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Jlucepmayuonnusm mpyo e 06cvOeH u NPeooNHCceH 3a 3auuma Ha
3acedanue Ha xameopa , Ilcuxonocus” xom @uiocoghcku
Gaxynmem na IOeozanaoden ynusepcumem ,, Heocpum Puncku‘ —
brazoesepao na 24.10.2022 2.

B cvovporcanuemo cu oucepmayuonnusm mpyo 6KIU8a. y8oo,
mpu 2nasu, OUCKYCUs, 3AKII0YeHUue, NPUHOCU U NPUTOHNCEHUS.
Texcmvm e 6 obem om 185 cmpanuyu, koumo exousa 55 ¢ueypu

u 106 mabnuyu. Lumupanama aumepamypa obxsawa 148
3a21a6usl.

3awumama na oucepmayuonnus mpyo we ce nposede na 13.01.
2023 2. om 13.00 y. 6 3ana 1210a, I[Tvpsu kopnyc na FO3Y
., HeogpumPuncxu” — Bnazoesepad, npeo nayuno sicypu.
3awumnume mamepuanu ca Ha paznoioNHceHue NPu cekpemaps Ha
kameopa ,, Ilcuxonocus” Ha mpemu emagc, NbpeU KOPHyC Ha
[Oz03anaoen ynusepcumem ,, Heogpum Puncku’ — brnacoesepao.
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BLBenenue

TopMO3bT B yUWIIHILE € CPEIIaHO SBJICHHE B CBETOBEH MaIao,
M3BECTHO OTAaBHA. [louTH 10 Kpas HAa OCHOBHOTO YYMJIMIIE
MHO3UWHCTBOTO OT YYCHHUIIMTE Ca CTABAJIM JKEPTBH MIIH Ca 3aMECECHH
110 HAKAKHbB HAYMNH B HAKAKBB HWHIITUJICHT. I[HGC HOBUTEC TEXHOJIOTUN
M3BaXKIAT Ha OsT CBAT HOBA (hOpMa Ha KOMYHHUKAIIHS - HHTEPHET, U
Ch3/1aJIc HOBA PEATTHOCT - BUPTYyaJIHA PEATHOCT. ICTUHCKUSAT KHUBOT
U IUPPOBUSAT )KUBOT CE Pa3BUBAT €IHOBPEMEHHO Ha HAKOU MECTA B
KOHTaKT. B TO3M KOHTEKCT TOPMO3bT € HAMEPHJI CBOSI YHUKAJICH
Hu3pas B €AMH HOB BHUA - CJICKTPOHCH TOPMO3. Haxkazanusra u
o0MIUTEe BEYe MOraT Ja Ce W3BBPIIBAT, Ype3 KOMITIOTHD HIIH
MOOHJICH TeJIe(OH U JIa Ce Pa3lpOCTPAHSABAT B MHTCPHET IO I[CIIHSI
CBSIT.

[ToapacTBaiuTe IpeKkapBaT OrPOMHA YacCT OT SKEAHEBUETO CH B
4acoBe B MHTEPHET BCEKM JICH, KaTO TaM YIOBIICTBOPSBAT
MOTPEeOHOCTTa CH Jla ce MHQOpPMUpAT, NIa ce 3adaBiisgiBa WIH Ja
obmryBa. HacHITHUKBT € OOMKHOBEHO HAW-CHUJIHUAT ChYYCHHK B
YVUUJIHIIE M U3I0JI3Ba TOBA B WK OKOJIO YUMIHIIHUS ABOP. OCBEeH
TOBa CJCKTPOHHHUAT TOPMO3 HMa XapaKTepUCTHKATa, dYe
IpoaAbJIKaBa YUMIIMIIHUA TaAKBB 4YPE3 CPCACTBATA HA CIICKTPOHHATA
KOMyHUKanus. Jlopy mpu 3aTBOpeH KOMIIOTHP Ha IKepTBara,
HU3BBPIIUTEIIAT MOXKE Ja TPOABJIKA J1a C€C HAMECBA B )KMBOTA U.

B Ta3m gucepranus, B CHTPYAHHYECTBO C MOSI HaydeH
PBKOBOAUTEI, CM IMMOCTABUXMC 3a LCJI 1a NPOYYUM BBIIJICAUTC HA
YYUTEITUTE OTHOCHO YYMJIMIIHHS TOpMO3. MOETO MpoydyBaHEe €
HACOYCHO KbM H3CJIEBaHEe Ha (DEHOMEHA YYMIIMIIEH TOPMO3 OT
TJIe/IHA TOYKA Ha BB3TJICIUTE Ha YUUTEIIUTE U TEXHUTE CTPATETHH 3a
CIIpaBsIHE C HETO B YUMJIMIIHA Cpe/a.



I''TABA 1. TEOPETUYHA YACT

11 Jdedpununusi ¥ HCTOPUA HA YUYHJIHIIHUS TOPMO3.
Jepununmure 3a yaunuimiHusS TOopMo3 ca MHoro. Cmopen Besag
(1989) yuymnaMmIHOTO CIUIAIIBAaHE € TIOBTAPSINO CE HAIMaJCHHE —
($U3NYeCKo, MCUXOJIOTUYECKO, COLMAIHO WM BepOAIHO — OT
UHIMBUAM C BJIACT HAJ WHAMWBUIM, HECIHOCOOHM Ja ce
MIPOTHBOIIOCTABST, C I1e71 COOCTBEHA nevan6a wim Harpana. Olweus
(1994) w3passiBa MHEHHETO, 4YE€ YUYWIHMIIHHAT TOPMO3 C€
XapaKTepu3rpa ¢ arpeCUBHO MOBEICHNE UMAIIIO 3a 11T U30JI3BaHe
Ha HACWJIME — MOBTapsTHO MHOTO IBTH U 1O Pa3InYHO BpEeMe — B
MEXIYITMYHOCTHUTE OTHOLICHHS MEXIy Xopara ¢ pa3ludyHa
MHTEH3UBHOCT. Pa3nukara e, yuacTHUIUTE B TOpMO3a MOrar jaa
ObJaT TMOBeYE OT €IHO JHUIE — KAKTO M3BBPIIUTENUTE, Taka U
KEpTBUTE — U ue (popmaTa Ha crjtanBaHe Moke J1a Ob/ie IpsKa HIu
Henpska (Wang et al., 2010).

Pasnmuunm  mpoyuBanusi cpoOmaBar 3a QopMmHTE, KOUTO
TOPMO3BT MOKE J1a UMa. Taka ce ynmoMeHaBa 3a (PU3NYECKU TOPMO3,
CBBP3aH C M3II0JI3BAHE HA arpecus B ITOJIOKEHUE ,,TSUI0 B TSIIO
KaTo yJapu, pUTHHULHM, MOOOH MM orpaOBaHe Ha COOCTBEHOCT,
BepOAJIHO CIUTAallIBaHEe, CBBP3aHO C M3IOJI3BaHE Ha OOUIHO
XapaKTepu3upaHe W 3aljlaxd WIK TOPMO3 OT CEKCyaleH WU
pacucTku xapaktep. TopMO3bT MOXke Aa Obae u moa gopmara Ha
COLIMAJTHO CIUIAIIBaHe, COLMATHO M3KIIOYBAaHE HA WHIWBHJA WU
MOJITUKBAHE KbM COLMATHO U3KITFOUYBAHE OT TPYIa, BHIIPEKH BOJIATA
My WIH Hakpas, pa3lmpocTpaHEHHE Ha Mo30pHa HHpopmamms 3a
xeptBara. [IppBute n8e hopmu — BepbanHaTa U puznyecKaTa — ce
CUMTAT 3a JAUPEKTHH (OPMHM Ha TOPMO3, JOKATO APYTUTE JBE ca
KOCBEHHU. be3paz0opHUST TOPMO3 ChIIO Ce CYUTA 3a BUI, KAKTO U
CJIEKTPOHHUAT  TOPMO3,  MEXKIYHApOAHO  M3BECTEH  KaTo
kubepropmos (Bjorkqvist, 1994).

dopmuTe Ha CIUIAIIBaHE ce NMPOMEHAT ¢ Bb3pactra. [lo To3m
HAaYMH HEMOCPEJCTBEHAaTa MposiBA Ha arpecuBHO IOBEJCHHE €
yCcTaHOBEHAa B mMo-muiaga Bb3pacT (Ayers et al., 1999). Twit kato
Xopara pacTaT M IpHUI0O0WBAT MOBEYE YMCTBEHH CIOCOOHOCTH H
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COLIMAJIHU yMEHUs, ynorpebaTa Ha (pU3MUECKO HaCHIIMEe HaMaJlsBa,
J0KaTo BepOamHOTO W comuanHoTo ce yBenuuaBaT (Nishina,
Juronen & Witkow, 2005).

[To-ronemure nena M HOHOWIUTE — WM JIOPU BB3PACTHUTE —
U3MIIeKIAT 10-CIIOCOOHM Ha MHJIMPEKTHU (OPMU HA CIUIAIIBAHE.
MexaHU3MHUTEe, KOUTO BOAAT 70 OJ00OHA aKTUBHOCT Ca CBBP3aHHU C
MOBMILIABAHETO Ha (U3NYECKUTE CHOCOOHOCTU Ha TOPMO3CILUS U
TE3W Ha )KEepTBaTa — 4E€CTO MPOMEHI] ce OajaHC — YMCTBEHO U
IICUXOJIOTUYECKO Ch3psIBaHE, MPUHYAUTEIHO IOJYMHEHUE Ha
COLIMAJIHU [IPABUJIA, OITUT U MHTETPALUs B HOBU COLIMATIHU KPBIOBE.
B cpmms KOHTEKCT, MpUAOOMBAHETO HA 3HAHMS 32 COLMAIHUTE
HOPMH M H3IOJI3BAHETO HAa KOMITIOTBHP BOJAM 10 INPEHACOYBAHE Ha
TOPMO3a KbM HErOBUTE HENpeku (opMH, KaTo HampuMmep
eJIEKTpOHEH TopMo3. Bee mak TpsiOBa na ce orbenexu, ye uUMma
[IPOYyYBaHUS, KOUTO IIOKa3BaT, Y€ C TEUYEHHWE Ha BpPEMETO HAMa
CBILIECTBEHM IPOMEHM BBB BMJA Ha arpecusita, NposBEHa OT
u3BbpIMTENUTE. M3rnmexna, 4ye Te3u, KOUTO ca B pOJsITa Ha
TOpMO3ely, OOMKHOBEHO MMAaT arpecUBHO IOBejaeHue, 0e3 na ce
,»CIICIIUATU3UPAT B ONPEACIICHN KOHTEKCTH Ha MPOSIBJICHUE WIIH
npomsiHa Ha Bpemero (Craig et al., 2009).

TopMO3bT KaTo SIBJIEHHE CBIIECTBYBa OT JPEBHH BpEMEHA.
Berpekn TOBa, IBbpPBUTE MHLMIEHTH, KOWUTO CE€ OIMCBAT, ca
3amucaHu oT 18-Tu Bek, HO Te He ca 000CHOBaHU KaTo TopMo3. Karo
II'BPBO XAPTHUEHO ONMCAHWE HAa HACHIUE € ONMCAH HHUUACHT B
KHUTaTa ,,YuununHute aHu Ha Tom bpayn®, mybnukyBaHa 3a
nbpBU BT Ipe3 1857 1. (X103, 1857 r.). B Hes uma enuso, B KOUTO
YUEHHULHU ca HallaJHATHU OT ChYYEHHUK IO MOoAOYyAa OT APYr YUECHHUK.
HaucTtuHa, y4eHUKBT- )K€pTBa, KOWTO OTKa3Ba Ja Ce€ MOJYUHU Ha
3aMoBeJUTe Ha W3BBPUIMTENS, € HEMPEeKbCHATO CIUIAIlBaH, KaTo
3aIJJaXUT€  CTaBaT BCE IO-UHTEH3UBHHM, JIOCTMTAaWKH 110
YMUIIJIEHOTO MY U3rapsHe.

[To-xbCHO € CcHOOIIEHO 3a JIpYr MHIMIEHT mpe3 1862 r. BbB
BECTHHK ,,The Times®, kp1eTo e myOiIrKyBaHa CTaTHs 3a CMBPTTA
Ha BOWHUK OT MaJTpETHpaHe 10 BpeMe Ha 00ydeHuero My. B Tazu
CTaTHs 33 IbPBU ITBT TEPMUHBT "TOPMO3" CE€ U3ITOJI3BA 32 ONMCAHUE
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Ha HACWJICTBEHO TNOBeaeHHE. Manko mo-KbCHO mpe3 1885 r. B
ChHIIMSI BECTHUK € MyOJUKyBaHa JIpyra CMbPT, Ta3u Ha 12-roaumrHo
momue B King School of Cambridge, cien cramBane ot rpyma
CBOM Chy4yeHUIIU. THIMAEHTHT € pa3ciie/IBaH OT MPEJCTaBUTEIU Ha
YUWJINIIHUS CbBET U KOHCTATalMATA €, Y€ TOBA € HEIIACTEH CIydai
Ha TOBEJIEHNE, KOETO € HOPMAJIHO B YYMJIMIIETO Ha MOMYeTaTa U
JOpU HEOOXOIMMO 3a Tpoleca Ha TAXHOTO Ch3psBaHe. Taka
CIIYKUTEJIUTE HE Ca HaKa3aHH.

Ha npyr KOHTUHreHT - A3us, ONMCAHUTE CIy4yau Ha TOPMO3 B
YUMJIMLIE ca MO-PEIKH, KaTO U3KIOYEHUE MpaBu SoHus, KbIETO
SIBJICHUETO C€ Hapuua ,,uKuMe 1 ce onrcsa npe3 1603 r. B cinyuas
CTaBa BBIIPOC 32 (popMa HA TCUXUUYECKO HACUIIME B CEMENUCTBOTO.
Upe3 TOpMO3 pOAMTENNUTE H30JMpaT M HaAKa3BaT JETETO, KOETO
HapyllaBa MpaBWIaTa Ha JOMa JI0 IbIHOJETHETO My. OCBEH OT
VUHIINIE, YYEHUKBT, KOUTO HSIMA JKEJTAHOTO TIOBEACHHE, €
OTCTpaHsiBaH OT OOIIHOCTTa ¢ mojkpenarta Ha yuutens (Hendry,
1996). B Kopes nmomo0OHo siBieHue ce Hapuya ,,Myunsinrae® u ce
M3M0I3Ba Ipu 00y4YEeHUETO HA HAaeMHU BOWHUIM. Hali-Bb3pacTHUAT
odurep ynpaxHsiBa (pU3NIECKO MU TICUXHUYECKO HACHIINE BHPXY
MO-MJIa/IUs 33 OKOJIO 2 ceaMuI. MetoasT Ha Myunsinrae BKIIIOUBa
ONpPEACIISIHETO HAa MJIAIUTE BOECHHHM KaTo ,,HEBUJIMMH, Taka 4e
HUKOH J1a He ToBOopH ¢ TAx. OmnucBa ce ciydail Ha caMOYOHIICTBO
Ha MJIaJl MBXK CJie]] HETOBOTO HaeMaHe, 3a MepruoJ OT JBE TOJIUHU —
MepuoJ B KOMTO HUKOM HE TOBOPU C HErO, TOW € M3KIIOYEH OT
BCHYKH COITMATTHU CHOUTHS, TOKATO B CHIIIOTO BpEME € HaKa3aH 3a
OTCBHCTBUETO MY OT Tsx (Sur, 2000 r.).

Taka BBIIpEKH Y€ € CTapo SBJICHHUE, TOPMO3BT HE € MPUTECHSIBAT
oOpa3oBaTenHaTa OOIIHOCT OT MHOro roauHu. [lpuumHa 3a TOBa
BEPOSITHO €A TOAUHUTE OINPEAEIICHH KATO ,,TPYAHU " UM CBBP3aHU
¢ ¢usmyeckara TBBPIOCT, BB3MpUETAa KaTo  HeoOXoauma U
OYEBHJIHA. 3a JBJIBI TEPUOJ OT BpPEME BOWHHUTE W OOJECTHTE
3alulalliBaT JKMBOTA HA Xopara, KaTo TM KapaT Jla He ce
MMPOTHBOIOCTABST HA HACWJINETO, JaBaKH Bh3MOXKHOCT Ha TOPMO3a
Jla BJI€3€ B €KETHEBHETO — 0COOEHO HAa MOMYETaTa — KaTO HOPMaIHO
noBeneHne. Taka ce cMsTa, 4€ TOPMO3BT IOMara Ha 3peuTe
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MOMUYETa, 3a J]a MOTaT MO-KbCHO JIa C€ CIPAaBAT C TPYJHOCTUTE Ha
xuBoTa. Ilpu Mommuerara, OT Apyra cTpaHa, SBJICHHETO HE Ce
OIMCBA KaToO CIUIAIlIBaHE UM Hacuiue. BepoaTHo 3a110To mpH Tsx
TOPMO3BT C€ peanusupa 1oj (opmaTa Ha Pa3NpOCTpaHEHUE HA
CIIyXOBE WJIH CJIOBECEH KOH(DIUKT UM KaTO COLMATHO U3KITIOYBAHE,
mopajgy KoeTo edekTuTe My aa He ca Buaumu.Taka, BbIpekH
IBJITOTOJUIIHOTO MPUCHCTBUE HA CIUIAIIBAHETO HA Pa3IUYHU
MecCTa U OCOOCHO B YUWJIMINATA, MEXIyHapOJHATa OOIIHOCT ce
dbokycupa Bppxy (heHoMmeHa enBa npe3 70-Te TOaUHN Ha MUHAIHS
Bek. ToBa ocb3HaBaHe Ha Trio0aiHaTa OOIIHOCT € CBBP3aHO C
IIpoKJIaMupaHeTo Ha npaBaTa Ha yoBeka (OOH, 1948 r., unen 3),
KOeTO TocieABa Kpas Ha Btopata cBeToBHa  BOIiHA.
WucTUTynMOHAMM3UpAaHETO Ha CBOOOZAATa, JOCTOMHCTBOTO U
CUTYPHOCTTA Ha XOpara, ChbueTaHO ¢ (PEMHUHHCTKHUTE IBHKEHUS U
Oopbarta cpemry pacu3ma, TpaBAT Xopara MO-ySI3BUMH |
YyBCTBUTEITHM KbM HACWJIHETO M KbM BCsiKa HeroBa (opma Ha
MIPOSIBA.

[Ipe3 70-Te ronMHu Ha MUHAIUS BEK MHTEH3UBHO CE€ U3BBHPIIBA
CHCTEMAaTH4YeH OIKC Ha CIIy4auTe Ha TOPMO3 B YUWIMIIATa |
3armo4yBa Hay4yHO u3cienBaHe Ha (eHomeHa. [lo-KOHKpeTHO, mpe3
1978 r. Dan Olweus, mpodecop 1O TMCUXOIOTHS, Ch3/aBa
BBIIPOCHUK 3a CHCTEMaTHYHO 3allMCBaHE M pascie/lBaHe Ha
YUHIIMIIHUAS TopMO3. Tol ce Gokycupa BbpXy TOpMO3a Clel TpU
camMoyOMiicTBa Ha HEMbIHONETHHM MomMyera B HopBerus 3a Kbe
nepuoj ot BpeMe. U TpuTe MOMYeTa OCTaBST OEJCKKH, B KOSTO
000CHOBaBaT caMOyOUHCTBOTO CH KaTO MOCJEIUIIa OT CIIJIAIIBaHE,
KOETO ca monayuunu oT BpwscTHUnUTE cu (Berger, 2007).
Bwnpocuukbst Olweus e ch3aaieH kato dact ot nporpama — Olweus
Bullying Prevention Program (OBPP) — 3a cripaBsiHe ¢ Y4HMITHIIHUS
¢enomen. Ilporpamara moBIMSABAa YYaCTHUIIUTE M CIOMara 3a
HaMaJisiBaHe Ha WHIMIEHTHTE, He3aBucHMO, 4e Olweus B cBOETO
W3clie/IBaHe BKIIFOYBA CaMO MPEBEHIMS Ha (PU3NYECKOTO HACHUITHUE.
Taka B kpasg Ha 80-Te€ rOOMHM HAa MHUHAJIUs BEK C€ MPEOaOJsiBa
OTpEACNIEHUETO 3a CIUIAIIBAHETO KAaTo pa3mpoCTpaHEHHE Ha
CITyXOB€, CIIOBECHO HACHJIME W COIMAITHO M3KJIFOUYBAHE M €1Ba Tpe3
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90-Te TOAMHM HAa MHHAJIUS BEK C€ IOCTaBid AaKLEHT BBPXY
MHOTOKPAaTHOCTTa Ha TOPMO3HOTO JICHCTBHE U JIOIIUTE HAMEPEHUS
na m3Bbpiutens (Olweus, 1978).

B chBpeMeHHHS YUMIIMIIEH KOHTEKCT TOPMO3BT € OCHOBHATA
rpuxa 3a obuHoctra. [lo-crenuanHo, TPEeBOXKHOCTTA € MOJICUIICHA
OT CBBp3aHU ciy4yau Ha camoyouiictBo (Marr, Field & Bullycide,
2006) u rpynoBu yowmiictBa (Godfrey, 2005), kato Hampumep
kjaHeTo npe3 1998 r. B rumuazus B Konopano, kp1eTo 2 yueHULH
youBar 12 CBOM ChbYYCHUIM, YYUTEJ] W paHsBar ome 21 gymm
(Cullen, 2009). ITpoyuBaHusiTa 3a CILIAIIBaHE CE€ YBEIUYaBaT OBP30
ot 62 3anuca B PsycINFO ot 1900 r. 1o 1990 r., 289 npe3 1990 r.
u 562 mexay 2000-2004 r. (Berger, 2007).

B gmemHO BpemMe TOPMO3BT B YUYWIHINE NpPEACTaBIsIBA
MHOTOM3MEpPHO SIBICHHME, KOeTO KMa TEeHJACHUUA Ja ce
pasnpoctpansBa. O0e3nokouTesieH € (PakThT, Y€ MMa OrPOMHU
HEraTUBHHU MOCJEIULIH 32 YUCHUIIUTE U TPAKIAHUTE 1O LIETUS CBSIT.
[TpuumHMTE 32 HETO Ca Pa3IUYHU - OT KYJITypa, OOIIHOCT, yUHITHUIIE,
cemeiictBo 10 smunu npodaemu (Kareki & Nikolova, 2012a). Ot
rJIe/IHa TOYKA Ha YYWIMIIHWUSA MPABUIHUK, TOPMO3BT B YUHIIHILE
HapylaBa MpaBaTa Ha COLMAIHO OJlaromojydyve M CBOOOAM Ha
JIETETO, a TOBA MMa CEPUO3HU TIOCIIEIUIIN 33 YIUITHIITHATA OOIIHOCT
KaTo ISI0 U JKepTBaTa M HACWJIHMKA B YAaCTHOCT. TOBa CBETOBHO
SBJICHWE 3acAra BCHYKH YYCHUIM M Yy4YUTEIHM M 3aTOBa €
HEOOXO0AMMO Jla Cc€ TPOY4Yd KaK YUYCHHMLUTE, YUUTEIUTE U
POIHUTEINTE TO BB3IPHEMAT.

MogepHoTo O00IIECTBO cera ce pa3BUBa 4Ype3 OCHOBHUSA
WHCTPYMEHT Ha KOMYHUKAIUSI —MHTEPHET BPH3KUTE U B PE3yiITaT
Ha TOBa KAaKTO TOPMO3bBT, TaKa U KHOEPTOPMO3bBT CE€ CHCTOSAT OT
MEXTyTUYHOCTHU OTHOIICHHS, KOUTO C€ MPOCTUPAT BBPXY BCHUKH
acleKTH Ha >KMBOTAa. KnOepTOpMO3BT € BCEKM aKT Ha TOPMO3,
arpecMBHO, TOPMO3€UIO, TEPOPUCTUYHO WM  aBTOPUTAPHO
MOBEJICHHE, YCTAaHOBEHO W HM3BBPIIBAHO Ype3 H3IOJI3BAHETO Ha
UG POBU KOMYHUKAITMOHHU YCTPOHCTBA, IMO-CIIEIUAITHO HHTEPHET
1 MOOWJIHU TeNle()OHHU, KOETO Ce MOBTapsl PelOBHO WM HEPEJOBHO
C TeyeHue Ha BpemeTo. Toil Moxe a Obje colMaleH, MOnyJsipeH u
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Ype3 HEroBOTO U3I0JI3BaHE HACUITHUKBT J1a CE CTPEMH J1a HOABPIKa
M3BECTHOCTTA CH, KAaTO MOCTaBH B HEYAOOHO TOJOXKEHUE IPYrU
X0pa, B TOBA YKMCJIO U HAKOU OT chydeHuMTe cu. Hacuminunure ce
BB3M0JI3BaT OT aHOHMMHOCTTA CH, KOSTO MHTEPHET UM Ipejiara,
KaTo HSAKOM JOpU M3MOJI3BaT IICEBIOHMMHU. B moBedero ciyuau
HACWJIHHMIIUTE UMAT HETaTUBEH 00pa3 3a cebe cH, clies KOeTO upe3
CIUIAIlIBaHE CE€ CTPEMAT Ja 3acUIAT caMouyyBCcTBHETO cu. OCBeH
TOBa MHOTO ITbTH CAMWUTE H3BBPIIUTENN ca OWIM TOPMO3EHH B
MHUHAQJIOTO U Taka C€ ONUTBAT Ja IOKaXXaT Ha JPYruTe CBOsTa
CTOMHOCT, KaTo MpaBsAT CbLIOTO. B 1mo-o0uy miuaH Moxe na ce
TBBP/AM, Y€ YEPTUTE Ha Jelara, KOUTO TOPMO3SAT B HHTEPHET,
IPUIMYAT HAa XapaKTePUCTUKUTE Ha JIelaTa, KOUTO Ce 3aHMMaBaT C
KJIacu4eckusi Topmo3. Te ca JOMUHUpAIU JUYHOCTU ChC CHIIEH
XapakTep, UMIYJICUBHHU, YECTO Pa3BUBAILN arpeCUBHO IOBEJCHHUE,
HasICHO Cca KaKBO IPaBAT U HE CIIa3BaT MpaBUjaTa Ha MO3UTUBHOTO
obmyBane. Tril KaTO yyuiauIHaTa OOLUIHOCT MMa 3a OCHOBHA Lie
Jla TIOMOTHE Ha BCAKO JeTe Ja ObJe 00yuyeHO B CBOMTE IIpaBa U
cBOOOIM, peaIM3UPAHUAT TOPMO3 B YUMUJIMILE BB3IPENATCTBA Ta3u
1es. YYeHUIUTE, KOUTO ca OOCKT Ha TOPMO3, M3IHUTBAT CTpPaXx,
0€e3M0KO0ICTBO U M301a1us, a IpaBaTa UM Ce HapylaBaT BCEKH JIEH.
B pesynraT Ha ToBa Te MCKAT Jja HAIlyCHAT YYMJIUIIE U Aa U30erHaT
HAaCWIMETO B YYWIHIIHATAa Cpefa, KOSATO C€ Mpeamnojara, 4e €
TAXHOTO MSACTO 3a (u3ndecko u corupanHo passutue (Kareki &
Nikolova, 2021).

B I'bpuinst y4umuniHuAT TOPMO3 CBHIIO CE€ NMPEBPBINA B OCHOBEH
o011ecTBeH MpobiieM npe3 nociaegHoTo aecerumierue. Cba00HOCHH
MHUUACHTH BOJAST JI0 TOBA 3aKitoueHue. [IbpBaTa u3BecTHa rpbLKa
xepTtBa € 1l-rogumuusar Anekc ot Bepos, xoiito mpe3 2006 r.
KECTOKO € yOUT OT rpymna Jena, KOUTO ro 3aruiaiiBaT, OuaT U ro
HAacCUJIBaT IBITO BpeMe, MpeAu JAa HU3BBPIIAT MNPECTHIUICHUETO
(BBC, 2006 r. ). Tpu ronvuHu no-KbCHO HOBA CUTYalUsi HA TOPMO3
pa3TbpcBa TIpbLUKOTO oOmmecTBo - 19-roxummuusar Ilarmanuauc
Jumutpuoc, Biau3a B npodecuonannoto yuwiuiie Ha OAED B
PenTH, KbIETO yuH, U C MyLIKa paHsBa 18-rofuiieH Cby4yeHUK U
JBaMa pabOTHHIIM, CJIe]T KOETO ce camMoyOuBa. B mmcmoTto, kKoeto
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OCTaBsl, TOW NHUIIE 3a OTBPAIICHHETO CH OT OKOJHHUTE, KOWUTO
,,BBOPBKaBaT pbKara My*. [locieqHara u3BeCTHA )KEPTBA € YYEHUK
OoT JsaTHOTO ,[lamaktnuecko yuwiuiie B SHuHa, Banremuc
Jl>xakyMakwuc, 3a KOUTO ce TBBPIH, Y€ C€ € CaMOyOWJ, 3amoTo ¢
CBBP3aH C MHLUJEHTU HAa TOPMO3.

1.2 ®opmMu 1 BUAOBE TOPMO3 B YUHJIMIIIE. Y UWIUITHUAT TOPMO3 €
CBBP3aH C U3MOJI3BAHETO HA HACKJIME MEXKTy YUCHUIIN WITH JIela, Ha
chlllaTa BB3pacT, ¢ L€ MpUYHHIBAHE Ha OOJIKa U TUCKOM(OPT.
(Prekte, 2007) ToBa Hacuire MOXKe J1a IpueMe pa3aIudHu GOPMH U
Jla ce MPOSIBU IO PA3IUYHA HAYUHU OT €UH OTICIICH YOBEK KbM
JpyT WM KbM TpyIa UHIAUBUAM, HO CHIIO U OT MHOTO MHAMBHIU
KbM €JIMH YOBEK WJIH KbM Tpyma uHausuan. (Sokou, 2003)

Topm0o3bT B yumiuile, B 3aBUCUMOCT OT CpPEICTBaTa, KOHUTO
V3BBPIIMTEIST H3MOJ3Ba, Ca HACOUYCHHW KHhM HapaHSIBaHE Ha
KepTBara U 3aToBa npuema paziandnu Gopmu. [1o To3u HaunH Moxe
Ja Ce pa3rpaHuYar HSIKOJKO BHUIOBE CIUIAIIBAHE: MPSIKO WA
¢u3nyuecKko cIamBaHe, BEpOANHO CIUIAlIBaHE, HEMPSKO WU
COLIMAJTHO  CIUIAIIBaHE,  W3HYJBaHE, BU3YAICH  TOPMO3,
KHOepTOpMO3, CEKCYyaTHO CIUIAIIBaHe, pacUCTKU Topmo3. (Boulton
et al., 2001; Swearer, 2003).

1.2.1 ®uznyeckn uam tejaeceH Topmo3d.dusnveckara Gpopma Ha
YUUJIMIIHUS TOPMO3 C€ CUMTA 32 €IHA OT Hall-ueCTUTE MPOSIBH CPeJl
nenarta. Y CTaHOBEHO €, 4e JIelaTa B I0-MJIa/1a Bb3PacT yIPaKHABAT
MO-BHCOKA CTENEeH Ha (PU3MYecKo CIUIalllBaHe, a C Hallpe/lBaHe Ha
BB3pacTTa TS HaMajsBa. Bce mak ToBa € BUIBT, KOWTO MOMYETaTa
Hali-uecTo M30MpaT Ja W3MOJI3BaT B CPaBHEHHE C MOMMYETaTa
(Asimakopoulos et al., 2000). OcBen ToBa (pusnyeckara popma Ha
(deHoMeHa, KaKTO WHaue ce Hapuua ¢u3MyuecKka TNposiBa Ha
CIUTAIlIBaHe, BKJIIOYBAa (PM3MUECKO HapaHsIBaHE WM 3aruiaxa oT
HapaHsBaHe Ha Hskoro. (Besag 1989; Olweus 1993)

Cepro3HOTO (DU3MYECKO CIUIANIBaHE, 32 CHKAICHUE, YeCTO Ce
Clly4Ba B yUYWJIMIATa B €BPOIMEHCKUTE CTPAHU U € pealieH akT Ha
HapaHsSBaHEe HA BPBCTHUK. MOXe Jia ce MPOSBH HAW-9ECTO 4Ype3
(u3nUecKa aKTUBHOCT: KaTO yJAapy, pUTHUIIM, MaYKaHe WA BCSKa
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apyra (GopMa Ha HeXeJaH M HEMOIXOASN] (U3MYECKH KOHTAKT
MEXy JIMLETO, U3MOJI3BAI0 CHIaTa CH Jla HapaHsABa (TOPMO3M) U
xeprtBata. (Olweus, 1999)

B I'spuus, cnopen npoyuBane Ha ECCS (HaunoHnasieH neHTsp 3a
COILIMAITHH U3CJIC/IBAHUS) CE YCTAHOBEHOBSIBA, Y€ 37% OT YUCHUIIUTE
B HayaJHUTE ydYwidila B ATHHAa cbhOOIIaBaT 3a HaJU4Me Ha
¢bu3nyecko Hacuiue B yuunuine U 13% npusHaBat, ye caMuTe Te ca
V3BBPIIMIIN TakuBa JaelcTBus. Haif-uecture (opmm 3a Hero ca
yllapy U pUTHMLIM, IIamMapH, OIbCKaHe U cKybaHe Ha kocu. Bee nmax
YeCTO Ce CpellaT U OLIUIBAHUA U yXallBaHUs, KOUTO CE MIPOsBABAT
Y C OTHEMaHe Ha Hello.

