT TBHP/IM, Y€ BOJIATA HA YOBEKA Ja MPEANPUEME ICHCTBHIE 3aBUCU
OT TpH (paKTopa: CTOWHOCTTA, KOSTO MMa 32 HEr0 BCEKH OT BH3MOXKHHUTE
epeKTH OT JEHCTBUETO; TAXHOTO BB3MPHEMaHEe M BH3MOXKHOCTTA TOBA
JelCTBUE Jia JIOBEAE JI0 ONpE/eNIeH pe3yiTaT W O4YaKBaHETO, 4e KaTo
KOraTto ce IojaraT YCWIHs, 1€ C€ HM3MBJIHU YCIEIHO AeWCTBUETO"
(Chantzipanteli, 1999; Xarmada, 2017). [llectara Teopus € pa3iuIHpeHUe
Ha Teopusta Ha Porter u Lawler 3a ouakBanusita Ha Vroom (o Maycock
& Salawudeen, 2014) upe3 no6aBsHe Ha HaKTOPH, KOUTO JOMBIHUTEITHO
o0sicHsBaT poreca Ha MoTuBanus (Xarmada, 2017).

Cenmara Teopus mnpunamiexxu Ha Hackman & Oldham (mo
Nikolaidou, 2010), kouto uaeHTHPUIUPAT IET OCHOBHH XaPaKTEPUCTHKH
Ha ,paboTara“, CBbp3aHM C MOTHBALUATA U YyJOBJICTBOPEHHETO Ha
ciyxkutenure (Xarmada, 2017). Ocmara Teopusi € QopMmylupaHa OT
Anamc (1965), KoiTO TBBPIAM, Ye CIYKHUTEIUTE CIIEABAT NMpaBUiIaTa Ha
crpaBeIMBOCTTA B paborara (Xarmada, 2017).
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Heserata Teopus e pazpaboreHa ot Locke mpe3 1976 roguna u e
CBBp3aHa C Bpb3KAaTa MEXKIy YIOBIETBOPEHHETO OT paboTara Ha
pabotHuTe U TexHuTe npodecrnonanuu uenu (Xarmada, 2017 r.).

W makpas, necerara Teopus € ounosspHara Teopus Ha Douglas Mc
Gregor ot 1960 roguna (mo Tsounis & Sarafis, 2016), kosTo Tyacu, ue
yIIOBIETBOPEHUETO OT paboTara € CBBP3aHO ChC CTEIEHTa, B KOSTO
npodecronanHara cpega aBa Ha CIYKHTEJUTE BB3MOXKHOCT 32
ABTOHOMHOCT ¥ TBOpYecTBO (Xarmada, 2017).

1.4.3 3nauenue na yooenemeopenocmma om pabomama 3a
yuumenume

MHoOTrOo € Ba)XHO Jia ce M3SICHAT (aKTOpUTe, KOUTO IOTPHHACHT 3a
MOTHBAIMATA U yJOBJIETBOPEHHETO OT paboraTta Ha yuutenute. Criopen
Saiti (2007) yHOBIETBOPEHHETO € TSACHO CBBP3aHO C YUHTEIICKaTa
npodecus, T KaTo BakKHA e HA OOpa30BaHUETO € Ja IMpHBICYE H
3abPKU MOTHBUPAHHU ¥ CIOCOOHH yunuTenn. OCBEH TOBa MOTHUBALIUSATA H
3ala3BaHETO Ha YYHTENUTE, B 0Opa3oBaTelHaTa CHCTEMa, € MPSKO
CBBP3aHO C TAXHOTO YIOBIETBOpeHHE OT paborara (Butt et al, 2005;
Evans, 1998; Crossman & Harris, 2006, kakTo ce cro0maBa B Saiti, 2007;
Voutsina, 2021).

KoHnenmusrta 3a yIOBIETBOPEHHETO BKIIOYBA UYBCTBAaTa Ha
YUUTEJUTE OTHOCHO TSXHATa MperojaBaTelicka pois, KOeTo MpuiaBa
CMHCBHJI Ha TSIXHATa padoTa. Y JOBICTBOPEHUSAT YUUTEI ONIpaBaaBa n3oopa
cM Ha yuurtencka mnpodecus. ToBa BoaM ¥ 0 TMOBHIIABaHE Ha
€MOI[OHATHATA ~aHT@XHUPAHOCT KbM 00pa3oBaTeHHTE WENd U
MakcuMu3upaHe Ha oOpasoBarennute pesynratéd (Koustelios, 1999;
Paroutis, 2005; o Vardiampasi & Vryonidis, 2017; Voutsina, 2021).
BebmiHocT  yIOBIETBOPEHHETO OT padoTaTa € eAWH OT Hal-BaKHUTE
¢dakTopu, JONpHHACIIIM 32 e(QEKTUBHOCTTA HAa YYHUTENUTE U
MpernoJlaBaHeT0 3a TIOCTHTaHe Ha [eNMTe Ha o0pa3oBaTeTHHUTE
opranmzanuu (Klassen & Tze, 2014; kakto ce chobmiaBa B Zakariya &
Nilsen, 2018). Yunurenure, U3MuTBAIIA BUCOKH HHBA HA yIOBJIETBOPEHUE,
ycIIsiBaT J1a 3amas3sT IUlaMbKa Ha Npo(eCHOHATHUS CH aHTKUMEHT U
mpeamnovynTar ga ObJaT B y4WiMIle, KbBIETO CIIOKOMHATa cpena
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JOIMBITHUTEHO 3aCHIIBA TOJIOKUTETHUTE UM YYBCTBA, KOMTO W3IUTBAT
KkbM paborara cu (Cameron & Lovett, 2015, Zakariya & Nilsen, 2018;
Voutsina , 2021 r. ). OcBeH TOBa BUCOKHTE HUBA HA YAOBJIECTBOPEHUE OT
paboTaTa aKTHBUpAT IOJIOKUTEIHA HAriacd M TOBEJCHUE, KOUTO cCe
nposiBsiBar B paborta (Ostroff, 1992) m 3acarar BakHM acIeKTH Ha
oOpa3oBareiHaTa cucTeMa. Te BKIIOYBAT clia3BaHe Ha yueOHHs rpaduk,
KayecTBOTO Ha B3aUMOOTHOIICHUSTA C YYCHUIIMTE, Ka4eCTBOTO Ha
mpernojaBaHe U pe3ylTaTute oT o0ydeHneTo. GakTopu KaTo OTAaICHOCT
Ha POJIATA, CHTYCHA3bM, AHTAKUPAHOCT U BCEOTIAWHOCT Ca MHOTO BYKHH.
OcBeH TOBa YAOBJIETBOPCHHETO HAa YYUTENWTE JIOMPUHACA 3a
e(eKTHBHOCTTa W TPOCIEPUTETa Ha CAMOTO YUYWIIMIIE; Ka4eCTBEHOTO
MpernolaBaHe MOXKE Jia JIOBeIe KYMYJIATHBHO JIO0 MOCTOSIHHO M CTA0HITHO
MOBHIIaBaHE HAa HUBOTO HA KAa4eCTBO M Ha oOpa3oBaTelHAaTa CHCTEMa
(Makri-Botsari & Matsagouras, 2003; Saiti, 2007; Voutsina, 2021;
Apostolou & Mancheva, 2022).

1.4.4 Bv3oeiicmeue Ha Hey0061€emMEOPEHOCIMMA HA yUuUmeaumne om
pabomama

[Ipodecnonannata HEYAOBIETBOPEHOCT HA YUUTEIUTE MIMa HIKOJIKO
MOCJIE/ICTBHS, KAKTO 32 00pa3oBaTelHaTa CUCTeMa KaTo IS0, Taka | 3a
OTJCNTHUTE YYMJIMIIHA 3BeHa. HUCKUTE HHMBAa Ha YIAOBJIECTBOPCHHE OT
pabotata € MHOTO BEpOSITHO Jia OBJAaT CBBP3aHU C HEMOAXOISIIIO0
MOBEJICHUE, BHCOKM HHUBa Ha pabOTEeH CTpec, MperapsHe, HamalieHa
e(EeKTHBHOCT, YeCTH OTCHCTBUSI OT paboTa M MOCTOSHHO HallyCKaHe Ha
opranmsanusata win yumrenckara mpodecus (Klassen & Chiu, 2010;
Voutsina, 2021). Ako uMa TOJIIM MPOLEHT HEIOBOJHHU yYHTEIH; TOBA
BOJIW 70 HETJIIKHpaHe Ha mpodecusita OT cTpaHa HAa YYUTETHTE WIN
MposiBA Ha amatusi ¥ 3IpaBOCIOBHM NPOOJIEMH 3aeJHO C JIOMIO
npeactaBsHe  (Mertler,2001). Haii-Beye HeymOBIETBOPEHOCTTa OT
pabotara ce oTpa3siBa HETATUBHO HA YYCHHUITUTE.

1.4.5 @akmopu, enusewiu 6vPXy y0081€mMeEOpPEHOCHImMA Om
pabomama na yuumenume

MHoro acnektd, oT paboTraTa Ha YYHTENs, WIpasT pois MpH
OLIEHKaTa Ha HMBATa My Ha YAOBJIETBOPEHOCT OT padorara. Te BKitouBaT
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€MOIMOHATHH, TICHXOCOMAaTUYHU, KOTHUTHBHU U TIOBEIEHUYECKH aCTIeKTH,
KaKTO M oT4MTaHe oOxBara Ha MotmBanusaTa (Horn et al., 2004 Heyder,
2019). Ima kaKTO €HAOTeHHH, TaKa M €K30IeHHH (PaKTOPH, KOUTO BIUSSAT
BBPXY YIOBIETBOPEHOCTTA HA YUHUTEIHUTE OT TsAXHATa padora (Sharma &
Jyoti, 2009; Tsakiridou & Kolovou, 2018; Voutsina, 2021). Ex3orennute
¢akTopu (BBHIIHMU 32 OPraHu3Ma) ca Te3H, KOUTO Hail-4ecTO JONpPUHACAT
3a HeyIOBJIETBOpeHOCTTa OT padorara (Warr, 2005; Grammatikou, 2010;
Dinham & Scott, 1998, 2000; Kozioris & Alexandropoulos, 2020).
Ennorennute GakTopu BOAAT O MOJIOKUTEITHH EMOIHH, CBBP3aHH C Hes
(Warr, 2005; Grammatikou, 2010; u Morfonios, 2016; Dinham & Scott,
1998, 2000; Kozioris & Alexandropoulos, 2020). XopaTta u3oupat
yuuTenckara npodecus TIaBHO MOpaad CHAOTCHHH (aKTOpH, KaTo
mo0oBTa KbM JeliaTa WM yIOBOJCTBHETO, KOETO W3MHTBAT OT
npernogaBarero U T.H. (Sharma & Jyoti, 2009; Tsakiridou & Kolovou,
2018; Voutsina, 2021).

MortuBupaim  ¢GakTopu KaTo I[pH3HAHWE, TOCTIDKCHHS U
OTTOBOPHOCT Ca TIOJIOKUTEITHO CBBP3aHU C YJIOBICTBOPEHHETO OT
paborata. Bbhopeku TOBa JHIEPCTBOTO, KOHTPOIBT W HArpajuTe,
yCIIOBUsATa Ha paboTa ¥ B3aMMOOTHOIIICHHSTA C KOJIETUTE U HAYATTHHUITUTE
JIOTIPUHACST MOBEYE 32 YyBCTBOTO HA HEY/IOBJICTBOPEHOCT HA YUUTEIHUTE
oT TaxHata padora (Sergiovanni, 1967; Voutsina, 2021). U3ciensanus ot
MOCJCTHUTE TOAWHU TOKa3BaT, 4Ye OCHOBHUAT HW3TOYHHMK Ha
YIIOBIICTBOPEHUE 3a YUYUTEIHWTE € JKENAaHHEeTO WM 3a TOCTHXKEHHE,
YyBCTBOTO Ha OTCOBOPHOCT M TPH3HAHUETO, KOETO IMOJy4yaBaT oOT
cobcTBeHaTta cu pabota. OOpaTHO, HUCKUTE 3aIjIaTH ca M3TOYHUK Ha
HEYJIOBJIETBOPEHOCT, Thii KaTO KapaT YUUTEIUTE Aa MUCIIAT, 4e padoTaTa
UM He € mpusHara oT TexHure pabdoromarenu (Platsidou & Tarasiadou,
2010; Voutsina, 2021).

Saiti  (2007) o6ckxna (akTopuTe, KOWTO BIHUSSAT BBPXY
yIOBIETBOPEHOCTTa OT paboTara Ha yuurtenure. KpM TiIX BKIIOYBa:
IIAaHCOBE 3a TMOBWINABAHE M W3PACTBaHE, HAIMYHE HA SICHU IIEJIH,
OropoKpalys, MPOMsIHA Ha MPaBHiia U MPOLETyPH, KOUTO BB3IPENSATCTBAT
oOpazoBarenHata  pabora, ponAra Ha  PBKOBOACTBOTO M
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aJIMUHUCTPAIUATA, KJIMMAaTa Ha YYWIMAIIHOTO 3BEHO, HHBATa Ha
KOMYHHKAIIHS ¥ ChTPYJHHYECTBO C TIEPCOHANA M YYUTEIIUTE, HATNIHAE Ha
yCelllaHe 3a CMUCHII B paboTaTa U U3IMIBJIIHEHUETO U. KbM TX ce n00aBs u
MOBEJICHUETO HA YYCHUIIUTE, JHJEPCKaTa MOJKperna, YIpaBICHUETO Ha
KJIaCHATa CTas ¥ MOJIKPENaTa OT POJIUTEIINTE, aBTOHOMHUSATA HA YUUTEIIUTE
W KJIAMAaThT Ha YYWIMIIHOTO 3BeHo. Hakanen wu xomerm (2006)
cboOIIaBar, 3a met (akropa Morar Jia JOBEAAT HWJIH JO W3TONICHUE, I
JI0 OTIAJICHOCT, aKO Ca B HEJIOCTUT WJIM CHOTBETHO UMAT BUCOKU HUBA HA
agekBaTHOCT. Te3u dakrTopu ca: 1) KOHTpoJ Ha paborara; 2) JOCThI 10
uHpopmanus; 3) moJKpena OT AUPEKTOpUTe; 4) NHOBATHBHA YYWIIHIIIHA
cpela U colualieH U KomyHukaimoneH knuMat (Hakanen et al., 2006;
Voutsina, 2021).

[MoaxpensmoTo AUAEPCTBO U CHTPYAHUIECTBOTO MEXKIY KOJETUTE
ca JBaTra Hal-BaKHM (hakTopa, KOWTO MOBHUIIIABAT OpraHU3alIOHHATA
AQHTOKUPAHOCT HA y4YWTENUTE W IIOBHIIABaT HUBaTa UM Ha
yaoBierBoperne oT pabdorara (Voutsina, 2021). OcBeHn ToBa pa3indHU
Mpoy4BaHuUs CbOOIIABAT, Ue AeMorpadckuTe pakTopu, MOIBT U BB3PaCTTa
BIMSSAT BBPXY HHMBATa Ha Y/IOBIETBOPEHOCT, MOTHBALlMsl M HUBATa Ha
cTpec Ha yuuTenurte. TpyJAOBUSAT ONUT M HUBOTO Ha oOpa3oBaHHE Ha
yUYHTENUTE ChIIO ca perraanty pakropu (Bishay, 1996; Chaplain, 1995,
Darmody & Smyth, 2011; Voutsina, 2021).

B wuscnenBanmsta cum  Kyriacou (2001) wnentrdummpa Tpu
KaTeropuu (akTopH, KOUTO UMAT e(EeKT BHPXY YIOBIETBOPEHOCTTA OT
paborata Ha yuurenure: (AKTOPU HAa MakKpO HHUBO, KOHMTO 3acsrar
0O0IIIECTBOTO M 0Opa3oBaTeHaTa CCTeMa KaTo 1sUI0; PakToOpy Ha MUKPO
HUBO, KOUTO BKJIIOYBaT "OeKrpayHa" Ha yuutens M (HaKkTOPH Ha CPEIHO
HUBO, KOMTO BKJIIOYBAT XapakTEPHUCTUKUTE Ha paboTara, YCIOBHSTa B
YYWIIHIIE, TIUIEPCTBOTO U B3aUMOOTHOICHUsTA ¢ Kojerute. OCBEH TOBa,
Kyriacou (2001) wmpeHTnduIupa HAKOIKO (akTopa, BIUSCIIA BBPXY
paboTHUS cTpec, KOUTO Urpae KIYoBa PoJisi B HEYIOBJIETBOPEHUETO HA
YUHUTEIUTE OT TexHuTe pabdora. Te3u ¢akropu ca: BpeMEBH HATUCK U
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MPEKOMEPHO HATOBapBaHEe, OTHOIICHUE OT CTpaHa Ha KOJIETH, JIUICa Ha
MOTHBAIIMS HA YUYCHUIIUTE Ja y4aT, A IMUHUCTPAITUS, OIIEHKA OT JIPYTUTE,
JIOIIH YCIOBUS Ha TPY/, YCHIIUS 32 IOIbPKaHEe Ha TUCIMIUIMHATA B Yac,
CaMOYyBCTBUE U TIPECTHK, POJICBU KOH(IIUKTH U MPOMEHU B €CTECTBOTO
Ha paborara (Kyriacou, 2001; Voutsina, 2021). Evans (1998) ycnemHo
ce omuTBa Ja HWIACHTUQHIHUpPA (AKTOPUTE, KOWUTO BIHAAT BBPXY
MpopECHOHATHOTO YJOBJICTBOPEHHE HA YUHWTENUTE, W JJOKAa3Ba, 4e HE €
OUYEBUHO JaJM TOJ TO3U TEPMHUH CE MMa TMPEABHJI ,,3aBbpIIBaHE  Ha
pabortara (yaoBieTBOpsiBaHe Ha paboTara) WiH ,,yJ00CTBO Ha paboTaTa‘,
i u asere (Evans, 1998; Voutsina , 2021). MotuBammsra ce odepTaBa
Karo  KIIOYOB  (hakTop, BIMSCH] BBPXY  YIOBICTBOPEHHUETO.
KoncraTanuute moka3sar, 4ye Hail-BaXKHUTE IBUKCIIH CHIIH 32 YUUTEITUTE
ca MHTEPEChT KbM paboTara, JMYHOCTHOTO PA3BUTHE, MOCTHKCHUSITA U
MIPU3HAHUETO Ha TsAXHATa padora u noBumieHueto (Farthing, 2006; kakTo
e nutupano B Platsidou & Tarasiadou, 2010; Voutsina, 2021).

U3scHsIBaHETO HA KOHIIEMIIMATA 32 YAOBJIETBOPEHOCTTA OT paboTara
Ha YYUTEIUTE € BaXKHO, Thil KaTO YJOBJIETBOPEHOCTTa OT padoTara Win
JUICaTa HA TakaBa Ce OTpa3siBa Ha KAuyeCTBOTO Ha oOpa3oBaTelHaTa
paboTta. ACIHEKTHUTE KaKTO Ha paboraTa, Taka M Ha 0Opa30BaTCIHUTE
paboOTHUIM, KOWUTO MoraT Ja ObJaT W3CIeNBaHH, ca 0e30poil u
JOTIPUHACAT 3a pa3dupaneTo Ha ToBa siBienue. (Voutsina, 2021).

1.4.6 3nauenue na yooeremeopenuemo om padomama HQ
yuumenume

[IpoyuBaHeTo Ha yIOBIETBOPEHOCTTa OT padoTaTa MPOIBJIKABA OT
MHOTO JECeTWJIETHUS M 3acsira HSIKOJKO CEKTOpa, BKIIOYUTETHO W
obpazoBanneTo. OCHOBHUAT (OKyc Ha MpPEIUIIHU TPOYYBAHUSA €
WACHTU(QHULIMPAHETO HA Pa3IMKUTE B HUBATa Ha YJOBJIETBOPEHOCT OT
paboTarta Mexly XopaTa M KaK pa3JIM9HOTO €CTECTBO Ha paOOTHHUTE MECTa
BOJM 10 Te3u paznuuusi. CleoBaTeTHO yIOBIETBOPEHUETO OT padoTara
OT CTpaHa Ha YYUTEIHUTE MPOU3THYA OT BPH3KaTa, KOSATO T€ Ca YCTAHOBUIIN
c mpodecusitTa CH M pa3IMKaTa MEXKAY TOBA, KOETO OYaKBaT OT
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MperoaBaHeTo, U TOBa, Koero uM ce mpemnara (Shabbir et al., 2014;
Mylonas, 2018).

