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Jucepmayuonnuam mpyo e 00CvO0eH u npeonodcer 3a
3awuma ua 3acedanue Ha xameopa ,Ilcuxonoeus” Kom
Qunocoppcku  gaxyimem na Fzo3zanaden yHusepcumem
., Heogpum Puncku *“ — Bnacoesepao na 20.12.2023 e.

B cvovporcanuemo cu oucepmayuonnusm mpyo exiouea
8bBeOCHUe, WeCm  21d6U,  3aKIIOYEeHUs, NPUHOCU U
NPUTOIHCEHUSL.

Texcmvm e 6 obem om 232 cmpanuyu, KOUmMo GKIOYEAM
49 mabauyu u 10 ¢ueypu. umupanama numepamypa
obxsawa 206 3aenasus Ha epvYKU U AH2TUNCKU €3UK.

Sawumama na oucepmayuoHHus mpyo ue ce npogeoe Ha
23.02.2024 200una om 13:00 u. 6 3ana 12104, I[Tvpeu xopnyc
na FO3Y "Heogpum Puncku" - Brazoesepao.

3awumnume mamepuaru ca Ha paznoiodiceHue 8
Kanyenapuama Ha kameopama Ilcuxonocus Ha mpemu
emaoic, I[lvpsu xopnyc na FO3Y , Heogpum Puncku® —
bnazoesepao



YBon

OOpazoBanueTro Ha OeXaHIIUTE C€ IMpeBbpHA BBHB
Ba)KEH M HaJjexall mpodiiem 3a xopara 1o csera (Dryden-
Peterson, 2016). I'spums mpexacraBmsiBa  Oe3omacHa
MEXJIWHHA JEeCTUHAlUsA, KbAETO OeXaHIUTe Morar Jaa
nouckar yoexuine. B pesynarar Ha ToBa HAKOU paiioHU Ha
CTpaHaTa ce MPEeBpPBIIAT B MACTO 3a BPEMEHHO NpeOuBaBaHe
Ha OeXaHlM, MpeAu TIXHOTO OTIBTYBaHE [0 KpailHU
JIECTUHALIUU B IPYTU €BPONEHCKHU cTpaHu (ApBaHUTHC U Ap.,
2019). Cnen eBpomeiickara OekaHCKa KpH3a, KOSTO C€
pasurpa mpe3 2015 r. mag 850 000 OekaHIM MPUCTHTAT B
I'bprust 3a mepuoj OT JBE TOAWHH, OT CTpaHu kato Cupus
(56%), Adranucran (24%), u Upak (10%) (CEAR, 2017).
BexanuuTe 3amo4Bar J1a IpuchCTBAT B O0IIECTBEHATA CpEa,
00pa30BaHMETO MM C€ MPEBbPHA B HAIIMOHAIECH IpoOIeM 3a
I'bprus (ApBanutuc, 2021 r.).

OO6pa3oBaTeTHUTE CUCTEMH Ca TOJJIOKEHH Ha TOJSIM
HATHUCK JIa MPUBETCTBAT M MHTETPUPAT JleraTa Ha OCKaAHITUTE
Y OTKJIMKHAT Ha TEXHUTE CICU(DUYHU HYKIH. 3a Ta3u IIel,
oOpa3oBaTenHaTa CHUCTeMa BB3IpHEMa MHOXKECTBO TOIXO/H,
BapUpany OT WHTETpUpaHe Ha OEKaHIM B MAaCOBHTE
YUUJIMINA 70 TpeAocTaBsiHe Ha HedopManHO oOpa3oBaHUE U
oOyuenue B O6exxaHcku narepu (Apsanutuc, 2021 r.). Lenra
Ha HacTosllaTa JWcepTalus € Ja u3cienBa  d4pes
JTUTepaTypeH 0030p M aBTOPCKH KOJIMYECTBEHH U KaueCTBEHU
W3CNeIBaHUsT OOYYEHHETO Ha WMUTPAHTUTE U OEKaHIUTE
karo msmo B P. I'eprmmst W mcuxonormyeckara MOJKpeEIa,
KOATO MOXe Ja uM Obae oxazaHa. llenta e ma Obnar
MPEeIOCTaBeHH TPEMOpPhbKU 3a TOBa KaK BB3PACTHU U
HEM'BJIHOJICTHU O€XaHIM ¥ YYCHHIIM UMHUTPAHTH MoraT Ja
moilydar  Hai-moOpata  BB3MOXKHA  MICUXOJOTHYECKA



MOJIKperna, 3a Ja MOraT Ja ydaT Bb3MOXKHO Haii-nmoOpe B
cdepara Ha IBPKABHOTO U YaCTHOTO oOyueHue B P. I'bprus.

I'maBa 1. I'V/TABA 1. TEOPETUYHU U3MEPEHUSA HA
NMUT'PALIUATA KATO IMTPOLEC

1.1 KonnentyaneHn 0030p Ha NOHATHATA MHUIPAlUsl W
oexaHIU

Muczpayus

Crnopen Ilaycuc (Tsaousis 1991) wmwrparusra e
,[IOCTOSIHHATa WJIM BpEMEHHa MpOMsSHA Ha MSICTOTO Ha
npeOvBaBaHe Ha WHAMBHUJA, Ipyla OT XOpa WM COIMaliHA
rpyna. Karo HempexkbCcHAT MOTOK OT XOpa KbM M OT JAaJeH
PETUOH, MUTPALIHATA... € POLIeC, KOUTO BOAM 10 OOHOBSIBAaHE
Y BIIOIIIaBaHE Ha HacelleHneTo  (cTp. 238).

besxcanuu

Cnopen onpeaenenuero ot JKeHeBckara KOHBeHIMS oT 1951
roJuHa OTHOCHO OeXaHIUTe U JOMbIHUTENHUS Hrolopkcku
nporokos ot 1967 r., ,0exaHern € JUIE, KOETO HIMaA
TPKJAHCTBO M KOETO, CJIeJI KaTo € HMMaJlo OCHOBAaTeJeH
cTpax Jna OBAe TpeciieBAaHO TMOpaJAu paca, PpPeTurus,
HallUOHATHOCT, (aKThT, Y€ TOW/TA TPUHAUICKH KbM
ompejielieHa COIUANHA Tpyla WA TOPaJd TOJUTHYCCKH
yOexxneHus: TpeOuBaBa M3BBH CTpaHaTa Ha CBOETO
IPaXJTaHCTBO M HE MOXKE WJIM HE MCKa, TIOPaJH CTPax, Jia ce
nmo3oBe Ha 3akpwiara Ha Ta3u ctpana™ (UNHCR, 2011a). B
rilaBata ca TPeJCTaBeHW HOPMATHBHUTE JOKYMCHTH,
oOe3neyaBamiy  MACHTUQUIMPAHETO HA  Xopara KaTo
OC)KaHIM ¥ TIPABHUTE OCHOBAHMUS 3a BB3IMPHUEMAHETO UM KaTO
TaKHBa.



12. VYoOexume Ha OexaHIM W MEXKIYHAPOIHU
cropasymeHust

Mesicoynapoona 3aKkpuna nHa 0Oexcanyu u NOJIUMUYECKO
yoexcuue

Bceobmata nexmmapaius 3a mpaBara Ha 4YOBEKa TJIacH B
wieH 14 ye ,Bcuuku Xopa MMar npaBo Ja TBPCAT H
MoJTy4aBarT yOeXWIlle B JIPYrH CTpaHH, aKO ca HM3MPABCHH
Mpe PUCK OT Ipeciie/IBaHe OT BJIACTUTE HA CBOsTA CTpaHa™
(Amnesty International, 2023 r.). MexayHapoaHaTa
3aKpuiia, CIOpel 3aKOHA, € MPEJOCTaBSIHETO Ha CTaTyT Ha
yOexumie U cybcuauapHa 3akpuia. YOexulle € 3amura
najzieHa OT JAbprKaBara Ha Xopa, KOMTO OsraTr OT cTpaHaTa CH
WIM ce CTpaxyBaT Ja ce BBbpPHAaT B Hed, 3alloTO ca
npecieBaHu. YCJIOBUSTA 3a MPEAOCTaBSIHETO Ha YOEKHIIe
NPUHIMIHO ce ypexaar oT JKeHeBckaTa MekayHapoaHa
koHBeHIUsA oT 1951 r. otHocHO ,,Craryra Ha bexanuu®.
Monbara 3a yOexwuine mMoxe na ObAe momageHa OT Xopa,
HaITyCHAJIM CTpaHaTa CH, KOUTO HE MOTaT Jia Ce BbPHAT B Hef,
nmopaau (akra. ye ce cTpaxyBaT M OYaKBaT, 4e IIe ObIar
Mpeciie/IBAHN  MOPaay €IHAa WM IIOBEYEe OT CIICTHUTE
NMPUYMHU: paca, PpEJHTus, HAIMOHAIHOCT, 4WICHCTBO B
KOHKpETHA COITMAITHA TPYTIa WU IMOJTUTHYECKU YOCKICHUS.

Cybcuouapna 3akpuna Ha dexcanyume

VYcnoBusTa 3a NpenocTaBsHE Ha CyOCHIMApeH CTaTyT Ha
OexaHell ce ypexaaT OT HAlMOHATHOTO W EBPOIEHCKOTO
3akoHomarencrBo. CraryT Ha cyOcwauapHa 3aKpuia ce
MPEeOCTaBsl Ha JIMIA, KOUTO ca H3JIOKEHH Ha PHUCK OT
CEpHO3HO YBPEKIaHE B CTpaHATa OT KOSITO IIPOU3XO0XK/IAT.

Peznamenm /Jvonun |11 3a nuya, mwvpcewu yoexcuue



Permament [n6mun Il (604/2013) e npedopmynupane Ha
Permament JIw6mun 11 (343/2003), onpenensmn Kos AbpKaBa
or EC TpsbBa 5a HOCHM OTrOBOPHOCT 3a pasriIekJaHE Ha
pa3nuyHu MoJIOM W 3asiBieHHs 3a yOexuinie. OOMKHOBEHO
TOBa € mIbpBaTa crpaHa uwienka oT EC, B KosATO Biu3a
ThpcemuAT yoexwuine. B cinyyaii, ue OexxaHIIuTe ycnesT aa
cturHat B apyra abpxaBa or EC cieq mbpBoHauasHaTa
CTpaHa Ha BJIM3aHE TE CJie[Ba Ja ObJaT BhPHATH B IIbpBaTa
CTpaHa JOMakWH. To3W Tmpolec € TpyJAeH U Ch3JaBa
JOM'BIHUTEITHO HATOBapBaHE HA MIBTYBAHETO HA OEXKaHela U
3a0aBsi CBCHTyaJlHO IIpU3HABaHE HA HETOBHS CTaTYT.
Bornpeku HampaBeHHs ONUT 3a CIPABEUIMBO pa3pe/elisiHe
Ha MOJIOMTE 3a YOSKHIIE, METOABT Ch3JaBa MPEYKH, KOUTO
BOJAT JIO OrpaHMYaBaHEe Ha TOIsIM Opod OexaHIu B
KOHKpETHU npuemainu crpanu ot EC, mopaau MHOXECTBOTO
MPUCTUTANIA, KOUTO OAraT OT BBOPHKEHH KOHMDIUKTH
(Odummanen BectHuk Ha EBpomneiickus cpro3, 2013 r.).

1.3. DBekaHCKO 3aKOHOJATEJICTBO M pa3nopeadm Ha
TepuTopusta Ha P. I'bpums

3akoHOJaTeNHaTa BJIACT Ha TIpblLKaTa JbpKaBa €
BbBEJAa 3aKOHM, OTHOCHO JHMI[aTa MMM NpPaBO WIHU
KaHJMJIATCTBALIM 3a MEXIyHapoaHa 3akpwia. [lo-momy ce
[I0COYBa, Y€ KaHIUAATUTE 3a MEXJIyHapoJHa 3aKpuia uMar
[paBO Ha JOCTHIl A0 >KUJUIIE, a HENbIHOJIETHUTE HMaT
npaBo Ha oOpa3oBaHHE, IPHU YCIOBHE Y€ OTrOBapAT Ha
ONpeseNieHd  YCJIOBUA M  MpHUTEeXaBaT  oduUIMaTHUTE
JIOKYMEHTH, Heobxoaumu 3a Te3u npouenypu (EBpomneiicka
Komucus, 2016 1.).

Jlocmwn 00 obpazoseanue



Coriacuo ui. 28, 3akon 4636/2019, Bb3 ocHOBa Ha 4I.
27 ot EBpomneiickata qupextusa 2011/95/EC, o6pa3oBaHneTo
u oOydeHueTro ca (yHIAMEHTAIHH MPOLECH U PaHHUAT
JOCTBII JIO TAX € OT CHIECTBEHO 3HAYCHHUE 32 WHTETpAIUITa
Ha Oexanmure. [loguepraBa ce ¥ 3HAUECHUETO Ha
He(OpPMAaTHOTO y4YeHEe, KOETO PaBHOCTOWHO JOMpPHHACS 3a
WHTETpaIusITa Ha XOopara, BIM3alld B MpHeMailaTa cTpaHa.
Hedopmannoro oOydeHue, Hampumep ce TMpoBexkaa B
KYJITYpHH LEHTPOBE U CIIOPTHHU KiIyOOoBe, M3BBH ydeOHaTa
cpena (EBpormeiicka komucusi, 2016 r.). HembiaHonerHute
OekaHIM, KOUTO J>KMBEAT B MecCTa 3a HacTaHsBaHE U
CTPYKTypH B CTpaHaTa, c€ HacTaHsIBAT B yueOHU 3aBe/ICHUS B
3aBHCHMOCT OT IIEHTHpa 3a HACTaHsBaHE, B KOMTO KHUBEST,
KaTo 4acT OT YCTAaHOBEHHUTE MPUEMHH IIEHTPOBE 32 00yUYeHHE
Ha Oexxanuu (DYEP), B yuunumiHu 3BeHa 3a OCHOBHO U
cpenHo oOpa3oBanue. B cnmyuail, ye OexaHelbT MPUTEKaBa
cepruduurpaHo oOyuyeHHe, AOKYMEHTAIUsATa 3a KOETO €
Owla YHUIIIOXKEHA B CTpaHaTa My Ha TIPOU3XOJI, € BE3MOXKHO
MOTBBPXKJICHUE CJed KOHTAaKT ¢  HH(POPMAIMOHHUTE
IIEHTPOBE 3a AaKaJeMUYHO TIPU3HABAHE Ha TIpHEeMamaTa
crpana (NARIC) wm na Espoma (ENIC) (Espomneiicka
komucusi, 2023).

1.4. llcuxnuHo 31paBe Ha Oe:xKaHIUTE

[IcuxuuHOTO 3/1paBe Ha JAelara U IOHOUIMTE OeXaHIIU €
KpUTHYEH acleKkT 3a TAXHOTO pa3BUTUE, OCOOEHO MpH
Hy)XJaTa OT YCIEUIHO HWHTerpupaHe B oOIlecTBaTa Ha
MpUeMaluTe T CTPaHH, KaTo Ce HuMa MpPEeaBUA Ye Te
HEPSIZIKO ca MpeThpIed TPaBMU MOpaJd BOWHA, HACWINE U
nopu Tpapuk Ha xopa. [lcuxudeckoTo 3apaBe Ha OexaHIIUTE
€ CIIO)KHO M B3UCKAaTEeHO HA4YMHaHHE, KOeTo 3a Jia Obje
YCIEIHO, U Ja OTKIMKBA Ha HYXIUTE TO ClelBa Ja €
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CBBKYITHOCT OT OCHUTypsIBAHE Ha TOAXO/IIO HACTaHSBaHE,
¢uHaHCOBa MOMOII M 00pa30BaHUE, KAKTO U BH3MOXKHOCT 32
pabota Ha poauTenuTe U OBACUIN MEPCIEKTUBU 3a paboTa Ha
geuara OEXaHIM; HO HE IO-MAJIOBAXHH M KPUTHYHO
ONpEACISI ca M OOIIMTE IOJUTUKUA Ha Ibp)KABHTE 3a
npuemMaHe ¥ uHTerpanus Ha Ooexaniu (Fazel & Betancourt,
2017).

Bbnpekn 3HaumMocTTa Ha MpobieMa C IICHXUYHOTO
3apaBe Ha OeXaHIMTE, HSIMa MHOTO NPOYYBAHUS, KOUTO Ja
U3CIIeIBaT €PUKACHOCTTA Ha IICUXOJOTHYECKA MHTEPBEHIIHH,
a OIIIe MTO0-MAJIKO MPOYYBAHUS Ca M3CIICIBAIHN IIEPCIEKTHBH 3a
IporpamMH 3a MPEBEHLUS Ha MCUXUYHOTO 3apase. [IpeaBun
JIOTYK H3JI0)KEHOTO, OSKaHIIMTE ca M3MPABEHU Mpel peauna
npoOieMy, KOMTO HE C€ OrpaHHyYaBaT EAWHCTBEHO 10
NICUXMYECKOTO UM 37paBe, sSBHA € Hy)XJaTa OT KOMILIEKCHU
MHTEPBEHIINH, IIEJISIIH OKa3BaHETO Ha MOMOI Ha OeKaHIUTEe
3a CrHpaBsHE C ICHXMYHHM pa3CTpOiiCTBAa M TpaBMH, 3a
noJJ00psiBaHEe Ha TSAXHATa COLMATHA MHTETPAIUs, KaKTO U Ha
YCIOBUSTA TPEIOCTABEHH B MPUEMHUTE CTPAaHU, Taka 4e
OCBEH J1a Ce CIPaBsT, T€ J]a Ca B ChbCTOSHHE Jla IPOCIepupaT
W Jla pa3rbpHAT CBOS MOTEHIMAJI KAaTO YOBEIIKH ChHIIECTBA
(Fazel & Betancourt, 2017).

Icuxnueckn pakTopu B 00pa3oBaHMETO HA OeKaHIUTE
NxoHOMHUECKHTE MHUI'PAHTH MOTraT Ja U3MNUTaT CHJICH
CTpEC W JIPyTM CHMITOMHU Ha TICUXHYECKO Pa3CTPOICTBO,
M3BECTHH Karo ,,cuHapoM Ha Yiumcec™ (Achotegui, 2009),
HU3BCCTCH OHIC KaTO CUHAPOM Ha XPOHHUYCH U MHOXCCTBCH
CTpEC IIPM UMUIPAHTH, TOBA CbCTOSHUE BKIIIOYBA ITOCTOSIHHO
YyBCTBO Ha JENpECHUs, TPEBOKHOCT, NUCOLMALUS U IPYTH
CUMIITOMHM KaTo TeJeCHH OOJIKH, KOMTO c€ ABDKAaT Ha



eKCTpEeMEH CTpec, CBbp3aH ¢ Murpanusara. [Ipodiemure c
INCUXUYHOTO 3ApaBC HAa MJIAAWUTC, HO U HA IMO-BB3PACTHHUTC
6€)KaHI_[I/I nMaT Ba’XXKHU ITOCJICAUIN 3a TCXHUA 06pa3OBaTeJIeH
HpoLeC ¥ OBJIASIBAHETO HA 3HAHMSL.

Ilcuxosoruyeckara yCTOHYUBOCT KATO 3alIUTEH aKkTOp

[lo maHHM Ha MEXIYHApPOJIHU W HEMPaBUTEICTBEHU
opranu3anuu  karo YHUIIE®, rpbukute opraHu3anuu
,» Y CMHBKaTa Ha JIeTeTo" U ,,Mpexa 3a rnpaBaTta Ha JETETO " U
OOH, chbuiecTByBaT peAuiia MPUMEpPH, MPU KOUTO Jela
OekaHIM ycCIsiBaT Ja ce OTJIMYaT B CIIOpTa, U3KYCTBaTa U B
pas3nuyHU akageMudyHu obnactu. Habmionenusita coyar, ye
BBIIPEKU TMPEKUBEHUTE HEOIArONPUSATHU YCIOBHS, HIKOH
Jera U THHHEeWHKbPU MUTPAHTHU YCISIBAT Ja CE CIPaBAT U Ja
ycnest B skuBota cu (Galani & Stavrinidis, 2022).

Xopa, pearupaiy MOJIOXKUTETHO U KOHCTPYKTHBHO B
KUBOTA CH, BBIPEKU H3TAraHETO UM Ha MNPEIUIIHH WIH
HACTOSIIIIM HEOJIaronmpusiTHU YCJIOBHS, C€ XapaKTepu3upar
KaTo TICUXUYECKH YCTONYUBH. Konnenumsra  3a
TICUXUYECKAaTa YCTOMYMBOCT C€ OIpPEAeIis Ype3 BKIOUYBAHETO
Ha JIBa BaXXHU MapaMeTpa: u3JjiaraHe Ha TPYJAHH CUTYyalluH, B
MUHQJIOTO WJIM HACTOSIIETO, HANpUMep TPaBMATHUYHU U
CTpECHpaIl MPESKUBSIBAHUSA, KOUTO 3acCTpalliaBaT IJIABHOTO
pa3BuTHE Ha YoBeka (Sousamidou, 2015); 1 gaau 4OBEKBT ce
crpaBsi 100pe B JKMBOTA, TJIaBHO IO OTHOIICHHE Ha Habopa
OT OYaKBAaHHW TIOBEJECHUS W TIOCTIDKCHHS B Pa3BUTHUETO

(Harokopaki, 2019).

