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JIMcepTalMOHHUAT TPYA € OOCHhAEH M TNPEAJoXKEeH 3a 3alluTa Ha
KarelpeH cbBeT Ha Kartenpa «llcuxomorumsi» KbM «DPHIOCOPCKU
¢dakynter» Ha IOrozamagen ynuBepcuter «Heodut Punckm»y —
bnaroesrpan. Cbapp:kaHUETO Ha JAUCEPTALMATA BKIIOUBA YBO/I, JIBE
IJIaBH, PA3MVIeKIaHE Ha pe3ylTaTHTe (IUCKYCHs), 3aKIIOYCHUS U
npuHocu. TekcTsT € ¢ obem ot 170 cTpanunm, KoiTo BKiItouBa 30
tabimuu u 33 ¢durypu. Ilutupanata nureparypa obOxBama 224
3arjaBusl HA AHTJIMHCKU U TPBLKU €3UK.

3amurara Ha qucepTanusaTa e ce nposeae Ha 11.05.2023 r. ot 14:00
y B 3ama 210A, IlspBu kxopnyc Ha O3V «Heodput Puscku» -
bnaroesrpan. MarepuanuTe CBBpP3aHUM CBbC 3alllUTaTa ca Ha
pasnonioxxeHue B kareapa «llcuxomorus» Ha Tpetu erax, [IvpBu
kopmyc Ha FO3Y «Heodut Punckn» — braroesrpap.



YBoa

HscnenBanugTra mokassaT, 4ye BKIO4YBaHeTo Ha jgena cbe COII B
MaCOBUTE KJIACHH CTaW BOJU JIO TOJIOXKUTEIIHU PE3YyIATaTH B MCUXO-
CMOIIMOHAJIHATA W KOTHHUTHBHATA 06J'IaCTI/I )41 HO-KOHerTHO, B
MMOCTUTAHETO HA IMO-BUCOKH aKaJIEMUYHHU PE3YJITATH OJIarolapeHue Ha
C’pry,Z[HI/I‘ICCTBOTO Ha 06H_[I/ISI CIICIIHUAJICH I1€eaaror u HpGI[OCTaBSIHeTO
Ha WHIUBUIyAIIU3UPAHO PECYpCHO mpenojaBane. [IpoyuBanusta
MOKAa3BaT ChIII0, YE JeIaTa C YBPEKIaHUs, KOUTO B3aUMOJICHCTBAT C
Bp’bCTHI/II_II/ITe CH, I/IMI/ITI/IpaT ITOJIOXKUTCIIHOTO ITOBCACHUEC HA A€llaTa B
HOpMa, MpUA00OMBAT COLMAIHM YMEHUS M CE€ CIpUSTENsBaT C
BPBCTHUIIUTE CHU IIO-JIECHO OT JelaTa, MOCEIIaBallyd CIICIHATHH
yunnuia. B nombnuenue, yuenunure cse COIL, kouTo mocemiasar
00111000pa30BaTEIHN YUUJIUINA, CE YYBCTBAT MO-YBEPEHU U yCBOSBAT
MPUHIIUIIATE W IIEHHOCTUTE Ha KOJCKTUBHOCTTA, 3a pasjiiKa OT
YUEHUIIUTE, KOUTO MOCEIIAaBAT CIEIUATHN YYUIHIIA.

HacrosmaTta mucepranuonHa pa3paloTka € CTPYKTypuUpaHa B JIBE
4acTH, TEOPETUYHA U U3CIIeIoBaTeICKa. TeopeTnyHaTa 4acT BKIIOUBA
TPHU TJIaBH, KOUTO Pa3TJICkKAAT MOHATHUITA, CBBP3aHM C JeIaTa ChC
CHelnuarHu  oOpa3oBaTeTHH  MOTPEOHOCTH, BKIIOUBAHETO H
WHTETpaIusaTa UM B MaCOBHUTE 0011000pa30BaTEIHN YUHIUIIA, KAKTO
A TCHUXOJOTHYECKO - €MOIMOHAJIIHUTE, IOBEICHYECKUTE U
MeJJarOTHYECKUTE aCMIEKTH Ha JIelaTa ChC CIICIMAIHA 00pa30BaTeIHA
notpeOHocTu. M3cnenoBarenckata 4acT c€ ChCTOM OT JBE TJIABH,
METOJOJIOTUSTAa M PE3yJATAaTUTE W 3aBBPIIBA ChC 3AKIIOUCHUATA.
[IpoyuBar ce BB3NPUATHUATA HA TPBLUKATE YYHUTEIN OTHOCHO
€MOLIMOHAIIHUTE M MOBEJECHYECKUTE NMPOOJIEeMH Ha HHTETPUpPAHUTE
yaerui cb¢ COII, mocemaamy cieruaiHo pa3paboTeHn MporpaMu
3a uHTerpamus B ['bpIUS — «pPEeCypCceH YUHMTEN» U «KJIacOBE 3a
BKJIFOUBAHE)).

I')IABA |: TEOPETUYHA YACT
1. lena cbe cnennaJ Hu 00pa3oBaTe/IHU NOTPEOHOCTH
1.1 Cnenuduxkanust HAa TePMUHHATE



Konennusta Ha OOH 3a npaBaTa Ha xopara ¢ yBpexaanus (2008 r.)
CBIIO OIpEaelis YBPEKIAHETO KAaTO KaTeropus xopa, KOUTO ,,AMaT
IBIATOTPAiHA (PU3UUECKH, YMCTBEHH, HHTEICKTYATHH WM CEH30PHU
YBpEXKIaHUs, KOUTO BbB B3aUMO/JICHCTBHE C pa3InYHU Oapuepu Morat
Ja BB3IPENATCTBAT TAXHOTO IIBJIHO W €(EeKTHBHO ydyacTue B
obmiecTBoTO HapaBHO ¢ jpyrute”’. Cropen JOTYK H3JI0KEHOTO,
YBPEXKIAHETO € KOMOMHAIMS OT 3/PABOCIOBHH CHCTOSHUS, KOUTO
MOTaT Ja Ch3JajarT Oapuepu 3a XopaTa ¢ yBpexmaHus na Obaar
HE3aBUCHMH U J1a y4acTBaT IIBIHOIICHHO B OOIIECTBOTO.

1.2. Kuaacudukanmusi Ha  CcHeHUHAJIHHTE 00pa3oBaTeIHU
MOTPeOHOCTH

[Tonacrosimem kareropusra COII BkiIOYBa Xopa ChC CICHHAIHU
oOpa3oBaTenHu TMOTPEOHOCTH WM YBpPEXKAAaHUSA, KOUTO HMAT
NeUIUTH B YYEHETO, (PU3UYECKOTO pa3BUTHE, IOBEICHUYECKH,
€MOLIMOHAIHM W KOMYyHHKanmoHHu nedunuta (Bryant, Bryant &
Smith, 2019).

Cermaco  3akon  3699/2008  ydyeHuuuTe CbC  CHEIHAIHU
o0Opa3oBaTenHu MOTPEOHOCTH W/WJH YBPEKIAHHS BKIFOYBAT OCOOCHO
T€3U, KOUTO UMAT YMCTBEHHU YBpPEXIaHUs, CCH30PHU HAPYILIECHUS HA
3peHueTo (CIenoTa, 3pUTETHO YBpPEeXKIaHe, c1ado 3peHHue), CEH30PHH
HapylleHuss Ha ciyxa (TJIyxXd, C YBpPEIeH CIyX), XPOHUYHH
YBpEXKIaHUS, HEJICUUMH 3a00JiIBaHUs, HapyIIeHUs Ha TOBOpa,
nudy3HU HapyIIeHUs Ha Pa3BUTHETO (Pa3CTPOMCTBO OT AyTUCTUUHUS
CHEKTBp), Pa3CTPOMCTBO ¢ AepUIUT HAa BHHUMaHUETO ¢ Wiau 0e3
XUTIEPAKTUBHOCT, TICUXHUYHM PA3CTPOMCTBA ¥  MHOXKECTBEHU
YBPEXKTAHHUS.

2. Hurerpupane Ha ydyennuu cb¢c COIl B rpbukara
o0pa3oBaTelHa cHCTeMa — IIpeJocTaBsiHe Ha oOpa3oBaHue:
3aKOHOJATeJIHA pPaMKa 3a 00pa30BaTe/JHO BKJIKYBAHE HA JeLa
cbe COIl: ®opmu Ha wuHrerpanusi: IIporpamm Ha
»lIpuodmasamm Kiaacose“ u ,,Pecypcna nogkpena“



JlocThbT 110 00pa3oBaHME € HEOTMEHHMO IIPaBO Ha Xopara ¢
BCAKAKBB BU YBPCIKAAHC, 3a J1a C€ ITOCTUIHC BB3MOKHO Hal-ITbJIHA
coMaJIHa HMHTCrpauydsa W JHUYHOCTHO Pa3sBUTUC KATO  ISUIO.
CnenoBaTelHO OCHOBHaTa L€ Ha OOpa30BAaHUETO Ha Ta3u TIpyla
TpsOBa nga ObAe HacoueHa KbM MpHOOIIABAIIO 0OOpa3oBaHUE C
YYEHHIIM OT MacoBOTO yuwiuile. B rpblkara oOpa3oBarenHa
pEaTHOCT ce IMoJiaraT YCWIWs 3a MpHoOuaBamo oOpa3oBaHHE Ype3
UHTErpHpaHe HA TE3H YICHUIIH.

2.1 3ako0H 32 cIeuMaJTHOTO 00pa3oBaHue — 0010 ONMCAHUE
[TomoOHO ycwiiMe ce HachpyaBa OT HEOTJABHA NPUETHS 3aKOH 3a
CIICIUAITHOTO 00pa3oBaHuEe U O0YYCHUE Ha XOpa C YBPEIKIAHUS HIIH
cnenanHu  oOpaszoBarenHu 1norpebHoctd B ['ppums  (3akoH
3699/2008). B chOTBETCTBHE C TOPEIMIOCOUYEHHUS 3aKOH, €IHA OT I[EIUTE
Ha CIEIMATHOTO 00pa3oBaHue U 00y4YCHHE € J1a TI0J00pH, U3II0JI3Ba U
pa3Bue MOTEHIMAAa U YMEHUATA Ha YYCHUIUTE C YBPEIKIAHHS ChC
CICIMAIHKA 00pa30BaTEIHA MOTPEOHOCTH, 3a J]a UM [TO3BOJIH J1a ObJatT
MHTETPUPAHU MM IOBTOPHO MHTETPUPAHU B 00II000Pa30BATEIIHOTO
YUYWJIMILE, BbB BCSIKA CHTYaIUsl B KOSITO TOBA € BH3MOXKHO. EquH oT
HAYMHHUTE 33 MTOCTUTaHE HA Ta3W LIeJ] € YUYCHUIUTE C YBPEKIAHUS U
CHenuanHu  oOpazoBaTelHM  TOTPEeOHOCTH  Ja  TOCelIaBar
CUHTETPAIMOHHM  KJIACOBE» WJIM TMMApaJieTHO Ja WM  ObJe
MPEA0CTaBeHA «PECypCHa MoAKpenay (Wi. 6).

2.2 IuarHoCcTUKA 1 U300p

o ce orHacs m0 moOmOOpa HA YYEHUIM CHC CIICHUATHU
o0Opa3oBaTeNnHu NOTPeOHOCTH, Wi. 3 KaTeropu3rupa yueHUIUTE, KOUTO
UMaT TMpaBO Ja TOJydYaT CIenuaniHo oOpasoanue. Cumra ce, 4e
yueHuuute ¢ yBpexaanus u COIl umaTt 3HauMTENHU OOYUHUTEITHH
3aTPyAHEHUs] TIOpaaud CEH30pPHU, KOTHUTHBHU pPa3CTPONCTBA,
pa3CTpOMCTBA HAa Pa3BUTHUETO, YMCTBEHHM, TCUXOJIOTUYECKH H
HEBPOIICUXHATPUYHH pas3cTpoiicTBa, KOUTO criopen

WHTEPIUCIUILUIMHAPHATA OLIEHKA OKa3BaT BJIHMSIHKE BHPXY Mpolleca Ha
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VUUJIUIIHA a/IaliTalys ¥ y4eHe 3a eI WU OMPEIeNIeH ePUoa OT
YUWJIAIIHUAS UM KUBOT (WI. 3, ai. 1).

2.3 I3nbJHeHHe HA MPOTrPaMuUTe — MPUCHCTBHE HA YYEHHIH ChC
con

[To-monmy ca mutupaHu u3BaAKu OT 3akoH 3699/2008, wn. 6, BBB
BpBb3Ka C MPUCHCTBHETO HA TE3W YUYCHUIM B CHEHUDUIHUTE
CHeIMaIHA 00pa30BaTEeITHU CTPYKTYPH:

,YUCHUIIUTE C YBpPeXKIaHUsS U CHEHUAIHA 00pa3oBaTeIHU
noTpeOHOCTH MoOraT Ja IOCelaBaT KiacHaTa CTas Ha MacoBOTO
yUWIHILE C ,MapaleinHa (pecypcHa) MoAkpena“ B KOHTEKCTa Ha
npuoOIIaBamoTo 00pa3oBaHUE, OT CIEUHUATHH Teaaro3u |[...J.
,PecypcHara nmogkpemna‘ ce mpeiocTaBsl Ha y4YEeHHUIM, KOUTO MOraT, ¢
MOAXOJAIa WHIMBUIYyajdHa TMOAKpena, Ja IocellaBar ydeOHaTa
mporpaMa Ha MacoBaTa KJacHa cCTas, Ha YYEHHUIU C MO-TEKKH
oOpa3oBaTeHu MOTPEOHOCTH, KBIAETO HsMa JApyra CIHelUallHa
oOpa3oBarenHa CTPYKTypa B TEXHUS PETHOH (CIEUUATHO YUHIIUIIE,
,,IIpUOOIIaBal Kjac”) WM KoraTo ,,pecypcHaTa MoKpemna” CTaHe
HeoOxomuma — mpeasun nokiaaa Ha KEDDY — mopanu TexHuTe
CHelHaTHu 00pa30BaTeIH! MOTPEOHOCTH.

,YUCHUIIUTE C YBpeXKJaHWUs W CHEHUaIHM 00pa3oBaTeNHU
MOTPEOHOCTH MOTaT Jia TIOCEIIaBaT CIEIUAIHO OPTaHW3WpPaHU H
MOAXOAII0 000pYABaHU ,,IPUOOIABAIIN TapalesKu‘, paboTeIy B
o01oo0pa3zoBaTeTHl U Mpo(eCUOHATHN YUYWININA C JIBE Pa3IMuHU
y4eOHU IporpamMu

2.4. IlpnoGmaBaHe Ha Jela CbhC CIENUAJHH O00pa3oBaTeJHH
noTpedHOCTH

[To-romsiMaTa 9acT OT YYCHHIUTE CHC CEPHO3HU MOBEICHUECKU
poOJIeMHU U €EMOITMOHAITHU Pa3CTPOMCTBA OOMKHOBEHO MOCEIaBaT
MacOBUTE OOIIOOOpa30BATEIHN YUYWJIMINA 32 OCHOBHO U CPEIHO
obpazoBanue (3akon 3699/2008).



2.5. OnpenesieHne HA NOHATHATA ,MHTErpanus’, ,,BKJIAYBaHe*
Hnmezpayus/ exniousane

CpBMecTHOTO O00y4eHHE Ha Jiera ¢ U 0e3 yBpexkJaHUs ce Hapuya B
Anrmus  uHTerpanus”  (integration), B CbeaMHEHHTE MIaTH
,HHTerpupane’ (mainstreaming), a B CKaHJAWHABCKUTE CTPaHU KaToO
,Hopmanm3anus™ (normalization). B rpsiikata nutepaTypa uma
OOBbpKBaHE MEXAY TEPMHHUTE ,WHTErpauus H ,,BKIIOYBAHE™.
Bbnpeku ue Ha IpbB NOTIIE KMa MHOT'O OOIIHU €JIeMEHTH, TEPMHUHHUTE
HE ca UJCHTUYHU. MIHTerpanusara, ako ce pasriex/a KaTo e, 3acara
BCHYKH YCWJHMS Ha Jenara CbC CHENHaTHH 00pa30BaTeHU
NOTPEOHOCTH Ja pa3BUAT CBOMTE YMEHHs M JIMYHOCT, 3a Ja
U3IBJIHSBAT COIMAIIHATA CH POJIS BB3MOXKHO Hali-aBTOHOMHO.

2.6. [IpuodmaBamo od0yueHue

2.6.1. Moaean HA BKJIIOYBaHE

[TpuoOuiaBamoTo 0O0yueHUe He ce mpujara 1o eUH U ChIIH HAYUH
BbB BCHYKM CTpaHH. B 3aBHCHMOCT OT peCypcHTe, C KOHUTO
pasnoJjarar, TpaHCIIOPTHAaTa MHMPACTPYKTYpa, MPEIOAaBaATEICKUST
ChCTaB C€ MpHJIaraT pa3iMyHU MPAKTUKU Ha BKIouBaHe. Criopen
Norwich (2000) wMa 4eTHpH OCHOBHH MOjeja Ha BKIOYBaHe: 1.
Monen na meaHo BkiarouBare (Full Inclusion). 2. Mogen Ha y4yactue
Ha BCUYKH JIela B €IUH KJac ((PoKycHupa ce BbpPXY Y4aCTHETO Ha €HO
U cbimo MscTo). 3. Mogen Ha (OKyC BBPXY HHIAUBUIYATHUTE
notpedHocTu. To3u Mozen ce pokycupa BbpXy HYKIUTE HA BCUUKH
yueHuuu. 4. 1360p Ha Mozies1 Ha OrpaHUYEHO BKIIIOYBAHE.

2.6.2. IlpeaumcTrBa M HEZOCTATBUM Ha MNPHOOIIABALIOTO
o0yueHue

ChriacHo crienuanu3upaHaTa JUTepaTypa BKIIOUBAHETO Ha JIea CbC
COII ce cumnta 3a KU3HEHOBAXKHO, ThII KATO HAChpYaBa PaBEHCTBOTO,
COLIMAJTHOTO TpUEMaHe U YBAXKEHUETO KbM MHOrooOpasuero.
HeroBure npuBbp:KeHUIN TOCOYBAT MTOJI3UTE II1aBHO HA KOTHUTUBHO,

CMOIIMOHAJIHO MW COIMAJIHO HHUBO. Pa361z1pa CC, MHO3HMHa C¢€
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IIPOTUBOIIOCTABAT HA BKJIIOYBAHETO HA JI€lla B MAaCOBUTE YUMIIMILA,
KaTO U3THKBAT IPOOJIEMHTE, KOUTO TO MOKE Ja OBEJIE 3a JAeLaTa ChC
COIl, kaKTo ¥ 3a YYUTEIUTE U YUICHULIUTE C Pa3BUTHE B HOPMA.

2.6.3. E¢exkTBHOCT Ha NPHOOIIABAIIOTO 00yUYeHHe

@akt e, 4e npuoOIaBamoOTO 0Opa3oBaHWE Ce MpHiara B MHOTO
cTpanu o cBera. EdexkTuBHOCTTA My oOade 3aBUCH OT HSIKOJIKO
¢dakropa. Cmopen Iloprsp (2014) kmOYBT KBM YycHexa Ha
BKJIIOYBAHETO CE OCHOBaBa Ha TPH KoMIoOHeHTa: Ha mbpBO MsCTO,
VUUTEIUTE TPSAOBA Ja pabOTIT C POAMTENUTE, 3a Ja OCUTYPST Haid-
N00pH pe3yNTaTu B YYHIUIIETO U Y JoMa. BTopusT BakeH KOMIIOHEHT
€ U3TpaKJaHETO Ha MOIXOs11a HHPPACTPYKTYpa, KOSTO Aa OTroBaps
HAa HYXJWT€ HAa BCHUYKH YYCHHIIM, HO U OCHTYpPSBAHETO W
MOJICUJIBAHETO HA TMepCOHaja C MOAXOMASINM IMpernojaBaTelid H
KBIM(DULIUPAHH CITYKUTETH. TPEeTUsAT KOMIIOHEHT, KOWTO JOMIPUHACS

3a yCII€Xa Ha BKIIFOYBAHCTO, € Chb3JdBAHCTO Ha XECTCPOI'CHHU KJIACOBC
(Porter, 2014).

2.7. Harnacure Ha yYuTe/JUTe 32 BKJIKOYBAaHe

OTHOILIEHUETO Ha YUUTEINTE KbM XOpaTa ¢ yBPEXKJaHUS B KOHTEKCTA
Ha MacoOBOTO YYWJIMILE OKa3Ba CUJIHO BIIMSHUE BbPXY TJIe/IHAaTa TOUKa
Ha YYUTENIUTE, ChYYCHUIUTE, HO M Ha ycrexa Ha oOpa3oBaTEeIHUs
nporec Ha MpHOOIIaBaHe B YYMJIMIHATA Cpena. Y YUTEITUTe, KOUTO
MOoAABPIKAT IMMOJIOKUTCITHO OTHOMICHUEC, Ca ITO-YBCPCHU U CC YYBCTBAT
MO-CIOCOOHU Ja pa3HOOOpa3AT HauyWHA Ha TPEMNoJiaBaHE OT CBOSA
CTpaHa, 3a /1a 00y4aBatr yCIELUIHO YUECHULIUTE.

2.8. U3cienBane Ha npuodmaBanero B ['bpuus

[IpoyuBanmsTa y Hac 3a mpuoOIIaBaHe Ha Jiela ChC CHEIUATHH
oOpa3oBaTeHK MOTPEOHOCTH W/ WU YBPEKIaHE Ca OrPAaHUYCHHU.
Karo s1J10, H3CJI€ABaHUATA B F’prI/ISI OTHOCHO HarJlaCuTe Ha
YYUTETUTEe KbM BKIIOUBaHeTO Ha ydyeHuuu cbc COIl B MacoBOTO

O6U.IOO6pa3OBaTeJ'IHO YYHJIMIIC TMOKa3BaT, Y€ B YUUTCICKUTC CpCAU
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HiAMa dCHa NpCACTaBa 3a IMOJIOKHUTCIHU WX OTPULATCIIHU MOAXOAN
KbM Mpobisema. [lo-criermanto ce ycTaHOBsIBA, Y€ MHO3UHCTBOTO OT
YUUTENUTE MPU3HABaT HEOOXOAUMOCTTAa OT MOA0OPsIBaHE HA CBOETO
oOyueHHue BBB BpB3Ka C MPHUOOIIABAHETO, HO c€ HaOIIoAaBa, 4e
BB3MICAUTC MM CC pPa3jindaBaT 110 OTHOHICHUC Ha (I)aKTOpI/ITC,
BIIMACHIN HA TCXHUTC HaArJiaCH. Hsaxkoun OrpaHUYCHUS B U3BCIKIAAHCTO
Ha CUT'YPHHU 3aKJIFOYCHUSA OTHOCHO HAIJIACUTC HA I'PBbUKHUTC YUHUTCIIU
OPOU3THYAT OT (paKTa, uye BBIPOCHUTE M3CIEABAHMS ce (OKyCHpaT
OCHOBHO BBPXY YUYUTEIUTE B HAYAIHOTO OOpa3oBaHUE, OKATO
MUHUMAQTHHA Ca HW3CICABAHMITA (POKYCUPAINIU BBPXY YUHTCIUTE B
cpenHoTo oOpa3oBanue. Hemio mosede, B ['bpiius HsIMa peieBaHTHH
U3CJICIBAaHUs 1O  OTHONIGHWE HA  TCUXOJOTHYECKUTE U
noBeieHYeckuTe npobdiemu Ha ydeHunute cbe COII u ocobeno Ha
OHE3M, KOWTO IOCEIIaBaT ,,IIPUOOIIaBallk KJIacoBe™ H ,,pecypcHa
MOJIKperna’, HUTO UMa PEJICBAaHTHU HM3CIieIBaHus B ['bpIMst OTHOCHO
HarjacuTe Ha TEXHUTE YYHUTEIH CIPSIMO TOPECHOMEHATUTE
3aTpy/[IHEHUs Ha Jelara, [OCEHIaBallld  JBETC  CICIMATHO
pa3paboTeHH MPOrPaMH.