OTXBBPISHETO CHILO CE CBBP3BA C TOPMO3a, KOTATO YUEHUKBT €€
orpaHu4aBa (U3MYECKH B OOLIYBAaHETO CH CHC ChYUCHHIIHTE.
WHTepecHo e J1a ce CIIOMEHE, Y€ M3BBbPLIMTEISAT Ha TOPMO3a ce
YyBCTBa 3HAYUM, CHJICH, TOMUHUPAII U TPH II'bPBa BH3MOXKHOCT
[I0Ka3Ba Te3U CH ,,AapoBe’. PU3NYECKU CIIAOUAT ChyYEHHK € Haii-
nobpara "qanra" 3a OyitHUTE My Habe3u. B MHOTO clTydau HETOBHTE
yaapu ca OpUIPYKEHH M OT OTHEMaHe ChC CWJIa Ha IPEIMETH,
NpUHAUICKAIIN Ha )KepTBaTa (0e3 3HaUCHNE Ha CTOMHOCTTA H).

dusnueckaTa popma Ha CIIIallIBaHe € Hall-KpUTUYHOTO ChOUTHE.
Karo ce mma mpenBua, 4e TOPMO3BT € OTPaHUYEH HE CaMoO JIO
¢du3nyeckuTe ASUCTBUS CpeIly YUEHUK, MOXKE J1a € IO-JIECHO Jia ce
npeanpuemMar MHOOOpa3HU JeHCTBHUS 3a clipaBsiHE ¢ Hero. Tosa
BEPOSITHO € IO-JIECHO 32 CHpaBsHE C JUPEKTHH (U3UYECKU
MPAKTUKH, OTKOJIKOTO C BepOAJTHN aTaKu U COIMATHO MU3KIIOYBAHE,
KOWTO ca KocBeHH (hopMH Ha crutamBane. (Smit, 2004).

1.2.2 Bepbajgen Topmo3. Bepbamnusar TOpMO3 € Haii-
pasmpocTpaHeHaTa popMa Ha TOPMO3 M € MHOTO YeCTO CpeIiaH Ipu
Jie1ia Ha Bb3pacT MEXAY JeBET U TPUHAIeCEeT TOIMHH, 10 HaBJIU3aHe
B mectu kmac. (Welford, 2008) ToBa e Haii-omacHata Wu
aparoTpaitHa  gopma Ha TopmO3. M3rienpT, CEKCyalHOCTTa,
COIIMATHOTO IOJIOXKEHHE M BCHYKO, KOETO MOXKE J]a Ce CUMTa 3a
HE/IOCTaThK OT YYEHHUKa, BIM3a BbB BepOanHaTta urpa. OdugHure
JIYMHU C€ U3CTPENBaT KaTo HOXKOBE, Ch3/laBailku "paHu', 6e3 orien
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Ha nocneaunure. ToBa Moske 1a TOHeCe YHUKEHUE U CpaM Ha MHaue
CaMOYBEPEHUTE WHAMBUIM, KOETO TY MpaBH OE3CHUIIHU B OITUTA UM
na wmsrnexnaar HesacerHatu (Clarke, 2007). Ilo To3u HauuH
YYCHHIIUTE HACWIIHUIM, KOMTO M3IOJI3BAT cjoBecHara ¢opma Ha
YUMJIMIIHUS TOPMO3, U3I0I3BaT OOUHM JIyMH, 3a J1a HapaHAT WK
YHIKAT — J1a YHU3ST Opyrus 4oBeK. To3u BUA TOPMO3 MPUUMHSBA
nopeye OOJIKa Ha JpYruTe y4YeHHMLM, TOM ce pa3BuBa OBP30 U
He3abaBHO. HeroBure edexTn Morar aa ObAaT M0-0nyCTOIUIMTEIHH,
3all0TO C€ H3pa3sBaT MO0 MO-CleqU(pHUUEH HAa4YMH, OTKOJKOTO
¢du3nyeckara UM cekcyaiaHa popMa Ha CIUIAIIBaHE, Thil KaTO HAMA
BuaMMH (us3nyeckn mpu3HanM 3a Hacwiaue. [lokasatenmHo e, ue
BepOAJIHOTO CIUIAIIBAaHE YECTO IIOJKOMNAaBa CAMOYYBCTBHETO Ha
JIETETO, KOETO T'O TPEXKHBSBA; XepTBaTa I'yOM IOBEPHETO CH B
ApYTUTe W 3aTpy/HsBa ch3laBaHeTo Ha mpusitencta (Vardigan,
1999).

OcobeHoct Ha Ta3u ¢GopmMa Ha TOPMO3, KOSATO C€ CUMTa 3a
OCHOBHa B pa3paboTkara € (axkThT, Y€ YeCTO MOXe Ja Obje
u3pa3eHa 0e3 HMKAaKBO MHCIEHE OT M3BbpluuTenute. ymure ce
M3IIOJNI3BAT 0 TaKbB HAYMH, Y€ HE MOKa3BaT o0aue MpHU3HALM Ha
yBaxkeHne kbM xkeprBarta (Clarke, 2007).

TopMO3bT MOXE Ja ce IpOsBH IO pa3MdHU HadyWHH. Jlocra
YEeCTO M3BBPIIUTENUTE U3IMOJI3BAaT CTPAHHOCTH, 3aKaUYKU — KOUTO
CBIIIO MOTaT J1a ObJaT 3JI0HAMEPEHH — HO MOTaT J]a C€ aHTKUPAT
cbc capkazbM. OCBeH TOBa Te M3pa3sgBaT HAMEPEHHETO CH 3a
BepOaJIHO CIUTAlIBaHE Ype3 OJYXOTBOPEHHW HWMEHa, 3aIlljlaxud |
HelacTue. Berpeku ToBa, TO31 BUJ TOPMO3 ChILO puemMa Gpopmara
Ha TOAWTpaBKa, KJIEBETa M MPHUCMEX OT CTpaHa Ha >KepTBara
(Papanis, 2008). PazmpoctpaneHneTo Ha (halIuBy CIIyX0OBe, O0H/IH,
HO CBHILIO TaKa U PACUCTKU, XOMO(OOCKH U CEKCUCTKU KOMEHTapH,
obuHa ynorpeda Ha €3MKOBH KOMOMHAIMU U TPyOM KOMEHTapH -
UMaT CIENUaTHO MSCTO B HAYMHHWTE Ha TPOSBA Ha SBICHUETO
(Besag 1989 & Olweus 1993; Welford 2008).

W Hakpast ce cuuTa 3a HapylIeHUE W3IMOJI3BAHETO Ha MPOHUYHH,
JOUIM KOMEHTapu OTHOCHO HAIMOHAJTHMS TPOU3XOJ WIH
MKOHOMHYECKOTO TIOJIO)KEHUE Ha yYCHHKA W HETOBOTO CEMEWCTBO
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WIN TSIXHO KJIEBETHHUYECKO oOpucyBaHe. BaxHo e a ce moqueprae,
4e B TOPECHOMEHATUTE CHOWTHS; BEpOATHOTO CIUIAIIBAHE Ce
XapaKkTepu3upa KaTo KOBapHa M OTBpATUTENIHA JEMOHCTpaLUs Ha
BJIACT OT TE€3W YYCHMIIM, KOUTO S M3MOI3BaT. BepOamHusIT TOpMO3,
KaKTO IOKa3BaT U3CJICABAHUATA, MOXKeE J1a Obie IPUUMHEH OT XO0pa,
CTpajalii OT HHUCKO CaMOYyBCTBHME, BBIpPEKH (akTa, ue
U3BBPIIUTEIUTE MOXKE Ja UMAT CBOM COOCTBEHU ,,0TTYLIHULIU, 3a
Jla ce YyBCTBAT YBEPCHHU.

CnenoBarenHo € pa3OupaeMo OT LMTHUPAHETO HA TOPHUTE
BB3IVIEAN KOJIKO OOJIE3HEHO MOXe J1a ObJie HallPaBEHO CJIOBECHOTO
CIUTAIIBaHE 32 YYEHUIUTE — YKEPTBH, KOUTO T'0 MPEKHUBSIBAT, a
BepOalHUsl TOPMO3 C€ OIpeelis Karo Hal-BpeiHUs METO[, Tbhi
KaTo OCTaBs IBJTOTPANHH CIIEIN , KOUTO B HAKOH CIy4ad , HUKOTa
He Morar ja 0baaT uznekyBanu (Clarke, 2007).

1.3 Teopumu 3a Topmo3a. YUIIUIIHUAT TOPMO3 HE € KOH(IHKT,
IIPOTHBOIIOCTaBSHE MEXAY JABaMa YYEHHUIM WM CTYIEHTH, HE €
miera, OTHOCHMMa KbM CBhYYEHHK, KOSTO C€ CIIydBa B TOYHO
orpejesnieHo BpeMe. TOpMO3bT B YUMIIHILE € HO-CI0XKEH (heHOMEH,
KONTO MIMa HETaTHBEH EMOLIMOHAJICH e(EeKT BbPXY Jerara.

Cnopen Dan Olweus (1993) xapakTepuCTHKHTE HA TOPMO3 ca:
(a) HaMepeHHMETO Ha HU3BbPUIMTENS Ja HapaHu xepTBara; (0O)
MOBTOPSEMOCTTAa Ha HETOBOTO CILIAILBAIIO [TOBEICHUE U Haii-Beue
(B) HEpaBEHCTBOTO HA MPECTHITHUKA H KEPTBATA IO OTHOIICHUE HA
¢u3nyeckata U YMCTBEHa CHJa, M0 OTHOIIEHHE Ha BJAacTTa Karo
IU10, KaKTO W BIACTTa W JIOPU YHCICHOTO IMPEBB3XOJCTBO Ha
U3BBPIIUTEIUTE.

Rigby (1996) u36posiBa crenHUTe OCHOBHU XapaKTEPUCTUKU Ha
YUWINIIHUAS TOPMO3:

* HAMEPEHHNETO Ha aKThOpa Jla HapaHH|,

* peaJM3upaHe Ha TOPHOTO HaAMEPEHHUE,;

* yBpeK/JaHe/11eTa Ha 11eJ1/’KepTBa,;

* CAaMOCTOSITEJIHO pa3lojaraHe Ha TOPMO3EIUs Cpelly xKepTBaTta (c
HeroBaTa WJIM HEHATa BIIACT);

* IMIICaTa Ha YECTO OIpaBJIaHKE 32 MOCTHIIKATA,

* MIOBTOPEHHUE HA TIOBEJICHUETO OTHOBO U OTHOBO;
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* YIOBJIETBOPEHUETO, KOETO HAPYIIUTEIAT OTy4aBa OT HAHECEHATa
BpeJla Ha JKepTBara.

Cnopen TopHHTE XapaKTEPUCTUKHM HAMA YYUIIMILEH TOPMO3, B
KOMTO y4acTBAIUTE CTPAHM Ca C €JAHAKBA CUJA, YYACTHHUIUTE Ca
HEpaBHOCTOWHHU, 1O OpoH, (u3MKa, colualeH craTyc, KyiaTypa.
ToBa e MEXIYIUYHOCTEH KOH(DIMKT C HACHIICTBEHA HACOUEHOCT,
HO HE U CIUIAIIBalI¥ €NHU301. B HOombIHEHNE KbM HEPAaBEHCTBOTO
BBB BJIACTTA, € HAIMYUETO HA CUJIHA €MOLIMOHAJIHA PEAKLUS, KOETO
O3HauaBa, 4e U JBamMaTa y4eHUIH ca A0CaHHU U He 00UYaT TOpMO3a,
a )KEPTBEHUAT YYCHHK JOPH CE CTpaxyBa M HE MOXKE [1a CE 3aIUTH.
Wwma u ciydait Ha Apa3HeHe, IPU KOMTO yYSeHHIIUTE ce 3a0aBIsiBaT
OT MOBEJEHUETO HA €IMHUA U APYrus, Karo ce MOoJUrpaBaT U Ha
neamata (Konstantinou, 2010).

1.3.1 MojeJ Ha pa3BUTHE HA CTUMYJIMPAIIO NOBeJAeHHe
Bjorkqvist et al (1992) u Bjérkqvist, Osterman & Kaukiainen
(1992) pazpaboTrBar MojeI, upe3 KOUTO OOSICHSBAT Pa3BUTHETO HA
¢du3nueckata W COIMANHA arpecus OT PaHHOTO JIETCTBO JO
nyOeprera. M3ciemoBatenuTe MomyepTaBaT, uYe arpecHBHOTO
MOBE/ICHUE CJIe/IBa CBOM HOPMATUBEH XOJ U MPOosiBaTa Ha €Ha WU
apyra ¢popma Ha arpecHsi 3aBUCH OT €Tara Ha pa3BUTHE Ha Jerara.
Cnopen monena ¢u3uyeckara arpecus € mbpBHYHaTa ¢opma Ha
arpecUBHO TIOBEJICHUE, KOSATO JOCTHTa CBOSATA KyJIMHUHAIMS Ha
OKOJIO TpH ToAuHHU. [lerata B mpeaydHIUIIHA Bb3PACT U3MOI3BAT
¢du3nvecka arpecus, 3a J1a IOCTUTHAT IEJTUTE CH U J1a 33JJ0BOJIAT
JUYHUTE CU HYXKIU, Th Karo uMaT orpaHudeHu ymenus. C
MMOCTEIICHHOTO Pa3BUTHE HA TEXHUTC KOTHUTUBHU, COIMAIHH H
€3UKOBM yMEHHS, TpsKaTa arpecus (mpeauMHO ¢u3HUecKa)
MMOCTETICHHO HAMaJIsBa, JIOKATO WHIUPEKTHUTE (OPMHU Ha arpecus
Ce WU3MOM3BAT IMO0-4eCTO. B TpenxomHu u3CIeNBaHUS OIIe €
MTOCOYEHO, Y€ HETIpsIKaTa arpecus € cliokHa (hopMa Ha TIOBEJICHNE,
MposiBsIBaHA MO-4e€CTO OT mo-ronemute aena (Bjorkqvist, Osterman,
& Lagerspetz, 1994; Bjorkqvist et al., 1992; Bjorkqvist et al., 1992).
EmMnupuunuTe JaHHM TOKa3BaT MPOTPECHUATa Ha arpecHsTa.
Cnopen Mozena Ha pa3Butue Ha Bjorkqvist u koi. ¢usnueckara
arpecusi, W T0-00II0 HeHHATa HEMOCPEACTBEHA TpOsBa, HE
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HaMaJIsiBa KbM Kpas Ha AeTCTBOTO. HampoTus, conpanHara arpecust
1 0COOCHO MHAMPEKTHHUTE (HOPMU Ha arpecusi ca mpeodiagaBamiy
IIpH JieraTta Ha cpejiHa Bb3pact. [losiBaTa Ha AUPEKTHA QHU3NUECcKa
arpecusi € TI0-4ecTO CpellaHa B MPEeIyYWIIUIIHATA Ccpena
(Underwood, 2003). Ilo-rossimaTa 4YacT OT Jemara Ha CpeaHa
BB3pacT 00aye pa3uuTar rmoBeye Ha MHANPEKTHU POPMH Ha arpecus
3a CIUIAIBAalIO IOBEICHUE. BBIpekn HOPMATHBHHS XOA U
Pa3MpOCTPAHCHUETO HA MHIMPEKTHATA arpecus cpel O-TOJIEMHUTE
Jena, ce HaOrIaBa, Y€ MalbK MPOIEHT OT MAJKHUTE Jiela ChII0
MPOSIBABAT WHAUPEKTHH GopMu Ha corpanHa arpecust (Ostrov &
Keating, 2004). Jlemata B mnpeqy4YWiIMINHA BB3PACT ITOKa3BaT
COIlMAJIHA arpecus 1O Pa3JIn4YeH HA4YMH OT Mo-TosieMuTe jaena. [lo-
MaJIKUTE JIella Ce HM3pa3siBaT IMO-TIPOCTO M JTUPEKTHO M TAXHATA
arpecusi € CBbp3aHa ChC ChOUTHSI OT HACTOSIIETO, HAIPUMED JIETETO
BeIHAra MpeAyNpekIaBa CBOS MPUATEN, 4Ye IMI¢ TNPEKbCHE
MPUATEIICKUTE UM OTHOIICHUS, aKO He MY Jiajie urpauka. OOpaTHo,
MO-TOJIEMUTE JICIIa MPOSBSIBAT arpecusi BbB B3aMMOOTHOIICHUSATA,
W3IMON3BAWKKA  TIO-CIIO)KHM W OOMHCJICHHM  HA4YMHH, KaTo
CBILEBPEMEHHO C€ IT030BaBAT HA CHOUTHS, KOUTO Ca CE CIIYYHIIU B
muHanoto (Crick, Casas & Ku, 1999). U3cnensanero, mpoBeaeHO
ot Crick Ostrov, Burr, Cullerton-Sen, Jansen-Yeh & Ralston (2006)
MOKa3Ba, 4¢ KaKTO MOMYETaTa, Taka U MOMHUYETATa ChC COIMAITHA
arpecusi B MPEeIYyYUIUIIHA BB3PACT s MPOSIBIBAT C OTHOCHUTEITHA
CTaOMIIHOCT M B CJICJIBAIIUTE BBH3PACTH.

1.3.2 ®akropu, onpeaeasiliy TOPMO3a KATO NMOBEJICHYCCKH
(¢enomen. HKOJIKO ChIIECTBEHM HENlAa Ca BaXKHU 3a IMposiBaTa U
pa3BUTHETO Ha TOpMO3a. IIBpBUAT M Hall-BaXkKeH MNPEAUKTOP €
ceMeiiHaTa cpella M OTHOIIEHUATAa B Hesl. ToBa ce ompeaens KaTo
HEraTuBeH e(heKT OT CeMEWCTBOTO WM COIMATHUTE WU CEMEHHU
(dakTopHu, KaTro JMICAa HAa CTAaHIAPTH 3a POJUTEIICTBO, CEMEHHO
Hacuiue, XpOHUYHA JEeNpecusi Mpu MaWKUTe U Jp., KOUTO ca
CBBP3aHH C YYaCTHETO Ha JielaTa B MPOIECUTE HAa BUKTUMU3AIIMSI
(Brendgen et al., 2005). BrnusHuero Ha ceMeiHHUTE YCIOBUS U
TEXHUTE TMapaMeTpu BBPXY GOPMHPAHETO HA POJIUTE U
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MOBEICHUETO, KOUTO JleraTa Bbh3MpHeMar Mpu B3auMOJIEHCTBUE C
BPBCTHULIUTE CH, CHIIIO HE € HE3HAYUTEJICH.

B Tasu Bpbp3ka MHOTOOpOHM NpOy4YBaHUs TIOKa3BaT, 4e
HAaYUHBT HA OTIVIeKIAHE Ha Jelara M TAXHATa ICUXOCOIMaIHa
ajanTaius KbM YUYUIIUIIE ca B3auMHO cBbp3aHu (Georgiou, 2008).
[To-KOHKpETHO, HA4YMHBT, MO KOWTO Jelara Ce€ Bb3NUTaBaT U
POIIUTEIICKUTE CEMEHHU 00pa30BaTEIHU CTPATETHUH Ca CBbP3aHU C
YYWINIIHAS TOPMO3 1 BUKTUMK3anusTa (Perren & Hornung, 2005).
JleMOKpaTUYHO-TUATIEKTUYHUAT HAYMH Ha POJUTENICTBO TIOMara Ha
Jenara a uMaT 1o-100pu COIMaIHA B3aUMOOTHOILICHUS, Pa3BUTH
YMEHHUS U TO-MajKO TOBEACHYECKH MPOOJIEeMH B CpaBHEHHUE C
Jerara, u3pacHalldi B aBTOPUTApPEH WM ChCTPAJATEIeH CeMeeH
KOHTEKCT (Spera, 2005).

Cnopen teopusrta 3a conuanHoto obydenue (Bandura, 1977),
JeraTa ce HaydaBar J1a ObJjaT arpeCUBHH, KaTO HAOII0AaBaT TAKUBA
MOJIETIM Ha MOBEJACHHUE B TEXHUTE POJUTENHN WM OpaTs U CECTPH.
Jlenara, KOMTO IIOKa3BaT CMYUIABalllo I[OBEJCHUE B YUMJIUIIE,
UIBAaT MPHUOPUTETHO OT CEMEHCTBA, B KOUTO BCSAKAKBB BHJ
arpecMBHa peakius ¢ npuemsiuBa. ChINO Taka CHEHUPUIHOTO
MOBE/ICHHE OT CTpaHa Ha POIUTENUTE, KaTo JMIca Ha JII0O0B U
MPUBBP3aHOCT, Oe3paziuuue, CTYIACHWHA, BpPAXICOHOCT U
OTXBBPIISIHE € OCOOCHO BPEIHO 3a TIAAKOTO TCHXOCOIUATHO
pazBuTHe Ha Jjenara. M Hakpas, J0Ka3aHO €, Y€ HHUCKOTO
o0pa3oBaTeTHO HUBO HA POJUTENUTE € CHUJIEH PUCKOB (pakTop B
mpolieca Ha BUKTUMU3AIUS TIPH Jella B MPEAyUIAIHA BH3PACT
(Perren, Stadelmann & von Klitzing, 2010). Cnopen Schwartz,
Dodge u Coie (1993) Bp3npueTuTe CEMEHN MOJEIIN KapaT JAETETO
CHOTBETHO JIa IeHiCTBA arpECUBHO /WU TTACUBHO.

Cnopen Schwartz, Dodge, Pettit u Bates (1997), arpecuBHuTe
JieTia OT/IaBHA ca OMIIM M3JI0KEHH Ha MOJIENIA Ha HACWIIUE U arpecus
B CEMEHCTBOTO, HO HE ca MPEeXUBEIM MalTpeTHpaHe H/Wiu
oTxBBpIsiHEe. Jlemara, W3I0KEHW HAa arpecMBHH MOJEIH Ha
MOBE/ICHNE, MOKE J1a Hay4aT, 4e HaCWIIMETO € e(heKTUBEH HauuH 3a
MOCTUTaHE Ha IIeIM U MO TO3W HAUMH Ja MMAT TMOJOXKUTEIHU
OYaKBaHMs 3a BB3IIpHEMaHE Ha TakoBa nosejeHue. CrieaoBaTeaHo
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Te3W Jella ce HaydaBaT Ja IpuemMaT arpecusita, KOsSTO He e
MOOWJIM3MpaHa OT THSB, a OT JKEJAHHETO 3a IIOCTHraHe Ha
KOHKPETHH LIEJH.

ArpecusTa, KOSTO HE € MOOMJIM3MpaHa OT YyBCTBAa Ha SIPOCT H
THSB, a OT JIMYHHU J>KEJNaHHsA, Ce Hapuya MPOAKTHUBHA arpecus.
[IpoabXUTENHOTO W3JaraHe Ha Jerara Ha HACHICTBEHH U
arpecUBHU IOBEJCHYECKH MOJAETU ,,y4u'‘, UYe arpecUBHOTO
MOBEJICHUE € CTPATETHs, Ype3 KOATO MOTraT Ja ObJaT MOCTUTHATH
nenute. (Perren et al., 2010). M1 nakpas, ToBa IOBeIeHUE CE
BB3MpUEMA U 3aTBBPKIaBa B COLIMATHUS KOHTEKCT HA YYUIIHILETO,
MOJIXPAHBAWKH TIOJIOKUTEIIHA OYaKBaHUS 3a €PEKTHBHOCTTAa Ha
arpecusiTa u Tam.

[lo oTHOmIEHWE Ha >KEPTBUTE-HACHIIHUIM € TIOCOYCHO, Y€ Te
M3MUTBAT 3aTPYAHEHHUS B ICHUXOCOIMAlIHATA aJamnTalus, Mopaau
¢akTa, e ca MpPEeKHUBETN TBBPAOCT M BPaXIECOHOCT B ceMeiHaTa
cpena. CoblIo Taka, XEPTBUTE ca MPEKHUBEIU OTXBBPISIHE U
BpakaeOHocT oT poxutenute cu. Dodge (1991) mpenmonara, ue
3moynorpedara U OTXBBPISHETO OT CTpaHa Ha POJUTEIUTE MOTaT
Ja HakapaT AETETO Ja pa3BUe BPaXAEOHO MPHUCTPACTHE KbM
,,TIPUIIMCBAHETO™ M Jla CMsTa, Y€ COIMajHaTa cpejia € BpaxkiaeOHa,
3aIlIalINTeTHa U OMacHa.

BpaxxaeGHoTO npecTaBsHEe HAa IPUUUHHO-CIIEICTBEHATa BPh3Ka
€ pa3NM4eH HAYMH 32 THJIKYBaHE HA COIMATHHUTE OOCTOSATENCTBA,
KBJETO arpeCUBHUTE JIEHCTBUS ce cUMTAT 3a mpuemsusHu. [lopagu
HAIMYHATA BpaxaeOHa e(EeKTUBHOCT, >KEPTBUTE-U3BBPIIATEIN
NpOsIBABAT IMOBHILIEHA PEAKTHBHA arpecusi, ocoO0EHO KOrato 3a
I'BPBU ITHT Pa3BUBAT COLMAIHU B3aUMOJICHCTBUSI C BPBCTHHIIUTE
cu. B pesynrar Ha TOBa KepPTBUTE-U3BBPLIMTENIM pearupaTr c
MIPEKOMEpPEH THIB W OMpa3a, KaTo B CHIIOTO BpeMe ca OOEKT Ha
aTaku OT TpeTa CTpaHa

B 00o0mienne pesynratute oT usciensaHero Ha Schwartz et al.
(1993), nokasBar, ue aenara KepTBU ca CbCTPATATEIHH, JOCTOWHU
¥ OTCTHITYMBHU. TOBa ca pUCKOBH ()aKTOPH CBBP3aHU C IpobdIema 3a
BukTUMK3amnuaTa. Cwmo Taka, Olweus (1978) pnokasBa, uye
CBPBXIPOTEKTUBHUAT HAUYWH Ha BB3MHUTAHHE € TPSKO CBBP3aH C
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MACHBHOCTTA ¥ MTOCIIe/IBalaTa BAKTUMH3AIIMS Ha JielaTa B rpyrara
Ha MO-HUCKO CTaTycHUTE. [10]1 MOHATHETO CBPBXIPOTEKIITMOHU3 M
ce UMa TpPEIBUI KOHTPOJHMPAIIUAT W OrpaHHYaBall HAYMH Ha
OTIIIeKJAHEe Ha JielaTa OT POAUTENIUTE, MOPaIH KOETO TE3H Jera
“Mar wu3onadeHo otHomeHue. W Hakpas, Georgiou (2008), B
MIPOBEICHO M3CIe/IBaHe, MMOKa3Ba, e 3J0ylnoTpedara ¢ HaYMHa Ha
OTIIISK/IaHE YBEIINYaBa IIAaHCOBETE 32 BUKTHMHU3AIUS HA JICTETO.

1.4 MexayHapoAHU M HAITMOHAJIHU NIPOYYBAHHUS HA TOPMO3A.

To3u pazzgen ce mpaBu ONMT 3a MOAYEPTABaHE U3MEPEHUATA HA
VYUJIUIIHASL. TOPMO3 Tpe3 MOCIeAHUTe roauHu. [IpencraBeHu ca
pe3ynraTuTe OT NpPOYy4YBaHHUSA, MPOBEICHH TMpe3 MOCIECTHUTE
TpUAECeT TOAWMHM M TsSIXHATa BpbB3Ka. PasmpocTpaHeHOCTTa HaA
¢denomena B ['bprus u B 4yOHMHA: KOJIKO YYSHHIIM CHOOIIABAT 3a
HApYIIUTETM W KOJKO JKEPTBH Ha YyYWIHIIEH TOPMO3 ca
yCTaHOBEHHU.

@®eHOMEHBT Ha TOPMO3a B YYHIHUINE W3TJICKAA IIHPOKO
pasnpocTpaHeH B MHOIO CTpaHU MO cBeTa. Upe3 u3ydyaBaHE Ha
MEXIyHapOJHa U MECTHA JIUTEeparypa ce pa3dupae, ye HaCHINETO
¥ TOPMO3a B YUWJIHIIE 3a€MaT TOJIsIMO MACTO B KMBOTA Ha JieraTa u
toHomuTe OoT 80-T€ TOIMHU Ha MUHAJUS BEK JI0 JTHEC.

CucreMaTHYHOTO UW3yuyaBaHe Ha (eHoMeHa 3amouBa C
u3cienBanusaTa Ha mnpodecopa mo mncuxonorus Jlan Omnseyc. B
KHHUTraTa My ,,TopmMo3bT B yunnuiie: KakBo 3HaeM U KakBO MOKEM
Ja HampaBuM‘ TOW mpenyara mHdopmaius 3a ToBa, ye 15% ot
yueHuiute B HopBerusi ca 6uiu BbBICUEHH B YUUIIUIIEH TOPMO3.
9% OT ydeHMLIUTE, yJacTBaJli B NPOYYBAHETO, ce OOsBSIBAT 3a
KepTBH, Jokato 7% kasear, ue ca TakuBa. (Olweus, 1993).
Wscnenanero Ha Houndoumadi u Pateraki (2001), npoBezeHo B
I'bprust B HauanHWTe yuywiwiia B ATHHA, CTUTa 1O MOA0OHO
3akiaroueHue. TaM u3ciaemoBarennuTe 3akirodasat, ue Hag 10% ot
YUEHUIUTE, KOUTO CHOOIIABAT 32 yU4acTHE B CIydau Ha HaCHIIUE, ca
OWIIH JKepTBH, TOKATO OKOJI0 6% Ka3BaT, 4e ca OWJIU CIUIAICHH OT
BB3MOKEH yumiIuiieH TopmMo3. Bebimnocr 4,8% cpobmaBar, ue ca
OWJTH JKePTBa IMOHE BETHHK CEIMUTHO. Te31 HUBa Ha BUKTUMH3AITUS
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H CIUTAIIBaHE Ce TIOTBBPIKIaBaT U OT poyuBaHe Ha Sapouna (2008),
npoeegeHo B 20 yumnuma B mnokpaiiHuaure Ha ComyH. Ot
u3ciaeaBanu 1758 ydyenunm Ha Bb3pact 10-14 roaunm B
MIOMbJIHEHUTE BBIIPOCHULIU 8% CE€ caMOOIIPEAEIAT KaTo KEPTBU HA
yuridieH TopMo3. CboTBeTHO, 5% OT y4eHUIUMTE Ka3BaT, 4ye ca
U3BBbPUIMTENN HAa Hacwiue, a camo 1% - 4ye ca eaHOBPEMEHHO
HapYLIUTETN U HACUIHHUILIM MPU CUTYAllMH Ha YYUJIHMILEH TOPMO3.

OT ropHOTO MOXE Jla C€ YCTaHOBM, Y€ IIOBEYETO YYECHHIIH,
ydacTBalld B MHUUJCHTH Ha YYWJIMIIIHO HACUJIME U CIUIAIIBaHe, ca
B pOJIsiTa Ha >KepTBU. ToBa ce JoKa3Ba U OT MPOYUBAHE, IPOBEICHO
B 17 nmppxaBu ot (OUCP) - Opranusanusara 3a MKOHOMHUYECKO
ChTPYIHUYECTBO U pa3BuTHe B EBpoma, Apctpamus u HOxHa
AMepuKa cpesi yUEHULIUTE B HAYAJITHOTO U CPEIHOTO 00pa3oBaHUE
(Moore, Jones & Broadbent, 2008). IIpoueHThT Ha YYEHHIIUTE,
choOmIaBam 3a >KepTBU B XonaHaws, AHDIMA, CheIMHCHHUTE
matu, ['epmanus, Hopeerus, Kanana u ABcrpanus, Bapupa ot 4%
10 25%, moKaTo MpOUEHTHT HA YUCHHUIIUTE, KOUTO TBHPMIAT, € €
uMano u3BbpmMTeNd, € B 18%. Uzkmrouenue npasu Anonwus,
KbJEeTO ce 3abens3Ba, Y€ MPOLEHTHT Ha IOCOYBAIIUTE
U3BBPIIUTEIH € MO-BUCOK OT TE€3H, KOUTO e OOSBSIBAT 32 KEPTBH.
HBSC / C30 (3mpaBHO mOBe/IeHNE TIPH JIeTIa B YIUIHIIHA B3PAaCT)
nokassa, ue 8-12% oT aHKeTHpaHWTEe YYEHUIM ChOOIIaBaT, 4ye ca
HaCcUJUIN (U3UYECKU TIOHE €AWH OT ChYYCHHUIIUTE CH JBa IBTH
MECEYHO MPe3 MOCIEIHUTE J1Ba MECELa IPEAN TPOYUBAHETO.