HNHTepBeHINH 32 ICUXUYHO 3IpaBe 3a 0exxaHIu
Hayunara nurepaTypa OTHOCHO JOKa3aTEJICTBEHO
0a3upaHuTe TICUXOJIOTHYECKH MHTEPBEHIIMH 32 HAChpYaBaHE



Ha TICHXMYHOTO 3/IpaBe€ Ha Jela, IOHOMIM W BB3PaCTHH
MUTpaHTH, € OTHOcUuTeNHO orpannueHa (Fazel & Betancourt,
2017). Beopeku TOBa, peauiia MPOYYBaHUS, JHUTEPATypHH
0030pH M CBHIIECTBYBAIIM METa-aHAIU3H MO OTHOIICHUE Ha
XapaKTePUCTHKUTE HA TICHXUYHOTO 3][paBe W MHTEPBEHIIUH,
MOTraT Ja Cce M3IOJI3BaT, 3a Ja CE HAMpaBAT 3aKITIOYCHUS
OTHOCHO TOAXOJISAIINTE U €()EKTHUBHH MEPKH 32 MPECBCHIIHS
Ha Oexannute (Anders & Christiansen, 2016; Brown et al.,
2017; Dalgaard & Moutromspu, 2015 r.; ®asen u ap., 2012;
I'pebm, Munxac u IlakctwsH, 2016 r.; Xacan u ap., 2016;
LeBrun u gp. 2016 r.; Mopuna u ap., 2017; Nose et al.,
2017; CnoGommu u ne Mour, 2015; CemmBan u 13
CumoncsH, 2016; Tyrer & Fazel, 2014; van Os et al., 2016;
Witt et ap., 2015). MHTepBeHIIMH KaTO roper30OpOEeHUTE ca
NMPUIOKEHW Tpu  OeXaHIM, KOUTO HWMAaT [ICHXHYHHU
pasCcTpoiicTBa MM ca H3JI0KEHH Ha PHUCK, IOHSIKOra B
KOHTEKCTa Ha YYHIJIHUIIETO U OOpa3OBaHUETO, KAKTO U TPHU
ceMeicTBa Ha OeKaHITH.

YYWIMIIHA ¥ BpbCTHHYECKH MHTEPBEHINHU 32 OeKaHIu
Yaunumero ce cyuTa 3a 3HAaYUMO MSICTO TpH
npujaraHe Ha WHTEPBEHIMH 3a TICHXMYHO 37paBe, 0COOCHO
npu yuenuim murpantu (Fazel, Garcia, & Stein, 2016; Tyrer
& Fazel, 2014 ). Upe3 yuwmnuiiarta OeKaHIIMTE W TEXHUTE
ceMelcTBa Morar Ja I[oilydaT BaXKHH YCIYTH KaTo
3[[paBeona3BaHe W H3y4YaBaHE Ha €3WIM M KaTo I[SUIO
MPEOCTaBsHE HAa BB3MOXKHOCT 32 OOYYECHHE W COIHMATHA U
npodeCuoOHAIHA MHTETpaIsl B TPHUEMAIIUTE OOIIHOCTH.
YYUIHImeTo € MICTOTO, KbAETO YUYSHHIINTE MUTPAHTH MOTaT
Ja ce COoIMalM3WpaT M pa3BUBAT MPUATEICTBA, Ja
MOYYBCTBAT, Y€ Ca YacT OT YYHJIHMIIHATA OOIIHOCT U HOBAaTa
KyJITypa, B KOSTO ca ce 030Baju. Te3u ¢akTopu MoraT Ja
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HUMaT ITIOJIOKHUTCIICH e(beKT HpI/I HpeBeHHHHTa Ha IICUXWYHHU
pa3cTpoiicTBa KBbM TMpoOsiBATA HA KOWTO T€ ca OCOOCHO
ysi3eumu (Ward & Geeraert, 2016).

Ot npyra crpaHa, HEYCIEXbT B NPHUEMAHETO Ha
y‘-IeHI/II_[I/ITe MI/II‘paHTI/I B y‘II/IJII/IH_IGTO MOXE Oa O0BCcIAC HO0
TAXHATa BUKTUMHAU3AIIUA U TOpMO3 oT ):[pyrn yqaum CC€ U KaTto
ISJ10 J1a TM HaKapa Jia c€ 4yBCTBAT JIMIICHH OT MpaBa U Ce
OTTENNIAT OT COlMAJHATa W y4YWiIuInHata cpena. Ilopaau
TOBA, HW3yYaBaHETO Ha €3MKa Ha CTpaHaTa JIOMakKHH,
MoJlyyaBaHe Ha TMOJAKpena OT YYHJIMIIHUS [epCoHal,
aHra)XHpaHe B YPOKa U Pa3BUBAHETO HA B3aUMOOTHOIICHUS C
BPBCTHUIIM U YYUTEIH Ca BKHU CJIEMEHTH Ha COI[MATTU3AIIMSI
Y MHTETpaIys Ha YYCHUIIUTE MUTPAHTH M TOBA € HACOKAaTa, B
KOsATO TpsiOBa Ja ce neiicrBa mesienacoueno (Graham et al.,
2016; Praetorius et al., 2016; Stermac, Clarke, & Brown,
2013).

W3cneaBaHus Ha MHTEPBEHIIMH 3a MICUXMYHO 3]IpaBe 3a
aena MI/IFpaHTI/I B yLII/IJ'[I/IHIe ca HACOUYCHU KbM CHpaBﬂHGTO
ChC creuUYHN MCUXUYECKU Pa3CTPOMCTBA, U B YAaCTHOCT
JeTpecuss W TOCTTPAaBMATHYHO CTPECOBO Pa3CTPOHCTBO
(Sullivan & Simonson, 2016; Tyrer & Fazel, 2014). Ilo-
CIEIIMAITHO TPYTIOBUTE WHTEPBEHIIMH CE OKa3BaT 0OeIIaBaIiy
3a YIIPaBJICHUETO Ha JICTIPECHBHUTE ChCTOSIHUS, HO MTO-MAJTKO
pe3ysiTaTHH  3a  JIedeHHMe ®  TNpOoPWIaKTHKAa  Ha
MOCTTPaBMaTHYHOTO cTpecoBo pascrpoiictBo (Ngo et al.,
2008; Ooi et al., 2016; Tol et al., 2013; Thabet et al., 2012).

1.5. Oopa3oBanne HA Oe:KaHIM

Jlemata MUTpaHTH, MOpaaud NPEKbCBaHE HA CBOETO
oOydeHHEe IO BpeME€ Ha MbTYBAaHETO HMMAT 3HAYUTEITHU
oOpazoBarennu mpomycku. OcCBeH ToBa Jerara OeKaHIIH
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OOMKHOBEHO Ca MPEXKHUBEIW  yXKAaCHU  TPaBMHpPAIIH
W3MHTAHUS, 4 YYUTEIHUTE B MpHUEMAIaTa CTpaHa 4YeCTO HE
MIPUTEKABAT 3HAHUSATA M OINKUTA 33 CIPaBsSHE C TPABMHUTE Ha
ydeHuiuTe. BaxxkHO € 1a ce oTOenexkw, dYe HEpsSIKo
OcKaHIUTEe, Jerara MUTPAaHTH — MPUAPYKABAHU WM
HENpHUJIpY)KaBaHU — OWMBAT TPETHPAHU KATO MKOHOMHUYECKH
MMUTPAaHTH B TpHEMaliaTa CTpaHa, a HE Karo OekaHIHM U
CJIEJIOBATEITHO TPEKUBEHUTE TPYIHOCTH M IPEThpIsTHATA
TpaBMa, HE C€ paslo3HaBaT M He ce uaeHTuduiupar. B
no0aBka, HETaTUBHUTE IPEKHUBSIBAHUSA HAa IPEMHHABAHETO
npe3 Jpyrd JAbpPKaBU M HHTETPUPAHETO B IpHeMalaTta
CTpaHa, KbJETO MOXE Jila C€ HAJI0XKH HEKOJIKOKPATHO
IpeMecTBaHe W IPOMsSHA Ha aJapec, B KOMOHMHAIUS C
HEraTMBHUTE HArjlaCK Ha YacT OT HAaceJeHHeTo Ha
npueMalaTa CTpaHa, MOXE Ja YIBJDKH H pPernpoaylupa
TPaBMAaTUYHUTE MPESKUBSIBAHKS HA MUTPAHTA MPE3 LEITHU MY
®uBOT. [IpeMecTBaHETO OT €IHO KUJIMILE B JIPYro, a Cliel
TOBA B TPETO CHIO 3HAYUTEIHO 3aTPYJHSABA MOCEIIABAHETO
Ha yuywmme. Kato 110 crabuimHOCTTa B KHBOTa CE
HapyliaBa, JIOpH B IIpHeMailaTa CTpaHa, a HepeJIOoBHATa
MOCEIAeMOCT Ha YUIIHIIETO € BaKHA MTPEUKa 3a IMOTyIaBaHe
Ha aJieKBaTHO OOpa3oOBaHHE, KOETO IIe Ch3Aaae Obaeniu
aKaJeMUYHU, JIMYHW, COLHATHH, MNPOPECHOHATHH H
¢duHaHcoBU Br3MoxkHOCTH (ESsomba, 2017).

Oo0pa3oBaTe/IHM NPAKTUKH M MCUXOJOTHYECKA MOAKpena
34 YYCHUIIM MUT'PAHTH

[ToncurypsiBaneTo Ha A00Opa colMaiHa MOJIKpena, ypes3
W3rpajieHa colMamHa Mpexa, ca (akTopu, BaXKHU 3a
HachpyaBaHe Ha MCHUXUYEcKaTa ycroiiuuBocT. ToBa, pa3dupa
ce, Tpeamoiara JEeTeTo Ja € pa3BUI0  CTaOWIHH
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MEXTYJIMYHOCTHH OTHOIICHUS C TIOHE €IWH BB3PACTEH,
KOT'OTO TO JIa CMsITa 332 BKEH B )KUBOTA CH U KOWTO J1a MOXKE
na neiicrBa kato meHtop (Goti, 2016). Hanuuuero Ha moHe
€IMH BB3PACTEH, KOMTO SICHO J1a M3pa3siBa MHTEPECA CU KbM
JIeTeTO, HE3aBUCHUMO OT HEroBOTO IIOBEACHHUE, JaBa Ha
JIETETO cUjlaTa Ja U3sBH Hal-I0OpPOTO HA KOETO € CIIOCOOHO.
YyutensT MOxe J1a ce MPEeBbPHE B TakaBa Gurypa, B MEHTOP
(Werner, 1993). JloOpusar yduTen MOXe Ja Mpeaane Ha
JIETETO BB3MOXKHOCTTA J]a C€ IMOYYBCTBA CWJIHO M Ja ce
cpaBs ¢ TpyaHoctute. [losBuTre OT TakaBa Bpb3Ka B
IBITOCPOUYEH AaCHEKT € JETETO Ja IMOCTUTHE OBJIACTSBAaHE,
CaMO4YyBCTBHE, KOMIICTECHTHOCT, aBTOHOMHOCT U OIITUMHU3bM.
JleliHOCTUTE B KJIacHaTa CTas, YYCHETO C Y4YacTHE H
MPEOCTABAsIHETO HAa YYCHUIUTE HAa BB3MOXKHOCTTA Ja
3aaBaT BBIPOCH, Ca NPAKTUKHA, KOUTO HachpyaBar
BKIIOYBaHeTO (XenaepceH u Mumaiin, 2003).

Mean Std. Deviation
1. Inclusion and teamwork 3.67 1.000
2. Participation in school activities 3.62 1.044
3. Emphasis on student socialization 3.74 1.034
4. Encouraging the student to participate 3.81 923
in the educational process
5. Collaboration and communication even 3.49 1.085

outside the school environment

1.5.1.1Ipeau3BuKaTe/ICTBA PH NPeNoJaBAHETO HA y4allu
ce MUTPaHTH

3a  4YyXKIeCTpaHHUTE YyYEHUIU €  XapaKTepHO
Pa3IMYHOTO HUBO Ha pa3dupaHe U OOpaBeHE C TPBIKUS €3UK
B CpaBHEHEWE C TEXHMS MaWyuMH e3uK. B cbhImoTO Bpeme
CBILIECTBYBAT peAulla HHAWBHUIyallHH, OOpa30BaTEIHH,
HAIlMOHAJIHU,  KYJATYpajdHH,  PEJIUTHO3HHU,  COIHAIIHO-
MKOHOMMYECKH M €MOIIMOHAJIHHM pa3jnyusl B CIOMEHaraTa
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obyuaBaia ce nmonyianus (Palaiologou & Evangelou, 2007).
Y4eHUIIUTE MHUTPAHTH YECTO c€ COTBCKBAT ¢ MpPOOJIEeMU B
yulidiHaTta W CcolMaliHaTa HHTCrpanud, CBbpP3aHU C
Mepuo/ia UM Ha COIMaIM3alus B IpUeMallara cTpaHa, KakTo
U C YYWIHWIIHUTE ¥ COIMAIHH YCJIOBHUs, TIPeodiaaaBaiiy B
I'sprus. YunmnuieTo u no-mupoKaTa cColraita cpeia MOxe
Jla yHnpaXKHH HATHCK BBPXY YYEHHLHUTES MUIPAHTH Ja C€
npucrnoco0aT — ,upe3 OOOCHOBKA Ha €IHAKBOCT, Ja
OTXBBPJIAT KYJITYPHUTE €IEMEHTH, KOUTO HOCAT ChC cebe cu”
(Palaiologou & Evangelou, 2007, ctp. 15).

15.2.1peononsiBane Ha  NpeIU3BHKATEJICTBATa B
o0yuenuero Ha Oexanuu. Ilpenmopbku 3a HacbpuyaBaHe
HA TCHXO0JIOTHYECKOTO 37paBe HAa 0e:KaHIU B YUYHJIHIIE
WIH IPYTH MecTa

[To oTHOILIEHNE HA XapaKTEPUCTUKHUTE, KOUTO OU UMal
€IUH WuJAealieH Yy4MTe]d, U poJiATa Ha Yy4UTeNs B
oOpa3oBaTenHUsl TPOIEC Ha Jenara OeaHIM U BH3PACTHH,
Papachristos (2011) momguepraBa, ue Yy4YUTEIAT HIpac
Karajgu3upama pojisi 3a IUlaBHATa HWHTErpanus Ha
qy)KJACCTPAaHHUTE YYEHWUIIM B TpblKara oOpa3oBareiHa
CUCTeMa, HE3aBHCHMO OT oOpa3oBareiHaTa CTPYKTypa B
KOSITO TperojiaBa —MPUEMEH KJIac, YPOI HJIM MacoB KJac.
ABTOpBT TIpeamoyiara ChIIO, Y€ YYHUTEISAT € TIIaBHOTO
JEWCTBAIIIO JIUIIE, TPEIOTIPEIEIANIO0 yCIeXa Ha BCSIKO YCHITHE
3a MMPOMSIHA B PAMKHUTE Ha 00pa30BaTeIHUS MIPOIIEC.

I'TIABA 2. METOJ0JIOT'USA HA OPTAHU3UPAHO "
IMPOBEJEHO IICUXOJIOI'MYECKO U3CJIEIBAHE
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Hacrosmoro n3cneaBane pasriexia MHUPOKUS BBIPOC 3a
TOBa KAaK yYalllUTE C€ Bb3PACTHU U J€lla MUTPAHTH MOraT J1a
MOJTy4yaT Bb3MOKHO Haif-go0paTa mcuxonoruyecka moaxkpena
3a yJlecHsIBaHEe Ha O0yYeHHETO MM. 3a Jia c€ MOCTHTHE Ta3H
neln, penuna (GakToOpH ca BKIIOYEHH B U3CIECIBAHETO U Te
3acsrar 3HaHUSTA, BIOKJIAHUITA U IPENOPHKUTE HA YUYUTEIH,
B YAaCTHU W JIbpKaBHU Yy4eOHU 3aBENEHUS, Ha pPA3IUIHU
akajeMu4Hu HUBa. KaTo 110 ca onepanyoHain3upaHu 0CceM
(dakTopa B X0/1a Ha U3CJIEIBAHETO U B MOCIEABAIINS aHAIH3.
ToBa ca: MyNTHKYJITypHa KOMIETEHTHOCT Ha YUYUTEIUTE;
MpaKTUKA 33  [pernofaBaHe B  HMHTEPKYJITYPHO U
npuobiaBamo oOpa3oBaHHe; MpeAU3BUKATEICTBATa Tpe
YUUTEIUTE TpPU MPErnojaBaHe B MYJITUKYJITYPHU KIIACHH
CTau, Hyk/1a OT 00y4eHHe B UHTEPKYJITYpHOTO 0Opa3oBaHUE,
BB3NPUATUATA U OTHOILICHUETO Ha YUYHUTENS KbM yUCHUIUTE
MUTPaHTH, MEHTAJIHA U 3JIpaBHA TPAMOTHOCT Ha YYHUTEIUTE,
BB3TJIEIUTE Ha YUUTEINUTE 3a aKaJIeMHYHUTE
MPEAN3BUKATEIICTBA TPE]l YUYCHUIIUTE MUTPAHTH; M HaKpas
BB3IJIEIUTE HA YYUTENss OTHOCHO IICHXUYHOTO 37paBe Ha
YYCHUIIUTE MUTPAHTH, C TPEIIOKEHUS U TPENOPHKU
OTHOCHO TMpeArnpueMaHe Ha JeMCcTBHS 3a MoAoOpsiBaHe

ICUXUYECKOTO 3paBe Ha CTYACHTUTE OexaHIu B F”prI/ISI.
Mean Std. Deviation

6. Providing equal opportunities to all students 3.79 1.021
7. Universal course design to meet the needs of all students ~ 3.56 987
8. Creating a climate of trust and interaction 3.89 1.025
9. Involvement of parents, students, teachers for 341 946

more effective teaching
10. Use of prior knowledge 351 1.074
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[IepBOHAYaTHO C€  OICHSABA, KOMIIETCHTHOCTTA,
TOTOBHOCTTA W YMCHHSITA HAa YYHTEIS B MYJITHKYJITYPHOTO
yhnpaBieHHe Ha KiacHara ctas. OOpa3oBaTelIHUTE JHACPU
MPU30BaBaT YVUYCHULIUTE i) pa3BUAT rino0aHa
KOMIIETCHTHOCT 3a Halusi B3auMocBbp3aH cBsaT (Rizvi &
Lingard, 2009; OECD & Asia Oo6miectso, 2018; US DOE,
2018 r1.). ®onmanusara JIoHTBIO ompenenst TIoOaTHATA
KOMITETEHTHOCT KaTo ,,ChBKYITHOCT OT 3HAHHUS 3a CBETOBHHUTE
PETHOHU, KYJITYPH H II100aJTHUA TPOOJIEMH, KAaKTO M YMEHHUATA
M HarjacuTe 3a OTrOBOPHO M €()EKTHMBHO aHTaKHUpaHE B
robanHa cpena® (®onnanus Jlonrsro, 2008 r., cTp. 7). 3a na
OpUIOOHAT TI00aTHa KOMIETEHTHOCT, YYCHHUIIUTE Ce
HY)KIAaAT OT Harjacu 3a TJoOaJHO TPaXIAaHCTBO U
MHOXECTBO TPAaMOTHOCTH, HEOOXOIMMH 3a Yy4YacTHE B
murutaneH, riaodanen cear (Kerkhoff, 2017). 3a na nactemou
npoMsiHa B 00pa30BaHHMETO, CHIIECTBYBAIATa JIMTEPATypa
o0aye moka3Ba, 4ye yuyuTenurTe TpsOBa na ObaaT oOydeHH B
npenogaBaHero Ha riodanHa kommeteHTHOCT (Kerkhoff et
al., 2019; Kerkhoff & Kmayn, 2020 r.; Yect, 2012; Yemini,
Tibbitts u Goren, 2019). Bropust wusciaensad ¢axTop
BKJIFOYBA MHTEPKYJITYPHH H TIpUOOIMIaBamim oOpa3oBaTeTHU
npaktukd. Exrenbpextr u  ap. (2017)  nedunupar
BKJIFOYBAIIOTO OOpa30BaHHWE KATO MPHUBETCTBAIO BCHYKH
YVYCHHIIA B 00II000PA30BATETHUTE YUMIIHUINA W KIIACHHU CTaw,
a He pasJeisiHe Ha YYCHHIUTE Ha 0a3Ta Ha TEXHHUTE
CITOCOOHOCTH AR 01 TIPyTH WHIMBUIYATHA WU
COIIMOKYJITYPHH XapaKTePUCTHKH. B cBeToBeH Mamiad
TEHJCHIMATA KbM MPUOOIIABaIIo 00pa3oBaHNEe O3HAYaBA, Ue
BCHUYKHU YYEHUIIM CE€ TIOCTaBAT B 00MI000pa30BaTETHU KIACHH
CTaW, BBOPEKH TEXHUTE  PA3IUYHU  OOpa30BaTEIHU
notpeOHoCcTU. BhIpekun ye mporpamurte pa3paboTeHH Ha
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MOJUTUYECKO HUBO ca BaXHHU, B KpailHa CcMeTKa
npuoOIIaBamoTo o0Opa3oBaHWEe BOAW JO TMPOMSHA Ha
€CTECTBOTO M XapPaKTEPUCTHKUTE HA YUMIIHUIIHUTE CHCTEMH,
KaKTO M Ha IPAKTUKUTE B KJIACHATA CTasi, HA CAMHUTE YUUTEIN
B MAaCOBHTE KJIACHHM CTaW, Taka 4ye Ja MpPUEeMaT YyYallh Ce C
pasnmuuHu obpaszoBatennu norpedHoctu (Engelbrecht et al.,
2017).