Bompekun ToBa mMma camo efaHo wu3cienBaHe 3a jaena cbe COIIL,
mocemaBamm ,,CrelMalHd  KiacoBe™, TMporpama, mogo0Ha Ha
,K1acoBeTe 3a nmpuoOIiiaBaHe*, HO He TOJIKOBA Pa3IIMpPEHa U MIHPOKO
mpujaraHa Karo BTOpara, M3MOJN3BaHAa Mpead IosBaTa Ha
,,[IPHOOIIaBaIINTEe KJIacoBe  (KOUTO CHIIECTBYBAT M MOHACTOSIIEM)
nposeneno ot Zafiriadis Kyriakos (2002).

2.9. IIpnodmaBamm o0y4uTe THH NPAKTHKH

[Ipunaranero Ha mpuoOIIaBaNy MPAKTUKU B YUYWJIWITHATA Cpela ce
MPEBPBHINA B HEOOXOIUMOCT B HAIIIK JTHU, Thi KaTO MOCTUTA PaBHU
BB3MOKHOCTH B OOpa3oBaTeIHUS TPOIEC H HaMalsBaHEe Ha
aKaJeMUYHAaTa W COIMAIHA MapruHanu3aius Ha xoparta cs¢ COII u/
WJTU YBPEXKIAHUS.



3. Ilcuxo-eMOIMOHAJIHM, TOBeJeHYECKH U NeAarorm4ecku
aCMeKTH Ha 1elaTa CbC CelaJIHu 00pa30BaTeTHU NOTPEOHOCTH
(COII) — oTBBA AMIATHO3ATA

Kakro 6e cnomenaro, yuenunure cs¢ COII He ca XOMoreHHa rpyna u
JIEeMOHCTPHPAT 00pa30BaTEIHH AS(HUITUTH, B 3aBUCUMOCT OT TEKECTTA
Ha TAXHOTO HapyuieHue. ECTecTBOTO Ha Te3W CBhCTOSHHS MOXE Jia
MOBIUsiC HEOIArOMPUATHO HA IMPOIEca HAa yueHe OT MeJarormyecka
rJIe/IHa TOYKa, HO M JIa MOBJIMSAE HA EMOLUMOHAIHOTO UM CHCTOSIHUE.
WHTepHanu3upannTe MOBENEHYECKH MpoOJIeMU ca: TPEBOXKHOCT U
¢boOus, nenpecust U COLMANTHA HHXUOUINSA, TPEBOXKHOCT — TUCTUMUS
— KOMITYJICHSI, CAMIITOMH KaTO: HECUTYPHOCT, CBPbXUYBCTBUTEIHOCT,
Kanpu3HOCT, YyBCTBO 3a MAaJIOIEHHOCT, MEJIaHXOJIuS,
MICUXOCOMATUYHU Pa3CTPOWCTBA, CHMITOMHU KaTo: aHOPEKCHS,
Oynumusi, OpOHXMaIHa acTMa, CbpPOEXK, KOIIMapH, CHACTHYHU
IBUKEHMS, CaMOTa — MYAHOCT, CHMITOMH KaToO: H30Jaius,
IpeNa3iuBOCT, WHTPOBEPTHOCT, Mbp3ei, cpamexauBocT (Herbert
1999; Bibou-Nakou 2004; Kakouros, Maniadaki 2006).
ExcrepHanusupanuTe noBeACHYECKH MPOOJIEMU CIOPE €KCIIEPTHUTE
Ce XapakTepu3uparT ¢ TO-TOJIIMa MPOIBIDKUTEIIHOCT H  Ce
UAeHTUQUIHUPAT TO-JIECHO, Th Karo Jemnara ,,eKCTepHamu3upar
peaxiusATa Cu Mo pa3IuYHA HAYUHU, KATO CUITHO OTPUYaHEe Ha BCUYKO
WIIH IpaMaTh3upane. BrHITHUTE MOBeAeHYeCKH PO0IeMHU BKITFOUBAT
pa3CTpoOCTBO C JOePUIIUT HA BHUMAHUETO M XUIEPAKTHBHOCT
(ADHD), arpecuBHO MPOBOKATUBHO Pa3CTPOMCTBO M MOBEJICHYCCKU
pa3cTpoiicTBa, KaTO TOPMO3, arPeCUBHO TIOBEJACHNE, HEMOJUNHEHHE,
UMITYJICUBHOCT, BPaX/I€OHOCT, IECTPYKTUBHOCT, HACHIINE, YIaCTHE B
Oanau, combepim ¢ monmimaTa u Ap. (Doikou 2002: 593; Manoc
1997: 617).

3.1 EmMounuoHa/JHH M TNOBeJeHYECKH MNpodjeMH Ha Jena c
Pa3CTPOICTBA OT AYTHCTUYHMSA CIEKThP
Kato ce uma npenBusi ropensnokeHoTo, OYEBUIHO €, ue jelara ¢

paBCTPOf/'ICTBa OT AYTUCTUYHUA CHCKTHP U30CTABAT B 00J1acTH KaTo
9



KOMYHI/IKaI_II/IHTa U B CJICACTBHC OT TOBAa HMAT JIOIIMX COLHAJITHU
B3aMOOTHOIIICHUA. HapymaBaHeTo Ha peI_II/IHPOLIHI/ITe COIIMaJIHU
B3aWMOJICHCTBUSL MOXKE Aa AOBeAEe A0 u3ojauus. Jlenara ¢ ayTussm
Morar aa HpOSIBSIT KOMOPGI/II[HI/I IICUXOJOTHUUYCCKHA HpO6HeMI/I KaTto
CTpec M TpeBOKHOCT. Te morar chlo Ja MpOsIBIBAT MaHUEPH Ha
IIOBCACHUEC KAaTO BHHMAHHC KbM I[eTafIHHTe, TB’prIO IIOBCACHUC,
00CECHBHO JKellaHWE 3a MOAIbp)KAHE HAa €IHU WU ChIIU Helma W
noBTopeHue. OTACITHO KbM TOBA C€ MpUOaBs U JIomaTa eMOIIMOHATHA
camoperyJianus, Thi KaTo Jerarta ¢ ayTu3bM MOrart Ja JEMOHCTpUpaT
pr,Z[HOCTI/I HpI/I I/I3paS$IBaHeTO Ha EMOILIMUTEC CH 110 IMOAXOIAIl HAYWH.

3.2 KomopOuann eMOUMOHAJIHM U NMOBeJIeHYECKH NMPOoOJeMH Ha
Aela ¢ MHTeJIeKTYaJTHH 3aTPy/IHEeHUs!

KakTo Moxe na ce 3aKkirouu, Ha Jerara ¢ MHTeNEKTyalHu JeUIUTH
UM € TPYIHO Ja cienBar obmiara ydyeOHa mporpama, npeaHa3HadeHa
3a Jiena ¢ Mo-BUCOKHU MHTEIEKTyaTH! Bb3MOXKHOCTH. HoBUTE 3HAHUS
1 0c00EHO aOCTPaKTHUAT U CIOXKEH yueOeH MaTepHall ca TPyAHH 3a
yCBOSIBAHE OT Jella C WHTeNeKTyalHu 3arpyaHeHus. OOnacrture,
KOHWTO Ca 3aCEerHaTH, ca CHIIO M3II0JI3BAHETO HA CHHTAKCHC, JICKCHKA,
rpaMaThka, aOCTpakTHO MHCIEHE U pellaBaHe Ha MpoOIeMH.
[Icuxonorudeckure npoOiIeMu, KOUTO MOTraT Ja MPOSBAT, MOTaT Aa
Ha0posiBaT YIMOPHUTOCT, arpeCUMBHO TOBEICHHE, TPEBOKHOCT U
Jenpecus.

3.3 KomopOuIHN eMOIMOHAJHHN W TMOBeJeHYeCKH NMpodaeMH Ha
Aena cbe cneuuPuUHN 00yYnTeJTHU TPYAHOCTH

Haii-uectute MHTEpHANM3MpAIIM MPOOJIEMH, KOUTO BB3HUKBAT IPH
Jie1ia ¥ FOHOIIN ChC CTIeUU(PUUHU O0yUUTENHN TPYAHOCTH, Ca:

1) [IpoGnemu, cBbp3aHu ¢ peicTaBarta 3a cede Ch U CaMO4yBCTBUETO.
2) Ctpec. CTpechT € TMO-BHCOK MpHU Jella ChC crenuuanun
obyunrennu tTpyanoctu (Stein & Hoover 1989; Thompson, 1989;
Prout et al., 1992; Sood, 1994). HeycniexbT B y4€HETO BOJIU JI0 HUCKO

CaMO4YyBCTBUC U CTPEC, KOCTO YBCIIMYaBa CHUHPOMA Ha HCYCIICX B
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yuenero (Lerner, 1993). Cuura ce, ue BUCOKUAT CTPEC € CBBP3aH C
nucko camouysctBre (Mc Candless, 1967) u HamasieHa e(h)eKTUBHOCT
Ha KorHuTuBHUTE nporecu (Tobias, 1979).

3) Jempecus. MHOro mnpoydyBaHUs TIOKa3BaT, d4e 3arybara Ha
CaMOYYyBCTBHE, BHCOKHTE HHMBAa Ha TPEBOXKHOCT M JCIIpEcHsTa ca
YeCTH YCIOXKHEHHS TpU Jena ¢ Jeuuur Ha BHUMaHHETO/
xurepaktuBHocT (Bonner, 1987; Levine, 1987). YcranoseHo e, ue 10-
20% ot meunata cbc crneUM(UYHA OOYUUTETHH TPYIHOCTH HMMAT
3HAYMTEIHO HUBO Ha jenpecus (Stevenson & Romney, 1984).

3.4 KoMopOMIHH €eMOIMOHAJHU TNPO00JeMH HA He3pSAmU U
CJIA00BMIKIALIM 1ena

Ha 6a3ara Ha 1OTYK U3JI0)KE€HOTO, MOKEM J1a 3aKJIIOUUM, Ye MpH Jela
C YBpEIEHO 3peHHe BBIPEKH HAJIMYMETO Ha BHUCOKAa YECTOTa Ha
MICUXUATPUYHU PA3CTPOMCTBAa (HUCKO CaMOYYBCTBHE, YYBCTBO Ha
0€3MOKOWCTBO, HECHUTYPHOCT, CaMoOTa, IO0-MajKO  COILIMAJHO
B3aHMMOJICHCTBHE U COLMAJIEH OIUT C IMO-HUCKO KAYE€CTBO OT TEXHHUTE
3pAIld  BPBCTHHUIIM, BEPOSATHOCTTAa 3a H3JIaraHe Ha PHUCK OT
MEXIYITUYHOCTHA AUCQYHKIHS, TMO-BHUCOKATa HWHTPOBEPTHOCT H
IMOEMAHETO Ha MMO-Majko nHunuatusH) (Jan, Freeman & Scott, 1977),
HEIOCJEeI0BATETHOCTTa Ha MPOYUYBAHUATA MOKA3Ba, Y€ 3PUTEIHOTO

YBpCKIAaHE HC € CTHOJIOTHA Ha CMOLMOHATIHHUTEC 3aTPyJAHCHUSA
(Lowenfeld, 1980).

3.5 KomopOuaHu eMouMOHAJIHYU MP00JIeMH HA TJIyXH Jiela U Aena
€ YBpe/eH cIyX

I'myxute nema ca W3JI0KEHU Ha MO-TOJISIM PUCK OT MPEICTaBsSHE Ha
pa3CcTpoiicTBa Ha HACTPOCHHETO M TICMXO03W U TOCJIEIBAIlN
noBeaeHuecku npobiaemu (Willis & Vernon, 2002), nedunur Ha
BHUMAaHUETO/ XWUIEPAKTHBHOCT, TIOBEJICHUYECKH Pa3CTPONCTBA,
OTIO3UITMOHHO  TPEIW3BUKATEIIHA pa3CTPOMCTBA, JENpecHs U
tpeBokHocT (Leigh & Anthony, 1999), e3ukoBH M KOTHUTHBHHU

npoonemu  (Steinberg, 1997) wunu  QuU3MYECKH H  CEKCYalTHO
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mantperupanu (Sullivan, Brookhouser, Scanlan, Knutson & Schulte,
1991), oTkonKoTO XOpaTa ¢ yBpexaanus o6e3 ciyx. Enyapac u Kpoxsp
(2008) ce nmo3zoBaBaT Ha EMOLIMOHAIHUTE NPOOJIEMH Ha IIIYXUTE AELa,
Karo pPa3CTPOMCTBO Ha TIOBEACHUETO, ayTU3bM, arpeCHBHO
MOBEJICHHE, COMAaTUYHU OIUIAKBAaHUS, OMO3HIIMOHHO Pa3CTPOMCTBO,
JeTcka IU30(QpeHus, 0OCECHBHO-KOMITYJICHBHO Pa3CTPOUCTBO,
neuuUT Ha BHUMAHUETO/ XUIEPAKTUBHOCT, HO CBIIO U
MHTEpHAM3UPAHE HA TCHXOJIOTUYECKH MPOOJIIEMH KaTo JAerpecus,
0€3MO0KOICTBO U HUCKO CAaMOYYBCTBHE.

3.6 KomopOuaHu eMOIHOHAJIHH Npodjemu Ha aeuna ¢ AD/HD
(ne¢puMT HA BHUMAHHMETO/XUIIEPAKTHUBHOCT)

Hakparko, TepMHHBT IEPUIMT HA BHHUMAHUETO/ XUICPAKTUBHOCT
(AD/ HD) ce u3momn3Ba 3a orucaHme Ha Jelia ChC CEPUO3HH IPOOIeMU
¢ (dokycupaHeTo Ha BHHMAHHETO W KOHTPOJIUPAHETO Ha
UMIYJICHBHOCTTa CH. Te€ YecTo MposBSBAT XUICPAKTUBHOCT U
pa3CestHOCT, He MOTaT J]a OCTAHAT HEMOIBM)KHHU Ha ONPEICIICHO MSCTO
3a JBJIBI MEPHOJ OT BPeMe WM Jia ObJaT ThPIEIUBHU, CAKAII YaKaT
CBOS pel KakTo W Ja (YHKIMOHMpPAT B OpraHu3WpaHa W
CTpPYKTypHpaHa cpejia ¢ onpeaeneHu rpanuiy (Barkley, 1990).

3.7 Counanna agantauus u neua cbc COII

Bce no-ronsm Opoii HaydyHH 0OOCHOBKHM IOKa3BaT, Y€ MHOTO JIela C
OOYUYUTENHU TPYAHOCTU Ca M3IPABEHU INpeJa COLHaTIHU ASPUIUTH B
JOITbIHEHUE KbM aKaJIeMUYHUTE CU 3aTPYAHEHHUS WIH Ca U3JI0KEHU
Ha TO-TOJIIM PUCK OT CBOMTE BpPbCTHUIM Oe3 yBpexnanus (Bryan,
Bryan, 1990; LaGreca, Vaughn 1992; Bryan 1991; Bryan, Bryan
1981;

o ce oTHacs 10 cCOLMANHUS CTATyC HA YYEHHUIIUTE C OOYUUTEIHU
3aTpyJHEHMs, Jlenata ¢ OOY4YMTETHM 3aTPyJHEHUS HW3MHUTBAT
TPYJHOCTH Ha MEXAYJIMYHOCTHO HHUBO IpPU YCTAHOBSIBAHETO H

MOJUTbPIKAHETO Ha MpHATENICKH oTHolneHus ¢ apyrure (Kandarakis

2004).
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I'TABA |1: U3CJIEJOBATEJICKA YACT

1. Metoauka

[TpoBeseHoTO WM3CieaABaHE O€ OCHINECCTBCHO IO CICAHUS HAYWH:
Cnbupanero u oOpaboTkarta Ha JaHHM € W3BBPILICHO B IEpHOJA
Mexay 2018 . 2022 r. AHKeTHTE O51Xa aHOHUMHH, 32 JIa C€ OCUTYPH
AHOHUMHOCT ¥ TOYHOCT Ha KOHCTataiuute. Hakou BeripocHuIn Osxa
pasnpOCTPaHEHHU U MOJIyUYEHH MOIMTBJIHEHH HAa PbKa, & IPYTH, Opaan
nangemusta ot Covid-19, 6sixa u3npareHd Mo MHTEPHET. 3a IenTa
tecTbT Ha Axenbax (Achenbach), m3monssan B m3cieaBaHeTo, Oc
tpancdopmupan B Google doc nokymeHT, mopaau HeBb3MOIKHOCTTA
3a JINYEH KOHTAKT B YKa3aHUs TIEPHO/I.

1.1. YyacTHUIIH ¥ JeMorpadcKku TaHHU

W3cnenBanero ce ocHOBaBa Ha cMeceHa M3BaAka oT 188 rpblkH
YUUTENH U MPENoJaBaTesid B HAYAIIHOTO U CPETHOTO 0Opa3oBaHueE B
I'bprust ¥ Mmo-cHenManTHO YYUTEIM HA YYEHULU ChC CIELUATHH
o0pa3oBaTeNnHu MOTPEOHOCTH (AyTU3bM, TUCICKCHUS, HHTEIECKTYaITHH
3aTpyJHEHHS, TIIYXU WIM YaCTUYHO YyBAIllM, CJICMH WM YaCTUYHO
3psAlIM W T.H.) TIOCENIaBallM IbpXKaBHU yuuiuia. [lo-KOHKpeTHO,
W3MON3BAaHUAT CTaHAAPTH3UPAH TECT pa3faJieH Ha YyYduTelnu Ha
yuenunu c¢vc COIl, kouTo Osixa 3amuTaHU — Haped C APYroTo —
OTHOCHO TICHXOJIOTHYECKUTE U EMOIIMOHAIHH TTPOOJIEMH, C KOUTO Ce
cObCKBAT YUEHUIIUTE.

AHKeTHpaHHWTE yYaCTHHMIIM BKJIIOUBAT MbK€ M keHHU. Pedepenture
0sixa OTBHPCEHU OT JAUPEKTOPUTE HA ydWUIIaTa Mo TtenedoHa, a
BBIIPOCHULUTE pasgaJCHU Ha HU3ABUIHTC XKXCJIAHUC 3a Y4YaCTHC B
W3CJICIBAHETO.

B uactHocT, m3Baakata ot 188 yuurenu, paboremu B ,, pecypcHa
nmoAkpena‘“ M ,,IpUOOIIABAIA KJIACOBE™ — W JBETE IPOrpaMH 3a
cneruaiaHo oOpa3zoBanue — 6e cpOpana ot 2 mapt 2018 1. mo 30
noemBpu 2022 1. ot rpagosere ConyH, Kcantu, Iluproc, Cepec,
Camu, Katepunu, o-B Ponoc, 0-B Xuoc. Pedepenture otroBoprxa Ha

BBIIPOCHHUKA Ha AXCH6aX, KOMTO ce aHaJIn3upa B pas3acia nmo-aojy.
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1.2 OcHOBHA 1eJI HA U3CJIeIBAHETO U M3CJIeI0BATEJICKH XUIIOTE3H
[lenTa Ha u3cIeaBaHETO € Ja ce M3CIeABAT MHCHUSATA HA YUUTEIUTE
OT ,,IPHOOIIABAIIN KJTaCOBE™ U ,,pecypcHa (Tapajieiina) moakpena’ 3a
Jerna ChC CHENHaHu  00pa30oBaTeHU TOTPEOHOCTH OTHOCHO
E€MOLMOHAJIHUTE U IICUXOJIOTNYCCKU HpO6JICMI/I, KOUTO U3IIUTBAT, U 14
Ce HaIpaBsT IPENOPBHKU 3a MO-HATATHIIHO MPOYYBAHE.

[I{o ce oTHacs 10 U3CIENOBATEICKUTE XUIIOTE3U HA U3CIEABAHETO, TE
ca CIIEJTHUTE:

1. CepluecTByBaT pa3iMKd, CBbpP3aHU C I10JIa, B OIEHKaTa Ha
CEMOLMOHAJIHUTE U ITOBCACHUYCCKUTC HpO6JIeMI/I U NpeACTaBAHCTO Ha
Jernara, Karo YYMTEIUTe MBbXKE IMOUEHSIBAT EMOLUOHAIHUTE H
MOBEJICHYECKUTE MpolieMu Ha  Jenara, HO  HaJIICHABAT
MIPE/ICTaBIHETO UM B CPABHEHHE C YUUTEIKUTE JKEHHU.

2. TumbT yBpexJaaHe pa3rpaHHyaBa MOBEACHHETO U aKaJeMUYHHUTE
MOCTIDKEHUSI Ha JeraTa, KaTo YYCHHIIUTE C OIpEAeNiCHH BUIOBE
YBpEXKIaHUsI TPOSBABAT IOBEYE 3aTPYAHEHUS B IIOBEIEHUETO H
MIPEJICTaBSIHETO, 32 Pa3jifKa OT APYTU BUIOBE YBPEKIAHUS.

3. Yuurenute, padoreniu B ,,IpuoOIIaBaIIN KJIacoBe” OICHSBAT IO
pa3fNMueH Ha4yWH T[OBEJCHHETO W TPEICTaBSHETO Ha Jerara B
CpaBHEHHE C yYUTeNuTe, paboTelu B ,,peCYpCHOTO MOJIOMaraHe”,
KaTo yYUTeNuTe, paboTeny B ,,IpHOOIIaBaly KJIacoBe” MOALCHIBAT
HpO6J’I€MI/ITe B MMOBCACHUETO U aKAaACMUYHOTO MPCACTABAHEC.

4. CT)HIGCTBYBaT Ppas3siiuku B IIOBCACHUCTO W MNPCACTABAHCTO Ha
JeraTa, CBbpP3aHU C TI0JIa, KaTo YYCHUIIUTE IPOSBSIBAT ITIOBEYE
TPYZHOCTH B CPAaBHEHUE C YUCHUUYKUTE.

1.3 MH3scaemoBarencku uHcTpymentu — IlpeacraBsine wu
NPUJIOKEHHE B HACTOSIOTO U3CJIeIBaAHE

1.3.1 Tect Ha AxeH0ax

1.3.1.1 IIpuHoc KbM OLIEHKATA HA Pa3CTPOMCTBAaTA
Boenpocauniute Ha AxeH0Oax ca pe3ynrar oOT ChOuUpaHe Ha
uHbopMalus OT MHOTOOpOWHM  W3TOYHHIIM M YJIECHSBAT

CUCTCMATHUYHOTO MPOYUYBAHC U CPABHCHHUC Ha (I)YHKI_II/IOHaJ'IHOCTTa Ha
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Jenara OT pa3jMyYHU IVIEIHU TOYKH (BBIIPOCHMK 3a POJUTENH C JAela
Ha BB3pacT 6-18 rogunn: KoHTpoJIeH CIIUCHK 3a IETCKOTO MOBEICHUE
- CBCL/ 6-18, BbnpocHUK 3a FOHOIIN: MJIaISKKH caMooTueT - YSR)
Y BBIIPOCHUK 32 YUUTEIH: GOpPMYJISIp 3a TOKIaM Ha yautens - TRF).