JbpxaBUTE, B KOUTO YICHUIIUTE CHOOIIABAT 3a MO-BUCOKH HUBA
Ha CIUIallIBaHE HAa TEXEH CbYYEHUK, OT HAl-TOJIEeMHUTE [0 MO-
peaKuTe HHIMIEHTH, ca PymbHus, EcTonus u JlatBus. IppxaBute
C Hali-HUCKU HYBA Ha YYEHUIIN, KOUTO CHOOIIAaBaT 3a CIUIANIBaHE Ha
chbydyeHunure cu, ca llIsenusd, Yenc u Mcnanaus.

Rigby (2008) ce omuTta aa OTKpHE poJiAiTa Ha Bb3pacITa B
Topmo3a. OOMKHOBEHO C BB3pacTTa MpH Jemara ce HalIroaaBa
HaMajisiBAHE Ha AarpecUBHUTE €MU304H, KOETO C€ IbKM Ha
HapacTBAHETO Ha TAXHAaTa 3psuiocT. TpynHo e obaue /1a ce HanpaBsT
peauna aHKeTH, HACOYEHUW KbM Jelara B IMpexoja OT JeTcKara
rpaguHa KbM HaudaiaHoTo yuwijuiie. OCBeH TOBa OTrOBOPHT Ha
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BBIIPOCA 32 MICTOTO U BPEMETO Ha TOPMO3a €, Y€ TOBA OOMKHOBEHO
Cce ClIy4yBa Ha JBOpa M0 BpeMe Ha MEXTY4acHETO.

[To cBeta ca mpaBeHM MHOTO H3CJIEABAHMS 32 OTKpUBaHE Ha
MIPUYMHHO-CJICICTBEHA BPB3Ka, KOATO Ja OOSICHSIBA TOsBaTa Ha
arpecusitTa karo 1s0. Hue obaue He cMe B ChCTOSIHHE Ja 3HAEM
TAXHATa BaJUAHOCT, ThH KaTo HE MOXEM Ja CME CHUTYpPHH B
UCKpeHocTTa Ha yyeHunurte. [lo3oBaBaliku ce Ha 4YECTHOCTTA,
TpsiOBa /Ja ce M3SACHU, Y€ HaAH-4eCcTO M3IMOJBBAHUAT METOJ €
pasnuThT. CregoBarenHo Jelara, KOMTO ca OWIM KEepTBU, ca
3aTpyJHEHH J1a MPU3HASAT TOBA, 4 U3BBPIIUTEINTE CHILIO MOXKE J1a
uckat aa ckpuar ydactueto cu (Rigby, 2008). 3a ga mpeomosnest
Tasu  TPYAHOCT, H3CJIENOBAaTeNIUTE  HW3MOJI3BAaT  AHOHUMHH
BBIIPOCHUIIH.

B Hopserus e npoeneno npoyusane cpen 130 000 neua, karo
pe3yaTaTuTe mokaspar, uye 15% oT yueHunuTe Ha Bb3pacT MEXIy 7
u 16 roguHu ca OWIM WIM KEPTBU, WIH KEPTBU Ha CILUIAIIBAIL
uHueHT. [logqoOHu u3cneaBanus ca MPOBEICHU U B IPYTH CTPAHHU,
kato IlIBenus, @unnanaus, Anonus, Amepuka, Aurnus, Mcnanus
U ABCTpayidsi, ¥ PE3YJNTATUTE Ca ChbBMECTHMMH eauH C aApyr. Ot
ydyeHuIuTe Ha 13-ronuinHa BB3pACT JENBT HA CIUIAIIBAHUTE
momuera (17,8) e (Craig, Pepler & Blais, 2007), Bbnpeku ue
nmpoyuBaHe, mpoBeAeHO B OOEAMHEHOTO KpaJICTBO, pa3KpuBa
TPEBOKHO HapacTBaHE Ha arpecusita cpejl Momuuerara. B npyro
npoyuBaHe, npoBegeHo ot Hazzler mpes 1991 r., ce mokassa, ue
75% ot nmenata ca craHanu skeptBa Ha arpecust (Camey & Merell,
2001). OcBeH TOBa MpoyuyBaHMsTA [MOKA3BaT, 4e BCAKO 1 oT 7 mena
e crutamBano (Olweus, 1991, 1993, 1994; Chianti, 2008) u ToBa
SIBJICHUE HE € CBbP3aHO C PETHMOHA, OT KOMTO MPOU3XOXKAAT.

B MexnayHapoaHus LEHTBp 3a M3CJIEIBAHE HA CTATHCTHKATA OT
2003 1. cTaBa sICHO, Y€ JeNbT Ha Jerara, KOUTO ca OWIIM TOPMO3ECHU
M arpecWBHM, HempekbcHaro HapactBa (Hall, 2006). B
JNEHCTBUTENTHOCT TOBAa IIPOyYBaHE IocoyBa, 4e mpe3 1999 r.
CTETEHTa Ha CIUIalIBaHe B yuumuiie € ouna 5%, a ciesn 1Be roAnHu
mpe3 2001 r. mudpara qoctura 8%. B moknana Ha MexyHapoHus
MHCTUTYT 3a JI€TCKO 3/paBe€ W 4YOBEWKO pa3Butue 17% ot
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YYCHHUIIUTE, y4acTBaJd B pa3Clie/IBaHMsATa, ca OWJIM >KepTBa Ha
arpecusi MOHE BEAHBK CEIMUYHO, HO HHTEPECHT KbM PE3yJITaTUTE
e, ue 19% npenus3BukBat arpecus u 6 % ChIO ca OMIM HACHUITHHUITN
1 )KEpPTBU €THOBPEMCHHO.

W makpas, 3acimykaBa J1a ce€ CIIOMEHE M3CJICIBAaHETO, ITPOBEACHO
ot Konstantinos u Psaltis, B u3Bazaka ot 202 yuurtesu, KOETO MOKa3a,
4e MPEBEHIUSTA Ha SIBJICHUETO € B padoTara Ha YUYUTEIS U Y€ € OT
rojisiMO 3HAYEHUE CaMHUTE TE€ Jla MOraT Jla pa3lo3HaBar, 3a Jia Cce
crpassaT ¢ TakuBa nHIuAeHTd (Konstantinou & Psaltis, 2007).

1.5 N3MepeHusiTA HA ABJIEHHETO HACHJIME H TOPMO3 B YUHJIHIIIE

Hamara men e nma ouepraeM mpoOiemMa 3a TOpMO3a KaTo
HETaTUBHO SIBJICHWE, KOCTO W3HMCKBAa CHCTEMHA M JWHAMUYHA
peakuus. TOpMO3bT U HACUIMETO B YUWIMILIE CAa MHOTOHU3MEPHO
SIBJICHUE, KOCTO MMa TEHJICHIIUS Ja C€ PAa3MPOCTPaHsIBA TPEBOKHO
KakTo B ['bpuus, Taka U B MEXIYHApOJEH IUIaH, C OTPOMHHU
OTPHULIATEITHU TIOCJIEIUIIM 3a POPMUPAHETO HA ,,37PaBU* YTPEIIHU
rpaxnaand. [lopagu Tazu mpuumHa € HEOOXOAMMO Ja C€ M3ACHU
KOHTEKCTHT Ha HETOBaTa AMArHO3a U JIa CC aHATM3UPAT PA3TUIHHUTE
My H3MEPEHHs, KOUTO WIU CE€ OTHACAT A0 MPHUYMHUTE WIH
MOCTeIUINTe, WIA J0 BB3MOKHOCTTA 3a CIpaBsSHE C Ta3u
natoreHHa curyanus. [1o-KOHKpeTHO, PEHOMEHBT Ha YUMITHIIHUS
TOPMO3 W HacwiIue Ime ObJe M3CIeNBaH OT IJIEAHAa TOYKa Ha
HEroBUTE MPABHU, MEJArOTMYECKH, MCUXOJOTHYECKH U COIHAIHU
U3MepeHusi. ArpecusTa Ha HENBJIHOJICTHUTE, Moja (opmara Ha
HACWJIME B YUYWIHINE, € Pe3yiaTaT OT pa3Iu4Hu (PaKTOpu, KOUTO
3acaraT HEMBIHOJCTHHUTE, KAaTO KYITYPHO pPa3BUTHE, YYHIIUIIHA
0OIIIHOCT, ceMeicTBO U TuuHu npodiaemu (Li, 2008). CriegoBarenHo
PHUCKBT JAJICHO JIETe WM YYSHUK Ja ObJe JKepTBa WIIM HACWIITHHUK
CBBP3aH ChC CII0)KHOTO B3aUMOJICHCTBUE MEKY WHINBUAYATHUTE,
MEXTYJTHYHOCTHUTE, OOIIHOCTHUTE M COIHATHUATE (PakTopu. Te3n
dakTopu ca TpPENCTaBEHHW KaTO MeT KOHIEHTPUYHH Kpbra B
KOHTEKCTa Ha mpeBeHnusATa. CleoBaTeTHO TOBAa € CHUCTEMHA,
JUHAMHYHA paMKa, KOSTO JeHCTBa KaTo ompenensml (GakTop B
Pa3BHTHETO HAa yYCHUKA-MIIA] YOBEK. Ta3u paMka MOXKe J1a OCUTYPH
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0oraTé CTUMYIH U OJTarONPHUSTHYU YCIOBHS 33 UICATHOTO Pa3BUTHE
(KOTHUTUBHO, TICHXOJIOTUYECKO, EMOITMOHAITHO U T.H.) Ha MHINBH]IA
WIH, HANPOTHB, JOPH HEIOCTaThYHOTO WM MPOOIEMATHIHO
CbCTaBsAHE Ha eaHa ocure (KyJITypa, OOLIHOCT, YYWJIHUIIE,
CEeMEHCTBO ) B paMKaTa MOXE JIa OTUICTE YOBEKA U J]a HE MY MTO3BOJIH
Jla KyITUBUPA BCHYKUTE CH BH3MOKHOCTH.

Hacunmero cpex yYeHUIUTE WM YYWIHIIHUAT TOPMO3 €
YMHIIICHOTO, HEIPOBOKUPAHO, CHCTEMHO M TIOBTAPSIIIO CE HACHIIHE
W arpecMBHO TIOBEJCHHE C I HaJaraHe, IIOTHCKaHEe U
NPUYMHSIBAHE Ha PU3UYECKA U IICUXHYECKa O0JIKA HA BPBCTHUIIH OT
TEXHUTEC CBYYCHUIM, B KOHTCKCTAa HAa MEKIYTUIHOCTHUTE
OTHOIICHHS, XapaKTePU3UPAIIH Ce C TUCIPOIOPIUS HA BJACTTa,
BBTPE W W3BBH yuwiuiie. B Ta3u cuTyanus nernara, KOUTO Ce
BB3IIpHEMAT KaTto ,,CHJIHH BAPBAT, Y€ 4pe3 JCUCTBUSATA CH IIE
M3BJICKAT HSIKaKBa o0Jiara, KaTo YJAOBOJICTBHE, COI[MAJICH CTaTyC
Wi J0opu MartepuanHu npunodbusku. OT jgpyrata crpaHa ca
KEPTBUTE, KOUTO 3aemMaT TMO3UIUATAa Ha ,,Cadus’, TMacCUBEH
PELMITMEHT HA Te3H HACHICTBCHHU JCHUCTBUSI.

TopMo3bT B y4widie HE ca WHAWNBUAYATHUTE AarpeCUBHH
UHIUACHTU CPEJl YICHUIIU, KOUTO CE€ XapaKTepU3HpaT C PaBEHCTBO
B,,cuiara‘ (conuanHa, pu3nyecka u T.H.) WK MPUTEkKABAT €THAKBO
€MOILIMOHAIHO HaTOBapBaHe (M JBaMara Y4eHUIU ca sgocaHu). U
Hakpasi, YIWINIIHUAAT TOPMO3 HE € IIeraTta MexIy YUCHHUIIUTE MO/
¢dbopmMata Ha 106pa BOJIS U MOTYYATENAT J1ae U3TIIeK 12 00E3MOKOCH.
Hacunmero Mexay YYeHWIIM WMa CEPUO3HU KpPATKOCPOYHH U
IBITOCPOYHU €(PEeKTH BBPXY TAXHOTO pa3BUTHE U 31paBe.
YmnameHuTe  Jena  YecTo  HMMar  HUCKO — CaMOYYBCTBHE,
TICUXOCOMATUYHU MPOOJIEMH, OTKA3BaT J1a XOIAT Ha YUHITUIIE, UMAT
CWJTHA TPEBOXKHOCT, HAPYIICHUS Ha ChHS, POOHH, JeTpecus U T0pr
CKJIOHHOCT KbM CaMOYOHICTBO.

Jlemata, KOUTO ca HACWIHWIIM, UMaT HaMaJleH KaralmuTeT 3a
CaMOKOHTPOJI, HE ca B ChCTOSIHHE J]a ce€ choOpa3sBar C MpaBuiIa U
OTpPaHHYCHUS ¥ UM € TPYJHO Jla pa3peliaBaT pa3IudusTa CU H Ja
yIpaBisBaT arpecusara CH W Morar B ObJele Aa TpOsBAT
AQHTHCOITMAITHO ¥ MTPECTHITHO MOBEICHUE. BB3MOXKHO € ciTydanTe Ha
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HAaCWJIME€ MEXIy Y4YEHUIIM HEe BHMHArd Ja ce TpeTupar Mo Hai-
noaxoasums HayuH. [lopanu Ta3u npuumHa ChINECTBYBA CIEIIHA
HEoOXOIMMOCT OT  YCTaHOBSIBAHE Ha sCHAa paMKa 3a
NPEJOTBPATSABAHE U CIIPaBsHE C SBJICHHETO YUYWJIMIIEH TOPMO3 B
VUMUJIMIIHATA Cpela, KOATO € HaW-TOAXOISAIIMAT OpraH 3a
MPaBUIIHOTO 00pa30BaHKE Ha JielaTa U FOHOIINTE.

1.6 CtpaTeruu 3a cnpaBsiHe ¢ YYHJIHIIHUS TOPMO3. UiieHoBeTE
Ha oOpa3oBaTelIHaTa OOITHOCT UIPAsAT Ba)KHA POJIS B CIIPABSHETO C
VYUIUIIHAS TOpMO3. YecTo Te ca MbpPBUTE BB3PACTHH, KOUTO
YYeHUIIUTE HH)OPMHPAT, KOraTo ca KePTBHU, KaTO CHIIEBPEMEHHO
MOraT Ja Cb3JaJaT IIOJOXKUTEICH KJIMMAT Ha IMOJAKperna u
CBIIPUYACTHOCT B Ki1acHaTa ctas (Smith et al., 2004). Baxxnara ponst
Ha YYHIIMIIHUS IEPCOHAJ B CIIPABSIHETO C TOPMO3a € JIOITbITHUTEITHO
noayeprana ot (akTa, 4e yUSHUIIUTE OYaKBaT BH3PACTHHTE Ja Ce
HaMmecAT e(heKTUBHO, 3a Jia ce crpat noaooHu uHmaeHTH (Crothers
& Kolbert, 2008; Rigby, 2014). /TupekTOpUTe U yIUTEIUTE, KOTATO
n30eparT Jla ynpasisiBaT sSIBJICHUETO, a HE Jla 'O UTHOPUPAT, MOTaT
Jla M3M0JI3BAT pa3IndHu HaunHU U ctparerun (Rigby, 2014) 3a Toa.
Te ca nmpeacraBeHN MOAPOOHO TO-JOTY.

UneHoBeTe Ha 0Opa3oBareaHaTa OOIIHOCT U3MOJ3BAT PA3IUYHU
CTpaTernuu, KOTaTo C€ CHpPaBiIT C SBIEHUETO TOPMO3 Cpel
yuenurute. Criopen uszcnenoatenu (Burger, Strohmeier, Sprober,
Bauman, & Rigby, 2015; Seidel & Oertel, 2017) crpareruute 3a
CIpaBsiHE MOTAT Ja ObJIaT pa3ielicH! Ha TPH KaTerOpUH:

* ABTOpUTApHH — HAKA3aTEIIHHU CTPATCTUH;
* [Togabpoxaniy — MHAUBHUTYATHU CTPATETHH;
* [Tobpokaniu — KOOIEPaTUBHU CTPATETHH.

JIUpeKkTopuTe W YYHTEIWTE, KOWTO IpHiIaraT CTPaTeTHH 3a
ABTOPHUTAPHO-HAKA3aTEIIHA METO/IH, U3I0JI3BAT MPSIUMHO JINYHATA
CH BJIACT, KaTO TOCTABST CTPOTHM OTPAaHUYCHHS C TIOTJICTU WIIN
YCTHU 3a0eNeXKH, a aKko He paldoTaT, IPYrd JAUCHUIUIMHAPHU
CpeICTBa, KaTO HaKa3aHWS WM OTmaaaHe ot yuwmiumie (Burger et
al., 2015). ; Seidel & Oertel, 2017). Hakazanusita BKIIOYBAT
M3II0JI3BAHETO Ha HaKa3aHUs WM IIOCHEACTBUS, HAIOKEHHU
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CHIJIACHO YUYMJIMUIHUTE MpaBHUJIa Clie W3BbPIIBAHE HA MHIIMICHTA
Ha Topmo3 (Rigby, 2014). Haii-uectaTa cTpaTerusi Ha yYUTEIUTE 32
6opba ¢ TopMo3a € TUCIHUIUIMHAPHATA CAHKIMSA HAa HACHUIHUIIUTE,
HEIO0, KOETO Ce OTKPHBA B MEXAyHapoaHH npoyuBanus (Bauman
et al., 2008; Burger et al., 2015; Sairanen & Pfeffer, 2011;
Thompson & Smith, 2012).

o ce otHaca 1o ['bpiust, U3riexaa, ye BbIPEKHU Ye YUUTETUTE He
W3MOI3BAaT HAKa3aTeTHM MEpPKH KaTo OCHOBHA TIPaKTHKa 3a
CIpaBsiHE C METO/la Ha TOPMO3, T€ I'0 M3MOJ3BaT JOCTa YECTO
(Artinopoulou, Babalis & Nikolopoulos, 2016; Christakopoulou &
Alexandropoulos, 2019). B m3ciensanero Ha Christakopoulou u
Alexandropoulos (2019) ¢ ycraHoBeHO, 4Ye MEPCOHATBT Ha
HayaJlHUTE y4ywiuia B mpoueHtu 46,7% u 24% otrosaps, ue
U3MO0JI3Ba ChOTBETHO YCTHO MOPUIIAHKUE U Haka3zaHue. Brnpeku ue,
KaKTO € YyCTAaHOBEHO OT JUTeparypara, aBTOPUTETHO -
HaKa3aTeITHUTE CTPATETHH C€ U3MOJI3BAT HAM-YECTO OT YUHUTEIUTE,
Te MOXe Jia He ca Hai-epektuBHUTE (Wachs, Bilz, Niproschke, &
Schubarth, 2019). Ceuute u3ciaenaoBarenyd ChoOIIaBaT, Y€ TE3U
CTpaTerMH HMAaT MalbK e(QeKT BBPXY NPEOAOIIBAHETO HAa
(dbeHoMeHa, KaKTO U dYe HiIMa TMOJOXKHUTEeNeH MoJen 3a
MoauduIMpaHe Ha arpecMBHOTO mMoBeAcHHME. ChHINO Taka, TE3W
CTpaTernuu MoraT Jia yBenu4yaT HenmpekuTe GopMu Ha TOPMO3, KOUTO
ca TpyIHU 3a OoTKpuBaHe oT yuutenute (Byers, Caltabiano, &
Caltabiano 2011).

[ToxabpkaliuTe WHAMBUAYATHH CTPATETHH Ca HACOYEHU KBbM
JTUPEKTeH pa3roBOp C YYacTBAIIUTE B HWHIUICHTH HAa TOPMO3
(Burger et al., 2015; Seidel & Oertel, 2017). IIpoBencHu
W3CIeIBaHMS YCTAHOBSBAT, Y€ € KU3HEHOBAXKHO JIa CE MOAKPETIAT
HE caMO JKePTBUTE Ha TOPMO3a, HO W JielaTa, KOUTO W3BBHPIIBAT
cnenuduuno noeaeHue (Bowes, Maughan, Caspi, Moffitt, &
Arseneault, 2010). Te3u BuHIOBE CTpaTerdd ca HACOYCHH KbM
Pa3BUTHETO HA COLMATHUTE YMEHHUS Ha JlelaTa Jia ce CIpaBsT Io-
edekTUBHO ¢ paznuuHuTe hopmu Ha Topmo3 (Rigby, 2012; Yoon &
Bauman, 2014). ITokazaHo e, 4e cnenupuIHUTE CTpaTETUH ca To-
eheKTUBHU OT AaBTOPHUTApHO-HAKa3aTeTHUTE. B  ckopoirHo
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npoyuBane Ha Wachs u komerm (2019) Oeme ycraHOBEHO, 4e
MOAIBPKAIINTE — WHAWBHUIYATHU CTPATETHMH C€ HW3MOI3BaT IIO-
4yecTo Ipu pe3yarar or 52,8%, KOHTpacTHpall C MpeJulIHU
uszcneaanus (Bauman et al., 2008; Burger et al., 2015; Sairanen &
Pfeffer, 2011), KbaeTO MMO-4eCTO CE H3IOI3BAT ABTOPHTAPHO-
HaKa3aTeJIHU CTPATETHH.

B I'spuus yuutenuTe H3MON3BAT CHEHU(PUYHUTE CTpATETUu
JI0CTa YeCTO, KaTO UMaT 3a LeN J1a 000raTsT 3HaHUATA CH OTHOCHO
JUYHOCTTA Ha TOPMO3EIIUTE, HO U Aa pa3depar KkepTBUTE, Taka 4e
Jla MOTaT Jia Ce CIPaBAT MO-ePEKTUBHO C ObJICIIN CITy4yau Ha TOPMO3
(Athanasiadou & Psalti, 2011). Cpiro Taka, yYUIUIIHUAT TIEPCOHAT
Ha OCHOBHOTO 0Opa30BaHKE M3IOJI3Ba MPHUOPUTETHO MOAIBPKAIIN
— WHAMBUAYAJIHU CTPAaTEeTHH, CBBP3aHU C MPEIOCTaBIHE Ha
MICUXOJIOTMYECcKa MOKPera Ha KepTBaTa, KaTo B CHIIOTO BpEMeE ce
OO0SICHSIBA M TIOCJIEJICTBHUATA OT TIOBEACHUETO HA HACHITHUKA, KOETO
ce 00CHXKJa U ¢ HeTro/Hes, 3a Ja ro paspemu (Artinopoulou et al. ,
2016; Christakopoulou & Alexandropoulos, 2019).

W nakpasi, u3riexna, 4e MNOJAbPKAIIUTE — WHAUBUAYAIHU
CTpaTeruH, Morar ja ObJaT YCHENIHO pelIeHHE 3a CIHpaHe Ha
TOpPMO3a, Thi1 KaTO T€ ca HACOYEHU KbM MHAWBHUIYATHUTE HYKIH
Ha y4yaCcTHUIIUTE B MHITMACHTA Ha TopMo3 (Menesini & Salmivalli,
2017; Rigby, 2014). Pa3bupa ce, ako HAKOH UYJeH Ha
oOpa3oBarenHaTa OOUTHOCT CMSTa TOPMO3a 3a colaieH GeHOMEH
M YeCTO BKJIIOYBA NENHs KJIac WIA JOPH JPYTd KOJETH OT
yunnuiiero  (Salmivalli, 2010), ToraBa moOIKpensuiure —
KOOTIEpAaTUBHUTE CTPATErHMH ca MO-TOAXOMASIIN, 3al[0TO OTYUTAT
rpyrnoBara JWHAMHKA ¥ pOJIMTE HAa BCHYKH YYACTHHUIUA B
yUWJIMIIHATA OOIHOCT. Te3u cTpaTeruu umat 3a 1enl Ja MOAKPEeTIsIT
MPUATCIICKUTE W TIOJOXKUTCIIHA  B3aWMOOTHOIICHUS  MEXTY
ChYYCHHIIUTE, KAaKTO M Ja TMPOMEHST COIMaliHaTa JTUHAMUKA,
W3MOI3BaiKi BPBCTHHUIIM KaTo (HaCHIIMTATOPU Ha TIPOMSHATa,
BJIMSICHKH TTOJIOKUTEIIHO HA KJIMMaTa B yueHnueckus kiac (\Wachs
etal., 2019). I1o To3u HAYMH YYESHUITUTE HAMA J]a UMAT JKeJaHue Ja
Ce CIpaBAT ¢ TOPMO3a, Thi KaTO 1€ UMAT MPHUATEICKH OTHOIICHUS
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C BCUYKH CBOM CHYYCHUIIM U IIC CH CHTPYIHHYAT BCUYKH 3aEIHO,
3a crpasiHe ¢ sBieHueTo (Allen, 2010; Salmivalli, 2010).

[Tomorira OT Ipyru Bb3paCTHU M3TIICXK/IA € I0CTA YECTO CpellaHa
CTpaTerus 3a CIpaBsHE ¢ MHIMIACHTH Ha Topmo3 (Bauman et al.,
2008; Burger et al., 2015; Sairanen & Pfeffer, 2011; Wachs et al.,
2019). B uscnensanero na bayman u koseru (2008) rossim Opoit
YYUTEIH ChOOIIaBaT, ye OWxa MOTHPCHIIM IMOMOINTa Ha JAPYTH
BB3pacTHH (75% 3a IUPEKTOPU HA YUUIIHINA), TOKATO U3CIEIBAHETO
Ha Sairanen & Pfeffer (2011) moka3Ba, 4We BKIIOYBAaHETO Ha
BB3pPAaCTHU B TICOJOJIIBAHETO Ha TOpMO3a € BTOpaTa Haii-
pasnpocTpaHeHa CTpaTerusl Ciell HakazaTeHus MeToll. M B apyro
npoy4BaHe, 00adye € yCTaHOBCHO, Y€ CTPATETHUTE 3a MOJKperna u
CHTPYJIHUYCCTBO Ca Hal-yCIENTHUTE 3a CHPABSIHETO C TOPMO3a
(Wachs et al., 2019).

T'JIABA 2. U3CJIEJOBATEJICKH IU3ANH

2.1 Metoaoaorus

MeTo00THYHN OCHOBH 3a CBH3JIaBaHE Ha H3CJIEA0BATEICKU
KOHCTPYKT Ha IICUXOJIOTUYECKO U3CIIe[IBAaHE, CBHP3aHO C U3MEpPBaHE
Ha OIICHKaTa Ha YYMUTEJCKHUS M300p Ha CTpaTErwH 3a CIIPaBsSHE C
TOPMO3a, Ca TEOPETUYHUTE MTOCTAHOBKH 32 TOPMO3a KaTO MCUXHYEH
(dheHoMeH U crienuYHaTa TIeAarornuecka JeHHOCT Ha YUUTEIIHNTE
3a OrpaHHuYaBaHe Ha PA3NpPOCTPAHEHUETO MY B YUIIIUIIE U CpeaaTa.
2.2 lles1 Ha U3CJI€IBAHETO

Ilenra Ha wu3cienBaHETO € Ja CE€ YCTAaHOBH CTENEHTa Ha
H3pa3€HOCT Ha YUUIIUITHUA A TOpM03 1 BBb3MOXHOCTTA 3a CHpaBHHe C
HEro 4pe3 Hamecara Ha ydyuTenauTe. MHEHHETO Ha YUUTENIHUTE 3a
n300pa Ha CTpaTerwsl Ompenessi MOTEHIMaTHAaTa Bb3MOXKHOCT 3a
pa3peliaBaHeTo My B PAMKUTE Ha YYHIIUIIETO W OTpaHHYaBaHE HA
pasnpoOCTPAaHEHUETO MY KAaTO HETaTUBHO SIBJICHUE B IMOBEIECHUETO
Ha yYEHUITUTE.
3agaum Ha U3CJIeIBAHETO:

OpranuzallMOHHUTE 3a7a4d ca CBbp3aHW ¢ Tmoxdopa Ha

y‘-IaCTHI/IIII/I B H3CJICABAHCTO, HaMI/IpaHe Ha IICUXOJIOTUYCCKHU
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BBIIPOCHUIIN, N3MEPBAIIY H3CICIBAHNTE U3MEPEHHUS, Ch3aBaHe Ha
OnmarompusTHa cpeia 3a paboTa Ha CYOCGKTHTE HA W3CIEIBaHE,
OCHUTypsIBaHE Ha JIOCTBHII Ha BCEKH JI0 MOIIBJIBAHE HA MPEIOKEHHS
MaTepHall.

N3cnenoBaresickuTe 3a1aui ca KOHKPETU3UPAHH CIIPSIMO IIEITa
Y HaCOYCHOCTTA Ha U3CJICIBAHETO U BKIIIOYBAT:
1. IIpoy4yBaHe OIleHKaTa Ha YYUTEIUTE 3a TOPMO3a B YUMIIUIIHA
cpena, 4Ype3 MPEIBAPUTEIHO KOHCTPYMPAHU  XUIIOTCTHYHH
CUTYyaIlUH
2. VI3mepBaHe cTenenTa Ha N3pa3eHOCT Ha MHEHHETO Ha YYHUTEIS 110
NPEABAPUTEIIHO 3a/1a/ICHH KPUTSPUH 3 OLICHKA MOBEJICHUETO CH B
CHUTYyaI[UTE
3. V3mepBaHe BIUSIHUETO HA JIMYHATA OIICHKA BPXY KPUTEPUUTE 32
n300p Ha CTpaTerus 3a CIpaBsHe ¢ TOPMO3a B YUHIIHIIE
4. M3cnenBane BIMsIHMETO Ha (pakTopa mon BBpXy HM300pa Ha
CTpaTrerus 3a CIpaBsiHe C TOPMO3a OT CTpaHa Ha YYUTEIINUTE
5. 3mepBaHe Ha BIUSHUETO HAa PaKTOpa Bb3pacT Ha YUUTENS BbPXY
n300pa My Ha CTpaTerys 3a CIpaBsiHE C TOPMO3a.
6. M3mMepBaHe Ha 3aBUCUMOCTTA MEX/1Y FOAMHUTE YYUTEICKU OMUT
U TOAWHHUTE MPECTOil B y4YWJIHWINE NpU KM300pa Ha CTpaTerus 3a
CTIpaBsiHE C TOPMO3a
7. 3cnenBaHe Ha BIUSHUETO Ha OOYYEHUETO HA YYUTEINUTE BHPXY
n300pa Ha CTpaTerus 3a CIpaBsHE C TOPMO3a
8. MI3mMepBaHe Ha 3HAUCHHETO HAa CEMEWHUsSI JOXO/ U TIO3UIIHATA Ha
YUYUITUILETO NPH U300pa Ha CTPATETHUs 3a CIpaBsHe C TOPMO3a

2.3 U3ciieaoBaTeJICKH XHIIOTE3H
Yuurenute, paboTemu B peanHa YYHIWIIHA Cpeaa, TPYIHO
npuemMar (QOopMHUTE Ha YYWIMIIEH TOPMO3 U TOBEJCHHETO Ha
HACWJIHHMKA, T€ pa3Oupar MpeXUBSBAHUATA U Cca TOTOBHU Ja ce
HaMecCsT B CHTYyaIlUs Ha HaOJIF01aBaH TOPMO3.
H3cnenoBaTeICKUTE XUIIOTE3M, KOUTO IIe ObIaT U3CJIEABAaHU B TOBA
M3CIeABaHe, ca KaKTO CJIe/IBa:

Ilpeononazame, ue omHouIeHUEMO KbM MOPMO3A U U3OOPBM
Ha cmpamezuu 3a CHPAgAHe C HE20 8 YUUIUUHA CPedd Ca NPAKO
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noeIuUAHU om (akmopu Kamo noiu, 6v3pacm, npogecuonanen
cmasic, NPOOBLANCUMEIHOCH HA Npecmos 6 00pazoeamenna
cpeoa, OpoIl yueHuyU 6 yUUIuuemo u 00pa3o6ameaHomo Hu6o
Ha yuumenume. B Kombunayuama cu me cmpykmypupam
JUYHAMA OUeHKa 3a u300p Ha cmpameus 3a cnpassaHe.