VYuuTenure Urpasr mpska W pemaBaiia pois 3a GopMHpaHeTO Ha
MOJIOXHUTETHOTO OTHOIICHUE HAa YUCHUIUTE KbM 00pa3oBaHueTo. OcBeH
TOBa € JI0Ka3aHo, Y€ TAXHOTO BH3ACHCTBUE BBPXY yclieXa Ha yUYCHUIUTE
€ MO-TOJISIMO OT APYTrH (aKTOpH, KaTo yYMIIMIIETO, pa3Mepa Ha Kiiaca U
COITUAITHO-HKOHOMHUYECKOTO ChCTOSIHUE Ha yueHHIuTe. [1o TO3W HauWmH
yIIOBIETBOPEHUETO OT paboTaTa Ha yYUTEINUTE € BayKeH (PaKkTop, BIUSEIL]
BBPXY MPEICTABIHETO HA y4YCHHIUTE B yuwmiuine. Korato HuBata Ha
YIOBJICTBOPEHUE OT paboTaTa ca BUCOKH, MIOCTHIKCHUITA Ha YUCHUITUTE
ce moo0psBaT M ChIIO ca Bucoku (Spear, Gould, & Lee, 2000; Wright &
Custer, 1998; Mylonas, 2018).

W Hakpas, BHCOKOTO HMBO Ha YAOBIETBOPEHHE OT paboTara e
CBBpP3aHO C HHCKH HUBa Ha MOOWIHOCT Ha CIYXHTEIUTE, CJa0do
HAMEpPEHHE Ha CIY)KUTEJIHWTE Jla HAMycHAT padoTara CH, aJeKBaTHO
MOBEJICHUE Ha CIYXXHUTENWUTEe, HUCKM HHMBAa HA OTCHCTBHs OT padoTa,
e(eKTUBHO TperoiaBaHe, HaMajleH OpOil 3IIOTIOIYKH TI0 BpeMe Ha padoTta
U noBullieHa eekTUBHOCT Ha (Argyrakis et al., 2005; Gupta & Sasidhar,
2010; Oreg & Berson, 2011). B ciy4as ¢ yuuTeauTe TOBa O3Ha4aBa, ue
Hall-BUCOKHTE HHBA HA Y/IOBIETBOPEHUE OT paboTaTa BOJAT JI0 MO-BUCOKA
MPOU3BOJUTEIHOCT, KOETO TMOJ00psBa KAKTO KOJIMYECTBOTO, TaKa M
Ka4eCcTBOTO HAa PE3yJTATUTE OT MPEMOJaBaHETO W Y4YeOHHS MpoIeC Ha
yuenunute karo mswio (Chamundeswari, 2013; Chang, 2009; Mylonas,
2018).

1.4.7 Ouenka mna yooenemeopenocmma om padomama Ha
yuumenume ¢ I'spyus

3a W3MepBaHE Ha CTEMEHTA Ha YJOBIETBOPEHOCT OT paborara ce
W3MON3BaT MPEAVMMHO BBOPOCHUIM. Hali-HapexnHUTe HW BaIWAHU
BeipocHuim (Golia & Koustelios, 2014) ca cnegaure: 1.BbrnpocHuk 3a
ynoBieTBopeHocT Ha Munecora (MSQ) (Weiss, Dawis, England &
Lofquist, 1967) kakTo moapoOHara, Taka ¥ KpaTkaTa BepCus ¢ pa3indHu
napameTpH, OTHacillM ce no0 paborara. 2.JHaekc 3a omucaHue Ha
pab6orara (JDI) (Smith, Kendall & Hulin, 1969 BxnrouBam uamepBane Ha
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ner (baKTopa 3a YAOBJICTBOPCHUC OT pa60TaTa, a HMMCHHO pa60TaTa,
3arjiaTara, BbAMOXKHOCTHUTE 3a IIOBUIICHUE, HAA30pa U KOJIETUTE.

WuBentapuzanusaTa Ha yaoBieTBopeHocTTa Ha ciyxkurenute (ESI)
(Koustelios & Bagiatis, 1997; Koustelios, 1991) ce ocHoBaBa Ha
TeopeTuyHaTa pabora Ha Smith et al. (1969) u Weiss et al. (1967) u e
paspaboten B ['spuus. llectre dakropa Ha ESI otHOCHO paborara ca:
yCJIOBUS Ha TPY/, 3aIulaTa, HOBUIICHHUE, ECTECTBO Ha paboraTa, medbT U
opraam3anuara kato 1510 (Koutes, 2020). B nmpoBenenu n3ciaeaBaHus ce
W3MON3BaT U PAa3TUYHU BBIPOCHUIM, BKIIOUHTETHO TOPEIIOCOYCHHUTE
CKaJy, 3a J]a ce U3MEepH CTEeIeHTa Ha YIOBIETBOPEHOCT OT paboTaTa Ha
yuurenure. OCHOBHUSAT MPOOJIEM €, 4e pa3padOTBAaHETO U TECTBAHETO HA
BAJIMIHOCTTA M HAACKIHOCTTAa Ha MHOI'O BBIPOCHHUIHU € IPOBCIACHO B
CTpaHU C JeleHTpanm3upaHa oOpa3oBarenHa cucrtema, karo CAIIl,
Kanana w gpyrm u crienoBaTenHO H3MEpPEHHS Karo 3aruiata WK
MOBHUIIIEHHE HE CHOTBETCTBAT Ha IEHTPaTU3WpaHaTa TPHIKA CHCTEMA.
Hpyr npobnem e roneMusT Opoit BRITPOCH, KOETO MPaBH MTOTBIBAHETO HM
nocra tpynoemko (Golia & Koustelios, 2014; Koutes, 2020).

BbnpocHuk, KONTO u3MepBa HUBaTa Ha YAOBIETBOPEHOCT OT
paborata Ha yduTenuTe M € pa3zpaboTeH B I'bpuus, KaTo ce B3eMmar
MpeBU]l XapaKTePUCTHKUTE Ha TpblKara oOpa3oBaTelHa CHCTEMa, €
WuBenrapuzanus Ha ynosierBopeHocTTa Ha yuurenure (TSI) (Golia &
Koustelios, 2014). BwnpocHuxkbT omeHsBa meT (axTopa 3a
YIOBJIETBOPEHOCT OT paboTaTa, a IMEHHO MEHHJDKBP, KOJIETH, €CTECTBO
Ha paboTara, Y4YeHUIH W YCIOBUS Ha TpyA. B TO3M BBIPOCHHUK
M3MEpEeHUsITa Ha 3ariaTaTa, TIOBUIIIEHHETO U OIIEHKaTa He ca B3eTH IOJ
BHuUMaHue. ToBa ce ObokM Ha (akra, 4e Te3u (PakTopu He BIMSAT Ha
CTEIIEHTa Ha YIOBJIETBOPEHOCT OT paboTaTa Ha YYWTENIUTE, Thil KaTo
W3MEpPEHUsITa 3a OICHKA M MOBHIICHUE HE ca MPHUJIOKHMHU 3a IphIKaTa
o0pa3oBareHa cUCTeMa M 3ariaTata € CTadMiiHa U MPONOPLUOHAIHA Ha
rogunute Tpynos crax (Koutes , 2020 .).
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I'JIABA 2. OPTAHU3ALIUS U ITPOBEKJIAHE HA
NCUXOJOI'NYHOTO U3CJIEJIBAHE

2.1. MertoaoJsorus

Tasu r1iaBa OT JucepTanuATa TMPEACTaBs MOATOTOBKATAa Ha
H3CJIeBAHETO, KOSTO CC CUMTA 3a BAKHO, ThH KaTO IIPe3 IMOCICIHHUTE
FOJUHM CUHAPOMBT Ha IperapsHe U paOOTHHUAT CTPEC Ce MPEBbpHAXa B
MHOTO YE€CTO CPEIIaHO sSBIcHUE B 0Opa3oBaHueTo. OCBEH TOBa JUIICBAT
MPOYYBaHUS, KAKTO B MEXKIYHAPOJHH, TaKa ¥ B TPHIKH MPOYIBAHMUS, 32
MOJIE/IH 3a MMPEOAOIsIBaHEe Ha CHHIPOMA Ha IperapsHe Wik CTpaTeruu 3a
cnpaBsHe C Npo(ecHOHATHMs CTpPeC, KOETO JOBelIe 10 u3aiiHa Ha
HACTOSIIAaTa U3CICA0BATEICKA TE3A.

2.2. llen HA M3CIeIBAHETO
[IpoyuBaneTo nMa 3a LieN Jla U3CNEBa CTENEHTa Ha ObpHAYT MpH

HavanHuTe ydntend. OCBeH TOBa CHHAPOMBT Ha IperapsiHe me Oble
W3CleBaH B KOMOMHAIMS ¢ MPOQECHOHATIHUS CTpeC U JeMorpadckure
XapaKTepUCTUKHU Ha YYWUTENHWTE B HAYaIHUTE yuuiuma. M Hakpas, mie
ObIAaT MPOYYEHH HIKOM MOJIENU 3a IPEeoNoJIsiBAaHE HAa CHHAPOMA Ha
mperapsiHe ¥ CTpaTeruy 3a cipaBsiHe ¢ npodecroHanHus crpec. Llenra na
TOBa M3CJEABAHE € Ja MPOYYH BB3MJEAUTE HA YUUTEIUTE OTHOCHO
TSXHATA YJOBJIETBOPEHOCT OT padoTaTa, MpErapsHEeT0 M CTPATETHHTE,
KOUTO mpuiaraT B padorara cu. [lopagu tazu npruunHa € He0oOX0aAUMO aa
ce U3SICHAT HSKOJIKO H3CJIEJOBATENICKH 3aladd, KOUTO Ca CBBP3aHU C
LIEJUTE Ha U3CIIEABAHETO.

® 13CJIC/IBAHC HHBATa Ha IPErapsHe HA YUYUTCIUTE,

L4 IIpOy4YBaHC HAa Bpb3KaTa Ha NPErapsaHETO C YHEPTUTEC HA MHAUBUIA
M XapaKTCPUCTUKUTE HA YUUTEJIA KaTO IOJI M BB3PacT,

® 3yuaBaHe Ha CTPATETMHTE 3a CIPaBSHE, KOWTO YYHTEIUTE
M3IIOJI3BAT, 32 Jla CE CIPABAT C MPErapsHETO U MPOPEeCHOHATHUS
cTpec.
2.3. U3caenoBaTe/ICKH XHIIOTE3H
Taka mocraBeHHTE 3aJa4M Ca OCHOBAHHE 3a U3JUIaHE HA CIIEIHUTE
XUIOTE3H:
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O6ma xumnore3a: Yuyurenckata npodecuss € HU3NBIHEHA C
Hanpe)XeHHe U auHaMmuka. ETo 3amo npuemame, ye MMa BpPb3Ka MEXKIY
npo(eCHOHANHOTO MperapsHe, CTpaTerHUTE 3a CIPaBSHE CbC CTpeca U
OLIEHKaTa Ha YAOBJIETBOPEHOCTTa OT paboTaTa Ha YYUTENs C pa3indHa
CTEIIEH Ha U3PaceHOCT.

Xunore3a 1: Yuurenure, u30paiu Ta3u CU poJis, OLCHIBAT CBOSITA
3HAYMMOCT 3a 00pazoBaTenHus npoiiec. [Ipeanonarame, 4ye Te ONpeaessT
JINYHUTE CU MOCTIDKEHUS KaTO BUCOKH, KaKTO M JINYHATA CH 3HAYMMOCT 3a
TsX. JIMYHWTE NOCTIKEHUS pacTaTr, KOraTo MpOPECHOHATHOTO WM
HaTpeKCHUE U ICTepCOHATTH3AIINS HAMAISBAT.

Xwumnote3a 2: Ponsra Ha yuuTessi B 00pa3oBaTeIHUS IPOLIEC € MHOTO
BaxxHa. [Ipennomnarame, 4e ocbh3HaBallKU TOBA, U3CJICIBAHUTE YUUTEIH B
CTPECOBH CUTYAIlMM M3IO0JI3BaT pa3jIMyHU BapUaHTH Ha MOBeIEHUE, KaTo
MPEANoYNTaT A2 U30rBaT CTpeca U MPEOLCHABAT CbOUTHATA, CBBP3aHH C
HETO.

Xumnore3a 3. VYIOBJIETBOPEHHETO OT paboTarta € ChIICCTBEH
KOMITOHEHT OT paborara Ha y4yutess. [Ipeanosnarame, 4e pecrioHICHTHTE
IIe MOKaXaT BUCOKA YIOBJIETBOPEHOCT paboTaTa CH, KOSTO CE BIIHUSEC OT
IMMOJIOKUTCIIHUTE B3aUMOOTHOIICHUA B Y4YWIMIIHATA OpraHu3alusd H
OTHOIIICHUETO Ha JTUPEKTOPA.

Xwunoteza 4: Ilpeamnosiarame, ye MMa OOpaTHO MPONOPIMOHAIHA
CTaTHCTUYECKa BpB3Ka MEXIy VAOBIETBOPEHHETO OT paboTrata H
CHH/IPOMa Ha €MOIIMOHAIIHO MIperapsiHe

Xunoreza 5: Ilpennosarame, 4e CHUHAPOMBT HA E€MOLIMOHAIHO
nperapsiHe € cia0o MOBJHSIH OT CTPATEruUTE 3a CIpaBsiHE Ha yYUTEIIHTE.

2.4. M3caegBanu Juna
[IpoyuBanero BrimouBa 161 yuuTenum OT pPA3IMYHM HaYaJIHU
yurmmmia oT msuia ['eprinst. AakeraTta Oerre pa3npocTpaHeHa OHIAWH Ypes
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miatpopmara Google Forms. To3u Meroj € H3MOI3BaH TOpPAIH
OTPaHMYABAIINTE COIMAIHH YCIOBHS Ha KOMYHHKAIHS KaTO CIIEIICTBHE
ot manaemusta Covid-19. M3cneaBaneTo € mpoBeeHO Mpe3 OKTOMBPH U
HoemBpH 2021 1.

2.5. CpeacrBa 3a u3mepBaHe

B wum3crnenBaHeTo € WM3MON3BaH HM3CIENOBATENCKH BBIPOCHUK,
cberosanl ce OT obmo 105 BBIpoca, KOUTO ca pas3lesieHn Ha YeTHPH
pazmena (rpymm). Ilo-cmemmamHo Osixa TPEIOCTaBEHHW  YETHPH
CaMOCTOSITEIIHUA MUCMEHU BBIIPOCHUKA MO (JOopMaTa Ha aHKETHU KapTH.
Tsaxnara nen Oeme ga cbOepaT YHMCICHM AaHHH, KOWTO Pa3KpHUBAT
M3MEpPEHUSITA Ha U3CICABAHNUTE TPOMCHIIMBH.

2.5.1 lemocpaghcku oannu

[IbpBUAT BBIOPOCHHK C€ OTHACS 10 JeMorpadckute JaHHH Ha
PECIIOHJICHTUTE ¥ CE ChCTOM OT CEAEeM BBIIpoca. Te ChIbpPIKAT BHIIPOCH OT
3aTBOPEH THUII, OTHOCHO TAXHATa BB3PACT, MOJ, TOJUHUA TPYIOB CTaX,
TPYIOBH MPABOOTHOIICHHs (IIOYACOBHM, HA 3aMECTBAHE W IMOCTOSIHHHU),
OCHOBHATAa W JOIBIIHATEIIHATA UM KBATU(HUKALNS 1 Opos Ha yUCHHULIUTE B
YUUIIMIIHOTO 3BEHO.

2.5.2 Maslach Burnout Inventory [MBI]

Bropust BBIIPOCHHK ce CBBP3Ba C M3MEPBAHE HA ObPHAYT CHHIIPOMA.
The Maslach Burnout Inventory [MBI] e pazpa6oten ot Maslach, Jackson
u Leiter u e agantupan 3a rpbiiku yenoBus oT Kokkinos ¢ ocHoBHaTa nien
Jla ce u3cie/lBa CTEIEeHTa Ha MperapsiHe Ha yuuTenuTe. BhIpocHUKET ce
CHhCTOU OT 22 W3PEUCHHUS 32 CAMOOICHKA, KOUTO Ca Pa3JeieHH Ha TPH
MIO/ICKAJIK: a) eMOILMOHAIHO u3TolIeHue (9 aifrema), AenepcoHann3aIys
(5 aiitema) w JsmuHM mocTkeHus (8 aitema). OtroBopuTe ca
pasmpenenenu B 7-crerieHHa ckana Ha Likert (0 = Hukora 1o 6 = Bceku
JIeH).

2.5.3 Tecm 3a cmpamezuu 3a cnpagane

Tperuar BpIpOCHUK ,, TecT 3a cTpaTerny 3a crpaBsiHe ce CbCTOH OT
53 TBBpAEHHSI OTHOCHO Pa3IMYHH CTPATETUH 3a CHpaBsHE ChC CTpeca Ha
pabotHOTO MsAcTO. TOM ce OCHOBaBa Ha UAEATA 3a AKTUBHO CIIPABSIHE ChC
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CTpeca W BII0YBA YBEIUYaBaHE HAa YCHIINATA MPH 3all04BaHe Ha JIeiicTBHE
W TOTOBHOCT 3a cmpaBsHe. TepMHHBT "aKTHBHO CIIpaBsHE" € MHOTO
moI00CH Ha CHITHOCTTa Ha TOBa, KoeTo Lazarus m Folkman (1984) u
IpyTH HapHU4arT,,cripaBsiHe, pokycupano BppXy npobiema’. Ctpareruure
3a CIIpaBsHE BKJIOYBAT KOH(POHTAUHWs, CAMOKOHTPOJ, AWCTaHLUpPAHE,
TpceHe Ha cOIMalHa MOJKperna, MoeMaHe Ha OTTOBOPHOCT, OSTrcTBO,
IUTaHUPAHE Ha PelIeHUE U IOJIOKUTEHA IPeolieHKa. M3ciaenBaHoTo nune
otroBaps ¢ Hukora — 0; psako — 1; moHsikora — 2; gecto - 3

2.5.4 Pecucmpayuonen 6bnpoCHUK 3a Y0061€MEOPEHOCMIMAG HA
cayyucumenume - ESI

UsmepBanero Ha  mpodecuoHanHaTa  yOOBIETBOPEHOCT €
OCBILECTBEHO C BBIIPOCHMKA 32 YAOBJIETBOPEHOCT Ha CIIY)KUTEIUTE IPU
peructpanus - ESI ma Koustelios (1991), Koustelios u Bagiatis (1997).
Tasu ckana e pazpaborena ot teopusara Ha Smith et al, (1969), kosTo
3alIMTaBa MHOTOM3MEPHHS XapakTep Ha yAOBJIETBOPEHUETO OT paboTraTa
W BKJIIOYBA 24 IMKBPTOBHU BBIIPOCa Mo neTOanHa ckana (1 = kaTeropuaHo
HE ChbM CBIJIACEH A0 5 = KaTEerOPUYHO ChbM CBHIJIACEH) U € aHAIM3UPAHU B
mecT u3MepeHus. M3mepBa ce ylOBIETBOPEHUETO OT a) YCIOBHsTA Ha
pabota, KoeTo BKJIOUBa 5 BBIpoca, 0) 3amarata, KOETO BKIOYBa 4
BBIPOCA, B) MOBHUILEHUETO, KOETO BKIIIOYBA 3 BBIIPOCA, I') €CTECTBOTO HA
paborarta, koeTo BKJItOYBa 4 BBIIpoca, j) medbT, KOETO BKIHOUBa 4
BBIPOCAa U €) OpraHu3alMsATa KaTo LsJI0, KOSTO BKJIIOYBAa 4 BbIpoOca
(Koutes, 2019-2020; Xarmada, 2017).

Pesynrarute 3a BhTpemHa koxepeHTHOCT (anga Ha Kponbax) ca
BHUCOKHM, KOETO € JIOKa3aTeJICTBO 3a CIIOCOOHOCTTa Ha TpHUTE
MICUXOJIOTHYECKH MHCTPYMEHTA JIa TIOKaKaT HaJIe)KHOCT MPH aHaIn3a Ha
pe3yiaTaTUTe, MOJyYeHH! OT TAX.