1.3.1.2 IlpeacraBsine Ha TecTa Ha AXeHOax

Cucrtemara Ha AxeHOax 3a emnupu4HO Oasupana orenka (ASEBA)
ce M3MON3Ba 32 OLEHKAa Ha CIOCOOHOCTUTE, aJalTHBHATA
(YHKIMOHATHOCT U MOBEACHYECKUTE U €eMOIIMOHAIHHU MPOOJIEMH MIPH
7ietia ¥ FOHOIIN 33 eMITUPUYHO Oa3upaHa OlEeHKA.

1.3.1.3 Cbabpskanue HA TecTa HA AXeHOaxX

JIMarHOCTHYHUAT ~HMHCTPYMEHT Ha AXeH0ax BKIOYBAa TpHU
BBIIPOCHHKA, KOUTO CE M3IIOJI3BAT 3a ChOMpaHe Ha nHpopmarus. Te3n
BBIIPOCHUIN Ca:

* BerpocHuk 3a ponuTenu (KOHTPOJICH CIIMCHK 3a IMOBEICHUE HA JICTES
— CBCL na BB3pact 6-18 rogunn).

Bomnpocuuniute SAEVA (Cucrema Ha Axen0ax 3a eMIUPHYHO
0asupaHa OIIEHKa) ca OT Oco0eHa CTOMHOCT Karo Hepa3JelHU
WHCTPYMEHTH OT €XKEJIHEBHATa MPAKTUKA, Thil KaTO ce U3MOJI3BAT IO
BpeMe Ha IbpBOHAYAHATA OIIEHKAa B CTPYKTYPHUTE 3a ICHUXHYHO
3/IpaBe, 32 OTKPUBAaHE HA TPOOJEMU B YUMJIHUINCH W MEAWIIMHCKH
KOHTEKCT, KaKTO ¥ 32 OIICHKAa Ha Pa3JIUYHH CUTYAIlUU B COIIMATHUTE
CIIy0H ¥ ChJle0HATa CUCTEMA.

1.3.1.4.1 BonpocHuxk 3a poaurtesn (CBCL)

Bwnpocank CBCL/ 6-18 ce mombiaBa OT poAUTENN, HACTOMHUIN HITH
KUBECIN ¢ Jiela B OJarompusaTHA 32 CEMEUWCTBOTO Cpe/la W OTYUTA
ISIOCTHOTO TIOBEJICHUE HA JISTETO Tpe3 IMOCICTHUTE MIECT Mecela.

1.3.1.4.2. ®opmyJsipbT 32 oTueT Ha yuutens (TRF)
To3u BBIPOCHUK €€ MOIMBJIBA OT YYUTENM WIM JIPYTHM UYJICHOBE Ha

YYWJIMIIHUA TICPCOHAII, KOUTO ITO3HABAT ACTCTO U HAYMWHA, 110 KOMTO
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TO CC IBWIKU U OABPKU B YHHUJIUIIIHATA CpCaa. OcBeH HEroBHUs YUYHUTCII
WM JUPCKTOPHT HA YUMIIMIICTO, MOT'aT [id I'0 MOII'bJIHAT MHCIICKTOPH,
MMOMOIIHUK-YUYHUTCIIU UJIU YYUTCI — CIICHUAJICH ICAaror.

1.3.1.5 OuensiBane

OrHocHO omeHkata Ha [RF, K0ATO c¢ u3MOI3Ba B HACTOSIATa
nucepranusi: Ha mppBara cTpaHuIia yYuTeNsT OIICHSIBA, B CPABHCHHE
¢ 00110TO HUBO HA yYEHE Ha KJIaca, OT €HO JI0 MeT YCIIeBaeMOCTTa Ha
yueHuka (1 = MHOro 1noj HUBOTO Ha KJjiaca, 2 = MaJKo 10 HUBOTO Ha
Kjaca, 3 = Ha HMBOTO Ha Kjaca, 4 = MaJIKo HaJ HUBOTO Ha KJiaca, 5 =
JI0CTa HaJ HUBOTO Ha Kjaca). Ha BTopara cTpaHuIia Toi OIeHsBa OT
€/IHa JI0 CeJIeM XapaKTepUCTUKH Ha aJjanTanus Ha yueHuka (1 = MHOro
M0-MaJIKO ¥ MOCTENEHHO yBellnYaBaHe Ha OI[CHKUTE, MOBUIIIAaBAaHE HA
MPEACTaBAHETO C HAaW-BHCOKAa OIEHKa 7, TIpeJICTaBIisABalla
MakcUMyMa U Hal-BHCOKOTO IpEeACTaBsiHe, 7 = MHOro noseue). Ha
MTOCJICTHUTE JBE CTPAHUIIM OLICHUTEIISAT OTrOBapsi Ha BBIIPOCUTE, KaTO
3arpaxkia oleHka oT Hyna 1o ase (0 = He otroBapsi, | = orroBaps
JTOHSKBJIE, 2 = OTrOBaps MHOTO J00pe).

1.3.1.6 CraTucTH4YeCKH aHAJM3 HA TecTa Ha AXeH0ax

3a 1a ce oleHU (PYHKIIMOHAIHOCTTA HA €IHO JETe IO OTHOIICHHE Ha
CpPEIHOTO, MMaMe€ HYyXJa OT HOpPMH, Oa3upaHu Ha pe3yJTaTH,
MOJIydeHH OT BHHUMATEIHO MoAOpaHa roJjisiMa W3BajJKa OT Jella.
MeTtoabT Ha TPOU3BOJITHATA U3BAJIKA CE M3IMOJ3BA 3a MOJydyaBaHe HA
MpeACTaBUTEIHA U3BAIKA OT MOMYJaIKs, KbJIETO BCHUKH UHIMBHUIN B
Hes UMaT €THAKBU IIAHCOBE J1a Ob/IaT U30paHu.

N36pana e u3Bagka oT 1e1a, 3a KOUTO HE Ce CMSATA, Y€ UMaT CEPUO3HU
npobiieMy, Th KaTo He ca MoJiydyaBasid MpodecnoHasHa MOMOII
CBBbp3aHa C TOBEACHYECKH, EMOIMOHAIHHU TPOOIeMH, TTPoOIeMHu ¢
pPa3BUTHETO WU ymoTpebara Ha BEIIeCTBA Mpe3 Mpenxomnure 12
Mecena. To3u moaen ce Hapuya ,,M3Banka Ha O6mHOCTTa™. TOBa €
OCHOBATa 3a ONpeesiHE HA HOPMUTE, C KOUTO MOTaT Ja C€ CPaBHIBAT

PE3YITATUTC OT CKAJIMTC Ha APYru ACHA, 3a Ia CC OIPCACIN OaJIn
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TCXHUAT PpCE3yJTarT Iomnaga B HOpMaJlHUA, MApTUHAJIHUA WA
KIIMHUYHUA JUarla3oH.

1.3.1.7 Ilpo¢unin Ha TecTa Ha AxeHOax

3a ga Morar JecHO Ja ce WACHTUPHUIHMpPAT C €IUH IOTJe[
CIIOCOOHOCTHTE U MPOOJIEMHTE HA AETETO, BCUUKH OIICHKH HA TAHHUTE
U CKalure, T.e. mpoduiia Ha JAETETO, Ce 3amUCBaT B CIICHUAIHU
nuarpamu Ha SAEVA.

Bbnpeku ue chaAbpKaHUETO Ha CKAINUTE € €THAKBO 32 JIBaTa Mojia U 3a
JBETE Bb3pacToBH rpynu 6-11 rogunu u 12-18 ronunu, uMa oTIEIHU
dopmu 3a CBCL u TRF mpodunu 3a MomMyeTra WU MOMHYETA, C
pa3IMYHu HOPMU 32 BCEKH IOJI M BCsIKa Bbh3pacToBa rpyna. Hopmure
Ha BBIIPpOoCcHMKA 32 1oHOImH (YSR) ce mosBsBaT B €IUH U CHII PO
u 3a nBata nosa (Achenbach & Rescorla, 2003).

1.3.1.8 [Ipoduanre HA CHHAPOMUTE

[Ipodunure HAa CUHIPOMUTE ca €IHAKBU U 3a TPUTE BBIIPOCHHKA.
ITponientute 3a u3Baakara or OOLIHOCTTA ca OT JiABaTa CTpaHa Ha
npoduia, 1okato T CTOHHOCTHTE ca OTISCHO.

[TpodmrbT Ha cMHApPOMA C€ ChCTOM OT CKalld OT OCEM CHHApPOMA.
Yereiiku OTIIABO HAJSICHO, CKAJTUTE C€ OMPEEIAT KaTo: TPEBOKHOCT/
JeTIpecusi, OTTETIIsIHe/ Ienpecusi, PU3nIecKa TPEBOKHOCT, COITUATHI
npoOjeMu, TPOOJIEeMH C MHCICHETO, MPOOJIEMH C BHHMAaHHUETO,
HapylmiaBaHe Ha TpaBWJIaTa, arpecMBHO IIOBEIEHHE W JPYrH
npoOneMu. 3ariaBUeTO Ha BCAKa CcKajga o0000ImIaBa BHIOBETE
npobiemu, kouto opopMmaT cuHapoma. Ilog nMero Ha ckanara e
pe3ynararst 0, 1 nnum 2. BasicHo ot pesynrara 0, 1 uiam 2 € eneMeHTbT
C MOpPEAICH HOMEP, ChIbPIKAII] C€ BHB BBIIPOCHUKA.

Bucokute pe3ynraTu Mo CKalIWTe Ha CHHAPOMA TOKa3BaT KIMHUIHO
3HaYMMO OTKIIOHEHHE OT HOPMAaJTHOTO, Thi KaTo T€ OTpa3sBar
HaJUIUETO Ha MHOXKECTBO TIPOOIEMH.

1.3.1.9 lIpoduaute Ha xapMOHU3HPaHUTe ckaau Ha DSM
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[TpodwrsT Ha ckanure, cbBMecTUMH ¢ DSM, ce chcTom ot miect
KaTerOpuu: €MOIIMOHATHHM TPOOJIeMH, MPOOJIEMU C TPEBOKHOCTTA,
¢usnvecku mpoodsieMH, pa3CcTPOMCTBO C NePUIUT HAa BHUMAHHETO/
XUMEPAKTUBHOCT, AHTUCOIUATHKA/ TPOBOKATUBHU NPOOJIIEMU W
MOBEICHYECKU TIPOOJIEMHU.

Ckanure, xapmonusupanu ¢ DSM, ce oneHsiBaT mo ChIus HAYHH
karo emrnupuaHuTe cka Ha SAEVA. 3a o0miara oreHka ce 100aBst
Touykute 0, 1 vumm 2, 1ajieHl Ha BCEKH €JIEMEHT OT JIMLIETO, IOMBIHHIIO
dbopmyispa. Cien TOBa orpakiaMme CbOTBETHOTO YHKCIIO, OT cOopa Ha
TOYKHUTE, B KOJIOHATa C YHCla Haj ckanara. HadepraBame nmuHUS,
KOSITO CBBP3Ba UMciaTa, MoApeneHu B Kpbr. OT momyueHus npodut
BIDKJaMe KOJIKO BUCOKO € JIETETO BB BCSIKA XapMOHHU3MpaHa CKaia Ha
DSM B cpaBHeHHe ¢ HallMOHATHATA M3BaJIKa OT Jella.

1.3.1.10 IIpunoxkenue Ha TecTa Ha AXeHOAX B HACTOSIIOTO
u3cjieaBaHe

B HacTosmoTo u3cieaBaHe € U3Mnojia3BaH BHIIPOCHUKBT ChC 3aTBOPEH
kpaii Axen6ax (TRF: ®opmyisip 3a TOKJIa HA yUUTENs) 32 OIIEHKa Ha
JUYHOCTTa Ha Jelara U HASHTU(DUIUPAHE Ha TOBEICHUECKU H
€MOILIMOHAIHU TPOOJIeMU OT TeXHHUTe yuuTenu. Ckajara ce ChbCTOU OT
113 Bbmpoca, omucBaiy MpoOIEMUTE Ha JETCKOTO IMOBEIACHHE U
eMonuu. Berpocure, Ha KOUTO yUUTEIHUTE TPSOBAIE J1a OTTOBOPSAT,
Ce OTHACAT JI0 KOTHUTUBHHU W TICUXOJOTHYECKH MPOOJIEMH H JIaTH
OIMCAaHMETO MMacBa WICATHO Ha TAXHOTO JETE WM M300I10 HE Macsa.
Pesynrarure 3a Bceku oTroBop 0sixa croTBeTHO 2, 1 1 0. BB3 ocHOBa
Ha (aKTOpHU aHATU3U AXeHOAaX OTKpUBa 0ceM (paKkTopa OT MbPBH Pejl
1 J1Ba pakTopa oT BTopu pea. DakTopuTe Wi KIMHHIHUTE CHHAPOMH
OT IIbpBa CTENEH, KaKTO C€ ChoOIlaBa, ca: OTTErJIAHEe, (PU3HUECKU
CUMIITOMH, TPEBOKHOCT/ ACTIPECHSs], COLMAIHU MTPoOIeMHU, TpodiieMu
C MHCIIEHETO, XHUIEPAaKTHBHOCT C JACPUIMT HA BHHUMAHHETO,
MPECTHITHO W arpecuBHO ToBeneHue. Jlokaro (akropute oT BTOpH
pen, KOUTO ce MOsIBUXa, ca JBa U ChCTABISABAT MHTCPHATH3UPALITUTE

HpO6HGMI/I (OTTGFJ'ISIHC, (I)I/IBI/I‘-ICCKI/I CUMIITOMU U TpeBO)KHOCT/
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Jerpecus) W BBHIIHUTE MpoOsiieMd (MPECTBIHO U arpecHBHO
noBezeHue). DakTopure CONMANTHM TpoOiieMH, mTpolIeMH ¢
MHUCJIICHCTO U XUIICPAKTHUBHOCT C HpO6JIeMI/I C BHUMAaHHCTO HEC Ca
BKJIFOYCHU B JIBCTC I'OJICMU KaTCIrOpHUH. HO'HOHy MOraTtr aa c€ BUIOAT
MNPpOMCHJIMBUTC, H3IOJ3BAHUM B TOBa HU3CICABAHC U TAXHATA
HAJEKTHOCT C M3MOJI3BaHeTO Ha anda uHaekca Ha Kponobax.

1.4 CraTucTHYECKH AaHAJIN3

CTaTUCTUYECKHST aHalu3, IMPOBEICH B TOBA EKCIICPUMEHTAIHO
W3CIIe/IBaHe, BKJIFOYBA OIMCATEIHA W WH(EpeHIMalHa CTaTHCTHKA.
W3non3Banu ca omMcaTelHH CTAaTHCTUKH 3a TPEJCTaBsSHE Ha
XapaKTePUCTHUKUTE HA YYACTHULUTE U TEXHUTE OTTOBOPU Ha
OCHOBHATa 4acT OT BBIIPOCHUKA. B nombiHeHue, nHpepeHnaIHara
CTaTUCTHKA BKIIIOYBA CJIEIHUTE JBa CTATUCTUYECKU TecTa, t — TecT u
aHanu3 Ha gucnepcusita (Anova). CTaTHUCTUYECKUSAT aHalu3 €
U3BBPIICH C MOMoINTa Ha cratuctudeckus copryep SPSS22.0 u
Microsoft Office Excel 2013.

2. PE3VIITATH

2.1 Pe3yaraTH OT BBIPOCHULINTE HA AXeHOax

2.1.1 XapakTepucTHKA Ha PeCIOHIECHTHTE U Jenara

B Tabmuma 1 u ¢urypa 1 ce BuKJIa, 4e CHOTHOILIEHHUETO Ha
YUYUTEJIUTE MBXKE U KEHU € ChOTBETHO 25,5% u 74,5%.

B Tabnuma 2 ce BWXaa, ye cpelHaTa BH3PACT HA YYUTEIUTE €
36,34 (SD = 3,68) roaunu, a CpeIHUAT UM TPYAOB CTax € 6,83
(SD = 3,44). Crpiio Taka cpeHaTa Bb3pacT Ha yueHunure ¢ 14,17
(SD =1,67).

B Tabmuma 3 u ¢urypa 2 ce BWXKJA, Y€ CHOTHOIICHHUETO Ha
MoMdeTaTa ¥ MoMHu4deTaTa € cboTBeTHO 78,7% u 21,3%.

B Tabmuma 4 u ¢urypa 3 moxke ma ce Bumm, de 83,0% ot
YYUTEIHUTE KUBEAT B TPajoBe, a ocTaHanuTe 17% OT yuuTenure
YKUBEST B ceyla/ OCTPOBH.
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Ot tabmuna 5 u ¢urypa 4 ce Buxaa, ye 89,4% or yuurenure
paboTIT B HampaBJICHUE ,,pECYpPCHA MOAKpemna’™, a OCTaHAJUTE
10,6% oT yuurenure pabOTAT B ,,MHTErPALIMOHHU KJIacOBe*".

B tabnumna 6 ce Buxkna, ye 97,9% or yuyurenure ca creuuajIHu
yuyuTenad, a ocraHaimute 2,1% oT ydyutenure ca MOMOIIHHUK-
YUYUTEIIH.

B Tabnuna 7 u ¢purypa 6 moxxe ga ce Buau, 4e 66,0% ot memnara
ca aytuctu, 4,3% ot geuara cunjapom Ha Acneprep, 4,3% ot
menatra umar ADHD, 4,3% or ngemara uMMar KOMILIEKCHU
KOTHUTHUBHH, €MOIIMOHAIHA U COIMAIHU 3aTpyaHeHwus, 4,3% ot
JeraTa uMat Iuciexcus, 4,3% ot yueHUIIMTe UMaT yBpEeKIaHe Ha
cinyxa, 4,3% oTr ageuara uMaT yMCTBEHA M30CTaHAJIOCT, 2,1% ot
JeriaTa iMaT yBpEXkKIaHe Ha Kajlo3aliHa arenesus, 2,1% ot gemara
“MaT OOyYMTENIHH TPYyAHOCTH, a ocTtaHamuTe 2,1% oT nenara
“MaT 3pUTEIIHU TPOOIIEMH.

Tabauya 7. Buo na napywenuemo

bp. %
Acnieprep 8 4,3
Jeduut Ha BHUMaHHETO H
XUIMEPAKTUBHOCT 8 4,3
AyTu3zbMm 124 66,0
Kanosanna arenesus 4 2,1
KoMmiiekcHY KOTHUTUBHH, €MOLIMOHATTHA
COIMATHU 3aTPyAHCHUS 8 4,3
Jucnexcus 8 4,3
EmonmoHanuu HapyleHus 4 2,1
CiyXoBH 3aTpyAHEHUS 8 4,3
OOyuuTeTHU TPYIHOCTH 4 2,1
YMcTBEeHA M30CTAHAIOCT 8 4,3
3pUTEHHU 3aTPyAHEHUS 4 2,1
O6mmo 188 100,0
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B Tabmuna 8 u ¢urypa 7 ce Bmwxkma, ye 29,8% oT yueHHIUTE
rocemiasat 3-Tu nporuMHasuaieH kiac (9-tu kiac), apyru 29,8%
OT YYCHHUIIMTE IIOCelaBaT 1-BH MporumMHasuajgeH kiac (7-mu
kinac), 14,9% ot ydyeHuuute nocemiaBaTr 2-pu IpOruMHa3HajICH
kiac(8-mu kiac), npyru 14,9% OT y4eHULMTE MOCeIaBar 2-pH
ruMHaszuaieH kiac (11-tu), 8,5% ot ydeHuiure nocemasar 1-Bu
rumHasuageH kiac (10-tm kmac), a ocramammre 2,1% ot
YUCHHUIIMTE TOCENaBaT 3-Th ruMHa3uaiieH kiac (12-tu kiac).

B tabaumna 10 Mmoxe na ce BUAW, Y€ YYUTEIIMTE TI03HaBAT JeiaTa
cpenHo mpe3 mnocieanHure 8,74 wMecema. MwuHuManHaTa
MPOABDKUTETHOCT Ha KOHTAaKT ¢ Jernara, € 1 wMecer, a
MakcuMaiiHata 20 mecena.

B rtabmuua 11 u ¢urypu 9 — 15 e Bugno, ue 88,1% ot
MPEACTaBsIHETO Ha JIe1iaTa € 1o/ WJIM MAJIKO 10/ HUBOTO Ha Kjaca
110 €3UK U JiuTeparypa, 83,3% oT nenara 1o craporpblku, 78,6%
OT JelaTa 1o UCTOpUsl U MaTemartuka, 76,1% ot genara 1o xumust
u 73,9% ot aeuara no ¢pusukKa.

B Tabnuua 12 u ¢urypu 16 — 19 e ynarneneno, ue 74,5% ot
JeraTa ca MHOTO MJIH MO-MaJjIKo M30CTaHallk B y4eOHHUS TIpolLieC B
CpaBHEHHME C HMBOTO Ha kiaca, 55,3% OT jaenara M30CTaBaT B
paborara, koaTo Bbpiiat, 40,4% oOT nemara u3ocTaBaT B HUBOTO
Ha mactue u 29,7% oT nenarta U30cTaBaT B IIOBEAECHUETO CIIPSIMO
HHMBOTO Ha KJIaca.

B Tabnumna 13, purypa 20 moxe na ce Buau, ue 89,4% ot nenara
Ce CYMTAaT B HOPMaJHM TpaHumu (ctoiiHocTm 0 — 6) Ha
eMoIllMoHalHuTe mnpobinemu, 8,5% oOT [emarta ca MeEXIy
HOPMaJHUTE W KIWHUYHUTE TpaHuru ( cTtoiHoctH 7 — 8), a
octanamure 2,1% oT pgemara ce pasriaexaaT B KIMHHUIHHS
JMaTia30H Ha cKajaTa 3a eMOIMOHAIHU MPOOIeMH.

Tabnuya 1. Emoyuonannu npobiemu
N %
,00 24 12,8
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1,00 32 17,0
2,00 20 10,6
3,00 32 17,0
4,00 24 12,8
5,00 8 4,3
6,00 28 14,9
7,00 12 6,4
8,00 4 2,1
10,00 4 21
Total 188 100,0
®wur. 20

B Tabnuna 14 u purypa 21 moxe na ce Buau, ye 55,3% ot nenara
Ce CYMTAT 3a HOPMAaJTHU TpaHulM (cToitHocTH 0 — 2) Ha cKkanarta 3a

npo0jaeMu ¢ TPEBOXKHOCTTA,

19,1% ca wmexay HOpPMaJHUTE

TPaHMIM U KIMHUYHUATE TPaHUI (CTOMHOCTH 3 —4), a OCTaHAIHUTE
25,5% ce cuuTaT B KIMHUYHUS THATIa30H Ha CKajaTa 3a mpooIeMu

C TPCBOXKHOCTTA.

Tabnuya 2. Tpesoosxcnocm

,00
1,00

bp.
32
32

17,0
17,0
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2,00 40 21,3
3,00 20 10,6
4,00 16 8,5
5,00 28 14,9
6,00 4 2,1
7,00 4 2,1
9,00 8 4,3
10,00 4 2.1
Total 188 100,0
®ur. 21

B tabnuua 15 u ¢urypa 22 moxe na ce Buau, ue 97,9% ot nenara
ce cuuTaT B HOpMaJIHUs auana3oH (ctoitHoctu 0 — 2) Ha ckajnaTa
3a TeJIeCHU MpooOiaeMu, a octaHanute 2,1% oT genara ce cuuTar B
KJIMHAYHUS JUAIla30H Ha CKajlaTa Ha TEJSCHHUTE IMpoOIeMu

(cToiiHocTH Han 5).