Xunore3a 1. Ilpemnonmarame, d4e mnpu wuHpopmamms 3a
HaJIMYUETO HAa TOPMO3 B YUMJIMILE YYUTEIUTE L€ MPOSABSIT JMYHA
aKTHUBHOCT,KaTo N30MpaT CTPATETHH, KOUTO Ca HACOUEHH IPEANMHO
KBbM HaCWJIHUKA U )KEPTBATA, ThI KAaTO TE €A PEATHUTE yYaCTHULIU B
HEro.

Xumnore3sa 2. [Ipennonarame, 4ye noabT Ha U3CIEIBAHUTE JIULA
— YUUTENIU € IPEIUKTOp 3a M300pa Ha CTpaTerus 3a CHpaBsHE C
TOPMO3a B yuniuile. MbxeTe npeArnoynTar aa padoTsAT ¢ )KepTBaTa
Ha TOpPMO3, JOKAaTO >KEHHUTE BKIIOUBAT Yy4YaCTHUETO Ha JApYyru
BB3PACTHH.

Xunore3a 3. IIpennonarame, 4ye BB3pacTra Ha YYUTEIUTE €
MPEeIUKTOp 3a M300p Ha cTpaTerus 3a CIpaBsHE C TOPMO3a.
Bw3pacTHuTe yuutenu ca opueHTHpaHU KbM HM300p Ha CTpaTeruu,
CBBp3aHM C IpsikaTa padboTa ¢ KepTBaTa U HaCWJIHMKA, J0KATO IO-
MIIaJIUTE U30MPaT ChTPYIHUYECTBO C IPYTU BB3PACTHHU.

Xunore3a 4. Ilpennonarame, ye roAMHHUTE NPENOAABATEICKU
CTaX BIIMSAT BbPXY M300pa Ha cTpaTerus 3a CupaBsHe C TOPMO3a B
YYWIALIE B 3aBUCUMOCT OT BHJIA MY.

Xumnore3a 5. [IpoabmwkuTenHocTTa Ha paboTara Ha Y4UTeNs B
YUWUJIUIIE BIUs€ BBPXY M300pa My Ha CTpaTerus 3a CIpPaBsiHE C
TOPMO3a B HETOBOTO YYHUIIMILIE.

Xunore3a 6. bpost Ha ydeHHIMTE B €QHO YYWIMILE BIIHSE
BBPXY M300pa Ha CTpaTerus 3a ClpaBsiHe ¢ TOpMO3a OT CTpaHa Ha
YUHTEIIUTE B HETO .

Xumnore3a 7. Ilpenmonara ce, ye couManHu (PaKTOpPH KaTo
JOXOIUTE W O0pa30BaHMETO Ha YYUTEIUTE BIUAAT BbBPXY
OTHOIICHUETO UM KbM KHOEpTOpMO3a 1 U300pa UM Ha CTpaTEeTruu 3a
CIpaBsIHE B YUWIHILHA CPEAA.
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Xumnore3a 8. Ilpeanosiarame, 4ye mo3uuMsATa Ha YYUTEIS B
YYWINIIE HE BIIMsC BHPXY M300pa My Ha CTpaTEerus 3a CIpaBsHE C
TOpMO3a.

2.4. WM3caeaBanm jguna. B uscnmensanero ydyactBar o0mo 263
(N=263) yuuremu. 45,2% (n=119) or Tax ca mbxke u 54,8%
(n=8144) xenn. TexHuaT BB3PACTOB Auana3oH € or 31 mo 65
roJIMHU, KaTo ouTu 53% OT M3BaJKaTa Momnajaar BbB Bb3pacToBaTa
rpyna 35-50 rogunu. o ce oTHacs 70 CEeMEHHOTO UM TOJI0KEHHE,
61% ca )xeHeHH, TOKaTo MoYTH 84% paboTsT B yUHIIUIIA B TPAJICKH
WM TOJYTpajcku paiioHu. [lo OTHOHIEHME HA TOJMHM ONUT B
obpazoBanueTto, 50,6% umat ot 1 10 10 ronunau onut, 34,2% ot 11
10 20 rogunu u Hakpas 11,8% umat 21-30 roguau onut. Benuku
ca y4uTeNd B TPBIKU yuunumia. Jlemorpadckure xapakTepuCTUKU
ca BKJIFOYEHH B M3CJICABAHETO KATO MPOMEHIINBH.

2.5 CpencrtBa 3a n3mepBane. CrhOMpaHeTo HA JaHHU € U3BBPUICHO
B IIEPHOJI OT 8 CEIMHIIU MPH yIuTeu oT npedexrypara Ha ConyH
(03/2022 r. 10 5/2022 r.) ¢ MeTO/Ia Ha YI00HO WM TIABHO B3eMaHe
Ha mpobu (Zafeiropoulos, 2005). BernpocHHIIUTE ca MOMBIHEHH
CIEKTPOHHO upe3 ¢dopmyasipbT Ha google forms, menra Ha
W3CJICIBAHETO, MHCTPYKIIMUTE, KAKTO M JINYHATA WHPOpPMALUS Ha
M3CJIeI0BaTels 3a JOMBJIHUTCIIHN PAa3sICHEHUS CHIO Ca BKIIOYCHU
B MOSICHSIBAIIIOTO MTUCMO, KOETO MPHUIPYXKaBallle BBIIPOCHUIIUTE. 3a
na ce cb0eparT MaHHHUTE OT H3CIIEBAHETO, Ca W3MOJ3BaHU 3
BBIIPOCHUKA, KOUTO MPHPYKaBaxa 00SICHUTEITHOTO MTUCMO.

2.5.1 /lemozpagpcku oannu. ITbpBUIT BBIPOCHUK CE CHCTOM OT 12
BBIIPOCA, 3acsram  JeMOrpadCcKuUTe  XapaKTepUCTHKH  Ha
n3BaJIKaTa, KaTo I0JI, Bb3pacT, TOAVHM MPENULIEH CTaX, CEMEIHO
nonoxxkenne u aAp. JlemorpadckuTe mgaHHUM ca BKIIOYCHH B
U3CIIEABAHETO KaTO HE3aBUCUMHM ITPOMEHIIUBHY.

2.5.2 Bvnpocnuk 3a omnouwienuemo Kvm mopmo3a. Bropara yact
ce CbCTOM OT MoauduuupaHata (opMa Ha BBIPOCHUKA 3a
otHomennero kbM TopMo3 (Craig et al. 2000) ot Byers, Caltabiano
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& Caltabiano (2011), mpeBemen Ha rTpbukH. CrenupUIHUAT
WHCTPYMEHT H3CJe/IBa OTHOIICHHETO Ha YYUTEIUTE KbM
VUUJIUIIHUS TOPMO3 M C€ CBhCTOM OT IIECT BbOOpakaeMu
XUMOTETUYHU CUTYaIlUU Ha MPSIK U HEMPSK YUWIUIIEH TOPMO3.
[IbpBaTa XUMOTETUYHA CUTYyallds C€ OTHACAd 1O HHUUICHT Ha
BepOajieH TOpMO3, BTOpaTa c€ OTHacs JO0 MHIUICHT Ha
KHOepTOpMO3 B YUWIHMILE, TpeTaTa c€ OTHAcS /10 MHLUUJCHT Ha
COLIMAJIHO M3KJIFOUBAHE, YETBbpPTATa CE€ OTHACA JO HMHIMACHT Ha
¢dusnuecka arpecus, reraTa ce OTHACs J0 MHIMJIEHT Ha BepOaieH
TOPMO3 U IlIeCTaTa Ce OTHACA /10 UHLIUJEHT Ha PEAlMOHEH TOPMO3:
XunorernyHa cutyanus 1. B untannsTa yyBaTe y4eHUK Ja KPEIIu
Ha npyro xere: ,,Cyku, ckyuul, ckynm“. Jletero ce onurtBa na
WUTHOPHPA KOMEHTAPHUTE U OCTaBa OE3MBJIBHO, HAIYTIEHO Ha OFOPOTO
CH.

XunoretnyHa cutyauus 2. XeabH U Mapus Osxa Hai-mo0pu
npustenku. IMmaxa oxxecroueH cmop. Ha crneaBamus neH
MOIIIEHCKATa KyTHs Ha Mapwus Oellie ITbJIHA U Ha CTPAHMIIATA i BHB
OeiicOyk nMmarnie MHOTO mybnukanuu. Meinure u mydbnukanuure
Ostxa rpyou u o6uHu. ,,Koraro norienHa akayHTa CH, TS YCTaHOBH,
Ye TpYNOB HMMEINI € M3NPATeH OT HEHWHUs aKayHT C PaCUCTKH
KOMEHTAapH, KaKTO U TPyOu U OOMTHU KOMEHTAPH 32 BCUUKH HEHHHI
MpHUATeNIM U ChydeHULUM. Ts He Oemre mucana umeinure. Jfoxato
Osixa oule npusarenu, Mapus Oemie ka3ana Ha Enenu maponute 3a
umMmeiina u ¢eicOyk akayHTa CH.

XunorernyHa cutyanus 3. [lo3Bosmiau cre Ha Jaenara ja cH
HampaBsT KpaTKa MOYMBKa B Yac, 3al[0TO JHEC ca paOOTUIIU MHOTO
ycuieHo. YyBaTe eHO neTe 1a Ka3Ba Ha Japyro ,,He, Hsaima HauuH!
Beue Tu kazax, ye He Moxell Ja u3nu3aml ¢ Hac!®“ OcTtaHanoro
BpeMe ydeHWYKaTa MpeKapBa caMa ChC CHJI3M Ha O4d. ToBa HE €
IBPBUAT MBT, KOTaTO TOBA JETE OTXBBPJS JPYrd YUYEHHUIM OT
rpyrmnara.

XunoreruuHa cutyanus 4. JlokaTo BallluTe YYSHUIIN CE€ BPBLIAT OT
(akynTaTuB, BWKJATE€ €IWH yYEHUK Ja puTa Apyr 0e3 HUKaKBa
npoBokanug. CHHUHHUTE ca OueBUAHU. VI3BECTHO €, 4e TO3U yUYEHUK
€ UMaJl MoJ00€H THIT IOBEJIEHNE B MUHAJIOTO.
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XUNOTEeTUYHA CUTyalus 5. YUYeHHUYKa € TOPMO3€Ha U ¥ € JajJieH
IIPSIKOp, KOMTO He XapecBa. ChydeHULIMTE M Ka3BaT Ja HE IpUeMa
BCMYKO TOJIKOBA HA CEpPUO3HO M Y€ IO IMpaBsT MPOCTO 3a
3abaBiieHue. YecTo, KOrato Ta3u y4eHHYKa OOMKAIS yUMIUIIHUTE
eTaXH, PYTUTe YUCHUILIM 1 HApu4aT ¢ HeHHUS IPSIKOP.
Xunorernuna cutyarust 6. Codus e kanmuTan Ha BOJICHOONHUS
orbop, n0o0pa B TEHHCA, MOMYJISIpHA CpPeJ MHOIO YYEHUIH U
xapecBaHa OT yuutenute. KarepuHa ka3ana Ha yUUTEIUTE CH, Y€
Codust ce 1bpkU 37100HO ¢ Hesl M HACTPOMBA NPUATEIINTE CU CPELLy
Hesi. Karepuna ce pascrpou, Karo kas3a, ye TOBa C€ CIyuyBa OT
HSIKOJIKO T'OJIMHU M BCSIKA TOAMHA JTOKJIA/IBa HA YUUTENKATa CH.

Bcesika xumoreTuyHa cuTyalus € mocieBaHa oT TpU BbIIpoca,
KOWTO Ca MPUJIPYKEHU OT METCTENEHHA ckana Ha JIukept. [IspBusT
BBIPOC C€ OTHacs JO IMpUIKMCAaHAaTa CEpUO3HOCT Ha BCsKa
XUIMOTETUYHA XUIIOTETUYHA CUTYyalus ,,KoJIKko cepro3eH oleHsaBaTe
TO3W KOHQUIMKT/KOoH(PpoHTarua?* (5=MHoro cepruoseH, 4=TexXbK,
3=VYwmepeno cepuoszen, 2=He mHoro cepuoseH, 1=M300mo He
CEpHO3€H), BTOPOTO U3PEUCHUE € 3a ChbCTPAJAaHUETO KbM KepTBaTa
,»DHX €€ CMYTWJI OT IIOBEJIEHHMETO Ha HACWJIHMKA U HU3MUTBAM
cbeTpajaHue KbM xkeprBara” (S=HambnHo ceriaces, 4=CbriaceH,
3=Hurto chriaced, HUTO Hechriaced, 2=Hecwriacen, 1=HambiHO
HECBIJIACEH) U TPETUAT BBIIPOC CE€ OTHACSA IO BEPOATHOCTTA OT
HaMmeca IIpy BCceKu MHIUAEHT "KoJIKo BEpOsTHO CTe J1a 1a ce HaMecH
B Ta3u curyauus?" (5=Muoro BeposTHO, 4=BeposTHo,
3=Jlonsikpae BepoATHO, 2=Manko BeposiTHO, 1=M3061m0
HeBeposTHO). BAQ e mpeBeieH Ha IPBIKY U Os1Xa HAIpaBeHU HAKOU
Moau(UKaIMH, 32 J]a C€ U3MO0JI3Ba 3 IPhIKA MMOMYJIAUs] YUUTEIH.
Cpen Te3u MoauQHKalMM UMEHaTa Ha CTYAEHTHUTE, KakTo H ,,My
Space” oerire 3ameHeHo ¢ ,,Facebook”, koeTo ce U3Mmo3Ba MUPOKO
B I'bpuius.

2.5.3 BbIPOCHHUK 32 TOPMO3 U CTPaTernuu 3a cnpaBsiHe

Tpetust usnonssaun erupocuuk ¢ Handling Bullying Questionnaire
(Bauman, Righy & Hoppa, 2008), koiiTo u3cienBa CTpaTeruuTe,
KOMTO YYHTEIHUTE ca CKJIOHHH Ja M3IO0J3BaT, 3a Jla CE CIPABAT C
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UHIUJIEHT Ha TOpMO3 B yuwiuile. KOHKPETHHAT BBIPOCHHUK
BKJIIOYBA KpaTka BbOOpakaeMa XHUIOTETUYHA CUTYyalusi, B KOUTO
YYEHHK MHOT'OKpaTHO MOJIy4aBa IpsSK U KOCBEH YUMJIMILEH TOPMO3
(BepbOanHa (hopMa M COLMATHO U3KITIOUBAHE):

»13-TOJMIIIEH YYEHUK € MHOTOKPAaTHO JIPa3HEH U IICyBaH OT JIPYTr
MO-CHJIEH YYEHHK, KOHTO YCIENIHO € YOequs Ipyrd YYCHUIH Ja
n305rBaT XKepTBaTa KOJIKOTO € Bb3MOXKHO NoBeue. B pesynrar Ha
TOBA )KEpTBaTa HA TOBA MOBEJCHHUE CE YYBCTBA A10CaHA, HEIIACTHA
U YECTO U30JIMpaHa.

XuUnoTeTuyHaTa CUTYyalus € MociieiBaHa OT 22 U3peuyeHusi OTHOCHO
BB3MOKHU HAUYMHU 3a CIIPaBsSHE C WHIHMIEHTA, MPHUIPYKEHU OT
nercreneHHa ckana Ha Jlukepr (5=Cwc curypHoct Oux,
4=BeposatHo Oux, 3=He cb»™M curypen, 2=BepostHo He,
1=Onpeneneno O6ux 'T). Bb3MokHHUTE  cTparerum  ca
KaTerOpU3UpaHd B TMET OCHOBHU OCH: YETHUPU TPEIIIOKCHHS Ce
OTHAacAT JI0 CTpaTeruu, (OKycupaHH BBPXY IKepTBara, IeT
NPEUIOKEHUSI C€ OTHACAT 10 CTpaTerud, (POKyCHpaHH BBPXY
U3BBPILIUTENS, IET C€ OTHACAT JO UTHOPUPAHETO Ha ()EHOMEHA, MET
MIPEUIOKEHUS C€ OTHACST JI0 BKIIOYBAHETO HA JIPYTH BB3PACTHU B
Ipolieca Ha CIIPaBsIHE U TPH 3acATaT HAKa3aHUETO Ha U3BbPIINTEIIS.
HBQ Oeme mnpeseneH Ha rpbuku oT Simos & Stefou ¢
paspemienueTo Ha Bauman S. OcBen ToBa Osixa HanpaBeHH HIKOU
MOTUGUKAIMA 33 HYXKIWTE Ha HACTOSIIOTO H3CIEIBaHE, KaTo
HaIpuMep Bb3pacTTa Ha ydeHuka oT 12 po 13 roaunm, 3a na
OTroBaps Ha BB3pacTTa 3a 3allOYBaHE Ha CPEAHO OOpa3oBaHUE
oOpa3oBaHHe.

2.6 CrarucTudecku MeToau 3a 00pa0oTka Ha JaHHMU.
CraTHCTHYECKHTE aHaNM3u Osxa W3BBPIICHH C TIOMOIITa Ha
cratuctuuecka nporpama SPSS, Bepcust 18 (SPSS Inc., Yukaro).
OT meckpunTHBHA TJIeIHA TOYKA, 33 KATETOPHAITHUTE IPOMEHIIBH
0s1Xa MpeICTaBeH! YeCTOTUTE HAa OTTOBOPUTE U TEXHUAT MPOLIECHT B
CpaBHEHHeE ¢ 001maTa n3Baaka. KomudaecTBeHUTE CpeTHI CTOHHOCTH
U TEXHUTEe CTaHAAPTHU OTKJIOHEHHMS Osxa JOKJIaJBaHU 3a
KOJIMYECTBEHUTE TMPOMEHIMBH. B  pasznuuHuTe CKanmum Ha
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BBIIPOCHHUKA BBIIPOCUTE OsIXa rPpyMUupaHu BbB (HaKTOpU Bb3 OCHOBA
Ha pe3yJITaTUTe OT aHAIN3a HA OCHOBHUTE KOMIIOHEHTH. M300pbT
Ha Opost Ha ¢akTOpHTE Hali-uecTo ce ocHoBaBa Ha Kaiser criterion
(cobctBena croiHOCT> 1). B Hskonko ciyuas Osixa u3OpaHu
pelieHus: ¢ mo-Majako (haKTOpH, KOUTO Hai-100pe OTroBapsAT Ha
Teopusita. OpTOrOHATHOTO BhpTeHE Ha Varimax Oeiie u3BbPIICHO
3a 1mo-mo0pa uHTepnperanus Ha (aktopute. Hamesxanoctra Ha
MOJIy4CHUTE TOJACKAIN Oelie MpOBEepeHa Ype3 H3YUCIsIBAaHE Ha
koedunmenta Ha Cronbach a.

Tabnuya 1. Haoesconocm na cyockanume ¢ koeuyuenma Angpa
na Cronbach (o)

Pa3nen ot BbIpoCHUKA bpoit Kponbax a
BBIIPOCU

[IbpBU BBIIPpOCH OT 6 6 0851
XUIOTETUYHU CUTYAllUH S '
Bropu BbIIpOCH OT 6

XUIOTETUYHU CUTYAIlUH S 6 0,908
Tperu BBIPOC OT 6 6 0915
XUIMOTETUYHA CUTYAIHs S ’
BbnpocHuk 3a cpasHe ¢ 29 0.792
YUYHITUIIHHIS TOPMO3 ’

Te3u noackanu ca TpeTUpaHU KaTo KOJIMYECTBEHU MPOMEHIUBU
Y aHAJTM3UPAHU Ype3 apaMeTpruuHu MeTou  t-rect Ha Student u F
Kputepun aHanu3 Ha aucnepcusita (ANOVA),  koraro
HEe3aBUCHMAaTa MPOMEHJIMBA € KaTeropuyHa C JBE WM IOBeYe
HuBa.BucokuTe cToifHocTH Ha KoeduimenTa anda Ha Kponbax ca
CBHJICTEJICTBO 32 BBTPEIIHATAa CHIJIACYBAHOCT HA H3IOJI3BAHUTE
MeTtoau. ToBa ompeznenss U BUCOKAaTa UM HAJEKHOCT B OOLIUS
KOHTEKCT Ha U3CIIe/IBAHETO.
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I''TABA 3. PE3YJITATH OT ITIPOBEJEHOTO
N3CJIEJABAHE

3.1. lemorpadckn gannu. B To3m maparpad ca mpencraBeHH
moApoOHO AeMorpadCKUTE XapaKTePUCTHKHU Ha X0para, y4acTBaIA
B M3CJIeIBaHETO. [IBPBUAT BBIIPOC OT TO3M pasziei € 3a Bh3pacTTa
Ha pecnongeHtute. Croopen pe3ylaTaTUTe OT MPOYYBAHETO,
MpeACTaBeHW B TabnuIaTa M CHOTBETHATA JauMarpama Io-J0iy,
30,4% ot u3Baakata ca Ha Bb3pacT A0 35 roauHu, 52,9% ot
M3BajJiKaTa ca Ha Bb3pacT 35-50 roguuu, a ocrananute 16,7% % ot
M3BaJIKaTa ce€ ChCTOM OT XOpa Ha Bb3pacT Haja 50 roguHu.

Tabnuya 2. Pasnpedenenue Ha yuumenume no 8b3pacm 3d
ysnama uzeaoka ( npu N=263)

Bn3pact

Kymynatu
UYecTora Tpouen | Banuzen BEH

T MPOLIEHT
MIPOLIEHT
Ba | A0 35T 80 30,4 30,4 30,4
; 35-50r. 139 529 529 833
J;e Hax 50r 44 16,7 16,7 100,0

g | Obma 263 | 1000 | 100,0

cyma

Bropusit BBIpOC, OT TO3M pasnens, ce OTHacd N0 Tojia Ha
pecnionaentute. Crnopen  pe3yiaTratute OT  MPOYUYBAHETO,
MpeACTaBeHW B TalnuWIlaTa M CHOTBETHATA JauMarpama Io-a07y,
45,2% ot n3BagkaTa ca MbxkKe, a ocrananure 54,8% OT u3BagKaTa
Ce€ CBCTOSAT OT KEHH.
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Tabauya 1. Pasnpeoenenue no non (3a N =263)

IToa
Yecrora | TTpoteHt Bamunen | Kymynatuse
MTPOIICHT H TIPOIICHT
Ba | Mbxku 119 45,2 45,2 45,2
m | XKeucku 144 54,8 54,8 100,0
e | Odma | Heq 100,0 | 100,0
H cyma

TpetusiT BBIPOC OT TO3M pa3lie]l Cce OTHAcS 10 TOJUHUTE
YUUTEJICKM ONMUT Ha pecrnonaeHTtutre. Cropen pe3yaTaTUTe OT
M3CIIEJIBAHETO, MPE/ICTABCHH B Ta0IMIaTa U ChOTBETHATA IUarpama
no-nony, 50,6% ot u3Bankara ca xopa ¢ 1-10 ronuHu yuuTencku
onut, 34,2% ot u3Bajkara ca xopa ¢ 11-20 ronuHu y4uTEICKH ONUT
a octananute 15,2% oT u3BagKaTa ce ChbCTOAT OT XOpa C IMOBeYe OT
20 roIMHA YYUTEIICKHU OIIHT.

Tabnuya 4. Paznpedenenue no 200uku npenooasamencku Cmasjic (3a
N=263)

TI'opuHM npenogaBaTe/iCKM CTaX
Uecrota | IIpouent | Bamunen | Kymynarus
MPOLEHT | €H IPOLEHT
Ba | 1-10 133 50,6 50,6 50,6
m | 11-20 90 34,2 34,2 84,8
ne | 21-30 31 11,8 11,8 96,6
H | 3] umm 9 3,4 3,4 100,0
IIOBCYC
O6mma 263 100,0 100,0
cyma

UeTBBpTUAT BBOPOC OT TO3U pa3fen ce OTHACS J0 T'OJUHUTE
YYHUTEJICKH OMHUT Ha PECIOHJEHTUTE B HACTOAMIOTO YYHJIHIIE.
Crnopen pe3ynTaTUTe OT M3CIIEIBaHETO, IPEICTABEeHH B Ta0IHIIaTa
¥ CbOTBETHATA JMarpama mo-aoiy, 52,9% ot u3Bagkara ca ¢ 10 2
TOJIMHU YYMTENICKH onut, 22,8% OT u3BajakaTta ca ¢ 2-5 roAuHU
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YYUTEICKU ONUT a octaHaiute 24,3% OT u3BaaKara ce€ ChbCTOST OT
rmoBeye OT 6 TOAWHU YYMTEJICKM OMHUT B HACTOSUIOTO YUHIIMIIE.
[TeTusT BBIIPOC OT TO3MW pa3zied ce€ OTHACAIIE 10 THUIIA TTO3UIUS Ha
pecniogaentute. Crnopen  pe3yidTatdTe OT  MPOYUYBAHETO,
MpeACTaBeHW B TaOJMIIaTa U ChOTBETHaTa auarpama, 87,8% or
u3BajKkara ca yuurenu, 9,9% oT wu3BajkKata ca 3aMECTHHUK-
TUPEKTOpH, a ocTtaHaimrte 2,3% OT Hu3BaJKaTta c€ ChCTOAT OT
JTUPEKTOPH.

[llectusiT BBIOPOC OT TO3W pa3desl Cc€ OTHACS JIO BHJAa Ha
TPYIOBOTO IPaBOOTHOIIEHHWE Ha pecrnoHaeHture. Cropen
pe3yATaTUTe OT IPOYYBAHETO, KAKTO € MPEJCTaBEeHO B TabIuIaTa U
cBbp3aHara auarpama, 11,4% oT wu3Bagkara ca C M[OYacoBO
3artamane, 38,8% OT wu3BajKaTa ca 3aMECTHHK-YYUTENH, a
ocrananute 49,8% oT u3BaaKara ce CbCTOSAT OT YUUTEIIH.

CenMusT BBIPOC OT Ta3u CEKIMS CE OTHACAd 10 HUBOTO Ha
oOpa3oBanue Ha pecnoHaeHture. Cropen pe3yinTaTUTe OT
MPOYYBAHETO, MPEJCTABEHH B Ta0IMIaTa M ChOTBETHATA JUArpama,
27% ot wu3BajkaTta uMar OakamaBbpcka cteneH, 70,7% ot
M3BaJKaTa MMaT MarucTbpcKa CTENeH, a ocraHamure 2,3% oT
M3BaJKaTa UMAT JOKTOPCKA CTETEH.

OcMuAaT BBIPOC OT TO3U pa3fesn ce OTHaca A0 Opos Ha
YUCHHUIIUTE B YYWIMIIHATA €IMHUIA Ha pecroHaeHTuTe. Cropen
pe3yATaTuTe OT TMPOYYBAHETO, TNPEICTAaBeHH B Tabiuuara wu
ChOTBETHaTa 1uarpama, 36,1% oT u3BajkaTa ca 3a€TH B YUHJIUILA C
1o 100 yuenuru, 30,8% ot uzBaakara ca 3aetu B yuwiuina ¢ 10 200
YUYEeHHIIM U ocTaHanute 2,3% OT u3BaJKaTa ca 3a€TU B YUWJIMILIA C
10 300 yaeHuIm.

JeBeTusar BBIPOC OT TO3M pa3fen 3acsra pailoHa, B KOUTO ce
HaMHpa yYWJWIIHATA eAWHUIAa Ha pecrnoHaeHtute. Cmopen
pe3yNnTaTuTe OT MPOYYBAHETO, KAKTO € MPEICTABEHO B TaOIUIIaTa U
ChOTBETHaTa Auarpama, 16,3% oT u3BaaKaTa ca 3a€TH B YUUJIUIIA,
pa3NoyoKeHH B CeNCcKH pailoHu, 43% OT M3Bajgkara ca 3aeTU B
YUMWINILA, PA3MI0JI0KEHN B MIOJYCEJICKU pailoHu U octaHanute 40,7
% OT u3BajJKaTa ca 3a€TH B YUWJIUIIA, PA3MOJIOXKEHH B TPAJCKHU
panoHH.
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JeceTnsT BBOPOC OT TO3W pa3lesl C€ OTHACA 10 CEMEWHOTO
NnojiokeHue Ha pecnonaeHtutre. Croopen  pe3yiaTature  OT
MPOYYBAHETO, KAKTO € MPEACTAaBEHO B TaOaMIlaTa U ChOTBETHATA
nuarpama, 35,7% OT u3BajkaTa ca 3ae€Td U ca HeXXeHeHH, a 61,2%
OT M3BajKaTa ca )KEHEHH.

EnunanecetusT u nociaeneH BbIPOC, OT TO3U Pa3zelis, € OTHACS
0 TOIWIIHUS CEMEeeH J0XoJ Ha pecrnonaeHTute. Cropen
pe3yATaTUuTe OT IPOYYBAHETO, KAKTO € MPEJCTAaBEHO B TabIUIIaTa U
chOTBeTHaTa auarpama, 47,9% ot u3Bajkara ca xopa ¢ JA0XOJ J0
€15 000, 32,3% ot u3Baakara ca xopa ¢ goxox ot €15 000-30 000
u octananure 19,8% ot u3BajKarta ce ChCTOST OT XOpa ¢ JOXO HaJl
30 000 eBpo. Ilo-rossamaTa 4acT OT aHKETHUPAHUTE ca C JIOXOJH,
CUHXPOHHM3HMpAIM C€ ChC CpelHaTa MeceyHa 3amiata. 3a
HACTOSIIIIOTO HM3CJIC/IBaHE cMsATaMe, 4ye (puHaHcoBaTa CTpaHa Ha
negarornyeckaTa padboTa, BKIFOUATETHO 3aIlJIalllaHeTo Ha TPY/Ia Ha
yUUTENsl, He € BayKeH (haKTop 3a MOBEIECHUETO My B CHUTyalusl Ha
yumimiieH Topmo3. He mapure, a TMUHOCTHUTE XapaKTEPUCTHKH,
COLIMAJTHUTE HArJIaCH U OLIEHKATa Ha CIIyYBAIllOTO C€ B YUWJIMIIHUS
KOHTEKCT OKa3BaT BJIMSHUE BHPXY MOBEIACHUETO MY.

3.2 OO BbIPOCH OTHOCHO TOPMO32a

Btopata yacT Ha BBIIPOCHUKA CE CHCTOU OT TPH OOIIH BBHITPOCA,
OTHACAIIN C€ JI0 TOPMO3a, HA KOUTO PECIOHACHTUTE TpsOBa 1a
n30epaT OTrOBOP OT MPEMIOKEHH MeT (5-CTenmeHHaTa cKaja Ha
Jlukept, u3pazsBamia yecrorata uM). [I5pBUAT OT TAX H3CIeaABa
JATM XOopaTa, y4yacTBaJld B M3CJIE/IBAHETO, Ca CTAaHAJIM >KEpTBA Ha
YUUJIMIIEH TOPMO3 Ipe3 yueHHueckuTe cu roauHu. Kakro crasa
SICHO OT PE3YJITaTUTE OT MPOYUYBAHETO, KOUTO Ca TMPEJACTABEHU B
cienBamiara tTabnuna u guarpama, 9,1% ot usBaakaTa OTroBapsT
,»decTo®, a 58,9% ot u3BaaKaTa OTroBapsT ,,HUKOTA™ HIIH ,,PSAKO"
Ha TO3W BBIpoc. M3cnenBanata wW3BaJKa YYUTENH JACKIapupa
OrpaHWYeHa CHIIPUKOCHOBEHOCT C HACWIMETO B YUEHUUYECKUTE CH
TOIVHU.
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Did you ever become a victim of school bullying during your school years?

40

Percent

never rarely sometimes frequently

Did you ever become a victim of school bullying during your school years?

Queypa 1. Omeogopu na evnpoca ,, Cmasanu 1u cme HAKO2A Hcepmed
Ha MopMO3 8 yuunuue npe3 yyeHuveckume cu 200unu?