Tabnuyal. Pesyimamu om a ananusa na Kponbax

Paznen Bpoii o Ha
BBIPOCH Kponbax

Bonpochuk Ha Maslach 22 0,769

[Ipodecuonanno nzromenue 9 0,874
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Henepconanuzanus 5 0,798
Ol1leHKa HA JIMYHUTE OCTHKEHUSA 8 0,814
JlazapoB BBIPOCHHUK 53 0,878
Kondponrauus 6 0,757
Jucranuupane 6 0,692
CaMOKOHTPOII 7 0,817
Tobpcene Ha conuaaHa NoAKpena 6 0,649
IIpuemane Ha OTTOBOPHOCT 4 0,606
bsrcTBo, n30arsane 8 0,867
[nanupane Ha peHIEHHETO Ha 6 0,710
npobiieMa

[TomoxxuTenHa IpeoIieHKa 7 0,778
BeIpocHuk 3a yJ0BIE€TBOPEHOCT OT 24 0,747
paborara

VcmoBus 5 0,767
3armaTta 4 0,699
[Tpomorus 3 0,698
[Ipuponara na padorarta 4 0,782
PrroBOUTEN 4 0,853
Opranuzanus Karo 1510 4 0,757

2.6. CraTHcTHYeCKM MeTOAH 3a 00padOoTKa HAa TMOJyYeHHTE

JTAHHM.

Crnen cpOupaHe W HpaBWIHO KOAMpaHE, JAHHUTE Ca BHBEACHU B
craructudeckara nporpama SPSS v.26. 3a ga ce u3cieqBa cTeneHTa Ha
BIIMSTHHE Ha BBIIPOCUTE OT IIbpBATa 4acT HA BHIIPOCHUKA BBbPXY HAuMHA,
MO0 KOWTO OTTOBAPSAT PECTOHJICHTHUTE € U3I0NI3BaH t-TeCT 32 HE3aBUCHMU
W3BaJIKH, B CIIy4auTe, KOraTo He3aBHCUMAaTa IMPOMEHIIMBA Ma caMo JiBa
¢dakTopa (1300pa) 1 enHO(AKTOPEH OUCIIEPCHOHEH aHAIM3 B CIyYauTe,
KOTaTo He3aBUCHMAaTa MPOMEHIIMBA Ma IoBeve OT jiBa (akropa. B To3n
ciryyaii ce mposene u post hoc LSD recr, 3a 1a ce uaeHTHGULIUPAT TOUHO

CTAaTUCTUYCCKU 3HAYMMUTC PA3JINUKHU.
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I''TABA3. PE3YJITATHU OT IPOBEJIEHOTO U3CJIEJABAHE

3.1. lemorpa)cku XapakTepuCTHKH HA U3CJIeIBAHUTE JIUIA

Hemorpadckute XapakTepUCTUKK HA M3BaJKa ca MPEACTaBEHH I10-
nony. Criopen pe3yaTaTure oT uscieasaneTo 43,5% ot n3Bajkara ca xopa
Ha BB3pacT nof 32 roauHu, 1okato 49,7% oT u3BagKaTa NpuHAIIE)KH KbM
BB3pacToBaTta rpyna 33-52 roamnu u 11 gymm ca Ha BB3pacT Hag 50
roguHu. PesynratuTte ca mpeacraBeHH MOAPOOHO B TaOIWIATa MO-IOITY
(Tabmuma 1)

Tabnuya 2. Pasnpedenenue Ha pecnoHOeHmume no 8b3pacm

Age Frequency Percent|
Up to 32 years old 70 435
Up to 42 years old 61 379
Up to 32 years old 19 11.8
Ower 52 years old 11 6.8

Total 161 100.0

ITo orHomenue Ha noja 16, 8% oT U3BagKaTa ce CbCTOU OT MbXKE, a
ocra"aiaute 83,2% OT JKEeHHU.

Cnopen pesyiarature oT u3ciaeaBaHeTo 62,7% oOT u3BajgkaTa UMatr
npeaumieH ctax A0 10 romuHu, mokaro 25,5% ot m3Bamkata WMaT
npeauileH crax 10 20 rogusu u camo 12,8% uMat npeaullieH cTax Haj
20 rogunu. (Tabmuma 2)

Tabnuya 3. Pasnpedenenue no 200unu nedazo2utecKu cmaic.
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Question A3 Frequency Percent
1-10 years 101 62,7
11-20 years 41 23,5
21-30 years 13 8.1

30 years and over 6 37
Total 161 1000

B monbnHenue, mo-roiasmara 9act ot 90,7% oT u3Bagkara ca HaeTH
WJTU KaTO MOCTOSIHHY, WJIM KaTO 3aMECTBAIIM YUUTEIH, KoraTto caMo 9,3%
OT M3BaJIKaTa Cca HACTU KAaTO CIY)KUTEIM HA HEMBIHO PabOTHO BpeMe
(Tabmuma 3)

Tabnuya 4. Pasnpedenenue Ha uscieosanume auya no 6ud mpyooso

npasoomrouilerue.
Employment relationship Frequency Percent
Hourly wage 15 93
Deputy 81 503
Permanent 63 104
Total 161 100,0

[Tetuar BBOpPOC c€ OTHACA JO OIpPENEISTHETO Ha CTEMEHTa Ha
oOpa3oBaHne Ha pecrioHAeHTUTe. CrIOpe pe3yNTaTUTe OT U3CIIeIBAHETO
34,2% ot u3Bamkara ca ¢ 0akajdaBbpCKa CTEIEH, JIOKATO MO-TojsMara
gacT oT 60,2% OT M3BamKaTa ca 3aBbPIIMIN MaruCThPCKa Mporpama, a
ocraHanute 5,6% ca ¢ mokTopcka crereH (Tabmuna 4).
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Tabnuya 5. Pasnpedenenue wna yuumenume nO CMeneH Ha

obpaszosaniue.
Question AS Frequency Percent
Bachelor's 33 342
Master’s o7 0.2
FhD 9 56
Total 161 100,0

OcBeH TOBa, CHOpE] pe3yJNTaTUTE OT MPOYYBAHETO, MO-TOJIAMaTa
gacT ot 52,8% oT m3Baakara ca 3aeT B yuwiuma ¢ g0 100 yuenunwy,
nokaro 32,3% ot u3BagkaTa ca 3aeTu B yumnuma ¢ 10 200 yyenun, a
ocrananure 14,9% B yumumia ¢ Hax 10 300 crynentu (Tabnuua 5)

Tabnuya 6. bpoil yuenuyu 6 yuuauyHa eouHuya

Question A6 Frequency Percent
Up to 100 83 528
Up to 200 52 523
Up to 300 24 14,9

Total 161 1000

W wnakpas, 67, 7% or u3Baakata ca pabOTIAT B Tpaj, IOKATO
octananute 32,3% OT U3BaJKaTa ca 3a€TH B ceJia.

3.2 PesyaraTu 3a 0bpHAYT CHHAPOMA MPH U3C/IeIBAHUTE JULA
Uzcnensanero Ha edexTure OT MPOPECHOHATHOTO H3IETeIsIBaHe

MU W3CJICIBAHUTE JIMIA MOKa3Ba, Y€, PECHOHJICHTUTE IO-4eCTO WMAaT
ycelaHeTo, 4e padbotsaT TBepAe MHoro (M =4.02, SD = 1.5) u ce uyBcTBar
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€MOIIMOHATHO M3TOLIeHH nopaau padorata cu (M = 3.09, SD = 1.7). Ilo-
-pAIKO Ce YyBCTBAT M3TOIIEHH B Kpast Ha pabotaus ner (M = 1,76, SD =
,1,8) u psako ca pazouapoBanu ot padotara cu (M = 1,63, SD = 1,6).

W3mepBaHeTo Ha JAenepcoHaNn3alusITa 10Ka3Ba, Y€ PECIIOHCHTUTE
MO-4ECTO M3MUTBAT YyBCTBOTO, Y€ Ca CTaHaJIH MO-0€34yBCTBEHH KbM
Xopara, OTKaKTO ca 3alo4yHaiy aa pabotsr tasu padora (M = 1,19, SD =
1,5), no-psiaKo 4yBCTBAT, Y€ ,, C€ HHTEPECYBAT HAMCTHHA KaKBO CE CIyuBa
¢ mHoro ot kojerutre mu” (M = 0,88, SD =1,3) u ,,uMaT 4yBCTBOTO, Y€
KOJIETHTE MH TH OOBHHSIBAT 3a HAKOM OT TeXHHUTE mpobiemu” (M = 1,18,
SD=14).

TpeTuar enemMeHT B W3MEPBAaHETO Ha CHHAPOMA HAa €MOIHOHAITHO
U3IeneNsiBaHe Ce CBBbP3Ba C OLICHKATa HAa JIMYHHUTE MocTkeHus. Criopen
pe3yiaTaTuTe, OT W3CIEJBAHETO, PECHOHAEHTHUTE I0-YeCTO CMSTAaT, 4e
,,BITHSISIT TIOJIO’KUTEITHO HA IPYTUTE X0opa upe3 padorara cu“(M = 4.84, SD
= 1.2) u ,,JiecHO U3rpaXKaaT CIIOKOHA aTMoc(epa B paboTHara cu cpema™
(M =4.78,SD =1.2) . Te no-psako ce 4yBCTBaT ,,IIbJIHU ¢ eHeprus’ (M
=3.96, SD =1.4) u cmsTar ue ,,B paboTara cu ca MHOTO CIIOKOIHH, KOTaTO
ce 3aHMMaBat ¢ eMoNnMoHaTHU podaemu’ (M = 3.99, SD = 1.4).

3.3. PesysaraTn 3a cTpaTeruMre 3a CIpaBsiHe CbC cTpeca Ha
padoTHOTO MAICTO

Criopenl pe3ynTaTuTe OT H3CICABAHETO PECIIOHJCHTUTE IO-YECTO
n3passsat gyBcTBata cu (M = 3,48, SD = 0,7) u onpenenst crpaTeruure
cu 3a neictBue kKaro cboTHocuMu (M = 3,20, SD = 0,9). Ilo-psaxo
MpU3HaBaT Ha APYT 4oBeK KakBo dyBcTBaT (M = 1.91, SD = 0.9) mnu ce
KOHIIEHTPUPAT BBPXY CHPaBSHETO C poliieMa U KOraTo € HeoOX0IuMO ce
ycaMoOTSBaT, OT/CIAT ce OT Bcu4ko okojo Tsix (M = 2.31, SD = 1.1).

Bropu no 3HauMMOCT ca pe3yaTaTuTe 3a OTTOBOPUTE, OTHACAIIN CE
N0 cTpaTerusTa 3a AuWcTaHOupaHe. M3riexna, ye pecHoHAECHTHTE MO-
YeCcTO ce ONUTBAT JIa CE Pa3BUBAT KaTO JMYHOCTH B PE3YJITAT HA ONIUTA CH
(M =3.06, SD = 0.9) u ce cTapasr 1a BUAAT HellaTa OT Pa3IMyHa IJIe/IHA
touka (M = 2.68, SD = 0.9). Te mo-psaKko OCTaBsIT HACTpaHA APYTHUTE
mpobeMu, 3a 1a ce chepeiorouaT Bepxy ocuoBHus (M = 1,71, SD = 0,9),
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WJIM CMEKYaBaT yCUIIMATA CH 3a pa3pelaBade Ha mpoonema (M = 1,83, SD
=0,8).

[Ipu cTparerusita 3a cCaMOKOHTPOJ PECIIOHACHTHUTE IO-YECTO CE y4ar
or omura cu (M = 3,59, SD = 0,6) u pasunrar Ha pbKOBOACTBOTO (M =
3,21, SD = 0,7), nokaTo No-psSAKO THPCAT ChbUyBCTBUE M pa3dupaHe OT
apyr goBek ( M = 1,75, SD = 0,9) u npassr nnan 3a aeicreue (M = 1,69,
SD =0,8).

OTHOCHO cTpaTerusiTa 3a TBPCCHE Ha COLMAIHA IOJAKpEa,
PECIIOHIEHTUTE TI0-YECTO THPCAT MOMOIL OT phKkoBoacTBoTO (M = 3,41,
SD = 0,7) u ce y4gar na xwusest ¢ npodbnema (M = 3,32, SD = 0,7) u no-
PSIKO MeYTasiT 3a TNPUSATHUW Hema. Te ce OmMTBaT Ja He MUCIAT 3a
npobiemute cu (M = 1,32, SD = 0,8) u 1a roBOpST ¢ XOpaTa, KOUTO MOTaT
Jla TOMOTHAT 3a pasperaBaneTo Ha mpobiema um. (M = 2,39, SD =0,9).

[Ilo ce oTHacs mo crparerwsTa 3a TIpUeMaHe HA OTTOBOPHOCT,
PECHOHICHTUTE TIO-9eCTO C€ 3axBamiar ¢ mpobiema pemmrenHo (M =
3,52, SD = 0,7) u no-psiiko ,,paBsAT KaKBOTO TPsAOBa, €IHO Clie ] APYro™
(M=1,71,SD =0,8).

[lpu crpaterusita OATCTBO M W30sTBaHE Ha MPOOJieMa YYUTEIUTE
MOKa3Bar, 4e Mo-4ecTo OTKa3Bar Jia MpueMar, 4e Hemo ce e ciryduio (M
= 3.16, SD = 0.8) nnu npuemat (akta, ye HUIIO HE ce e caydmio (M =
3.22, SD = 0.8), noKkaTo MO-psIIKO H3MON3BaT OBpP3U W Oe3pa3ChAHU
neiicreust (M = 2,49, SD = 0,9). Te ce ommrTBar na He ce pasceiiBaT OT
npyru aeiitHoctu 1 muciau (M = 2,57, SD = 0,9).

Crnen ToBa ca TMpPEACTaBEHH OTIOBOPUTE, OTHACAIIM CE JI0
CTpaTeruara 3a IUTAHMpPaHE Ha pelleHnero Ha mnpobiema. Cropen
pe3yATaTUTe OT M3CIEABAHETO M3CIEIBAHUTE YUUTENU IMO-4YECTO THPCST
JOITBTHATETHA HAYMHH 3a pelraBane Ha mpobnema (M = 3,50, SD = 0,6)
U crsT moBeue ot obukHoBeHo (M = 3,37, SD = 0,7). Te mo-psaxo ce
pascTpoiiBaT U cum jgaBar cMmeTka 3a ToBa (M = 1,70, SD = 0,8) wimn
3aCHIJIBaT MHUCIIMTE CH 3a TOBAa KaKBH MEPKH TpsOBa na npeanpuemat (M
=2,21,SD = 0,9) 3a cpasiHe CbC cTpeca.

C Hali HHCKa H3pa3eHOCT Ca OTrOBOPHUTE, OTHACSIIM C€ J0
W3II0JI3BaHE HA CTpaTerusATa Ha MOJOXKUTENTHaTa npeoleHka. M3rnexaa,
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4Ye PECIOHACHTUTE PSIAKO MHCIIT Kak Oumxa MOITH Mo-mo0pe Aa ce
crpaBsaT ¢ mpobiema (M = 3,43, SD = 0,8) u ce appkar Taka, CSKaI
HUKora He ce e cny4Bano (M = 3,27, SD = 0,8) 1 mo-psiiko ThpCcAT ChBET
OTHOCHO KakBo J1a mpasart (M = 1.70, SD = 0.8) unu ga moThPCAT HEMo
moJie3Ho 1 o0po B ciyymnoro ce (M =2.20, SD =1.1).

3.4. Pesyaratm 3a YyIOBJeTBOPEHOCTTa OT padorara Ha
PeCTIOHIEHTHTE

To3m pasgen mnpencraBs NOAPOOHO pe3yJITaTHTE OT IMIECTTe
MOJU3MepEHHsT Ha YAOBJIETBOPEHOCTTa OT pabortara. I[IppBo ca
MPEICTaBEHN SPEKTUTE BBPXY U3MEPEHHETO Ha YIIOBJICTBOPECHOCTTA OT
pabotara. Criope] pe3ynTaTuTe OT MPOYYBAHETO, IPEACTABCHU MOIPOOHO
B Ta0JIMIIaTa U JUarpamara 1mo-10J1y, peClioHICHTUTE OMUCBAT PabOTHOTO
msacto kato mpustHo (M = 3,52, SD = 1,0). Te onpenensit ocBeTeHOCTTa
Ha pabOTHOTO MSCTO KaTro He ToikoBa BaxkHa (M = 2,36, SD = 1,1) u
YCIIOBHSATA Ha TPyl KaTo Oe3omacHu 3a 3apaseto (M = 2,63, SD = 1,1).

Ha BTOpO MsicTO ca mpencTaBeHd eeKTHTE BEPXY M3MEPBAHETO Ha
YIOBJICTBOPEHOCTTA OT 3aruiaTuTe. M3riexa, 4e yYuTesIuTe ca ChIilacHU
MOBEYE C U3PEUCHUETO ,,[Imamar Mu mo-MaiaKo, OTKOJIKOTO 3aciIyKaBaMm*
(M =3,71, SD=1,1) u mecwrmacuu ¢ ,Ilgamiar MH JOCTaTHYHO 3a
paborara, kosTo npepraram* (M = 2,35, SD = 1,0).

Tpero, mo oTHomIeHWE Ha e(EKTUTE BBPXY H3MEPEHHETO Ha
YIOBJIETBOPEHOCTTA OT BH3MOXKHOCTUTE 32 MOBHUILIECHUE, PECIIOHICHTUTE
Cca CbhIJIaCHH C TBT)p):[eHI/IeTO, e HepCHeKTI/IBI/ITe 3a yBeJ’II/I‘IeHI/Ie ca MHOT'O
orpaanyenn (M=2,23, SD=1,0).

Criopes1 pe3yiTaTuTe, U3CIEABAHETO Ha €PEKTUTE OT €CTECTBOTO Ha
paboTata BBPXY H3MEPCHHETO HAa YJOBJICTBOPEHOCTTA IIOKAa3Ba, 4e
YUUTENIUTE OIpeNeNnsT padoTaTta cH KaTo 3HauMMa (3aciyXaBa CH Ja CU
yuuren) ¢ pezyatata M = 4,06 u SD = 0,9. MHoro no-ciiabo € MHEHHETO,
ye paborarta e ckyyna (M = 1.99, SD = 0.9).

I[Ipu wu3ciaenBaHe Ha OIEHKAaTa 3a YAOBJICTBOPEHOCTTa OT
CYTICPBU3USATA, YIUTEIUTE CMATAT, Y€ MIe(bT M MOAKPEIIs, KOraTo HMatT
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Hyx7a ot Hero (M=3.51, SD=0.95). ITo-cnabo e u3paseHo MHEHHETO, Ye
medsT e rpyd (M=2,12, SD=1,0).

U nakpas, epekTuTe BHpXY OpraHu3anusiITa KaTo sulo MoKa3Bar, e
YUHUTEJIUTE ca ChITACHH IOBEYE C M3pedeHuero ,,Mma ¢aBopusupane B
ciyxk6ara®“ (M = 3.10, SD = 1.0) u mo-mMajko CbIIaCHH C U3PEUCHHUETO ,,
Cayx0ara ce rpwku 3a cBoute ciyxurenn” (M = 2.88, SD = 1.0).

3.5. O000IIeHH KOMIIOHEHTH Ha €MOLMOHAJHOTO NperapsiHe,
CTpaTeruu 3a crpaBsiHe CbC CTPeca U yA0BJeTBOPeHHE 0T padoTara.

To3m pazmen mpeacTaBs HM3MEpEHHATa HAa TPHUTE Pa3TIICKIAHH
npomMennBH. [TbpBO ca mpeacTaBeHn U3MepeHusITa Ha nperapsiHeTo. Bw3
OCHOBa Ha JJaHHWTE B Tabnuua 6 WM CHOTBETHATA IUarpaMa, HO U BbB3
OCHOBa Ha MH(}OPMAIHATA 32 HUBATA HA TPUTE H3MEPEHHUS, IPEJCTaBCHU
B TpeAXOoJHATa TIJiaBa, W3MIeKIa, 4e m3MmepenueTo I[IpodecroHamHo
W3TOIIEHUE TpHeMa MEXAWHHA croiHocTH (16-27), u3MepeHHeTo
Jenepconanm3anusra npuema Hucku ctoiiHocTH (0-8), a n3MepeHueTo 3a
OLICHKA Ha JINYHHUTE MOCTIKCHUSI IpUeMa cpefHu croitHoctH (31-36).