Tabnuya 3. Tenecnu npobremu

N
00 160
1,00 20
2,00 4
7,00 4
Total 188

%
85,1

10,6
2,1
2,1

100,0




dur. 22

A

B Tabmuma 16, ¢urypa 23 ce Buxna, de 89,4% ot gemnara ce
CUMTAT B HOpMaJHH rpaHuIy (croiiHoctu 0 — 16) Mo ckanara 3a
nepUIUT Ha BHUMaHUE/ XUTIEPAaKTUBHOCT, a octaHanute 11,6% ca
MEXIy HOPMaJHUTE TPaHULIM H KIMHUYHHUS  JUANa30H
(croiinoctu 17 -21).

Tabnuya 4. Jledhuyum na snumanuemo/ XunepakmueHocm

N %
,00 4 2,1
1,00 12 6,4
3,00 8 43
4,00 12 6.4
5,00 4 2,1
6,00 12 6,4
7,00 20 10,6
8,00 20 10,6
9,00 16 8,5
10,00 8 43
11,00 8 43
12,00 4 2.1
13,00 8 43
14,00 8 43
15,00 12 6,4
16,00 12 6.4
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18,00 12 2,1

19,00 12 6,4
20,00 4 2,1
Total 188 100,0

B tabmuna 17, purypa 24 moxe na ce Buau, de 83,0% ot memnara
ca B HOpMaJHHM rpanuuu (croitHocth 0 — 4) mo ckaiara 3a
MpOBOKAaTUBHU Tmpobiemu, 14,9% oT jgemarta ca MeXAy
HOPMAaJIHUTE TPAHUIIN U KIIMHUYHUTE TPAHUIN (CTOWHOCTH 5 — 7),
a ocranamure 2,1% oT agemara ce pasriekaarT B KIMHHUIHUS
JUarna3oH Ha CKajiaTa 3a MPOBOKATUBHU MPOOIIEMHU.

Dur. 24

Tabauya 5. Ilposoxamuenu npobiemu

N %
,00 72 38,3
1,00 24 12,8
2,00 28 14,9
3,00 4 2,1
4,00 28 14,9
5,00 12 6,4
6,00 8 4,3
7,00 8 4,3
9,00 4 2,1
Total 188 100,0
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B Tabnuma 18 u purypa 25 moxe na ce Buau, ue 93,6% ot nenara
ca B HOpMaiHM TIpaHunu (ctoitHoctn 0 — 8) Ha ckajnara 3a
MOBEJICHYECKU IMpobsieMu, a octaHanute 6,4% oOT pgemara ca
MEXIy HOPMATHUTE TPAHUIIN U KIIMHUYEH JUara3oH (CTOWHOCTH
9 - 13 ) Ha ckajaTa Ha TOBEJCHYSCKUTE MPOOIECMHU.

Tabauya 6. Ilosedenuecku npobiemu

N %
,00 88 46,8
1,00 20 10,6
2,00 12 6,4
3,00 12 6,4
4,00 8 43
5,00 16 8,5
6,00 12 6,4
8,00 8 4,3
10,00 4 2.1
11,00 4 2,1
13,00 4 2.1
Total 188 100,0

®dur. 25
E— aEE—

B Tabnuma 19 u purypa 26 moxe na ce Buau, ye 57,4% ot nenara
Ce€ CUMTAT 3a HOPMaJTHU TpaHulM (cToitHocT 0 — 7) Ha cKkanara 3a
TpeBOXHOCT / neripecust, 12,8% oT nemnarta ca MeXy HOPMaTHHUTE
TpaHUIIM U KIUHUYHUTE Juana3oH (ctodHoctn 8 — 11), a
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ocraHanute 29,8% oOT pgemara ce pasriexkaaT B KIMHUYHUS
JMana3oH Ha CKajiaTa 3a TPEBOXKHOCT/ICTIPECHs.

Tabnuya 7. Tpesooicnocml denpecus

N %
,00 16 8,5
1,00 28 14,9
2,00 16 8,5
3,00 8 43
4,00 24 12,8
5,00 12 6,4
6,00 4 2,1
8,00 12 6,4
10,00 8 4,3
11,00 4 2,1
12,00 4 2,1
13,00 8 4,3
15,00 4 2,1
16,00 12 6,4
18,00 12 6,4
20,00 12 6,4
21,00 4 2,1
Total 188 100,0

B tabnuua 20 u ¢purypa 27 moxe n1a ce Buay, ye 68,1% ot neuara
ca B HOpMaiHM TpaHuuu (ctoitHoctn 0 — 5) Ha ckanara 3a
OTTErJsIHE - nenpecus, 23,4% or nenara ca MeXJAy HOPMaJHUTE
rpaHUIM U KIWMHUYHUTE Juana3oH ( croiHoctTH 6 - §), a
octaHaiuTe 8,5% OT JIenara ce cuuTar 3a KIMHUYHUS THaNa30H
Ha cKaJlaTa Ha OTHEMAaHEe - JeNpPecus.

Tabnuya 8. Ommeensine — denpecust

N %
,00 20 10,6
1,00 24 12,8
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2,00 32 17,0
3,00 8 4,3
4,00 28 14,9
5,00 16 8,5
6,00 12 6,4
7,00 20 10,6
8,00 12 6,4
9,00 4 2,1
11,00 4 2,1
12,00 4 2,1
16,00 4 2,1
Total 188 100,0
Dur. 27
I ﬂ

B tabnuua 21 u ¢urypa 28 moxe na ce Buau, ye 93,6% ot nenara
ca B HOpMaJiHU TpaHuuu (ctoiHoctn 0 — 2) Ha ckajara Ha
TeJleCHUTE pa3apasHenus, 4,3% oT nemnara ca M1y HOpMaJIHUTE
rpaHUIM U KJIMHUYHUTE TpaHUIM (CTOHHOCTH 3 - 4), a OCTaHAJIUTE
2,1% ot pmematra ce pasriexiaT B KIWMHUYHHS JUana3oH Ha

cKajaTa Ha COMaTUYHU MPOOJIEMU.

Tabnuya 9. Comamuunu npodbremu

,00
1,00
2,00
3,00
9,00

Total

188

%
68,1
23,4
2,1
4,3
2,1
100,0
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B tabmuna 22 u durypa 29 ce Bmxkma, ye 68,1% ot memara ce
CUYMTAT 32 HOpMaJIHHU TpaHuiy (cToitHocTn 0 — 4) Ha ckajaTa 3a
conuatHu nipoosiemu, 14,9% oT menara ca MEXIy HOPMaTHUTE
IPaHULIN U KJIMHUYHUTE TPAHUIU (CTOMHOCTH 5 - 6), a OCTaHAIUTE
17,0% ot pemara ce pasrjiexaaT B KIWHWYHUS JHUaIla3oH Ha

Dur. 28

CKaJjiaTa 3a COIIMaJIHHU HpO6HeMI/I.

Tabnuya 10. Coyuannu npobremu

,00

1,00
2,00
3,00
4,00
5,00
6,00
7,00
8,00

N
28

24
36
20
20
16
12
4

%
14,9

12,8
19,1
10,6
10,6
8,5
6,4
2,1
4,3
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9,00 8 4,3

10,00 4 2.1

11,00 8 43

Total 188 100,0
Dur. 29

o i ! T

B tabmuma 23 u ¢purypa 30 moxe na ce Buau, 4e 53,2% ot menara
Ce CUMTAT 3a HOpMaJHU IpaHuIy (cToiHocTH O — 2) Ha cKaJlaTa 3a
MHCJIOBHH Mpobiemu, 23,5% OoT memnara ca MexIy HOPMAITHUTE
IPaHUIIN U KJIMHUYHUTE TPAHUIU (CTOHHOCTH 3 - 5), a OCTaHAIUTE
23,4% ot pemarta ce pasriexkaaT B KIMHUYHUS JIHAMa30H Ha
cKajaTa 3a MUCJIOBHU MPOOIeMHu

Tabauya 11. Mucroenu npodremu

N %
,00 44 23,4
1,00 44 23,4
2,00 12 6,4
3,00 8 4,3
4,00 28 14,9
5,00 8 4,3
6,00 12 6,4
7,00 4 2,1
8,00 4 2,1
9,00 12 6,4
10,00 8 4,3
11,00 4 2,1
Total 188 100,0
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Dur. 30

B tabmuna 24 u durypa 31 ce Bmwxkna, ue 78,7% ot genara ce
CUMTAT 32 HOpMaJIHU TpanuIu (ctoitHocTr 0 — 18) Ha ckanara 3a
npoOieMu ¢ BHMUMaHueTo, a octaHaiaute 21,3% or nemara ca

MCEXKAY HOPMAJIHUTC I'PaHUILIU U KIIMHUYCH OHUAIlIa30H (CTOﬁHOCTH
19 - 28).

Tabnuya 12. Ilpobremu ¢ enumanuemo

N %
1,00 4 2,1
2,00 8 43
3,00 8 43
4,00 4 2.1
6,00 8 43
7,00 4 2,1
8,00 4 2,1
10,00 24 12,8
11,00 16 8,5
12,00 16 8,5
13,00 20 10,6
14,00 4 2,1
16,00 12 6,4
17,00 8 43
18,00 8 43
19,00 8 43
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20,00 8 4,3
21,00 8 4,3
22,00 8 4,3
24,00 8 4,3
Total 188 100,0

B tabnuna 25 u ¢purypa 32 moxe na ce Buau, 4e 46,8% ot nemnara
Ce cuMTaT 3a HOpMaJIHU TpaHuin (ctoHOoCcTH O — 4) Ha cKaiaTa 3a
XUIMEPAKTUBHOCT / UMIYJICUBHOCT, 29,8% OT Aenara ca Mexmy
HOPMAaJIHUTE TPAHUIIN U KIMHUIHUTE JTUana3oH (CTORHOCTH S - 7),
a octananute 23,4% OT aenara ce CYMTAT B KIMHUYHUS JUaa30H
Ha CKaJjiaTa 3a XMICPAKTUBHOCT / UMITYJICHBHOCT.

Tabnuya 13. Xunepaxmusnocml| umnyacuenocm

N %
,00 24 12,8
1,00 8 4,3
2,00 24 12,8
3,00 20 10,6
4,00 12 6,4
5,00 24 12,8
6,00 16 8,5
7,00 16 8,5
8,00 12 6,4
9,00 8 4,3
10,00 4 2,1
11,00 12 6,4
12,00 8 4,3
Total 188 100,0

dur. 32
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B Tabanna 26 u dpurypa 33 moxe 1a ce Buau, ue 95,7% ot nenara ce
CUMTAT 3a HOpMaJHU TrpaHumM (crtoHoctn 0 — 8) Ha ckanara 3a
HapylllaBaHe Ha MpaBujaTa, a ocrananure 4,3% oT aerara ca MexiIy
HOPMAJTHUTE TPAHUIM U KIIMHUYEH Juana3oH (croiHoctu 9 - 16).

Tabnuya 14. Hapywaeane na npagurama

N %
,00 80 42,6
1,00 32 17,0
2,00 16 8,5
3,00 24 12,8
4,00 12 6,4
5,00 8 4,3
7,00 8 4,3
9,00 4 2,1
12,00 4 2,1
Total 188 100,0

®dur. 33

2.1.2 lexyKTHBHA CTATUCTHKA

2.1.2.1 CpaBHeHHE MEKIY MbKeTe YUUTEIN U KEHUTE YUIUTETH
B tabnuima 27 Moxe J1a ce BUIU, Y€ KEHUTE YUUTEIU B CPAaBHEHUE C
MBKETE YYHTETH OICHSIBAT Ha IO-BUCOKO HHBO EMOITMOHATHHTE
npobnemu (3.57 cpemty 2.67), TpeBoknute npobdiemu (3.17 cpeury
2.0), nmuncara Ha BHUMaHue / xunepaktuBHOCT (10.11 cpemry 8.08),
npoBokaTuBHUTE mpobnemu (2.54 cpemry 1.00), TpeBoxkHOCTTA /
nenpecusta (8.94 cpemy 3.67), mucnoBaute npodaemu (3.71 cpenry
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1.83), mpob6nemure ¢ BHUMaHueto (13.37 cpemy 11.81),
XUIIEPAaKTUBHOCTTA / UMITyJIcCUBHOCTTA (5.37 cpemty 3.67 u e3uka
(1.85 cpemnry 1.50) (p < .05). Cpmro Taka MOXE J1a C€ BHUJM, Y€
JKCHUTE YYUTEIIM B CPAaBHEHHUE C MBXKETE yYUTEIH OICHSBAT
¢busmkara Ha 1mo-Hucko HUBO (1.97 cpenty 2.50) u xumusita (1.97
cpeuty 2.42).

2.1.2.2 CpaBHeHue Me:K1y BH/I0BeTe TPYAHOCTH

B tabnmia 28 Moxe 1a ce BUAM ¢ U3IOJI3BAHETO HA TecTa Anova, 4e
T€ Cca CTaTUCTUYECKH 3HAYMMU PA3JTUKA MEKY BHIOBETE TPYIHOCT
Ha Jelara, Hail-Be4e B NPOMEHJMBHUTE Ha TMPEACTaBIHETO U
XapaKTEPUCTUKUTE Ha jerarta, T.e. (p < .05). 3a ma ce mpoBepu Kou
KaTeropuH OT BUJOBETE TPYAHOCT Ca CTATUCTUYECKH pa3inuHu beie
M3M0JI3BaHO cpaBHeHHe Ha Bonferroni post hoc. Cwuio Taka,
KopekiusaTa Ha Bonferroni € n3non3Bana 3a omnpezensiHe Ha HOBOTO
3HaunMo HUBO (a* = a/ 21 = 0,05 = 0,002). TectpT Ha boHdeponu
JIOBEJIC 4O TOBA, Y€ T€ ¢a MHOI'O0 MaJKO CTaTUCTHYCCKH 3HAUHMU
Pa3IMKU MEXKIYy KaTerOpUUTE Ha BUJOBETE TPYAHOCTH Ha JIe1aTa,
ThH KaTO MHOI'O MAajIKO p - CTOMHOCTH Ca IOJ CTOMHOCTTAa OT
0,002. OcBeH TOBa Te3M pe3yJTaTH HE MOTaT Aa ObAaT HAJISKIHH,
3all0TO B CTAaTUCTUYECKHUSI aHAJIU3 CME BKIIIOUYHIN KaTETOpUU
camMo c¢ 4etupu Habmomenus. CreaoBaTeIHO MOXE Ja ce
3aKJII0YHM, Y€ BUJIOBETE TPYIHOCTH Ha Jerara Morar Ja UrpasT
Ba)kKHa pOJIs Hall-Bede B NPEJCTAaBAHETO UM B YUYWIIMIIE, HO C€
HYX7Ja€ OT OBJCIIN U3CIEIBAaHUS C TTO-TOJIsIMa U3BaJIKa, 3a Ja Cce
OIpeear KOW KaTerOpuU OT BUJIOBETE TPYJHOCTH Ca HAUCTHUHA
CTAaTUCTHUYECKH 3HAYMMHU.

2.1.2.3 CpaBHeHuHe MKy YUYUTEJIH HA ,,IPUOOIIABAIIH KIacoBe*
U ,,[IapaJjieIHAa MoAKpemna*

B Ttabmuma 29 moxe ga ce BUAM, Y€ YYHTENIHUTE, paboTeny B
,lapajiellHa TMOoJAKpena“ B CpaBHEHUE C YUHUTENUTE, paboTemu B
,KIIaCcOBe 3a BKJIIOYBaHE, OIICHABAT Ha IO-BHCOKO HHBO
craporpbukus (1.92 cpemty 140), matemarukara (2.16 cpemy 1.40),
¢uzukara (2.20 cpemy 1.40) u npencrassineTo no xumus (2.17 cpemty
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1.40), va genata (p < .05). OcBeH ToBa yuuTenauTe, padboTemu B
,lapaliellHa MOoJKpena“ B CpaBHCHUE C YUUTEIUTE, paboTeny B
,,KJIaCOBE 3a BKJIFOYBaHE', OICHSBAT Ha IMO-BHCOKO HUBO (3.07
cpemy 1.80) paGoTara Ha jAeniata v TAXHOTO HUBO Ha TPEBOKHOCT
/ nenipecwus (7.95 cpemty 4.60) (cTp. <.05). Chb110 Taka, y4UTEIIUTE,
paboTremu mapajellHO B IMOJKpENa B CPaBHEHHE C YUYHUTEIUTE,
paboremu B ,,KJIaCOBE 3a BKJIIOYBaHE™, OLIEHSBAT Ha IO-HUCKO
HUBO (2.26 cpemy 4.20) mnoBeaeHYECKUTE NpPOOJIEMU U Ce
oTTeryiAT — nenpecus (4.17 cpemry 5.20).

2.1.2.4 CpaBHeHue Me:K1y MOMYeTa 1 MOMHYETA

B tabmuma 30 moxe Aa ce BHAM, Y€ MOMHYETaTa B CpaBHEHHE C
MOMYeTaTa IMpPEJICTaBIT MO-BUCOKO HHUBO HAa TPEBOXKHU IMPOOIEMHU
(2.49 cpemy 4.30), nmoBenenvecku rmpodiemu (2.22 v 3.40), couuannu
npobiiemu (3.03 cpemy 5.80) u MucioBHH Tpobiemu (2.65 cpemry
5.40). Cpmo Taka, MOMHYETaTa B CpaBHEHHWE C MoOMYeTara
MPEJCTaBAT MO-HUCKO HUBO Ha ynoputa padota (3.11 cpemry 2.30) u
yuene (2.49 cpemty 1.70).

JAUCKYCUs

Hacrosimmata pokTropcka Jucepranus ce€ ONMTBA Ja IPOydd
JNOIBJIHUTEIHO IICUXOJIOTHSTAa Ha Jelara CbC  CIEHUAIHU
oOpa3oBaTeNHU MOTPEOHOCTH M MPOU3THYAIIUTE OT TOBa
MIOBEICHYECKN MOJIENH, KOUTO Te IposiBiBar. [lo-KOHKpeTHO, ToBa
Oemie TBPBUAT BT, KOraTo €MOLMOHATHUTE M TOBEJCHUYECKH
npobnemu Ha Jgena cbe COIl, mnocemasamm ,,KJacoBe 110
npuoduiaBane™ u ,,napanenHa nojkpena* B I'epuus, Osxa BUIEHU B
paMKHTE Ha Bb3NPUATUETO HA TEXHUTE YUUTEIH.

Xunoresute, HopMyIHpaHH 3a TOBA U3CIIEIBAHE, Ca CIEIHUTE:
OneHsBallkM  pe3ynTaTHTe, W3BJICYEHH OT UHGEpeHIHaIHa
CTaTUCTHKA, MOXKEM Jla 3aKJIOYUM, Y€ 10 OTHOLICHHE Ha I'bpBaTa
XHUIOTe3a HAUCTHHA MMa CBBP3aHU C MOJja Pa3IMKU B OLEHKaTa Ha
€MOLIMOHAJIHUTE U TIOBEJACHUYECKH MNpoOJeMH U IMpeJCTaBsHE Ha
Jerara, Karo yYUTEJNUTE JKEHH B CpPaBHEHUE C YUYUTEIIUTE MBbKe
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OLICHSBAT HA TIO-BUCOKO HIUBO €MOIMOHAIHU mpodsiemu (3,57 cperry
2,67), npobaemure ¢ TpeBoxkHocTTa (3,17 cpemty 2,0), nurcara Ha
BHuMaHue/xunepakTuBHoct (10,11 cpeury 8,08), mpoBokaTHBHHTE
npobnemu (2,54 cpemy 1,00), TpeBokHOCTTa/nmenpecusita (8,94
cpety 3,67), mucbnrta npodnemu (3,71 cpemy 1,83), mpobremu ¢
BHuMaHueTo (13,37 cpemy 11,81), XunepakTHBHOCT/UMITYJICUBHOCT
(5,37 cpemy 3,67 u e3uk (1,85 cpemy 1,50) (p <.05). ToBa, koero
CBII0 MOXE JIa C€ BHUIU €, Y€ YYUTCIHUTE XCHU B CPABHCHHE C
VUUTEIUTE MBKE OICHSBAT MO-HUCKO HUBO 10 (usuka (1,97 cpemry
2,50) u xumus (1,97 cpeuty 2,42). CnenoBaTesHO I'bpBaTa XUIOTE3a
€ MOTBBP/ICHA.

[lo ce oTHacs A0 BTOpaTa XWIIOTe3a, TS HE MOXe Ja Oble
MOTBBbPJICHA, KaKTO MpU H3MOJI3BaHETO Ha Tecta ANOVa, 4ye Te ca
CTAaTUCTUYECKU 3HAYUMH PA3IUKU MEXKIY BUIOBETE TPYIHOCTHU Ha
Jerara, Haii-Bede B IMPOMEHJHMBUTE Ha MPEACTABSIHETO W
XapaKTepUCTHKUTE Ha Jenara u T.H. (P <. 05). 3a ga ce TecTBa KoH
KaTeropuu OT BUJOBETE TPYIHOCT Ca CTATUCTUYECKU Pa3IuyHH, Oere
u3mon3BaHo cpaBuenune Ha Bonferroni post hoc. Cemo Taka
Kopekiusta Ha Bonferroni Gemre wu3non3BaHa 3a ompesesHe Ha
HOBOTO 3HauMMO HUBO (a* = a/ 21 = 0,05 = 0,002).

TectsT Ha BoH(eponu mokasa, ye ¥Ma MHOTO MaJIKO CTAaTUCTHYECKU
3HAYUMU PA3IMKU MEXTy KaTerOpHHUTE Ha BUIOBETE TPYTHOCTH HA
JIenarTa, Thil KATO MHOTO MAJIKO P - CTOMHOCTH €a MOJi CTOMHOCTTa OT
0,002. OcBen TOBa T€3U pe3yATaTH HE MOTAT J1a ObJIaT HAJICKIHU, THI
KaTo B CTAaTUCTUYECKHS aHAJIU3 CME BKJIIOYMIIA KAaTETOPHH CaMoO C
yetupu HabOmoneHus. CnenoBaTeNHO MOXKE Ja C€ 3aKJIIouu, 4e
THUTIOBETE TPYJHOCTH HA JieraTa MOTar Jia UTpasT BakHa POJIS HaM-
BEUE 32 TEXHUTE YUWJIUITHU TOCTHXKCHHS, HO € HE0OOXOAMMO OBEIIO0
W3CIIe/IBAaHE C TIO-TOJITMa U3BAJIKa, 32 Ja Ce OMPEIe)A KOU KaTeTOpPHH
OT BHJIOBETE TPYJHOCTH HAUCTHHA Ca CTATUCTUYCCKU 3HAYHMH.
Tperarta popmynupaHa XUIOTe3a € YACTHYHO MOTBBPJICHA, Thil KaTo
yUUTENNUTe, paboTenH B ,,llapaliellHa MOJAKperna’, oleHsBaT Ha Io-

BHUCOKO HHMBO aKaJACMHWYHOTO MNPCACTAaBAHC Ha AcHaTa CbC COH,
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MOCeIaBaIly ,,9acoBe 3a MpUoOIaBaHe u ,,IapajeiaHa MoaKpena‘,
JIOKATO Ha MO-HUCKO HUBO OLICHSIBAT MOBEACHUETO U EMOIIMOHAITHUTE
npobiemu. Ilo-aHAMUTUYHO TOTJIEAHATO, YYUTEIHUTE, PabOTelId B
nlapajiellHa IMOJKperna’“, B CpaBHEHUE C YUYUTEIUTE, padoTelH B
,KilacoBe 3a mpuoOIaBaHe, OIICHSIBAT HAa IO-BUCOKO HHUBO
npesHorpbukus (1,92 cpemy 140), matemaTtukara (2,16 cpemy 1,40),
¢usukara (2,20 cpemry 1,40) u xumusra npeacrassue (2.17 cperry
1.40), na nemata (p < .05). OcBeH ToBa y4yuTeNHTE, pabOTEIIN B
nlapajiellHa TMOJKperna’“, B CpaBHEHUE C YUYUTEIUTE, padoTelH B
,KJIacoBe 3a TpHOOIaBaHe™, OIEHSIBAT HA IMO-BUCOKO HUBO (3,07
cpemry 1,80) paborata Ha Jgemata M TAXHOTO HHUBO HA
TpeBoxkHOCT/ enpecust (7,95 cpemy 4,60) (p <. 05). Cpmo Taka
yuuTenure, paboTemM B ,MapajieiHa IMOJKpena™“ B CpPaBHEHHUE C
yuuTenure, paboTemu B ,,KIacoBe 3a MpHOOIIaBaHe™, OIECHSIBAT Ha
MO-HUCKO HUBO (2,26 cpemry 4,20) moBeaeHYECKUTE MPOOIEMU H
npoGieMute ¢ oTTerasHeTo — aenpecus (4,17 cpemy 5,20).