[lo orHOmIeHMEe Ha  NOpeIU3BHKATENICTBaTa  Ha
NPENoaBaHeTO B MYJITHKYJITYPHH KJIacHH cTad, Sachkova,
Ovchinnikova, & Mokhova (2021) wu3ThKBaT 4Ye
3aTpyIHEHUETO, MpeJ KOETO ca M3MPaBEeHH ChBPEMEHHUTE
YUUTENIH, € JIUIcaTa Ha oOml e3WK WM JIMHrBa (paHKa B
TakaBa kjacHa ctas. OCBeH TOBa, KaTo MPEACTABUTEIN Ha
pa3IMYHU KYyJITypH, YYEHULUTE HMaT CBOUM COOCTBEHH
LIEHHOCTHU CHUCTEeMH U BSApBaHUS, KAaKTO M HOPMH Ha
MOBE/ICHNE, KOETO BOJIU 0 KOH(MIUKTH MEXAY YUYCHHUIIUTE U
yuurenute. OCBEH TOBa 3ajjauyara Ha yUUTENs € J1a O0eANHU
W OpraHu3Wpa TakaBa MYJITHKYJITYpHA KJIacHa cTas, 3a Ja 5
oOydJaBa 1 oOpa3oBa.

YeTBBpPTO, OIEHSIBAT CE€ HYXIUTE OT MHTEPKYJITYpPHO
oOyueHue Ha yuutenu. OOyuyeHUETO Ha YUMTEIUTE Hrpae
KJIFOYOBA pOJISI 32 TapaHTHpPaHE Ha MPUOOIIaBamo ooyueHue
32 BCHYKH W TO-CIIEIHATHO € OT pelaBamlo 3Ha4YeHHE 3a
MOArOTOBKATAa YYUTENH, paboTemy ¢ MHOroo0Opasue OoT
YYeHUIM. BBrpexu ToBa, mopaau Jmrca Ha MOCIeI0BATEIHN
EeMITUPUYHU W3CIEJBAaHUS B Ta3d OOJACT, EIEMEHTHUTE,
KkBasnunupamu eQpexkTuBHO 6a30BO 00yueHHE 3a YUHUTENH,
paboTen B TakWBa KOHTEKCTH HE ca SICHO OOOCHOBAaHU
(Tarozzi, 2014). Yuurtenure ca CKJIOHHH Jla BB3IPUEMAT, e
ceramHoTo OoOydeHHe Ha Yy4YuTeNuTe He THU TOATOTBA
JOCTaTPYHO W HE UM IMPEJoCTaBs KOMIETCHLUUTE 3a
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e(EeKTUBHOTO CIIpaBsSHE ¢ MPOOJIEMUTE HA MHOTrO0Opa3ueTo
(OUCP, 2010) unm HEe UM MpEeAOCTaBs AOCTATHUHO
CIOCOOHOCTH Jla C€ CHpaBAT C ,,XETEPOTEHHUTE KJIACOBE.
OcBeH TOBa ce€ OIUIaKBaT OT JIMIICATa HAa KOMIIETEHLMHU 3a
MpenoiaBaHe B MYJITHKYJITYPHU KJIACHU cTau.
W3cnenBanusita TOKa3BaT ChIO, Y€ OOYYCHHETO Ha
YUUTEIUTE MOXE Jla CTHUMyJuMpa U  BIbXHOBSBA
oOpazoBarenHu pedopMU 3a OCUTypsIBaHE Ha CUCTeMa 3a
oOmiecTBeHO 00pa3oBaHUE, KOETO Ja € PAaBHOIPABHO H
CIpaBeUIMBO 3a BCHUYKM MU Ja (GopMUpa KOMIETCHTHH
yuuTenu, 1o0pe MOArOTBEHU Ja Ce CIPaBAT C KYJITYPHOTO
MHoroo6pasue (Solomon & Sekayi, 2007).

[leto, oleHsBaT ce BB3MPUATUATA U OTHOLICHUETO HA
YUUTEIUTE KbM yUEHUIUTe MuUrpantd. Harjacure u
BSApPBaHUATA HA YUYUTETUTE KAaTO I[UIO YNPaKHSIBAT BaXKHO
BIIUSIHUE BBPXY TeXHUS MPOdECHOHAJICH OMUT U MPAKTHKH,
ONpeACIISIIIM A0 rojsiMa CTENEH ,,KakBO™ U ,,KaK’ IMpernojiaBaT
(Llurda & Lasagabaster, 2010). Cnopen Haukéas (2016),
YYUTEIUTE YECTO HMAT TIOJIOKUTEITHU BSIPBAHUS OTHOCHO
MHOTO€3UYHETO, HO Ha TpPaKTHKa HE BHHArU JACHCTBAT
copen Tte3u BspBanusa. bopr (2017: 86) orGensza, ue
,,CATYaIIAOHHUTE OTPAHUYCHHS YECTO TMpedaT Ha YUUTEIIUTE
Jla TpuiaraT CBOUTE BApBaHUs Ha mpakTtuka’. Ilpeau Hero
TO3W BB3MIEA HW3ka3Ba u Basturkmen (2012), koiito ce
M030BaBa Ha HIKOJKO W3CJIEIBAaHUS BHPXY Bpb3KaTa MEXIY
BSPBaHUATA U MIPAKTUKHTE.

[lecto, u3cienBa ce MeHTaJlHaTa TPaMOTHOCT Ha
yuuTenure. MHOro TCHXMAaTpUYHU pPa3CTpPOMCTBaTa Ce
nosiBsiBaT 1o Bpeme Ha roHoriectBoto (Kessler et al., 2005).
Karo ce uma mpensuja, de MiaaauTe Xopa MpeKapBar Io-
rojiiMaTa 4acT OT BPEMETO CH B YUWIMILE, YUYUTEIUTE ca B
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yHUKaJIHATa TO3UIMS Ja MOMOTHAT 3a pa3lo3HaBaHETO Ha
MpoOJIeMH C TICUXUYHOTO 3/IpaBe M J]a OKaXaT ChACUCTBHUE U
Hackpuar Thpcemure nomonl ([xoncsH u ap., 2011 r.).
Hauctuna ce mpenmosara, 4e € HeoOXoauMma IMOMOIITa Ha
BB3PACTeH, THhH KATO MIAJUTE XOpa MoOrar Ja wumar
3aTpyIHEHUS TpPH pPa3MO3HaBaHE HA COOCTBEHHUTE CH
npobiemMu ¢ MCUXu4HoTo 31apase (Jorm, 2012) u nopu u na
ro HampaBsT, MOXE Ja HE ca CKJIOHHU Ja MOTbPCIT
npodecuonanna momomn; (Rickwood, Deane, & Wilson,
2007).

Cenmo, wu3cienBaT ce BB3TJIEAUTE HA YUUTEINUTE
OTHOCHO aKaJeMUYHUTE MPETU3BUKATENICTBA, MPe]] KOUTO ca
U3MpaBEHU YYCHHUIIMUTE MHUTpaHTH. Te3um akaJeMUyHu
npenu3BUKaTesncraBa moraT na Bapupar. C ¢okyc BBpXY
OILICHKaTa Ha yYUTEIUTE OTHOCHO MPOOJIEMHTE, C KOUTO Ce
cONMBCKBAT Jerara MUrpanTd B yuwiuine, Seker u Sirkeci
(2015) mpoBexaar moIyCTPYKTYpUpPaH KauyeCTBEH aHAIM3 Ha
WHTEpBIOTA Ha Yyuurenu B Typuwmsa. Pesynrarure ot
W3CIIE/IBAHETO TIOKa3BaT, Y€ HSIKOU OCHOBHU TMPOOJIEMHHU
obmactu ca neUIMTHTE B POJHUS €3UK Cpen Jerara
OCeKaHIIM; JUICaTa Ha CHEeIUaTHoO oOpa3oBaHME 3a Jela
OekaHIM; U TPOOJIEMH C OTHONIEHHUSITA M CBH3/IaBaHETO Ha
MIPUSATEIICTBA C APYTH YUCHUIIH.

W wnakpas, ce oneHsBaT BB3TIEAUTE HA YUYUTEIUTE
OTHOCHO TICUXUYHOTO 3J/I[paB€ Ha YYCHHUIIUTE MHIPAHTH,
pasraexaar ce 3aeIHO C MPEUIOKEHUATA U IPETIOPHKUTE Ha
YYUTEIUTEe 3a JCUCTBUATA, KOWUTO MoraT jJa Obaar
MPEANpPHUETH 3a TOA00psBaHE Ha TCUXWYECKOTO 3/paBe Ha
y4eHUIUTe MUTpaHTu B Permybnuka ['bprmst.

[lcuxonorudeckara WHTErpalusi Ha Jerara MHUTPAHTH
momoOpsiBa TAXHOTO HUBO Ha MPHUHAATEKHOCT, COIHAIIHO-
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KyJITypHA MHTETpAllUs M aKaJeMUYHH MOCTH)KCHUS, TOKATO
HaMajsiBa  OpU  JCMPECHs, TPEBOXKHOCT,  COILUAIHO
u3kimouyBane u oruyxaenue (Oikonomidoy, 2010). Cpen
YUCHHIIUTE OT MYJITHKYJITYPHH KJIACHHM CTauW ce HaOJro/1aBa
no-ycrieriia uHTerpanus (Vedder & Horenzeyk, 2006).
W3BecTHO € ChIO, Y€ YYWIMIICTO 3a Jela MUTPAHTH €
MSICTOTO, KBJETO TE€ IMOJIyyaBaT IlIaHCa Ja Ce MHTErpUpar B
MPUEMHOTO OOIIECTBO, HO CHIIEBPEMEHHO € U MCTOTO,
KBJCTO T¢ OMBAT 3aKJICHMSIBAHH KAaTO YYXJICHIU, CObCKBAT
ce C JUCKPUMHHAIMS W TOPMO3 TIOpaad pPa3IMIHOTO
KyJITYpHO HacieacTBo u e3uk (Yamamoto, 2014).

2.1.11le1M HA U3CJIEIBAHETO

OcHOBHATa IIeNl HAa H3CIECABAHETO € Jla CE MIPOYyYH
KaKBHM TNPEMOPbKA WIM HACOKM MOTaT Ja ObJaT JaJeHu 3a
MICUXOJIOTUYECKATa IMOJAKpeNna Ha YYCHHIIUTE MHIPAHTH B
Penybnuka ['bpuums. 3a mocturanero Ha Tas3u 1en Osxa
W3CIIeIBAaHN HA0Op OT (H)aKTOPU KAKTO CAMOCTOSITEIHO, TaKa
U BbB BPB3Ka C INCUXUYHOTO 3ApaBC HAa YUCHUMKA MUIPAHT.
CrnenmoBarenHO, BTOPOCTENEHHA 1€l € Ja ce W3CleaBa
Bpb3KaTa MCKAY BB3MJICAUTC HA YUUTCIIUTE 3a NCUXHYHOTO
3ApaB€ Ha YYCHUIMUTC MUIPAHTU C BCUYKHU OCTaHaIU
MIPOMEHJIMBY HA W3CIIEABAHETO, YAETO OTCPAIlMOHATTU3NPAHE
B IMPOYYBAHETO € OMHUCAHO MO-A0iy (B MHCTpymeHTH 3a
chOupane Ha gaHHU). [pyra mojuen € CHHTEe3UpAaHETO Ha
OpEATOXKCHUA U IPECIOPBKU OT YUYHUTCIUTE 3a HO)IO6p$IBaHe u
HaCcbpyaBaHC Ha MNCUXHUYHOTO 3paB€ Ha YYCHUIHUTC
MUIPAHTH.

2.2.3aga4m HA U3CJIEeABAHETO
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3amaunte, 3a pealuM3WpaHe HaA H3CIEABAHETO ca
cieqaute. [IlpoyuBane Ha ChOTBETHATAa HAy4YHA JIMTEPATypa,
3a J1a ce u3bepar MpOMEHIMBUTE, OT CTpaHa Ha BB3TVICTUTE U
CIIOCOOHOCTHUTE Ha YYUTEIUTE, KOUTO €BEHTYaJIHO MOrar Jia
MOBJIHSISIT HAa TICUXWYECKOTO 37paBe Ha  yYCHUIUTE
MUTPAHTH. W3BbpiieHuaT  OOCTOEH  Mperjen  Ha
oubnuorpadusita moseae a0 u3bopa HA OCEM OCHOBHH
(dakTopa, KOUTO MoraT a ObJaT U3ClieBaHU B KOHTEKCTa Ha
MICUXUYHOTO 3]IpaBe Ha oOydaeMuTe MurpaHtu. ToBa Osixa
MYJITUKYITYPHUTE KOMIIETEHLIMM 3a TMpernojaBaHe Ha
YUUTENHNTE, MIPaKTUKU Ha HUHTEPKYITYPHOTO u
MpHOOIIABAIIOTO O0yUeHUe, TPYIHOCTUTE IIPU MPETogaBaHe
B MYJITUKYATYPHH KJIaCHM CTau, MOTPEOHOCTH  OT
HUHTEPKYIATYPHO OOyuYeHHE, BB3MPUITUS M OTHOILIECHHUE KbM
YUEHUIIUTE MUTPAHTH, IPEIU3BUKATEIICTBATA, IIPE] KOUTO ca
W3MPaBEHU YYCHUIIUTE MUTPAHTH, IO3HAHUATA U BBH3TJIEIUTE
Ha YYUTEIUTE 32 MCUXUYHO 3/IpaBe Ha YUYEHUIIUTE MUTPAHTH
U TPENIOKCHUS W TIPENOPBKHA 3a TAXHATA TICHXWYECKa
TOJIKpeTIa.

Te3un KoHIEIUU OsXa OIeparMoHATU3UPAHA Ype3
W3MOJI3BAHETO HA TICUXOMETPUYHH HMHCTPYMEHTH, KOHWTO
OLICHABAT Te3U (HaKTOPHU.

2.3. Xunore3u Ha U3CJIeIBAHETO

B3 ocHOBa Ha menaTa W 3aJaudTe  HA
MICUXOJIOTHYECKOTO H3CIIe[[BaHE OsiXa W3UTHATH HSIKOJIKO
XUMoTe3n. TAXHATa YacTHYHA IOJAPEIACHOCT € CBBbp3aHa C
MOCJICZIOBATETHOCTTa B W3MEPBAHETO Ha 3HAYMMOCTTa Ha
BCEKH OT oceMTe (akTopa, BB3MPHUETH KATO METOIUYecKa
OCHOBa 3a pa3KpuMBaHE Ha TIEPCOHATHUTE OLEHKH Ha
YUUTEIHTE.
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OcHoBHa xunore3a: HUBOTO Ha MyNTHKYJITypHa
KOMIIETEHTHOCT U TO3HaBaHE Ha MPHOOMIABAIUTE MPAKTHKH
OT YYMTEIUTE, KAaKTO M TEXHUTE BB3IPUATHS U OLIEHKHU 3a
IICUXOJIOTMYECKOTO 3[paBe Ha YYEHUIUTE OIPEIEIsT
IICUXOJIOTMYECKaTa IOJAKpena B  O0Opa3oBaHHMETO  Ha
Oexanuute B PerryOmmka ["bprimst.

Xunoreza 1. Ilpenmosmara ce, u4e HuBaTa Ha
MYJTHKYJITYpHAa  KOMIIETEHTHOCT  CpE€J  M3CJEIBaHUTE
yUYUTENH, paboTemu C jAerna OekaHiu, HsiMa aa Obaar
BHCOKH.

Xunoreza 2. B cBoATa NOpakTUKA YUYUTEIUTE LI
M3MONI3BaT CNa00 HIKOM MEXKIYKYATYPHH M HpUOOIIaBaIIM
MPAKTUKHU Ha IPENoaBaHe.

Xunore3za 3. OyakBa ce YYUTEIUTE Aa UMAT TPYAHOCTH
IIPU IPENOJABAHETO B MYJITUKYJITYPHH KJIACHU CTau

Xwumnote3a 4. OuakBa ce y4yuTenuTe, paboTemu ¢ jera
OexxkaHIM, Ja  JEMOHCTpUpaT TojsmMa  HyXKAa  OT
JOMTBIHUTETHO 00yUYEeHHE IO MEXAYKYJITYPHO IPENoiaBaHe

Xunore3a 5. Bp3npueMaHeTo W OTHOLICHHETO Ha
YUUTEIUTE KbM YUYEHHIMTE O€KaHIM ce OyakBa Ja OblaT
MIOJIOXKUTETTHU

Xunore3a 6. 3HaHUATA HA YYHUTEIUTE 32 MCUXUYHOTO
3/lpaBe Ha YYEHULIUTE OEKaHIU ca OTpaHUYEHU

Xumnore3a 7. Yuutenure, paboTeH ¢ YUYEHUIIA OCKaHIIH,
pazbupaTt U OOMHUCTSAT TEXHUTE aKaJEMUIHU MPOOJIEMH

Xunore3a 8. MHTEpechT HAa yduTenss KbM ICUXMUYHOTO
3/IpaBe Ha YYCHHUITUTE OKaHIIU ce 0OYaKBa Ja Ob1e MATbK.

Xunoreza 9. OrT yuuTenuTe ce oOdvakBa Ja Janar
NpernopbKH 32  NOJOOpsBaHE W HachpyaBaHE  Ha
MICUXOJIOTHYECKAaTa MOIKpena 3a yUeHHUIIN OeKaHIIH.
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Xunore3a 10. Ilpeamonarame, 4ye MMa CTaTUCTUYECKU
3HauMMa Bpb3KAa MEXJY MHEHUETO Ha YYUTEIUTE 3a
NCUXWYHOTO 3JpaBe Ha OeXaHUUTEe U  OCTAaHAIUTE
U3CIIE0BATEICKU (baxTopu (KOMIIETEHTHOCT 3a
MYJITHKYJITYPHO  TpenojaBaHe,  MEXKIYKyITYpHH U
npuoOLIaBaly MPAKTHKK Ha MPEnoJaBaHe, TPYJHOCTH IPH
MYJITUKYJITYPHO IPENOAABAHE, HYKIAU OT MEXIYKYJITYpPHO
oOydeHue, I'paMOTHOCT 3a INCUXUYHO 31paBe, BB3MPUITUS
KbM CTyJCHTUTE O€XaHIU, NpeJU3BUKATEICTBaTa, Ipe]
KOUTO Ca M3MPAaBEHHU CTYACHTUTE OEKaHIM, U MCUXUYHOTO
3/IpaBe Ha CTYJIEHTUTE OeXKaHIIH).

Xwunotesza 11. Br3rnenure Ha yYUTENUTE 32 MCUXUYHOTO
3/paBe Ha y4YEHUIUTE OEXKAHIM Ca TOBIUSHU OT TEXHUTE
MPENoAaBaTeNICKA YMEHHSI U 3HAHUSA 32 TAX

Xunoresa 12.0uakBa  ce, ye  aemorpadcKute
XapaKTePUCTHKU Ha YYUTEIUTE [l TMOBJIHUSISAT HA TEXHUTE
BB3NPUATHS U OLEHKU

Xunoresa 13. IlcuxomMeTpuyHUTE ITOKA3aTENN HA CKAJINTE,
NpelHa3HauYeHu 3a U3MEpBaHE Ha [POMEHJIMBUTE B
U3CIIeABAaHETO, UMAT BUCOKU CTOMHOCTH.

Xunote3a 14. M3non3BaHuTe B M3CIEIBAHETO ABTOPCKHU
CKaJIM ca HaJIeXk/1eH UHIUKATOp 32 pa3KpUBaHE Ha ThPCEHUTE
npoMeHInBH. Te3u ckanu ca JONbJIHEHNE KbM U3I0JI3BAaHUTE
B MpakTukata BbOpocHUIM: Ckana 3a MyJITHUKYJITypHa
KoMIeTeHTHOCT Ha yumtens — MCS-14 (Erdem, 2020),
BornpocHuk 3a mcuxuyHO 3ApaBe Ha yuurtens — MHL(,
(Campos et al., 2016, Dias et al. ., 2018) u Bw3rneau 3a
MICUXUYHOTO 3/IpaBe Ha CTyJIEHTUTe OexxaHuu — BbrnpocHuk
3a CWJIHU cTpaHu U TpyaHoctu — SDQ dopmynsap Ha yuurens
(Goodman, 1997).
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OT nemorpadCKuUTE XapakTEPUCTHKH KAaTO 3HAYUM
OPEJUKTOpP C€ OKa3axa caMO IIoJla M Bb3pacTTTa Ha
YUUTEIUTE, 3aTOBAa IPEACTABIME TyK C€aMoO TAXHOTO
IIPUCBHCTBUE.

Ilonu BB3paCT HA YUUTCIIUTEC

Mubike 32%

Henn
68%

- + -
Bbapact 51-60 _Bv3pact 61+  Bpapacr 21-30

Bb3pacr |
41-50

Bb3pacr
31-40

3a yYaCTHHIIUTE B U3CIIEBAHETO € XapaKTEPHO:
1. TIpeobnamaBaT MpeaCTaBUTENNUTE Ha JKEHCKUs mon ( B
peanHa cpea MoBeYeTo 0T PabOTEIINTE ca )KEHH);
2. C pena OeXaHIM c€ aHTaXUpPaT NPUOPUTETHO MIIAAM
yuutenu ( cpeaHaTa Bb3pact e mof 50 roauHmn);
3. IlpeobnanaBaT 3aBBPUIIMIIMTE YYUTEIM C MarkucThbpckKa
oOpa3oBaTeflHa CTEMEH, KOETO € JO0Ka3aTelICTBO 32
npodeCHOHAIHUTE MM KauecTBa M YMEHHUS Ja paboTAT C
Acha,
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4. TloBeyero OT YyUYMTENHWTE C€ AaHTAXHUPAT U3ISIIO
€IMHCTBEHO C paboTaTa ¢ OS)KAHIIUTE;

5. He-mampk e mpomnentsT (31%) Ha paboremure
J0OpPOBOJILIM UM HA BTOPU TPYIOB IOTOBOD;

6. B oOydyenmero Ha OeXaHCKUTE Jela C€ BKJIIOYBAT
MPUOPUTETHO HAYAHU YYUTEIH W TI0-MaJKO YYUTEIHd B
CPEIHO YUUITUIIIE;

7. Paboremure c gemna OexaHLIM MMAT MPeNofaBaTeNCKH
OMUT B pealiHa ydyeOHA cpena, KOETO UM Iomara ja
MIPUJIOXKAT OMKTA CU B HOBAaTa MYJITHKYJITYpHA CPE/a;

8. [lo-romsiMata yacT OT y4UTEIUTE ca 3aro3HaTH ¢ padoTa B
MYJTHKYJITYpHa cpena, HO eaBa 28 % wumar cnenuaneH
oOpa3oBartelneH 1IeH3 3a TOBa;

9. Ilo-romsmata dact ot yuurenutre (65%) Beue ca
MpenojaBaid Ha OeXaHIM B KJIac.

Te3u maHHM MOKasBar, 4e paboTaTa ¢ y4EeHUIM OEKaHIU
M3HCKBA HE CaMO TOJOXKUTEIHU XyMaHHH HaMEpEeHHs, HO U
npodecrnoHaIHN KOMITETCHITMHM, KOWTO Ca peliaBaiy 3a
e(heKTUBHOCTTA Ha camusi 00pa3oBaTeieH MPOoIIeC.