OcBeH TOBa ca MPENCTaBeHU CTPATEruUTE 3a crpaBsHe. Bb3 ocHOBa
Ha JJAHHWTE B TaOJMIAaTa Mmo-J0iy, Haii-BUCOKUTE CPEJHH CTOHHOCTHU ca
MOCTUTHATH TIPU CTpATETUATa 32 KOH(PPOHTALMS, TOKATO HaH-HUCKUTE
IIPU CTPATETHATA 32 MMOJIOKUTETHA ITPEOLICHKA.

Tabnuya 7. Cmpamezuu 3a cnpassne cve cmpeca Ha paboOmMHOMO
MACMO

CTpaTeruu N Mean | Std.
deviation

KondponTamnus 161 16,17 2,43
Jucrtantnupane 161 13,62 2,78
CaMOKOHTpPOIT 161 17,28 2,83
TBpceHe Ha colyaliHa MOAKpena 161 16,14 2,16
JlnynocTHO npueMane 161 10,30 1,89
bsarcrBo, n30sresane 161 22,50 3,42
[Tnanupane pemieHueTo Ha mpodyema | 161 17,00 2,42
ITo3uTHBHA ITPEOIICHKA 161 20,06 3,21
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Haxkpas ca npeacraBeHn nW3MepeHHsTa Ha YIOBJIETBOPEHOCTTA OT
paborara. Bp3 ocHOBa Ha JaHHUTE OT Tabnuia 8 ce ycTaHOBsBa, 4e
YUUTEJIHNTE ca Hali-Bede JOBOJHHU OT YCIOBHATA HAa paboTa M IO-MajKo
JIOBOJIHU OT B3MOXXHOCTHTE 3a MOBUIIICHHE.

Tabnuya 8. Uspazenocm na yoosremeopenocmma om pabomama

MPOMEHJINBU N Mean | Std.
deviation

Ycnosus Ha Tpya (5 BBIpoca) 161 16,66 3,90
3amnata (4 BeIIpOCa) 161 10,82 2,08
ITpomonus (3 BeIpoOcCca) 161 7,29 2,48
ITpupona Ha paboTara (4 BpIpoOCa) 161 15,99 2,92
PrroBoamTen (4 BIpoca) 161 14,58 3,27
OpranuzanusTa KaTo 15u10(4 BeIpoca) 161 11,75 3,03
001112 y10BJI€TBOPEHOCT (3a 24 BhIpoca) | 161 76,70 11,39

3.6. KopenanmoHHu BpPB3KH MeXKIY OBPHAYT CHHIAPOMA,
cTpaTermuTe 3a CHpaBsiHEe CbC CTpeca W YAOBJETBOPEHOCTTAa OT
paborara

[Ipenu 1a mpencTaBUM KOpPENAIMUTE MEKTy TPOMEHINBHTE, BAKHO

€ Jla CIIOMEHEM, Y€ BCHYKH W3MEPCHHS Ha MpErapsHETO KOpenupar Io
CTAaTHCTUYECKH 3HAUYMM HAYUH €JHO C JPYro, C YMEPEH WU CHJICH
vHTeH3uTeT. CBhINECTBYBa IPABOMPOIOPIIMOHATIHA BpPB3KAa MEXIY
MpodeCHOHATHOTO W3TOIICHUE u JIeTIepCOHATN3aIUATA u
00PaTHOMPOMOPITHOHAITHA MEXKy JCTIEPCOHATIM3ANMUATA U OlCHKATa 3a
JIUYHOCTHH TIOCTIOKEHHS.

Tabnuya 9. Kopenayuu mesncdy emanume Ha ObpHAYM CUHOPOMA

Correlations
Ipodecnona | Hdemepcon | Onenka Ha
JHO anu JUYHU
M3TONICHNE 3anus MTOCTHYKEHUS
IIpodecunonan | Person 1
Ho m3tomenue | Correlation
Sig. (2- ,000
tailed)
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N 161
Jenepconanu | Person ,582** 1
3anus Correlation
Sig. (2- ,000
tailed)
N 161 161
Omenka  Ha | Person -, 276** - ATT** 1
JIAYHH Correlation
MOCTHKEHUSI Sig. (2- ,000 ,000
tailed)
N 161 161 161
**Correlation is significant at the 0,01 level (2-tailed)

JlaHoTO MOCTHKEHHE HapacTBa, KOTaTo HaMassBat
npodecuonanHoro Hanpexenue (r=-0,276) u AenepcoHanuzanusira T (r =
-0,447) npu 6bpHAYT CHHIpPOMA.

CpmioTo ce HaOmogaBa M TOpU  IIECTTE H3MEpPEHHs Ha
yIOBJIETBOpeHOCTTa OT padoTata (Tabmuma 10). Copen pe3yaTature ot
Ta0NUIaTa MO-J0Ny, MIECTTE HM3MEPCHUS Ha YIOBICTBOPEHHETO OT
pabotara ca CBbp3aHH M0 CTATUCTUYECKN 3HAYUM HAYHMH €IHO C IPYTO, C
yMepeHa UK CUJTHA HHTEH3UBHOCT.

Tabauya 10. Kopenayuu mesncoy usmepenusma Ha y0oeiemeopeHoCmma
om pabomama.

& = =t < = 3 8
25| 3 s| S| 8| |s21
S o ~ 2| 9 © g 4 3
So | B E| ElEdGz|gE
> = g = =] &8 08|05

g ¢ x| Kop. ITubpesn 1

S £ &| Cur.(uBycTpanHa)

g .| Kop. ITubpcen ,158 * 1

& Cur.(nByctpanna) | ,046

£ = | Kop. [uspcen ,148 175" 1

= = | Cur.(uByctpanna) | ,061 ,026

& & .| Kop. Iuspcen ,405™ | -036 | ,032 1

<

= % ®| Cur.(zBycrpanna) | ,000 654 | 685

=

= | Kop. Muspcsn 411 |19 |-032 |58

25

E Cur.(nByctpanna) | ,000 ,806 ,683 ,000
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% = | Kop Mspens | 540 305 1 q1ger | 402 | 933 1
8* ® Cur.(nByctpanna) | ,000 ,000 ,018 ,000 ,000
< é Kop. [Muspcebu 786 " 1352 L§49 l§57 1125 1§03
% E Cur.(nByctpanna) | ,000 ,000 ,000 ,000 ,000 | ,000
53 N 161 161 161 161 161 | 161 161

*. Kopenanmsra e 3raunMa Ha HUBO 0, 05 (1BycTpaHHa).

** Kopemnarusra e 3Haunma Ha HuBO 0,01 (1BycTpaHHa).

[TonoxutenHuTe MPONOPLUN MEXIy 00IIaTa yIOBIECTBOPEHOCT OT
paboTaTta u ocTaHAJIUTE KOMIIOHEHTH ITOKa3BaT, ue TsI pacTe Haii-Beue OT
B3aMIMOOTHOIIIEHUsTa B opranm3anuara (npu r = 0,803), ponsta Ha Tuaepa
(r=0,725) wu camara mpupoma Ha mnpemnomaBaHero (r=0,657).
VY noBneTBopeHHeTo OoT paborara (ChC CTaTHCTHYECKA 3HAYUMOCT) Ce
BIUsie mMO-Manko oT 3aruratata (r =0,352). Oumenkara 3a XapakTepa Ha
paborata € B IpaBOMPOIOPIHOHATIHA 3aBHCUMOCT OT 3aruiatara (r =
0,654) u crumynute Ha yuutenute (r = 0,685). [Ipu moBuimaBane Ha
BB3HATPAXKACHUETO M TOAIOMaraHe Ha YYHTENls B JACHHOCTTa My ce
MOBHIIIABA U OLIEHKATa 33 3HaYMMOCTTa Ha Tpyxa My. MHOro BHCOKarta
3HAYMMOCT Ha MPaBONPONOPLHOHATHATA Bpb3Ka MEXIy 3aIuiatara u
peroBoguTens (r = 0,806) e mokaszarencTBo, Y€ YBEIWYCHHETO Ha
3aruIataTa Ha yYuTess 3aBUCH OT HETOBHSI PbKOBOJUTEIL.

W nakpasi, BCHYKH KOpeJalluh B CTpaTeTHHWTE 3a yIpaBJIeHHE Ha
ctpeca ca monoxkurenuu (Tabmuma 10). CeiecTByBa MHOTO CHITHA BPB3Ka
MEXIy IUIAHUPAaHETO Ha PELIeHHeTO Ha MpoljeMa M CTpaTerusra
,0ircTBO, m30srBaHe Ha  crpeca“(r=0,642). Korato yuurensTt
MPEeIBapUTEIIHO pa3lojiara ¢ pecypc 3a NpPeoJoJsIBAHE Ha CTpecoBaTa
CHUTYaIlus, TOH yBeJIn4aBa Bh3MOKHOCTTA 32 MPEeKUBSIBaHE Ha cTpec. ToBa
€ CBBP3aHO M C TMOJIOKUTEIHHTE KOpENalMd MEXJy IoeMaHe Ha
OTTOBOPHOCT 3a ciyuBamoTto ce (r = 0,529), HanaraHe Ha IJIMYeH
camokoHTpoI (r = 0,505) 1 mo-MajaKo ThpCEHE Ha COIMATHA TIoAKpena (T
= 0,478). CrnpaBsiHETO CbC CTpecOBa CHTyallusl IpeAIojiara MOBHUIIEH
CaMOKOHTPOJI M OTTOBOPHOCT.

42




Tabnuya 11.

Kopenayuu mesxcoy cmpamezuume 3a cnpagsne

= ] = )
£ £ H 2 EE| Es. | 28 £ E|3:s2
2 g =& C& 288 =528 @ 8 ~ 8= ERE
g Hwpern 1
S
g = Cur. (1BycTpanHa)
=
opesauust Ha .569
§. ﬁﬂ]::pchl:l * 1
Z
g @
E Cur. (1BycTpanHa) ’OOO
=
5 Kopeaauust na ,527 659 1
B Mubpeba *x *
3
g
E Cur. (1BycTpanHa) ,000 ,000
9}
g | e A2 1 A48 e |1
22
2
E 5 Cur. (1BycTpanHa) ,OOO ,000 ,000
Kopenauus na ,405 ,358 *k ,375
g | B e | T
EE Cur. (ycrpanna) ,000 ,000 ,000 ,000
=
s Ha ,481 424 *x AT7 .535
cp |l 8 24| 525 7 3 1
=l
Eg
23 Cur. (asyerpania) ,000 ,000 ,000 ,000 ,000
$f | Koo RS20 392 ) gope | AT 329 ) 62
5%
2 5
E :- Cur. (1BycTpanna) ,000 ,OOO ,OOO ,OOO ,OOO ,OOO
=
) Kopesa o RSB AL ggem | AL 02 S0 1 S06
=]
S
g g Caur. (ueycrpanna) ,000 ,000 ,000 ,000 ,000 ,000 ,000
s =
H N 161 161 161 161 161 161 161 161

** KopenanusTa e 3naunma na nuso 0,01 (aBycrpanna).
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[TonoxurenHaTa NPeoOLieHKa HAa CTPECOBaTa CUTYaLHsl € B IIOJIOKUTEIIHA
mponopuus Ha u30sirBaneTo Ha crpec (r = 0,590), KoeTo e 1oKa3aTencTBo,
4Ye MpH MPEOLEeHKAa Ha CTPecoBa CHUTYyalUs YYHUTEJAT 3HAUYUTEITHO
yBeJM4YaBa BEPOSTHOCTTa Aa 51 u3berHe. Toil e roTOB Aa 3alIUTH TOBa
pa3bupane. ToBa ce moka3Ba OT pe3ydTaTUTE OT MOJOXKHUTEIHATA
[IPOIOPLIMOHAIHA BPbh3Ka MEXIy CAMOKOHTPOJIA U KOH(ppoHTanusTa (r =
0,527) m MexOy CaMOKOHTpoJia W JUCTAaHIHMPAaHETO OT CTpecoBaTra
cutyarus (r = 0,659).

Kopenanunre Mexmy naMepeHusITa Ha IPOMEHIMBUTE Ha IPErapsHEeTo
W YAOBJIETBOPEHHUETO OT paboTara, ca mpelacTaBeHd B Tabnmma 11, ve
BCHYKH M3MEPEHUS HA yIOBJIECTBOPEHOCTTA OT paboTaTa ca OTpULIATEITHO
KOpEJIHPaHU ¢ W3MEPEHUsITa Ha MPErapsHeTo, ChC cladu WM yMEpeH!
BPb3KHM Ha MHTCH3UTET (NPEICTaBEHM ca CaMO CTOMHOCTUTE Ha
koeduimenTa Ha [IubpchbH).

Tabnuya 12. Kopenayuu medxncoy yoosiemeopeHocmma om pabomama u
emanume Ha npe2apsHemo.

[podecnonamno | Jenepcona Ouenka Ha
HU3TOIIEHHE JIA3aLUs JINYHHA
IMOCTHYKEHUS
VYcinoBus Ha TPy - 442%** -,341** ,246**
3aruiata -,164* -0,007 0,03
IIpomonms -,214** 0,005 0,12
[Tpupona Ha -,562** -, 512** A29%*
paborata
PrroBoguTen -,295** -,404** ,251**
Opranuzanusra -, 420*%* -,251** ,202*
KaTo IS1JI0
OO0ma -,568** -,431** ,352**
YAOBIETBOPEHOCT
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OTtpHuarenHUTE KOpEJaliy ca J0Ka3aTelICTBO, Y€ MEXIY ObpHAyT
CHUHIpOMA u YIOBIIETBOPEHOCTTA oT paborara nma
[IPaBONPOIIOPIMOHANHAa  Bpb3Ka. IIpodecnonanHoro  M3TOLICHHE
(eMoIMOHATIHO IperapsiHe) HamajsiBa, KOraTo Ce Pa3BHBA YUWIIMIIIHATA
cpena kato mso (r = - 0,420), ycnoBusTa Ha paboTa Ha YYUTENS CE
MTOBUIIIABAT 3HAYUTEIHO (r = -0,442), KOraTo ce MOBHUIIIaBa BH3IPHUITHETO
3a cepmiHOCTTAa Ha pabdorara (r=-0,569). ToBa Baxu Hu 3a
JenepcoHanu3anuaTa. Ts HaMmansBa, KoraTo paboTHaTa cpela ¢ HeWHUTe
KOMIIOHEHTH  I[IOBHIIABa  €(EKTUBHOCTTa CH  BBPXY  YUHTEJS.
[MonoxurenHuTe, Makap ©W C Malka CTaTHCTHYECKa 3HAYMMOCT,
B3aMMOJCHCTBUS MEXIY JINUHUTE HOCTHKEHUS M yJOBIETBOPEHHETO OT
paboTaTa moka3BaT, Y€ YJOBJIETBOPEHHETO (MaKap M JEKO) BIIUsE BbPXY
BB3MPUEMAHETO HA JINYHUTE NOCTIKeHUs. [Tonyuenume no mo3u navun
pe3ynmamu nomewvprrcoagam nogouznamama Xunomesa 4.

Haxpas ca npencraBeHu Kopenanuute Ha o0I1aTa ya0BIETBOPEHOCT
oT paboTaTa M M3MEpPEHMATA Ha IperapsHe C BCAKAa OT CTPaTeruuTe 3a
cupaBsae (Tabmuma 13), KpaeTO ce HaOMIOAABAT WM CTaTUCTHYECKU
HE3HAUYUMH BPB3KH, WM CTATHCTUYECKH 3HAYMMH, HO CIaOU BPB3KU
Mexnay Tix. [lomydeHuTe pesyntaTH Hpu ThpCceHE Ha Bpb3Ka MEXIY
CJIEMEHTUTE Ha CHHIPOMAa Ha EMOIIMOHAITHOTO MIperapsiHe U CTpaTeruuTe
3a CHpaBsHE CbC CTpeca IpU YUMTEIUTE IIOKa3BaT, 4ye BpbB3KaTa €
MOJIOXKHUTENHA, HO cnaba. IIpodecroHanHOTO W3TOLIEHHE Camo
MIOJIOKUTEIHO KOpenupa ¢ IpHeMaHeTo Ha oTtroBopHocT (= 0,281).
KosikoTo nmoBede 0TroBOPHOCTH IOeMa YUUTENAT B paboTaTa cH, TOJIKOBA
MO-TOJIsIMA € BEPOSTHOCTTA OT pOoQecnoHaNHo u3ToleHue. OneHkaTa Ha
JUYHUTE TPO(ECHOHATTHY ITIOCTKECHUS, MaKap U HE3HAUYUTEIHA, CE BIIUsIE
OT FOTOBHOCTTA 32 KOH(pOHTHpaHe B cTpecoBa cutyauus (r = 0,281), 3a
IJIaHUPAaHE HAa BB3MOXKHOCTTA 3a B3eMmaHe Ha pemienue (r = 0,302) u 3a
n30sreaHe Ha camara ctpecoBa cutyauus (r = 0,271). Ilenaroruueckara
JIEHHOCT € TOBAa, KOETO MOMara Ha YYHTElNls Jia MPEojoiee CTPECOBHUT
CUTyalld W  Ja  u30erHe  eMOIIMOHAJHOTO  IpeTOBapBaHE.
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CraTucTHYecKHuTe

Xumore3a 5.

pe3yjaraTu

NOTBBPKIaBaAT

noBAUTHATATaA

Tabnuya 13. Koperayuu uma obwama y0081emeopeHocm om
pabomama, usMepeHusIma Ha NPe2apsiHemo u cmpameuume 3a CNPAesiHe

Konuur IMpodecuona | Jenepcon | OueHka Ha O6mo

CTpaTeruu JTHO anu3anus JTUYHU Y/IOBJIETBO
U3TOIICHHE MTOCTH)KCHUS peHue

Kondponrarus 0,072 -0,044 ,281** 0,096

Jucrannupane ,157* ,196* 0,019 -0,068

CaMOKOHTPOJ ,196* ,189* 0,054 -,0,041

Twpcene Ha 172* 0,106 ,185* -0,032

coluajiHa

MOJIKpena

JInmynocTHO ,281** ,190* 0,065 -0,105

npueMaHe

Bsrctso, 0,153 -0,064* 271%* -0,01

n30sATBaHE

[Tnanupane 0,135 -0,04 ,302** -0,067

pCLICHHEeTO Ha

npobiema

[To3utnBHA 0,058 0,002 0,125 0,041

MPEOIICHKA

3.7. Bausgaue Ha neMmorpadckutre (paKTOpH BBPXY H3IMEPBAHHUTE

NPOMEHJ/INBHA

Ort BB3aCHicTBHETO Ha leMorpadcekure GakTOpH BbPXY OTTOBOPHTE,

B TO3HU pasaci ca NMpeACTaBE€HU CaMO CTATUCTUYCCKU 3HAUYNMUTE Pa3JIMKU.

Ilo TO3m HaumH eCpeKT’LT OoT HpO(bGCI/IOHaJ'IHI/ITC B3aMMOOTHOIICHHUA Ha

PECIIOHICHTHUTE BIIMSAC BHPXY M3MEPECHHETO Ha JENepCOHATN3alATa Ha

IperapsAaHeTo, TBHU KaTO XOpara € 1mo4yacoBa 3arjiaTa uMaT 1o-BUCOKH HUBa

Ha AcenepCcoHaiM3anusa OT TE3U, KOUTO pa6OT$IT KaTo 3aMCCTHHIIU (p =

0,007) u Te3u, KOUTO paboTAT KaTo MocTosAHHU cayxutenu (p = 0,002),

(Purypa 1).
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Queypa 1. Pesynmamu 3a popmu Ha paboma.

12,00
11,00

1000

Mean of arroTTpocwTTOINGN

Hourly wage Deputy Permanent

Employment relationship

B AOI'BJIHCHUEC, pasMEpPbT Ha YUWUIHMIICTO CHIIO BIIUAC BBPXY
HSKOW OT M3MEPEHMATAa Ha M3CIIEABAHUTE NPOMEHJINBH. [10-KOHKpETHO,
XopaTa, 3aeTh B ydwiauma ¢ mo-Manko oT 100 mymu, ca mo-Manko
JIOBOJIHY OT 3aIlIaTHTE CU B CPaBHEHHE C XOpaTa, 33T B yUMJIMIIA C 10
300 mymm (p = 0,037), (Qurypa 2.)