W mnakpas, yeTBbpTaTa XHUIIOT€3a HE € TNOTBBPJACHA, ThH Karo
MOMHYETaTa B CPaBHEHHE C MOMYETATa MPEACTABSIT M0-BUCOKO HUBO
Ha mpobinemu ¢ TpeBokHOcTTa (2,49 cpemy 4,30), moBeJeHUECKH
npobnemu (2,22 cpernry 3,40), cormanuu npodiemu (3,03 cperty 5,80)
¥ MHCJIOBHHU nipobiemu (2,65 cpemry 5,40) . Cobiio Taka, MOMHYETaTa
B CpaBHEHHE C MOMYETaTa MOKa3BaT MO-HUCKO HUBO Ha YIOPUT TPY.
(3,11 cpemry 2,30) u yuene (2,49 cpemry 1,70).

Pesynrarure oT HacTOALIOTO M3CienBaHE pa3Kkpusat, ye 88,1% ot
MPEACTAaBSHETO Ha JieraTa € IMoJ] WM MaJIKO 1MOJ] HUBOTO Ha Kjaca 1o
e3uKk u jureparypa, 83,3% ot gemarta mo craporpbiiku, 78,6% ot
JenaTa Mo UCTOpHs W maremaruka, 76,1% or gemara mo XuMus U
73,9% ot pemnara mo ¢usuka. Hemo moseue, 74,5% ot nemnara
M30CTaBaT 3HAYUTEITHO WJIM TTO-MAJIKO B Y4€OHMUSI TTPOIIEC B CPABHEHHE
C HMBOTO Ha KJyaca, a 55,3% oT aemnara uzocraBar B paborara, KOSTO
BbpmiaT. Te3u pe3ynrartu ca B ChOTBETCTBUE C MIPEAUIIHNA ChOTBETHU

MpoOy4YBaHUA 3a MO-HUCKUTC aKaJICMHUYHU MOCTHXKCHUA Ha JClLAa CBC

COII (Barkley, 1998; Burack, Hodapp & Zigler, 1998; Luria, 2014).
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3HaunTenHa yact 10 40,4% ot Aenara n30cTaBaT B HUBOTO HA IJACTHE
u 29,7% oT peuara M30CTaBaT B MOBEACHUETO CIPSMO HUBOTO Ha
kisaca. OcBeH ToBa, 93,6% oT Aenara ce cCYUTaT 32 HOPMaJIHU TPaHULU
Ha cKajlaTa 3a TelleCHH pasjapasHeHus, 4,3% or gemnara ca MexIy
HOPMAJIHUTE T'PaHULIM U KIMHUYHUTE TPaHULIM, a ocTaHanure 2,1% ot
JeraTa ce CUMTaT 3a KIMHUYHUTE TPaHMUIM Ha TAJOTO CKajla 3a
paszipa3HeHus, JOKaTo Mo-rojsMara 4dact ot genara (97,9%) ce
CUMTAT B HOPMAJHHUS JMAMAa30H HA CKajara 3a TeJICCHH MpoOJieMH, a
ocranaiute 2,1% oT jmenara ce cuuTaT 3a KIMHUYHMS JUANa3oH Ha
cKajara 3a TEJIeCHU NpoOJieMH, B TMPOTUBOPEUUE C BUCOKHUS
JOKJIaJIBaH MPOLIEHTH Ha COMAaTHYHU HEPA3IOI0KEHUS, KOUTO JeraTa
cee SLD mposiBsBat criopen snuteparypara (Huntington & Bender,
1993; Margalit & Raviv, 1984; Crocker, 2008).

[To-ronsimata uact (83,0%) OT nmeumara ce CYMTAT 33 HOPMAJHHU
IpaHUIU Ha CKajlaTa 3a MPOBOKATUBHU Mpobiemu, 14,9% ca mexay
HOpPMaJTHHUTE TPAHUIM U KIMHUYHUTE TPAHUIIM, a ocTananuTe 2,1% ce
cuMTaT 3a KIMHUYHU TpaHHWIM Ha CKajgara 3a MPOBOKATUBHU
npobiemu, 1okato 95,7% ot menara ce cuuTaT 32 HOPMAJIHU TPAHUIIH
Ha cKajlaTa 3a HapylleHuWe Ha mpaBuiara, a ocrtaHamute 4,3% ot
Jernara ca MeXIy HOPMaJIHHUTE TPAaHUIM U KIMHUYHUTE TPaHHIIH.
93,6% ce cunTat 3a HOPMAJIHUA I'PAHUIIM HA CKAJlaTa 3a NOBEACHUYECKU
npobiemu, a octaHanute 6,4% ca MeXIy HOPMAJIHHMTE I'PAaHUIU U
KIIMHUYHATE TPAHWIA HA CKajara 3a IOBEJCHUYECKH MPOOIIEMH.
Jluteparypata obaue mokasBa MO-TOJIsIMa BpPh3Ka MEXIY Jela ChC
COIT u mosenenuecku mpobiemu (Matson, 2011; Hallahan et al.
1985; Maughan Gray & Rutter 1985; Cornwell & Bawden, 1992;
Prior, 1996; Maughan, 1994; Hinshaw, 1992; Willis & Vernon, 2002).
[Ilo ce oTHacsa 10 eMoIMOHATHUTE 3aTpyaAHeHHs Ha aenata cbe COIl,
HACTOSIIIOTO TpOoyuBaHe moka3Ba, 4ye 89,4% or pgemara ca B
HOPMAaJTHHSI TUATla30H Ha eMOITMOHATHUTE MpobiiemMu, 8,5% ca Mexay
HOPMAaJTHMSI TUATIa30H ¥ KIIMHUYHMS TUana3oH, a octaHaimmre 2,1% ce
CUMTAT 32 KIMHUYHMST JMAMa30H Ha CKajaTa Ha E€MOIIMOHATHHTE

npobnemu. M Ttaka, obmo 10,6% HaucTHHa MOKa3BaT TPEBOKHU
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MPHU3HAIM, HO HE Ca TOJKOBA BHUCOKH, KOJIKOTO C€ ChOOIIaBa B IO-
royisimatra 4act ot Juteparypara (Achenbach & Edelbrock, 1978;
Lowenfeld, 1980; Hallahan et al. 1985; Wilhelm, 1989; Bryan &
Bryan , 1990; Maughan, 1994; Weis, 2008; Matson, 2011). Eano ot
oOsiCHEeHUsITA 3a TOBa, Y€ HE Ca HUIACHTH(PUIMPAHU 3HAYUTEITHU
pa3IMKK MEXIY JBETE TPYIH, MOXKE Ja Ce KpHe BBB (pakTa, ue Io-
rojsMaTa 4acT OT YYCHHIIUTE, ChCTaBJISIBAIM M3BaJKaTa, ca OWJIH B
KaTeropusiTa Ha ayTu3Ma, KbJETO CHOopeld  JiuTepaTypara
E€MOILIMOHAIHUTE TPOOJIeMH 3a Te3W Jela ce CYUTAT 3a Jomia
E€MOIIMOHAJIHA pEeryyialus TMopagd TMPEeTOBApBaHE CHC CETHBHU
CTUMYJIH U TpPOOJIeM ¢ MPaBUIHOTO M3pa3sBaHE HAa €MOIUHUTE CH.
Hpyro obGscHenue Moxe 1a 0b/1e PaKThT, ue Jerara ¢ ayTu3bM, KOUTO
ca Mmo-roJisiMaTa 4acT OT M3BaJKaTa, 1Mo AeUHUIIMS UMAT CIICIHAJICH
negaror 1o cebe cu, B KJIacHaTa CTas U MO BpPeMe Ha YUYHIIUIIHUTE
MOYMBKH, & MMEHHO Ca MOJINOMAaraHd OT YYWUTed 3a ,apajeiiHa
moAKpena®“, KOHUTO MOXE J1la € NpHYMHA 32 HHCKUTE HHBA Ha
€MOLIMOHAIHU 1 TTOBEICHYECKU NMPOOJIEMH, Thil KaTO TE3U YUUTEIH ca
MOCTOSIHHO C JIeTETO, IMOMaralku My C Yy4eOHHsS MaTepuan Hu
€MOILIMOHAIHUTE MPOOJIEMH IO BCAKO BpeMe Ha Y4eOHOTO BpeMe.
I'opHoTo HaOMIOACHME, TTOCTEABAHO OT (hakTa, 4e MPUCHCTBUETO HA
YUWJIMIIHA TICUXOJO3H M COIMAIHU PAOOTHHUIIM C€ € YBEITUYHIIO,
MOKeE J1a TOCTY>KU 3a O0JIeKYaBaHe Ha MposiBaTa Ha EMOIMOHAIHU U
MOBEJIEHYECKU MPOOIEMHU Ha TE3H JIela.

[Ilo ce oTHacst 1O HUBaTa HAa TPEBOXKHOCT, HACTOSIIOTO MPOYYBAHE
MOKa3Ba BUCOKM HHBA Ha TPEBOXKHOCT Mpu ydeHuimure. 55,3% ot
JeraTa ce CYMTaT 3a HOPMAJIHHM TPAHMIM Ha CKajaTa 3a TPEBOXHU
npobnemu, 19,1% oT TAX ca MeXAy HOPMAJTHUTE TPaHUIA U
KIIMHUYHUTE TPaHUIIM, a ocTaHainuTe 25,5% ce cunurar 3a KIMHWUYHU
IpaHUIU Ha CKajaTa 3a TpeBOXKHH npodiemu. OcseH ToBa, 57,4% ot
JeraTta Cce€ CYMTAaT 3a HOPMAJHM TpaHWUIM Ha CKajara 3a
TpeBOkHOCT/ enipecus, 12,8% oT nemata ca MeXIy HOPMATHHUTE
TPAaHUIM U KIMHUYHUTE TPAaHULM, a ocTaHanute 29,8% ce cuurar 3a

KIIMHUYHU T'PAHULHU 34 TpeBO)KHOCT/ ACIIPECU Mama6. Te3u OTKPUTHA
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ca B ChOTBETCTBHE ¢ TuTepatyparta (Stein & Hoover 1989; Thompson,
1989; Cornwell & Bawden, 1992; Prout et al., 1992; Sood, 1994;
Huurre, 2000 3a ctpeca u Stevenson & Romney, 1984; Livingston,
1985; Bonner, 1987; Levine, 1987; Livingston, 1990; Bender & Wall,
1994; Prior, Sanson, Smart & Oberklaid 1999; Huurre, 2000 3a
JEIpecusiTa).

ConuaiHOTO OTTETJISTHE TOpaJH JACTPECHS CHINO Oelie U3MEPEHO B
HACTOSIIIOTO MpoyuBaHe. Pe3ynaraTuTe moka3Bar J0CTa CMYIIABAILl
nporeHt aena cbc COIl, mokasBamm nono6Hu npusHanu. 68,1% ca
OIICHEHM B HOPMAJIHHUS JMAaNa3oH Ha CKajara 3a OTTErIAHE -
nenpecusi, nokaro 23,4% ca Mexay HOPMallHUAS [JWana3oH U
KIMHUYHUS OHaIa30H, a ocTaHainuTe 8,5% ce cuuTaT 3a KIMHUYHUA
JUana3oH Ha CKajlaTta 3a OTTerjisiHe - aenpecus. O6mo 31,9% ot
Jerara ca MeX/J1y HOpMaJIHUTE TPAHUIM U KIMHUYHUTE TPAHULU WIH
B KJIMHUYHHUTE TPAHUIIA, KOETO HE € 3a mpeHeOperBane. [logo0HuU
BHCOKM HHUBa ca JoKiaaBaHu u B juteparypara (Myklebust, 1975;
McGee, Share, Moffitt, Williams & Silva, 1988).

[Lmroc ToBa, 68,1% oT Aenara ce cuyMTAT 3a HOPMAJIHU TPAHUIIM Ha
cKajara 3a comuanHu npobiemu, 14,9% or nemata ca MexAy
HOPMAaJIHUTE TPAaHULIM U KIMHUYHUTE TpaHuly, a octaHanure 17,0%
Ce CUMTAT 3a KIMHUYHU TPAHUIM HA CKajaTa 3a COIIMAITHU MPOOIEMH.
Taka o6mo 31,9% ot yuenunure cbe COII moka3BaT npusHanu Ha
npoOJjieMHa collMaliHa ajanTaius. Te3u OTKpUTHSA ca B ChIJIACHE C
JaHHY OT MpeauIIHy u3cieasanus (Zager, 2005; Ammerman, 1986;
Jan et al., 1977; Bryan, Bryan, 1990; LaGreca, Vaughn 1992; Bryan
1991; Bryan, Bryan 1981; Pearl 1992; Deshler, Schumaker 1983;
Pearl, Bryan, Donahue 1983; Dudley-Marling & Edmiaston 1985;
Jones, C.J. 1985; LaGreca 1987; Bruck 1986; Gresham 1988; Stathis
1994; Kavale & Forness 1996; Kandarakis 2004; Antoniou 2009
Kotroniu, Sotiraki; 20, Aatonuny 2012).

JlebuuuThT Ha BHUMAHHUETO W TOBEJIECHUETO HA XHUIEPAKTUBHOCT
ChIO OsIXa U3CIIEIBAHU B HACTOSIIIOTO mpoyuBaHe. 78,7% oT nemnara

cbc COII ca B HOpMaJHMTE TPaHMULM Ha CKajlaTa 3a MpodiemMu c
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BHMMaHueTo, a ocrta”Haiure 21,3% ca Mexay HOpMalHUTE U
KIMHUYHATE TpaHuiM. Jluteparypara ChIo MOKa3Ba NeQUIUT HA
BHHMaHHETO, Makap u B mo-rojemu HrBa (Badian, 1983). Coiio Taka,
46,8% ce cudTaT 3a HOPMAJHM TpaHUIM Ha CcKajgara 3a
XHUIIEPAKTUBHOCT/UMITYJICUBHOCT U 29,8% ca MexXIy HOpMalHHUTE
IrpaHULM W KIMHUYHWUTE TIpaHuly, a ocraHanure 23,4% ca B
KIMHUYHATEe TPaHUIM HAa  CcKajaTta 3a  XWUIEPAKTUBHOCT/
HMMITYJICUBHOCT. B cpaBHeHWe C mperjefa Ha JUTeparypara,
KOHCTaTallUMTE OT HACTOSIIOTO M3CJIe/BaHE ChINO IMOKa3BaT
3Ha4YMTEIHA cTereH Ha xunepakTuBHocT (McGee, Silva & William,
1984). O61m10 89,4% oT nenara ca B HOpPMAITHUTE TPAHHUIM HA CKajlaTa
3a JMICa Ha BHUMAaHHE/XHMIIEPAKTUBHOCT, a ocraHamute 11,6% ca
MEX1y HOPMAJIHUTE ¥ KIMHUYHUTE TPAHULIH.

[To oTHOILIEHNE HA MHUCIOBHUTE MPOOJIEMHU, HACTOSIIOTO MPOYyUBaHE
paskpuBa BHCOK mnpoueHT jnena cbe COII, kouTo mposBABAT
MHUCTIOBHU TipoOsemu (53,2% B HOpMaHUS AUaNa30H Ha cKajlaTa 3a
MUCJIOBHU mpoOiemu, 23,5% ca Mexay HOpMalHUS IUaNa3oH U
KIMHUYHUS Auama3oH, a ocTaHamute 23,4% ca B KIMHUYHHUAT
JMara30H Ha CKajaTa 3a MUCJIOBHU MPOOIIeMN).

Enna ot nenurte Ha npoy4dBaHeTo Oelie fa ce mpoy4yu eeKThT OT Mmojia
Ha YYUTEIUTE BbpPXY OlieHsABaHeTO Ha yueHUI cbec COIL B To3m
00XBaT KOHCTATAIIMUTE PA3KpUBAT PA3JIUKU MEXKY YUUTEITUTE MBXKE
Y KEHU. YUHUTEIIUTE KEHU B CPABHEHUE C YUUTEIUTE MBXKE OIICHSIBAT
Ha TI0-BHCOKO HHBO €MOIIMOHAJTHUTE MpoOJieMU, MPOOIEeMHUTE C
TPEBOXKHOCTTA,  JIMIICaTa HAa  BHUMaHWE/  XUIEPAKTUBHOCT,
MMPOBOKATUBHUTE MPOOJIEMH, TPEBONKHOCT/ICTIPECHs], MUCIOBHUTE
nmpoOieMu, MpoOJIeMHTe C  BHUMAHHUETO, XHUIEPAKTUBHOCT/
MMITYJICKBHOCT U e3uka. ChIO Taka MOXE J1a C€ 3aKJII04H, 4e
YYHUTEIIUTE )KCHU B CPABHEHUE C YUUTEIUTE MBXKE OIEHSBAT MO-HUCKO
HUBO 10 (PU3HMKA ¥ XUMHUSL.

[To oTHOMIEHNE Ha edeKTa Ha BUIOBETE TPYAHOCTH BBPXY MpOsiBaTa
Ha EMOILIMOHAIIHM W TIOBEJEHYECKH MPOOIEMH Ha YYCHUIIUTE ChC

COH, M3I0JI3BAaHETO Ha Tecta Anova IIOKa3a, 4€ MMa CTaTUCTHYCCKH
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3HA4YMMM PA3IUKHA MEXIY BUIOBETE TPYAHOCTH Ha J€laTa, Hali-Bede
B MPOMCHJIMBUTC HA MMPCACTABAHCTO U XAPAKTCPUCTUKUTC HA JACLATa
u T.H. (p <.05). 3a 1a ce TecTBa KOU KATETOPUU OT BUJIOBETE TPYAHOCT
ca CTaTUCTHUYECKW pa3iMyYHU, Oelle H3IOI3BAaHO CpaBHEHHE Ha
Bonferroni post hoc. Cwuro Taka xopekuusita Ha Bonferroni Germe
M3II0JI3BaHa 3a ONpeesiHe Ha HOBOTO 3HaYMMO HUBO (8* = a/ 21 =
0,05 = 0,002). TectbT Ha boH(pEpoHN MOKA3a, Y€ UMa MHOTO MAaJIKO
CTaTUCTUYCCKU 3HAYUMU PA3JIUKU MCIKAY KATCTOPUUTC Ha BUIOOBCTC
TPYJHOCT Ha JielaTta, Thil KaTO MHOTO MaJIKO P - CTOMHOCTH ca I0J
croiiHoctra oT 0,002. [lopagu Ta3u mpuuMHa TE3U pE3yJaTaTH HE
Morar Ja ObaT HaJeXKIHU, Thi KATO B CTATUCTUYECKHUS aHATU3 CME
BKJIFOUMJIM KAaTETOPUHM caMo C 4eTupu HaOmoaeHus. CienoBaTenHo
MOJKE J]a C€ 3aKJII0YM, Y€ BHJIOBETE TPYIHOCTU HA Jeliara MoraT Ja
UTPasT BayKHA POJIA Hail-Beue 3a TEXHUTE YUHIIUITHU TOCTUKEHUS, HO
€ HeoOXoauMo ObJeNI0 U3CNeABaHe C MO-ToIsIMa M3BajKa, 3a Ja ce
OmpeAeNnu KOU KaTeropuu OT BHUAOBETE TPYJHOCTH HAMCTHUHA ca
CTaTUCTUYECKU 3HAYHMH.

CpaBHEHHETO MEXIYy Y4YUTEIUTE B ,,KIACOBE 3a MpUOOIIaBaHE U
LlapajelnHa TMOJAKpena™“ pa3KpuBa, ue yduTenurte, paboTemu B
,lapajiellHa MOJKpena™, B CpaBHEHHE C yuuTelnuTe, paboTelu B
,KlacoBe 3a mpuoOILIaBaHe™, OILIEHABAT Ha IMO-BUCOKO HHBO
pe3yATaTUTEe MO CTAPOTPBIKU, MAaTeMaTWKa, (U3UKAa U XUMHUS Ha
nenata (P <.05). OcBen ToBa yuuTenurte, pabOTEIIN B ,,l1apajieiiHa
MOJIKpemna®“, B CpaBHEHHE C y4YUTENINUTEe, paboTemM B ,,KJIACOBE 3a
npuoOIaBaHe®, olleHsIBaT Ha MO-BUCOKO HUBO paboTaTa Ha Jenara u
TAXHOTO HUBO Ha TpeBoxHocT/Aenpecus (P <.05). Covmo Taka,
YUUTEIUTE, pabdoTeul B MapajielHa MOJKpena, B CpaBHEHHUE C
YUHUTENINUTe, paboTemu B ,,KIaCOBE 3a MpHOOIIaBaHe , OICHIBAT HA
II0O-HHUCKO HHBO HpO6J'IeMI/ITe C MNOBCACHUETO MU ,,OTAPBIIBAHC —
nenpecus. Te3nm KOHCTaTallMM MOTAT Ja c€ OOSICHAT B o0XBaTa Ha
(dakTa, ye yuuTenurte, paboTenu B ,,apajeiaHa mojKpemna, CoaemsT
MO-UHTUMHU U OJIM3KK OTHOIICHHSI ChbC CBOUTE YUEHHUIIM, Thi KaTo

IpeKapBaT HCINA y‘ICGCH JACH ceHAaJl 10 CBOS YUCHUK, roMaramku My
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Jla YCBOM MaTepuasia, AajJeH Mpe3 Lelaus Kypc. Kilac U JopU B
MeXIyJacusaTa HabIoJaBaT CBOUTE YUCHHIIH, 33 Ja Ca CUTYPHH, Y€
ca B 0€30IaCHOCT WJIM C€ HYXKJIAaAT OT HEMIO.

[Ilo ce oTHacs MO0 pa3IUKUTE MEXAYy MOMYETaTa U MOMHUYETaTa,
CBBP3aHHU C 10J1a, MOMUYETATa B CPABHEHHE C MOMYETATA MIPEACTABST
3HAQUUTEJIHO I[I0-BUCOKO HHBO Ha MPOOJIEMH C TPEBOXKHOCTTA,
MOBEJICHUECKH NpPOOJEeMH, COLMATHMA TMPOOJEMH € MHCIOBHHU
npobiemu. ChINO Taka, MOMUYETaTa B CpaBHEHHE C MoOMYETaTa
MOKAa3BaT MO-HUCKO HUBO HA YIOPUT TPY/ U yUECHE.