2.4.A3caenBaHu JHIA

N3Bankara Ha U3ClIEIBAHETO CE€ CHCTOM OT 81 yuurtenu
U BB3NHTaTENH, padoremu B cdepara Ha IBPKABHOTO U
YacTHOTO O0pa3oBaHMe, TMpernojaBalld Ha  Pa3IUYHU
akajieMU4Hu HUBa. V300pbT Ha PECTIOHACHTUTE € U3BbPIIEH
C MOMOIITa Ha TEXHUKA 32 CbOMpaHe Ha M3BaJKa, IPHU KOSATO
MOAXOALINTE 32 y4yacTHE B €KCIIepMMEHTa KaHIUJaTh ca
noa0paHu 4Ype3 akKaJeMHYHUTEe U pPAOOTHH KOHTAKTH Ha
W3CIeI0BaTeNsl, U3MOI3BaHN Ca KAKTO JIMYHH CPEIIH, Taka U
couuaiHu Meauu. To3u HauMH Ha MOJ00Op ce OCHOBaBa Ha
HAIMYHUTE YYAaCTHUIM, OTTOBApsIIM Ha KPUTEPUHUTE 3a
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BKJIFOUBaHE/ M3KJIFOYBAHE B IIPOYYBAHETO, 0€3 Ciy4acH u3bop
(Creswell & Creswell, 2022). HegocTaThbKbT Ha TO3H IOAXO
€, ue 3aKII0YCHHUATA OT H3CJICIBAHETO HE Morar ja Obaar
MPUJIOKCHHU 3a IsIaTa MOIMYJIAIUs — B KOHKPETHUS CITy4ai —
KbM BCHYKH YYUTEIM B YaCTHOTO M  JABPIKaBHOTO
obpazoBanne B PenyOmuka ['bprmsa. Tasum TexHuka 3a
B3eMaHe Ha MpoOu obade ce cuMTa 3a MOJXOMASINA 32 [EeTUTE
Ha HACTOSIIOTO M3CJICJBAHE, KOETO MOXE Jla Ce pasriiexkIa
KaTo MIJIOTHO WJIM MPOyYBaTeNHO u3cieasane. [Ipu Obaemu
U3CJICIBAaHUS € BB3MOXHO pa3paboTBaHe U MOn0OpsiBaHE Ha
W3CJICIOBATENICKHUS TIPOTOKOI M JIOIBJIHUTEIHO MPOYyYBaHE
Ha BB3MOXHHM acOIMalMd Ha OOCHKIaHUTE (AKTOPH.
W3uckBaHeTO KbM  PECHOHICHTUTE, OTrOBapsIIM  Ha
YCIIOBHATA 32 Y4YacTHUE B MPOYYBAHETO € Jia ca JIeHCTBAIIH
YUUTEIU C OMUT Ha BCAKO aKaJIEMHUYHO HHUBO, B JBbPKaBHOTO
WM YacTHO oOpa3oBaHue B PenyOiuka ['bpriusi, BbIIpEeKy ue
NPUJIOKCHUTE KPUTEPUM 3a ydyacTHE HE H3KIIOYBAT
YYacTHETO Ha YUWJIHIIHHA JUPEKTOPH, KOUTO B MOMEHTa HE
npernoiaBaT. ['OpHOTO pelieHre € B3€TO B OMHUT 3a ChOUpaHe
Ha OTTOBOPH M MPEMOPHKH OT IMIUPOK JUANA30H OT YUHUTEIH
Y TIpENo/IaBaTe/IM B Pa3IMYHN aKaJeMUYHN 00JIACTH U HHBA.

2.5.lHCcTpYMEHTapHYM 32 CbOMpPaHe HA JaHHHU
VYyacTHULIMTE NOMBIHMXA U3UYEpIIaTeIeH BBIIPOCHUK 32
CaMOOIICHKa C BBIPOCH OT 3aTBOPEH THUI, KAKTO H
3aKJIIOYUTENIEH pa3/iell ¢ OTBOPEHH BbIIpocu. OCBEH NpyruTe
U3MOJM3BAHM  BBIPOCHUIM,  OT  M3CIEAOBaTeNs  ca
MPOEKTUPAHU YETUPH CKajH, ChIVIACYBAaHU ChC CHOTBETHATA
Hay4yHa JIMTEpaTypa, 3a Ja OTroBapsAT Ha LEIUTE Ha
n3cneaBaHero. [Ipunoxenu ca u omie TpU CTaHAAPTU3UPAHU
ckand. Bceuuku ropemocodyeHu ckanmu - cpopmupar  5S-
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CTEIEHHU CKanu Tull JIukepTr. B MHCTpyMEHTa € BKIIIOUEH U
MOCJICTHUST pa3/iesl OT BBIIPOCU OT OTBOPEH THII.

PecnionienTuTe MBpPBOHAYATHO MOMBJIBAT pasjeiia 3a
nemMorpacku M TPYAOBU XapaKTEPUCTHKU. BBIPOCHUKBT
ChIIbPKa JaHHU 3a IOJ, BB3PAacT, HUBO Ha 0Opa3oBaHUE,
Mo3uIMss B 00pa3oBaHUETO, OOI[ CTaX M CIEIUAITHOCT.
OcBeH TOBa B TO3U pa3jiell C€ yKa3Ba Jajld YUYUTEIHUTE ca
ydacTBaJIM B CEMHHapu 3a MYJITHKYJITYpHO OOpa3oBaHME;
Jalyd MUMar BHUCHIE OO0pa3oBaHHE IO MYJITHKYJITYpPHO
oOpa3oBaHHe; Jajdd HMaT OMNUT B MPENOJABaHETO B
MYJTHKYJITYpPEH KJac; Jajld B MOMEHTa HUMaT YYEHULH
OekaHIU B KJIaca ¥ KaKbB € TEXHUT Opoii; KAaKTO U Ha KaKBO
aKaJIeMUYHO HUBO IIPENOJaBAaT B MOMEHTA.

2.5.1. Mynmuxkynmypna KomnemeHmHocm Ha yyumens
(MCS-14, Epoem, 2020 2) Ta3u ckama ce CbCTOH OT 14
NO3MIUHM  OIEHSBAIlM  HHMBOTO HAa  MYJITHUKYJITypHa
KOMIIETEHTHOCT WJIM TOTOBHOCT Ha yuutelns. OTroBopuTe Ha
BBIIPOCHTE CE M3BBPIIBA C MOMOIITA Ha MeTo0alHaTa cKaja
Ha Jlukepr.

25.1.1.Yuumencku npaxmuku Ha UHMEPKYIMYPHO U
npuoowiasauo odyuenue Ta3u ckama e pa3paboTeHa OT
JIOKTOPAHTA 3a HY>KJIUTE HA EMIUPUYHOTO U3CIICABAHE.

2.5.1.2.Ilpeouszsuxkamencmeama nped yuumenume npu
npenooasanemo ¢ MyJImuKyJImypHU K1ACHU cmau

Ta3u ckana cpIIO € MpoeKTUpaHa OT U3CIeN0BaTeNs U
OLICHSIBA MOTEHIMAIHU MPEIN3BUKATEIICTBA, MPE] KOUTO ca
W3IpaBeHU YUYUTEINTE, KOTaTo npenoaaBar B
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MYJTUKYITYPHH KiacoBe. Ta3u ckajla ce cbcron oT 12
MO3UIIHH.

25.1.3.Hyscou om  oOyueHue Ha yuumeiu  no
UHMEPKYIMYPHOMO nPenooasane

YauTtenure caMu IpU3HABAT HYXKAUTE OT 00y4YeHHE 110
MHTEPKYJITYPHO MpENoJaBaHe OIECHEeHU upe3 17 mo3uiuw,
npeaHa3HAueHW OT W3CJIEOBATENs 3a IeNTa U CIIe]] ClIpaBKa
ChC CHOTBETHATA HAay4YHA JIUTEPATypa.

2.5.1.4.Bv3npuamus u omuouwieHue Ha yuyumeaume KoM
YueHuyume Oexcanyu

Bw3npusiTisita ¥ OTHOLICHHETO HA YYHUTEIUTE KbM
YUCHHIIMTE OC)KAHIM BKJIFOYBA 18 MO3MIIMU, KOMTO OLICHSBAT
BB3MICANTE HA YYHTEIMTE OTHOCHO IPHCIIOCOOSIBAHETO HA
YUCHHIIH OC)KAHIIM B TPBLUKOTO YUUIIUIIIS

2.5.2.Bvnpochux 3a zpamomnocmma Ha yuumenume
omnocno menmannomo 3opase (MHLg, Campos u op.,
2016; /uac u op., 2018)

BBIpOCHUKBT 32 TPAMOTHOCTTA HAa YYUTEIUTE OTHOCHO
menTtanHoTo 31paBe (MHLQ) e mpoektupan or Campos et al.
(2016) 3a mema m momudumpan ot Dias et al. (2018) 3a
BB3PACTHHU.

2.5.2.1.Bb32ne0u na yuumenume OmMHOCHO aKademuunume
npeouseuKkameicmea nped cmyoeHmume 0excanuu

Ta3u ckanma OT YeTHpU MO3UIMU PA3IIIeKIa HAKPATKO
BB3IJIEAUTE HA  YUYUTEIUTE OTHOCHO  aKaJEeMUYHUTE
MPEAN3BUKATEIICTBA, MPEJ KOUTO Ca M3MPABEHU CTYJIEHTUTE
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6€)KaHI_[I/I, OTHOBO IMPOCKTHUpPAaHa OT JOKTOpAaHTa 3a LCIMUTC Ha
Mn3CJICABAHCTO.

2.5.2.2.Bbnpochuk 3a CUIHU CMPAHU U MPYOHOCMU —
gopmynsp 3a yuumen (SDQ, I'yoman, 1997)

B'prOCHI/IK’bT 3a CHJIHUTC CTpaHU W TPYAHOCTUTC
(SDQ, Goodman, 1997) e ckama 3a CKPUHHHI Ha
MOBEJICHUETO, KOATO OICHSBA BB3MVICAUTE HA YUUTEIUTE
BBPXY NCUXUYHOTO 3JIpaBe Ha CTyJeHTUTEe Oexanuu. llenrta
Ha Ta3u CKaja € Jla C€ W3MEPH MHEHHUETO Ha YUYUTEls IO
OTHOIIICHHE Ha KOHKPETEH YYCHUK OekaHel], KOUTO YUUTEIST
€ TMIOMOJICH J1a u30epe 0e3NMpUCTPacTHO.

2.5.2.3.1Ipeonosycenuna u npenopvku Ha yuumenu 3a
noooopasane u HACHLPUAGAHE HA NCUXUYHOMO 30pase HA
cmyoenmume Oexncanyu

[Tocnegnara YacT Ha BBIPOCHHMKA BKJIIOYBA IIECT
OTBOPEHH BBIIPOCA, HA KOUTO YYACTHHIUTE MOTAT Ja
OTTOBOPAT CBC COOCTBEHH JyMH. Te ca CBBp3aHH C
MOTEHIMATHY MPEYKH 32 TICHXUYHOTO 3/paBe HA yUCHHIIUTE
OeXaHIIN, KaKTO U C MPEIUI0KEHUS U MPETIOPHKU 3a ACHCTBUE
KbM MOJ00psSIBaHE W HAachpUaBaHE HA ICUXHUYECKOTO 3ApaBe
Ha yYeHUIM OeXaHIIM, KOUTO Morar ja ObaaTr mpujiaraHu Ha
HUBO yUUTEl, TUPEKTOP MM Ch3/IaBalll OJUTHKH U 3aKOHH.

YdYacTHUIUTE ca TPENCTABUTENH HAa aKaJIeMUYHHUTE
cpeau oT npodecuoHaNHaTa cepa Ha U3CIeNOBATENS; CHIIO
Taka € OCBHIIECTBEHAa KOMYHHKAIWsA 4pe3 TOMyJISIpHU
VUUTEIICKA TPYNU B COIUATHUTE Memuu. lloTeHmmamHuTe
PECTIOHIEHTH TOJIyYnXa YBOAHO MMHCMO, B KOETO HAKPATKO ce
MIOCOYBAT IIENUTE U 3aJaYylTe Ha HM3CIEIABAHETO ,,KaK, KaTo
IUI0 BB3PACTHUTE M Jenara OexaHIM Morar Ja IojydaT
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Hai-1o0paTa Bh3MOKHA IICUXOJIOTHYECKA TOJIKpena, 3a Ja ce
yIECHH TIXHOTO akajgeMuyHo oOyuenue. Te Osxa
nH()OPMHPAHH, Y€ YIaCTUETO UM € JIOOPOBOIHO ¥ AHOHUMHO
M 4e MOTaT Jia C€ OTTEIJIAT OT MPOYYBAHETO IO BCSIKO BpEME,
0e3 00siIcCHeHHS. 3aWHTEPECOBAHUTE MOAMUCBAT (GOPMYIISP 32
cbriacue (oTOensi3Baiiku ,,JJa*“ Ha CHOTBETHATA TMO3UIUS) H
MPHUCTHIIBAT KBbM BBIPOCHHUKA, IMOMBIBAHETO My € C
npoabkuTelHOCT 30 MuUHYTH. AHKETHaTta Kaprta Oe
pasmaacHa upe3 enekTpoHHara miargopma Google Forms.
CwpOupaHeTo Ha JaHHU € OCHUIECTBEHO Mpe3 Mepro/ia OT IOHU
2023 r. po asryct 2023 r. Ilpu 3aBbpiiBaHe, y4aCTHUIIUTE
MPOYUTAT TOCHEAHATa CTPaHUIA, KOATO OOsICHSBA TIO-
noapoOHO oOxBaTa Ha H3CIeABaHETO M HWHopMalus 3a
U3cleoBaTeNnsl U KOHTAKTH, B CIIy4ail HA KOMEHTapH WIIHU
BBIIPOCHU WU TIPH JKEJIAHUE 33 OTTETJISIHE OT MPOYYBAHETO.

2.6.CTaTucTH4ecKu MeTOIH

CvOpaHuTe JaHHM ca BBBEACHHM W  KOJUPAHU
cratructudeckn B SPSS. [lomyueHn ca KOJIHYECTBEHU H
KaueCTBEHU  JaHHW, HaNpaBeH €  OINHUCaTelieH W
nHpepeHManeH aHanu3. YecToTHUTe M MPOIEHTHUTE Ha
nemorpadckute ¥ TPO(ECHOHATHUTE XapPaKTEPUCTUKH ca
W3YUCIICHH C JUCKPHUIITUBHA CTATUCTHKA, JIOKATO IMPU BCUIKHU
JIPYTH — OCHOBHHU €JIIGMEHTH pE3YyJTaTH W CTaHJapTH Ce
HaOmromaBar oOTKJIOHEHHMs. (OCBEH TOBa ca HalpaBeHU
(akTOpHHM aHAIHM3M C I JIa Ce M3CJe/Ba BAJTMIHOCTTA Ha
(dakTopHaTa CTPYKTypa Ha CKaJIWTe HA W3CJICIBAHETO.
N30panara METOJOJIOTHSA € TPHHIMITHUAT KOMIIOHCHETCH
aHaJIN3, WJIM C HEPOTHPAHW MOJICIH, WX C OPTOTOHAIHA
porarust Varimax ¢ Hopmanu3saius Ha Kaiizep, B 3aBucumMocT
OT HYXIWUTE Ha Bcaka ckana. OcurypeHu ca u rpaduki.
CBhOTBETCTBHETO HA JAHHHUTE CE OLICHSBA YPE3 U3MOI3BAHETO
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Ha Mmsapkata Ha Kaiizep-Maiiep-OnkuH 3a aJeKBaTHOCT Ha
B3eMaHe Ha mpobu u tect Ha baprier 3a chepuyHOCT XU-
kpanpar (y°). Cnex ToBa 0sXa W3YMCIEHH HMHIEKCUTE HA
Kponbax, 3a na ce oleHHM BBTpEIIHATAa KOHCUCTEHLUS Ha
ckaiuTe. Bp3 OCHOBa Ha rOpHUTE PE3yJITaTH 3a HAJEKIHOCT
U BAJIUIHOCT, JAHHUTE OT M3CIECJBAHETO CAa HM3YHUCIICHHU.
N3cneaBana € HOpMaAJIHOCTTA HAa JaHHUTE C U3I0JI3BAaHETO HA
tecta Ha KomMoropoB — CMHUpPHOB, KOWTO € MOIXOJSI 3a
meBaaka Hag N = 50. Teil Karo [OaHHUTE CleaBaxa
HOpPMAJIHOTO pas3NpezesieHue, cepus OT HemapaMeTpUyHH
KopergauMu Ha Spearman Osxa H3BBPILEHH  MEXIy
U3CJIeIBaHUTE TPOMEHIMBY U MO-CIELUAIHO, CUIHU U CI1a0bu
CTpaHM HU3MepeHus (OLlEHKa Ha ICUXUYHO 3JpaBe Ha
yuyeHHIM OEXaHIM) M BCUYKM JPYrM IPOMEHJIMBU Ha
uscinenBaHero. OcBeH ToBa, a 0s1Xa U3BbPIIEHU cepuu oT 14
MHOXKECTBEHU JIMHEWHU PErpecuH, C MeT HM3MEpeHHs Ha
CUJIHUTE M CJIa0uTe CTpaHM HAa YYCHMLUTE OEeKaHIM KaTo
NPEIUKTOpH (HE3aBUCHUMM TMPOMEHJIMBHU) W OCTAHAIUTE
M3MEpEHUs] Ha U3CJIEeIBAHETO KaTO 3aBUCHUMHU ITPOMEHJIMBH.
Cepus ot HezaBucumu npoou Mann-Whitney U, kakro u H
tecroBe Ha Kruskal-Wallis (¢ kopekmust Ha Bonferroni 3a
MHO>KECTBO CpaBHEHMsI), 32 Jla C€ MPOYYH MOTCHIIUATHUSIT
epekT Ha  geMorpaCKUTE€  XapaKTEPUCTHMKUH  Ha
U3CIIEIBAHETO.

W nakpas, 6-Te OTBOpEHM BBIPOCA Ca aHAIM3UPAHU C
MIOMOILTa HA aHAJIM3 Ha ChABPKAHUETO, d Ype3 KaueCTBEH
METOJl ~ OCHOBHHTE TEMH Ha  OTroBopure  Osixa
KaTeropu3upaHu U rpynupaHu.

2.7. ETnunu Bbnpocu/ npodaemMu
Benuky noTeHIMaMHu y4acTHULM OsXa yBEJJOMEHH, ue
ydacTHeTO UM Ie Obae A0O0poBONHO M aHOHMMHO. He ce
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cbOupa ITu4Ha UHGOPMAIIHS, KOSITO MOKE Jla C€ M3IOJI3BaA 32
UACHTUUIMPAHE HA YYAaCTHULUTE W T€ Morar Jaa ce
OTTETJIAT OT MPOYYBAHETO IO BCAKO Bpeme. CbOpaHuTe
JaHHHU ce CbXpaHiaBaT B JIMYHUA KOMITIOTBP Ha
u3cienoBareNs Moj Maposia U JJAaHHUTE HE Ce CIOJCNAT C
apyru yuna. He ce ouakBa u3ciieIBaHETO Ja MMa HETaTHUBHO
IICUXOJIOTUYECKO  BB3JCHCTBUE  BBPXY  YYaCTHULHUTE.
VYuacTHunuTe HE ca OWIM (U3MYECKH WM MCHXOJIOTUYECKH
HapaHEHW 10 HUKaKbB HAYMH U IIPOYYBAHETO € ABTCHTHYHO.