Queypa 2. Yooeremsoperocm om 3aniamume
1150
1125

1100

Mean of pic8og

1075

10,50

Upto 100 Upto 200 Upto 300
Number of students in a school unit
Joxa3Ba ce, ye xopara, 3a€TH B Y4YWIMILIA C mo-Maiko oT 100
IyIIH, TpUJIarat mo-4ecTo CTpaTerusaTa 3a MOJOKUTEIHA MPEoleHKa, B
CpaBHEHHE C Xopara, 3aeTh B yumwiauma ¢ g0 200 gymm (p = 0,012),
(®urypa 3).
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Queypa 3. Cmpameaus 3a NOIOHCUMENHA NPEOYEHKA

2100

2050

20,00

19,50

Mean of Positive revaluation

19,00

Upto 100 Up to 200 Up to 300

Number of students in a school unit

Hokazan e 1 e(eKThT OT MACTOTO Ha paboTa Ha Y4UTENs BHPXY
yIIOBIETBOPEHUETO OT paboTaTa U CTPAaTETUHUTE 3a CIIPaBsHE.

KakTo e mokazano B Tabmuiata mO-I0Ny, Xopara, padoTemy B
rpajioBeTe, ca ciado Mmo-yIoBIETBOPEHU OT €CTECTBOTO Ha paboTara cu
(p=0,039) (Tabmuma 14). Uma CTaTHCTHYECKH 3HAYMMa pPa3HKa 3a
yIIOBIETBOPEHOCTTA OT paboTaTa OT IJIeJJHA TOYKA HA MECTOIIOJIOKECHUETO
Ha pabOTHOTO MSCTO.

Tabnuya 14. Xapaxmepucmuxu Ha yoosnemeopeHocmma om pabomama

MecromnoioxeHue Ha pa60TaTa

N M Std.dev. t p-value
I'pan 109 15,9174 | 2,68786
Ceno 52 14,9038 | 3,26754 2,083 0,039

Yunurenure, paboTemu B TIpagoBeTe, MpHiIaraT IMO-9eCTO
CTpaTerusra 3a nojoxurenHa npeoueHka (p = 0,041), oTkonkoTo xopara,
paboremy B nposuHnusaTa (Tabmuma 15). Ma craTHCTHYECKH 3HAYMMA
pa3nMka W OTHOCHO CHpAaBSHETO C Npo(ecHOHATHHUS CTpec upes
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M3MOI3BAHETO HA CTPATETUATA ,,[IOJIOKUTEITHA MPEOIICHKA™ Ha CTpecoBaTa
cutyanus. Ts He ce U3MON3Ba OT YUUTENUTE, paOOTEIIN B YUUIUIIA U3BBH
rpajcka cpeaa.

Tabauya 15. Cmpamezust 3a no10JICUMENHA NPEOYEHKA.

ITonoxxuTenHa npeoLeHKa
N M Std.dev. |t p-value
I'pan 109 20,4128 | 2,94458
2,061 0,041
Ceno 52 19,3077 | 3,63285
OBOBIIEHHUA 1 N3BOINU

[IpobnembT ¢ O6BpHAYT CHHAPOMA, KAKTO U M300PHT Ha Hail-noOpaTa
CTpaTerust 3a CIpaBsHE C HEro, ¢ €IWH OT Hai-Ba)KHWTE BBIPOCH B
ChbBpeMeHHaTa cdepa Ha yIpaBlICHHE Ha OpraHU3alMATa, KAKBOTO € U
yunnuieto. Ilopaad HEMpPeKbCHATO HapacTBAIIWTE W3MCKBAHUA 32
ONTUMH3UPAHE Ha €()EKTUBHOCTTA HA CIYKHUTCIUTE, SBICHHUS KaTO
M3TOILEHHUE U IIPErapsiHe ca 0COOCHO Y€CTO CPEIIaHu BbB BCUUKU PaOOTHH
cexTopy. Haii-Ba)kHaTa IpUUYHHA 3a CHHPOMA Ha ITperapsHe € pabOTHUAT
CTpec, KOMTO MOCTENEHHO CE HATPYINBa M C€ TMOAXPaHBa OT BCSIKAKBH
HCYCIIEXH, Bb3HUKHAJIU 110 BPEME HAa MU3MBJIHCHUC HA 3aABJDKCHUATA Ha
pabotHyka. Ilo-KOHKpPETHO, CTPEChT € CBBP3aH C  BCHYKH
MCUXOCOMATUYHHU XapaKTePUCTUKU HA CHHJPOMA Ha TperapsiHe, KOeTo
BOJAM [I0 HAcOYBaHE Ha CTPAaTErMUTE 3a CHpaBsHEe C (eHOMEeHa,
HaMaJlsiBaHe Ha PabOTHHSI CTPEC U ONITHMHU3KPAHE HA pabOTHATA cpefa.

OCHOBHHTE H3BOJAM, KOMTO MPOM3THYAT OT Pa3pOCTPAHEHHETO Ha
SIBICHUETO OBPHAYT B MO-IIIUPOKHUSA CEKTOP HA YCIYTUTE €, Ue SIBICHHUETO
ce DKW HA CAaMUsl HAYHMH Ha JKUBOT, CJICABAH OT MHOTO CIyXutenu. Toit
KaTo W3WCKBaHUATA Ha padoTofaTenuTe ca OCOOCHO BHCOKH IO
OTHOIICHHE HA MPOM3BOIMTEIHOCTTA HA CIYXHUTEIUTE U MOJCPHHUTE
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TEXHOJOTHMYHU TEHJISHINH, BHBEXKIAIIN BCE MO-TOJIIM 00eM paboTa B
CBOOOJHOTO BpeME€ Ha CIYKHUTEIHTE, MHOTO CIYXHTEITH OT BCHYKH
CEKTOpU C€ OKa3BaT B CBHCTOSHWC HA TIOCTOSIHHA aHTQXHPAHOCT C
pabOTHOTO MSICTO M TSIXHATA Cpena.

Jlamu mopaau MOCTOSHHATa HEOOXOIUMOCT OT KOMYHHKAIIMS, WU
MOopajii HEBE3MOXKHOCTTA Ja M3ITBIHSBA 3aIbJDKEHUSATA Ha pa0OTHOTO CH
MsCTO, yumrtensat npe3 2021-2022 r. wspasxomsa okoio 40% or
CBOOOJIHOTO CH BpeMe, 3aHMMaBalKM Ce€ C TpOOJIEMH, CBBP3aHU C
paborata My. Ta3u TeHAEHIUS Ce€ 3acWiiBa 3HAYUTETHO TOPaIu
MaHAEMHATa ¥ MHOTO YYHTEH [IPEBPBIIAT JOMAIITHUTE CA IPOCTPAHCTBA
B pabOTHH MeCTa, 3a Ja OTTOBOPSAT HAa M3UCKBAHUATA HAa pabOTOAATEIUTE
Y /13 3ama3stT pabOTHUTE CH MECTa.

OOy4eHHeTO OT JMCTAHIMsI KaTo CJICACTBHEC HA MAHIACMHSITA OT
COVID-19, noBexxga m0 3HAYMTENHO YBEIMYaBaHE Ha cTpeca U
0e3MOKONCTBOTO, ThU KaTO cpenara, KOSTO OOMKHOBEHO € IMYHO U
CEMEIHO MPOCTPAHCTBO HA YUUTEIS, C€ TpaHCHOopMUpa B TPodheCHoHATHO
pabotHa cpena. ToBa, obade, He € €MUHCTBEHHUAT H3TOYHUK Ha TIperapsHe,
ThI KaTO TOW NOCTENEHHO CE aJanTupa KbM U3UCKBAHUATA H.

HacTtosmoro u3cnensaHe cu MOCTaBs 3a Ie Ja YCTAaHOBH Kak CH
BIUSAT TpuTe (PEHOMEHA: CHHIPOM Ha EMOIMOHANHO H3IIETesIBaHe,
YIOBJIETBOPEHOCT OT paboTara M CTPATETMHTE 3a CIpaBiHE C
npodecnoHanHusi cTpec. 3a o0XBara Ha W3CIeABaHUATA B PemyOmmka
['bpirust Ta3u Bpb3Ka € BaKHA, Thil KATO Pa3KpHUBa MPOOJEMHUTE 30HH B
paboTaTta Ha YUUTETUTE U B YACTHOCT Ha YUUTEIUTE, 00ydaBalld YICHHUIIN
OT HaYaJHaTa CTEIeH Ha 00pa3oBaHUeE.

Ilo oTHoOIIeHHME Ha THPBUS HM3CIICIOBATEIICKH BBIPOC, HW3MEPBAIILl
CTETIeHTa Ha MperapsiHe Ha YYUTEIUTE ce 0TOEISA3Ba, Ue 32 M3CIICABAHUTE
muna npo(ecroHaTHOTO H3TOIIEHUE TpUeMa MEXJIWHHU CTOHHOCTH.
JleniepcoHanu3aiusITa € ¢ HUCKM CTOMHOCTH, a OllEHKaTa Ha JIMYHHUTE
MTOCTHKEHMSI TIOKa3Ba MPUOPUTETHO CPEIHU CTOMHOCTH. Te3u pe3ynTaTu
O0Ka3BaT, 4€ YYUTCIIMTE OT HAYAJIHOTO YYWJIMIIC II0Ka3dBaT YMEPCHH
HUMBa Ha mperapsHe.ToBa WM IOoMmara YCHEIIHO Jila CE CIpaBsAT C
MeJarornieCcKuTe CH OTTOBOPHOCTH U IMYHOCTHOTO OTHOIICHHS KbM TAX.
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[lo oTHOmeHMe Ha BTOpPHUA U3CIEIAOBATEICKH BBIPOC, KOWTO
M3CIIe/IBA CTETICHTa Ha YIOBJICTBOPEHOCT OT paboTaTa HA YYUTENIUTE, Ce
YCTaHOBSIBA, Y€ KaTO LSJI0 HUBATA HA yJOBIETBOPEHOCT HA YUUTEIUTE Ca
YMEpEeHH, KaTo €CTECTBOTO Ha paboTaTa M PBKOBOJUTEIAT (AUPEKTOPHT
Ha YYWIMIIETO) ca (aKTOpuUTe, ¢ KOMTO XOpaTa B M3BagKaTa ca IO-
ynosneTBopeHu. [Ipobnemure, CBbp3aHH ¢ TAXHOTO MOBHIIEHHE,00ade,
NPUYUHABAT O-HUCKH HUBA HA YIOBJIETBOPEHHE. TOBa € 10Ka3aTelCTBO,
4ye He MeJaroruveckara CUTyalus KaTO TakaBa, a yYacTHHUIWTE B Hes
MOBJIMABAT JINYHOCTHUTE OLICHKH 32 YIOBJIECTBOPEHOCTTA.

OcBeH TOBa, 10 OTHOIICHUE HA TPETHUS M3CIEIOBATEICKH BBIIPOC,
MOJKE J1a ce OTOENeXH, Ye BCHUKH CTPATETuH Ce MOSBIBAT B M3BaJKaTa C
BHCOKA YeCTOTA. YUHUTENAT OT HadyaJIHAaTa CTETICH Ha 00pa3oBaHUE YCIIsIBa
Ja ce CIpaBM C IPEAM3BUKATEICTBATA HA CTPECOBUTE CUTyallUH U
MOAXOXJIa pasyMHO KBM TAXHOTO IpeojoisiBane. JlokasaHa e
00OpaTHOIIPOIIOPIIMOHAIHA 3aBUCHMOCT MEKAY YIOBJIETBOPEHOCTTA OT
pabotara 1 cunapoMa Ha ObpHayT. Ts ce MOBHIIABA, KOTaTO YUUTEIST HE
€ PU3NIECKH 1 TICUXUYECKH n3TomIeH. ToBa 00sicHsBa (hakTa 3a JnIica Ha
CTaTHUCTUYECKH 3HAYUMH BpPB3KM MeXaAy ObpHAayT CHHApOMa U
CTpaTETUHTE 3a CIIPAaBSHE ChC CTpeca Ha pabOTHOTO MSCTO.

N wnakpas, or cememte aemorpadcku (akropa camo TPH HMar
CTaTUCTHYCCKU 3HA4YUM e(i)eKT BbpXY OTTOBOPHUTEC Ha PECIOHIACHTUTE.
JlokasBa ce, 4e xopara, 3a€TH B MO-MAJIKUTE I'PAJ0BE, UMAT MO-HUCKH
HHMBA Ha YJOBJICTBOPEHHE, KOETO € CBBP3aHO CHC CHIIECTBYBAIINTE
YCIIOBHA HaA )KHUBOT B TE3U paﬁOHH, J0KaToO B CHIIOTO BPEME IMO-MAJIKUTE
YUHJIMIA CTUMYJIUPAT YYUTEIUTE @ MPUEMAT M0-MaJKO MOJOXKHUTEIHH
cTparernd. BaxxHo e ga ce orOenexxu W (akTa, uUe HECUTypHATa
npodecroHanHa cpesia, KOATO BKIFOYBA 3a€TOCT IPH PEKUM Ha II0YACOBO
3aruiamane € pakTop 3a CHIIHO IPUCHCTBUE HA JICHIEPCOHAIN3AIMS CPEl
TAX.

51



IMPUHOCHHU MOMEHTH

3a IBpBU BT CE MPOBEKA U3CIIEABAHE, THPCEIIO BPh3Ka MEKIY
epekture ot COVID 19 BBpXy mpodecroaHanHusi cTpec H
yIOBICTBOPEHOCTTa OT paboTara THpH yuutenu B PemyOmuka
I'bprus

[MoTBBbpkIaBaT ce MNPEIXONHU W3CICIBAHHSA, INPOBEACHU B
PenyOnmuka ['bpruist 3a BAMSAHUETO HAa CTPECOBUTE CHUTYallld B
mejarornyeckata JEHHOCT BBPXY YAOBIETBOPEHOCTTA Ha
yuuTenuTre ot paboTHaTa curyanus. CHUTyalusTa Ha COIMaTHA
n30Janus, odade, ciabo MOBJIHMIABA Ta3H BPh3Ka

Jloka3Ba ce, 4e B cutyanus Ha COVID 19, yuurenure ot
rpajioBeTe  MO-YCIICIIHO  TIPEOICHSIBAT  MeJarormyeckara
cutyanusi. TsAXHATa yIOBIETBOPEHOCT OT paborara € W TO-
Brcoka. Karo 151510, obaue, B CUTyalusATa Ha COIMATHA H30IaIlHs
MEearo3UTe YCIsBAT YCIEHIHO Ja MU3IIBJIHABAT CIIY)KEOHUTE CU
aHraxumenTd. CpelHUTe HUBA Ha NPO(ECHOHANICH CTpEC H
TaKWBa KbM OIIEHKAaTa 3a YyIOBIECTBOPEHOCT OT paborara WM
rmomarart Jia ¢e MPHUCIIOCO0ST KbM IIPOMEHEHaTa 00pa30BaTeIHa
CUTYyanusl.

[Mony4yeHuTe W3CIEAOBATEICKH PE3yNTaTH Ca HACOYCHU KBM
melarornyeckara MpakTuka. Te MoKa3BaT JOKOJIKO MPOMEHEHa
MeJarornyecka CHUTyanuss W OoOydeHHe B Hes IOBJIUABAT
JIUYHOCTHHSAT KaMalUTeT Ha YYUTEIUTE.
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Introduction

The issue of burnout is one of the main features of working in
modern economies. Regardless of field, field or specialty, a significant
percentage of employees experience symptoms of burnout, or even signs
of burnout. Burnout syndrome is an intense psychosomatic condition, in
which the employee is overwhelmed by stress, to the point that he is
unable to perform his daily tasks. This phenomenon is accompanied by
other symptoms such as intense physical fatigue, symptoms associated
with depression, feelings of anger and sadness, as well as other
psychosomatic symptoms which are analyzed below (Schaufeli, Maslach,
& Marek, 1993; Amaradidou, 2010; Flambouras—Nietos, 2017,
Koudigkeli, 2017; Lemonaki, 2017; Karagianni, 2018; Manthopoulou,
2019).

The identification of burnout syndrome is particularly important
for the study of the causative agents, and the development of means to
treat it. Specifically, according to researchers in the field, the burnout
phenomenon is associated with continuous and intense work, which is
characterized by high demands on mental strength and physical
endurance. In many areas where these elements are observed, the
specialties are related to the provision of social services, or service
(Amaradidou, 2010).

The purpose of the present thesis is to examine the degree of
Burnout in Primary school teachers, which will be investigated in
combination with occupational stress and demographic characteristics of
primary school teachers. The ultimate goal of this research study is to
investigate the views of teachers about their job satisfaction, burnout, and
the strategies that they apply in order to defend themselves from this



phenomenon. In order to achieve these goals, the following research
guestions are developed:

-What is the degree of burnout of teachers?

-What is the degree of job satisfaction of teachers?

-What is the best strategy to avoid burnout of teachers?

-Which are the main demographic factors that affect the burnout of
teachers. We sought the answers to all of them in a psychological study
conducted with teachers teaching students at the primary level of
education.

CHAPTER 1. THEORETICAL PART
The chapter offers theoretical scientific analyzes of the main
researched variables in the dissertation development including: emotional
burnout syndrome, strategies for coping with professional stress, job
satisfaction.
1.1. Burnout Syndrome
1.1.1. Definition of the Term “Burnout” and Historical Background

According to Maslach (1982), burnout was initially studied in the fields
of education, medicine, social services, justice, religion, mental health,
and other anthropocentric professions. Early research was unable to
clearly and specifically define burnout syndrome; to tackle this
phenomenon, most studies have applied a clinical approach. The wide
variety of burnout syndrome’s definitions are markedly difficult to study.
Distinction between burnout and stress is difficult, but Maslach and
Schaufeli (1993) state that the burnout syndrome and stress could be
distinguished if time is considered.

1.1.2  Characteristics and Stages of “Burnout”

Figley (1995a,b) pointed out areas and characteristics of the
individual's functionality, which are affected by burnout syndrome, while
for Papadatou and Anagnostopoulos (1995) burnout syndrome evolves
through five stages. In the first stage of enthusiasm, the employee enters
their workplace setting unrealistic goals. They have high expectations,
treating their work as the major part of their life, from which they will
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derive every possible satisfaction and moral reward. The microcosm of
their work is strongly projected, thus marginalizing any other non-
professional activities. In the second stage, the employee realizes that
while they offer a lot, the job does not meet their needs and expectations.
At this stage they wonder if the blame lies on them and try to cover their
frustration by increasing the pace of their work. They usually complain
about their low salary and the lack of recognition of their job, which in
their opinion contradicts their own efforts. In the third stage, the employee
begins to wonder if and how much it is worth to do a job that causes them
so much stress and from which they do not receive the satisfaction they
expect. Thus, they are strongly discouraged and experience a feeling of
sadness. They experience their reality as a dead end, in which they feel
trapped. At this stage, their frustration makes them reconsider their
unrealistic goals, change and adjust dysfunctional behaviors, building a
different framework of professional perspective. In conclusion, in the
fourth stage, the employee reaches the phase of apathy and removal from
the working object. Cynicism towards professional affairs has occupied
most of their daily work. They defend and project a profile of indifference
and irony about the nature of their work. At the same time, they criticize
any colleague who expresses negative criticism for their behavior.
Essentially, this behavior acts as self-protection against uncontrollable
anxiety.

1.1.3 Theoretical Models of “Burnout”

Theoretical models of burnout are divided into two categories. The first
concerns the individual theoretical models which argue that in order to
experience burnout, the employee must have strong conscious or
unconscious motivations, goals, aspirations, expectations from their job,
which are in conflict with the working experience (Meier (1983; 1984;
Pines, 1986; 1993a,b).

The second category includes dynamic theoretical models that consider
burnout as a result of the interaction between an employee and their work
environment (Buunk and Schaufeli 1993; Chernis, 1980; Maslach &
Jackson, 1981; Leiter, 1991). There are also some additional models on
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burnout, described by Edelwich and Brodsky (1980), Shirom & Melamed
(2006) as well as the Copenhagen (Kristensen et al., 2005).