Bropustr oT TAX wu3cnenBa Jand  Xopara, y4yacTBaJd B
W3CIIEIBAHETO, ca OWIM JKEepTBa Ha YYWIHIIEH TOPMO3 IIpe3
YUYEHUYECKUTE CU roauHu. KakTo cTaBa SICHO OT pe3ylaTaTHTE OT
MPOYYBAHETO, KOUTO Ca MPEACTABCHH B Cje/aBamiaTa Tabiuna u
nuarpama, 5,3% oT u3Bagkara OTroBapsAr ,.u4ecto, a 77,2% ot
M3BaJKaTa OTroBapsT ,,HUKOTa*“ WIH ,,psAKO HAa TO3U BBIPOC.
Pesynrarture cBueTENCTBAT 32 TOBA, Y€ MaJIKa 4acT OT YUUTEIHUTE
ca BIW3aJM B pOJISITA Ha JKEpPTBAa HA TOPMO3 OT CTpaHa Ha
ChYYCHHIIUTE CH.

Did you ever become an abuser of school bullying during your school years?

Percent

never rarely sometimes frequently

Did you ever become an abuser of school bullying during your school years?
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Queypa 2. Omeosopu Ha evnpoca. ,, Haxoea cmasanu au cme ceudemen
HA YYUTUUEH MOPMO3 O 8peMe HA YYeHudecKkume cu 200uHu? *

Tpetuar u nmocnefeH OT TSIX M3CIEABa Jald XOpara, ydacTBalld B
W3CIE/BAHETO IO BpeMe Ha paboTara CH Karo YYWTeN, ca
3a0ensi3any ciydyaud Ha TopMo3 B yuuiuine. KakTo craBa sicHO OT
pe3yATaTuTe OT MPOYYBAHETO, KOUTO Ca TMPEACTABEHU B
cienBaiara Tabymia u auarpama, 45,6% ot xopara B U3BajKara ca
OTTOBOPWIIU ,,4€CTO WUiU ,.BUHAru®, a 28,5% oT u3BajgKarta ca
OTTOBOPWJIU ,,HUKOTA"* UJIH ,,pSIIKO ™ HA TO3U BBIIpoC. Paznenenunero
Ha OTTOBOPUTE € JIOKA3aTEeJICTBO, Y€ YUUTEIHUTE HE Ce COMBCKBAT C
SIBJICHUETO 3a IbPBHU BT, TO UM € MO3HATO OT POJsATa UM Ha
YUYCHUIIH.

How often during your tenure as a teacher do you come to your attention incidents of school bullying?

30

Percent

never rarely sometimes freguently always

How often during your tenure as a teacher do you come to your attention incidents of school
bullying?
Queypa 31. Omeosopu na svnpoca: ,, Konxo uecmo no epeme na

pabomama cu Kamo yuumen nOIYy4aeame UHGoOpmayus 3a UHYUOeHmu
Ha yuunuujeH mopmos?

3.3 Pe3yJiTaTH OT OLIEHKATA HA YYUTEJIUTE 32 OTHOLIEHUETO UM
KbM TOPpMO03a

PesynTature OT BBOPOCHUKA 3a OTHOIIEHHMETO KbM TOPMO3 ca
MPEACTaBEHU Upe3 MPEACTABSHE HA PE3YNTATUTE OT 6 XUITOTETUIHHI
CUTyallM¥, TPEICTaBeHH B TMpeAMIIHATa TIaBa. l[IppBara
XUIMOTETUYHA CUTYaIlMs € MHIIUICHT Ha BepOaleH TOpMO3, BTopaTa
€ WHIMJCHT Ha KUOEPTOpPMO3, TpeTaTa € WHIIMACHT Ha COIIMAIHO
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W3KIIIOYBAHE, YETBBbpPTAaTa € WHIMICHT Ha (U3MYecKa arpecus,
reTaTa € MHIICHT Ha BepOalieH TOPMO3 U IIecTaTa € MHIUISHT Ha
peNaloOHeH TOPMO3.

Pe3ynmamume om npunosxcenama t-mecm npoyedypa noxazeam,
ye NoILM HA U3CTIe08aHUME TUYA — YUUmenu OKA36d 6lUsHUE 8bPX)Y
u3bopa um Ha cmpamezusi 3a CNpagsaHe ¢ MoOpMO3a 6 YYUTUWHA
cpeoa.

Te3u pesynraté MOTBBPKAABAT XWIOTE3a 2, a WMMEHHO
npejroigaraMe, 4e MOJbT Ha M3CIECABAHUTE JIMIA — YYHUTEIH €
MPEIUKTOP 3a M300pa Ha CTpaTerus 3a CIpaBsHE C TOpMO3a B
yauiuiie. MbXKeTe NpeanoyuTar ja padoTAT ¢ JKepTrBara Ha
TOPMO3, JIOKATO JXEHUTE BKIIIOYBAT y4aCTUETO HA IPYTH Bb3PACTHHU.

3.4. Pesyaratu oOT XHMINOTETHYHHUTE CHTYaUMH OTHOCHO
CIIpaBSIHETO C TOPMO3a

CrnenBamusar W TMOCIENEH U3IMOJ3BAaH BBIPOCHUK H3CIIEIBA
cnpaBsiHeTo ¢ Topmo3a (Bauman, Rigby & Hoppa, 2008). Tou
M3MepBa CTpaTerunuTe, KOUTO YUYUTEINUTE ca CKJIOHHHU J1a U3I0JI3BaT,
3a Jla Ce CTPaBAT C MHIUACHT Ha YYWIHIIEH TopM0o3. KOHKpEeTHUSAT
BBIIPOCHUK  BKJIIOYBA KpaTka BbOOpakaemMa XHUIOTETHUYHA
CUTYaITusl, B KOSITO YIEHUK MHOTOKPATHO IMOJTy4aBa MPsK U HEMPSIK
YYWINIIEH TOpMO3 (BepOaiHa (hopMa M COLIMATHO U3KITIOUBAHE):
,,12-TO/IMIIIEH YYEHUK € MHOTOKPATHO JIpa3HEH W TICYBaH OT JIPYyT
MO-CUJIEH YYEHUK, KOMTO YCHemHO € YOenun ApYrd y4eHUI Ja
M30sTBaT JKepTBATa KOJIKOTO € Bb3MOXKHO IoBeue. B pesynrar Ha
TOBA )KEpTBaTa Ha TOBa MOBEJCHHE CE YyBCTBA sII0CaHa, HEIlaCTHA
Y 4€CTO M30JIMpaHa.

XuImoTeTuyHaTa CUTyallMsl € TMOoclie[iBaHa OT 22 HU3peYCHUS
OTHOCHO BB3MOXHHTEC HAYMHHM 3a CIpaBsHEe C WHIUJICHTA,
NPUAPYXKEHU OT mercreneHHa ckana Ha Jlukepr. IIspBoTO
u3peueHue € ,,0M HacTOsBal HACWIHHKBT aa cope”. Cropen
pe3ynTaTuTe OT MPOYYBAHETO, KAKTO € MPEJCTaBeHO MOAPOOHO B
cienBaiara Tabnuna u guarpama, 89,7% OT u3BagKaTa OTrOBapsIT
,,CBhC CHUTYPHOCT WJIM BEPOATHO OWX ro HampaBwi™, korato 0% oT
W3BaJIKaTa OTroBapsT ,,ChC CHTYPHOCT HE OMX WJIM BEPOSTHO HE TO
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npaBu". Pe3synraTuTe TmOKa3BaT CyOGKTMBHAaTa TOTOBHOCT Ha
YUUTENIUTE Ja MOTaT Ja MOBJIMSAT HAa Pa3sBUTHUETO HAa TOPMO3a B
YUUJIUIIE, Harjacata UM 3a CIpPaBsiHE C HETO € MOJIOKHUTEIHA.

Obwusam ananuz Ha NOLyYeHume pe3yimamu NnoKd3ed, ue
Ko2amo ca UH@OPMUPAHU 34 CUMYAYUsi HA MOPMO3 8 Yuuiuuje,
uscneosanume auya — yuumenu NpAKO A CEbP38AmM  C
npogecuonanHume cu ameadcumeHmu u omeogoprocmu. Te
Hacoueam pabomama cu ¢ yyeHuyume U Hali-6eve ¢ HACUTHUKA U
Jrcepmeama.

Te oOcwxaaT mpobiema ¢ Koierute cu (cTparerus 4, IpoueHT Ha
MI0JIOXKUTENIEH OTroBOp OT 91,3%) 1 HacouBaT BHUMaHUETO CU KbM
HAacWJIHMKA (cTparerusi 1, MPOLIEHT Ha MOJIOXKUTEIEH OTTOBOP OT
89,7%), KaTo CIIOACIIAT 3arPH>KEHOCTTA CH 33 TIOBEJICHUETO MY U C€
OMMTBAT J1a MY MOBJIHSAT (A2 ce AbPKH MO-TH00E3HO) — cTpaTerus
9 ¢ nuama3zoH Ha mojoxurteneH ortroBop ot 80,6%. Camute
CTpaTernuu BKIIIOYBAT JACHHOCT, KOATO € MEepCOHAIM3UpaHa CIIOpeT
poJsiTa.

1. CamocrosTenHa paboTra ¢ HacWJIHUKA, OOCHXKIaHE Ha
aITepHaTUBM 3a I[0J0OpsSBaHE Ha CUTyalusTa Ha TOPMO3
(ctpaterus 12 ¢ oOxBar 77,9), moamomaraHe Ha TMpoiieca Ha
MTOBUIIIABAHE HAa CaMOUYYBCTBUETO MY, Taka Y€ TOH /Ja He UCKa Ja
Topmo3u (ctpaterus 19 ¢ o6xBat 72,2 )

2. Pabora Hacame c xepTBaTa Ha TOPMO3 4pe3 HAChpuaBaHE Ha
CHOJIeNsIHE Ha cay4BamoTo ce (ctpaterust 17 ¢ ooxBat ot 77,9%),
OTKpUTa ,KOHPpOHTAalMA C HacwiIHMKa (cTpaterus 6 ¢
MOJIOKUTENTHO TOKpUTHE OT 65,8%) M cpemia ¢ poAauTenuTe 3a
n3pa3siBaHe 3arpHKEHOCT 3a MCUXOJIOTMYECKOTO 0JIaroChCTOSHUE
Ha jaereTo cu (ctpaterus 15 ¢ uzpas 76,1%)

3. Cpema ¢ ponutenure Ha HacuiaHMKa (ctparerus 20, oOxBar
79,9%) W y4eHMIM C Y4YaCTHHLUTE B CHUTyallMsiTa Ha TOPMO3
(HaCUITHUK U JKepTBa), 3a Ja MpeUIoKaT HAauMHU 3a TOJ00psIBaHE Ha
cutryauusara (crparerus 5, ooxsar 79,4), 3amoTo npoOIeMbT He
TpsiOBa na Oblae urHopupanu (crparerusi 18 c orpulateneH
nuanasoH ot 78,7%).
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4. Twpcene Ha oMot oT yuuiuiiHaTa oomHocT ([lemarornuecku
ChbBET, cTpareruss 13 ¢ mnonoxureneH auanazoH ot 74,5%) u
PBKOBOJCTBO (cTpaTerusi 14 ¢ mMoJOKUTENCH HUara30H Ha OICHKa
74,5%)

5. Tlo-manko wu30upaTeaTHO OT YYUTENUTE € MPUJIAraHeTo Ha
HaKa3aHWe KbM HACHIIHUKA (CTpaTerus 3 ¢ TOJOKUTEIICH AHAIa30H
oT 65,8%) M OCTaBSIHETO HAa YYEHMIIUTE Jla C€ CIIPABST CaMHU ChC
cuTyanusara Ha TopMo3 (cTpaterus 10 ¢ quana3oH Ha MOJIOKUTETHA
orieHka oT 49,1%)

3.5. M3moJi3BaHM CTPaTerum 3a crpaBsiHe ¢ TOPMO3a.

IIpenn npeacraBsHeTo Ha edekra Ha jgeMorpadcekure
XapaKTePUCTUKU BbPXY OTTOBOPUTE HA PECIIOHJIEHTUTE CE CUUTA 32
MOAXOIALIO /14 CE IPEJCTABAT CTPATETUUTE 3a CIIPABSHE C TOPMO3a,
KOUTO TMPOU3THYAT OT 22-T€ MNPEJIOKEHUs, IPEICTaBEeHU B
npeaxoaHus naparpad, MO HauyMHA, IPEJCTaBEH B INpeIXOiHaTa
rinaBa. Cnopesa pe3yaTaTUTe OT M3CJIEJBAHETO CE YCTAHOBSBA, Y€
Hail-uecTo uznonzeanama cmpamezus e masu, KOsIMo ce OMHACs 00
HAKA36AHEMO HA HACUTHUKA, Cle08anHa Om me3u, KOumo ce
omHacsam 00 6KNOY6AHEMO HA OpYy2U 6b3PACMHU 6 npoyeca Ha
npeooonsasane u masu, KOsSimo ce Omuacs 00 cmpame2uu, HaCOYeHu
KbM HACUTHUKA U Jicepmeama, 00Kamo nocieOHama onyus e masu,
KOAMO 6KNI0Y6a cmpame2uu 3a ucHopupane Ha geromena. Toea
noomewvpocosa Xunomesa 1.

punishment

oo 1,00 2,00 3,00 4,00

Mean



Queypa 4. Cmpamezuu 3a cnpassiHe ¢ mopmosa

3.6. BiunsiHue Ha 1M0J1a HA YYUTEJIUTEe BbPXY CHPaBSIHETO C
TOpMO3a

B To3u maparpad ca npeacraBeHH pe3yinTaTUTe OT MPHIIOKEH t-
TECT 3a JBE HE3aBUCHUMH W3BaJKH, OTHOCHO TBHPCEHE Ha
CTAaTUCTHYECKH 3HAYMMHU pa3IMKd B HAYWHA, 10 KOWTO
W3CIIEABAHUTE JIMIIA OT JABaTa IOJIa U30UpaT OT 5-Te pazIudyHH
CTpaTETHH 3a CIpaBsHE C TOPMO3a.

Tabauya 5 . Pe3ynmamu om t-mecm.

Std.

ITon Ne | Mean Deviation t p-value
Muexkn | 119 | 1,9916 | ,87390

KepTBa Wemcku | 144 | 2,3177 | 91138 :0,242 0,004
Muexkn | 119 | 2,0420 | 67240

HACHITHAK Wencku | 144 | 1,9569 | ,60910 1,075 | 0,283
Muexkn | 119 | 3,2303 | 92155

HTHOPHPAHTE | weenen | 144 | 3,8722 | ,83477 9522 0,000
Muexkn | 119 | 2,0235 | ,56339

BB3PACTHH o erckn | 144 | 1,7694 | ,55687 3,664 | 0,000
Muxkn | 119 | 1,8627 | ,70566

HAKA3ARMC o onckn | 144 | 1,5671 | ,52900 3,776 | 0,000

Cropen  pesynraTuTe OT H3CIEABAHETO C€ OTKpuBar 4
CTAaTHUCTUYECKU 3HAYUMH PA3JIUKH MEXIY CTpPAaTeTUUTE MEXIY
nBara nona. [lo-koHKpemHuo, muvceme om u38a0Kama no-4ecmo
uzbupam cmpamezuume, KOUMoO ce OMHACAM 00 dHcepmeamad
(p=0.004) u me3u, Koumo 6KIOUEAM USHOPUPAHE HA 58NEHUENO
(p=0.000), ookamo om Opyza cmpana HceHume om U38a0Kama no-
yecmo uzbupam cmpamecuu, KOUMO GKIUBAM yudacmue Ha
ev3pacmuu (p=0.000) u makusa, 6xkIOUEAWU HAKA3AHUE HA
nacurnuxka  (p=0.000). Tesu pe3yrmamu  noOmMEvLPAHCOABAM
Xunomesa 2, a uMeHHO npeonoaazame, ye noabm Ha Ucied8anHume
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auya — yuumenu e npeOukmop 3a uszbopa Ha cmpameus 3da
cnpassne ¢ mopmosa 6 yuunuwe. Muvoiceme npeonoyumam oa
pabomsam c dcepmeama HaA MOPMO3, OOKAMO HCeHUme BKI0UEAM
yuacmuemo Ha Opy2u 8b3paAcmHuu.

3.7. BiusiHue HAa Bb3PacTTa HA YYUTEJIUTE BHPXY CIIPABSIHETO
¢ TOPMO3a B YYMJIHIIIE

B To3u naparpad ca npencraBenu pesynrature or ANOVA, Taka
Ye MMa CTAaTUCTUYECKH 3HAUMMU DPA3IMKH B HAa4YMHA, MO KOHTO
XOpara Ha pa3id4Ha BB3pACT OTroOBapsAT OTHOCHO 6-Te
XUMOTETUYHU CUTYaIlMH Ha TOPMO3, IPEICTaBeHH MO-PaHo, U B 5-
T€ pa3M4HM CTpaTerud 3a chopaBsHe ¢ TopMo3a. Cropen
pe3ynTaTuTe OT U3CIEABAHETO B MbPBATa XUIOTETHYHA CUTYyallUs
xopara Ha Bb3pacT 35-50 roauHu ca Mo-CKJIOHHHM Jia C€ HaMecCsT B
Ta3W CHUTyalus, OTKOJIKOTO Xopara moj 35 roaunu (p=0,003).
Crnopen pe3ynraTUTe OT M3CJIEABAHETO BHB BTOPAaTa XUIOTETHYHA
cuTyanus, xopata Haja 50 TOJUHM ca MO-CKJIIOHHH Ja C€ HaMECsT B
Ta3M CUTYyaIus, OTKOJIKOTO Xopara noj 35 rogunu (p=0,014). Chiio
Taka, CIOpel pe3ylTaTuTe OT U3CIeABAaHETO B TpeTaTa
XUIIOTETUYHA CHUTYallWs, XopaTra OT pa3InyHu BB3PACTH HE
pearupar 1o CTaTUCTUYECKU 3HAUYUM pas3indeH HaunuH. OCBEH TOBa,
CTIOpEe]] PE3YJITaTUTE OT U3CIIEIBAHETO B UETBHPTATA XUIIOTETHYHA
CUTyallUs, XopaTa OT pa3JIMYHU BB3pacTH HE pearupar IIo
CTaTUCTHUYECKH 3HAYMM paziuieH HauuH. Criopen pe3yiaTaTure oT
U3CJIEIBAaHETO B TeTaTa XUIOTETHYHA CUTyalus xopaTta Hajg 50-
TOJMIITHA BH3PACT Ca IMO-CKJIOHHHU J]a CE HAMECST B Ta3W CHTYyallus,
OTKOJIKOTO Xopara moja 35-ropumba Bb3pacT (p=0,002). Ocsen
TOBa X0Oparta Ha Bb3pacT 35-50 roAuHM ca ChIIaCHU C U3PEUYEHUETO
,,DUX C€ CMYTHJ OT MOBEJIECHUETO HAa HACHJIHUKA M OMX M3MUTBAI
ChCTpaJlaHWE KbM JKepTBaTa* MoBede OT Xopara noj 35 TroJuHU
(p=0,003). Cmopen pe3ynTratuTe OT HU3CIEABAHETO B IIecTara
XUIOTETHUYHA CUTYallls XopaTa Ha Bb3pacT 35-50 roguHu ca mo-
CKJIOHHM J]a C€ HaMeCsT B Ta3u CUTYAIHsl, OTKOJIKOTO XOpaTa Mo
35 rogunu (p=0,020). OcBeH ToBa xoparta Ha Bb3pacT 35-50 roauHn
ca ChIJIACHU C U3PEUYCHMETO ,,BUX ce CMyTHII OT MOBEIEHUETO Ha
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HAaCWJIHMKA ¥ OMX M3MHUTBAJ ChCTPAJaHHUE KbM ,, KepTBaTa* moBeue
ot xopara nox 35 rogunu (p=0,039). Cnopeo pezyrmamume om
uzcne0sanemo ce OmKpueam 4 cmamucmuyecKu 3Ha4UMU pasiuxu
Medicoy cmpamezuume medcoy xopama Ha pasiuyna evspacm. Ilo-
KOHKpemHo, xopama Haod 50 200unu om u3zeaokama no-yecmo
uszdbupam cmpamecuume, KOUMO Ce OMHACAM 00 JdHcepmeama
(p=0,004) u cmpamecuume, KOUMo ce OMHACAM 00 HACUIHUKA
(p=0,004), omxoakomo xopama Ha év3pacm noo 35 200unu u
xopama Ha 8v3pacm 35-50 200unu uzeaokama no-vecmo usoupa
cmpamezuume, KOUMO 6KIIOYU8AM AH2ANCUPAHE HA 6b3PACMHU
(p=0,034) u mesu, exmousawu naxazanue na nacurnuxa (p=0,010),
omKoIKOmo xopama Ha 6vspacm noo 35 eoounu. Tosa
noomewvporcoasa Xunomesa 4.

3.8 BiiusiHue HA TOAUHUTE MPENOIABATEJCKH CTAaXK HA
YUHUTEJIUTE BbPXY CHPaBSIHETO ¢ TOPMO3a Cpe/l yYeHUUTe

B To3u maparpad ca mpencraBeHu pesynratute oT ANOVA.
Tbpcu ce HAIMYKE HA CTATUCTUYECKH 3HAYMMU Pa3IuKU B HAUMHA,
M0 KOUTO YYUTENUTE C pa3lIuYHU TOAUHH YUUTEJICKH OIHT
MOAXOXKAAT B 6-T€ XHUIMOTETUYHW CUTyalldd Ha TOPMO3,
MPEACTaBEHU MO-PaHO, U B 5-T€ pa3IMuHU CTPATETUH 32 CIIPABSHE C
topmosa. Cropen pe3yirature OT W3CJIEeIBAaHETO B IIbpBara
XUNOTETHUYHA CUTyalus, xopara ¢ 11-20 roguHu onut cMsTar, 4e
Ta3u XUMOTETUYHA CUTYAIIH € TIO-T€KKa B CPABHEHUE C YUUTEIUTE
¢ 31 wimu noseue roauau onut (p=0,006).Criopen pe3ynraTute oT
W3CIIEJIBAHETO BBHB BTOpATa XUIOTETUYHA CUTyaIlus, xopara ¢ 31
WJIY TIOBEYE TOJIMHM OIUT Ca MO-MAJIKO CKJIOHHHU Jia C€ HAMECST B
Ta3u CUTYyaIus, OTKOJIKOTO xopara ¢ 11-20 roguau onut (p=0,030).
Cpo Taka, crnopes pe3yiaTaTUTE OT H3CIEIBAHETO B TpeTara
XUTIOTETHYHA CUTYaIUs, YYUTEIUTE C PA3JIMUHUA TOAUHU YIUTEICKH
OMUT HE pearupar Mo CTATUCTUYECKH 3HAUMM PA3TUYEH HAUYMH.
OcBeH TOBa, CIIOpea pe3yATaTUTE OT M3CIEABAHETO B YETBBPTATA
XUMOTETUYHA CUTyalusl, yuutenure ¢ 31 uiv noeye roguHu ONUT
ca TO-MaJIKO CKJIOHHU Jia CE€ HAMECST B CUTyal[UsATa Ha TOPMO3,
oTkonkoTo xopata ¢ 11-20 romuuu omwut (p=0,022). Cnopen
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pe3ynTaTuTe OT W3CIEIABAaHETO B IeTaTa XUIOTETHYHA CUTYyalus
YUUTEIUTE C PA3IUYHHU TOJUHU YUUTEJICKH OIUT HE pearupar Io
CTaTHUCTUYECKH pa3nuueH HauuH. Cropen pe3yiaTaTUTe OT
W3CIIE/IBAHETO B IlI€CTaTa XHUIIOTETUYHA CHUTyallds XopaTra C
Pa3IMYHU TOAMHH YUYUTEJICKHU OMUT HE pearupar 1o cTaTUCTUUECKH
paznuueH HauuH.Cropes pe3yiTaTuTe OT U3CIEIBAHETO CE OTKPUBA
1 crarucTUyecku 3HaUMMa pa3ilKa MEXAY CTpaTerHuTe MEeXIy
XOpa C pa3IMyHU TOAMHU YUMUTEJICKH Onut. [lo-konkpemHo,
yuumenume ¢ 21-30 2o00unu yyumencku onum om u36aokama no-
yecmo uzbupam cmpamezuume, KOUMo ce OMHACAM 00 HACUTHUKA
(p=0,015), omkonxomo xopama c 1-10 200unu yuumencku onum.
Tosa noomewvpoicoasa uacmuuno Xunome3sa 5.

4. TACKYCHS

KakTto crana sicHO OT PE3YITATUTE OT HACTOAIIOTO M3CICABAHC,
Y49acCTBAIIUTC YYUTCIH BAPBAT, Y€ YUUIIUITHUAT TOPMO3 € CEPHUO3CH
HpO6JI€M U TI0OKa3BaT BHCOKO HHBO Ha CBIPHUYACTHOCT KbM
JKEPTBUTC HAa YUUIIUIICH TOPMO3 U 3adBsABAT, Y€ €Ca I'OTOBU Ja CC
HaMeCAT, 3a Aa CC CHpaBAT € HMHOUACHT B YUYWJIMIIC TOPMO3.
KOHKpCTHI/ITe KOHCTaTalliki ¢a MHOTI'O O6CH_IaBaH_[I/I 34 CIIpaBsgHE C
YUUIUIIHUA TOPMO3, TBhH KaTO HarjlacuTe Ha YUUTCIIUTEC 11O TO3H
BBIIPOC CHUJIIHO BJIMAAT BBPXY pCaKOUATa UM KbM PaA3JIMYHUTC
CJIydau Ha YYUJIMIICH TOPMO3.

MHOTr0 MOJOXHUTEIHO €, Y€ YYHTCIUTEC B M3BajJKaTa TPETUPAT
YUWJIMIIHUS TOPMO3 KaTo cepuo3eH mpodieM. Bn3rinemute Ha
VYHUTEINTE 32 CEPUO3HOCTTA HA JIAJCH MPOoOJIeM OKa3BaT BIIMSHUC
BbPXY HaMEpPEHHETO MM Ja C€ HaMeCAT, Thil KaTo KOJKOTO IIO-
rojsiMa CTOHHOCT W CEPHO3HOCT MpHUIABaT HA JaJeH poOIeM,
TOJIKOBA ITO-BEPOSATHO € J1a IpeArprueMar 1eicTBus 3a 6opba ¢ Hero.
ToBa ce TOTBBpXkJaBa OT peaulla MPOYIBAHUS, CIIOPE]
KOHCTaTallMUTe HAa KOWTO KOJKOTO II0-CEPUO3EH € YUUTEIST,
CUHMTalKH WHITUACHTA Ha YYUJIUIIICH TOPMO3, TOJIKOBA MTO-BEPOSTHO
e na ce HamecaT B Hero (Ellis & Shute, 2007; Bauman & del Rio,
2006; Kpeir u ap., 2000). KakTto ce oka3Ba, BUCOKaTa CEpUO3HOCT,
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KOSITO C€ MPHUIKCBA HA MPOOJIeMa ¢ YYHIIUIIHKS TOPMO3, MOKa3Ba
MO-TOJISIMa TOTOBHOCT 3a 60opOa ¢ Hero. [Ipenuminu n3cienBaHus
CBIIIO TaKa MOKa3axa, 4e KOraro y4uTeINTe He CMSTAT TOBEACHUETO
Ha TOPMO3 32 CEPHO3HO, T€ IMOKA3BAT MACUBHO OTHOLICHUE U HIIH
13001110 HE Ce HaMeCBart, 3a Jia Ce CIPABST C HEro, K CE HaMeCBaT
110 Hee(l)eKTI/IBHI/I U TNOBBPXHOCTHHU HAYUHH. CJIeI[OBaTeJIHO
yOSXKICHUETO HA YUUTEIHUTE, Y€ YIHIUIIHUAT TOPMO3 € CEPHUO3EH
mpo0JieM, € MOJIOXKUTENIeH o0pa3el] 3a CIpaBsHe C HETO, Thil KaTo
TOBa YOEXIEHHE MPEIBMKIA IMO-TOJsIMa BEPOSTHOCT 3a aKTHBHO
OTHOIIIEHHE, MOOMIU3AIIUS U JCUCTBHS 3a CIIPABSIHE ChC CIYYanuTe
Ha YYUITUIIEH TOPMO3.

Karo B3emeMm mpeaBuJ TeopHsTa 3a IUIAHMPAHOTO IMOBEACHUE
(Ajzen, 1991), cnopen KOsATO TMOBEACHUETO HA JA/IEHO JIUIE Ce
orpejiesis OT HaMEPEeHHETO My Jia H3BbPIIM TOBa IIOBEJCHHE,
pa3bupame, 4e YyUUTEIUTE, KOWTO H3pa3siBaT >KEIaHHWE Ja Cce
HaMecAT B Cily4ail Ha TOPMO3 B Yy4YWJIHLIE, ca MO-CKJIOHHHM Ja
HampaBsAT Taka. Kakro craBa SCHO OT MeXAyHapoaHarta
JaUTeparypa, YUMUTEJIUTE pasriexJaT WHUOUACHTHTE Ha SBEH
VUWUJUIIEH  TOPMO3  II0-CEPHO3HO,  M3OUTBAT  MO-TOJsIMa
CBIIPUYACTHOCT KbM JKEPTBUTE HA OTKPUTO NIOBEJICHUE HA TOPMO3 U
ca MO-CKJIOHHH J1a C€ HaMECST B TsX, 32 pa3jiuKa OT MHIUACHTUTE
Ha CKpUT yumiuiieH Topmo3 (Yoon & Kerber, 2003). ; Bauman &
Del Rio, 2005; Bauman & Del Rio 2006; Byers, Caltabiano &
Caltabiano, 2011; Craig, Bell & Leschied, 2011).

B npenuiinu n3cnenBaHus ce J0Ka3Ba, ye yUYUTEITUTE HE CMATAT
WHIMJICHTHTE HA TIPUKPHUT TOPMO3 32 TOJIKOBA CEPUO3HU, KOJIKOTO
WHIUACHTUTE Ha SBEH YYWIMILIEH TOpMO3. B Te3n mpoyuyBaHus
YUUTEIUTE OLICHSBAT CIIy4auTe Ha PU3NYECKO U BepOAIIHO HACUIIHNe
KaTro MO-CEepUO3HH, HO HE MpUIaBaT ChIIaTa CEPUO3HOCT Ha
WHIMJICHTH KaTO COIMATHO M3KJII0YBaHe U Kubepropmo3 (Boulton
et al, 2001; Byers, Caltabiano & Caltabiano, 2011; Bauman & Del
Rio, 2006; Kpetir, XeanepchH u Mbpdu, 2000). Te cwimo Bspsar,
4ye CKpuTuTe GOpMHU Ha TOPMO3 B YUWIIHIIE Ca HOpPMaHa 4acT OT
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Ch3PSIBAHETO M HE NPUYMHSABAT OE3MOKONCTBO HA YYEHHIIMTE U
JPYTU BPEIHU MTOCIIEIUIIH.

W Hakpasi, KakTo CTaHa SICHO OT IIPOYYBAHETO Ha JIMTEepaTypara,
VYHUTEIIUTEe Ca TO-CKJIOHHM Ja C€ HaMecAT B Clydad Ha SIBEH
YUUJIMINEH TOPMO3, OTKOJKOTO B CIy4aW Ha MPUKPUT YUUIHINCH
topmo3 (Byers, Caltabiano & Caltabiano, 2011). Ilo-koHKpeTHO,
YUUTEIUTE 3asBSBAT, Y€ € I0-BEPOSITHO Jla CE€ HAMECAT TpHU
WHIMJICHTH Ha (U3HYECKO YUYMIIUIIEH TOPMO3, JOKATO CHIIOTO HE
BXU 32 MHIMJICHTH HA pealloHeH ydriuiieH Topmo3 (Boulton,
Down, Fowles & Simmonds, 2013), mopu koraro camute Te ca
oumn cunerenu Ha wHIUAeHT (Kpeir, Xennepcsn u Mbpow,
2000). Usrnexna, 4ye yuuTenuTe NpUIaBaT CIICUAIHO 3HAUEHUE Ha
¢dusnueckuTe KOH(QIMKTH, JOPH KOraTO T€ HE IPEICTaBIsABAT
YUWJIMILEH TOPMO3, KaTO B CHLIOTO BpeMe HE Bbh3HaAMepsBaT Ja ce
HaMECBaT B CHUTYaIlUU ChC COIMATHU W EMOIMOHAIHH DPa3XOJIH,
Kato ckputu popmu Ha Topmo3 (Batsche, 1997).