I'TABA 3. PE3YJITATHU OT ITPOBEAEHOTO
N3CJIEIBAHE

3.1.Jlemorpadckn u npohecHOHATIHU XapPAKTEPUCTHKH
Bewnuku otroBopu 0sixa BaJMIHU U HAMAIIIE JTUTICBAIIH
croitHoctn (N = 81). IIpeobnanaBany € OpoAT Ha KEHUTE
(68%) na BB3pact mMexay 31 u 50 roaunu (obmo 79%).
Enun oT TpuMa yyacTHHIIM MIPUTEKaBa OaKanaBbpCKa CTEEeH
(32%), nokaro MOYTH BCEKM BTOPH YUUTEN € TOIYYUI
Maructbpcka creneH (44%). [Ipubnu3urenHo eaquH Ha BCEKH
TpUMa y4yacTHULIM € 3amecTBanl yuuren (31%); 38% 3aemar
MOCTOSIHHA JITBKHOCT, JOKaTto octaHanute 31% oTroBapsr,
4ye Mo3ulusATa UM € ,Jipyra“, BKIIIOUHMTEIHO pabora Ha
HEBJIHO PabOTHO Bpeme W pabora B yHuBepcuteT. [louTtn
BCEKM BTOPH YYaCTHHK € OWJ Yy4YdUTell B HAYAIHOTO
oOpazoBanue (48%); BCEKHM METH YYACTHHK € TPErojaBajl B
nporumHasusita (22%) u 16% ca npenojaBaiy B rHMHa3aliHa
cTereH. Majka JacT OT U3BajKaTa ca yUYUTeld B TEXHUIECKH
yumnuiia (7%) v npenojaBaTead Ha YHUBEPCUTETCKO HUBO
(6%). VYuurenure ca UManuM pa3IMYHU HUBA Ha
MIPETOIaBaTeNICKU  OINHUT, KAaTO IIOBEYETO YYACTHHULHU ca
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npenogaBayii o 6 g0 15 rogumHum (o6mo  54%).
MHO3MHCTBOTO OT YYUTEJIHUTE Ca y4acTBAJIM B CEMHUHApH 3a
MYJITUKYATYpHO oOpyueHue (54%), a 28% ca momydunu
MarucTbpcka WM JOKTOpPCKa CTEeeH B 00JacTra Ha
MYJITUKYATYPHOTO oOydeHue. [loBeueTo yuyuTenn uMar omnuT
B IIPENOJAaBaHETO Ha MYJITHKYJITypeH Kiac (65%) u mouru
BCEKH BTOPHW YYHTEJ ChOOIIABa, Y€ B MOMEHTA UMa YUCHUIIH
Oexxanm B kimaca cu  (47%). CpenHo Te3u y4dUTENH
chOOIIaBaT, Y€ NEIbT HA YUYCHUIIUTE OCKAHIIM B TCXHHUTE
kinacoBe € 25,4%, ¢ rojasiMo CTaHJApPTHO OTKJIOHEHHE OT
20,8%, THH KaTO MMa royisiMa IPOMEHJIMBOCT HA YUCHUIIUTE
OexxaHiu, kosato € Mexay 3% u 70% ot olmusa pasmep Ha
Kjaca. YUYHUTEIUTE OTYETOXa M IMPENOJaBATEIICKUTE CH
CHenrarTHOCTU. MHOro OT y4YacTHHUIMTE OsiXa yYUTENH IO
anrnuiicku e3uk (35%); npyru 10% ca maremarunu, a 10%
ce 00sBsBAT 32 ,,yuUUTENH".

3.2.Pe3ynraTu OT MpoBepKaTa Ha MOBJAUTHATUTE XUITOTE3H.

Bcnuku IMOJIYUCHHU  PE3YJITaTu ca MpeaACTaBCHU B
JTUCcepTaIlMOHHAaTa pa3paboTka moj (opmaTa Ha TAOJMUIM C
texuusa aHanui. [lopaau ronemusar um o6em B aBTopedepara
ce mpejyIaraT caMmo KpaiHUTe 3aKIIFOYCHHUS.

Xunomesa 1. Ilpeononaza ce, ue Hueama Ha
MYJIMUKYJIMYPHA KOMREMEHMHOCH Ccped U3C/1e08aHume
yuumenu, pabomewu ¢ oeya Oexcanyu, Hama oa 6voam
6UCOKU.

W3Bagkara ot 81 oOydaBamu B CBOWUTE CaMOOIICHKH
MOKa3Ba, Y€ YYUTSIUTE WMAT YyMEpPeHH HHUBA Ha
MYJITHKYJITYpHa KOMIETEHTHOCT, KaTO CPEAHUTE Pe3yiaTaTH
3a 3HaHUATa U MHPOPMUPAHOCTTA ce MoOmkaBar — 6e3 Ja
JOCTUTaT — JO BHCOKO HHUBO Ha KOMIIETEHTHOCT.
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Cnedosamenno nvpeama xunomesa Oeuie NOmMEvpOeHA -
yuumenume uUMam yYMepeHu Huea Ha MYIMUKYIMYPHA
KOMNEmenmHocm.

Xunomesa 2. B ceoama npakmuka yuyumenume uje

u3znonzeam Ccaado MexdcOyKyJImypHu u npuoduiaseauiu
npaKmuKu Ha npenooagane.
Pesynrature mokasBar, ue y4yHMTENIMTE MpWiIarar B TojisiMa
CTeNeH HMHTEPKYJITYPHH M MPUOOIIABAIIM HPAKTUKH, KaTo
CBILEBPEMEHHO CHJIHO MpPErnopbyBaT CTPATErMy 3a TJaJKO
MpoTUYaHe Ha oOpa3oBaTeNHUsl MPOILEC, HO MMO-MaIKO —
yMEpEeHO MpeJjaraT MpPenopbKUTE CH OTHOCHO TMOAXOAH M
TEXHHUKHU 3a pabora mpu ydeHHIM Oexanuu. CieroBaTelHO
Xumote3a 2 HE ce MOTBbPACHA, Thil KaTO yuumenume,
npunazam — 6v8  BUCOKA  CMeNneH  UHMEPKYIMmYpHu U
npuobwasawu 0o6pazosamentu NPaKmuKu.

Xunomesa 3. QOuakea ce yuumenume o0a umam
mpyoHocmu npu NPenooasaHemo 6 MYJIMUKYJImMYyPHU
K1acHu cmau

Koncrararupa ce, ye cpeqHusT Opoil yuacTBally 4ecTo ca
UMalld  TIPEIW3BHKATEICTBA, KOraro  IperojaBaT B
MYITHKYATYpHHU KJacHU ctan. CiemoBarenHo XumoTe3a 3 €
MOTBbPACHA U Yuumenume unumeam 6UcoKd CmeneH Ha
MpyOHOCMU NPU NPEnooasanemo 6 MyImuKyImypHUu KIACHU
cmau,; TOpU KOTraTo TO3M CPEIEH Pe3yJTaT ce MPHUOIMXU JI0
MO-HUCKO, YMEPEHO HHUBO Ha TPEAW3BHKATEICTBA TMPE]
YUUTEIUTE.

Xunomesa 4. Ouaxea ce yuumenume, padbomeuiu ¢ oeua
Oexncanyu, o0a OemoHcmpupam 20AAMA  HyyHcoa Om
00NBIHUMENHO odOyuenue no MENHCOYKYNMYPHO
npenooagane
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Upes cBOUTE CaMOOLCHKHM YYUTEIIUTE IOCOYBAT, 4e
MMaT TIOBHIIIEHU HYXIU OT 00y4YeHHE B pa3inuHu chepu Ha
MEXIYKYJITYpHOTO MpocTpaHcTBO. Taka Xumoreza 4 e
nomevpoena, a yuumeniume pe2UCMpUpam  Hanelcauid
HyJICOa Om  paszeueéane Ha KOMHemeHyuume um  no
UHMEPKYIMYPHO 00yueHue.

Xunomesa 5. Bw3npuemanemo u OmMHOWIEHUEMO HA
yuumenume KbM YUeHUUUmMe OexcaHuyu ce oyvaxea 0a
0v0am nonosxcumennu
Cpennusar pe3ynraT 3a IsulaTa W3BaJKaTa IOKa3Bar, 4e
CHOpE/ YUYUTEIUTE aJanTalusITa Ha yUYEeHUIUTEe OeKaHIU B
TPBIUKUTE YUUIUIIA € crnaba, pe3ynratute npudmmkasar (6e3
Jla JOCTUTaT) CPeHO HUBO Ha KOpeKIus. Bwampustusra Ha
YUUTEIUTE 3a MOJIOKUTEITHOTO TOBEJICHHE Ha YYEHUIIUTE
OekaHIM ca CpeJHH — HUTO BHCOKH, HUTO HHUCKH. Haxpas
BB3NPUATUATA HA YYUTEIUTE 3a TMOJIOKUTETHH Harjacu Ha
BB3PACTHUTE KbM YUYCHHUIIUTE O€XKaHIM CHIIO € Ha CPEIHO
HUBO, KaTO MPOIEHTUTE COYAT, Y€ OOJIIMHCTBOTO KIIOHH KHM
HUCKO HHUBO Ha TOJOXHTEIHN 4yBCTBa (0€3 /1a TO J0CTUTa).
CrnenoBaTennHo XHUIIOTE3a 5 € uacmuyno nomevpoeHa, muli
Kamo 8b3npuemManemo Ha ydumenume U OMHOULEHUEMO KbM
yuenuyume OedcaHyu e YMepeHo, MEbpOeHUe 6ApPHO 34
usmMepenuemo  Ha  6b3NPUAMUAMA  HA  NOJOHCUMETHO
noseoenue Ha Y4eHuyu Oexcanyu, HO aoanmayusma Ha
yuenuyume Oexcanyu ce cuuma 3a HUCKA, A YMepeHume
NONOJCUMENHU  YY8CMBA HA Ydumenu U pooumenu KvM
8bLNPOCHUME YYEeHUYU ce NPOMEHAM KbM He2amueHo.

Xunomesa 6.3nanuama na yuumeiume 3a nCUXUUYHOMO
30])(188 Ha yuenuyume 6eofcauuu ca ocpanuvenu

35



[Io oTHOmIEHHME HA TPaMOTHOCTTAa HA YYACTHHUIUTE 3a
MICUXUYHOTO 37[paBe, YYaCTHUIIUTE B MPOYYBAHETO IMOKA3BAT
BHCOKAa CTEIEH Ha IPAMOTHOCT U Ca ChIVIACHU C MOBEYETO OT
TBypaeHusTa B nozummute (19/30). [outn Bcuuku mo3unuu
MOJTy4aBaT MPABWJIHA OTTOBOPU OT YUUTEIIUTE, U3KIIFOUCHUE
MpaBu €IWHCTBEHO TBBPACHUETO, Y€ ICUXUYHOTO 3]paBe
MOJKE J]a c€ MOoJA00pH, aKO MHAWBH/A TIPABH HEMIO MPHITHO.
[Topanu TOBa Xwumoreza 6 € unenomsvpoena, muvi Kamo
yuumenume He NOKA36AM HUCKO HUBO NO OMHOWEHUE HA
NCUXUYHOMO 30pase, HAnpomus me nokazeam 0oopa
UHGOpMUpaHocm ¢ HAKOU OM Xapakmepucmuxume Hda
NCUXUYHUMeE pa3cmpotcmed U Hno 6bnpocu, CEbP3AHU C
NCUXUYHOMO 30pase.

Xunomesa 1. Yuumenume, padomewu ¢ yueHUUU
oexcanyu, pazoupam u 0OMucIAmM mexHume aKaA0eMuyHu
npoonemu
CpennHusar pe3ynraT 3a U3BaJKaTa OT YYMTEIH IOKa3Ba, e
VUHTEITUTE OICHSIBAT aKaJeMUYHHUTE TIPEIU3BUKATEIICTBA
MpeJl YICHUIIUTe OCKaHIM Ha CPETHO HUBO — HHUTO BHCOKH,
HUTO HUCKH, KaTO TSAXHATa CpPelHAa CTOWHOCT ce JOoOJIMKaBa
(6e3 ma goctMra) 0 BHCOKa CTENCH Ha aKaJIeMUYHU
npenusBukarencrtsa. CrenoarenHo Xwumnoresa [ He e
nomewvpoeHa, Mmuli Kamo yuumenume C4umam, e yueHuyume
bedcanyu cpewyam cpeoHu npeou3BUKAMeNCmed 8 yyunuue,
cnedsa 0a ce omobenexcu, ye mezu npeou3BUKamencmea ca 8
20pHama 2spavuya Ha ymepenume, a meHoeHyuama e 0a ce
000.udHCam 00 NO-8UCOKU HUBA.

Xunomesa 8. Hnmepecvm na yyumena KoM NCUXUYHOMO
30paee Ha yuenuyume 0excanyu ce 04axKea 0a 0v0e MaaIvK

36



3a mpoBepka Ha OCMaTa XHUIOTE3a YYHUTEIUTE Osxa
MMOMOJICHH Jja n30epaT y4eHUK Oekanell ( KOWTO ca MMaju B
Kjaca CH) M Jia OIHIIAT HEroBOTO IICUXUYHO 3/paBe.
Yuurenure 6SIX3 IIOMOJICHHN a T'O0 OLCHAT IO BB3IMOXKHO
Oe3npucTpacTeH HauWH. Pesynrarure 3a nerre M3MEpeHUs Ha
CHJIHUTC CTpaHU U TPYAHOCTUTC MMOCOYBAT, Y€ YUHUTCIUTC Ca
YCTaHOBI/IJ'II/I: CMOIIMOHAJTHUTC CHUMIITOMHU IIpU YUYCHHUIUTC,
npoOJIeMH C TIOBEACHUETO, XHUIIEPAKTUBHOCT, MPOOJIEMH C
BPBCTHUIIMTE W TPOCOIMATHO IOBEICHUE HA CPEIHO WU
HEYTPAJTHO HHUBO; CIICJOBATEIIHO T€ CMSATAT, Y€ YUCHHIIUTE
OcKaHIM  HAMAT U3pa3eHu TICUXUYHH  TPYIHOCTH.
PesynraThT 3a TPOCOIMATHOTO TOBEACHUE € HAai-BHCOK,
JIOKaTO HUBAaTa HA MOBEJCHUYECKU JCHUIUTH U 3aTPyAHCHUS
C BPBCTHHUIIUTE ca Hail-HUCKU. ToBa oka3Ba, ue Xwuroresa 8
€ MOTBBP/ICHA, ThI KAaTO MOBEJACHUETO HAa YYCHUIIUTE HE ©
00yCJI0BEHO OT IPOOJIEMH C IICUXHUYHOTO 3]IPaBE.

Xunomesza 9. Om yuumenume ce ouakea oa odadam
npenopvku  3a  nooobpasame U  HACLPUAGAHE  HA
nCuUXon02u4ecKama nOOKpena 3a y4eHuyu 0edcanyu.

B mrectre oTBOpeHHM BBIIpOCAa HA H3CIEIBAHETO IIO-
MQJKO OT TIOJOBHHATa OT YYUTEIUTE Ca HAIPaBHIN
npeiokeHus.  Cropen  TAX  OCHOBHM — TIPEYKH 32
MIOJIOKUTEITHOTO TICUXUYHO 37[paBe Ha YUCHUIUTE OSKaHITH B
YVUWJIHIIE ca:
>  Ilpeapaschabiy, pacu3bM U JAUCKPUMMHAIMS,
BKJIFOUUTETHO colMaigHa cturma u Topmo3 (11% ot oOmrata
M3BaJIKa)
> Jlunca Ha nmpreMaHe, OTXBBPJISIHE U U30JAIHsl OT APYTUTE
yaenun (11%)
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» MuHanu TpaBMaTUYHU NPEKUBABAHUS U HEOIArOnpusITeH
ycioBus Ha KUBOT (7%)

» TpynHoTO MUHAJIO Ha YYEHHULIUTE O€KaHIU, BKIIOYUTEIIHO
ceMmeiiHaTa cpela W JMIcCaTa Ha CTPYKTypa B CEMEWCTBOTO
(6%)

» TsaIXHOTO HOBO YYWIMINE ¥ TO-IIMPOKATa, MOHSKOTa
BpaxkJ1eOHa, okoJiHa cpena (6%)

> Hanmuwuero Ha e3ukoBa Gapuepa (4%)

> Jlumcara Ha y4yuTeNn M YYEHHK, KOWTO He € OexaHel|
Hernpenayoenenoct (2%) u

» Jlunca Ha eMnaTHs OT yuutenure u apyrute (2%).

Hsaxon ot nelictBusita, KOUTO CaMHUTE yddTenu Ouxa
MOTJIM Ja TpeanpHeMar, 3a JOOpOTO ICHXUYHO 3]IpaBe Ha
YYCHHUIIUTE OCKAHIU ca ¢ MHOTO HUCKA U3PA3CHOCT:
>W3pa3 Ha  CHOPUYACTHOCT U  HAchpyaBaHEe  Ha
HUHTEPKYITYPHOTO pa3OUpaTesCTBO OT CTpaHa Ha YYUTEIU U
YYEHUIH, KOUTO He ca OexanIm (9%)

»HacwpuaBaHe Ha CHTPYAHHUYECTBOTO, M COILMANTHM3AIMATA
MeX 1y BCUUKH ydeHu1u (7%)

> HacwpuaBaHe Ha y4acTHETO W BKIIOYBAHETO HAa YUCHUIU
Oexaniu B oopazoBanue (5%)

» Crynenture O€XaHIM Ja TOJy4YaBaT KOHCYJTAllUd M
CBBETH OT YYHJIHUIICH TICUXOJOT WU CICIUAINCT TI0
MICUXHUYHO 3/1paBe (5%)

> lloakperna Ha ydeHunu OexaHIM M aTMocdepa Ha
npuemane u curypHoct (5%)

> OOydeHre Ha yYUTENHWTE U TMOCellaBaHe Ha CEMUHApHU 3a
MCUXU4HO 37paBe (5%) u
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> VYyeHurnurte OexaHIM TpsOBa na ObIAT TPETUPAHH C
JIOCTOMHCTBO U YBa)K€HUE, KaTo paBHU (2%).

C uen HackpuaBaHe Ha JOOPOTO UM ICHUXUYHO 3paABE
B yueOHa cpe/ia yYMIIMIIETO KaTo LsI0 OU MOTJIO J1a!
> Cpb3aaBa U mpuiiara 00pa3oBaTeHU MPOTrPaMHU, AEHHOCTH
U CEMUHApH 3a YUYCHULIM U YUUTEIHU, KOUTO He ca OexaHIIU
(15%)
>  HacwppuaBa  CBTPYIHHYECTBOTO, MOJKpenara M
CHIIPUYACTHOCTTA KbM yueHHIH Oexxanmu (11%)
> OcwurypsiBa Ha yuyeHHIHTE O€XaHIM TOAKpena OT
kBannunrpanu ncuxoinosu (7%)
> BeoBeme mnpoMeHHW B YUYWIMINETO, Kjaca, ydeOHara
nporpama (5%) u
» CbTpyIHHYECTBO HA YUYWIHIIETO C ABPKaBHH OpraHU U
HETIPABUTEIICTBEHU opranu3anuu (2%).

W3cnenBanute y4YuTeNd MpeiararT — MOJUTHKUA H
MPAKTUKH, KOWTO PEATHO MOTaT Ja ObJaT YCTAaHOBCHH Ha
MOJUTHYECKO/ IbPKABHO HUBO 32 HAChpYaBaHE Ha JJOOPOTO
MICHXWYHO 3]JpaBe HAa YUYCHHUIUTE OCkaHIM B ydeOHATa
cpena.Takusa ca:

» VHCTUTYUMOHAIIHU MpOrpaMu 3a o0ydeHHe, CEMUHApU U
WHUIMATABU 32 T[ICUXWYHO 3/paBeé B KOHTEKCTa Ha
MYJITUKYJITYPHOTO Ch3HAHUE W TIpUEMaHe, 3a YYCHUIH,
ponutenu u yuurenu (11%)

> PenoBHa mnpodecuoHaNHa TOAKpENna M HACOKU OT
TICUXOJIO3H 32 YYCHHUIIM OCKAHIU, HO M 32 TEXHHUTE yUUTEITH
(10%)

> YBenuyaBaHe Ha (DMHAHCOBUTE PECypcH 3a o0pa3oBaHUE U
WHCTUTYIIMOHATHA TToaKpena (2%)
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> Ilpomenu B ydyeOHaTa mporpamMa M y4eOHHTE MaTepuaIn
(2%) cp3maBaHe HAa HOBM aJaNTHPAaHU YYeOHH MaTepUalId H
mporpaMa B TIOJKpena Ha MPUOOIIABAHETO HA BCHYKH
Y4EHUIM B 00pa30BaHUETO U

> ChbTpyIHMYECTBO MEXIy JbpPKaBUTE U TEXHUTE
MOCOJICTBA 3a 00y4yeHue Ha yueHunure Oexanuu (2%) 3a mno-
no0po pa3dupaHe W 3a yCTaHOBsIBAHE Ha 00OPa30BATEIHO
B3aHUMOJICHICTBHUE.

CeBeTUTE H  TPAKTHYECKUTE  HACOKH,  KOHUTO
W3CIeIBAaHUTE JMIAa OWxa Jand Ha YYHTEN, KOWTO
Bb3HaMepsIBa /1a IOEMe MYJITUKYJITYpEH KJiac, ca:
> Jla moBMIIABAT 3HAHUATA CH 32 KyJITypaTa Ha yYCHHIIUTE
OekaHIU U ICUXUIHOTO 31pase (12%)
> Jla ObaaT TrpHKOBHU, MOAKPEISIIA U CHIIPHYACTHU KBM
yueHuiure oexanmu (12%)
> Jla 6baat oTBOpeHU U npuemarnu (9%)

» Jla 6baat TeprienuBu (7%)

> Jla agantupata U MoAM(UUIUPAT ypoLUUTe U y4eOHUTE
Marepuanu  (5%) cmopex HYXIUTE Ha  YUYCHUIIUTE,
Pa3BHBAWKHU CHTPYIHUICCTBO MKy BCHUKH YICHUIIN

> Jla HaOmr0/1aBaT MO-OMUTHU YUYUTENH U J1a ThPCAT TAXHATA
oMot 1 ¢bBeT (5%)

> Jla ce OTHacAT KbM BCHYKH YUYCHUIIM €IHAKBO KAaTO KbM
paBHU, Ja HsAMa pa3IMYHO OTHOIIEHHE KbM YUYCHHIIUTE
oexxaniy (2%) u

> Jla ce ocurypu mudepenuupano odyuenue (2%). Hakpas
YUUTENUTE Jagoxa oOIIM TPEernophbKH KaK YUCHHUIIUTE
OekaHId  Ja  MOody4yaT  BB3MOXKHO  Hail-mobpata
MICUXOJIOTHYECKa TMOJAKpena 3a YIJECHABAHE Ha TAXHOTO
obyuenue. Te ca:
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> Hanuuuero Ha yYHJIMIIHYA U 00pa30BaTENIHU NICUXOJIO3HU 32
KOHCYJITallMM M CECHMH Ha pAa3MOJOKEHUE Ha YYEHUIUTE
OexaHLlM, B yYWIMIIATa WIA U3BBH TIX, € MOAYEPTAHO OT
CPaBHUTEJIHO T'OJISIM NPOLEHT OoT yuurenute (16%)

> Hanuunero Ha moOMOL] OT TMOAXOASIIN, OT3UBYMBHU
yuutenn (5%), KOMTO OCBEH 3HAaHUS M YyMEHHsS ca H
CBIIPUYACTHU

> Yuurenurte TpsAOBa Ja HAChpUaBaT YUCHUIUTE OCKaHIIH
na 00CchXKAAT cBOUTE MpobiaemMu u TpyaHocTu (4%)

> Ilcuxomornyeckara MoOAKpena B YUYHJIHUIIE TpsOBa na ce
CTpEMHU Ja BKJIIOUBA YUCHHUIIUTE O€KaHIU B 00Pa30BAHUETO U
o0miecTBoTO (2%) 1

> VYvuenunure OexaHIM TpsAOBa Ja TOJNy4daT pPaAYIIHO
MoCpenaHe M Ja HMaT I[OJIOKUTEITHO OTHOIIEHHE KbM
yumuieTo (2%).