1.1.4 ,,Burnout Syndrome“ in Teachers

Research conducted worldwide on teachers identifies serious
adverse effects of burnout syndrome on the individual and their job
performance (Karagianni, 2018). According to Blandford (2000) teachers
are among the professional groups that are most likely to experience
burnout and even leave the profession permanently after some years. In
the teaching profession, the starting point for burnout is emotional fatigue,
in other words the discouragement that develops when emotional energy
is depleted. Thus, when emotional fatigue becomes chronic, then the
teachers are unable to impart knowledge to the students adequately
(Travers & Cooper, 1996; Karagianni, 2018). As reported in Karagianni
(2018), other surveys conducted in Australia and New Zealand have
shown that teachers experienced higher levels of stress and burnout than
the general population.

The largest number of surveys in Greece related to the burnout of
primary and secondary school teachers show that the levels of burnout of
teachers are low. In an international comparative study by Kantas and
Vassiliaki (1997), it was shown that Greek teachers are less exhausted than
their colleagues from other European countries. Investigations on the
relationship between job satisfaction and burnout show that the only
predictive factor for depersonalization and emotional exhaustion was the
work factor rather than the individual characteristics of the teachers
(Karagianni, 2018). In conclusion, the general levels of burnout of
teachers in Greece seem to be from moderate to low compared to other
countries, with Secondary education teachers declaring that they are more
exhausted than Primary Education teachers (Kantas, 1996).

1.1.5 Factors Causing Burnout Syndrome in Primary School
Teachers

The apparent impact of burnout is detectable and measurable due to
early retirement and lack of teachers (Travers & Cooper, 1993; Stoeber &
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Rennert, 2008; Chang, 2009; Lambert, McCarthy, O’ Donnell, & Wang,
2009). The factors associated with teacher burnout are multifaceted.
Chang (2009) has classified them into three main categories, based on
research conducted, to identify individual factors, organizational factors
and transactional factors (Maslach et al., 2001; Koudigkeli, 2017).

Individual factors include demographic characteristics and
personality traits. More specifically, they are related to age, gender, years
of teaching experience, personality, and more (Maslach & Jackson, 1981,
Chang, 2009). The organizational factors refer to the institutional and
professional characteristics such as socio-economic level, support from
the administration, important answers and more (Maslach et al., 2001,
Chang 2009; Koudigkeli, 2017). Chang (2009) also identified a third
factor, the trading factor. Transaction factors include the interactions of
individual factors with organizational or even some social factors, such as
teachers' attitude to student disorder, teachers' perceptions of management
style. Authors such as Charalampus, (2012), Koudigkeli, (2017) and
Koudigkeli (2017) argue that another factor related to burnout is external
locus of control.

Other studies investigating the relationship between self-efficacy and
burnout have concluded that self-efficacy had a direct and simultaneous
effect on emotional exhaustion, reduced personal achievement and long-
term depersonalization toward students (Brouwers & Tomic, 2000).

To sum up, according to Brock and Grady (2002), the factors of
burnout syndrome in teachers are: a) Individual factors (personality-
education-personal life), b) Organizational factors (leadership-
organization-culture), ¢) Professional factors (teaching duties — the
profession of teacher), factors related to leadership, d) Social factors
(expectations — parents' attitudes — public criticism).

1.1.6 Consequences of Burnout Syndrome

Physical symptoms include cardiovascular disease, stomach ulcers
and generally a significant physical fatigue (Burke, Greenglass, &
Schwarzer, 1996; Tyler & Cushway, 1998; Karagianni, 2018).



Psychologically, individuals show symptoms such as intense stress,
dementia-like symptoms, and irritability. They may also develop a cynical
attitude, show low concentration in their work, as well as lack of
enthusiasm. Their interest and feelings of dissatisfaction are some of the
psychological symptoms that employees experience when facing burnout
(Karagianni, 2018; Hogan & McKnight, 2007). Behaviorally, it is worth
noting that people who experience exhaustion show reduced productivity,
frequent absences, gradual resignation and finally resignation from their
profession. Behavioral symptoms include the appearance of bad habits for
an individual such as increased smoking and overconsumption of coffee
and alcohol.

1.2 Treatment of Burnout syndrome

Nowadays, many intervention strategies exist and have been
formulated. Some of them try to deal with the problem after it occurs,
while others aim and emphasize at the importance of preventing and
eliminating the phenomenon before it even occurs (Hogan & McKnight,
2007; Karapanou, 2020). An important factor in protecting against
burnout is job satisfaction. Many researches have explored and proposed
various solutions for the prevention and treatment of burnout syndrome.
1.2.1 Strategies for Prevention and Treatment of Burnout Syndrome in
Primary School Teachers

On an individual level, people can use cognitive techniques, such us
the revaluation technique, but also make good use of their social support
system. Lastly, good nutrition and exercise habits are also important
(Anagnostopoulos & Papadatou, 1992; Cohen & Williamson, 1991;
Karagianni, 2018).

On an organizational level, the Primary intervention approach can
either be reactive, in other words it can handle a problem of stress that
already exists, or it can be preventive, meaning it can prevent stressful
working conditions from becoming a problem. This strategy directly copes
with the sources of stress and not just their outcome (Murphy, 2003;
Karagianni, 2018). Secondary intervention focuses on dealing with the
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burnout that an employee experiences, involving awareness techniques,
exercise, and educational activities such as training in emotional
intelligence (Nikolaou & Tsaousis, 2002; Karagianni, 2018). Tertiary
intervention is a reactive approach that is applied when problems have
already manifested and efforts are focused on treating the mental health of
employees (Hepburn, 1997; Karagianni, 2018).

1.2.2 The Role of Counseling

Counselling is applied in workplaces and deals with the problems that
arise from work. It aims to improve employees’ work performance. This
can be achieved through the employee's continued adjustment. When
teachers recognize the reasons for their anxiety, they can manage to
control their reactions by focusing their attention on the exact nature of
the problem (Malikiosi-Loizou, 2013; Koudigkeli, 2017). According to a
study by Maslach (1981), a good example for the treatment and prevention
of burnout syndrome are social techniques. For example, providing
emotional support, humor, seeking counseling to deal with professional
difficulties, exchanging views between employees regarding professional
matters, and the division of responsibilities of the staff. In addition, the
systematic recording of negative emotions and the causes that create them,
the deeper understanding of students, the clarification of classroom rules,
the creation of a positive atmosphere in the classroom based on teamwork,
cooperation, empathy, and respect for students are the most common ways
to deal with stressful situations (Tsaganelia, 2016; Koudigkeli, 2017).
1.2.3 The role of positive school climate in coping with burnout
syndrome

A positive school climate is particularly important when dealing with
teacher burnout and work-related stress. In this way, a quiet school
environment is achieved with harmonious coexistence without conflicts.
In each school, the creation of appropriate conditions is dependent on the
dynamic interactions between the academic, psychological, and physical
parameters of the school’s environment, which can potentially affect the



teachers’ mood during their work (Hatzipanagiotou, 2003; Koudigkeli,
2017).

The positive psychological state that focuses on the modern
organization regarding the management of human capital and the concept
of employment emphasizes that in order for services and organizations to
thrive, the commitment of employees who are responsible, motivated,
dynamic, and maintain a strong and coherent profile for advancement in
their work is needed (Schaufeli, Leiter, & Maslach, 2009; Koudigkeli,
2017).

1.2.4 Treatment in the Context of Education

Psychological treatment refers to the process of assessing the threat
and activating cognitive and behavioral strategies to manage a problem
and the emotions associated with it.

As mentioned in Mouzoura (2005), Kyriacou (1980) underlined the
coping strategies that teachers choose as follows: 1) taking discreet
actions, 2) expressing emotions and seeking social support, and 3) mental
disconnection. Dewe (1985) reported five teacher coping strategies for
dealing with professional tension: 1) trying to put things in perspective, 2)
trying to endure the situation, 3) adopting a conservative approach to
education, 4) rational behavior to the project, and 5) searching the support
of partners.

Many researchers argue that job satisfaction and experience are
related to the choice of strategies and success is not ensured by using a
specific strategy regardless of the problem, but by the interaction between
the person and the situation (Folkman & Lazarus, 1985; Folkman et al.,
1986; Stanton, Danoff-Burg, Cameron, & Ellis, 1994; Mouzoura, 2005).
Research has shown that the use of coping strategies by teachers in order
to solve problems at work was associated with reduced levels of stress,
lower levels of burnout syndrome, and better health, but the use of
strategies that focus on emotional regulation was associated with higher
levels of depersonalization as a burnout outcome

(Hepburn, Loughlin & Barling, 1997). Hence, it seems that there are
factors affecting the choice of specific coping strategies, such as education
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level (Mouzoura, 2005), ethnicity (Pine, 1986; Pithers & Soden, 1998),
individual characteristics (Kyriacou & Sutcliffe, 1978a; Chan, 1998;
Mouzoura, 2005), levels of occupational stress and perception of the social
environment (Griffith et al., 1999; Mouzoura, 2005).

It is worth noting that various studies have also been conducted on
school principals' coping strategies. Swent (1983) claimed that the
managers of a school unit usually adopt a variety of coping techniques for
managing work stress. Bailey, Fillos, & Kelly (1987) found that
"exemplary" managers were more likely to use approaches related to
creativity, handling skills, occupations, psychological approaches and talk
about the need for support from the system. Others argued that managers'
coping methods were not chosen because of the source of the stress, but
as a general reaction and their choice was determined by likeable or
unlikable factors, past experience, cost, social acceptance, and peer
influence (Buettner, 1995; Mouzoura, 2005). The school microclimate
also affects the assessment of personal significance and professional
effectiveness.

1.2.5 Burnout Syndrome Coping Styles

A person's coping style shapes the typical treatment that they use as
a reaction to stress; these styles have been explored and concern consistent
coping behaviors associated with temperamental factors that are applied
in stressful situations.

Lazarus and Folkmann (1984) argued that coping should be a
dynamic course that varies depending on the course of the interaction for
this reason and the existence of consistent coping styles are considered
contradictory (Hepburn et al., 1997; Mouzoura, 2005). Some studies have
focused on the effect of psychological traits on the selection of a coping
strategy (Lazarus & Folkman, 1984; Mouzoura, 2005) and others on
demographical characteristics (Stefani, 2000; Mouzoura, 2005). Despite
numerous research tools, many evaluation problems remain unresolved.
Therefore, the question arises as to whether special measures of stress in
specific structures with a specific sample should be used or whether there
is a need for measurements with multiple stressors - level and
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multifactorial analyzes as well as solving methodological problems (Costa
et al., 1996; Anshel & Kaissidis , 1997; Mouzoura, 2005). Dealing with
stress and its effects on a person's physical and mental state is one of the
main directions in the study of burnout.

1.3. Occupational Stress

1.3.1 Definitions and models of occupational stress

Usually, stress is manifested in most people in the form of an
excessive reaction to mildly stressful events (e.g. in the case of teachers:
educational evaluation, school accidents, waiting for important meetings
with supervisors, parents or school counselors). Stress is considered
abnormal if it causes problems in the daily functioning, the achievement
of desired goals or the emotional calmness of a person. In this case, an
anxiety disorder develops (Kleftaras, 1998; Polichronopoulos, 2008).
Individual characteristics are very important for modifying the stress-
illness relationship (Frese & Zapf, 1988; Chan, 1998; Polichronopoulos,
2008). Also, the way a person handles a stressful situation is determined
by a variety of factors, such as family, social support, age, gender, type of
event, stimulus characteristic, cultural factor, and the individuals’
personality (Chatzichristou, 2004; Polichronopoulos, 2008). H.Selye
(1976) has focused on the Adaptive Syndrome that follows excessive
stress exposure, while Kyriacou (2001) mentions the many definitions and
models for stress.

1.3.2 Occupational Stress — Theoretical models

Occupational stress can be defined as a situation in which various
stressful situations related to work or stress arising from a particular work
situation accumulate. It is generally accepted that the degree of
occupational stress on employees is not the same for every workplace, but
varies depending on the working conditions (Ross & Altmaier, 1994;
Polichronopoulos, 2008).

Various theories have been formulated about occupational stress.The
‘Person-Environment Model’ presents exhaustion as a result of the
imbalance that exists between the requirements and the demands of the
profession and the objective or subjective ability of an individual to meet
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these requirements (Caplan, Cobb, French, Harrison, & Pinneau, 1975;
Harrison, 1978; Baker, 1985; Polichronopoulos, 2008) and is particularly
popular in the United States, while the requirement-control model and its
various variants are the dominant theories in Europe, and especially in
Scandinavia, where staff exercise a greater degree of control over working
conditions and work organization. It is generally considered to be the
dominant theoretical view in the field of occupational stress (Guglielmi &
Tatrow, 1998; Polichronopoulos, 2008).

The model by Lazarus & Folkman (1984) stresses the fact that
subjective perceptions and assessments come between the demands of the
environment and individual responses to stress. Other researchers adopt
the “requirement-control model”, according to which the two factors that
determine occupational stress and professional exhaustion are
professional requirements (workload, keeping schedules and so on) and
freedom of choice (autonomy and control) (Karasek & Theorell, 1990;
Polichronopoulos, 2008). In addition, other studies on occupational stress
have focused on the potential effects of stress-modification interaction
(Johnson & Hall, 1996). Another model proposed by Holland (1985)
refers to the relationship between the type of personality and the type of
profession as the most basic factor mitigating occupational stress
(Polichronopoulos, 2008).

1.3.3 Occupational Stress in Primary School Teachers

Research in different cultural contexts shows that teachers are among
those who experience high levels of stress at work. Among 26 different
professions the teaching profession belongs to the six most stressful and
to those that provide the least professional satisfaction (Taylor, 1995;
Karagianni, 2018). Before 1972 there was no reference to teacher stress.
During the 1980s, the number of studies referring to teacher stress was
increased and by the end of the 1990s research on teacher stress increased
rapidly (Kyriacou, 1987; Travers & Cooper, 1996; Karagianni, 2018).

1.3.4 Consequences of Occupational Stress in Primary School
Teachers
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Occupational stress affects both the efficiency of the employee as
well as the organization (Karapanou, 2000). Moreover, the negative
effects of occupational stress directly affect human interpersonal
relationships and, in the long run, there is a negative impact on human
health, both physically (Farber, 1991), as well as psychologically (Shukla
& Trivedi, 2008). Kaiser and Polozynski (1982) point out that teachers
with high levels of stress experience a lack of creativity, poor classroom
management, and failure in their teaching duties.

To sum up, stress seems to take on the dimensions of a social
problem, as its negative influences threaten the mental health and quality
of life of modern people. Additionally, occupational stress affects the
economy in the form of the cost of medical care, lack of productivity,
hospitalization, low quality of services provided, and possibly contributes
to the abuse of substances, addictions, and may lead to various unpleasant
consequences (Mouzoura, 2005).

1.3.5 Factors Causing Occupational Stress in Primary School
Teachers

Kyriacou (2001) states that while the most common sources of stress
can be roughly recorded, individuals' personal concerns should not be
overlooked. Betoret (2009) claims that there is no consensus on the choice
of the main stressors and it is due to the fact that stressors are not static
variables but dynamic variables which belong to the changes that take
place in the educational system and school context. (Giannakidou, 2014;
Koudigkeli, 2017).

According to Antoniou et al. (2006), teachers' sources of stress are
divided into the following categories: a) factors that refer to individual
differences, b) factors directly concerning the nature of the teaching
profession and c¢) administrative parameters concerning the organization
and administration of schools.

Based on the socio-psychological model of Blase (1982), stress and
burnout distinguish the stress factors of the teaching profession in two
categories: a) first-order stressors, which intervene directly in the effort
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of teachers demanding time and energy consumption and b) second-order
stressors which indirectly affect teachers' effort.

Kyriacou and Sutcliffe attempted a systematization of the main
sources of stress (1977), and later distinguished the factors into potential
and real (1978a). More factors have since been added by many more
studies, such as workload and work climate (Karadimas et al., 2004, p.
408; Koudigkeli, 2017), factors inherent in work (Travers & Cooper,
1996) and the characteristics of national education systems (Kyriacou,
2001).

1.3.6 Strategies for Dealing with Occupational Stress in Primary
School Teachers

Initially, Fleming, Baum, and Singer (1984) defined coping strategies
as the individual's “cognitive and behavioral efforts to reduce the impact
stress has on them”.

Lazarus & Folkman (1984) report that an individual, faced with a
stressful situation, is involved in two types of assessments, the primary
and the secondary. The primary assessment refers to the assessment of the
event in terms of its risk, while the secondary assessment refers to the
assessment of personal and environmental resources to deal with a
stressful event.

Beehr and Bhagat (1995) define the treatment of stress as “a process
of analysis and evaluation, in which an individual decides how to protect
themselves against the negative impact of each stress factor and how to
cover some positive sides”.

According to Kyriacou (2001), coping strategies that the individual
activates in order to deal with stress, are divided into immediate action
strategies and palliative strategies. Immediate action strategies are
concerned with eliminating the cause of stress. palliative strategies do not
deal with the source of stress, but aim to relieve the tension, physical or
mental, that the person feels.

According to research by Bachkirova (2005), various stress
management programs are relatively effective in alleviating the symptoms
of stress by providing useful strategies. Other researchers are in favor of
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this aspect, talking about individually based solutions to teachers and
tending to 'depoliticize' stress and talk about individual responsibility that
encourages individual pathology (Carlyle & Woods, 2003; Bachkirova,
2005; Giannakidou, 2014).

1.3.7 Program Regarding the Prevention and Management of
Occupational Stress

The surveys on the effects of occupational stress led to the design of
various stress prevention and effective management programs.
Occupational stress management programs focused mainly on four
factors: 1) the predisposition or temperament of individuals, 2) the
acquisition of crisis management skills by individuals, 3) the sources of
stress, and 4) personality type A.

According to Beech et al. (1984), stress is the result of a critical
interaction between a person's temperament and the demands of the work
environment. Hence, people can learn to recognize and manage stress
effectively, recognize its causes, coping strategies and learn the
management of crises and difficult professional situations as a prevention
tactic.

However, such strategies face problems. In the work
environment, it is possible to carry out the primary intervention that
locates and eliminates its sources from organism, secondary intervention,
related to the training of individuals in crisis management skills and
tertiary, such as providing special assistance to individuals for good
management and treatment. Secondary and tertiary interventions are more
commonly used and they are associated with managing alcohol abuse,
substances, domestic violence, and general lifestyle changes. Organisms
tend to be more secondary and tertiary as easier and less costly, despite
the research that highlights the need to remove sources of stress from the
body (Cartwright & Cooper, 1996; Hepburn et al., 1997; Mouzoura,
2005). It seems though, that there is no instruction to deal with teachers'
occupational stress that would suit the needs of all teachers. “Treatment
begins with recognizing the symptoms and causes and with a positive
attitude towards change” (Cedoline, 1982, 128). Therefore, each teacher
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will need to find the combination of individual strategies that will help
him or her manage the sources of stress and protect their physical and
mental well-being (Carter, 1994; Mouzoura, 2005). The individual
approach situates the behavior strategy.

1.4 Job Satisfaction

1.4. 1The concept of job satisfaction

Work has an important role in people’s lives as it is a big part of their
time, it directly affects them as it determines their economic and social
position. This is related to their efforts to meet their basic needs and finally
offers them various other benefits as well as satisfaction (Grammatikou,
2010). For Maslow (1995) work is a factor that offers stability in human
life and can lead people to self-realization (Xarmada, 2017).

Many researchers have pointed out that job satisfaction is a complex
concept, which has been an important field of study of Organizational
Psychology, since in the literature there is no common view and a common
definition of this concept. (Tsounis & Sarafis 2016; Bruzos, 2004;
Xarmada, 2017). Despite the many and sometimes different definitions,
all researchers believe that job satisfaction is self-evident and a strict
conceptual definition is not necessary (Matsagouras & Makri-Mpotsari,
2003; Xarmada, 2017).

1.4.2 Theories to explain job satisfaction

The first theory was attempted by Maslow (1995) in order to
interpret job satisfaction. His theory consists of the three following rows:
the physical needs, the need for an individual to belong to a group and the
self-realization. (Xarmada, 2017).

The American psychologist Alderfer (1969 as mentioned in
Dimitrakopoulou, 2015) formulated the second theory and reduced
Maslow's five categories of needs to three. The need of existence, the
needs of relations with the social environment, and the needs of
development (Xarmada, 2017).The third theory is the theory of Mc
Clelland (1961 as reported in Theodorou, 2014) who mentioned the
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categories of needs-motivations. Job satisfaction is achieved when the
need for strength and the need for achievement are met (Xarmada, 2017).