O060011aBaliki KOHCTATAIMUTE OT HACTOSIIOTO W3CJICIBAHE, MOKEM
na 3akmounM, ye ydenunu cbe COII, mocemaBamu ,,KJacoBe MO
npuoOiaBane” W TMOAKPENSHU OT ,JlapajeiHa IoJAKpena“ B
TUMMYHATA KJIacHa cTtas B ['bplus, MMaT MO-HUCKHU aKaJeMUYHU
MOCTIKEHUS 32 pa3liiKa OT TUIMYHHUTE CU ChbYYEHHUIIU, MPOSBABAT
MOBEJICHYECKH M EMOLIMOHAIHU MPOOJIEMH B PAMKHUTE HOPMATHHUS
IUarna3oH Wid JOpH KIMHUYHUS JUANa3oH, J10CTa BHCOK MPOIIEHT
M30CTaBaT B HUBOTO Ha IIaCTUE UMAT BUCOKH HHMBA HAa TPEBOXKHOCT U
MHO3WHCTBOTO TIOKa3Ba IMPHU3HAIM HA COLUATHO OTTEIVISIHE H
mpoOJIeMHO colManHo mpucnocobsiBaHe. OCBEH TOBa MMa Pa3IUKH,
CBBP3aHH C 014, B OI[CHKATa Ha €eMOI[MOHATTHUTE U MOBEJICHUYECKUTE
npoOyieMd M TPEACTAaBIHETO Ha JellaTa, KaTo YYHUTEIUTE KEHH B
CpaBHEHHE C YUUTEIUTE MBXKE OIICHSBAT TE3W MPOOJIEMH Ha TO-
BHCOKO HMBO. OCBEH TOBa MMa M CBBpP3aHa C T0Jla TpOsBa Ha
€MOITMOHAIIHUA U MOBEICHUYECKH MPoOJIeMH, Thil KATO MOMHYETATa, B
CpaBHEHHWE C MoOMYeTara, TPEACTaBAT TO-BUCOKM HHUBAa Ha
TPEBOXKHOCT, TIOBEICHUYECKH NPOOJIEMH, COIMATHU MPOOJIeMU |
MHUCTIOBHHU TIPOOJIEMH, HO MO-HUCKU HUBA Ha YIOPUT TPYI U yUCHE.
[Ilo ce oTHacs no BumoBETE TpyAHOCTH Ha Aenata cbe COII, moxe na
ce Kaxke, ue T€ MoraT Jia UrpasT BaKHA pOJIs Haili-Beue 3a TAXHOTO
YYHJIMIIHO TPEJCTaBSIHE, HO € He0OXOAMMO OBJICHIO U3CIIECIBAHE C
MO-TOJIsIMa U3BAJIKa, 3a J1a CE OMPEIENTH KOM KaTerOPHH OT BHJIOBETE
TPYOHOCTH HAWCTHHA Cca CTAaTUCTHYECKHM 3HaunMMu. Hemo moBeue,

no3unudaTa Ha YYUTCIUTC IO CIICHUAIIHO 06pa3013aHne urpac pojisa
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IIpU OLEHSABAHETO Ha Jeuara, TbHA KaTO PECYpCHUTE Y4YUTEIH, B
CpaBHEHHE C y4YHTENHWTe, padoTen B ,,KJIacOBE 3a IpuoOIaBaHe*,
OLIEHSBAT Ha TI0-BUCOKO HHBO TMIPEJACTaBIHETO Ha Jenara 1o
OIPCACIICHU MMPECAMETH, KAaTO KAKTO U IpU EMOLIMOHATIHU HpO6HeMI/I.

N3BOAU

Hacrosimoro mpoyuBane u3ciie/iBa 3a MbPBU T €EMOIIMOHAIIHUTE U
MOBEICHYECKUTE MPOOIEMH, KAKTO U aKaJEMHYHOTO TPEICTABSIHE H
COLIMAJIHUS CTaTyC, Hapes ¢ apyru, Ha yueHuiu cbc COIl B I'bpiius,
MOCEeIaBaIli KJIACOBE 3a MPHUOOIIaBaHEe W TIOJIy4aBalld PecypcHa
MOJKperna B KJacHaTa cTas, OT crneuuaneH mnemaror. CrenBaniute
M3BOJU MoraT Aa ObJaT HampaBeHU Bb3 OCHOBA HA PE3YNTATUTE OT
U3CIIEIBAHETO:

1. EnBa 15% - 25% ot neuara ca B HOpMaJIHUTE PE3YITaTH B YPOLIUTE
IO €3UK U JIUTepaTypa, CTapOrphIKU, HICTOPUS, MAaTEMaTHUKA, XUMUS U
¢buzuka.

2. Y4 OoT &memata ca B HOpPMajHHUS OOXBaT Ha y4eOHHs TpoIEeC B
CpaBHEHHE C HUBOTO Ha KJiaca,

3. Tlouru monoBMHaTa OT Jelara ca B HOpPMalHUs OOXBaT Ha
paboTaTa, KOATO BBpIIIAT,

4. IloBeue ot monoBuHara (6/10) oT nenaTa ca B HOpMallHUS TUANa30H
Ha mactue u 7/10 ot gemarta ca OWiaM B HOPMAaJHUS JMAIa30H Ha
MOBEJICHNE B CpPaBHEHHE C HUBOTO Ha KJjaca.

5. BbB Bpb3Ka C MOBEICHUETO HA JelaTra CIopell BbIPOCHUKA Ha
AxeH0ax, CTaTUCTUUECKUAT aHAJIU3 MOKa3a, Y€ MOYTH BCUUKHU JIela
MOKa3BaT HOPMAJHO HHUBO HAa TEJIECHU MPOOJIEMHU, HAPYIICHHE Ha
MpaBujIaTa, MOBEICHUYECKH POOIEMH U TeJIECHU pa3pa3HeHUs.

6. OcBen TOBa, 9/10 oT nemara moKa3BaT HOPMAJIHO HHBO Ha
€MOITMOHAITHY TTPOOIeMH U AePUIIUT HAa BHUMaHUE/ XUTIEPAKTUBHOCT.
7. B nonbaHeHne KbM ropHoTto, 8 ot 10 ot aenara cbc COII moka3sat
HOPMQJIHO HHUBO Ha TMPOBOKATUBHH MpOOJIEeMH U MpoOJieMH C
BHUMAaHHUETO.
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8. B mombiaHeHne, Malko Mmo-Majako oT 7/0 OoT memara IOKa3Bar
HOPMaJHO HMBO Ha OTJPBIIBaHE - CKajla Ha JIETIPECHUs] U COLMAIHU
npobnemu, JokaTo Mayko nosede oT 3 pena cbe COII ca nmm Mexy
HOPMAJIHUTE W KIMHUYHUTE TIPAHULM, WIM KIMHUYEH JUaNa3oH,
MPOIIEHT, KOWTO He OMBa J1a ce mpeHedperna.

9. OcBeH TOBa IOBEYE OT 2 OT JieLaTa [0Ka3BaT HOPMAJIHO HUBO Ha
MUCIIOBHH TPOOJIEMH, MPOOJIEMH C TPEBOKHOCTTA, IMPOOJIEMH C
TPEBOKHOCT/ JIETIPECHS U XUTIEPAKTUBHOCT/ UMITYJICHBHOCT.

10. Yuutenure x€HU B CPAaBHEHHE C YUUTEIUTE MbKE, OLIEHEHU B I10-
BHCOKO HHBO Ha €MOIMOHAJHM MpoOseMH, TpodieMu ¢
TPEBOKHOCTTA, IMPOBOKATUBHU MPOOIEMH, TPEBOXKHOCT/AETpecus,
MUCJIOBHU npobiiemMu, npobieMu c BHHUMaHUETO u
XUMEePAKTUBHOCT/UMITYJICUBHOCT.

11. YuuTtenure »eHH B CPAaBHEHUE C YUUTEIUTE MBXKE, OLCHEHH Ha
MO-HUCKO HUBO MO (PU3UKA U XUMHSL.

12. Yuutenute, paboTeuy B ,,peCypcHa MOJKpena“ B CpaBHEHHUE C
yuuTenure, paboTelly B KJIacOBE 3a MPHOOIIaBaHe, OIEHIBAT Ha I0-
BHCOKO HUBO NPEJCTaBSHETO HA JellaTa Mo MaTeMmaTuka, (pu3uka,
CTapOTPBIKU U XUMHUSL.

13. Yuutenure, paboTeny B ,,peCypcHa MojKpena“ B CpaBHEHHUE C
yuuTenuTe, paboTely B KJIacoBe 3a MpHodIaBaHe, OIIEHABAT Ha IO-
BUCOKO HHBO paboraTta Ha Jeunara M TAXHOTO HHBO Ha
TpeBOkHOCT/ Henipecus. ChIIO Taka yUuTeIuTe, paboTeIN B pecypcHa
MOJIKpEeNa, B CpPaBHEHHE C Y4YUTENUTe, paboTeny B KiIacoBe 3a
npuoOIIaBaHe, OILIEHABAaT Ha TIO-HUCKO HHUBO IIOBEIEHYECKUTE
MpoOJIEMU U OTIPBIIBAHETO — JACTIPECHSL.

14. B ponbiHEHHWE, MOMHMYETaTa B CpPaBHEHME C MoOMYeTaTa
MPEJCTaBAT I0-BUCOKO HHBO Ha NpoOJIEeMH C TpPEBOXKHOCTTA,
COLIMAJTHU NMPOOJIEMH U MUCIIOBHU MTPOOJIEMH.

15. MoMmuueTaTa B CpaBHEHUE C MOMYETATa MOKAa3BaT MO-HUCKO HUBO
Ha YIOPUT TPYJ U y4YEHE.

16. Yuutenute, paboTemu B ,,l1apajeaHa MoJKkpena” B CpaBHEHUE C

YUYUTCIIUTE, pa60Te1111/1 B KJIACOBE€ 3a HpI/IOGIJ_[aBaHe, OICHABAT HaA I10-
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BHCOKO HHBO pa60TaTa Ha aAfoara MW TAXHOTO HHBO Ha
TPEBOKHOCT/ IETPECHSL.

17. U nakpasi, Te 0s1Xa HIKOU MHIUKAIMH, Y€ BUJJOBETE TPYAHOCTH Ha
AcOaTra Morar aa urpasT BaXKHa POJId Haii-Beue B YYUWJIMIIHOTO UM
Npe/ICTaBsIHE.

MMPUHOCH

[IpyHOCHT HA HACTOSIILIOTO U3CJIEBAHE HA JIOKTOPCKATa AUCEPTALIUS
MOJKe 1a ce 000011, KaKTO CIEIBa:

1. IlsumocTen npernesn Ha JIMTepaTypara Ha TeKyllara 0Opa3oBaTelIHa
cHUCTeMa OTHOCHO BKIIOuBaHeTo Ha yueHuuu cbc COIl B I'bpuus,
BKJIIOUMTEIHO TIpaBHATa paMKa, LEINTe W NpUIIaraHeTo Ha
MIPOrpaMuUTe 3a ,,pecypcHa MoaKpena‘ u ,,KJIacoBe 3a npuoodiaBaHe
u nocemaeMoctta Ha yuyeHUI ¢bc COII B TX , KaKTO ¥ IPEIUIITHU
MIPOy4YBaHUA 3a npuoodIiaBane Ha yuyeHuIu cs¢c COIL

2. IlpoBeneHoTO wu3CIeABaHE € HBPBOTO JOCera B CHOTBETHATA
JTUTepaTypa, U0 a U3CJIe[Ba €eMOIMOHATTHUTE U MOBEJCHUYECKH
npobiieMd Ha Jela ChC CHElHalHU O0pa3oBaTeNHH MOTPEOHOCTH,
MoCeIaBali MporpaMuTe ,,f1apajieiaHa MojAKpena” H ,,KJIacoBe IO
npuoOIaBane” B TpbIlKaTa o0pa3oBaTeHa CHCTEMA.

3. JlokasarencTBa, COUYEIIH, Y€ Mo-TosiMara yacT oT faenata cbe COII
B JIBETE CIIELIMAJIHU ITpOrpaMu 3a BKiitouBaHe (85%-75%) umat MHOTO
HUCKH aKaJIEMUIHU TTOCTHKEHUSI.

4. TlpencraBeHu ca pe3yaTaTH, KOUTO IpEAINoiaraT, 4e MOJIbT Ha
yauTeas uMa eeKT BBpPXY ISJIOCTHATA OIICHKa Ha €MOIMOHAITHH,
TPCBOXKHHU, IPOBOKATHBHH  MPOOJIEMH, TPEBOXXHOCT/ACTIPECHS,

MUCJIOBHH npoOemu, npoOnaeMu c BHUMAaHHUETO,
XUTIEPAKTUBHOCT/UMITYJICHBHOCT W TIPEACTAaBSHE [0 OMNpeaesieHU
MPEAMETH.

5. Pesynrarm, xouTo mpenmoiaratr, 4de Imporpamara, IO KOSATO
YUYUTENUTE paboTIT (,,pecypcHa MOAKpena“ Wid ,,IPUOOIIaBaIIH
KJIacoBe'), BIHUsAE BBPXY TAXHATA OIEHKA HAa AaKaJeMUYHOTO

npenacrassHe Ha yaueHunure csc COIL.
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6. Pesynraru, kouTo mpeamonarar, d4e mporpamara, Mo KOSTO
VUUTEIUTE padoTaT (,pecypcHa ToOJKpena*“ Wik ,KiIacoBe 3a
npuoOIIaBane ), BIHsIC BbPXY TAXHATA OIICHKA HA €MOIIMOHAITHUTE U
MOBEJCHUECKH TMpoOieMu (HUBO Ha  TPEBOXKHOCT/AETpecus,
OTIPBIIBAHE — JICTIPECHsI) HA YICHHIIHTE.

7. IlpencraBeHu ca HOBH JOKa3aTEJICTBA, Y€ MOMHUYETATa B CPABHEHUE
C MOMYeTaTa MMaT T0-BHCOKO HHBO Ha MPOOJIEMHU C TPEBOXKHOCTTA,
COLIMATTHY MPOOJIEMH U MUCIIOBHU MTPOOJIEMH.

8. IlpeacraBeHu ca pe3ynTard, KOUTO MOAKPENAT BPb3KaTa MEKIY
nosa Ha yuenunute cbe COIl u ,,TpyaH0” 1 ,,y4eOHO”.

9. IlpencraBeHu ca pe3yiTaTH, KOMTO NpEAINOJarat, 4e BUIOBETE
TpyaHoctu Ha jaenara cbe COII moraT na urpast BakHa poiis Hail-
BEYE 32 TAXHOTO YYMJIMIIHO PEICTABSHE.

10. Pesynrarure Morar 1a ObAat NpUI0KEHU MPH pa3pabOTBaHETO HA
nporpamMM, HAacOYeHHM KbM  TOJO0OpsSBaHE Ha  COIMAIHO-
€MOIIMOHAIHATA W TOBEJICHYECKaTa KOMIIETCHTHOCT Ha JielaTa ChC
COII B rppikara o011a 06pa3oBaTeIHa CUCTEMA.
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in different types of developmental disorders: Literature
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disabilities: Literature review. Students’ session Proceeding:
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Publishing House.

3. Papadopoulou, M. Ch. (2023). Mainstreaming students with special
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Research has revealed that the inclusion of children with SEN in formal
classrooms brings positive results in the psycho-emotional and academic fields
and more analytically, in achieving higher academic performance due to the
cooperation of general-special educator and the provision of individualized
teaching. Studies also show that children with disabilities, who interact with
their peers, imitate the positive behaviors of children of normal development,
acquire social skills and make friends with their peers more easily than children
attending special schools. Finally, students with SEN who attend general schools
feel more confident and possess the principles and values of collectivity than
students who attend special schools.

The present work is structured in two parts, the theoretical and the research.
The theoretical part includes three chapters that examine the concepts related
to children with special educational needs, their inclusion in general schools as
well as the psychological - emotional, behavioral and pedagogical aspects of
children with special educational needs. The research part consists of two
chapters, the methodology and the results and concludes with the conclusions.
Greek special education teachers’ perceptions about emotional and behavioral
problems of integrated students with SEN, attending specially designed
integration programmes in Greece —“parallel support” and “inclusion classes”-
are being researched.

CHAPTER I: THEORETICAL PART

1. Children with Special Educational Needs
1.1 Specification of terms

The United Nations Convention on the Rights of Persons with Disabilities (2008) also
defines disability as a category of people who “have long-term physical, mental,
intellectual or sensory impairments which in interaction with various barriers may
hinder their full and effective participation in society on an equal basis with others”.
As implied from the above, disability is a combination of health conditions that may
create barriers for disabled people to be independent and participate fully in society.
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1.2. Classification of Special Educational Needs
At present, the category of SEN includes people with special educational needs

or disabilities who have learning, physical, developmental, behavioral,
emotional and communication deficits (Bryant, Bryant & Smith, 2019).

According to Law 3699/2008, students with special educational needs and / or
disability include especially those who present with mental disability, sensory
vision disorders (blind, visually impaired with low vision), sensory hearing
disorders (deaf, hard of hearing), chronic disabilities non-curable diseases,
speech disorders, diffuse developmental disorders (autism spectrum disorder),
attention deficit hyperactivity disorder with or without hyperactivity, mental
disorders and multiple disabilities.

2. Mainstreaming students with SEN in the Greek educational system — educational
provision: legislative framework for educational inclusion of children with SEN:
Forms of integration: Programs of “Inclusion Classes” and “Parallel Support”

Access to education is an inalienable right of individuals with any kind of disability so
as to achieve the fullest possible social integration and personal development in
general. Therefore, the main aim of the education of the above population should
be targeting at inclusive education with students of the typical population. In the
Greek educational reality, efforts are being made towards an inclusive education by
integrating these students.

2.1 Law of special education — general description

Such an effort was encouraged by the recent law on special education and training

of people with disabilities or special educational needs in Greece (Law 3699/2008).

In accordance with the above law, one of the objectives of special education and

training is to improve, exploit and bring under cultivation the potentials and skills of

disabled pupils with special educational needs in order to enable them to be

integrated or reintegrated into the general school, in every situation such a potential
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is possible. One of the possible ways to fulfill this goal is for students with disabilities
and special educational needs to attend “integration classes” or be provided with
“parallel support” (article 6).

2.2 Diagnosis and selection

As for the selection of students with special educational needs, article 3 categorizes
the students entitled to receive special education. Students with disabilities and SEN
are considered to be the ones having significant learning difficulties due to sensory,
cognitive, developmental, mental, psychological and neuropsychiatric disorders,
which, according to the interdisciplinary assessment, influence the process of school
adaptation and learning, for the entire or a certain period of their school life (article
3, paragraph 1).

2.3 Implementation of the programs — attendance of students with SEN

Below, extracts from the Law 3699/2008, article 6, are cited in relation to the
attendance of these pupils in these specific special educational structures:

“Students with disabilities and special educational needs can attend the general
school's classroom with “parallel support” in the context of inclusive education, by
special educators [...]. “Parallel support” is provided to students who can, with
appropriate individual support, attend the curriculum of the general classroom, to
students with more severe educational needs, where there is no other special
education structure in their region (special school, “inclusive class”) or when
“parallel support” becomes necessary — given the KEDDY’ s report — because of their
special educational needs.

“Students with disabilities and special educational needs can attend specially
organized and suitably staffed “inclusive classes” working in general and vocational
education schools with two different curriculums:
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2.4. The inclusion of children with special educational needs
The majority of students with serious behavioral problems or emotional

disorders usually attend the general schools of Primary and Secondary
education (Law 3699/2008).

2.5. Conceptual definition of the terms "'integration, *"inclusion™
Integration/inclusion

Co-education of children with and without disabilities is referred to in England
as "integration", in the United States as "mainstreaming” and in the Nordic
countries as "normalization". In the Greek literature there is confusion between
the terms "integration" and "inclusion". Although at first glance there are many
common elements, the terms are not identical. Integration, if considered as a
goal, concerns all the efforts of children with special educational needs to
develop their skills and personality, in order to fulfill their social role as
autonomously as possible.

2.6. Inclusive education
2.6.1. Inclusion Models
The implementation of inclusive education was not implemented in the same

way in all countries. Depending on the resources available to them, the logistical
infrastructure, the teaching staff applied different inclusion practices. According
to Norwich (2000), there are four main models of inclusion: 1. Full Inclusion
model (Full Inclusion). 2. Model on participation of all children in the same class
(focus on participating in the same place). 3. Model of focus on individual needs.
This model focuses on the needs of all students. 4. Choice limited inclusion
model.

2.6.2. Advantages and disadvantages of inclusive education
According to the literature, the inclusion of children with SEN is considered vital
as it promotes equality, social acceptance and respect for diversity. Its
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proponents point to benefits mainly on a cognitive emotional and social level.
Of course, many oppose the inclusion of children in general schools, highlighting
the problems it can bring to children with SEN as well as to teachers and
students of formal development.

2.6.3. Effectiveness of inclusive education
It is a fact that inclusive education is applied in many countries worldwide.

However, its effectiveness depends on several factors. According to Porter
(2014), the key to the success of inclusion is based on three components: First
of all, teachers need to work with parents to ensure the best results at school
and at home. The second important component is the construction of
appropriate infrastructure that will meet the needs of all students, but also their
reinforcement with appropriate teachers and notable staff. The third
component that contributes to the success of inclusion is the creation of
heterogeneous classes (Porter, 2014).

2.7. Teachers’ attitudes for inclusion
Teachers' attitudes towards people with disabilities in the general school

context greatly influence the view of teachers, classmates, but also the
successful educational process of inclusion in the school environment. Teachers
who maintain a positive attitude are more confident and feel more able to
diversify their teaching in order to successfully educate students.

2.8. Research on inclusion in Greece
Studies in our country for the inclusion of children with special educational

needs and / or disability are limited. In conclusion, the research in our country
on the attitudes of teachers towards the inclusion of students with SEN in the
general school shows that in teachers' circles there is no clear view of positive
or negative approaches to the issue. In particular, it is found that the majority
of teachers agree with the need to improve their training in inclusion, however,
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it is observed that their views differ on the factors that influence their attitudes.
What is more, there is no relevant research in Greece as concerns the
psychological and behavioral problems of students with SEN, and especially
those attending “inclusion classes” and “parallel support”, nor there is relevant
research in Greece on the attitudes of their teachers over the afore mentioned
difficulties of children attending the two specially designed programs.

However, there is only one research, on children with SEN attending “special
classes”, a program similar to “inclusion classes”, but not as widely extended
and in use as the second, formerly used, before “inclusion classes (that run up
to day) take their place and conducted by Zafiriadis Kyriakos (2002),

2.9. Inclusive training practices
The application of inclusive practices in the school context becomes necessary

nowadays, as it achieves equal opportunities in the educational process and the
reduction of academic and social marginalization of people with SEN and/or
disability.