Xunomesa 10. IIpeononazame, ue uma cmamucmuuecku
3HAUUMA 6PB3KA Melc0y MHEHUEmO Ha yyumenume 3a
RCUXUYHOMO 30pase Ha Oexcanyume u OCHMAHATIUME
uszcnedosamencku  gakmopu - (KomnemeHmuocm  3a
MYTMUKYIMYPHO  NPEenooasane, MexicOyKyimypHu u
npuoodwiasauwyu NPAKMUKU Ha npenooasane, mpyoHocmu
npu  MYImMuKyImypHo  npenooasame,  Hy#cou - om
MENHCOYKYNIMYPHO O00yYeHUue, 2pamomHOCH 3G HCUXUUHO
30page, 6v3NpuAMUA KbM CcmyOenmume  0exdcanuyu,
npeou3suxkamencmeama, nped Koumo ca U3INPAGEHU
cmyoenmume 0excanuyu, U HNCUXUYHOmMO 30pase Ha
cmyoenmume 0exncanyu).

Xumote3a 10 e nomewvpoena wacmuyno mwvii Kamo 00
201AMa CMenex Yuumenckume 6v321e0u 3d NCUXUYHOMO
30pase (CuiHu cmpawu u mMpyoHocmu) Ha OedcaHyume ca
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3HAUUMENHO  C6bP3aHU He ¢ 6CUYKU hakmopu Ha
uscneosanemo(OT X KBaapaT Bpb3KaTra) A HMEHHO, JI0KaTo
cujiaTa Ha AHTHCOLMAIHOTO IMOBEJACHHE C€  OTHacs
MOJIOKUTETHO € TOYTH BCHYKM  HM3MEpEHHUsATa Ha
MPOYYBAHETO, IO-MAJKO 3HAYUMH BpPB3KH Ca HaMEpEHH
MeXIy (axkTopure Ha OOYYEHMETO M 3aTpyIHEHHMATa Ha
yueHHKa OekaHell, a UMEHHO BPB3Ka C XUIIEPAKTUBHOCTTA ,
eMOIIMOHATHUTE CHMITOMH, IpPOOJIEMH C BPBHCTHHLUTE H
po0JIeMH ¢ TIOBEICHHUETO.

Xunomesa 11. Bw3eneoume na yyumenume 3a
HCUXUYHOMO 30pase Ha yueHUuume Oexcanyu ca
ROGNUAHU OM mMeXHUme NnPenooasamencKu yYMeHUus u
3HaHUA 3a MAx
3a wu3cneIBaHe HA  eAMHAJECETaTa  M3CIe0BaTeNCKa
XHIIOTE3a, € U3BBPILICHA CEPHs OT 5 MHOXKECTBEHU JIMHEHHU
perpecun ¢ TETTe M3MEPEHHsl Ha MCHUXMYHOTO 37paBe Ha
ydeHuIUTe OCKaHIM (CHJIHM CTPaHU W TPYAHOCTH) Karto
MocJIeIoBaTeIHa BpPb3Ka HA 3aBHCUMHUTE IPOMEHIIMBUA U
BCHYKH JIPYTH U3MEPEHHUS Ha M3CIICABAHETO C HE3aBUCHMHTE,
MIPOTHO3HU MPOMEHJIMBH. BCHYKM MOZENH ca CTaTUCTHYECKU
3HaunMHu U o0scHaBaT 32,7% mo 61,3% na mabirojgaBaHata
mucnepcus Ha Mogena (R?).

Tabmuma 1. Pesynrature or kopenammsta Ha CnmpMaH MeXIy CHJIHHTE CTpaHH Ha
OexaHIHTE ¥ 3aTPyJHCHHUSTA C OCTAHAINTE NU3MEPEHHS

Emonuonanuun TIpo6nemu ¢ Xunepaktus TIpodnem TTpocoun
CHUMIITOMH TIOBCACHUECTO HOCT uc aTHO
BPBCTHHIT TIOBC/ICHU
" e

MyntukynarypHa

KOMIIETEHTHOCT Ha yYHUTEIIA:

OcBh3HATOCT

131

-.019

.188

.052

.221*

MynTukynTypHa

KOMIIETEHTHOCT Ha yYHUTEIIA:

Ymenne

.226*

-.165

.287**

.267*

A413%*

MynTukynTypHa

KOMIIETCHTHOCT Ha YUHUTEIIA:

.253*

-.256*

.240%

.206

.396**
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3Hanus

VY4YUTENCKU NPAKTUKU:

.183 -.138 .257* .219 .388**
HTCPKYJITYPHU
YauTencku NpaKkTHKN: 137 182 202 179 3ap%*
BxiouBane
YauTencku NpaKkTHKN:
[penopbunTeIHA TOAXOTH/ .251* -.131 .265* 272% 409**
TEXHHUKH
I[IpenonaBaTencKu NPaKTHKH: 103 037 150 137 306%*
[IpenopbYHTENHH CTpaTeTHu
IIpenusBukarencTsa mnpex
YUUTENUTE B MYITUKYITYpPHU .167 .219* -.012 129 .033
KJIaCHH CTaH
Hyxau ot 00yuenue Ha
YUUTENHU 110 UHTEPKYITYpPHO A430** .036 224> A415%* | 401%*
o0yueHue
Bb3npusitus n Hariacu Ha
yaurenute: [IpucnocodsBane .202 .030 .304** 201%* | 324%*

B I'PBLKOTO YUHIIHIIE

Bw3npustys u Harnacu Ha
yuntenute: IosnoxuTeaHo A480** .078 .548** 522%* | BAT**
HOBE/ICHHUC/XapAKTEPUCTHKHI

B’b3HpI/IHTI/I$I 1 Harjacu Ha

yaurenute: [lomoxurensn .092 -.213 .145 .153 .395**
4yBCTBA

I'pamotrocT Ha yuntenute 084 -.156 .082 022 226*
10 TIICHXUYHO 3/IpaBe

MHenust Ha yauTenuTe

OTHOCHO aKaNICMITIHITE 468 054 A419%* | 365%* | 55%*

MpeIM3BUKATENICTBA HA
YUEHHIUTE OeKaHIH
** p<0,01. *. p <0,05.

CHITHM CTpaHU M TPYTHOCTH

ToBa noka3Ba, ye Xumnote3a 11 € 4aCTUYHO MOTBBPACHA, THI
KaTo BB3MJIEAUTE HA YUYUTEIUTE OTHOCHO IICUXUYHOTO 3paBe
Ha yYeHUIUTEe OeKaHIU € 3HAYUTEIIHO MOBIUSHO OT 5 oT 14-
T€ APYyTH INPOMEHJIMBU HAa M3CIECJBAHETO — HO HE U OT
ocraHanure 9 npomennuBu. Ilo-koHKpeTHO, HabIIOAEHUATA
Ha YUYUTEJINTE 3a MOJIO)KUTEIHOTO MOBEACHUE HAa YUYEHULIUTE
OekaHIM TporHo3upa 4 OT 5 M3MepeHUs Ha TCUXHYHOTO
3[paBe Ha Yy4YeHUIUTEe (BCHYKH OCBEH MpoOIeMH C
MOBE/ICHUETO);  aKaJIeMUYHUTE MpeAU3BUKATEICTBA  Ha
yuyeHHIIUTe OeXaHIM MPOTHO3UpPaHU 3 OT 5 u3MepeHHs
(eMOIOHATTHM CHMITTOMH, XHUIIEPAKTHBHOCT, MPOCOIHATHO
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IIOBE/ICHUE); IOJIOKUTEITHOTO OTHOIIEHHWE Ha BbB3PACTHUTE
KbM yUYEHHLIHTE OeKaHLU MPEIBUACHU B 2 OT 5 U3MEpeHUs
(eMOIIMOHATHM ~ CHMIITOMH,  TOBEICHHE  IPOOJIEMH);
IIPEJU3BUKATEIICTBATA HA YUYUTEIUTE B MYJITUKYJITYpHUS
KJIaC CBIIO ca MPEABUIACHH 2 OT 5 m3MepeHus (mpodiieMu
[IOBEJICHUETO, IPOCOLMATIHO IIOBEJICHHME); W Hakpas ca
NPEIBUICHU HYXIUTE OT OOydYyeHHe Ha Yy4YuTenu 3a
MYJTHKYJATYPHO IpernojaBaHe camMo 1 oT 5 wusMepeHus
(mpobnemu ¢ BpbcTHULUTE). [IpOMEHIMBUTE HA OCTAHAIMTE
9 um3cnenBaHMs HE ca MMajM 3HAYUTEIHO BIIUMSHHE BBPXY
MICUXWYHOTO 3paBe Ha YUCHUIUTE OCKaHIM (M3MEpEHHs Ha
CHJIHU CTPaHU WU TPYAHOCTH), KAKTO € JOKJIaJBAaHO OT
YUUTEIIUTE.

Xunomesza 12. Quakea ce, ue Oemozpaghckume
XapaKkmepucmuku Ha yuumenume 04 RNOGIUAAM HA
mexHume 6b3NPUAMUA U OUEHKU

Xwunore3a 12 e gokazaHa, ocoO€HO 3a IOJI, CTENEH Ha
oOpa3oBaHHMe, y4yacTHE B CEMHHApPH 33 MYJITHKYJITYpHO
o0yuyeHHe, CTaX U B [T0-MaJIKa CTEIEeH, MO3UIHs B cUcTeMaTa
Ha 00pa30BaHUETO, MPUTEKAHNE Ha MAarKCThPCKa/ JOKTOPCKa
CTENlEH M0 MYJITUKYJITypHO 0Opa3oBaHHe, HalUyhe Ha
Y4YEHHUIIM OeKaHIM B Kjac, TEKyIlO akaJAeMMYHO HHMBO Ha
npenojaBaHe W Bb3pacT. Haii-Bedye MOIBT M CTENEHTa Ha
oOpa3oBaHMe Ha YYWUTEIMTE IMPEACTaBISBAT  BaXHU
JETEPMUHAHTH HA U3CJIEBAHUTE NIPOMEHIINBHU, OTHACSILHU CE
70 BB3MNPUATUATA HA YUYUTENIUTE 32 YUYEHULUTE OexaHIU U
TAXHOTO MICUXUYHO 31IpaBe, MIOBEJICHNUETO U
XapakTepUCTHUKUTE  HAa  YYEHHLIUTE  WIM  TAXHaTa
KOMIIETEHTHOCT W MNPAaKTUKM B  MYJITHKYJITYPHOTO
obpaszoBanwue. [ToabT u 00pazoBaHneTo ca 0OXBaHATH OT 12
or 19 wu3MepeHMsi BceKM. Y4YacTUETO B MYJTUKYJITYPHH
ceMHHapu € Ha BTopo mscTo ¢ 10/19 uzmepenus, nocieaBaHo
oT oOmmMTe TOAMHU TPYAOB CTaX Ha yuutenure ¢ 9/19
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CTATHUCTUYECKH 3HAUUTENHU u3MepeHus. llo-manko e
BIMSHHETO Ha MO3MIMATa B oOpazoBanueto (6/19 pazmepn),
MIPUTEKABAHETO HA MArUCThPCKA WM JIOKTOPCKA CTEIEH IO
MYJITHKYITYpHO oOydeHue (u3mepenus 4/19), cryaeHTH
Oocxxanim B kimac (3/19), Tekymo akaJeMHUYHO HUBO Ha
npenoxaBane (2/19) m BB3pact (2/19). Karo mso camo
ONMMUTHT B TPEMOJABAHETO Ha MYJITHKYITYpPEH Kiac Oerre
eIMHCTBEHATA nemorpadckal npodecruoHaTHa
XapaKTePUCTHKA KOSTO HAMA 3HAYMM e(eKT BbPXY HUKOS OT
n3cienanute nmpomeriaueu (0/19).

Xunomesa 13. Ilcuxomempuunume nokazamenu Ha
cKanume,npeOHA3HAYeHU 3a UIMeP8ane Ha NPOMeHIUsUme
6 U3C1e06AHEMO, UMAM GUCOKU CIOUHOCHU.

[IpenBapuTenHa oneHKa Ha MCUXOMETPUYHHUTE CBOMCTBA
Ha IPOSKTUPAHHUTE OT M3CJICOBATENS CKAIH € MPEATNPUETH, B
CHOTBETCTBUE C LIENUTE M 3a7aunTe Ha u3ciensaneto. Ilo-
KOHKPETHO, BaJWJHOCTTa HA CTPYKTypara € OIleHEHa C
MOMOIITa Ha OCHOBEH KOMIIOHEHT — (aKTOp — aHaIH3H,
JIOKaTO BBTPEIIHATA TIOCIEAOBATEIHOCT € W3CIe/IBaHa C
nomorira Ha koedunuenra Ha Cronbach. Beuuku momenu Ha
(akTOpeH aHalu3 TIOKa3BaT aJeKBaTHO CHOTBETCTBHUE HA
JaHHHUTE, OKaTo (paKTopHATa CTPYKTypa € MOTBBpPJEHA 3a
BCUYKM CKQJIM, BCHYKH OPHTHHAIHH CIIEMEHTH Osxa
3ama3eHu 0e3 3aryba Ha JaHHU. C M3KIIOYEHHE Ha KBJETO €
nmocodyeHo. Karto 1su10, caMo OMHUTHT B MPENOJaBaHETO Ha
MyITUKYITYpeH Kjlac € eIWHCTBeHaTa Jemorpadcka
/mpodecuoHaTHa XapaKTepUCTHUKA, KOSATO HSAMa 3HAUYUTENICH
edeKT BbpXYy HUTO €/IHa OT MPOMEHJIMBUTE HA U3CIEABAHETO
.CnenoBarenno  xunomesza 13 e nomewvpoena u
npoekmupanume 3a yeaume Ha U3CIE08AHEMO CKAU, Cd
NOKA3ANU  HAOEHCOHU  Npeosapumentu  NCUXoMempudHu
ceoticmeaa.
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Xunomesa 14. HU3nonzeanume ¢ u3cieoeanemo
A8MOPCKU CKANU CA HAOEHCOEeH UHOUKAMOP 34 PA3KPUGAHE
HA MbpceHune NPOMEHIUGH.

[IcuxoMeTprUYHUTE CBOWCTBA HA TPUTE H3MOJI3BAHU
CTaHJIAPTU3UPAHU CKAJIM B M3CJIEABAHETO Ca OLIEHECHH 4Ype3
M3TO0JI3BAaHETO Ha KOMIIOHEHTHU aHAIM3U U KOS(DUIIMEHTH 3a
BbTpEIIHA  MOCJIENOBATENHOCT  (HaAekaHOCT). Bceuuku
HM3YMCIICHN MOJIENIM IMOKa3Bally aAcKBaTHO CHOTBETCTBHE Ha
JaHHUTE W (AKTOPHUTE CTPYKTYpU ca TIOTBBPACHU C
u3BecTHa 3aryba Ha gaHHU. Xunomeza 14 covwo e
nomewvpoeHa, Mmuli Kamo U3NOoNA36aHume CMaHOAPMUUPAHU
CKanu NoOKAa3eam adeKeamuu NCUXOMEMPUHUHU CBOUCEA,
CNeyuanHo  CMpYKmypHa — 6AIUOHOCM U 8bMpeulHa
Nnocne008amenrHocm, ¢ Maiko OmKIOHEHUe.

O000nIeHns 1 U3BOIH

Hacrosimoro wu3cieaBane mnpoydyBa NPEHNOPBKUTE HIIH
HAaCOKHUTE 3a IICHUXOJOTMYEecKaTra NOJAKpena Ha YYEHULHU
Oexxanm B ['bpruus, mpe3 moryiegqa Ha 81 yuutenud OT
pa3nIMYHU aKaJeMHYHU HHBa Ha oOpa3oBaTellHATa CHCTEMA.
Cpio Taka OIICHSBAa Bpb3KAaTa MEXAY BB3MVICIUTE Ha
YUUTEINUTE 32 ICUXUYHOTO 3/IpaBe Ha YUCHULIUTE O€KaHIU U
BCHUKH OCTaHaJIu JPyTrd TPOMEHIIMBH Ha H3CIEIABAHETO;
noTeHnuamHus aemorpadcku edekr u mpodecHoHATHUTE
XapaKTEPUCTUKA Ha M3CICABAHUTE TPOMEHJIMBH, KAKTO H
MOJIyyaBaHE Ha MPEAJIOKEHHS U MPENOPbKU OT YUUTEIIUTE 32
nmoAoOpsiBaHE M HachpyaBaHE Ha IICUXWYHOTO 3/paBe Ha
ydeHUIUTe OekaHIu. HIKOM OT OCHOBHUTE 3aKIIOUEHUS] OT
U3CIIEIBAHETO Cca CIIeTHUTE:

1. Kamo wyano, Hueomo Ha  MYIMUKYIMYPHA
0C8e00MeHOCm Ha yyumenume U KOMNEeMmeHmHOCmma 8
3HaHuama e  ymepeHna 00 BUCOKA, ookamo
KOMNEemenmHOCmma 3a MYJMUKYIMypHU YMeHUs ce OKA36d
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YMepeHa - yuumenume umam ymepeHu 00 6UCOKU HUBA HA
MYIMUKYIMYPHA KOMAEMEHMHOCM.

2. Yuumenume umam ucoko HUBO KAKMO  HA
UHMEPKYIMYPHU, MaKa U HA Npuodyasawyu npakmuku 6
cgoume KiAcHu cmau. YUUTEIUTE MPEHOpPbYBAT KOHKPETHU
MOJIXOM U TEXHUKH 3a MPENoJaBaHe Ha YUYCHHUIIM OeKaHIH,
KOUTO BKJIFOYBAT, [0 PEJ Ha BAXKHOCT: MOBEUEC pPa3sICHEHHUS
[0 BpeMe Ha YpOKa, MOBHIIIABaHE HA CAMOYYBCTBHETO Ha
YUCHUIUTE, IMOBUIIABAHC y‘-Ie6HOTO BpEMC B IPUCMHUTC
KJIacoBe, IMO-BHCOKA CHH3XOJMTEIHOCT Ha YYUTEIHTE U
'bBKABOCT, OIPOCTSIBAHE HA 3a/IaUMTE U OT/IC/IAHE Ha IOBEYEC
BpeMe 3a YYCHHIMTE Ja W3MBJIHABAT 3amaud. Jlpyru
MPernopbhUYaHd CTPATErHH, HACOYCHH KbM O€3MpOOIIEMHOTO
o0ydYeHHe Ha yYCHHUIIMTE OEXaHIM ca 3aCHJICHO y4acTHe Ha
VYCHHIIUTE B MPOEKTH, KaKTO M JAudepeHupano oOydeHue,
KOOIEPaTUBHO 00YYEHHUE U EPCOHATN3UPAHO O0YUEHHE.

3. Yuumenume ce cvenacsisam, ue uecmo ce convckeam c
npedu36ul<ameﬂcm6a, Kozamo npenodaeam 6
MYTIMUKYIMYPHU KIACHU cmau. Hsxou oT
MPEIU3BUKATEIICTBATA Ca CIEJAHUTE, TIO pPel Ha BaXKHOCT:
HUCKO HHMBO Ha TPaMOTHOCT M KYJITYPHO pa3HOOOpa3ue Ha
YUCHHIIUTE;  €3MKOBH  pa3JInyMsi, KOWTO  Cb3JaBaT
KOMYHHUKAI[MOHHA Oapuepa; CHOpaJdveH XapakTep Ha
NPEIUIIHOTO O00pa3oBaHME Ha YUYCHUIIUTEC OCKaHIM,
amanTanysTa WM o0oraTsBaHe Ha ~ Marepuald  3a
3aJJ0OBOJIIBAHE HA HYXKIWTE Ha CTyJICHTHTE OCKaHIIW,
TOJICMUAT 6pOI\/JI YUCHUIUM B KJIaC; JIMIICaTa Ha KOMYHUKalHUA
ChC CeMeiCTBaTa Ha YYCHUIIUTE OCKAHIM; W aJalTHPAHETO
Ha METOJIUTE Ha O0y4YeHHe 3a 3aJ0BOJISIBAHE HA HYXKIUTE Ha
yUeHHIIUTE OCKAHITH.