W HacTOSMIOTO NMpOyYBaHEe yCTAaHOBH, Y€ MMa pasjvka B u3dopa
Ha CTpaTerus 3a CHpaBsHE C TOPMO3a. YUHTEIUTE B HACTOSIIATA
M3BaJIKa MOKa3BaT, Y€ € MO-BepOsTHO Ja ce HaAMECHT, 3a Jla CIpar
¢u3nueckata Wi BepOajHAaTa araka, B CPaBHCHHWE C aKTa Ha
COLIMAJTHO M3KItouBaHe. Ta3yu KOHCTaTalus MOXe Jla € CBbp3aHa ¢
¢dakTa, Je cliydanTe Ha SBEH YYWIHIIEH TOPMO3 Ca IMO-JIECHU 32
OTKpHBaHe, JIOKaTo CKpuTara ¢opMa He € JecHa 3a 3abens3BaHe U
npennpuemane Ha aeiictBus (Bauman & Del Rio, 2006; Yoon &
Kerber 2003; Craig & Pepler, 1997 ). OcBen ToBa HEeHamecaTa B
CJIy4aii Ha OYEBHUICH YYWJIUIICH TOPMO3, KaTO HampuMmep MmoOoi
HaJ YYEHHUK, C€ CYHTa 3a MO-OCHIUTEIHO U HEMPUEMIIHBO OT
WHITUCHTA Ha COIMATHO M3KI0uYBaHe. CrenmupuIHOTO TPETUPAHE
Ha CIy4auTe Ha MIPUKPHUT TOPMO3 00ade € MOTPEIIHO U IOPU OMACHO
32 JKEPTBUTE HA YYWIUIICH TOpMO3. CKPHUTHAT BHJ TOPMO3 B
YUWJIMINE UMa CHIIO TOJKOBA M JOPH MO-CEPUO3HH ABITOCPOYHU
TTOCIICVIIN 32 PU3NIECKOTO U IICUXUIESCKOTO 3/IpaBe HA KEPTBHUTE,
TAXHATA COIMANIM3AINS U aKaleMUIHnTe UM nocTikeHus (Nishina
& Junnoven, 2005), ciegoBarenHo He TpsSOBa Ja ce MOJIEHSIBA U
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npeHeOpersa, Karo MO TO3W HA4YMH JONPHUHACS 3a HEroBOTO
pasmpocTpaHeHre. Bb3 OCHOBa Ha TOPHUTE KOHCTATAIlMH OUXME
MOTJIM J1a KaxeM, 4e 4pe3 HHQOpMHpaHE HaA YYHUTEIUTEe 3a
CEpUO3HOCTTAa Ha SIBICHHETO YUYWIHIIEH TOPMO3, KaKTO W 4pe3
MOBUIIIABAHE HA TSIXHOTO HUBO HA CHIPHUYACTHOCT C MPHUIATaHETO
Ha MOAXOJAIIM MPOrpaMu, MOTaT Jla Ce yBeJIMYaT IIAHCOBETE 32
MHTEPBEHIIMS 32 IOCTUTaHE HA IIPEBEHIINS, aKO HE U eIMMUHUPAHE
Ha sBieHueTo. Criopea JOKIIaquTe Ha YUUTEINTE 332 CTPATETHHTE,
KOUTO OuXa HW3MOJN3BajlM, 3a Jla C€ CIpaBAT C MHIMACHT Ha
VUUJIUIIEH TOPMO3, HAaW-MOMyJsipHATa TaKTUKA € HaKa3aTeIHHST
Meton. KakTo craBa fiCHO OT pe3yinTaTUTe OT H3CIEIBAHETO,
MHO3WHCTBOTO OT YYUTENUTe Ouxa MpeAnpuenu AeucTBus, 3a a ce
CIpaBIT C WHIMACHT HAa TOPMO3 B YYWIWIIC, TBH Karo
,ATHOpUpaHETO Ha (eHomMeHa He M3IMIexkaa LIUPOKO
pasnpocTpaHeHa cTparerus. ToBa € B ChOTBETCTBHE C TSIXHOTO
U3sIBJIICHHE, Y€ ca TOTOBHU Jla CE HaMeCAT B cllydad Ha TOPMO3 B
yauuiie. ChOTBETHO U B IPEIUIITHY ITOA00HH H3CIICBAHUS CTaHA
SCHO, Y€ yYUTeNIuTe He Omxa mpeHeOperHaiu mogoOHO ChHOUTHE
(Bauman, Righy & Hoppa, 2008; Sairanen & Pfeffer, 2011).
OOpaTHO, B MO-paHHO MPOYYBaHE, JOCTa TOJSAM TMPOIEHT OT
yunurenure (25%) cmsTaTr, ye npeHeOperBaHeTO Ha ciydall Ha
TOpMO3 B yuumiuie € none3Ha npaktuka ( Ilepsn u np., 2010;
CtuBbHCHH B CMmuT, 1989).

[Ipenmonara ce, 4e ¢ BpeMeToO IIe e YBeIHud WH(OPMUPAHOCTTA
Ha YYUTEIIUTE OTHOCHO MPOOJIeMa ¢ YUWJIMIIHUS TOPMO3 U KOJIKO
Bpe/Ha MOKe J1a ObJie TuIcara Ha HaMeca OT CTpaHa Ha yYUTels.
MHoro oOHanexaaBanl € GakThT, Y€ YUYUTEITUTE BeUe HE CMSTAT
WUTHOPHPAHETO Ha SBIEHUETO 3a TMOAXOMSIIO OTHOIICHHE 3a
ciupaBsine ¢ Hero. Koraro ce mpeHeOperHe mpoOiieM ¢ TOJIKOBa
CEpUO3HU TOCTEAUIIN 32 JKEPTBUTE, TOM HMMa TEHIEHIUS Ja Ce
pasnpocTpaHy, TMPUYHHSIBAWKK OIe IMO-TOJIIMa Bpeda Ha
3aCcerHaTHTE JIIIA.

KakTto Oe cmomeHaTo mo-rope, Hall-TOMyJsIpHATa CTpaTErHs 3a
HacTosIaTa u3Baaka Oeie aa ce padoTH ¢ KepTBaTa U HACHITHHKA.
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[IpenuuiHu  pe3yntaTd OT M3CIEIBaHUSA MOTBBp)KJIaBaT, ue
YUUTEIUTE TMPEANOYMTAT HAJaraHeTo Ha  HaKa3aHWs Ha
HACWJIHMLIUTE TIOBEYE OT JPYrd TMPAKTUKH 3a CIOpaBsHE C
yuniuinaus Topmo3 (Harris & Willoughby 2003; Bauman, Rigby
& Hoppa, 2008). Bbopekn Ye MHO3MHCTBOTO OT YUYUTEIIHTE
ABTOMATUYHO TOJKPENAT MPHUJIAraHeTO Ha HAKa3aTeTHUS METOI,
HeroBata epextuBHOCT € moj Bbrpoc (Ckubda, 2000). U3rnexna, ue
TO3W KOHKPETEH METOJl He JIONPHHACS 3a YyBEIMYaBaHE Ha
MOJYMHEHUETO Ha HAaCWIHMKAa M HE BOJAU J0 AaBTOMATUYHO
choTBEeTCTBUE (AMepuKaHCcku rnicuxosor, 2008 r.). B MHOTO Citydan
JOpU € BB3MOXKHO HAJJaraHETO Ha Haka3aHue Ja JoBeAe 10
MIPOTUBOMNOJOKHU Ha >KETaHUTE PEe3yNTaTH upe3 3acuiiBaHE Ha
HETOAYMHEHUETO U HexkenaHoto mnoBeneHue (Gottredson, 1989;
Shores, Gunter & Jack, 1993). OcBen ToBa He TpsiOBa da ce
npeHeOpersaT HETaTUBHHUTE TOCICAMIIM OT TO3M METOJ 32
nojiyyatenutre Ha HakazaHueto. CypoBHTE HaKa3aHHUs MOraT Ja
MPUYMHSAT CHJICH CTPEC U JIa TOBEAT JI0 OTMAIaHe OT YUHIIUIIE UITH
HeycrenHo 3aBbpuiBaHe HaBpeme (Hyman & Perone, 1998;
Bowditch, 1993). CnenmoBarenHo B ONHUTUTE 3a CIpaBsHE C
npobyieMa ¢ YYHIUIIHUS TOPMO3 UMa BEPOSATHOCT Ja ce Ch3Aaaar
nombJIHUTENTHU Tpobnemu. [lopaaum ToOBa OM OWJIO TMOJIE3HO
yuuTenure 1a 0baaT nHGOpMHUpaAHU 3a UTcaTa Ha €)EeKTUBHOCT B
HaKa3aTeJHUS METOJ W HETOBHTE HETATUBHU IOCJICTUIA U J1a
MpennoXkaTr Apyru mno-epexTuBHU crpateruu. OT apyra cTpaHa,
Pa3roBOPHT C HACUITHUKA, HH(POPMHUPAHETO MY 32 MPESIKUBSIBAHUATA
Ha JKepTBaTa M THPCEHETO HAa BB3MOXKHHU PEIICHHs] ca HIKOU
MpUMEpH 3a HEHaKa3aTeTHO OTHOIICHHE KbM HaCHITHUKA.

To3um KOHKpeTeH MeToa € e(EeKTHBEH METOJ 3a CIpaBsHE C
topmo3sa B yumiuiie (Smith, 2001; Griffiths, 2001; Smith & Sharp,
1994; Maines & Robinson, 1994; Duncan, 1996). [TonoxureaHure
pe3yaTaTH OT Hero ob6aye UABaT OT MPUJIATaHETO Ha CTIeU(PUIHA U
LIEJIEHACOUYEHHU MPOrpaMu Kato Meroaa ,,Crojenena 3arpuxeHocT
U MeTola ,,be3 BMHA®, KONTO M3UCKBAT BHUMATEJIHO IUIAHUPAHE,
oOyueHre Ha yYUTEIUTEe U Tpujlarale 3a IbJIbI IEPUOI OT BpeMe.
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MHoOTrO0 € TOJIOKHUTEIIHO, Y€ PEeIrIla YIUTEIH ChoOIaBar, 4e ouxa
W3MON3BAIM  HEHAKA3aTeIHW TAKTUKH, HO HEPaBHOMEPHOTO
MpUJIaraHe Ha Ta3W cTpaTerds 0e3 MpeJABapUTEIHO IUIAHHpPAHE H
oOydJeHHe ¢ MaJIKO BEPOSATHO JIa JIOBEE /IO CBHIIMTE PE3yJITaTH.

W mnHakpas, cmopen pe3yliTaTuTe OT W3CICABAHETO, JKCHUTE
MIPUITUCBAT TO-TOJIIMA CEPUO3HOCT HA CTATUCTHKATA 32 YUHITUIIHUS
TOPMO3 U Ca IO-CKJIOHHH J[a Ce HaMecT. M nmpeuIHu u3ciae1BaHus
MOKa3BaT, Y€ JKEHUTE Ca I0-HETATUBHU OT MBKETE OTHOCHO
cllydyauTe Ha TOpMO3 B yumiuiie. ToBa MoXke Ja UMa Hero o0mio ¢
XapaKTEPUCTHKHUTE Ha BCEKU TOJI, Thil KATO MBXKETE MPUEMAT B I10-
rojisiMa CTEIeH OT KEHUTE u3pasa Ha arpecus (Smith, 1984). Oceen
TOBa MBKETE Ca MO-MaJIKO IMOAKPEIISIIN )KEePTBATa, IOKATO JKEHUTE
ca mo-pazoupamu u nomkpernsimm (Rigby & Slee, 1991). Ocsen
TOBa, JKEHCKAaTa pojsl € MO-AMPEKTHO CBBp3aHAa C eMIaTHUATa
(Spence & Helmreich, 1978, kakto e nutupano B Craig et al, 2000).

5. I13BOJA

[To oTHomIeHWE Ha MHPBUS M3CIEIOBATENICKH BBIPOC, KOUTO
M3clie/IBa TIOTCHIIMAITHATE PEAKIIUU HA PECIIOHICHTHTE KBbM IIECT
pa3NMYHUA XUMOTETUYHH CHUTYyalldd Ha TOPMO3, Clie[lBa Ja ce
otOenexu crneqHoTo. OT 6-Te XUMOTETUYHH CUTYAIlUH, TaJeH! Ha
YYaCTHUIIUTE, TPU C€ OTHACAT 32 MHIUACHTH Ha KOCBEH TOPMO3, a
OCTaHAJIMTE TPH 32 HHIIUJCHTH Ha TIPSIK TOpMOo3. KakTo Moxe 1a ce
OYaKBa, CEPUO3HOCTTA HA CUTYaIUsATa, HO  YyBCTBAaTa, KOUTO TE3U
WHITUACHTH TIPESIN3BUKBAT y YIACTHUITUTE B H3CIICIBAHETO, 3aEHO
C Bb3MOJKHOCTTA 3a HaMeca B MHIIUJICHTA, Ca OLICHCHU II0-CUJIHO B
CIy9aWTe Ha JHPEKTeH TOpMo3. [lo-KOHKpeTHO, OT 6-Te
XUMOTETUYHU CUTYaIlUH, Ta3u, KOATO Oelle OleHeHa OT MOBEYETO
OT W3BaJIKaTa KaTo MHOTO CEpUO3HA WJIM CEpUO3HA, Oelle Ta3H Ha
¢dusnuecka arpecus (92% oT U3BaAKaTa s OIIEHUXA KaTO Takasa). B
nonbiaHeHne, moseue oT 80% oT U3BaaKaTa OLEHABAT UHIIUIECHTUTE
Ha KHUOEPTOPMO3 U COLMATHO M3KIIOYBAHE MO ChIUs HA4YMH. Bee
mak TpsOBa ma ce OTOeNeXH, 4e B OCTAHAIUTE TPHU CIIydast
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MPOLIEHTHT HA XOpaTa B H3BaJKaTa, KOMTO TU OLEHSBAT KaTo
CEpUO3HU WJIX MHOT'O CEpUO3HU MHLIUAEHTH, HaaXBBpIis 70%.

BbB Bpb3ka C BTOpPUS U3CIENOBATEIICKH BBIIPOC, KOWUTO
M3CJeBa CTPATErUUTE, Hal-uecTo N30MpaHu OT XOpara, y4acTBallu
B U3CIIEJBAHETO, 32 CIIPaBSHE ChC CIy4yal Ha TOPMO3 B YUWJIHILE,
TpsiOBa J1a ce OTOeNeXkH, 4e Hail-4yecTo M30UpaHaTa CTpATETHs €
Ta3u, HacCOYeHa KbM HaKa3BaHE HA HACUJIHMKA, IOKATO Te CJIEJIBAT C
MHOTO MaJIka pa3jiHKa OT I'bpBaTa, CTPATETUATA, KOATO HM3MOI3Ba
BKJIFOUBAHETO Ha JPYTU BBH3PACTHHU B CHPABSHETO C Mpoliema u
Ta3u, KOSATO € HacoueHa KbM JCHCTBHS, 3acsAralld HACWIIHHKA.
YerbpTaTa Hail-uecTo u3dbMpaHa CTPATErus € Ta3H, KOSITO BKIIOYBA
JeNCTBHS, HACOYCHH KbM JKepPTBaTa M HAKpasi, U HAUCTUHA C roJisIMa
pasnuka OT NpPEeaXoAHaTa, € Ta3W, KOSTO BKJIOYBA BbB3IJIEAA 3a
UTHOpHpaHe Ha peHOMEeHa.

B®B BpB3Ka ¢ TpeTHs M3CIEAOBATEICKH BBIIPOC, KOWTO 3acsra
edekra Ha gemorpadckute (HaKTOpH KaKTO BBPXY PEAKIMUTE Ha
PECTIOHIEHTHTE KbM IIECTTE XUIIOTETUIHN CUTYAINH, TaKa H BBPXY
MPEeANOYUTaHUTE CTpaTeruu 3a CIpaBsHE C MpoldiieMa, MBbPBO
TpsiOBa 1a ce oOTOeNexu, Ye TIOBEYEeTO OT jaeMorpadckure
(bakTopHUTe U3IJIEKAA BIUAAT B 1O-TOJIsIMA WM [TO-MaJIKa CTENEH Ha
OTHOIICHWETO Ha WHIuBUAWTE. [l0-KOHKpETHO, JKEHHWTE B
M3BaJKaTa U30MpaT MO-4ECTO OT MBKETE CTPATETUUTE 3a HaKa3BaHe
Ha HAaCHJIHHMKA, KOETO, ChUETAHO ChC CKIIOHHOCTTA Ha MBXKETE Jia
n30MpaT MO-4eCTO Jla UTHOpUpAT ciydad Ha TOPMO3 B YUMIIHILE,
MOXKE J1a JIOBeZe 10 3aKJIIOYEHHETO, Y€ KEHHUTE ca C IOo-Malika
TOJIEPAHTHOCT KbM IPOOJIEMUTE HAa YUMIIUIIIHUS TOPMO3.

[ITo ce oTHacs o edexTa HA BBb3pAcTTa, TPSOBA J1a C€ OTOCIEKH,
4e B [TOBEYE OT MMOJIOBUHATA OT XUIOTETUUYHUTE CUTYAIMH, B KOUTO
ca OTKPUTH CTATUCTHYECKU 3HAYMMH PA3IINKU MEXTy MHINBUIA HA
pa3nuyHa BB3PACT, MO-MIIAJUTE YUHUTENM Ca TO-HEOXOTHH J1a
ydacTBaT B CHUTyallusi Ha TOPMO3 B YYHJIHUINE, OTKOJKOTO TIO-
BBb3pacTHUTE MHAMBHUIU. T03M (akT 1Moka3Ba HEOOXOAUMOCTTA Jia
ce JajJie MPUOPUTET Ha TPABIIIHOTO OOyUeHHE Ha HOBUTE YUUTEIH
3a CIpaBsiHE C TE3W Cllyyad Ha TOPMO3, Taka 4ye Te Jia cTaHatr Io-
edbekTUBHU Tpu crpaBsHeTo ¢ Hero. OCBEeH TOBa, MOI0O0HHU
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3aKIIIOYCHHUS CE MMOJTydaBaT W OT U3CJICBAHETO HA CTaTUCTHYECCKH
SHAYMMUTEC PCIYJITATU IPU YUUTCIIUTE C PA3JIMYHA HUBA HA OIIMUT B
VUWIIHIIE, OKATO € W3KIFYUTEIIHO BAKHO Jla CE OTOCJIEKH, ue
JaMIaTa C MO-MadbK NpOo(ecHOHANeH ONMUT B KOHKpETHATa
VUWIMIHA €MHHUIA OOMKHOBEHO BB3NPHEMAT HWHIMICHTUTE Ha
TOPMO3 KaTo IMO-CEPUO3HU OT XOpara KOUTO ca OWIM B CHIIOTO
YUWIIHIIE TIOBEYE TOJUHH. T03H (pakT BEPOSITHO NOKa3Ba TCHCHIINS
XopaTa OT BTOpara KaTeropus Ja CBUKBAT C TE3M HMHIMICHTH C
TEYCHUE HA BPEMETO W MOPaJH Ta3u MPHUYMHA OTHOBO CE CUUTA 32
YMECTHO Jila ce€ I[oJ4yepTac BaKHOCTTA HA HENPEKbCHATOTO
oOydeHHe Ha YYHTEITUTE MO MPOOJIIEMUTE, CBBP3aHH C TOPMO3a B
YYWIMIIHATA IIPOrpama.

Jpyra BakHa TeMa, OTKPHUTA B PE3YyIATAaTUTE OT IPEAXOIHUS
WHIYKTHBCH aHAJIN3, € CBhP3aHa ChC 3HAYMTEIIHATA PA3JINKA MEIKITY
XapaKTEePU3UPAHETO KATo ,,CEPUO3HOCT™ HA CUTYAILUATA HA TOPMO3
Cpell YYUTEIUTE B M3BAJIKATA, 3a€TH B MAJIKUA M TOJIEMH YYMJIMIIA.
Cnopen pe3yiaTatuTe OT MHPOYYBAHETO, B YETHPU OT IIECTTE
XUIIOTCTUYHN CHUTYAllUW, YYUTEIIUTE B HM3BaJKaTa, OOCITYXBalld
yuniuia ¢ g0 100 yyeHunm, cMaTar ciiy4aute Ha TOpMO3 3a II0-
CEPHO3HHU OT TEXHHUTE KOJIETH, OOCITY)KBAaIllM B T'OJEMHU YUHIIHIIA.
Tosa BCPOATHO IMOKa3Ba 3HAYCHUCTO Ha IMO-MAJIKUTC YUWJIHWIIHU
3BeHa M pOJIAATAa, KOSATO T€ MMAT 3a IMOAJbpKAaHE Ha TAXHOTO
HOPMAaTHO (YHKI[MOHMPAHE U CIOCOOHOCTTA Ha YUYUTEIHTE Ja
KOHTPOJIUPAT MOBEACHUETO Ha YYCHUIUTE IO 33/J0BOJIUTEIICH
Ha4YUH.

N Hnakpas, TpsaOBa aa ce OTOENeXH, Ye PEe3yNTaTuTe, KOUTO
IMOKa3BaT CTATUCTUYCCKU 3HAYMMHU Pa3JIdKu MCKIAY Xopa C
pa3IUYHU TOXOAH U 00pa30BaTEeIHU HUBA, TPSOBA 1a Ce aHAIN3UPAT
C roisMa MPeINa3IuBOCT U Ja HEe Ce BOAAT 10 NPHOBpP3aHH
3aKJIIOYEHHs, KOWTO MOraT Ja HMMaT pacHCTKa WM KJacoBa
KOHOTauusA CIpsAMO Xopa € pa3sjiIMdHUu UKOHOMUYCCKH U COOHATHH
cpenu. Ilopaau Ta3u mpUYMHA ce Mpejasara JOMBJIHUTEIHO Ja Ce
aHaJIM3HMPa MU3CIIEABAHETO Ha JAeMOrpaCKUTE XapaKTePUCTUKU Ha
YYUTENINTE, KOUTO M3TIISKAAT MO-NPHEMIIMBU OT CTpaTerusira 3a
UTHOpHpaHe Ha SBJICHUSTA Ha YUYUJIMIIHUS TOPMO3, MOKe Ou upe3
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MOJIyCTPYKTYPUPAHO UHTEPBIO, KBAECTOCE TOMBIBAT MOAPOOHOCTH,
KOUTO HE ca MOIJIM Ja ObJIAaT OLICHEHH B KOHTEKCTa Ha MOI'bJIBAHE
Ha BBIIPOCHULUTE.

BbB BCEkM cay4ail, HACTOSIIOTO M3CJIEABAaHE IIPOy4YyBa B
IbJIOOYMHA BB3TJEAUTE W CTpAaTerMUTEe HA YYUTEIUTE OT
dbopMupaHara u3BajJKa MO OTHOIICHWE HA YUWJIMIIHUS TOPMO3 U
YCTaHOBSIBA, OT €JHA CTPaHa, 3HAYEHHETO, KOETO YUUTEIUTE
IOKa3BaT B TC3W YYWJIMIIHW HWHIOUACHTHU, a4 OT Jpyra CTpaHa,
n30paHHUTe CTPATEeTUH 3a MPEOAOSIBAHETO U OTPAHHMYABAHETO WM.
Ienta Ha ObaemUTe U3CIEABAHUS € B MO-HATATHIIHUSA aHAIU3 HA
TE3U EJIEMEHTH, 3a J1a C€ MPOCKTUPAT B MOAXOSIIA CTPYKTYPHOCT B
mpoleca Ha oOpa3oBaTelHAa WHTEPBEHIMS 3a YYUTEIUTE U
YUEHHIINTE, C KpailHaTa [el paJuKaiHo U e(EeKTUBHO CIpaBSHE C
(heHoMeHa Ha YYWIHIHUS TOPMO3 OT TSIXHA CTpaHa.
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ITPUHOCH

1. Pesynararure oT aucepranusaTa IONBJIBAT TE3U, HANPABEHU OT
JPYTH aBTOPU 3a TpbLIKaTa 00pa3oBaTeIHa CUCTEMA.

2. Tlomy4yeHute pe3yiaTaTd ca HACOYEHU KbM IIeJlarormyeckara
npaktuka B PenyOnuka ['bprust. [ToTBBpK/IaBaT c€ TCHICHIIUU B
n300pa Ha CTpAaTEeruy 3a MPEoJOsBaHE HA TOPMO3a B YUMIIUIIE,
KOUTO MoOraT Ja OBJaT ONpeNelieHH KAaTo aKTyaJlHH 3a Hes B
HACTOSIIINS MOMEHT.

3. JlokazaHo e, Ye KaKTO TMOJBT Ha YYUTEIUTE, TaKka H
MPOABIDKUTETHOCTTa HA MEAArOTHYECKUSI UM CTaX BIHSIST BBPXY
n300pa Ha CTpaTeruu, KONTo HH(HOPMATHBHO MOANIOMarat padorara
[0 TPEBEHIMS Ha TOpPMO3a B YCIOBHATAa Ha OOpa3oBaTelIHATa
OOILIHOCT.

4. JlokazaHo €, ye 00pa30BaTEIHUAT LIEH3 HA YUYUTENs BJIMsSIEC HE
TOJIKOBAa BBpPXY H300pa My Ha CTpaTerus, KOJKOTO BbpPXY
OTHOILIEHUETO MY 32 OLIEHKa Ha 3HAYMMOCTTa Ha TOPMO3a.

5. Jloka3aHo e, 4e CTEeNeHTa Ha YUYMJIMIIHATA OOIIHOCT € MPEAUKTOP
3a OLIEHKa Ha TeXecTTa Ha TOpMoO3a M M300p Ha cTparerus 3a
CIpaBsiHE ¢ Hero cpell yuurenure B PermyOnuka ["bprius.
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Introduction

School bullying is a frequent phenomenon at a global level, which
has been known since ancient times. Almost until the end of primary
school, the majority of the students have fallen victim or are
involved in any way in any incident. Today, the new technology
brought to light a new form of communication, the internet, and
created a new reality, virtual reality. True life and digital life are
simultaneously developing in some places contact. In this context,
intimidation has found a unique expression, and electronic bullying
has been created. Punishment and insult can now be done via a
computer or mobile and spread across the internet worldwide.
Adolescents at this critical age of their lives spend almost hours on
the internet daily either to get informed, entertain, or communicate.
The abuser is the school's strongest classmate and is hurled into or
around the school yard. In addition, electronic bullying has the
characteristic that it continues to run away from the school yard
even in home security, day and night if there is a computer and it is
open. Even with the victim's computer closed, the perpetrator may
continue to tamper with the victim unknowingly.

In this thesis, in collaboration with my supervisor, | decided to
explore the views of teachers on school bullying. My study aimed
to investigate the phenomenon of school bullying in terms of
teachers views and their coping strategies.



CHAPTER 1. THEORETICAL PART

1.1 Definition and history of School Bullying. The definitions of
school bullying are many. According to Besag (1989) school
intimidation is the repeated assault — physical, psychological, social
or verbal — by individuals with power to individuals unable to resist,
aiming at their own profit or reward. Olweus (1994) expressed the
view that school bullying is characterized by aggressive behavior or
the purpose of negative behavior — repeated many times and at
different times — in an interpersonal relationship between people of
different strength. The difference is that this time it is specified that
individuals may be one or more — both the perpetrators and the
victims — and that the form of intimidation may be direct or indirect
(Wang et al., 2010).

Various surveys report the forms that bullying may have. So it
can be physical, that is, use of body-to-body violence such as blows,
kicks, kicks and / or robbing of property, or verbal intimidation such
as offensive characterization and threats or harassment of sexual or
racist. It may also be in the form of social intimidation, that is, the
social exclusion of the individual or the instigation for social
exclusion of the individual by groups despite his will or, finally, the
dissemination of infamous information about the victim. The first
two forms — the verbal and the physical — are considered direct
forms of intimidation while the other two are indirect.
Indiscriminate bullying is also considered cyberbullying or
electronic bullying or cyberbullying is internationally known
(Bjorkqvist, 1994).

The forms of intimidation seem to change with age. Thus the
immediate manifestation of aggressive body-building behavior is
more common in younger ages (Ayers et al., 1999). As people grow
up and acquire more mental abilities and social abilities, the use of
physical violence decreases and the verbal and social increases
(Nishina, Juronen & Witkow, 2005).

Older children and adolescents — or even adults — seem to be more
capable of indirect forms of intimidation. The mechanisms that lead
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to this treaty are probably the increase in physical abilities and the
victim and the perpetrator — often changing balance — mental and
psychological maturation, forced obedience to social rules,
experience and integration into new social circles. In the same
context, acquiring knowledge of social maneuvers and computer use
leads to shifting intimidation to its non-direct forms, such as
electronic bullying. However, it should be noted that there are
studies that show that over time there are no significant changes in
the type of aggression presented by the perpetrators. It appears that
those who are intimidated generally have aggressive behavior
without “specializing” in certain contexts of manifestation or time
change (Craig et al., 2009).

Intimidation as a phenomenon has existed since ancient times.
However, incidents have been recorded since the 18th century, but
these have not been described as bullying. Thus, perhaps the first
paper description of an incident of violence is made in the book
"Tom Brown's Schooldays", first published in 1857 (Hughes, 1857).
There is an episode in which students are attacked by a classmate,
at the instigation of another classmate. Indeed, the disciple-student
refusing to obey the commands of the perpetrator is constantly
intimidated, which is becoming more and more intense, culminating
in the deliberate burning of the victim.

Another incident was later reported in 1862 in the newspaper The
Times, where an article was published about a soldier's death from
ill-treatment during his education. In this article, for the first time,
the term "bullying™ is used to describe a violent behavior. A little
later in 1885 another death was published in the same newspaper,
that of a 12-year-old boy at the King School of Cambridge after
intimidation, which he received from a group of his classmates. The
incident was investigated by council researchers and the finding was
that it was an unfortunate event of behavior that is normal in boys'
schooling and even necessary for their maturation process. So the
officers were not punished.

In another continent, in Asia, incidents of school bullying are
even rarer. An exception is Japan, where the phenomenon is called
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ijime and described since 1603. In this case, however, it is a form of
more psychological violence, even in the family. So the parents
isolate and remove the child, which violates the rules of the home
until it is co-founded. In addition to school, the student, who does
not have the desired behavior, is ostracized by the community as a
whole, and even by the teacher's encouragement (Hendry, 1996). In
Korea, a similar phenomenon was called Myunsinrae and was used
in the training of recruited soldiers. The oldest officer was
physically or psychologically violent in the younger official for
about 2 weeks. Indeed, a Myunsinrae method was the designation
of the new military as "invisible", so no one spoke to him. In one
case it is described the suicide of a young man after his anointing,
which lasted two years, a period when no one spoke to him, was
excluded from all social events while at the same time he was
punished for his absence (Yang, 2000) .

Though an old phenomenon, intimidation has not seemed to
trouble the educational community for many years. This happened
possibly because times were tough, or because physical rigidity was
necessary and self-evident. Wars and illnesses threatened people's
lives by making them more violent against violence, causing
intimidation to go into everyday life — especially of boys — as a
normal behavior. Indeed, it was considered to help mature boys so
that they can later cope with the difficulties of life. In girls, on the
other hand, the phenomenon is not described as intimidation or
violence. Probably because the intimidation was in the form of
dissemination of rumors or verbal conflict or social exclusion, so
that its signs were not visible.

Thus, despite the long-standing presence of intimidation in
various places and especially in schools, the international
community seems to be focusing on the phenomenon of the 1970s.
This awareness of the global community seems to have been an
expected development, and then by the proclamation of Human
Rights (UN, 1948, Article 3) that followed the end of the Second
World War. The institutionalization of the freedom, dignity and
security of people, coupled with the feminist movements and the
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fight against racism, have made people more vulnerable to violence
and to any expression of it.

A systematic inventory of school bullying incidents and a
scientific study of the phenomenon occurs in the 1970s. In
particular, in 1978, Dan Olweus, a psychology professor, created a
questionnaire for systematically recording and investigating school
bullying. Olweus became aware of the intimidation after three
suicides of juvenile boys in Norway within a short time. All three
boys had left a note in which they surrendered suicide to
intimidation, which they had received from their peers (Berger,
2007). The Olweus questionnaire was created as part of a program
— the Olweus Bullying Prevention Program (OBPP) — to address the
school phenomenon. The program awakened the participants and
helped to reduce the incidents. However, Olweus in his study
included only physical abuse. Thus, in the late 1980s, we have come
to terms now with the definition of intimidation such as the
dissemination of rumors, verbal abuse and social exclusion, and
only in the 1990s the phenomenon is required to repeat the act and
the bad Intention of the perpetrator (Olweus, 1978).