Frederick Herzberg formulated the fourth theory (1987 as mentioned
in Dimitrakopoulou 2015). This theory states that there are intrinsic
factors associated with satisfaction and exogenous factors associated with
dissatisfaction (Xarmada, 2017). The fifth theory is Vroom's theory of
expectations (1964).Vroom argues that "a person's willingness to take
action depends on three factors: a. the value it has for the individual, each
of the possible effects of the action, b. their perception of the possibility
that this action has to lead to a certain result and c. their expectation that
by making an effort they will successfully execute the action"”
(Chantzipanteli, 1999; Xarmada, 2017). The sixth theory is an extension
of Porter and Lawler's theory of VVroom's expectations (1968, as reported
in Maycock & Salawudeen, 2014) by adding factors that further explain
the motivation process (Xarmada, 2017).

The seventh theory belongs to Hackman & Oldham (1976 as reported
in Nikolaidou, 2010) who identified five main characteristics of a "job"
related to employee motivation and satisfaction (Xarmada, 2017). The
eighth theory was formulated by Adams (1965) who argues that
employees follow the rules of justice in work (Xarmada, 2017).

The ninth theory that was developed by Locke (1976 as reported in
Tsounis & Sarafis, 2016) links job satisfaction with individuals' work
goals (Xarmada, 2017).

Finally, the tenth theory is the bipolar theory of Douglas Mc Gregor
(1960 as mentioned in Tsounis & Sarafis, 2016) which states that job
satisfaction is related to the degree to which the professional environment
gives employees the opportunity for autonomy and creativity (Xarmada,
2017).

1.4.3 The importance of teachers’ job satisfaction

It is very important to elucidate the factors that contribute to
mobilization and teacher job satisfaction. According to Saiti (2007), job
satisfaction is closely linked to the teaching profession, as an important
goal of education is to attract and retain motivated and capable teachers.

18



Additionally, motivation and retention of employees as teachers is directly
related to their job satisfaction (Butt et al, 2005; Evans, 1998; Crossman
& Harris, 2006, as reported in Saiti, 2007; Voutsina, 2021).

The concept of satisfaction includes teachers' feelings about their
teaching role, and gives meaning to their work. A satisfied person feels
justified for choosing the teaching profession. This results in an increase
of emotional commitment to educational goals and maximizes the
educational performance (Koustelios, 1999; Paroutis, 2005; and others, as
cited in Vardiampasi & Vryonidis, 2017; Voutsina, 2021).

Job satisfaction is one of the most important factors contributing to the
effectiveness of teachers and teaching in order to achieve the goals of
educational organizations (Klassen & Tze, 2014; as reported in Zakariya
& Nilsen, 2018). Teachers experiencing high levels of satisfaction manage
to maintain their professional commitment, and prefer to be in school,
where the serene environment further enhances positive feelings they have
for their job (Cameron & Lovett, 2015; as reported in Zakariya & Nilsen,
2018; Voutsina, 2021). Additionally, high levels of job satisfaction
activate positive attitudes and behaviors, which manifest at work (Ostroff,
1992), and affect important aspects of the educational system; some of
them include the observance of schedule, quality of relationships with
students, teaching quality, and learning outcomes.

Factors such as devotion to the role, enthusiasm, commitment, and
dedication are all very important. Moreover, teacher satisfaction
contributes to the efficiency and prosperity of the school; quality teaching
and can lead cumulatively to a constant and steady rise in the level of
quality of the education system (Makri-Botsari & Matsagouras, 2003;
Saiti, 2007; Voutsina, 2021; Apostolou & Mancheva, 2022).

1.4.4 Impact of teachers’ job dissatisfaction

The professional dissatisfaction of teachers has several implications,
both for the educational system in general and for the individual school
units. Low job satisfaction levels are very likely to be associated with
inappropriate behavior, high levels of work stress, burnout, reduced
efficiency, frequent absences from work, and permanent departure from
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the organization or the teaching profession (Klassen & Chiu, 2010;
Voutsina, 2021).

There is a large percentage of dissatisfied teachers; this leads to
teachers leaving the profession or exhibiting apathy and health problems
along with poor performance (Mertler, 2001). Job dissatisfaction results
in affecting students negatively.

1.4.5 Factors affecting teachers’ job satisfaction

Many aspects of teacher’s work play a role in assessing the levels of
work satisfaction; these include the emotional, psychosomatic, cognitive,
and behavioral aspects, as well as taking into account the dimension of
motivation (Horn et al., 2004; as reported in Heyder, 2019). There are both
endogenous and exogenous factors that affect teachers' satisfaction with
their job (Sharma & Jyoti, 2009; as reported by Tsakiridou & Kolovou,
2018; Voutsina, 2021).

Exogenous factors are those that most often contribute to job
dissatisfaction (Warr, 2005; as cited in Grammatikou, 2010; Dinham &
Scott, 1998, 2000; as cited in Kozioris & Alexandropoulos, 2020).
Conversely, endogenous factors lead to positive work-related emotions
more often (Warr, 2005; as cited in Grammatikou, 2010; and Morfonios,
2016; Dinham & Scott, 1998, 2000; Kozioris & Alexandropoulos, 2020),
as people choose to follow the teaching profession mainly due to
endogenous factors, such as the love for children or the pleasure they
derive from teaching, etc. (Sharma & Jyoti, 2009; as cited in Tsakiridou
& Kolovou, 2018; Voutsina, 2021).

Motivating factors such as recognition, achievement, and
responsibility were positively associated with work satisfaction. However,
leadership, control and rewards, working conditions, and relationships
with colleagues and superiors contributed more to teachers' feelings of
dissatisfaction with their work (Sergiovanni, 1967; Voutsina, 2021).
Subsequent studies similarly showed that the main source of satisfaction
for teachers is the feeling of achievement, responsibility, and recognition
that they receive from their own work. Conversely, low salaries are a
source of dissatisfaction, as it makes teachers feel that their work is not
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recognized from their employers (Platsidou & Tarasiadou, 2010;
Voutsina, 2021).

Saiti (2007) discussed the factors that affect teaches’ job satisfaction.
These include factors such as the chances of raise and promotion,
existence of clear goals, bureaucracy, rules and procedures that impede
educational work, the role of the leadership and administration, the school
unit climate, communication and cooperation levels, and the teachers'
personal sense of the meaning in their work and their performance.
Moreover, student behavior, leadership support, classroom management
and support from parents, teachers’ autonomy, and the climate of the
school unit constitute environmental factors that positively affect job
satisfaction levels, as well as some demographic factors, such as age,
gender, and years of service. Hakanen et al. (2006) reported that five
factors can lead to either exhaustion or devotion if they are in short supply
or at high levels of adequacy, respectively. These factors are: i) job
control, ii) access to information, iii) support by the principals, iv) an
innovative school environment, and v) a social and communication
climate (Hakanen et al., 2006; Voutsina, 2021).

Supportive leadership and cooperation between colleagues are the two
most important factors that enhance teachers' organizational commitment
and increase their job satisfaction levels (Voutsina, 2021). Moreover,
various studies report that demographic factors, gender, and age affect the
levels of satisfaction, motivation, and teachers’ stress levels. Work
experience and teachers’ level of education are also crucial factors
(Bishay, 1996; Chaplain, 1995, Darmody & Smyth, 2011; Voutsina,
2021).

Kyriacou (2001) identified three categories of factors that have an
effect on teachers' job satisfaction: the macro-level factors, which concern
society and the educational system in general; the micro-level factors,
which include the "background" of the teacher; and the intermediate-level
factors, which include the characteristics of work, school conditions,
leadership, relationships with colleagues, etc. Moreover, Kyriacou (2001)
identified several factors affecting work stress, which plays a key role in
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teachers' dissatisfaction with their work. These factors include the time
pressure and excessive workload, treatment by colleagues, lack of student
motivation to learn, administration, the evaluation by others, poor working
conditions, the effort to maintain discipline, self-esteem and prestige, the
role conflict, and changes at work (Kyriacou, 2001; Voutsina, 2021).
Evans tried to identify the factors that affect the professional satisfaction
of teachers, and proved that it is not conspicuous if by this term we mean
"completion” of work (job fulfillment) or "job comfort,”" or both (Evans,
1998; Voutsina, 2021).

Motivation has emerged as a key factor affecting job satisfaction;
findings have demonstrated that the most important driving forces for
teachers are work interest, personal development, achievement and
recognition of their work, and promotion (Farthing, 2006; as cited in
Platsidou & Tarasiadou, 2010; Voutsina, 2021). Elucidating the concept
of teachers’ job satisfaction is important, as job satisfaction or the lack
thereof affects the quality of the educational work. The aspects of both
work and education workers that can be explored are innumerable, and
contribute to the understanding of this phenomenon (Voutsina, 2021).
1.4.6 Importance of teachers’ job satisfaction

The study of job satisfaction has been ongoing for many decades
and concerns several sectors, involving education. The main focus of
previous studies was identifying the differences in job satisfaction levels
between individuals and how the different nature of jobs leads to these
differences. Consequently, job satisfaction on the part of teachers stems
from the relationship they have established with their profession and the
difference between what they expect from teaching and what is offered to
them (Shabbir et al., 2014; Mylonas, 2018).

Teachers play a direct and decisive role in shaping students’
positive attitude towards education. Moreover, their impact on students’
success has been shown to be greater than other factors, such as the school,
class size, and socioeconomic condition of students. Thus, the job
satisfaction of teachers is an important factor influencing students’ school
performance; when job satisfaction levels are high, student achievement
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improves (Spear, Gould, & Lee, 2000; Wright & Custer, 1998; Mylonas,
2018).

Finally, a high level of job satisfaction is associated with low
employee mobility rates, low intention of employees to leave their job,
improved employee behavior, low rates of absenteeism, efficient teaching,
reduced number of accidents at work, and with the increased efficiency of
employees (Argyrakis et al., 2005; Gupta & Sasidhar, 2010; Oreg &
Berson, 2011). In the case of teachers, this means that the highest levels
of employment satisfaction leads to higher teacher productivity, which
enhances both the quantity and quality of the teaching outcomes and the
students’ learning process (Chamundeswari, 2013; Chang, 2009;
Mylonas, 2018).

1.4.7 Assessment of teacher job satisfaction in Greece

In order to measure job satisfaction levels, questionnaires are mainly
used. The most reliable and valid guestionnaires (Golia & Koustelios,
2014) are the following:

The Minnesota Satisfaction Questionnaire (MSQ) (Weiss, Dawis,
England & Lofquist, 1967): both the detailed and the short version
different parameters concerning work.

The Job Descriptive Index (JDI) (Smith, Kendall & Hulin, 1969): this
scale includes five factors of job satisfaction, namely, the job, the salary,
the promotion opportunities, the supervision, and the colleagues.

The Employee Satisfaction Inventory (ESI) (Koustelios & Bagiatis,
1997; Koustelios, 1991): this scale is based on the theoretical work of
Smith et all. (1969), and Weiss et al. (1967), and was developed in Greece.
The ESI six factors concerning work: working conditions, salary,
promotion, nature of work, the boss, and the organization as a whole
(Koutes, 2020).

Various questionnaires have been used, including the abovementioned
scales, in order to measure the job satisfaction levels of teachers; however,
some methodological issues need to be addressed. The main problem is
that the development and testing of validation and reliability of many
questionnaires was held in countries with a decentralized educational
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system, such as USA, Canada etc.; therefore, dimensions such as the
salary or promotion do not correspond to the centralized Greek system.
Another problem is the large number of questions, which makes their
completion quite time-consuming (Golia & Koustelios, 2014; Koutes,
2020).

A questionnaire that both measures the job satisfaction levels of
teachers and has been developed in Greece, taking under consideration the
characteristics of the Greek educational system, is Teacher's Satisfaction
Inventory (TSI) (Golia & Koustelios, 2014). The questionnaire evaluates
five factors of job satisfaction, namely, the manager, colleagues, the nature
of the work, the students, and the working conditions. In this
guestionnaire, the salary, promotion and evaluation dimensions are not
taken under consideration. This is due to the fact that these factors do not
seem to affect the degree of teachers' job satisfaction, because the
evaluation and promotion dimensions are not applicable to the Greek
educational system and the salary is stable and proportional to the years
of service (Koutes, 2020).

CHAPTER 2. ORGANIZATION AND CONDUCT OF
PSYCHOLOGICAL RESEARCH
2.1 Methodology

This chapter of the dissertation will present analysis of the research,
which is considered important as in recent years burnout syndrome and
work stress have become a very common phenomenon in education.
Furthermore, there is a lack of studies, in both international and Greek
surveys, about models to overcome Burnout Syndrome or strategies for
dealing with occupational stress, which led to the design of the current
research thesis.

2.2 Purpose of the Study

The study aims to examine the degree of Burnout in Primary school
teachers. Furthermore, Burnout Syndrome will be investigated in
combination with occupational stress and demographic characteristics of
primary school teachers. Finally, some models to overcome a Burnout
Syndrome and strategies for dealing with occupational stress will be
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studied. The purpose of this research is to investigate the views of teachers
about their job satisfaction, burnout, and strategies they apply. For this
reason, it is necessary to clarify the research questions of the work.

More specifically, the objectives of the study are as follows:

® Investigating teachers’ levels of burnout

® Studying the relationship of burnout with individuals’ traits,
teacher characteristics such as gender, age, etc.

® Coping strategies that teachers use in order to deal with
burnout and occupational stress.

2.3 Research Hypothesis

The tasks set in this way are grounds for raising the following
hypotheses:

General hypothesis: The teaching profession is full of tension and
dynamism. Therefore, we assume that there is a correlation between
professional burnout, strategies for coping with stress and the assessment
of teacher job satisfaction with varying degrees of severity.

Hypothesis 1: Teachers who have chosen to play the role of
teachers assess their importance for the educational process. We assume
that they define their personal achievements as high, as well as their
personal significance for it. Personal achievements grow when their
professional tension and depersonalization decrease.

Hypothesis 2: The role of the teacher in the educational process
is very important. We assume that realizing this, the studied teachers in
stressful situations use different behavioral options, preferring to avoid
stress and re-evaluate the events associated with it.

Hypothesis 3: Job satisfaction is an essential component of a
teacher's work. We assume that the respondents will show high
satisfaction with the nature of the work, which is positively influenced by
the positive relationships within the school organization and the attitude
of the head.

25



Hypothesis 4: We assume that there is an inversely proportional
statistical relationship between job satisfaction and emotional burnout
syndrome

Hypothesis 5: We assume that emotional burnout syndrome is
poorly influenced by teachers' coping strategies.

2.4. Examined persons

The study involved 161 teachers from various primary schools

from all over Greece. The survey questionnaire was distributed online
through the Google Forms platform. This method was used due to the
prevailing conditions due the pandemic of Covid-19. The research was
conducted in October and November of 2021.

2.5 Means of measurement

The research used a research questionnaire consisting of a total of
105 questions, which were divided into four sections (groups). In
particular, four self-administered written questionnaires were provided in
the form of survey cards. Their goal was to collect numerical data that
revealed the dimensions of the variables under study.

2.5.1 Demographic data

The first questionnaire referred to the demographic data of the
respondents and it consists of seven questions that explore the
demographic characteristics of the sample. These are closed-ended
guestions, about their age, gender, years of work experience, the
employment relationship (hourly, substitute and permanent), their basic
and additional qualifications and number of students in the school unit.

2.5.2 Maslach Burnout Inventory [MBI]

The second questionnaire was: The Maslach Burnout Inventory
[MBI] - Education Survey. This questionnaire was developed by Maslach,
Jackson and Leiter and was adapted into Greek by Kokkinos with the
main aim of examining the degree of burnout of teachers. The
questionnaire consists of 22 self-report sentences, which are divided into
three subscales: a) emotional exhaustion (9 items), depersonalization (5
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items) and personal achievement (8 items). The answers are given on a 7-
point Likert scale (0 = never to 6 = every day).

2.5.3 Coping Strategies Test

The third questionnaire, “Coping Strategies Test” which comprises
of 53 statements, regarding conceptually distinct coping strategies. The
test is based on the idea of active coping with stress and involves
increasing effort to initiate action and readiness to cope. The term "active
coping" is very similar in essence to what Lazarus and Folkman (1984)
and others have called "problem-focused coping." Coping strategies
include confrontation, self-control, distancing, seeking social support,
taking responsibility, escape, planning a solution, and positive reappraisal.
The person under investigation answers with never — 0; rarely — 1;
sometimes — 2; often - 3

2.5.4 Registration Questionnaire Employee Satisfaction - ESI

The measurement of professional satisfaction was done with the
Registration Questionnaire Employee Satisfaction - ESI of Koustelios
(1991) and Koustelios and Bagiatis (1997). This scale was developed by
the theory of Smith et all, (1969), which advocates the multidimensional
nature of job satisfaction and includes 24 Likert questions on a five-point
scale (1 = strongly disagree up to 5 = | strongly agree) and is analyzed in
six dimensions. Satisfaction from a) the conditions which includes 5
guestions, b) the salary that includes 4 questions, ¢) the promotion that
includes 3 questions, d) the nature of the job that includes 4 questions, €)
the boss that includes 4 questions and f) the organization as a whole that
includes 4 questions (Koutes, 2019-2020; Xarmada, 2017).

The results for internal coherence (Cronbach's alpha) are high,
which is evidence of high reliability of the obtained statistics. Good
internal coherence is proof of the ability of the three psychological tools
to show importance in the analysis of the relationships between them.

Table 1. Results of Cronbach’s o analysis

Section Number Cronbac
of questions | h’s a
Maslach questionnaire 22 0.769
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Occupational exhaustion 9 0.874
Depersonalization 5 0.798
Personal accomplishment assessment 8 0.814
Lazarus questionnaire 53 0.878
Confrontation 6 0.757
Distancing 6 0.692
Self-control 7 0.817
Seeking social support 6

Acceptance of responsibility 4 0.606
Escape, avoidance 8 0.867
Planning the solution to the 6 0.710

problem

Positive revaluation 7 0.778
Job satisfaction questionnaire 24 0.747
Conditions 5 0.767
Wage 4 0.699
Promotion 3 0.698
Nature of work 4 0.782
Supervisor 4 0.853
Organization as a whole 4 0.757

2.6 Statistical methods of data processing.

After collection and proper coding, the data were entered into the
statistical program SPSS v.26. In order to investigate the degree of
influence of the questions of the first part of the questionnaire on the way
the respondents answered, the t-test was used for independent samples, in
cases where the independent variable had only two factors (choices) and
the one-factor analysis of variance in cases where the independent variable
had more than two factors. In this case, the post hoc LSD test also took
place, in order to accurately identify the statistically significant
differences.
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CHAPTER 3. RESULTS OF THE CONDUCTED
RESEARCH

3.1. Demographics of the sample

The demographic characteristics of the sample are presented
below. According to the results of the research, 43.5% of the sample is
people under 32 years old, when 49.7% of the sample belongs to the age
group of 33-52 years and 11 people are over 50 years old. The results are
presented in detail in the table that follows (Table 2)

Table 2. Distribution of the respondents by age

Age Frequency Percend
Up to 32 years old 70 43,5
Up to 42 years old a1 379
Up to 32 years old 19 11.8
Over 52 years old 11 6,8

Total 161 100.0

Regarding the gender, 16.8% of the sample consists of men and
the remaining 83.2% of women.

According to the results of the research, 62.7% of the sample has
a previous service of up to 10 years, when 25.5% of the sample has a
previous service of up to 20 years and only 12.8% have a previous service
of more than 20 years (Table 3)

Table 3. Distribution of the surveyed persons by years of pedagogical
experience.
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Question A3 Frequency Percent
1-10 years 101 62,7
11-20 years 41 235
21-30 vears 13 8.1

30 vears and over 6 37
Total 161 100.0

In addition, the vast majority of 90.7% of the sample are
employed either as permanent or as substitute teachers, when only 9.3%

of the sample are employed as part-time employees (Table 4)

Table 4. Distribution of the surveyed persons by type of employment

relationship.
Employment relationzhip Frequency Percent
Hourly wage 15 53
Deputy 81 503
Permanent 63 404
Total 161 100.0

The fifth question refers to the determination of the level of
education of the respondents. According to the results of the research,
34.2% of the sample has a bachelor, when the majority of 60.2% of the
sample are graduates of a master program and the remaining 5.6% have a

PhD (Table 4).