4. Yuumenume, npusHasam GUCOKUME CU HYICOU OM
UHMEpPKYIMYPHO ~ 0OyueHue B  CIEAHUTE  OOJACTHU:
MYJITHKYJITYPHU METOJIM Ha MpernoaBaHe B Kiiac; e(heKTHBHU
MOJIXOM 3a TPENoaBaHe M WHTEPKYJITypHA KOMYHUKAIIUS;
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MPEIU3BUKATEIIHO TOBEJICHUE M COIMAJHa HMHTETpalus Ha
yUYeHHIUTEe OCKaHIM; COLMATHO B3aUMOACHCTBHE U
yIpaBJIeHUE HA €3MKOBOTO MHOTO00pas3ue B MYJITUKYJITYpPEH
KJac; TudepeHnupaHo o0ydeHne; COMUOKYITYPEH MTPOU3X0.]
Ha YYCHUIUTE OCKaHIM; MPUHIMIIN HA HHTEPKYJITYpPHOTO
o0pa3oBaHue; Pa3BUTHE HAa MHTEPKYITYPHH I€1arOTHYECKH
U TICUXOJIOTHYECKH YMEHUS; NpWIaraHe Ha aJTCpPHATHBHH
NOJAXOOM Ha OOydYeHHWe; M KOTHUTHBHU pa3n4us NpU
YUEHHIIM C Pa3IMUYCH KyITypeH MPOU3XO/I.

5. Kamo yano évsnpusmuama na yyumenume 3a y4yeHUyu
bedlcanyu ca ymepeHu, 0COOEHO NO OMHOUlEHUe Ha
HAOIOOEHUAMA 34 NOJOJHCUMENHU YieHuYecKu nosedenus. B
CBIIIOTO BPEME IMPHUCIIOCOOSIBAHETO HA YUCHUIIUTE OCKaHIIH
Ce cYyMTa 3a HHCKO, JIOKaTO BB3NPHATHUATA HA YUUTEIIUTE 3a
MOJIOKUTEITHATE HArjacl Ha POJUTEIUTE W OCTAHAINUTE
YUYCHUIM, HEe OSKaHIIM, KbM YUCHUIIUTE OCKaHIM € YMEPEHO
710 HUCKO.

6. VYuumenume nokaszeam eucoka epamomuHocm 8
obracmma Ha NCUXUYHOMO 30pase Ha yyeHuyume Oexcanyu
u MHO20 000pa  uH@opmupaHocm 3a  HAKOU ~ OmM
Xapakmepucmuxume HA NCUXUYHUME PA3CMPOUCMEd U
npobiemume ¢ NCUXUYHOMO 30page. YUUTEIUTE OTTOBAPST
MIPAaBUJITHO HA TIOYTH BCHYKH 33/1a4M 32 OIEHKA HA 3HAHUATA,
KaTo €JMHCTBEHOTO TPEIIHO BSPBAHE €, Y€ YYacTHUETO B
NPUATHU JIEHHOCTH MOXKE J1a TIOJ00pH TICHXHYHOTO 3/IpaBe
Ha YYEHUILUTE.

7. Yuumenume cmamam, ue yuenuyume OexcaHyu ca
U3NpaeeHu  npeo  YMepPeHo  HU60 HA  3ampYOHEHUs.
[IpoGnemMbT, 3a KOHTO YYHTENUTE Ce€ CchIylacuxa €, 4e
yueHHIuTe OeXaHIM He Morar jaa oOIIyBaT €(EeKTUBHO C
VUUTENIM W TPBIKA BPBCTHHUIM, TOpaaW JIUIcCAaTa Ha
NPAaKTUYECKH TIO3HAHUS 1O TpbUKM e3uk. Hsama apyru
BHCOKO OILIEHEHH MPEIN3BUKATEIICTBA.
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8. Ilo oTHOlEHME Ha BB3OPUATHUATA 33 ICUXMUYHOTO
3/IpaBe Ha OeXaHIUTE YYEHULM, YUYUTEIUTEe KOHCTATUpaT, ye
yUeHHIIUTE OEXaHIM HIMAT OCOOCHM 3aTPyIHEHHS U
€MOLMOHAIHA CUMIITOMH, MpoOJIeMH C IOBEJIEHHETO,
XHUIIEPAKTUBHOCT, MPOOJIEMH C BPBCTHUIUTE CH, HHUTO ca
IPOSBABAIM  IO-BUCOKO OT YMEPEHOTO IPOCOLUAIHO
NOBE/ICHHE. |'OpHUTE U3MEPEHUsT HE Ca HUTO BHUCOKH, HUTO
HUCKHM; IIPOCOLMAIHOTO IIOBEAECHUE € Hal-BUCOKO, a
MOBEJICHUETO U MPOOJIEMUTE C BPbCTHUIIMTE Ca HA-HUCKH.

9. OTHOCHO  HpENnopbKUTE HAa  Y4YUTEIMTE  3a
YCBbBBpPUIEHCTBAHE W Hail-Beye  HachbpyaBaHE  Ha
IICUXOJIOTUYECKA TOAKpPEeNa Ha yuyeHHIHUTe OeXaHLU BakKHU
MIPEUKH 3a MOJIO)KUTEITHOTO MICUXUYHO 3/IpaBe HAa yUEHULUTE
OeXaHLIM B YUYMJIMILE ca: Mperpa3ChIblid, pPacU3bM MU
JUCKPUMHHALINS, BKJIOYUTEIHO COLMAIHA CTUTMA U TOPMO3;
JMICa Ha MpHEMaHe, OTXBBPJSHE M H30JIALMs OT JIPYTUTe
YYEHULIM; MHUHAJIM  TPaBMaTUYHU  TPEKUBABAHUA U
HEeOJaronpusATHU YCIOBUS HA )KMBOT B MUHAJIOTO; NPOU3XO]]
Ha y4YeHUIUTEe OeKaHIM, BKIIOYUTEIHO CeMEWHa cpeaa U
JUICa Ha CEMEWHa CTPYKTypa; HOBaTa YUYWIMIIHA Cpela U
MOHSIKOTa BpaxaeOHaTa coLUalHa Ccpela; e3uKoBaTa
Oapuepa; ¥ Hakpas JIMIIcaTa Ha ChIIPUYACTHOCT OT YYUTEIH U
YYEHHUIIH, KOUTO He ca OeKaHLIH.

10. Yuumenume npenopvusam oOeticmeus, Koumo me
Mozam npeonpuemam 3a HACLPUABaHe HA NOLONCUMETHOMO
NCUXUYHO 30pase Ha yuenuyume Oedcanyu 6 yuunuuye.
OCHOBHHMTE UM MNPEAJIOKEHUS Ca YUUTEIUTE U yUEHUIUTE
HeOexaHIM Jna ObJaT eMImaTHYHH M Ja HachpyaBar
pa3bupaHeTo Ha CBOMTE KYJITypH; 3a HachbpyaBaHE Ha
BBTPEIIHOKIIACOBO CBHTPYAHUYECTBO M COLMAIM3ALMS  3a
BCUYKM YyYEHUIM; W 32 HacbpyaBaHe ydYacTHETO U
BKJIIOYBAHETO Ha YyuyeHHMKa Oexanen. CaMuTe y4duTeId
MPU3HABAT Y€ UM € HeOOXOAMMO OOyuYeHHWEe W CEMUHApH IO
NCUXWYHO 37paBe; ye TpsAOBa Ja HakapaT Y4YCHHIIUTE
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OCKaHIM J]a Ce YyBCTBAaT B 0O€30MAaCHOCT W TIPUETH; U B
KpaifHa cMmeTka jga ObJaT TpPEeTHpPaHH C JOCTOWHCTBO U
yBa)KCHHE, KaTO PaBHHU.

11. Vuumenume npeonacam peduya oeilicmeus, KOUmMo
VUUTUWEMO He CaMo Modce 0d npeonpueme 3a HACbpYasaue
Ha NONOJNCUMETHOMO NCUXUYHO 30page HA  ydeHuyume
bexcanyu 6 yueOHa cpeoa. Hal-BaXXHOTO OT TIX €
CH3/IaBaHETO W TPUJIAraHEeTO Ha 00pa30BaTEIHU IMPOTPaMHU,
JCHHOCTH W CEMUHApU, HACOYEHU KBbM YUHUTEIHUTE H
YUCHHIIUTE  HEOCIKAHIIH. Jlpyru  mpenopbKu ca
HAChPYABAHETO HAa CBHTPYAHHYECTBOTO, IIOAKpEraTa u
CBIIPUYACTHOCTTA;  OCUTYpsSIBAHE HA  BBTPCYUMIIHIIHA
MOJKpena OT KBATH(DHIIMPAHU TICUXOJIO03HM, TPOMEHU B
YUYWIAIIETO W B ydeOHaTa mporpama; TIpOMsHa B
©KCHEBHUTE  TMPaBWIA; OINPOCTABAaHE HA  YPOIIHTE;
JOM'BIHUTEITHH YacoBe M0 (U3NIECKO BH3MUTAHUE U €3UKOBO
oOydeHue; yJacTue, 3aeHO C APYTH YYCHUIIM U yUUTEIH, B
UHTEPKYJITYPHH JCHHOCTH.

12. YVuumenume cvwo oasam npeonodiceHus: 3a NOIUMUKU
U NPAKmMuKu, Koumo ouxa mo2iu 0a 0v0am NPUION’CEHU HA
NOAUMUYECKO UU NPABUMENCE0 HUB0, 3d 0d Ce HACHPUU
NONONCUMENIHOMO  NCUXUYHO 30paee Ha Oedcanyume 8
yueonama cpeoa. Hali-BaXXHOTO OT TE3W MPEJIOKEHUS €
MpHUJIaTaHETO Ha O00pa3oBaTeNHM NPOrpaMu, CEMUHApU H
JCHCTBHS 3a TICUXWYHO 3JIpaBe KaTO BBIIPOC HA MOJIUTHKH B
KOHTEKCTa Ha MYJITHKYJITYpPHOTO OCh3HaBaHe U MpUeMaHe, 3a
VYCHHIIN, POJUTEII U YIUTETU. J[pyru BaXKHU TIPEIIIOKCHUS
ca BHBEXK/IaHETO Ha MOJUTHKH, 33 MPOQEeCHOHATHA MOJKpena
¥ HAITBTCBUSA OT TICHXOJIO3M 33 YUYCHHIIUTE OCKAHIH, HO
CBIIIO TaKa Ha yUYUTENNUTE, IPU HEOOXOTUMOCT.

13. 3a yuumenu, xoumo ca Ha nemM 0a noemam
MYIMUKYIMYper K1ac, HAu-8adcHume npaKmuiecku cb8emu
0adenu om pecnoHOeHmume, e 0d Ca 2SPUNCOBHU,
NOOKpenAwU U CbNPU4acmuu KvM yYeHuyume 0exrcanyu; oa
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ce 3ano3Hasm C Kyimypama u NCUXukama Ha ydeHuyume
bexcanyu; o0a mMvpPCAM  NPAKMUYECKU  3HAHUA — Ype3
uzcneoeane Ha Kyimypume HA yueHuyume, HaO100eHue Ha
yueHuyume u uH@opmupare no bnpocume Ha NCUXUYHOMO
30page. Jlpyru TpeJIOKEHHS Cca HOBOHA3HAYEHUTE B
MYJITHKYJITYPEH KJIaC YUUTENIH Jja ca OTBOPEHHU, IpUeMally U
THPIENIUBY, Ja aJanTuparT U MOJUPHIMPAT YpOUHUTE U
y4eOHUTE MaTepuaiy CIOpe] HYXIUTEe Ha yYeHHLUTE; Ja
UCKAT IOMOL] OT I0-ONUTHM YYMTENIW; Ja IPOBEXKIAT
audepeHIupaHo 00y4YeHue; U a TPETUPAT BCUUYKU YUECHUIH
KaTo paBHHU.

14. Tlo oTHOImIEHHME Ha TEXHUTE MPEUIOKEHUS MU
MPENOPbKU 3a IPEJOCTAaBIHE Ha yYEHULUTE OeXaHLM Ha
BB3MOKHO Hall-moOpara rcuxonoruyecka Mmojkpena, rojisima
yacT OT YYMTENIUTE IOAYEepTaBaT HyX AaTra OT YUYWIHUIIHU
IICUXOJIO3M Ha PAa3MOJIOKEHHE IO BCAKO BpeMe 3a
KOHCYJITAllUM U CECUM Ha yYEeHUIUTE OeKaHLH, B YUHIIUIIE
WINM U3BBH Hero. Jpyru oOuy npenopbkyu MOANOMAraHe OT
YUYUTEIH, KOUTO Ca HAJUIeKHO HHYOPMHUpPaHHU, CIIOCOOHH,
OT3MBYMBM M CBIPUYACTHH, KAKTO M HACHpPUAaBaHE Ha
y4eHULIUTEe OexaHIM Ja OOCHXKIAaT CBOUTE MpoOJIeMH U
TPYJIHOCTH.

15. Jlo ronmsama cTeneH BB3IJIEAUTE Ha YUYUTEIUTE 3a
NICUXUYHOTO 37paBe (CUJIHM CTpPaHH M TPYJHOCTH) Ha
OekaHIIUTE ca 3HAYUTEIHO CBBP3aHU C MHOTO — HO HE C
BCHYKM — OT ¢akTopure Ha wusciensaHero. Jlokaro
MIPOCOIMAIHOTO TIOBEJIEHUE KOpEeNHpa 3HAYUTETHO C MOYTH
BcuukH (13 ot 14) u3MmepeHus Ha MPOYYBAHETO, MO-MAJKO
OOLIMPHU 3HAYUMHU BPB3KU Ca HAMEPEHU MexAy (pakTopute
Ha OOyueHHeTO W 3aTpyAHEHHUsTa Ha y4YeHHMKa OexaHel, a
MMEHHO XMIIepaKkTUBHOCT (8/14), eMOIMOHATHN CUMIITOMU U
npo6iemu ¢ BpbcTHULIUTE (6/14) 1 mpobaemMu ¢ MOBEACHUETO
(2/14).
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16. Kamo ysno om democpagckume u npoghecuonainume
Xapakmepucmuky —ce  YCMAHOBU, Ye  yyumeiume 8
npoyyeanemo umMam aKmueHa U 6AdXdCHA PO Npu
onpeoesisine HuUsama Ha uscieosarnume gaxmopu. ToBa Oerie
0co0EHO BSIpPHO 3a TOJa HA YYHUTENHUTE, OOpa30BaHHUETO,
MOCEIaBaHEeTO  Ha  CEMUHApH 32  MYJITHKYJITYpPHO
oOpa3zoBaHue U cTaxbT. CHIIOTO, HO B MO-MaJKa CTETEH Ce
OTHacid 3a  NpodeCHOHATHUTE  XapaKTEPUCTUKH  Ha
JU'B)KHOCTTa B OOpa3OBaHUETO; TMPHUTEKABAHETO  HA
MarucTbpcka/ JOKTOPCKAa CTENeH MO0 MYJITHKYITYpPHO
oOpa3oBanue; paboTara C ydYeHUIM OEkKaHIM B KIaC;
BB3PACTUTE Ha MPENOAaBaHe; U Bb3PacCT.

17. TlcuxoMeTpUYHUTE CBOICTBA HA M3CIIEABAHUTE CKaJlU
ca moTBBbpAcHH ¢ Koebuiuentd anda na Cronbach.
OpuruHanHuTe CTPYKTYpU Ca MPUETH U 3ary0aTa Ha JaHHU €
MUHUMAaJIHa U C€ cpella B Mallbk Opoi ciydau. B Hikou oT
CKaJMTe, MPOCKTHPAHU OT WU3CIIEAO0BATEIISI, UMa HUCHK JSUT HA
BapHualus, OO0sCHEHa OT MOJENHUTe, KaTo IO-HaTaThIIHU
W3CIIeIBAHMS HA TICHXOMETPHYHUTE CBOMCTBA HA TE3W HOBH
CKaJdM Morat Ja ObJaT MpennpueTH, 3a Ja ce H3CielBa
BATMIHOCTTA Ha TAXHATA CTPYKTypa M Jla Cc€ NPOyduat
BB3MOXHOCTHUTE 32 AITEPHATUBHU CTPYKTYPHU.

Ha ocnoeama na nonyuenume pesyimamu u mexHus
AHANU3 Mo2am 0a ce Hanpassim cledHume U3800U:

1. Yuurenurte, KOUTO palbOTAT C YYECHHIIM OEKaHIIH,
MpeleHsIBaT OTTOBOPHOCTUTE CH 3a TIXHOTO OOydeHue Hu
BB3IUTAHWE C YCIOBHATa Ha TpbIKaTa oOpa3oBaTelHa
cucrema.

2. YuuTenuTe U3CleI0BaTeNN OLIEHABAT CBOUTE 3HAHUS U
KOMITETEHIIMM 3a paboTa B MYITHKYJITypHaA cpela dpes
nmproOIIaBama MperoaaBaTeNicka MpakTHKa KaTo HaJMYHH,
HO HEJIOCTATHYHH.

3. Bp3 ocHOoBa Ha COOCTBEHHS CH ONUT YUUTEIUTE
mpenajaraT TakMBa HACOKHU 3a padoTa ¢ yueHUIU OeKaHIH,
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KOUTO  Ja  IOJAIIOMOTHaT  MHTETPUPAHETO UM B
oOpa3oBaTenHaTra cucreMa Ha ['bplusd U ChIBPIKAHUETO HA
YCBOCHHS OT TAX yueOeH Marepual.

4. 3a ycHemHOTO MHTErpUpaHe B YYMJIMILHATA cpena
BJIMSHUE OKa3BaT HE C€aMoO IIOJIOKHUTEJIHUTE Harjacu Ha
YUUTEJIUTE, HO M OLEHKaTa Ha YYCHULUTE U TEXHUTE
pPOIUTENH 32 HEOOXOIUMOCTTA OT TOBA.

5. Uneute 3a MEXIYKYITYpPHO CHKUTEICTBO B YUMJIMIIHA
cpelia ce HyX/JadT OT I0-HaTaThLIHO Pa3BUTHE OT CTpaHa Ha
MHCTUTYLIMUTE, aHTXKHUPAHU C TO3U MpolIeM

6. Ha yYywImMmHO HHMBO IICHXOJIOTMYECKHTE HACOKH 3a
BKJIIOYBAHE B YUWIMIIHMS KMBOT W JPYIHTE YYEHUIIH
BKJIIOYBAT IPOLIEC HA IPEOJOJIIBAHE Ha CBIIECTBYBALIUTE
CTEPEOTHIIM Ha YYEHUIIMTE M TEXHUTE POAMUTENM 3a Jenara
OcxaHIM, N30ATBaHE HA COIMAIIHATA CTHTMA ,,AMUTPAHT H
TopMoO3a 3a ToBa. TpaHcopMupane Ha ydywJIMIIHATa cpena
OT 3alUlallUTeNIHa B  mojkpensma. ToBa  H3UCKBa
pa3paboTBaHETO Ha 00pa30BaTENIHU MPOrpaMu, JEHHOCTH U
CEeMHHapH, HACOYEHHU KbM CTYJEHTHU, KOUTO HEe ca OexXaHIIH,
3a 7a pa30epar TEXHUTE UyBCTBA U MPEKHUBSIBAHHUS.

7. YUYAIMOIHUTE IICUXOJO3M YCIEHIIHO M3IIBJIHABAT
nocpeHuYecKkaTa (QYHKLIUS MEXIy YYEHUIUTE OSKaHIM U
TEXHUTE CEMEWCTBa M y4YWJIMIIHATa cpena. Te ca B mpsk
KOHTaKT C BCEKM YYEHHMK M MOTaT, 4pe3 MHAMBHUIYaJHU U
IPYHOBH CpPEIIY, Ja HaMaJsT JUJAAKTUYECKHUTE CH CTPaxoBe
OTHOCHO y4eOHMS MIpoleC M Ja HachbpyaT YyBCTBOTO CH 3a
JUYHO OJIarornoryyue.

8. Ha HMBO y4MIIHIIIEH KJIAC IICUXOJIOTMUECKUTE HACOKH 3a
mojArnoMaraHe U TMOJIoMaraHe Ha ydeOHHsS Tpoliec
npearnosiaraT ch3JaBaHe Ha OJaromnpusITHa MCUXOJIOrMYecKa
cpena, BKIIOYBalla IMpHEMaHe, a He U30JHpaHe Ha
yuyeHHIuTe OeXaHIM, pa3OupaHe M OIEHKa Ha TEXHUTE
MUHQJIM TPaBMATUYHU MPEKUBSIBAHUS M HACTOAL] >KUBOT.

53



ToBa BKIIOUBAa M3rpaKJaHe y YYEHHMIIMTE HA YMEHHUS 3a
IpueMaHe U pa3oupaHe MeXy KyJlITypuTe.

9. Ha HuMBO yuuTen, ICHXOJIOTHYECKATa IOJAKpEIa
W3MCKBAa OTYMTAaHE Ha ChIIECTBYBAIllaTa €3MKOBa Oapuepa,
JIMIICa Ha MPUCTPACTHUs U pa30MpaHe HA TPYAHOCTUTE OKOJIO
yCBOsIBaHETO Ha y4eOHMs MaTepuai. OcBeH TOBa paboTaTa C
yUEHHIIM OCKaHIM TIOCTaBI HOBU INPEAM3BUKATEICTBA 3a
YUUTEJIUTE U 3aTOBA € HEOOXOIUMO T€ Jla YChBBPILIECHCTBAT
npoeCHOHATHUTE CU 3HAHUS U YMEHUs, KaKTO M J1a Pa3BUAT
YyBCTBUTEIHOCT [0 OTHOLIEHME Ha JIOCTOMHCTBOTO M
YBOKEHUETO KbM JIMYHOCTTA HA YUCHUKA OC)KaHEII.