In modern times, intimidation is a major concern for the
community. In particular, anxiety was reinforced by suicide cases
associated (Marr, Field & Bullycide, 2006) and group Killings
(Godfrey, 2005), such as the 1998 Massacre in a Colorado High
School, where 2 students murdered 12 of their classmates, a teacher
and injured another 21 People (Cullen, 2009). Intimidation studies
increased rapidly from just 62 records in PsycINFO from 1900 to
1990, 289 in the 1990s and 562 between 2000-2004 (Berger, 2007).
Nowadays bullying at school consist multidimensional
phenomenon that tends to spread all over the world. This
phenomenon has huge negative consequences for students and
citizens all over the world. Bullying is the result of various factors
such as the culture, the community, the school, the family and also
some personal issues (Kareki & Nikolova, 2012a). From law
perspective, bullying at school violates the rights of social well-
being and social and political freedoms of the child, which all have
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serious consequences for the school community. This worldwide
phenomenon afflicts all students and citizens and so it is necessary
to investigate how students, teachers and parents perceive it.
Modern society moves now with the major tool of internet, and as
a result both bullying and cyberbullying consist international
phenomena that extends to all aspects of school life. Cyberbullying
is any bullying act, aggressive, harassing, terroristic or authoritarian
behavior established and carried out through the use of digital
communication devices, specifically the Internet and of mobile
phones, which repeats regularly or irregularly with time lapses.
Cyberbullies can be social, popular and to seek to maintain their
popularity by embarrassing some of their classmates. Abusers take
advantage of their anonymity that internet offers, while some use
nicknames. To others cases, the perpetrators also have a negative
image for themselves, then through intimidation seek to strengthen
their self-esteem. Also, many times the perpetrators have been
bullied themselves in the past and are trying to show others their
worth by doing the same. More generally, one could argue that the
features of children who bully on the Internet resemble the
characteristics of children who engage in classic bullying. They
have dominant personalities, strong character and they are
impulsive. They often develop violent behaviors, they become more
aware of what they are doing and don't follow rules. But, school
community has as main purpose to help every child to be trained in
his / her rights and freedoms. But school bullying seems to inhibit
the above objective. The students who are bullied feel fear, anxiety
and isolation and their rights are violated every day. As a result they
want to quit school and experience violence in the school
environment, which is supposed to be their place for the physical
and social development (Kareki & Nikolova, 2021).
In Greece, school bullying has also emerged in the last decade in a
major societal problem. Fateful incidents have led to this treaty. The
first famous Greek victim, the 11-year-old Alex from Veroia, who
in 2006 was violently assassinated by a group of children who
mourned him, had been beating him and threatening him for a long
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time before committing the crime (BBC, 2006). Three years later a
new bullying affair shook the Greek society. A 19-year-old,
Patmanidis Dimitrios, entered the Apprenticeship School of OAED
in Renti, where he was studying and with a shotgun wounded an 18-
year-old classmate and two workers and then committed suicide. In
a letter he left behind, he spoke of the abhorrence of those around
him, who arm his hand. A last known victim was a student of the
Galactic School of loannina, Vangelis Giakoumakis, who suicide
allegedly associated with bullying incidents.

1.2 Forms and Types of School Bullying. School bullying is the
use of violence between pupils or children of similar age in order to
cause pain and discomfort. (Prekte, 2007) This violence can take a
variety of forms and manifest itself in a variety of ways from one
individual person to another or to a group of individuals but also
from many individuals to a single person or to a group of
individuals. (Sokou, 2003)

School bullying, depending on the means the perpetrator uses to
hurt the victim, takes various forms. Thus, we can distinguish
between the following types of intimidation: direct or physical
intimidation, verbal intimidation, indirect or social intimidation,
extortion, visual bullying, cyber-bullying, sexual intimidation,
racist bullying. (Boulton et al., 2001; Swearer, 2003).

1.2.1 Immediate or Body Bullying. The physical form of school
bullying is considered one of the most frequent manifestations
among children. It has been found that children at a younger age
exercise a higher degree of physical intimidation, and as their age
increases, it decreases. Still, it is the kind that boys most often
choose to use compared to girls (Asimakopoulos et al., 2000).
Moreover, the physical form of the phenomenon, as otherwise
called the physical manifestation of intimidation, involves physical
injury or threat of injury to someone. (Besag 1989; Olweus 1993)

Serious physical intimidation is unfortunately often happening in
schools in European countries and is the real act of harming a peer.
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It can be manifested by physical means, such as blows, kicks,
spasms or any other form of unwanted and inappropriate physical
contact between the person using his or her power to hurt (bully)
and the victim. (Olweus, 1999)

In Greece, according to an ECCS survey (National Center for Social
Research), it has been found that 37% of elementary school pupils
in Athens have reported physical violence and 13% of children
admit that they have committed such acts.

The most common forms of his event are strokes and strokes,
slapping, strokes, and hair pulling. Still, it often takes shape through
tweaks and bites, but it also manifests itself with theft.

Negative action is also considered when a student restricts each
other by physical practices. It is also interesting to mention that the
perpetrator feels cruel, strong, dominant, and at the first opportunity
displays these "gifts". The weak classmate is the best "bag" for his
violent figures. In many cases his hits are also accompanied by the
removal by force of objects belonging to the victim (of indifferent
value).

The physical form of intimidation is his most critical event.
Considering that intimidation is limited to physical acts against a
student, it may be easier to take action to deal with it. This is
probably easier to deal with direct physical practices than verbal
attacks and social exclusion, which are indirect forms of
intimidation. (Smith, 2004).

1.2.2 Persistent intimidation.Verbal bullying is the most common
form of bullying and is very common in children aged between nine
and thirteen, while it excels in the sixth class. (Welford 2008) It is
the most dangerous and long-term form of bullying. The look, the
sexuality, the social position and everything that can be considered
as a disadvantage by the pupil, comes into play. The offensive words
are launched like knives, creating "wounds" without looking.

It can bring humiliation and humiliation to otherwise self-
confident individuals, making them powerless in their attempt to
appear unaffected (Clarke, 2007). Thus, bully pupils who express
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the verbal form of school bullying use words to hurt or humiliate —
humiliate another person. This kind of bullying causes more pain to
other children — students, it is quick and immediate. Its effects can
be more devastating if manifested in specific ways than the physical
or sexual form of intimidation because there are no visible signs.
Indicatively, verbal intimidation often undermines the self-
confidence of the child experiencing it; the victim loses his
confidence to others and makes it difficult to create friendships
(Vardigan, 1999).

A feature of this form of bullying, which is considered to be
interesting here, is the fact that it can often be expressed without any
thought by the perpetrators. The words are expressed in such a way
that they show no sign of respect for the victim (Clarke, 2007).
Intimidation can be manifested in a number of ways. Quite often,
the perpetrators use quirks, teasing — which can also be malicious —
but they can also engage in sarcasm. Furthermore, they are
expressing their intention of verbal intimidation through spirited
names, threats and misery. However, this kind of bullying also takes
the form of mockery, slander and ridicule of the victim (Papanis,
2008). However, spreading false rumors, insults but also racist,
homophobic and sexist comments, abusive use of language and rude
comments - such as the weight of a pupil — have a special place in
the ways of manifestation specific type of phenomenon (Besag 1989
& Olweus 1993; Welford 2008).

Lastly, it is considered as a breach at this point that ironic, bad
comments about the national origin or economic situation of a
student and his family and slanderous graffiti are not recorded as
bullying. It is important to emphasize that, in the above-mentioned
events; verbal intimidation is characterized as an insidious and
disgusting demonstration of power by those students who use it.
Verbal harassment, as researches have shown, can be caused by
people suffering from low self-esteem, despite the fact that
perpetrators may have their own "outlets" to feel confident.

It is, therefore, understandable by the quote of the above views how
painful the verbal intimidation can be done for the pupils — victims
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who experience it, in this particular form, to the most harmful
methods as it leaves long lasting signs, which in some cases, can
never be healed (Clarke, 2007).

1.3 Theories of bullying. School bullying is not a conflict, a
conflict between two students or students, it is not the joke, the joke
to a classmate that takes place at a specific time. School bullying is
a more complex phenomenon that has an emotional effect on
children.

According to Dan Olweus (1993), the characteristics of
intimidation are: (a) the intention of the perpetrator to harm the
victim; (b) the repeatability of his intimidating behavior and above
all (c) the inequality of the offender and the victim with regard to
physical rhyme and mental vigor, in terms of power in general,
power, and even the numerical superiority of perpetrators.

Rigby (1996) lists the following as essential features of school
bullying:

* the actor's intention to hurt;

» realizing the above intent;

* target / victim harm / damage;

» the sovereign enforcement of the offender against the victim (with
his or her authority);

« the lack of frequent justification for the act;

* repeat behavior again and again;

* the satisfaction that the offender draws from the harm of the
victim.

According to the above characteristics, there is no school bullying
when the parties involved are of equal strength and not unequal,
because of number, physique, social status, culture, and then it is a
conflict, maybe violent but not intimidating. In addition to equality
in power, there is also a similar emotional reaction, which means
that both students are angry and not like intimidation where the
target student is afraid and unable to defend himself. There is also
the case of teasing, where the students make fun of each other, both
entertaining (Konstantinou, 2010).
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1.3.1 Development Pattern of Stimulating Behavior. Bjorkqvist
et al (1992) and Bjorkqvist, Osterman & Kaukiainen (1992)
developed a model that explains the development of physical and
social aggression from the first childhood to puberty. Researchers
underline that aggressive behavior follows a normative course and
that the manifestation of one or another form of aggression depends
on the developmental stage of the children. According to the above
model, physical aggression is the primary form of aggressive
behavior, which reaches its climax at about three years. Preschool
children use physical aggression to fulfill their goals and meet their
personal needs because they have limited skills. As their cognitive,
social and linguistic skills gradually develop, direct aggression
(mainly physical) is gradually decreasing, while indirect forms of
aggression are more common. In the past, it has been pointed out
that indirect aggression is a sophisticated form of behavior
manifested more frequently by older children (Bjorkqvist,
Osterman, & Lagerspetz, 1994; Bjorkqvist et al., 1992; Bjorkqvist
etal., 1992).

Empirical data show the progression of aggression. According to the
developmental model of Bjorkqvist et al., Physical aggression and,
more generally, its immediate manifestation, is decreasing towards
the end of childhood. On the contrary, social aggression, and
especially indirect forms of aggression, are predominant in middle-
aged children. The emergence of direct physical aggression is
common in preschool settings (Underwood, 2003). However, the
majority of middle-aged children rely more on indirect forms of
intimidating behavior. Despite the normative course and prevalence
of indirect aggression among older children, it has been observed
that a small percentage of infant children also manifest indirect
forms of social aggression (Ostrov & Keating, 2004). Preschool
children manifest social aggression in a different way than older
children. The younger children are expressed in a simpler and more
direct way and their aggression is related to events of the present,
e.g. a child immediately warns his friend that he will interrupt their
friendly relationship if he does not give him a toy. Conversely, older
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children exhibit aggression in relationships wusing more
sophisticated and complex ways, while referring to events that have
occurred in the past (Crick, Casas & Ku, 1999). The research carried
out by Crick Ostrov, Burr, Cullerton-Sen, Jansen-Yeh & Ralston
(2006) has shown that both boys and girls with social aggression in
preschool age still exhibit it with relative stability, age.

1.3.2 Factors determining bullying as a behavioral phenomenon
Several essential things are important for the manifestation and
development of bullying. The first and most significant predictor is
family environment and relationships within it. This is defined as
negative effects of the family or social or family factors, such as
lack of parenting standards, family violence, chronic depression in
mothers, etc. , which are related to children's involvement in
victimization processes (Brendgen et al., 2005). The influence of
family conditions and parameters on the formation of the roles and
behavior that children perceive when interacting with their peers is
also not insignificant.

In this regard, numerous studies have shown that the way of
bringing up children and their psychosocial adaptation to school is
significantly associated (Georgiou, 2008). More specifically, the
way children are brought up and their family education strategies
are associated with school bullying and victimization (Perren &
Hornung, 2005). The democratic-dialectical way of parenting helps
children to have better social relationships, developed skills and
fewer behavioral problems than children who grew up in an
authoritarian or compassionate family context (Spera, 2005).
According to the theory of social learning (Bandura, 1977), children
learn to be aggressive by observing strong patterns of behavior such
as their parents or siblings.

Children who show intimidating behavior at school come from
families in which any kind of aggressive reaction is acceptable.
Also, specific behavior on the part of parents, such as lack of love
and affection, indifference, coldness, hostility and rejection is
particularly detrimental to the smooth psychosocial development of
children. Finally, it has been shown that the low educational level
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of parents is a strong risk factor in the victimization process in
preschool children (Perren, Stadelmann & von Kilitzing, 2010).
According to Schwartz, Dodge and Coie (1993), different family
factors lead a child to act aggressively and / or passively,
respectively.

According to Schwartz, Dodge, Pettit and Bates (1997),

aggressive children have long been exposed to family patterns of
violence and aggression but have not experienced any abuse and /
or rejection experience. Children exposed to aggressive patterns of
behavior may learn that violence is an effective way of claiming
goals and thus have positive expectations of adopting behavior.
Consequently, these children learn to adopt a form of aggression
that is not mobilized by anger but by the desire to achieve specific
purposes.
Aggression that is not mobilized by feelings of rage and anger but
by personal desires is called proactive aggression. The persistent
exposure of children to violent and aggressive behavioral patterns
"teaches" that aggressive behavior is a strategy through which goals
can be achieved (Perren et al., 2010). Finally, this behavior is
adopted and reinforced in the school's social context, fueling
positive expectations about the effectiveness of aggression

Concerning victim perpetrators, it has been pointed out that they
are experiencing psychosocial adjustment difficulties, due to the
fact that they have experienced hardness and hostility in their family
environment. Also, victims have experienced rejection and hostility
from their parents. Dodge (1991) hypothesized that abuse and
rejection by parents can lead a child to develop hostile attribution
bias and to consider that the social environment is hostile,
threatening and dangerous.

The hostile performance of causation is a different way of
interpreting social circumstances, where aggressive actions are
considered acceptable. Because of hostile efficiency, victim-
perpetrators exhibit increased reactive aggression, especially when
they first develop social interactions with their peers. As a result,
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victim-perpetrators react with excessive anger and anger, while at
the same time they are the target of attacks by a third party

Finally, the results from the study by Schwartz et al. (1993),
showed that child victims are compassionate, dignified and
compliant. This attitude is a risk factor and is associated with the
problem of victimization. Also, Olweus (1978) shows that the
overprotective way of upbringing is directly linked to the passivity
and subsequent victimization of children within the group of
peasants. By the concept of over protectionism is meant a
controlling and restrictive way of bringing up children by parents
because of whom these children have a dirty attitude. Finally,
Georgiou (2008), in a related research conducted, showed that the
abusive way of raising increases the chances of a child's
victimization.

1.4 International and National Surveys of Bullying.This section
attempts to highlight the dimensions of school bullying in recent
years. Research findings from studies that have been conducted over
the last thirty years and their correlation are presented. The
incidence of the phenomenon in Greece and abroad: how many
students are reporting offenders and how many victims of school
bullying.

The phenomenon of school bullying seems widespread in many
countries around the world. By studying international and domestic
literature, we understand that school violence and intimidation take
a large dimension in the lives of children and adolescents from the
1980s until today.

The systematic study of the phenomenon begins with the research
of psychology professor Dan Olweus. In his book "Bullying at
School: What We Know and What We Can Do", 15% of students in
Norway have been involved in school bullying. 9% of the students
who participated in the survey declared victims, while 7% said they
were victims (Olweus, 1993).

The Houndoumadi and Pateraki (2001) research carried out in
Greece in Primary schools in Athens reach a similar conclusion.
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There, the researchers conclude that over 10% of the students who
reported involvement in violence cases were victims, while around
6% said they were intimidated by school bullying. Indeed, a 4.8%
said it had been a victim and victim at least once a week. These rates
of victimization and intimidation are also confirmed by the Sapouna
(2008) survey conducted in 20 schools on the outskirts of
Thessaloniki. The 1758 10-14 year-old pupils in completed
questionnaires said 8% were victims of school bullying.
Correspondingly, 5% of students said they were a perpetrator, and
only 1% said they were both an offender and a bully of school
bullying.

From the above it can be seen that most students involved in
incidents of school violence and intimidation are victims. This is
evidenced by a survey conducted in 17 countries of the Organization
for Economic Cooperation and Development (OECD) in Europe,
Australia and South America in Primary and Secondary Education
students (Moore, Jones & Broadbent, 2008). The percentage of
pupils reporting victims in the Netherlands, England, the United
States, Germany, Norway, Canada and Australia ranges from 4% to
25%, while the percentage of pupils claiming that there have been
perpetrators is at 18%. An exception is Japan, where it is observed
that the percentages of those stating the offenders are higher than
those who declare victims. HBSC / WHO (Health Behavior in
School-aged Children) has shown that 8-12% of the students
surveyed reported having been at least one of their classmates twice
amonth, in the last two months prior to the survey. Countries where
students have reported higher intimidation rates for their classmate,
from the largest to less frequent incidents, are Romania, Estonia and
Latvia. Countries with the lowest rates of schoolchildren who have
reported intimidation of their classmates are Sweden, Wales and
Iceland.

Rigby (2008) also tried to find out the role of age in bullying.
Usually, as children age, there is a reduction in aggressive episodes,
which is due to the growth of their maturity. However, it is difficult
to carry out a number of surveys aimed at children in the transition
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from kindergarten to primary school. In addition, the answer to the
question of the place and time of intimidation, was that it happens
in the yard during the break usually.

Many researches have been done around the world to find a causal
relationship that explains the appearance of aggression in a whole.
However, we are not in a position to know their validity, as we
cannot be sure of students' sincerity. Referring to honesty, it should
be made clear that the method commonly used is questioning.
Consequently, children who have been victims are difficult to admit,
but perpetrators may also want to hide their involvement (Rigby,
2008). To overcome this difficulty, researchers use questionnaires
that do not require a name.

In Norway, a survey of 130000 children took place, with the
results showing that 15% of pupils aged between 7 and 16 have
either been victims or victims of an intimidating incident. Similar
research was also carried out in other countries, such as Sweden,
Finland, Japan, America, England, Spain and Australia, and the
results were consistent with each other. Of the pupils at the age of
13, the proportion of boys in intimidation (17.8) was (Craig, Pepler
& Blais, 2007), although a study carried out in the United Kingdom
revealed a worrying increase in aggression among girls. In another
survey conducted by Hazzler in 1991, 75% of children have become
victims of aggression (Camey & Merell, 2001). Also, surveys
showed that 1 in 7 children are intimidated (Olweus, 1991, 1993,
1994; Chianti, 2008) and this phenomenon is not related to the
region from which they originated.

In the 2003 International Center for the Study of Statistics, it became
clear that the proportion of children who have been bullied and
aggressive is constantly increasing (Hall, 2006). Indeed, this survey
states that in 1999 the rate of intimidation at school was 5%, and
after two years in 2001 the figure reached 8%. In the report of the
International Institute for Child Health and Human Development,
17% of the students who participated in the investigations had been
victims of aggression at least once a week, but the interest in the
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results was that the 19% cause aggression and 6% have also been
victims and victims at the same time.

Finally, it is worth mentioning the research carried out by
Konstantinos and Psaltis, in a sample of 202 teachers, which showed
that the prevention of the phenomenon lies in the teacher's work and
that it is of great importance that they themselves be able to
recognize and to deal with such incidents (Konstantinou & Psaltis,
2007).

1.5 The dimensions of the phenomenon of School Violence and
Bullying. Our aim is to map the problem as a systemic phenomenon,
which requires a systematic and dynamic response. School bullying
and violence are a multidimensional phenomenon that tends to
spread alarmingly both in Greece and internationally, with huge
negative consequences for the formation of "healthy" tomorrow's
citizens. For this reason, it is necessary to clarify the context of its
diagnosis and to analyze its various dimensions, which either refers
to causes or effects, or even to addressing this pathogenic situation.
In particular, the phenomenon of school bullying and violence will
be explored in terms of its legal, pedagogical, psychological and
social dimensions. The aggression of minors in the form of school
violence is the result of various factors that affect the minor, such as
culture, community, school, family and personal issues (Li, 2008).
Therefore, the risk of an individual being a victim or a bully of
intimidation is a complex interaction between individual,
interpersonal, community and social factors. These factors are
represented as five concentric circles with the learner at the center.
It is, therefore, a systemic, dynamic framework, which acts as a
determining factor in the development of the student-young person.
This framework can provide rich stimuli and favorable conditions
for the ideal development (cognitive, psychological, emotional, etc.)
of the individual or, on the contrary, even the deficient or
problematic composition of a single axis (culture, community,
school , family) of the frame can entangle the person and not allow
him to cultivate all his possibilities.
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Violence among schoolchildren or school bullying is intentional,
unprovoked, systematic and repetitive violence and aggressive
behavior for the purpose of enforcing, oppressing, and causing
physical and mental pain to peers from their classmates, in the
context of an interpersonal relationship characterized by power
disproportion, inside and outside school. In this situation, children
who are intimidated are "powerful,” who believe that through their
actions they will derive some benefit, such as pleasure, social status,
or even material gains. On the other hand are the victims, who hold
the position of the "weak" passive recipient of these violent actions.

School bullying is not individual aggressive incidents among
students who are characterized by equality in "power" (social,
physical, etc.) or possessing the same emotional load (both students
are angry). Finally, school bullying is not a joke between pupils in
the form of goodwill and if the recipient does not seem to be
disturbed.

Children who are intimidated have a reduced self-control capacity,
are unable to comply with rules and limits, and find it difficult to
solve their differences and to manage their aggression, and may, in
the future, exhibit anti-social and delinquent behaviors. Possibly,
incidents of violence between schoolchildren are not always treated
in the most appropriate way. For this reason, there is an urgent need
to establish a clear framework for preventing and addressing the
phenomenon of school bullying in the school environment, which is
the most appropriate body for the proper education of children and
adolescents. and the channeling of healthy citizens into our society.

1.6 Strategies for dealing with school bullying. Members of the
educational community play an important role in coping of school
bullying. Often, they are the first adults that students inform when
they are victimized, while they can also create a positive climate of
support and empathy in the classroom (Smith et al., 2004). The
important role of school staff in dealing with bullying is further
underlined by the fact that students they expect school adults to
effectively intervene to stop them such incidents (Crothers &
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Kolbert, 2008; Rigby, 2014). The directors and teachers when they
choose to manage the phenomenon and not ignore it, then they can
to use various ways and strategies (Rigby, 2014), which are
presented detailed below.

Members of the educational community use a variety of strategies
when tackle the phenomenon of bullying among students.
According to researchers (Burger, Strohmeier, Sprober, Bauman, &
Rigby, 2015; Seidel & Oertel, 2017) coping strategies can be
divided into three categories:

* Authoritarian — punitive strategies

« Supportive — individual strategies

» Supportive — cooperative strategies
Principals and teachers who apply authoritarian-punitive methods
strategies mainly use their personal power by setting strict limits
with glares or verbal reprimands and if they do not work, other
disciplinary means, such as punishments or dropping out of school
(Burger et al., 2015; Seidel & Oertel, 2017). Penalties include the
use of punishments or consequences imposed according to school
rules after carrying out the bullying incident (Rigby, 2014). The
most common strategy of teachers to fight bullying is the
disciplinary sanction of bullies, something found in international
surveys (Bauman et al., 2008; Burger et al., 2015; Sairanen &
Pfeffer, 2011; Thompson & Smith, 2012).
As far as Greece is concerned, it seems that although the teachers
do not use punitive as a basic practice to deal with bullying method,
however, they use it quite often (Artinopoulou, Babalis &
Nikolopoulos, 2016; Christakopoulou & Alexandropoulos, 2019).
In the research of Christakopoulou and Alexandropoulos (2019), it
was found that the staff of primary schools in percentage 46.7% and
24% answered that they use verbal reprimand and punishment
respectively. Although as established by the literature the
authoritative — punitive strategies are most often used by teachers,
they may not be the most effective (Wachs, Bilz, Niproschke, &
Schubarth, 2019). The same researchers report that these strategies
have little effect on the treatment of the phenomenon, as well there
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is no positive model for modifying aggressive behavior. Also, these
strategies can increase indirect forms of bullying that are difficult to
detect by teachers (Byers, Caltabiano, & Caltabiano 2011).
Supportive-individual strategies are focused on talking directly with
them involved in bullying incidents (Burger et al., 2015; Seidel &
Oertel, 2017). Investigations have found it vital to support not only
victims of bullying, but also the children who commit the specific
behaviors (Bowes, Maughan, Caspi, Moffitt, & Arseneault, 2010).
These types of strategies are aimed at the development of children's
social skills to deal more effectively with the various forms of
bullying (Rigby, 2012; Yoon & Bauman, 2014). The specific
strategies are shown to be more effective compared to the
authoritarian - punitive ones. In a recent survey of Wachs and
colleagues (2019), it was found that the supportive — individual
strategies were used more frequently at 52.8%, a contrasting result
with previous research (Bauman et al., 2008; Burger et al., 2015;
Sairanen & Pfeffer, 2011), where authoritarian-punitive strategies
were used more often.

In Greece, the teachers use the specific strategies quite often,
aiming to to enrich their knowledge regarding the personality of
thieves, but also to understand victims so that they can deal with
future incidents of bullying more effectively (Athanasiadou &
Psalti, 2011). Also, the school staff of primary education uses the
supportive — individual strategies, providing psychological support
to the victim, while at the same time explaining the consequences to
the abuser behavior and discuss it exclusively with him/her to
resolve it (Artinopoulou et al., 2016; Christakopoulou &
Alexandropoulos, 2019).

Finally, it seems that the supporting — individual strategies, can
be a successful solution to stop bullying, because they address the
individual needs of those involved in bullying incidents (Menesini
& Salmivalli, 2017; Rigby, 2014). Of course, if any member of the
educational community considers bullying to be a social process and
often involves the whole class or even other colleagues from the
school (Salmivalli, 2010), then supportive — cooperative ones are
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more appropriate strategies that consider group dynamics and the
roles of all its participants school community. These strategies aim
to support the friendly and positive relationships between
classmates, as well as changing social dynamics using peers as
facilitators of change, positively influencing its climate class
(Wachs et al., 2019). Thus, students will not be willing to deal with
bullying, since they will have friendly relations with all their
classmates and cooperate all together to deal with the phenomenon
(Allen, 2010; Salmivalli, 2010).

The search help from other adults seems to be a fairly common
strategy for dealing with bullying incidents (Bauman et al., 2008;
Burger et al., 2015; Sairanen & Pfeffer, 2011; Wachs et al., 2019).
In the research by Bauman and colleagues (2008) large number of
teachers reported that they would enlist the help of other adults
(75% for school principals), while the research of Sairanen &
Pfeffer (2011) showed that the including adults in the treatment
process is the second most common strategy after the punitive
method. In a research it was found that supportive-collaborative
strategies were the most successful in dealing with bullying (Wachs
etal., 2019).

CHAPTER 2. RESEARCH SECTION

2.1 Methodology

Methodological foundations for creating a research construct of a
psychological study related to measuring the evaluation of teachers'
choices of strategies to deal with bullying are the theoretical
statements about bullying as a mental phenomenon and the specific
pedagogical activity of teachers to limit its spread in a school
environment

2.2 The aim of the study

The purpose of the study is aimed at establishing the degree of
expression of school bullying and the possibility of dealing with it
through the intervention of teachers. The opinion of the teachers
about the choice of strategy determines the potential possibility to
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solve it within the school and limit its spread as a negative
phenomenon in the behavior of the students.
The tasks of the research include:

Organizational tasks related to the selection of research subjects,
finding psychological questionnaires measuring the researched
dimensions, creating a favorable environment for the research
subjects to work, and providing everyone with access to filling out
the proposed material.

The research tasks are specified to the research orientation of
the study. They include:

1. Study of teachers' assessment of bullying in a school
environment, through pre-constructed hypothetical situations

2. Measuring the degree of expression of the teacher's opinion
according to predetermined criteria for evaluating his behavior in
the situations

3. Measuring the influence of personal evaluation on the
criteria for choosing a strategy for dealing with bullying at school

4. Investigating the influence of the gender factor on the choice
of a strategy for dealing with bullying by teachers

5. Measuring the influence of the teacher's age factor on his
choice of strategy for dealing with bullying.

6. Measuring the dependence between the years of teaching
experience and the years of residence in school on the choice of a
strategy to deal with bullying

7. Investigating the impact of teacher education on the choice
of a strategy to deal with bullying

8. Measuring the importance of family income and school
position on the choice of strategy for dealing with bullying

2.3 Research Hypothesis

Teachers working in a real school environment do not accept the
forms of school bullying and the behavior of the bully, understand
the experiences, and are ready to intervene in a situation of observed
bullying.
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The research hypotheses that will be studied in this research are as
follows:

We assume that the attitude towards bullying and the choice of
strategies to deal with it in a school environment are directly
influenced by factors such as gender, age, years of teaching
experience, length of stay in an educational environment, the
number of students in a school and the educational level of teachers.
In their combination, they structure the personal evaluation for
choosing a strategy.

Hypothesis 1. We assume that upon information about the presence
of bullying at school, teachers will show personal activity by
choosing strategies that are primarily aimed at the bully and the
victim, since they are the real participants in it.

Hypothesis 2. We assume that the gender of the researched persons
- teachers is a predictor of the choice of a strategy to deal with
bullying at school. Men prefer working with the victim of bullying,
while women involve the involvement of other adults.

Hypothesis 3. We hypothesize that teachers' age is a predictor of
bullying coping strategy selection. Older teachers are oriented
towards choosing strategies related to working directly with the
victim and the bully, while the younger ones choose collaboration
with other adults.

Hypothesis 4. We hypothesize that years of teaching experience
influence the choice of strategy for dealing with bullying at school
depending on its type.

Hypothesis 5. The duration of a teacher's work in a school affects
his choice of strategy for dealing with bullying in his school.
Hypothesis 6. The number of students in a school influences the
choice of strategy for dealing with bullying by the teachers in it.
Hypothesis 7. We hypothesize that social factors such as teachers'
income and education influence their attitudes toward cyberbullying
and their choice of coping strategies in a school setting.
Hypothesis 8. We hypothesize that a teacher's position at school
does not influence his choice of strategy for dealing with bullying.
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2.4 Sample

A total of 263 (N=263) teachers participated in the survey. 45.2%
(n=119) of them were male and 54.8% (n=8144) female. Their age
range was from 31 to 65 years, with almost 53% of the sample
falling into the 35-50 age group. Regarding their marital status,
61% were married while almost 84% work in schools in urban or
semi-urban areas. Finally, regarding years of experience in
education, 50.6% have 1 to 10 years of experience, 34.2% 11 to 20
years and finally 11.8% have 21-30 years of experience. They are
all teachers in Greek schools. Characteristics were included in the
study as variables.

2.5 Means of measurement

The data collection was carried out on teachers of the prefecture of
Thessaloniki in a period of 8 weeks ((3/2022 to 5/2022) with the
method of convenience or fluency sampling (Zafeiropoulos, 2005).
The questionnaires were completed electronically through the
google doc’s form. the purpose of the research, the instructions as
well as the researcher's personal information for further
clarifications were also included in the clarification letter that
accompanied the questionnaires. In order to collect the research
data, 3 questionnaires were used, which did an explanatory letter
accompany.

2.5.1 Demographic data

The first questionnaire consisted of 12 questions concerning the
demographic characteristics of the sample, such as gender, age,
years of previous service, marital status, etc. Demographic data
were included in the study as independent variables..

2.5.2 Bullying Attitude Questionnaire

The second part consisted of the modified form of the Bullying
Attitude Questionnaire (Craig et al. 2000) by Byers, Caltabiano &
Caltabiano (2011), translated into Greek. The specific tool
investigates teachers' attitudes towards school bullying and consists

26



of six imaginary hypothetical situation s of direct and indirect school
bullying.

The first hypothetical situation concerns an incident of verbal
bullying, the second concerns an incident of school cyberbullying,
the third concerns an incident of social exclusion, the fourth
concerns an incident of physical aggression, the fifth concerns an
incident of verbal bullying and the sixth concerns an incident of
relational bullying:

Hypothetical situation 1. In the reading room, you hear a student
yelling at another child, "Sucky, squishy, squishy.” The child tries
to ignore the comments and remains speechless sulking at his desk.
Hypothetical situation 2. Helen and Maria were best friends. They
had a heated argument. The next day Maria's inbox list was full and
there were many posts on her Facebook page. The e-mails and posts
were rude and offensive. "When she looked at her account she found
that a group e-mail had been sent from her account with racist
comments, as well as rude and offensive comments about all her
friends and classmates. She had not written the e-mails. When they
were still friends, Maria had told Eleni the passwords to her e-mail
and Facebook accounts.

Hypothetical situation 3. You have allowed the children to take a
short break in class because they worked very hard today. You hear
one child say to another “No, no way! I already told you that you
can't hang out with us!” The student spends the rest of the time alone
with tears in her eyes. This is not the first time this kid has rejected
other students from the group.

Hypothetical situation 4. As your students return from an elective,
you see one student kicking another without any provocation. The
bruises are obvious. This student is known to have engaged in this
type of behavior in the past.