3. Psychological — emotional, behavioral and pedagogical aspects of children with
Special Educational needs (SEN) — beyond the diagnosis

As previously mentioned, students with SEN are not a homogeneous group
and demonstrate educational deficits, according to the severity of their
disorder. The nature of these conditions can adversely affect the process of
learning in a pedagogical point of view, but also affect their emotional state.
Internalized behavioral problems are: anxiety and phobia, depression and social
inhibition, anxiety-dysthymia-compulsion, symptoms such as: insecurity,
hypersensitivity, moodiness, feelings of inferiority, melancholy, psychosomatic
disorders, symptoms such as: anorexia, bulimia, bronchial asthma, itching,
nightmares, spastic movements, loneliness-sluggishness, symptoms such as:
isolation, wariness, introversion, laziness, shyness (Bibou-Nakou 2004; Kakouros,
Maniadaki 2006).
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Externalized behavioral problems, according to experts, are characterized by longer
duration and are more easily identified, as children “externalize” their reaction in
various ways, such as strong denial of everything or dramatization. External
behavioral problems include Attention Deficit Hyperactivity Disorder (ADHD),
Aggressive Provocative Disorder, and Behavioral Disorders, such as Bullying,
Aggressive Behavior, Disobedience, Impulsivity, Hostility, Destructiveness, Violence,
participation in gangs, involvement with the police, etc. (Doikou 2002: 593; Manos
1997: 617).

3.1 Emotional and behavioral problems of children with Autistic Spectrum
Disorders

Considering the foregoing, it is evident that children with autistic spectrum disorders
fall behind in areas such communication, and as a consequence of the first, poor
social relationships. The impairment of reciprocal social interactions, may lead to
isolation. Autistic children may display comorbid psychological issues such as stress
and anxiety. They may also exhibit behavior mannerisms like attention to detail, rigid
behavior, obsessive desire of maintaining the same things and repetition. Poor
emotional self-regulation comes to add itself in the list, as autistic children may
demonstrate difficulty in expressing their emotions appropriately.

3.2 Comorbid emotional and behavioral problems of intellectually disabled
children

As can be deduced, intellectually disabled children find it hard to follow the general
curriculum, designed for children of higher intellectual functioning. New knowledge,
and especially abstract and complex academic material, is hard to be attained by
children with intellectual disabilities. Areas that are affected are also the use of
syntax, vocabulary, grammar, abstract thinking and problem solving. The
psychological problems they may encounter can include stubbornness, aggressive
behavior, anxiety and depression.
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3.3 Comorbid emotional and behavioral problems of children with Specific
Learning Disabilities

The most common internalizing problems that occur to children and
adolescents with SLD are:

1) Problems related to self-image and self-esteem.

2) Stress. Stress is higher in children without SLD (Stein & Hoover 1989;
Thompson, 1989; Prout et al., 1992; Sood, 1994). Learning failure leads to low
self-esteem and stress which increases the learning failure syndrome (Lerner,
1993). High stress is considered to be related to low self-esteem (Mc Candless,
1967) and reduced effectiveness of cognitive processes (Tobias, 1979).

3) Depression. Many studies show that loss of self-esteem, high levels of
performance anxiety and depression are common complications in children
with ADHD (Bonner, 1987; Levine, 1987). 10-20% of children with SLD were
found to have a significant level of depression (Stevenson & Romney, 1984).

3.4 Comorbid emotional problems of blind and partially sighted children

Reviewing the above we can infer that, although there is a high incidence of
psychiatric disorders (negative self-esteem, feelings of anxiety, insecurity,
loneliness, socially interact less and have lower quality social experiences than
their sighted peers, may be at risk for interpersonal dysfunction, are more
introverted and taking less initiatives) in visually impaired children (Jan,
Freeman & Scott, 1977), the inconsistency of the studies show that visual
impairment is not the etiology of emotional difficulties (Lowenfeld, 1980);

3.5 Comorbid emotional problems of deaf and hearing impaired children

Deaf children run a greater risk of presenting mood disorders and psychoses, and
subsequent behavioral issues (Willis & Vernon, 2002), AD/HD, conduct disorders,
oppositional defiant disorders, depression and anxiety (Leigh & Anthony, 1999),
language and cognitive problems (Steinberg, 1997) or being physically and sexually
abused (Sullivan, Brookhouser, Scanlan, Knutson & Schulte, 1991), than the non-
hearing disabled. Edwards and Crocker (2008) refer to the emotional problems of
deaf children, such as conduct disorder, autism, aggressive behaviour, somatic
complaints, oppositional disorder, childhood schizophrenia, obsessive-compulsive
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disorder, AD/HD, but also internalizing psychological problems like depression,
anxiety, and low self-esteem.

3.6 Comorbid emotional problems of children with AD/HD (Attention Deficit/
Hyperactivity Disorder)

Briefly given, the term AD/HD is used to describe children with severe problems of
focusing attention and controlling their impulse. They often exhibit hyperactivity,
and distractibility, not being able to stay still in a certain place for a long period of
time or being patient, like waiting for their turn, and function in an organized and
structured environment with boundaries (Barkley, 1990).

3.7 Social adjustment and children with SEN

A growing body of research evidence has shown that many children with
learning disabilities face social deficits in addition to their academic
difficulties, or are at greater risk than their nondisabled peers (Bryan, Bryan,
1990; LaGreca, Vaughn 1992; Bryan 1991; Bryan, Bryan 1981;

Regarding the social status of students with learning disabilities, children with
learning disabilities have difficulties, on an interpersonal level, in establishing and
maintaining friendly relationships with others (Kandarakis 2004).

CHAPTER II: RESEARCH PART
1. Methodology

The procedure of the conducted research was the following: The collection and
procession of data was carried out between 2018 and 2022. The questionnaires were
anonymous in order to secure anonymity and accuracy of the findings. Some
guestionnaires were distributed and delivered hand written and others, due to the
pandemic of the Covid-19, were delivered via the internet. For that, Achenbach Test,
the test used in the survey, was transformed into a Google doc document, for
personal contact was impossible at the time being.
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1. 1. Participants and demographic data

The research was based on a mixed sample of 188 Greek teachers and professors of
both primary and secondary education of Greece and in particular teachers of
students with special educational needs (autism, dyslexia, intellectual disability, deaf
or partially hearing, blind or partially sighted etc.) attending in public schools.
Specifically, the standardized test used was distributed to teachers of students with
SEN, and were questioned -amongst other- upon the psychological and emotional
problems the students face.

The surveyed participants included both male and female. Responders were
approached by the head principles of the schools by telephone and the
guestionnaires were distributed to the ones who were receptive to participate in the
research.

In more detail, a sample of 188 teachers working in “parallel support” and
“inclusion classes” —both programs of special education- was gathered from 2
March 2018 until 30 of November 2022 from Thessaloniki, Xanthi, Rhodes,
Pirgos, Serres, Sami, Katerini, Chios. This sample answered the Achenbach
guestionnaire which is explained in the next section below.

1.2 Main purpose of the research & Research Hypotheses

The research aim is to investigate the opinions of teachers of “inclusion classes” and
“parallel support” on children with special educational needs concerning the
emotional and psychological problems they experience and to make
recommendations for further inquiry.

As far as the research hypotheses of the study, these are the following:

1. There are gender-related differences in the assessment of children'
emotional and behavioral problems and performance, with male teachers
underestimating children's emotional and behavioral problems, but overestimating
their performance in comparison to the female teachers.
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2. The type of disability differentiates the children’s behavior and academic
performance, with students having certain types of disability exhibiting more
difficulties in behavior and performance, as opposed to other types of disabilities.
3. Teachers working in “inclusion classes” in comparison to teachers
working in “parallel support” evaluate differently the children’s behavior and
performance, with the teachers working in “inclusion classes” underestimating
the problems in behavior and academic performance.

4, There are gender-related differences in children’s behavior and
performance, with male students exhibiting more difficulties in comparison to
female students.

1.3 Research tools — Presentation and application in the present research
1.3.1 Achenbach test
1.3.1.1 Contribution to the evaluation of disorders

The Achenbach questionnaires are the result of a collection of information
from numerous sources and facilitate the systematic study and comparison of
children's functionality from a variety of different perspectives (questionnaire
for parents with children aged 6-18: Child Behavior Checklist- CBCL / 6-18,
questionnaire for Adolescents: Youth Self Report- YSR) and the questionnaire
for teachers: Teacher's Report Form- TRF).

1.3.1.2 Presentation of the Achenbach test

The Achenbach System for Empirically Based Assessment (ASEBA) is used
to assess the abilities, adaptive functionality, and behavioral and emotional
problems in children and adolescents for Empirically Based Evaluation.

1.3.1.3 Content of the Achenbach test

The Achenbach diagnostic tool includes three questionnaires that are used to
collect information. These questionnaires are:
» The Parent Questionnaire (Child Behavior Checklist - CBCL aged 6-18
years),
* The Teacher’s Report Form (TRF for 6-18 year olds) and

61



* The Adolescent Questionnaire (Youth Self Report - YSR aged 11-18)
(Achenbach & Rescorla, 2003).

For our evaluation we will receive information only from the questionnaire for
teachers aged 6-18 years.

1.3.1.4 The Achenbach test questionnaires

SAEVA questionnaires (Achenbach System for Empirically Based
Assessment) are of particular value as integral tools of daily practice, as they
are used during initial assessment in mental health structures, to detect
problems in teachers and medical contexts, as well as for assessing a variety
of situations in social services and the judiciary.

1.3.1.4.1 The questionnaire for parents (CBCL)

Questionnaire CBCL / 6- 18 is completed by parents, guardians or those living
with children in a family-friendly environment and takes into account the
child's overall behavior over the last six months.

1.3.1.4 .3 The Teacher Report Form (TRF)

This questionnaire is completed by teachers or other members of the school
staff, who know the child and the way he moves and behaves in the school
environment. In addition to his teacher, that is, the school principal,
counselors, teacher assistants or a special education teacher can complete it.

1.3.1.5 Scoring

Regarding the TRF score, which was used in the present work: On the first page the
teacher scores, compared to the general learning level of the class, from one to five
the student's learning performance (1 = very below the class level, 2 = slightly below
the class level, 3 = at the class level, 4 = slightly above the class level, 5 = well above
the class level). On the second page it scores from one to seven the student's
adaptation characteristics (1 = much less, and gradually increasing the grades,
increases the performance with a final destination of 7 which is the highest grade
and the highest performance, 7 = much more). On the last two pages the evaluator
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answers the questions, circling a grade from zero to two (0 = does not fit, 1 = fits
somewhat, 2 = fits very well).

1.3.1.6 Statistical analysis of the Achenbach test

To evaluate the functionality of a child in relation to the average we need norms
based on scores, which result from a large sample of children that has been carefully
selected. The random sampling method is used to obtain a truly representative
sample from a population, where all individuals in that population have the same
chances of being selected.

A sample was selected from children who were not considered to have serious
problems because they had not received professional help for behavioral, emotional,
developmental, or substance use problems in the previous 12 months. This model is
called a "Community sample". It is the basis for determining the norms with which
the scores of other children's scales could be compared, in order to determine
whether his score falls within the normal, marginal or clinical range.

1.3.1.7 Achenbach test profiles

In order to be able to easily identify, at a glance, the abilities and problems of
a child, all the scores of the data and the scales, ie the profile of the child, are
recorded in special diagrams of SAEVA.

Although the content of the scales is the same for both sexes for both age
groups 6-11 years and 12-18 years, there are separate forms for CBCL and
TRF profiles for boys and girls, with different norms for every gender and
every age group. Adolescent questionnaire (YSR) norms appear in the same
profile for both sexes (Achenbach & Rescorla, 2003).

1.3.1.8 The profiles of the Syndromes

The profiles of the syndromes are the same for all three questionnaires. The
percentages for the Community sample are on the left side of the profile, while
the T values are on the right.
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The syndrome profile consists of scales of eight syndromes. Reading from left
to right, scales are defined as: Anxiety / Depression, Withdrawal / Depression,
Physical Anxiety, Social Problems, Thinking Problems, Attention Problems,
Violation of Rules, Aggressive Behavior and Other Problems. The title of each
scale summarizes the types of problems that shape the syndrome. Below the
name of the scale is the score 0, 1 or 2. To the right of the score 0, 1 or 2 is the
item with the serial number contained in the questionnaire.

High scores on the syndrome scales indicate a clinically significant deviation
from normal, because they reflect the existence of numerous problems.

1.3.1.9 The profiles of the DSM harmonized scales

The profile of DSM-compliant scales consists of six categories: Emotional Problems,
Anxiety Problems, Physical Problems, Attention Deficit / Hyperactivity Disorder,
Antisocial / Provocative Problems, and Behavioral Problems.

The scales harmonized with DSM are scored in the same way as the empirical scales
of SAEVA. For the total score are added the points 0, 1 or 2 given to each item by the
person who filled in the form. Then we circle the corresponding number, from the
sum of the points, in the column of numbers above the scale. We draw a line that
joins the numbers arranged in a circle. From the resulting profile we see how high
the child is on each DSM harmonized scale compared to the national sample of
children.

1.3.1.10 Application of Achenbach test in the present research

In this study, the close ended questionnaire, Achenbach (TRF: Teacher Report
Form) was used to assess the children’s personality and identify behavioral and
emotional problems from their teachers. The scale consisted of 113 questions
describing problems of childhood behavior and emotion. The questions that
teachers needed to answer concerned cognitive and psychological problems
and whether the description fits perfectly to their child or if it does not fit at all.
The scores for each answer were 2, 1 and 0 respectively. Based on factor
analyzes, Achenbach found eight first order and two second factors. The factors
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or the first-degree clinical syndromes, as reported, are: withdrawal, physical
symptoms, anxiety / depression, social problems, thinking problems,
hyperactivity with attention problems, delinquent and aggressive behavior.
While the second order factors that emerged are two and constitute the
internalizing problems (withdrawal, physical symptoms and anxiety /
depression) and externalizing problems (delinquent and aggressive behavior).
Factors social problems, thinking problems and hyperactivity with attention
problems are not included in the two large categories. Below it can be seen the
variables used in this research and their reliability with the use of the
Cronbach’s alpha index:

1.4 Statistical analysis

The statistical analysis conducted in this study included descriptive and
inferential statistics. Descriptive statistics were used to present the
characteristics of the participants and their answers to the main body of the
guestionnaire. In addition, inferential statistics included the following two
statistical tests, t — test and analysis of variance (Anova). The statistical analysis
was conducted with the use of the statistical software SPSS22.0 and the
Microsoft Office Excel 2013.

3. Results
21 Achenbach’s Questionnaire results
2.1.1 Participants’ and Children’s Characteristics

In table 1 and figure 1 it can be seen that the ratio of male and female teachers
is 25.5% and 74.5% respectively.

In table 2 it can be seen that the average age of the teachers is 36.34 (SD = 3.68)
years and their working average experience is 6.83 (SD = 3.44). Also, the average
age of the students is 14.17 (SD = 1.67).
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In table 3 and figure 2 it can be seen that the ratio of boys and girls is 78.7% and
21.3% respectively.

In table 4 and figure 3 it can be seen that 83.0% of the teachers are living into
cities and the remaining 17% of the teachers are living in villages / islands.

In table 5 and figure 4 it can be seen that 89.4% of the teachers are working in
the area of “parallel support” and the remaining 10.6% of the teachers are
working in “integration classes”.

In table 6 it can be seen that 97.9% of the teachers are special education
teachers and the rest 2.1% of the teachers are assistant teachers.

In table 7 and figure 6 it can be seen that 66.0% of the children are autistic, 4.3%
of the children have an Asperger disability, 4.3% of the children have ADHD,
4.3% of the children have complex cognitive, emotional and social difficulties,
4.3% of the children have dyslexia, 4.3% of the students have a hearing loss
disability, 4.3% of the children have mental retardation, 2.1% of the children
have a callosal agenesis disability, 2.1% of the children have learning difficulties
and the rest 2.1% of the children have visual problems.

Table 7 Type of disability

N %
Asperger 8 4,3
Attention disorder and 8 4,3
Autism 124 66,0
Callosal agenesis 4 2,1
Complex cognitive, emotional and 8 4,3
Dyslexia 8 4,3
Emotional disorders 4 2,1
hearing loss 8 4,3
learning difficulties 4 2,1
Mental retardation 8 4,3
Visual problems 4 2,1
Total 188 100,0
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In table 8 and figure 7 it can be seen that 29.8% of the students are attending
the 3™ grade of the gymnasium, another 29.8% of the students are attending
the 1° grade of the gymnasium, 14.9% of the students are attending the 2"
grade of the gymnasium, another 14.9% of the students are attending the 2"
grade of the high school, 8.5% of the students are attending the 1° grade of the
high school and the rest 2.1% of the students are attending the 3™ grade of the
high school.

In table 9 and figure 8 it can be seen that 95.7% of the students are Greek and
the rest 4.3% of the students are Albanians.

In table 10 it can be seen that teachers are familiar with the children the last
8.74 months on average. The minimum time they know the children is 1 month
and the maximum time is 20 months.

In table 11 and figures 9 - 15 it can be seen that 88.1% of the children’s
performance is below or a little bit below the level of the class in language and
literature, 83.3% of the children in ancient Greek, 78.6% of children in history
and math, 76.1% of the children in chemistry and 73.9% of the children in
physics.

In table 11 it can be observed that 88.1% of the children performance is below
or a little bit below the level of the class in language and literature, 83.3% of the
children in ancient Greek, 78.6% of children in history and math, 76.1% of the
children in chemistry and 73.9% of the children in physics.

In table 12 and figures 16 — 19 it can be seen that 74.5% of the children are
much less or less behind in the learning process in comparing to the level of the
class, 55.3% of the children are behind in the work they do, 40.4% of the
children are behind in the level of happiness and 29.7% of the children are
behind in the behavior in comparison with the level of the class.

In table 13 and figure 20 it can be seen that 89.4% of the children are considered
in the normal range (values 0 — 6) of the emotional problems, 8.5% of the
children are between the normal range and the clinical range (values 7 — 8) and
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the rest 2.1% of the children are considered in the clinical range of the
emotional problems scale.

Table 13. Emotional problems

N %
,00 24 12,8
1,00 32 17,0
2,00 20 10,6
3,00 32 17,0
4,00 24 12,8
5,00 8 4,3
6,00 28 14,9
7,00 12 6,4
8,00 4 2,1
10,00 4 2,1
Total 188 100,0
Figure 20

68



In table 14 and figure 21 it can be seen that 55.3% of the children are considered
in the normal range (values 0 — 2) of the anxiety problems scale, 19.1% of the
children are between the normal range and the clinical range (values 3 — 4) and
the rest 25.5% of the children are considered in the clinical range of the anxiety
problems scale.

Table 14. Anxiety problems

N %
,00 32 17,0
1,00 32 17,0
2,00 40 21,3
3,00 20 10,6
4,00 16 8,5
5,00 28 14,9
6,00 4 2,1
7,00 4 2,1
9,00 8 4,3
10,00 4 2,1
Total 188 100,0

Figure 21
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In table 15 and figure 22 it can be seen that 97.9% of the children are considered
in the normal range (values 0 — 2) of the body problems scale and the rest 2.1%
of the children are considered in the clinical range of the body problems scale
(values above 5).

Table 15. Body problems

N %
,00 160 85,1
1,00 20 10,6
2,00 4 2,1
7,00 4 2,1
Total 188 100,0
Figure 22
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In table 16 and figure 23 it can be seen that 89,4% of the children are considered
in the normal range (values 0 — 16) of the lack of attention / hyperactivity scale
and the rest 11.6% of the children are between the normal range and the clinical
range (values 17 -21).

Tablel16. Lack of attention / hyperactivity

N %
,00 4 2,1
1,00 12 6,4
3,00 8 4,3
4,00 12 6,4
5,00 4 2,1
6,00 12 6,4
7,00 20 10,6
8,00 20 10,6
9,00 16 8,5
10,00 8 4,3
11,00 8 4,3
12,00 4 2,1
13,00 8 4,3
14,00 8 4,3
15,00 12 6,4
16,00 12 6,4
18,00 12 2,1
19,00 12 6,4
20,00 4 2,1
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Total 188 100,0

Intable 17 and figure 24 it can be seen that 83.0% of the children are considered
in the normal range (values 0 — 4) of the provocative problems scale, 14.9% of
the children are between the normal range and the clinical range (values 5 — 7)
and the rest 2.1% of the children are considered in the clinical range of the
provocative problems scale.

Figure 24

Table 17. Provocative problems

N %
,00 72 38,3
1,00 24 12,8
2,00 28 14,9
3,00 4 2,1
4,00 28 14,9
5,00 12 6,4
6,00 8 4,3
7,00 8 4,3
9,00 4 2,1

Total 188 100,0
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In table 18 and figure 25 it can be seen that 93.6% of the children are considered
in the normal range (values O — 8) of the behavior problems scale and the rest
6.4% of the children are between the normal range and the clinical range (values
9 - 13) of the behavior problems scale.

Table 18. Behavior problems

N %

,00 88 46,8

1,00 20 10,6
2,00 12 6,4
3,00 12 6,4
4,00 8 4,3
5,00 16 8,5
6,00 12 6,4
8,00 8 4,3
10,00 4 2,1
11,00 4 2,1
13,00 4 2,1

Total 188 100,0

Figure 25
q A
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In table 19 and figure 26 it can be seen that 57.4% of the children are considered
in the normal range (values 0 — 7) of the anxiety / depression scale, 12.8% of the
children are between the normal range and the clinical range (values 8 — 11)
and the rest 29.8% of the children are considered in the clinical range of the
anxiety/ depression scale.

Table 19. Anxiety / depression

N %
,00 16 8,5
1,00 28 14,9
2,00 16 8,5
3,00 8 4,3
4,00 24 12,8
5,00 12 6,4
6,00 4 2,1
8,00 12 6,4
10,00 8 4,3
11,00 4 2,1
12,00 4 2,1
13,00 8 4,3
15,00 4 2,1
16,00 12 6,4
18,00 12 6,4
20,00 12 6,4
21,00 4 2,1
Total 188 100,0

In table 20 and figure 27 it can be seen that 68.1% of the children are considered
in the normal range (values 0 — 5) of the withdraw - depression scale, 23.4% of
the children are between the normal range and the clinical range (values 6 - 8)
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and the rest 8.5% of the children are considered in the clinical range of the
withdraw - depression scale.

Table 20. Withdraw — depression

N %
,00 20 10,6
1,00 24 12,8
2,00 32 17,0
3,00 8 4,3
4,00 28 14,9
5,00 16 8,5
6,00 12 6,4
7,00 20 10,6
8,00 12 6,4
9,00 4 2,1
11,00 4 2,1
12,00 4 2,1
16,00 4 2,1
Total 188 100,0

Figure 27
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Intable 21 and figure 28 it can be seen that 93.6% of the children are considered
in the normal range (values 0 — 2) of the body annoyances scale, 4.3% of the
children are between the normal range and the clinical range (values 3 - 4) and
the rest 2.1% of the children are considered in the clinical range of the body
annoyances scale.

Table 21. Body annoyances

N %
,00 128 68,1
1,00 44 23,4
2,00 4 2,1
3,00 8 4,3
9,00 4 2,1
Total 188 100,0

Figure 28
- —
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In table 22 and figure 29 it can be seen that 68.1% of the children are considered
in the normal range (values 0 — 4) of the social problems scale, 14.9% of the
children are between the normal range and the clinical range (values 5 - 6) and
the rest 17.0% of the children are considered in the clinical range of the social
problems scale.

Table 22. Social problems

N %
,00 28 14,9
1,00 24 12,8
2,00 36 19,1
3,00 20 10,6
4,00 20 10,6
5,00 16 8,5
6,00 12 6,4
7,00 4 2,1
8,00 8 4,3
9,00 8 4,3
10,00 4 2,1
11,00 8 4,3
Total 188 100,0

Figure 29
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In table 23 and figure 30 it can be seen that 53.2% of the children are considered
in the normal range (values 0 — 2) of the thought problems scale, 23.5% of the
children are between the normal range and the clinical range (values 3 - 5) and
the rest 23.4% of the children are considered in the clinical range of the thought
problems scale.