Table 5. Distribution of the surveyed persons by level of education.
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Question A5 Frequency Percent
Bachelor's 35 342
hdaster’s a7 a0.2
PhD g 3.6
Total 161 100.0

Moreover, according to the survey results, the majority of 52.8%
of the sample are employed in schools with up to 100 students, while
32.3% of the sample is employed in schools with up to 200 students and
the remaining 14, 9% in schools with up to 300 students (Table 5)

Table 6. Number of students in a school unit

Question A6 Frequency Percent
Up to 100 83 528
Up to 200 57 323
Up to 300 24 149

Total 161 1000

Finally, 67.7% of the sample is employed in an educational unit
in a city, while the remaining 32.3% of the sample is employed in an
educational unit in the province.

3.2 The dimensions of burnout of the respondents

Concerning the effects on the dimension of occupational exhaustion
the respondents more often get the feeling that they work too hard (M =
4.02, S.D = .1.5) and feel emotionally exhausted because of their work (M
=3.09, S.D = .1.7) and more rarely feel worn out at the end of a working

31



day (M = 1.76, S.D = .1.8) and feel frustrated by their work (M = 1.63,
S.D=.1.6).

Secondly, concerning the effects on the dimension of
Depersonalization, the respondents more often get the feeling that they
have become more callous to people since they have started doing this job
(M =1.19, S.D =.1.5) and more rarely feel that “I’m not really interested
in what is going on with many of my colleagues” (M = 0.88, S.D = .1.3)
and “T have the feeling that my colleagues blame me for some of their
problems” (M =1.18, S.D = .1.4).

Finally, the effects on the dimension of personal accomplishment
assessment are presented. According to the results of the research, the
respondents more often feel that “I influence other people positively
through my work” (M = 4.84, S.D = .1.2) and “I find it easy to build a
relaxed atmosphere in my working environment” (M = 4.78, S.D =.1.2)
and more rarely feel “full of energy” (M = 3.96, S.D =.1.4) and that “In
my work | am very relaxed when dealing with emotional problems” (M =
3.99,S.D=.14).

3.3. Findings on coping strategies for workplace stress

According to the results of the research, the respondents more often
express their feelings (M = 3.48, S.D = 0.7) and define a strategy for taking
action (M = 3.20, S.D = 0.9). More rarely they confess to another person
how they feel (M = 1.91, S.D = 0.9) or concentrate on dealing with the
problem and when necessary they separate from everything else (M =
2.31,S.D=1.1).

Then, the answers referring to the strategy of Distancing are
presented. It seems that the respondents more often try to develop as
individuals, as a result of experience (M = 3.06, S.D = 0.9) and try to see
things from a different perspective (M = 2.68, S.D = 0.9) whereas more
rarely they leave aside other issues, in order to focus on the problem (M =
1.71, S.D = 0.9), or they mitigate efforts to resolve the issue (M = 1.83,
S.D =0.8).

On the strategy of Self-control, the respondents more often learn from
experience (M = 3.59, S.D = 0.6) and rely on God (M = 3.21, S.D =0.7),
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while more rarely look for sympathy and understanding from another
person (M = 1.75, S.D = 0.9) and make an action plan (M = 1.69, S.D =
0.8).

Regarding the strategy of seeking social support, the respondents
more often seek God's help (M = 3.41, S.D = 0.7) and are learning to live
with the problem (M = 3.32, S.D =0.7) and more rarely dream of pleasant
things and try not to think about their problems (M = 1.32, S.D = 0.8) and
talk to people who can help solve the problem (M = 2.39, S.D = 0.9).

Concerning the strategy of Acceptance of responsibility, the
respondents more often tackle the problem resolutely (M = 3.52, S.D =
0.7) and more rarely “do what should be done, one after the other” (M =
1.71,S.D =0.8).

On the strategy of Escape and avoidance, the respondents more often
refuse to accept that something happened (M = 3.16, S.D = 0.8) or accept
the fact that something did not happen (M = 3.22, S.D = 0.8), while more
seldom they avoid quick and reckless actions (M = 2.49, S.D = 0.9) and
try not to be distracted by other activities and thoughts (M = 2.57, S.D =
0.9).

Then, the answers referring to the strategy of Planning the solution to
the problem are presented. According to the results of the research, the
respondents are more often looking for additional ways to solve the
problem (M = 3.50, S.D = 0.6) and sleep more than usual (M = 3.37, S.D
=0.7) and more rarely get upset and give an account for it (M = 1.70, S.D
= 0.8), or intensify their thoughts on what measures should they take (M
=2.21,S.D=0.9).

Finally, the answers referring to the strategy of Positive revaluation
are presented. It seems, that respondents are more often thinking about
how they could better deal with the issue (M = 3.43, S.D = 0.8) and act as
if it never happened (M = 3.27, S.D = 0.8) and more rarely look for advice
on what to do (M = 1.70, S.D = 0.8) or look for something useful and good
in what happened (M =2.20, S.D = 1.1).

3.4 The dimensions of job satisfaction of the respondents
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This section details the results of the six sub-dimensions of
satisfaction of respondents. First, the effects on the dimension of job
satisfaction are presented. According to the results of the survey, as
presented in detail in the table and chart that follow, respondents describe
the workplace as pleasant (M = 3.52, SD = 1.0). The lighting at workplace
is not so important (M = 2.36, SD = 1.1) and the working conditions are
not dangerous to health (M = 2.63, SD = 1.1).

Secondly, the effects on the dimension of satisfaction with wage are
presented. It seems that the respondents agree more with the sentence “I
get paid less than [ deserve” (M =3.71, S.D = 1.1) and agree less with the
sentence “I get paid enough for the job I offer” (M = 2.35, S.D = 1.0).

Thirdly, concerning the effects on the dimension of satisfaction with
promotion opportunities the respondents agree with the statement that the
prospects for increase are very limited (M=2.23, SD=1.0).

According to the results, the study of the effects of the nature of work
on the dimension of satisfaction shows that teachers define their work as
significant (it is worth being a teacher) with results M = 4.06 and SD =
0.9. The opinion that it is boring is much weaker (M = 1.99, SD = 0.9).

When examining the assessment of satisfaction with supervision,
according to the results of the survey, teachers say that the boss supports
them when | need him (M=3.51, SD=0.95). The opinion that the boss is
rude is less pronounced. (M=2.12, SD=1.0).

Finally, the effects on the dimension of organization as a whole
showed that the respondents agree more with the sentence “There is
favoritism (lack of meritocracy) in the service” (M =3.10, S.D =1.0) and
agree less with the sentence “The service takes care of its employees” (M
=2.88,S.D=1.0).

3.5 Summarized components of emotional burnout, strategies for
coping with stress and job satisfaction.

This section presents the dimensions of the three variables under
consideration. First, the dimensions of burnout are presented. Based on
the data in the table 6 and the corresponding diagram, but also based on
the information on the levels of the three dimensions presented in the
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previous chapter, it appears that the Occupational exhaustion dimension
takes intermediate values (16-27), the dimension Depersonalization takes
low values (0-8) and the Personal accomplishment assessment dimension
takes medium values (31-36).

Furthermore, the Coping strategies are presented. Based on the
data in the table below, the highest means were met at the Confrontation
strategy whereas the lowest at the Positive Revaluation strategy.

Table 7. Coping Strategies

N | Mean S_td"_
Deviation

Confrontation 161 16,17 2,43
Distancing 161 13,62 2,78
Self-control 161 17.28 2,83
Seeking social support 161 16,14 2,16
Acceptance of responsibility 161 10,30 1.89
Escape, avoidance 161 22,50 342
Planning the solution to the problem 161 17.00 2,42
Positive revaluation 161 20,06 3,21

Finally, the dimensions of job satisfaction are presented. Based on
the data of table 7, it appears that the respondents were mostly satisfied
with the conditions of work, and less satisfied with promotion
opportunities.

Table 8. Dimensions of job satisfaction

35



N Mean Std. Deviation
Conditions (5 questions) 161 1666 3.90
Wage (4 questions) 161 10,83 2,08
Promotion (3 questions) 161 7,29 248
Nature of work (4 questions) 161 15,59 292
Supervisor (4 questions) 161 14,58 3,27
Orgamzation as a whole (4 questions) 161 11,75 3,03
Total satisfaction (24 questions) 161 76,70 11.39

3.6 Correlations of burnout, Coping strategies and job satisfaction
Before presenting the correlations between the variables, it is
important to mention that all dimensions of burnout correlated in a
statistically significant way with each other, with moderate or 8strong
intensity (Table 9). There is a direct relationship between burnout and
depersonalization and an inverse relationship between depersonalization
and personal achievement evaluation.
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Table 9. Correlations between dimensions of burnout

Correlations
Personal
Occupational Depersonal
accomplishment
exhaustion 1zation
assessment
Pearson
1
. Correlation
Occupational
exhaustion 2ig. (2-tailed)
N 161
Pearson -
382 1
Correlation
Depersonalisation
Sig. (2-tailed) 000
N 161 161
Pearson - N
276 - 477 1
Perzonal Correlation
accomplishment
Sig. (2-tailed) 000 J000
assessment
N 161 161 151

#=*_ Correlation 1s sigmificant at the 0.01 level (2-tailed).

The same was observed in the six dimensions of job satisfaction
(Table 9). According to the results of the table below, the six dimensions
of job satisfaction are correlated in a statistically significant way with each
other, with moderate or strong intensity. Personal achievement grows
when professional tension (r = -0,276) and depersonalization decrease (r

= -0,447).

Table 10. Correlations between dimensions of job satisfaction.
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Pearson
Correlati | ,471™ | ,019 -,032 | 538™ |1
3 on
s Is @
9] 19. (-
Ug)— tailed) ,000 ,806 ,683 ,000
N 161 161 161 161 161
Pearson
c Correlati | ,540™ | ,305™ 186" | ,402™ | 533" | 1
2 on
[
= | sig. (-
% tailed) ,000 ,000 ,018 ,000 ,000
o
N 161 161 161 161 161 161
Pearson
- Correlati | ,786™ | ,352™ ,349™ | 6577 | ;725" | ,803™ | 1
2 on
3 :
2 S92 ) 6500 | 000|000 |,000 |,000 | 000
< tailed)
=
S
N 161 161 161 161 161 161 161

*, Correlation is significant at the 0.05 level (2-tailed).

**_Correlation is significant at the 0.01 level (2-tailed).

The positive proportions between the overall job satisfaction and the
other components show that it grows mostly from the relationships in the
organization (at r = 0.803), the role of the leader (r = 0.725) and the very
nature of teaching (r = 0.657). Satisfaction (but statistically significant) is
less affected by salary (r = 0.352). The assessment of the nature of the
work is in direct proportion to the salary (r = 0.654) and teacher incentives
(r = 0.685). When the remuneration is increased and the teacher is
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supported in his activity, the assessment of the significance of his work
increases. The very high significance of the directly proportional
relationship between the salary and the head (r = 0.806) is proof that the
increase in the teacher's salary depends on his head.

Finally, all correlations in stress management strategies were
positive (Table 10). There is a very strong correlation between planning
the solution to the problem and the strategy “escape, avoid stress” (r =
0.642). When the teacher has a resource in advance to overcome the
stressful situation, he increases the possibility of experiencing stress. This
is also associated with positive correlations with acceptance of
responsibility for what is happening (r = 0.529), imposition of personal
self-control (r = 0.505) and less demand for social support (r = 0.478).
Dealing with a stressful situation implies increased self-control and
responsibility. A positive reassessment of a stressful situation is in a
positive proportion to the avoidance of stress (r = 0.590), which is
evidence that when reassessing a stressful situation, the teacher
significantly increases the likelihood of avoiding it. He is ready to defend
this understanding. This is evidenced by the results of the positive
proportional relationship between self-control and confrontation (r =
0.527) and between self-control and distancing from the stressful situation
(r =0.659).

Table 11. Correlations between coping strategies
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**_Correlation is significant at the 0.01 level (2-tailed).

Regarding the correlations between the dimensions of the
variables of burnout and job satisfaction, we can see in table 11 that
all dimensions of job satisfaction are negatively correlated with
burnout dimensions, with weak or moderate intensity relationships
(Only Pearson coefficient values are presented, for the sake of

brevity).

Table 12. Correlations between dimensions of job satisfaction and
dimensions of burnout.

) Personal
Occupational o )
) Depersonalization accomplishment
exhaustion
assessment
Conditions - 442% -341" .246%
Wage -.164* -0,007 0,03
Promotion - 214% 0,005 0.12
Nature of work - 562%F - 512 429%
Supervisor =295 - 404 251™
Organisation - 420%™ 2251 202°
Total satisfaction - 568% - 431 3527

Negative correlations are evidence that professional

exhaustion (emotional

burnout) decreases when the school
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environment as a whole develops (r = - 0.420), working conditions
increase significantly for the teacher (r = -0.442), when the
perception of the essence of work increases. (r=-0.569). This also
applies to depersonalization. It decreases when the work
environment, with its components increases its effectiveness on the
teacher. Positive, albeit of little statistical significance, interactions
between personal achievement and job satisfaction indicate that
satisfaction (albeit slightly) affects the perception of personal
achievement. The results obtained in this way confirm Hypothesis
4.

Finally, the correlations of total job satisfaction and
dimensions of burnout with each of the coping strategies are
presented (Table 12), where either statistically insignificant
relationships are observed, or statistically significant but weak
relationships between them. The results obtained for searching for a
connection between the elements of the emotional burnout
syndrome and the strategies for coping with stress in teachers show
that the connection is positive, but weak. Occupational exhaustion
only positively correlates with acceptance of responsibility (=
0.281) The more responsibilities the teacher takes on in his work,
the greater the likelihood of professional exhaustion. The
assessment of personal professional achievements, although
insignificant, is influenced by the readiness to confront in a stressful
situation (r = 0.281), to plan the opportunity to decide (r = 0.302)
and to avoid the stressful situation itself (r = 0.271). Stress activity
is what helps the teacher to overcome stressful situations and avoid
emotional overload. The statistical results confirm the raised
Hypothesis 5.

Table 13. Correlations of total job satisfaction, dimensions of
burnout and Coping strategies
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Personal
] ) Occupational | Depersonali ) Total
Coping strategies ) ) accomplishment ) )
exhaustion zation satisfaction
assessment
Confrontation 0,072 -0,044 281" 0,096
Distancing 157 196" 0,019 -0.068
Self-control 196" .189° 0.054 -0.041
Seeking social N .
172 0.106 185 -0.032
support
Acceptance of . . ~ ~
o 281 190 0,063 -0.103
responsibility
Escape, ~ -
) 0.153 -0.064 271 -0.01
avoidance
Planning the
solution to the 0.135 -0.04 302% -0.067
problem
Positive
) 0.058 0.002 0.125 0.041
revaluatlonl
3.7 The influence of demographic factors
From the effects of demographic factors on responses, only the

statistically significant differences are presented in this section. Thus, the
effect of respondents' professional relationship seems to affect the
Depersonalization dimension of burnout, as hourly wage earners have
higher levels of Depersonalization than those who work as deputies (p =
0.007) and those who work as permanent employees (p = 0.002), (Figure

1),

Figure 1. Results for forms of work.
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In addition, school size also appears to affect some of the
dimensions of the variables under study. More specifically, people
employed in schools with less than 100 people are less satisfied with
their wage, compared to people employed in schools with up to 300
people (p = 0.037), (Figure 2.)

Figure 2. Wage Satisfaction
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Finally, people employed in schools with less than 100
people apply more often the Positive revaluation strategy, compared
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to people employed in schools with up to 200 people (p = 0.012),
(Figure 3).
Figure 3. Positive revaluation strategy
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Lastly, the effect of place of work on work satisfaction and coping
strategies is presented.
As shown in the table below, people working in cities are more
satisfied with the nature of their work (p=0.039) (Table 14).

Table 14. Nature of work satisfaction

Nature of work satisfaction
Std.
N Mean t p-value
Deviation
City 109 159174 2.6R786
2.083 0.039
Townl 32 14,9038 326754
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Finally, people working in cities, seems to apply the Positive
revaluation strategy more often (p = 0.041) than people working in the
countryside (Table 15).

Table 15. Positive revaluation strategy.

Positive revaluation strategy
) Std.
N Mean o t p-value
Deviation
City 109 20,4128 2,94458
2.061 0.041
Town 32 19,3077 3.63285

SUMMARY AND CONCLUSIONS

The problem of burnout syndrome, as well as the choice of the best
strategy to deal with it, is one of the most important issues in the modern
field of management of the organization, as is the school. Due to the ever-
increasing requirements to optimize employee efficiency, phenomena
such as exhaustion and burnout are particularly common in all work
sectors. The most important cause of the burnout syndrome is work stress,
which gradually accumulates and is fueled by any failures that occur
during the performance of the employee's duties. More specifically, stress
is related to all the psychosomatic characteristics of the burnout syndrome,
leading to the targeting of strategies to deal with the phenomenon, reduce
work stress and optimize the work environment.

The main takeaways from the prevalence of burnout in the wider
service sector is that the phenomenon is due to the very lifestyle many
employees follow. With employers' demands particularly high in terms of
employee productivity and modern technological trends introducing an
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ever-increasing amount of work into employees' free time, many
employees from all sectors find themselves in a state of constant
engagement with the workplace and their environment .

Whether due to the constant need for communication or the
inability to fulfill the duties of his workplace, the teacher in 2021-
2022 spends about 40% of his free time dealing with problems
related to his work. This trend has intensified significantly due to
the pandemic, and many teachers are turning their home spaces into
workplaces to meet the demands of employers and keep their jobs.

Distance learning as a consequence of the COVID-19 pandemic
has led to a significant increase in stress and anxiety as the
environment, which is usually a teacher's personal and family space,
is transformed into a professional work environment. This,
however, is not the only source of burnout, as he gradually adapts
to the demands and.

The present study aims to find out how the three phenomena
influence each other: emotional burnout syndrome, job satisfaction
and strategies for coping with occupational stress. For the scope of
research in the Hellenic Republic, this relationship is important, as
it reveals the problem areas in the work of teachers and, in
particular, of teachers teaching students from the primary level of
education.

With regard to the first research question, measuring the degree
of burnout of teachers, it is noted that for the persons studied,
professional ~ exhaustion  assumes intermediate  values.
Depersonalization has low values, and the evaluation of personal
achievements shows preferentially average values. These results
prove that elementary school teachers show moderate levels of
burnout. This helps them to successfully cope with their
pedagogical responsibilities and personal relationships with them.
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In terms of the second research question, which examines the
level of job satisfaction of teachers, it is found that overall the levels
of teacher satisfaction are moderate, with the nature of the job and
the supervisor (the school principal) being the factors with which
the people in the sample are more satisfied. Problems related to their
promotion, however, cause lower levels of satisfaction. This is
evidence that it is not the pedagogical situation as such, but the
participants in it that influence personal satisfaction ratings.

Furthermore, regarding the third research question, it can be
noted that all strategies appear in the sample with high frequency.
The elementary school teacher manages to cope with the challenges
of stressful situations and approaches them sensibly. An inverse
relationship between job satisfaction and burnout syndrome has
been proven. It increases when the teacher is not physically and
mentally exhausted. This explains the lack of statistically significant
relationships between burnout syndrome and strategies for coping
with workplace stress.

Finally, of the seven demographic factors, only three had a
statistically significant effect on respondents’ responses. People
employed in smaller towns are shown to have lower levels of
satisfaction, which is related to the existing living conditions in
these areas, while at the same time smaller schools encourage
teachers to adopt less positive strategies . It is also important to note
the fact that the insecure professional environment, which includes
employment under an hourly wage regime, is a factor for the strong
presence of depersonalization among them.
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CONTRIBUTIONS

For the first time a study is conducted looking for a
relationship between the effects of COVID 19 on
occupational stress and job satisfaction among teachers in
the Hellenic Republic

2. Previous studies conducted in the Republic of Greece on
the influence of stressful situations in pedagogical activity
on teachers' satisfaction with the work situation are
confirmed. The situation of social isolation, however, has
little effect on this relationship.

3. Itis proven that in a situation of COVID 19, teachers from
cities more successfully reassess the pedagogical situation.
Their job satisfaction is also higher. In general, however, in
the situation of social isolation, teachers manage to
successfully fulfill their official commitments. The average
levels of occupational stress and those on the job satisfaction
score help them to adjust to the changed educational
situation.

. The obtained research results are aimed at pedagogical
practice. They show how a changed pedagogical situation
and learning in it affect the personal capacity of teachers.
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