Hypothetical situation 5. A student is bullied and given a nickname
she doesn't like. Her classmates tell her not to take everything so
seriously and that they are just doing it for fun. Often when this
student roams the school floors other students call her by her
nickname.
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Hypothetical situation 6. Sophia is captain of the volleyball team,
good at tennis, popular with many students and liked by the
teachers. Katerina told her teachers that Sofia was mean to her and
turned her friends against her. Katerina was upset, saying that this
has been happening for some years now and that she reports it to her
teacher every year.

Each hypothetical situation is followed by three questions, which
are accompanied by a five-point Likert scale. The first question
concerns the attributed seriousness of each hypothetical
hypothetical situation "How serious do you rate this
conflict/confrontation?” (5=Very serious, 4=Severe, 3=Moderately
serious, 2=Not very serious, 1=Not at all serious), the second
sentence is about compassion for the victim “I would be
embarrassed by the behavior of the abuser and feel compassion for
the victim" (5=Strongly agree, 4=Agree, 3=Neither agree nor
disagree, 2=Disagree, 1=Strongly disagree) and the third question
concerns the likelihood of intervention in each incident "How likely
are you to intervene in this situation ?”” (5=Very likely, 4=Likely,
3=Somewhat likely, 2=Not very likely, 1=Not at all likely). The The
BAQ was translated into Greek and some modifications were made
to use it for a Greek population of teachers. Among these
modifications the names of the students, as well as “My Space” was
replaced by “Facebook”, which is widely used in Greece.

2.5.3 Handling Bullying Questionnaire

The third questionnaire used was the Handling Bullying
Questionnaire ((Bauman, Righy & Hoppa, 2008), which examines
the strategies that teachers tend to use in order to deal with an
incident of school bullying. The specific questionnaire includes a
short imaginary hypothetical situation , in which a student
repeatedly receives direct and indirect school bullying (verbal form
and social exclusion):

“A 13-year-old student is repeatedly teased and cursed by another
stronger student, who has successfully convinced other students to
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avoid the victim as much as possible. As a result the victim of this
behavior feels angry, unhappy and often isolated.”

The hypothetical situation is followed by 22 sentences regarding
possible ways to deal with the incident accompanied by a five-point
Likert scale (5=Definitely would, 4=Probably would, 3=Not sure,
2=Probably not did, 1=Definitely wouldn't). The possible strategies
are categorized into five main axes: four proposals concern
strategies focused on the victim, five proposals concern strategies
focused on the perpetrator, five concern the ignoring of the
phenomenon, five proposals concern the inclusion of other adults in
the coping process and three concern the punishment of the
perpetrator. The HBQ was translated into Greek by Simos & Stefou
with the permission of Bauman S. In addition, some modifications
were made for the needs of the present research such as the age of
the student from 12 to 13 years to fit the age of starting secondary
education.

2.6 Statistical methods of data processing.

Statistical analyzes were performed using the statistical program
SPSS, version 18 (SPSS Inc., Chicago). From a descriptive point of
view, for the categorical variables were presented the frequencies of
the answers and their percentage in comparison with the total
sample. Quantitative averages and their standard deviations were
reported for the quantitative variables. At the various scales of the
questionnaire, the questions were grouped into factors based on the
results of the Main Component Analysis. The choice of the number
of factors was most often based on the Kaiser criterion (eigenvalue>
1). In a few cases, solutions were chosen with fewer factors that best
suited the theory. Varimax orthogonal rotation was performed for
better interpretation of the factors. The reliability of the resulting
subscales was checked by calculating the Cronbach coefficient a.
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Table 1. Reliability of subscales with Cronbach's Alpha coefficient

(@)

Section of questionnaire Numb_e r of Cronbach’s a
questions

First questions of 6
hypothetical situation s 6 0.851
Second questions of 6
hypothetical situation s 6 0.908
Third questions of 6
hypothetical situation s 6 0.915
Questlonnalre for handling 2 0,792
school bullying

These subscales were treated as quantitative variables and analyzed
by parametric methods, such as Student t-test and F criteria analysis
of variance (ANOVA), when the independent variable was
categorical with two or more levels. The high values of the
Cronbach's alpha coefficient are evidence of the internal
consistency of the methods used. This also determines their high
reliability in the general context of the study

CHAPTER 3. Results of the survey

3.1. Sample Demographics

In this paragraph, the demographic characteristics of the people
who participated in the research are presented in detail. The first
question of this section was about the age of the respondents.
According to the results of the survey, as presented in the table and
the relevant diagram below, 30.4% of the sample were people aged
up to 35 years old, 52.9% of the sample were people aged 35-50
years old and the remaining 16.7% of the sample consisted of people
over 50 years of age.

30



Table 1. Age distribution for the entire sample (N=263)

Age
Erequenc Percent Valid Cumulative
q y Percent Percent
up to 35
years old 80 30,4 30,4 30,4
35-50
Valid years old 139 52,9 52,9 833
Over 50
years old 44 16,7 16,7 100,0
Total 263 100,0 100,0

The second question of this section concerned the gender of the
respondents. According to the results of the survey, as presented in
the table and the related diagram below, 45.2% of the sample were
male and the remaining 54.8% of the sample consisted of females.

Table 2. Distribution of subjects by gender (for N =263)

Gender
Frequency | Percent Valid Cumulative
Percent Percent
Male 119 45,2 45,2 45,2
Valid | Female 144 54,8 54,8 100,0
Total 263 100,0 100,0

The third question of this section concerned the years of teaching
experience of the respondents. According to the results of the
research, as presented in the table and the relevant diagram below,
50.6% of the sample were people with 1-10 years of teaching
experience, 34.2% of the sample were people with 11- 20 years of
teaching experience and the remaining 15.2% of the sample
consisted of people with more than 20 years of teaching experience.

Table 3. Distribution of the researched persons by years of teaching
activity (for N=263)
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Years of teaching experience
Frequency | Percent Valid Cumulative
Percent Percent
Valid 1-10 133 50,6 50,6 50,6

years
11- 20 90 34,2 34,2 84,8
years
21- 30 31 11,8 11,8 96,6
years

31 9 3,4 3,4 100,0
years

or
more
Total 263 100,0 100,0

The fourth question of this section concerned the years of teaching
experience of the respondents at the present school. According to
the results of the research, as presented in the table and the relevant
diagram below, 52.9% of the sample were people with up to 2 years
of teaching experience, 22.8% of the sample were people with 2-5
years of teaching experience and the remaining 24.3% of the sample
consisted of people with more than 6 years of teaching experience
at the present school.

The fifth question of this section concerned the type of position
of the respondents. According to the results of the survey, as
presented in the table and the related diagram below, 87.8% of the
sample were teachers, 9.9% of the sample were Deputy directors
and the remaining 2.3% of the sample consisted of Directors.

The sixth question of this section concerned the type of work
relationship of the respondents. According to the results of the
survey, as presented in the table and the related diagram below,
11.4% of the sample were Hourly wage earners, 38.8% of the
sample were Deputy teachers and the remaining 49.8% of the
sample consisted of teachers.

The seventh question of this section concerned the Level of
education of the respondents. According to the results of the survey,
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as presented in the table and the related diagram that follows, 27%
of the sample have a bachelor, 70.7% of the sample have a master
and the remaining 2.3% of the sample have a PhD.

The eighth question of this section concerned the Number of
students in the school unit of the respondents. According to the
results of the survey, as presented in the table and the relevant
diagram below, 36.1% of the sample are employed in schools with
up to 100 students, 30.8% of the sample are employed in schools
with up to 200 students and the remaining 2.3% of the sample are
employed in schools that have up to 300 students.

The ninth question of this section concerned the area where the
school unit of the respondents is located. According to the results of
the survey, as presented in the table and the relevant diagram below,
16.3% of the sample are employed in schools located in rural areas,
43% of the sample are employed in schools located in semi-rural
areas and the remaining 40.7 % of the sample are employed in
schools located in urban areas.

The tenth question of this section concerned the Marital status of
the respondents. According to the results of the survey, as presented
in the table and the relevant diagram that follows, 35.7% of the
sample were employed were single and 61.2% of the sample were
married.

The eleventh and last question of this section concerned the
Annual family income of the respondents. According to the results
of the survey, as presented in the table and the relevant diagram
below, 47.9% of the sample were people with an income up to
€15,000, 32.3% of the sample were people with an income of
€15,000-30,000 and the remaining 19.8% of the sample consisted
of people with an income of more than €30,000. The majority of the
surveyed persons have an income synchronizing with the average
monthly salary. For the present study, we believe that the financial
side of the Pedagogical work, including the payment of the teacher's
work, is an in significant factor for his behavior in a situation of
school bullying. It is not money, but personality characteristics,
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social attitudes and the assessment of what is happening in the
school context that influence their behavior.

3.2 General questions about bullying

The second part of the questionnaire consisted of three general
questions about bullying, to which respondents had to choose an
answer from a 5-point Likert scale expressing frequency. The first
of these investigated whether the people who participated in the
research had become a victim of school bullying during their school
years. As it emerged from the results of the survey, which are
presented in the following table and diagram, 9.1% of the sample
answered "frequently” and 58.9% of the sample answered "never"
or "rarely" to this question. The studied sample of teachers declared
limited exposure to violence in their school years.

Did you ever become a victim of school bullying during your school years?

40

Percent

131,94% |

never rarely sometimes frequently

Did you ever become a victim of school bullying during your school years?

Figurel. Answers for the question: ,, Did you ever become a victim of
school bullying during your school years?

The second of them investigated whether the people who
participated in the research had become an abuser of school bullying
during their school years. As it emerged from the results of the
survey, which are presented in the following table and diagram,
5.3% of the sample answered "frequently” and 77.2% of the sample
answered "never" or "rarely" to this question. The results show that
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a small part of the teachers were victims of bullying by their
classmates.

Did you ever become an abuser of school bullying during your school years?

Percent

never rarely sometimes frequently

Did you ever become an abuser of school bullying during your school years?

Figure 2. Answers for the question: ,, Did you ever become an abuser of
school bullying during your school years?

The third and last of them investigated, whether the people who
participated in the research during their tenure as a teacher, have
noticed incidents of school bullying. As it emerged from the results
of the survey, which are presented in the following table and
diagram, 45.6% of the people in the sample answered "frequently"
or "always" and 28.5% of the sample answered "never" or "rarely"
to this question. The division of responses is evidence that teachers
are not facing the phenomenon for the first time, it is familiar to
them from their role as students.
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How often during your tenure as a teacher do you come to your attention incidents of school bullying?

30

Percent

never rarely sometimes frequenthy always

How often during your tenure as a teacherl"dﬁ you;:ome to your attention incidents of school
ullying?

Figure 31. Answers to the question: ,, How often during your tenure as a
teacher do you come to your attention incidents of school bullying?

3.3. Results of the assessment of teachers’ attitudes towards
bullying. The results of the Bullying Attitude Questionnaire are
presented through the presentation of the results of the 6
hypothetical situation s presented in the previous chapter. The first
hypothetical situation is an incident of verbal bullying, the second
is an incident of cyberbullying, the third is an incident of social
exclusion, the fourth is an incident of physical aggression, the fifth
is an incident of verbal bullying, and the sixth is an incident of
relational bullying.

The results of the applied t-test procedure show that the gender
of the researched persons - teachers, influences their choice of
strategy for dealing with bullying in a school environment.

These results confirm hypothesis 2, namely, we hypothesize that
the gender of the subjects - teachers is a predictor of the choice of a
strategy to deal with bullying at school. Men prefer to work with the
victim of bullying, while women involve the involvement of other
adults.

3.4. Results for the Handling Bullying Questionnaire
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Next and final questionnaire used was the Handling Bullying

Questionnaire (Bauman, Rigby & Hoppa, 2008), which explores the
strategies that teachers tend to use in order to deal with an incident
of school bullying. The specific questionnaire includes a short
imaginary hypothetical situation , in which a student repeatedly
receives direct and indirect school bullying (verbal form and social
exclusion):
“A 12-year-old student is repeatedly teased and cursed by another
stronger student, who has successfully convinced other students to
avoid the victim as much as possible. As a result, the victim of this
behavior feels angry, unhappy and often isolated.”

The hypothetical situation is followed by 22 sentences regarding
possible ways to deal with the incident accompanied by a five-point
Likert scale. The first sentence is “would insist that the abuser to
stop”. According to the results of the survey, as presented in detail
in the following table and diagram, 89,7% of the sample responds
“I would certainly or probably do it” when 0% of the sample
responds “I would certainly not or probably not do it”. The results
show the subjective readiness of teachers to be able to influence the
development of bullying at school, their attitude towards dealing
with it is positive.

The general analysis of the obtained results shows that when they
are informed about a situation of bullying at school, the investigated
persons - teachers directly relate it to their professional
commitments and responsibilities. They focus their work with
students and especially with the abuser and the victim.

They discuss the problem with their colleagues (strategy 4,
positive response rate of 91.3%) and direct their attention to the
bully (strategy 1, positive response rate of 89.7%) by sharing their
concern about his behavior and trying influence him (to behave
more kindly) — strategy 9 with a positive response range of 80.6%.
The Strategies themselves involves activity that is role-customized.
1. Working independently with the bully, discussing alternatives to
improve the bullying situation (strategy 12 with a range of 77.9),
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supporting the process of increasing his self-esteem so that he does
not want to bully (strategy 19 with a range of 72.2)

2.Working alone with the victim of bullying by encouraging sharing
about what is happening (strategy 17 with a coverage of 77.9%),
openly "confronting the bully (strategy 6 with a positive coverage
of 65.8%) and meeting with the parents to express concern for their
child's psychological well-being (strategy 15 with expression
76.1%)

3.Meeting with the bully's parents (strategy 20, coverage 79.9%)
and students with those involved in the bullying situation (bully and
victim) to suggest ways to improve the situation (strategy 5,
coverage 79.4), because the problem should not be ignored (strategy
18 with a negative range of 78.7%).

4. Seeking help from the school community (Pedagogical council,
strategy 13 with a positive range of 74.5%) and management
(strategy 14 with a positive range of assessment 74.5%)

5. Less selective than teachers is applying punishment to the bully
(strategy 3 with a positive range of 65.8%) and letting the students
deal with the bullying situation themselves (strategy 10 with a range
of positive evaluation of 49.1%)

3.5 Strategies used to deal with bullying. Before the presentation
of the effect of the demographic characteristics on the respondents'
way of answering, it is considered appropriate to present the
Bullying coping strategies, which come from the 22 proposals
presented in the previous paragraph in the manner presented in the
previous chapter of the methodology. According to the results of the
research, it emerged that the most frequently used strategy is the one
that concerns the punishment of the abuser, followed by those that
refer to the inclusion of other adults in the treatment process and the
one that concerns strategies focused on the abuser and the victim,
while the last option is this which includes strategies to ignore the
phenomenon.
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punishment

adults

ignore

abuser

victim

00 1,00 2,00 3,00 4,00

Mean

Figure 4. Bullying coping strategies

3.6. Influence of teacher gender on coping with bullying.

In this paragraph, the results of the t-test for independent samples
are presented, so that there are statistically significant differences in
the way people of different genders are treated in the 5 different
strategies for dealing with bullying. According to the results of the
research, 4 statistically significant differences are found between the
strategies between the two sexes. More specifically, the men of the
sample more often choose the strategies that refer to the victim
(p=0.004) and those that include ignoring the phenomenon
(p=0.000), while on the other hand the women of the sample more
often choose the strategies that include involvement of adults
(p=0.000) and those involving the punishment of the abuser
(p=0.000).

Table 5. Results of t-test.

Std.
Gender | N Mean o t p-value
Deviation
Male | 119 | 1,9916 ,87390
Female | 144 | 2,3177 ,91138 -2,942 0.004

abuser Male 119 | 2,0420 ,67240
39

victim




Female | 144 | 1,9569 ,60910 1,075 0.283
) Male 119 | 3,2303 ,92155
ignore
Female | 144 | 3,8722 ,83477 -5,922 0.000
Male 119 | 2,0235 ,56339
adults
Female | 144 | 1,7694 ,55687 3,664 0.000
) Male 119 | 1,8627 ,70566
punishment
Female | 144 | 1,5671 ,52900 3,776 0.000

The results of the applied t-test procedure show that the gender of

the subjects has an influence on the choice of a strategy for dealing
with bullying in a school environment.
These results confirm hypothesis 2, namely, we hypothesize that the
gender of the research subjects - teachers is a predictor of the
choice of a strategy to deal with bullying at school. Men prefer
working with the victim of bullying, while women involve the
involvement of other adults.

3.7 Influence of teacher age on coping with school bullying.

In this paragraph, the results of ANOVA are presented, so that
there are statistically significant differences in the way people of
different age are treated in the 6 bullying hypothetical situation s
presented earlier and in the 5 different strategies for dealing with
bullying. According to the results of the research in the first
hypothetical situation , people aged 35- 50 years old are more likely
to intervene in this situation than people under 35 years old
(p=0.003). According to the results of the research in the second
hypothetical situation , people over 50 years old are more likely to
intervene in this situation than people under 35 years old (p=0.014).
Also, according to the results of the research in the third
hypothetical situation , people of different ages do not react in a
statistically significant different way. Additionally, according to the
results of the research in the fourth hypothetical situation , people
of different ages do not react in a statistically significant different
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way. According to the results of the research in the fifth hypothetical
situation , people over the age of 50 are more likely to intervene in
this situation than people under the age of 35 (p=0.002). In addition,
people aged 35-50 agree with the sentence "I would be embarrassed
by the abuser's behavior and feel compassion for the victim™ more
than people under 35 years old (p=0.003). According to the results
of the research in the sixth hypothetical situation , people aged 35-
50 are more likely to intervene in this situation than people under
the age of 35 (p=0.020). In addition, people aged 35-50 agree with
the sentence "I would be embarrassed by the abuser's behavior and
feel compassion for the victim" more than people under 35 years old
(p=0.039). According to the results of the research, 4 statistically
significant differences are found between the strategies between
people of different age. More specifically, people over 50 of the
sample more often choose the strategies that refer to the victim
(p=0.004) and the strategies that refer to the abuser (p=0.004) than
people aged less than 35 and people aged 35- 50 of the sample more
often choose the strategies that include involvement of adults
(p=0.034) and those involving the punishment of the abuser
(p=0.010) than people aged less than 35.

3.8. Influence of years of teaching experience of teachers on
dealing with bullying among students. In this paragraph, the
results of ANOVA are presented, so that there are statistically
significant differences in the way people of different Years of
teaching experience are treated in the 6 bullying hypothetical
situation s presented earlier and in the 5 different strategies for
dealing with bullying. According to the results of the research in the
first hypothetical situation , people with 11-20 years of experience
believe that this hypothetical situation is more severe in relation to
people with 31 years or more experience (p=0.006).According to
the results of the research in the second hypothetical situation ,
people with 31 years or more experience are less likely to intervene
in this situation than people with 11-20years of experience
(p=0.030). Also, according to the results of the research in the third
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hypothetical situation , people of different Years of teaching
experience do not react in a statistically significant different way.
Additionally, according to the results of the research in the fourth
hypothetical situation , people with 31 years or more experience are
less likely to intervene in this situation than people with 11-20 years
of experience (p=0.022). According to the results of the research in
the fifth hypothetical situation , people of different Years of
teaching experience do not react in a statistically significant
different way.According to the results of the research in the sixth
hypothetical situation , people of different Years of teaching
experience do not react in a statistically significant different way.

According to the results of the research, 1 statistically significant
difference is found between the strategies between people of
different Years of teaching experience. More specifically, people
with 21-30 years of teaching experience of the sample more often
choose the strategies that refer to the abuser (p=0.015) than people
with 1-10- years of teaching experience.

4. DISCUSSION OF THE RESULTS

As it emerged from the results of the present research, the
participating teachers believe that school bullying is a serious issue
and show a high level of empathy for the victims of school bullying
and state that they are willing to intervene to deal with an incident
of school bullying. The specific findings are very promising for
dealing with school bullying, as the attitudes of teachers on this
issue greatly influence their response to the various cases of school
bullying.

It is very positive that the teachers in the sample treat school
bullying as a serious issue. Teachers' views of the seriousness of an
issue influence their intention to intervene, as the more value and
seriousness they place on an issue the more likely they are to take
action to combat it. This is confirmed by a number of studies,
according to the findings of which the more serious the teachers
considered an incident of school bullying, the more likely they were
to intervene in it (Ellis & Shute, 2007; Bauman & del Rio, 2006;
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Craig et al., 2000). As it turns out, the high attributed seriousness to
the issue of school bullying indicates a greater willingness to combat
it. Previous research has also shown that when teachers do not
consider a bullying behavior as serious, they show a passive attitude
and either do not intervene at all to deal with it, or intervene in
ineffective and superficial ways. Therefore, teachers' belief that
school bullying is a serious issue is a positive sample for dealing
with it, as this belief predicts a greater likelihood of an active
attitude, mobilization and action to deal with cases of school
bullying.

Taking into account the theory of planned behavior (Ajzen,
1991) according to which a person's behavior is determined by his
intention to perform that behavior, we understand that teachers who
express a willingness to intervene in an incident of school bullying
are more likely to do so . As it emerges from the international
literature, teachers consider incidents of overt school bullying more
seriously, feel more empathy for the victims of overt bullying
behaviors and are more willing to intervene in them as opposed to
incidents of covert school bullying (Yoon & Kerber, 2003; Bauman
& Del Rio, 2005; Bauman & Del Rio 2006; Byers, Caltabiano &
Caltabiano, 2011; Craig, Bell & Leschied, 2011).

In previous research, teachers do not consider incidents of
covert bullying as serious as incidents of overt school bullying. In
these surveys, teachers rated incidents of physical and verbal
violence as more serious, while not giving the same seriousness to
incidents such as social exclusion and cyberbullying (Boulton et al,
2001; Byers, Caltabiano & Caltabiano, 2011; Bauman & Del Rio,
2006; Craig, Henderson & Murphy, 2000). They also believed that
covert forms of school bullying are a normal part of maturation and
do not cause students anxiety and other harmful consequences.

Finally, as has emerged from the study of the literature,
teachers are more willing to intervene in incidents of overt school
bullying than in incidents of covert school bullying (Byers,
Caltabiano & Caltabiano, 2011). More specifically, teachers state
that they are more likely to intervene in incidents of physical school
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bullying, while the same is not the case for incidents of relational
school bullying (Boulton, Down, Fowles & Simmonds, 2013), even
when they themselves witnessed the incident (Craig, Henderson &
Murphy, 2000). Teachers seem to give special weight to physical
conflicts even when they do not constitute school bullying, while at
the same time they do not intend to intervene in situations with
social and emotional costs such as covert forms of bullying
(Batsche, 1997).

And the present study found that there was a difference in the choice
of coping strategy for bullying. Tteachers in the present sample said
they were more likely to intervene to stop a physical or verbal attack
than an act of social exclusion. This finding may be related to the
fact that incidents of overt school bullying are easier to detect, while
the covert form is not easy to notice and take action on (Bauman &
Del Rio, 2006; Yoon & Kerber 2003; Craig & Pepler , 1997). In
addition, not intervening in an incident of obvious school bullying,
such as for an example beating a student, is considered more
reprehensible and unacceptable than an incident of social exclusion.
However, the specific treatment of incidents of covert bullying is
wrong and even dangerous for the victims of school bullying. The
covert type of school bullying has equally and even more serious
long-term consequences for the physical and mental health of its
victims, its socialization and its academic performance (Nishina &
Junnoven, 2005), therefore it should not be underestimated and
ignored thus contributing to his perpetuation. Based on the above
findings, we could say that by informing teachers about the
seriousness of the phenomenon of school bullying, as well as by
increasing their level of empathy with the implementation of
appropriate programs, we could increase the chances of intervention
to achieve the treatment if not the elimination of the phenomenon.
According to the teachers' reports about the strategies they would
use in order to deal with an incident of school bullying, the most
popular tactic is the punitive method. As it appears from the results
of the research, the majority of teachers would take action to deal
with an incident of school bullying as “ignoring the phenomenon™
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does not seem to be a widespread strategy. This is consistent with
their statement that they are willing to intervene in incidents of
school bullying. Correspondingly, and in previous similar research
it emerged that teachers would not ignore such an event (Bauman,
Rigby & Hoppa, 2008; Sairanen & Pfeffer, 2011). Conversely, in an
earlier survey, a fairly large percentage of teachers (25%)
considered ignoring an incident of school bullying to be a helpful
practice (Perren et al., 2010; Stephenson & Smith, 1989).

Presumably, over time teachers are more informed and
aware of the issue of school bullying and how damaging the lack of
intervention can be. The fact that teachers no longer consider
ignoring the phenomenon as an appropriate attitude to deal with it
is very hopeful. When a problem with such serious consequences
for its victims is ignored it tends to perpetuate itself causing even
greater harm to the individuals involved.

As mentioned above, the most popular strategy for the
present sample was to work within the victim and the perpetrator.
Previous research findings confirm that teachers prefer the
imposition of punishments on bullies more than other practices in
dealing with school bullying (Harris & Willoughby 2003; Bauman,
Rigby & Hoppa, 2008). Although the majority of teachers
automatically support the application of the punitive method, its
effectiveness is questionable (Skiba, 2000). This particular method
does not seem to contribute to increasing the obedience of the abuser
and does not entail automatic compliance (American Psychologist,
2008). In many cases it is even possible that the imposition of
punishment leads to the opposite of the desired results by
intensifying disobedience and unwanted behavior (Gottredson,
1989; Shores, Gunter & Jack, 1993). Furthermore, we should not
overlook the negative consequences of this method for the recipients
of the punishment. Harsh punishments can cause severe stress and
lead to dropping out or failing to graduate on time (Hyman &
Perone, 1998; Bowditch, 1993). Therefore, in the attempt to deal
with the problem of school bullying, additional problems are likely
to be caused. It would therefore be helpful for teachers to be
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informed about the lack of effectiveness of the punitive method and
its negative consequences and to suggest other more effective
strategies. On the other hand, talking with the abuser, informing him
about the victim's situation and looking for possible solutions are
some examples of non-punitive dealing with the abuser.

This particular method is an effective method for dealing
with school bullying (Smith, 2001; Griffiths, 2001; Smith & Sharp,
1994; Maines & Robinson, 1994; Duncan, 1996). However, the
positive results of this method have come from the implementation
of specific and targeted programs such as ,,The Shared Concern
method“ and the ,,No Blame” method, which require careful
planning, training of individuals and implementation over a long
period of time. It is very positive that a number of teachers report
that they would use non-punitive tactics, however patchy
implementation of this strategy without pre-planning and training is
unlikely to produce the same results.

Finally, according to the results of the research, women
attribute greater seriousness to statistics of school bullying and are
more willing to intervene. And previous research has shown that
women are more negative than men about incidents of school
bullying. This may have something to do with the characteristics of
each sex, as men accept to a greater extent than women, the
expression of aggression (Smith, 1984). Also, men are less
supportive towards the victim, while women are more
understanding and supportive (Rigby & Slee, 1991). Furthermore,
the female role is more directly linked to empathy (Spence &
Helmreich, 1978 as cited in Craig et al, 2000).

5. CONCLUSIONS
Regarding the first research question, which explored the
potential reactions of the respondents to six different bullying
hypothetical situation s, the following should be noted. Of the 6
hypothetical situation s given to the participants, three referred to
incidents of indirect bullying and the remaining three to incidents of
direct bullying. As might be expected, the seriousness of the
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situation, but also the feelings that these incidents caused in the
research participants, along with the possibility of intervention in
the incident, were evaluated more strongly in the cases of direct
bullying. More specifically, of the 6 hypothetical situation s, the one
that was evaluated by most of the sample as very serious or serious
was that of physical aggression (92% of the sample evaluated it as
such). In addition, more than 80% of the sample evaluated the
incidents of cyberbullying and social exclusion in the same way.
However, it should be noted that in the remaining three cases the
percentages of people in the sample who evaluated them as serious
or very serious incidents exceeded 70% .

In relation to the second research question, which
investigated the strategies most often chosen by the people who
participated in the research, to deal with incidents of bullying at
school, it should be noted that the most frequently chosen strategy
is the one aimed at punishing the bully, while they follow with very
little difference from the first, the strategy that includes the inclusion
of other adults in dealing with the issue and the one that is targeted
at actions concerning the abuser. The fourth most frequently chosen
strategy is the one that includes actions aimed at the victim and
lastly, and indeed with a big difference from the previous one, is the
one that includes the view of ignoring the phenomenon.

Finally, in relation to the third research question, which
concerned the effect of demographic factors both on the
respondents’ reactions to the six hypothetical situation s and on the
preferred strategies for dealing with the problem, it should first be
noted that most of the demographic factors seem to affect to a
greater or lesser extent the attitude of individuals. More specifically,
it appears that women in the sample choose more often than men the
strategies of punishing the bully, which, combined with the
tendency of men to choose to ignore incidents of school bullying
more often, may lead to the conclusion that women are less tolerant
of school bullying issues.

Regarding the effect of age, it should be noted that in more
than half of the hypothetical situation s in which statistically
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significant differences were found between individuals of different
ages, younger individuals were more reluctant to engage in a school
bullying situation than older individuals. This fact shows the need
to prioritize the proper training of new teachers in dealing with these
incidents of bullying, so that they become more effective in dealing
with it. Besides, similar conclusions are also obtained from the study
of the statistically significant effects of individuals with different
levels of school experience, while it is critical to note that
individuals with less previous experience in the specific school unit
generally perceive bullying incidents as more serious than people
who have been in the same school for more years. This fact possibly
shows a tendency for the people in the second category to get used
to these incidents over time and for this reason it is again considered
appropriate to underline the importance of continuous training of
teachers around issues related to the school curriculum bullying.

Another important theme found in the results of the
preceding inductive analysis is related to the significant difference
between the characterization as "serious” of the bullying situation
among the teachers in the sample employed in small and large
schools. According to the results of the survey, in four of the six
hypothetical situation s, teachers in the sample serving in schools of
up to 100 students consider incidents of bullying more serious than
their colleagues serving in large schools. This possibly shows the
importance of smaller school units and the role they have in
maintaining their orderly functioning and the ability of teachers to
supervise student behavior in a satisfactory manner.

Finally, it should be noted that the results that showed
statistically significant differences between people with different
income and educational levels should be analyzed with great caution
and not to be led to hasty conclusions that may have a racist or
classist connotation towards people with different economic and
social backgrounds. For this reason, it is proposed to further analyze
the study of the psychographic characteristics of individuals who,
for example, seem to be more accepting of the strategy of ignoring
school bullying phenomena, perhaps through a semi-structured
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interview, where details that are not they can be assessed within the
context of completing a questionnaire.

In any case, the present research studied in depth the views
and strategies of the teachers of the sample regarding school
bullying and found, on the one hand, the importance that teachers
show in these incidents and on the other hand, the selected strategies
them for dealing with them. The goal of future research is the further
analysis of these elements, in order to design an appropriate process
of educational intervention for teachers, with the ultimate goal of
radically and effectively dealing with the phenomenon of school
bullying on their part.

Finally, it should be noted that the results that showed
statistically significant differences between people with different
income and educational levels should be analyzed with great caution
and not to be led to hasty conclusions that may have a racist or
classist connotation towards people with different economic and
social backgrounds. For this reason, it is proposed to further analyze
the study of the psychographic characteristics of individuals who,
for example, seem to be more accepting of the strategy of ignoring
school bullying phenomena, perhaps through a semi-structured
interview, where details that are not they can be assessed within the
context of completing a questionnaire.

In any case, the present research studied in depth the views
and strategies of the teachers of the sample regarding school
bullying and found, on the one hand, the importance that teachers
show in these incidents and on the other hand, the selected strategies
them for dealing with them. The goal of future research is in the
further analysis of these elements in order to design them in an
appropriate structure in the process of educational intervention for
teachers and students, with the ultimate goal of radically and
effectively dealing with the phenomenon of school bullying on their
part.
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CONTRIBUTIONS

1. The results of the dissertation complement those made by other
authors on the Greek education system.

2. The obtained results are aimed at the pedagogical practice in the
Republic of Greece. Tendencies are confirmed in the choice of
strategies to overcome bullying at school, which can be defined as
relevant for her at the present moment.

3. It is proven that both the gender of the teachers and the length of
their teaching experience influence the choice of strategies, which
informatively supports the work on prevention of bullying in the
conditions of the educational community.

4. Itis proven that the educational qualification of the teacher affects
not so much his choice of strategy as his attitude to evaluate the
significance of bullying.

5. It is proven that the extent of the school community is a predictor
for assessing the severity of cyberbullying and choosing a strategy
to deal with it among teachers in the Republic of Greece.
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