Table 2315. Thought problems

N %
,00 44 23,4
1,00 44 23,4
2,00 12 6,4
3,00 8 4,3
4,00 28 14,9
5,00 8 4,3
6,00 12 6,4
7,00 4 2,1
8,00 4 2,1
9,00 12 6,4
10,00 8 4,3
11,00 4 2,1
Total 188 100,0

Figure 30
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In table 24 and figure 31 it can be seen that 78,7% of the children are considered
in the normal range (values 0 — 18) of the attention problems scale and the rest
21.3% of the children are between the normal range and the clinical range
(values 19 - 28).

Table 24. Attention problems

N %
1,00 4 2,1
2,00 8 4,3
3,00 8 4,3
4,00 4 2,1
6,00 8 4,3
7,00 4 2,1
8,00 4 2,1
10,00 24 12,8
11,00 16 8,5
12,00 16 8,5
13,00 20 10,6
14,00 4 2,1
16,00 12 6,4
17,00 8 4,3
18,00 8 4,3

79



19,00 8 4,3
20,00 8 4,3
21,00 8 4,3
22,00 8 4,3
24,00 8 4,3
Total 188 100,0

In table 25 and figure 32 it can be seen that 46.8% of the children are considered
in the normal range (values 0 — 4) of the hyperactivity / impulsivity scale, 29.8%
of the children are between the normal range and the clinical range (values 5 -
7) and the rest 23.4% of the children are considered in the clinical range of the
hyperactivity / impulsivity scale.

Table 25. Hyperactivity / impulsivity

N %
,00 24 12,8
1,00 8 4,3
2,00 24 12,8
3,00 20 10,6
4,00 12 6,4
5,00 24 12,8
6,00 16 8,5
7,00 16 8,5
8,00 12 6,4
9,00 8 4,3
10,00 4 2,1
11,00 12 6,4
12,00 8 4,3
Total 188 100,0

Figure 32
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In table 26 and figure 33 it can be seen that 95.7% of the children are considered
in the normal range (values 0 — 8) of the rule violation scale and the rest 4.3%

of the children are between the normal range and the clinical range (values 9 -
16).

Table 26. Rule violation

N %
,00 80 42,6
1,00 32 17,0
2,00 16 8,5
3,00 24 12,8
4,00 12 6,4
5,00 8 4,3
7,00 8 4,3
9,00 4 2,1
12,00 4 2,1
Total 188 100,0

Figure 33




2.1.2 Inferential statistics
2.1.2.1 Comparison between male teachers and female teachers

In table 27 it can be seen that female teachers in comparison to male teachers
evaluate in a higher level the emotional problems (3.57 vs 2.67), the anxiety
problems (3.17 vs 2.0), Lack of attention/ hyperactivity (10.11 vs 8.08), the
provocative problems (2.54 vs 1.00), the anxiety / depression (8.94 vs 3.67), the
thought problems (3.71 vs 1.83), the attention problems (13.37 vs 11.81), the
hyperactivity / impulsivity (5.37 vs 3.67 and language (1.85 vs 1.50) (p < .05).
Also, it can be seen that female teachers in comparison to male teachers
evaluate in a lower level physics (1.97 vs 2.50) and chemistry (1.97 vs 2.42).

2.1.2.2 Comparison between types of difficulty

In table 28 it can be seen with the use of the Anova test that they are statistical
significant differences among the types of difficulty of the children, mostly in
the variables of performance and the children characteristics, e.t.c (p < .05). In
order to test which categories of the difficulty types are statistical different a
Bonferroni post hoc comparison was used. Also, the Bonferroni correction was
used to determine the new significant level (a* =a/ 21 = 0.05 = 0.002).

The Bonferroni test resulted that they were very few statistical significant
differences among the categories of the difficulty types of the children since
very few p - values were below the value of 0.002. In addition, these results
cannot be reliable because in the statistical analysis we have included
categories with only four observations. Therefore, it can be concluded that the
difficulty types of children may play an important role mostly in their school
performance but it needs future research with a larger sample to determine
which categories of the difficulty types are indeed statistical significant.

2.1.2.3 Comparison between teachers of “inclusive classes” and “parallel support”
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In table 29 it can be seen that teachers working in “parallel support” in
comparison to teachers working “inclusion classes” evaluate in a higher level
the Ancient Greek (1.92 vs 140), math (2.16 vs 1.40), the physics (2.20 vs 1.40)
and the chemistry performance (2.17 vs 1.40), of the children (p < .05).
Furthermore, teachers working in “parallel support” in comparison to teachers
working in “inclusion classes” evaluate in a higher level (3.07 vs 1.80) the work
of the children and their level of anxiety / depression (7.95 vs 4.60) (p <.05).
Also, teachers working in parallel support in comparison to teachers working in
“inclusion classes” evaluate in a lower level (2.26 vs 4.20) the behavior problems
and withdraw — depression (4.17 vs 5.20).

2.1.2.4 Comparison between boys and girls

In table 30 it can be seen that girls in comparison to boys, present higher level
of anxiety problems (2.49 vs 4.30), behavior problems (2.22 v 3.40) social
problems (3.03 vs 5.80) and thought problems (2.65 vs 5.40). Also, girls in
comparison to boys present lower level of hard work (3.11 vs 2.30) and learning
(2.49 vs 1.70).

DISCUSSION

The present PhD thesis attempts to further investigate the psychology of
children with Special Educational Needs and the consequent behavioral
patterns that they exhibit. More specifically, it was the first time that the
emotional and behavioral problems of children with SEN, attending “inclusion
classes” and “parallel support” in Greece, were seen under the scope of the
perception of their teachers.

The hypotheses that were formulated for this study were the following:
Evaluating the results deducted by inferential statistics we can conclude that,
concerning the first hypothesis, there are indeed gender-related differences in
the assessment of children's emotional and behavioral problems and
performance, with female teachers in comparison to male teachers
evaluating in a higher level the emotional problems (3.57 vs 2.67), the
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anxiety problems (3.17 vs 2.0), the lack of attention/ hyperactivity (10.11
vs 8.08), the provocative problems (2.54 vs 1.00), the anxiety / depression
(8.94 vs 3.67), the thought problems (3.71 vs 1.83), the attention problems
(13.37 vs 11.81), the hyperactivity / impulsivity (5.37 vs 3.67 and
language (1.85 vs 1.50) (p < .05). What can also be seen is that female
teachers in comparison to male teachers evaluate in a lower level physics
(1.97 vs 2.50) and chemistry (1.97 vs 2.42). Therefore, the first hypothesis
is verified.

As for the second hypothesis, it cannot be confirmed, as with the use of
the Anova test that they are statistical significant differences among the
types of difficulty of the children, mostly in the variables of performance
and the children characteristics, e.t.c (p < .05). In order to test which
categories of the difficulty types are statistical different a Bonferroni post
hoc comparison was used. Also, the Bonferroni correction was used to
determine the new significant level (a* = a/ 21 = 0.05 = 0.002).

The Bonferroni test resulted that they were very few statistical significant
differences among the categories of the types of difficulty of the children since
very few p - values were below the value of 0.002. In addition, these results
cannot be reliable because in the statistical analysis we have included
categories with only four observations. Therefore, it can be concluded that the
difficulty types of children may play an important role mostly in their school
performance but it needs future research with a larger sample to determine
which categories of the difficulty types are indeed statistical significant.

The third formulated hypothesis is partially verified as teachers working in
“parallel support” evaluate in a higher level the academic performance of
children with SEN attending “inclusion classes” and “parallel support”, whereas
they evaluate in a lower level conduct and emotional problems. More analytically,
teachers working in “parallel support” in comparison to teachers working
“inclusion classes” evaluate in a higher level the Ancient Greek (1.92 vs 140),
math (2.16 vs 1.40), the physics (2.20 vs 1.40) and the chemistry performance
(2.17 vs 1.40), of the children (p < .05). Furthermore, teachers working in
“parallel support” in comparison to teachers working in “inclusion classes”
evaluate in a higher level (3.07 vs 1.80) the work of the children and their level
of anxiety / depression (7.95 vs 4.60) (p <.05). Also, teachers working in “parallel
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support” in comparison to teachers working in “inclusion classes” evaluate in a
lower level (2.26 vs 4.20) the behavior problems and the withdraw — depression
problems (4.17 vs 5.20).

Lastly, the fourth hypothesis is not verified, because girls in comparison to boys,
present higher level of anxiety problems (2.49 vs 4.30), behavior problems (2.22
v 3.40) social problems (3.03 vs 5.80) and thought problems (2.65 vs 5.40). Also,
girls in comparison to boys present lower level of hard work (3.11 vs 2.30) and
learning (2.49 vs 1.70).

The present study’s results revealed that 88.1% of the children’s performance is
below or a little bit below the level of the class in language and literature, 83.3%
of the children in ancient Greek, 78.6% of children in history and math, 76.1%
of the children in chemistry and 73.9% of the children in physics. What is more,
74.5% of the children are much less or less behind in the learning process in
comparing to the level of the class, and 55.3% of the children are behind in the
work they do. These results are consistent with previous relevant studies on the
lower academic performance of children with SEN (Barkley, 1998; Burack,
Hodapp & Zigler, 1998; Luria, 2014).

A significant portion up to 40.4% of the children is behind in the level of
happiness and 29.7% of the children are behind in the behavior in comparison
with the level of the class. Furthermore, 93.6% of the children are considered in
the normal range of the body annoyances scale, 4.3% of the children are
between the normal range and the clinical range and the rest 2.1% of the
children are considered in the clinical range of the body annoyances scale, while
the majority of the children (97.9%) are considered in the normal range of the
body problems scale and the rest 2.1% of the children are considered in the
clinical range of the body problems scale, in contradiction with the high
reported rates of somatic discomforts that children with SLD exhibit according
to the literature (Huntington & Bender, 1993; Margalit & Raviv, 1984; Crocker,
2008).

The majority (83.0%) of the children are considered in the normal range of the
provocative problems scale, 14.9% are between the normal range and the
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clinical range and the rest 2.1% are considered in the clinical range of the
provocative problems scale, while 95.7% of the children are considered in the
normal range of the rule violation scale and the rest 4.3% of the children are
between the normal range and the clinical range. 93.6% are considered in the
normal range of the behavior problems scale and the rest 6.4% are between the
normal range and the clinical range of the behavior problems scale. Literature,
however, has shown a greater correlation between children with SEN and
behavioral problems (Matson, 2011; Rutter, Tizard, Yule, Graham & Whitmore,
1976; Bale, 1981; Broder, Dunviant, Smith & Sutton, 1981; Sturge, 1982; Kellam,
Brown, Rubin & Ensminger, 1983; Hallahan et al. 1985; Maughan Grey & Rutter
1985; Cornwell & Bawden, 1992; Prior, 1996; Maughan, 1994; Hinshaw, 1992; Willis
& Vernon, 2002; Leigh & Anthony, 1999; Crocker, 2008).

As regards the emotional difficulties of children with SEN, the present study has
showed that 89.4% of the children are in the normal range of the emotional
problems, 8.5% are between the normal range and the clinical range and the
rest 2.1% are considered in the clinical range of the emotional problems scale.
So, a total of 10,6% does show worrying signs, but is not as high as reported in
most of the literature (Achenbach & Edelbrock, 1978; Lowenfeld, 1980; Hallahan
et al. 1985; Wilhelm, 1989; Bryan & Bryan, 1990; Maughan, 1994; Weis, 2008;
Matson, 2011). One explanation for not identifying any significant differences
between the two groups may lie on the fact that the majority of the students
consisting the sample were under the autism category, where, according to the
literature, emotional problems for these children is considered the poor
emotional regulation due to overload of sensory stimuli and the problem
expressing their emotions properly. One other explanation may be the fact that
children with autism, who are the majority of the sample, by definition have a
special educator by their side, inside the classroom and during school breaks,
namely are helped by a “parallel support” teacher, which may be the reason for
the low rates of emotional and behavioral problems, as these teachers are
constantly with the child, helping it with the academic material and emotional
problems at any time during school time. The above observation, followed by
the fact that the presence of school psychologists and social workers has
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increased, may subserve to alleviate the exhibition of emotional and behavioral
problems of these children.

As for the rates of anxiety, the present study showed high rates of anxiety
in students. 55.3% of the children are considered in the normal range of
the anxiety problems scale, 19.1% of them are between the normal range
and the clinical range and the rest 25.5% are considered in the clinical
range of the anxiety problems scale. Additionally, 57.4% of the children
are considered in the normal range of the anxiety / depression scale, 12.8%
of the children are between the normal range and the clinical range and
the rest 29.8% are considered in the clinical range of the anxiety/
depression scale. These findings are in accordance with the literature
(Stein & Hoover 1989; Thompson, 1989; Cornwell & Bawden, 1992; Prout et
al., 1992; Sood, 1994; Huurre, 2000 about stress and Stevenson & Romney,
1984; Livingston, 1985; Bonner, 1987; Levine, 1987; Livingston, 1990;
Bender & Wall, 1994; Prior, Sanson, Smart & Oberklaid 1999; Huurre, 2000
about depression).

Social withdrawal due to depression was also measured in the present
study. The results showed a rather disturbing percentage of children of
SEN exhibiting similar signs. 68.1% were evaluated in the normal range
of the withdraw - depression scale, while 23.4% are between the normal
range and the clinical range and the rest 8.5% are considered in the clinical
range of the withdraw - depression scale. In total, a 31,9% of the children
are either between the normal range and the clinical range or in the clinical
range, which is not to be overlooked. Similar high rates were also reported
in the literature (Myklebust, 1975; McGee, Share, Moffitt, Williams & Silva,
1988).

Plus, 68.1% of the children are considered in the normal range of the social
problems scale, 14.9% of the children are between the normal range and the
clinical range and the rest 17.0% are considered in the clinical range of the social
problems scale. Thus, there is a total of 31,9% of the students with SEN showing
signs of problematic social adjustment. These finds come in agreement with
previous research data (Zager, 2005; Ammerman, 1986; Jan et al., 1977; Bryan,
Bryan, 1990; LaGreca, Vaughn 1992; Bryan 1991; Bryan, Bryan 1981; Pearl 1992;
Deshler, Schumaker 1983; Pearl, Bryan, Donahue 1983; Dudley-Marling & Edmiaston
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1985; Jones, C. J. 1985; LaGreca 1987; Bruck 1986; Gresham 1988; Stathis 1994;
Kavale & Forness 1996; Kandarakis 2004; Antoniou 2009; Antoniou, Sotiraki 2011;
Kotroni, Antoniou 2012).

Attention deficits and hyperactivity behaviours were studied in the present
study as well. 78,7% of the children with SEN are in the normal range of the
attention problems scale and the rest 21.3% are between the normal range and
the clinical range. Literature has also shown attention deficits, though in larger
rates (Badian, 1983). Also, 46.8% are considered in the normal range of the
hyperactivity/ impulsivity scale and 29.8% are between the normal range and
the clinical range and the rest 23.4% is in the clinical range of the hyperactivity
/ impulsivity scale. In comparison with the literature review, the findings of the
present study also show a significant rate of hyperactivity (McGee, Silva &
William, 1984). In total, 89,4% of the children are in the normal range of the lack
of attention/ hyperactivity scale and the rest 11.6% are between the normal
range and the clinical range.

Regarding thought problems, the present study has revealed a high rate of
children with SEN exhibiting thought problems (53.2% in the normal range of
the thought problems scale, 23.5% are between the normal range and the
clinical range and the rest 23.4% are in the clinical range of the thought
problems scale).

One of the study’s purposes was to explore the effect of gender of teachers on the
evaluation of students with SEN. In that scope, findings revealed differences
between male and female teachers. Female teachers in comparison to male
teachers evaluate in a higher level the emotional problems, the anxiety
problems, Lack of attention/ hyperactivity, the provocative problems, the
anxiety / depression, the thought problems, the attention problems, the
hyperactivity / impulsivity and language. Also, it can be deduced that female
teachers in comparison to male teachers evaluate in a lower level physic and
chemistry.

In terms of the effect of types of difficulty on the manifestation of emotional and
behavioral problems of students with SEN, the use of the Anova test showed that
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they are statistical significant differences among the types of difficulty of the
children, mostly in the variables of performance and the children
characteristics, e.t.c (p < .05). In order to test which categories of the difficulty
types are statistical different a Bonferroni post hoc comparison was used. Also,
the Bonferroni correction was used to determine the new significant level (a* =
a/ 21 = 0.05 = 0.002). The Bonferroni test resulted that they were very few
statistical significant differences among the categories of the difficulty types of
the children since very few p - values were below the value of 0.002. For that
reason, these results cannot be reliable because in the statistical analysis we
have included categories with only four observations. Therefore, it can be
concluded that the types of difficulty of children may play an important role
mostly in their school performance but it needs future research with a larger
sample to determine which categories of the difficulty types are indeed
statistical significant.

Comparison between teachers of “inclusion classes” and “parallel support”
reveals that teachers working in “parallel support” in comparison to teachers
working “inclusion classes” evaluate in a higher level the Ancient Greek, math,
the physic and the chemistry performance, of the children (p < .05).
Furthermore, teachers working in “parallel support” in comparison to teachers
working in “inclusion classes” evaluate in a higher level the work of the children
and their level of anxiety/depression (p <.05). Also, teachers working in parallel
support in comparison to teachers working in “inclusion classes” evaluate in a
lower level the behavior problems and” withdraw — depression”. These findings
may be explained under the scope of the fact that teachers working in “parallel
support” share a more intimate and close relationship with their students, as
they spend the whole school day sitting by their student, helping him grasp the
material given throughout the class and even in school breaks they observe
their students to be sure they are safe or in need of anything.

Regarding the gender-related differences between boys and girls, girls in
comparison to boys, present significantly higher level of anxiety problems,
behavior problems, social problems and thought problems. Also, girls in
comparison to boys present lower level of hard work and learning.
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Summarizing the findings of the present research we can conclude that students
with SEN attending “inclusion classes” and supported by “parallel support” inside
the typical classroom in Greece, have lower academic performance as opposed to
their typical classmates, manifest behavioral and emotional problems within the
normal range or even the clinical range, a quite high percentage is behind in the level
of happiness have high rates of anxiety, and the majority shows signs of social
withdrawal and problematic social adjustment. In addition, there are gender-related
differences in the assessment of children' emotional and behavioral problems and
performance, with female teachers in comparison to male teachers evaluating in
a higher level these problems. Additionally, there is also a gender-related
manifestation of emotional and behavioral problems, as girls, in comparison to
boys, present higher levels of anxiety, behavioral problems, social problems and
thought problems, but lower levels of hard work and learning. Regarding the
types of difficulty of children with SEN, it can be said that they may play an
important role mostly in their school performance, but it needs future research
with a larger sample to determine which categories of the difficulty types are
indeed statistical significant. What is more, the position of the special education
teachers plays a role in evaluating the children, for teachers working in “parallel
support” compared to teachers working “inclusion classes” evaluate in a higher
level the performance of the children in certain subjects, as well as in emotional
problems.

CONCLUSIONS

The present study, investigated, for the first time, the emotional and behavioral
problems, as well as academic performance and social status, among other, of
students with SEN in Greece, attending inclusion classes and being supported
by “parallel support” inside the classroom, by a special education teacher. The
ensuing conclusions could be made on the basis on the research’s findings:

1. Merely 15% - 25% of the children were in the normal performance range
in the school lessons, language and literature, ancient Greek, history, math,
chemistry and physics.

90



2. % of the children were in the normal range of the learning process in
comparison to the level of the class,

3. Almost half of the children were in the normal range of the work they do,
4. More than half (6/10) of children were in the normal range of happiness
and 7/10 of the children were in the normal range of behavior in comparison
with the level of the class.

5. In relation to the behavior of the children according to the Achenbach’s
questionnaire the statistical analysis resulted almost all children exhibited a
normal level of body problems, rule violation, behavior problems and body
annoyances.

6. Furthermore, 9/10 of the children exhibited a normal level of emotional
problems and lack of attention / hyperactivity.

7. Adding to the above, 8 out of 10 of the children with SEN exhibited a
normal level of provocative problems and attention problems.

8. In addition, a bit less than 7/0 of the children exhibited a normal level of
withdraw - depression scale and social problems, while a bit more than 3
children with SEN are either in between of the normal and the clinical range or
the clinical range, a percentage not to be overlooked.

9. Additionally, more than % of the children exhibited a normal level of
thought problems, anxiety problems, anxiety / depression problems and
hyperactivity / impulsivity.

10. Female teachers in comparison to male teachers evaluated in a higher
level emotional problems, anxiety problems, provocative problems, anxiety/
depression, thought problems, attention problems and hyperactivity/
impulsivity.

11. Female teachers in comparison to male teachers evaluated in a lower
level physics and chemistry performance.

12. Teachers working in “parallel support” in comparison to teachers
working in inclusion classes evaluated in a higher level the math, the physics,
the Ancient Greek and the chemistry performance of the children.

13. Teachers working in “parallel support” in comparison to teachers
working inclusion classes evaluated in a higher level the work of the children
and their level of anxiety/ depression. Also, teachers working in parallel support
in comparison to teachers working in inclusion classes evaluated in a lower level
the behavior problems and the withdraw — depression.
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14. In addition, girls in comparison to boys presented higher level of anxiety
problems, social problems and thought problems.

15.  Girls in comparison to boys presented lower level of hard work and
learning.

16. Teachers working in “parallel support” in comparison to teachers
working in inclusion classes evaluated in a higher level the work of the children
and their level of anxiety / depression.

17.  Finally, they were some indications that the types of difficulty of the
children may play an important role mostly in their school performance.

CONTRIBUTIONS
The contributions of the present PhD thesis research may be summarized as follows:

1. A comprehensive literature review of the current educational system concerning
the inclusion of students with SEN in Greece, including the legal framework, aims
and implementation of the “parallel support” and “inclusion classes” programs and
the attendance of students with SEN at them, as well as previous research findings
on the inclusion of students with SEN, is made.

2. The conducted research is the first so far in the relevant literature aiming to
investigate emotional and behavioral problems of children with Special Educational
Needs attending the programs “parallel support” and “inclusion classes” in the Greek
educational system.

3. Evidence indicating that the vast majority of children with SEN at the two special
inclusion programs (85%-75%) have very low academic performance.

4. Findings suggesting that the teacher’s gender has an effect on the overall
evaluation of emotional, anxiety, provocative problems, anxiety/ depression,
thought problems, attention problems, hyperactivity/ impulsivity and
performance in certain subjects, are provided.

5. Findings suggesting that the program to which teachers work in (“parallel
support” or “inclusion classes”), effects their evaluation of the academic
performance of the students with SEN.
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6. Findings suggesting that the program to which teachers work in (“parallel
support” or “inclusion classes”), effects their evaluation of the emotional and
behavioral problems (level of anxiety/ depression, withdraw — depression) of the
students.

7. New evidence that girls in comparison to boys present higher level of anxiety
problems, social problems and thought problems, are provided.

8. Findings that give support to the relation between the gender of students with
SEN and “hard” and “learning”, are provided.

9. Findings suggesting that the types of difficulty of the children with SEN may
play an important role mostly in their school performance, are provided.

10. The findings can be applied in the development of programmes aiming to
improve children” with SEN, in the Greek general educational system, socio-
emotional -behavioral competence.
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