[lomyuyenure pe3ynTaTd MO3BOJSBAT J@ C€ Ch3Jajae
MOJIeJI 3a OKa3BaHE Ha IICUXOJIOrMYecKa MOJKpena IpH
0o0y4eHMETO Ha CTYJIEHTH OeXaHIM, KOWTO € IpeacTaBeH
rpaduuHo Ha @urypa 10 ot aucepranusTa.

Soclal Institutions
School
School class

School psychologist

To3sm Mozmen CbOTBETCTBA Ha  CTpPYKTypara Ha
MICUXOJIOTHYECKHUTE BBIIPOCHUIIH, U3IOJI3BaHU B
n3cneaBaHero. Jloka3aHara UM CTaTUCTHUYECKA JOCTOBEPHOCT
JlaBa OCHOBAHME Jia C€ 3aKJIIOYM, Y€ Taka IpPeACTaBEeHHST
TEOPETUYEH MOJEN 3a JO0Ka3BaHE Ha IICUXOJOrmyeckara
MIOMOIIl Ha yYeHHMIH OeXaHIM MOXe€E J1a C€ M3IO0J3Ba KaTo
OCHOBa 3a ObJIeI0 00YUYEeHHE Ha YUUTENU, KOUTO 11e paboTsT
¢ TakuBa yueHUIM. OCBEH TOBa, CTPYKTYPHUST €JIEMEHT Ha
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MojieTia MOKe Jia ObJIe MOAKPEIICH KOHKPETHO C PE3yJITaTUTE
OT TOBa M3ciIeaBaHe. MepapxusaTa Ha HUBATA, OT YYEHHKA JI0
COLIMAJTHUTE WHCTUTYLIMH, CHOTBETCTBA Ha TOTCHIIMANa Ha
BCSIKO TO-BUCOKO HHUBO Jia BIHSIC BBPXY BCHUYKH OCTaHAJIH
mox Hero. OCBeH TOBa, KaKTO HWH(POPMAIMOHHO, TaKa H
NPAaKTUYECKH, TE€ B3aWUMHO CH BIHAT. To3nw Mopen e
aBTOpCKA HJIes, KOSATO MOXE Jla HAMEPH CBOETO Pa3BUTHE B
ObeLe.
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IIpunocu
Teopemuko-HayuHu npurocu

1. IlpoBemeHo € mnpoydBaHe 3a YCTAHOBSBaHE Ha
TPYJIHOCTUTE, KOUTO CTyACHTUTE O€XaHUMU Cpelar B
o0y4yeHHeTO CH U BB3MOXKHOCTHTE 3a OKa3BaHE Ha
MICUXOJIOTMYECKa TOMOI] 3a MPEOJOISIBAHETO HM. 3apaiu
TeopuaAta € u30paH U3CIEAOBATEICKH IOAXO0J], KOWUTO
MOCTaBA KaTO OCHOBA TCUXHYHOTO 3/IpaB€ Ha YUYCHHUIIUTE
OekaHIM, OLICHEHO OT Y4YHUTeNnuTe. Thpcu ce Bpb3Ka MEKIY
MYJITHKYJITYPHOTO  0OOpa3oBaHMe ©  TMOTEHIHMAla  3a
MICUXOJIOTHYECKa TMOAKpena 3a YYeHHIM OeXaHIU B
aKaJieMHYeH, MPOPECUOHATICH U YUMUJIUIIECH KOHTEKCT.

2. IlpobGnemuute obnacth B OOYy4YEHHETO Ha CTYICHTH
OexaHIM ca HASHTU(DUIIUPAHU Ype3 aBTOPCKHA MOTU(DUKAIIH
Ha W3MOJI3BAHUTE IICHXOJIOTUYECKU BHIIPOCHUIIH.

3. 3a muenuTe Ha W3CJIEIBAHETO aBTOpKaTa Ch3/Aaje
COOCTBEH BBIPOCHUK, YMUATO HayyHa METpUKa JOKa3Ba
HEroBaTa HaJeKIHOCT 3a U3II0JI3BaHE.

4. HanpaBeH € OIIMT 3a Ch3JaBaHC Ha ﬁepapaneH MOACIH 3a
OKa3BaHC Ha IICUXOJOIrM4YeCKa IMMOMOII Ha YYCHHUIN 6G)KaHHI/I,
KOWTO IIOKa3Ba HACOYEHOCTTa Ha TO3H mnmponec — OT
CONUAITHUTEC UHCTUTYU WU, YIUJIUIICTO U YHACTHUIUTEC B HET'O
KbM YUUTCIIUTE U CaMUTC HOTpe6I/ITeHI/I.

[IpakTHKO-IPUIIOKHH IPUHOCU

1. ITomyueHnuTe pe3ynratd OT MPOBEACHOTO HU3CIEABAHE Ca
HAaCcoO4Y€HMW KbM CICHHAITIHUCTUTE, pa60TeHII/I B TIpblKara
oOpa3oBaTenHa CHCTeMa, 3a IMOJTy4YaBaHe Ha 3HAHHS 32
npoOJeMHUTE 001acTh B 0OYIEHUETO HA CTYICHTH O€XaHIIH.
JlokazaHo e, dYe Yy4YMTeNWTe UMaT BHCOKAa CTENEeH Ha
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MEXIYKYJITYpHa KOMIIETEHTHOCT, HO TpsiOBa na moao0psT
CBOUTE 3HAHUA U YMEHHUS.

2. TeopeTn4yHusAT MOJEN Ha aBTropa 3a (oKyca BBPXY
HPEIOCTABIHETO HA ICHXOJIOTMYECKa [OMOLI Ha YUYCHHUIH
OexaHIIM MOXKE Ja ce M3MO0J3Ba 3a OOyueHHe Ha YYHUTEIH,
KOHWTO IIIe PabOTAT B MyJITHKYJITYpHA cpelia

3. [TosyyeHuTe pe3ynraTu ca 3HAYMMHU 3a MeAarornyecKara
NpakTHKa, TbH KaTo 0000IaBaT onWra Ha YYHUTEINH,
paboTen B KOHKpPETHA Cpela, NPUTEKABAIIA pPa3IUUYHU
0o0pa3oBaTe/HM HUBA B YaCTHH W Ibp)KaBHH YUYHIIHINA.
T'onama gacTt OT TIX H3MOOJI3BAT MMOAKpCHIAIIN IMPAKTHKU 3a
UHTETpHpaHe Ha CTyJEHTH OCKaHIKM B  IpblKaTa
oOpa3oBaTeiHa CHCTEMA.
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Introduction
Refugee education has developed into an important and pressing
issue for people around the world (Dryden-Peterson, 2016). Greece
has grown into a safe intermediate location where refugees can ask
for asylum. As a result, certain areas of the country have been turned
into transitional temporary housing for refugees, before they travel
to final destinations in other countries of Europe (Arvanitis et al.,
2019). After the European refugee crisis that took place in 2015,
more than 850,000 refugees arrived in Greece within two years,
from countries including Syria (56%), Afghanistan (24%), and Iraq
(10%) (CEAR, 2017). Given that refugees started to be ever more
present in the public arena, the education of refugees became a
national issue in Greece (Arvanitis, 2021).
Education systems have come under great pressure to welcome and
integrate child refugees and their particular needs. Toward that aim,
education systems have assumed numerous approaches, which have
ranged from refugee integration into mainstream schools, to
providing non-formal education and refugee camp schooling
(Arvanitis, 2021).
The purpose of the present diatribe is to examine, through literature
review and original quantitative and qualitative research, the
education of immigrants and refugees as a whole in Greece and how
they can be psychologically supported. The aim is to provide
recommendations as to how adult and minor refugee and immigrant
students can receive the best possible psychological support so that
they can learn as well as possible in public and private education in
Greece.



CHAPTER 1. THEORETICAL DIMENSIONS OF
IMMIGRATION AS A PROCESS

1.1.Conceptual Delineation of Immigrants and Refugees

Migration

According to Tsaousis (1991), migration is “the permanent or
temporary change of place of residence of an individual, a group or
a social group. As a continuous flow of persons to and from an area,
migration... is the process that leads to the renewal and deterioration
of a population” (p. 238).

Refugees

According to a definition from the Geneva Convention of 1951
regarding refugees and the supplemental New York, Protocol of
1967, “a refugee is an individual who does not have citizenship and
who, having had a reasonable fear of being persecuted because of
race, religion, nationality, the fact that he/she belongs to a certain
social group, or because of political beliefs, resides outside his/her
country of citizenship and cannot or will not, due to fear, invoke the
protection from that country” (UNHCR, 2011a). The chapter
presents the normative documents ensuring the identification of
people as refugees and the legal grounds for their perception as such.

1.2. Refugee Asylum and International Agreements

International refugee protection and political asylum The
Universal Declaration of Human Rights states in Article 14 that ‘All
people have the right to seek and receive asylum in other countries,
if they face the risk of persecution by the authorities of their country’
(Amnesty International, 2023).



International protection, according to the law, is the provision of
asylum and subsidiary protection status. Asylum is the protection
given by a state to people who flee their country or are afraid to
return to it because they are being persecuted. The conditions for
granting asylum are governed, in principle, by the Geneva
International Convention of 1951 relating to the “Status of
Refugees”. An application for asylum can be made by someone who
has left their country and cannot return, because they fear and expect
that they will be persecuted for one or more of the following reasons:
race, religion, nationality, membership to a particular social group,
or political beliefs.

Subsidiary Refugee Protection

The conditions for granting subsidiary refugee status are governed
by national and European legislation. Subsidiary protection status is
granted to individuals who are at risk of serious harm in their country
of origin.

Dublin III Regulation for Asylum Seekers

The Dublin III Regulation (604/2013) is a reformulation of the
Dublin II Regulation (343/2003), which defines which EU country
should be held responsible for examining different asylum requests.
Typically, the member state held responsible for reviewing an
asylum application is the first EU country which the asylum seeker
enters. In the event that refugees manage to reach another EU
country, after their initial country of entry, they are returned to the
first host country. This process is a difficult situation, which burdens
the refugee’s journey and delays the eventual recognition of his or
her status. While an effort to fairly distribute asylum applications is
made, the above management method does create obstacles, which



result in the confinement of high refugee populations in specific EU
host countries, due to their multiple arrivals as they flee from armed
conflicts (Official Journal of the European Union, 2013).

1. 3. Refugee Legislation and Provisions in the Greek State

The legislature of the Greek state has set laws which concern persons
who are beneficiaries or applicants for international protection. In
the articles that follow, it is stated that beneficiaries or applicants for
international protection have the right of access to housing, and
minors have the right to an education, provided that they meet
certain preconditions and possess the official documents necessary
for these procedures (European Commission, 2016).

Access to Education

According to Article 28, Law 4636/2019, based on Article 27 of the
European Directive 2011/95/EU, education and training are the most
fundamental processes for refugee integration, and early access to
these is essential. The importance of non-formal learning is also
emphasized, which contributes equally to the integration of people
entering a host country. For example, non-formal learning takes
place in cultural centers and sports clubs, outside academic
environments (European Commission, 2016). Refugee minors who
live in accommodation facilities and structures in the country are
placed in school units depending on the accommodation center in
which they live, as part of the established reception facilities for the
education of refugees (DYEP), in primary and secondary education
school units. In the event that the refugee holds any certified
training, the documentation of which has been destroyed in their
country of origin, it is possible to contact the academic recognition



information centers of the host country (NARIC) or of Europe
(ENIC) (European Commission, 2023).

1.4. Mental Health of Refugees

Refugee children’s and adolescent’s mental health is a critical aspect
of their development if they are to be successfully integrated into the
societies of their host countries, especially as they have often
endured trauma due to war, violence, and even human trafficking.
Refugee mental health is a convoluted and demanding enterprise if
it is to be successful, and tending to those needs is a combination of
receiving appropriate accommodation, financial assistance and
education, as well as opportunities for work of the parents and future
work prospects for child refugees; but the host countries’ overall
policies for refugee admittance and integration are also critical
(Fazel & Betancourt, 2017).

Despite the importance of the problem of refugee mental health,
there are not many studies that have examined the efficacy of
psychological interventions, and even less studies have examined
prospects for the prevention of mental health programs. Given that
refugees face a multitude of problems that are not limited to mental
health, there is a need for comprehensive interventions that aim to
help refugees for dealing with psychological disorders and trauma,
to improve their social integration, as well as to better the conditions
in which they find themselves in in their host countries so that more
than cope, they are able to thrive and fulfill their potential as human
beings (Fazel & Betancourt, 2017).



Psychological Factors in Refugee Education

Economic migrants can experience high stress and other
psychological disorder symptoms known as ‘Ulysses syndrome’
(Achotegui, 2009). Otherwise known as Immigrant Syndrome of
Chronic and Multiple Stress, this condition involves persistent
feelings of depression, anxiety, dissociation and other symptoms like
bodily pains, that are due to extreme migration-related stress. The
mental health challenges of young but also older refugees have
important implications for their educational process and mastery.
Psychological Resilience as a Protective Factor

As reported by international and non-governmental organizations
like UNICEF, the Greek organizations “Smile of the Child” and
“Network for Children’s Rights”, and the United Nations, there are
many examples where refugee children managed to excel in sports,
in the arts and in various academic fields. It is therefore observed
that despite the adverse conditions they have experienced, some
refugee children and teenagers manage to cope and succeed in their
lives (Galani & Stavrinidis, 2022).

People who respond positively and constructively in their life,
despite their exposure to prior or current adverse conditions, are
characterized as psychologically resilient. The concept of
psychological resilience is defined by including two important
parameters: exposure to difficult situations, either past or present,
for example traumatic and stressful experiences that jeopardize the
person’s smooth development (Sousamidou, 2015); and whether the
person does well in life, mainly in relation to a set of expected
behaviors and developmental achievements (Harokopaki, 2019).



Mental Health Interventions for Refugees

The literature of evidence-based psychological interventions for the
promotion of the mental health of child, adolescent and adult
refugees, is relatively limited (Fazel & Betancourt, 2017). However,
a number of studies, literature reviews and

meta-analyses exist regarding mental health characteristics and
interventions that can be used to draw conclusions as to appropriate
and efficacious measures of prevention for refugees (Anders &
Christiansen, 2016; Brown et al., 2017; Dalgaard & Montgomery,
2015; Fazel et al., 2012; Graham, Minhas, & Paxton,

2016; Hassan et al., 2016; LeBrun et al. 2016; Morina et al., 2017;
Nose et al., 2017; Slobodin & de Jong, 2015; Sullivan & Simonson,
2016; Tyrer & Fazel, 2014; van Os et al., 2016; Witt et al., 2015).
Interventions such as the above have been applied with refugees who
have psychological disorders, or who are at risk, sometimes in the
context of the school and education, as well as with refugee families.

School and Peer Interventions for Refugees

The school has been considered to be a critical setting for the
application of mental health interventions, especially concerning
refugee students (Fazel, Garcia, & Stein, 2016; Tyrer & Fazel,
2014). Through the schools, refugees and their families can receive
important services like health care and language learning and
generally be provided with the opportunity to learn and be integrated
into their host societies socially and vocationally. The school is a
place where student refugees can socialize and develop friendships
and fell that they are part of the school and the new culture in which
they find themselves in. These factors can have a positive effect in



the prevention of psychological disorders to which they are
vulnerable (Ward & Geeraert, 2016).

On the other hand, a failure to embrace refugee students on the part
of the school can lead to their victimization and bullying by others
and overall feel disenfranchised and withdraw from the social and
school environments. Thus, learning the host language, receiving
support from the school staff, engaging in the lesson, and developing
relationships with peers and teachers are important elements of
socialization and integration for refugee students and should be
pursued (Graham et al., 2016; Praetorius et al., 2016; Stermac,
Clarke, & Brown, 2013).

Research on mental health interventions for child refugees at school
have addressed the treatment of specific psychological disorders,
especially depression and post-traumatic stress disorder (Sullivan &
Simonson, 2016; Tyrer & Fazel, 2014). Group interventions in
particular have shown promise for managing depression, but less so
for treating and preventing post-traumatic stress disorder (Ngo et al.,
2008; Ooi et al., 2016; Tol et al., 2013; Thabet et al., 2012).

1.5. Refugee Education

Child refugees experience significant interruptions in their
education, especially while they are traveling. Additionally, child
refugees have usually undergone terrible ordeals and experienced
trauma, and educators in the host country often do not possess the
knowledge and experience to tackle students’ trauma. It is important
to note that many times, refugees, child refugees and
unaccompanied child refugees are treated as economic migrants in
the host country instead of refugees, and therefore the hardship and
trauma that they have undergone is not recognized and addressed.
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Even worse, the challenges of transit and integration in the host
country, where integration may involve several moves and address
changes, and the negative attitudes of a proportion of the host-
country population, can prolong and perpetuate refugees’ traumatic
experiences in life. Moving from house to house also significantly
disrupts school participation. Stability in life in general is severely
disrupted, even in the host country, and instability in school
attendance  is an important obstacle to receiving an adequate
education that will create further future academic, personal,
social, professional, and financial opportunities (Essomba,
2017).

Educational Practices and Psychological Support for Refugee
Students

Having good social support, through an established social network,
are factors that are important in promoting psychological resilience.
This, of course, presupposes that the child has developed a stable
interpersonal relationship with at least one adult, whom the child
considers to be important in his or her life and can act as a mentor
(Goti, 2016). The presence of at least one adult individual, who
clearly expresses their interest in the child, regardless of the child’s
behavior, gives the child the strength to do the best he/she can. The
teacher can well be such a mentoring figure (Werner, 1993). A good
teacher can impart to the child the opportunity to feel strong and to
be able to face difficulties. The long-term benefit of such a
relationship is for the child to achieve empowerment, self-esteem,
competence, autonomy, and optimism. Class activities, participatory
learning, and allowing students to ask
encourage participation (Hendersen & Milstein, 2003).
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q

Mean Std. Deviation
1. Inclusion and teamwork 3.67 1.000
2. Participation in school activities 3.62 1.044
3. Emphasis on student socialization 3.74 1.034
4. Encouraging the student to participate 3.81 .923
in the educational process
5. Collaboration and communication even 3.49 1.085

outside the school environment

1.5.1.Challenges in the Teaching of Refugee Learners
Non-native students are characterized by different levels of
understanding and use of the Greek language, as well as of their own
mother tongue. At the same time, there are many individual,
learning, national, cultural, religious, socio-economic and emotional
differences in the mentioned learning population (Palaiologou &
Evangelou, 2007). Refugee students often face school integration
and social integration issues which may be related to their
socialization period in the host country, as well as to the school and
social conditions that prevail in Greece. The school and the wider
social environment may pressure refugee students to conform —
“through a rationale of uniformity, to discard the cultural elements
they bring with them” (Palaiologou & Evangelou, 2007, p. 15).

1.5.2.0vercoming Challenges in the Teaching of Refugees
Recommendations for promoting the psychological health of
refugees at school and elsewhere

Regarding the characteristics that an ideal teacher would have,
and the teacher’s role in the educational process of refugee children
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and adults, Papachristos (2011) stresses that the teacher plays a
catalytic role for the smooth integration of foreign students into the
Greek education system, regardless of the educational structure in
which he or she teaches — whether it is a reception class, a tutoring
department, or a mainstream class. This author suggests that the
teacher is the main actor driving the success of any change effort
within the educational process.

CHAPTER 2. METHODOLOGY OF ORGANIZED AND
CONDUCTED PSYCHOLOGICAL RESEARCH

The present study examines the broad question of how adult and child
refugee students can receive the best possible psychological support to
facilitate learning. In order to achieve this objective, a number of factors
have been included in the research and these concern the knowledge, the
views and the recommendations of teachers, in private and public
educational institutions employed in different academic levels. Overall,
eight factors are operationalized in the research schedule and in the
subsequent analysis. These are the following: teachers’ multicultural
competence; teaching practices of intercultural and inclusive education;
teacher challenges of teaching in multicultural classrooms; training needs
in intercultural teaching; teacher perceptions and attitudes towards refugee
students; teacher mental health literacy; teacher views on refugee students’
academic challenges; and finally teacher views on refugee students mental
health, with suggestions and recommendations regarding actions that may
be taken to improve the psychological health of refugee students in the
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Hellenic Republic.
Mean Std. Deviation

6. Providing equal opportunities to all students 3.79 1.021
7. Universal course design to meet the needs of all students ~ 3.56 .987
8. Creating a climate of trust and interaction 3.89 1.025
9. Involvement of parents, students, teachers for 341 .946

more effective teaching
10. Use of prior knowledge 3.51 1.074

First, teacher competence, readiness and proficiency in multicultural
classroom management is assessed. Education leaders have called
for students to develop global competence for our interconnected
world (Rizvi & Lingard, 2009; OECD & Asia Society, 2018; US
DOE, 2018). Longview Foundation defines global competence as “a
body of knowledge about world regions, cultures, and global issues,
and the skills and dispositions to engage responsibly and effectively
in a global environment”

(Longview Foundation, 2008, p. 7). To be globally competent,
students need global citizenship dispositions and the multiple
literacies necessary for participation in a digital, global world
(Kerkhoff, 2017). In order for change to occur in education,
however, the extant literature shows that teachers must be trained in
teaching global competence (Kerkhoff et al., 2019; Kerkhoff &
Cloud, 2020; West, 2012; Yemini, Tibbitts, & Goren, 2019). The
second factor examined includes intercultural and inclusive teaching
practices. Engelbrecht et al. (2017) have defined inclusive education
as welcoming all students to general-education schools and
classrooms and not segregating students on the basis of ability or
other individual or sociocultural characteristics. The worldwide
trend towards inclusive education means that all students are
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increasingly being placed in general-education classrooms, despite
their having diverse educational needs. Although developments at
policy level are important, ultimately inclusive education comes
down to changing the nature and characteristics of schoolwide
systems, as well as the classroom practices of teachers in general-
education classrooms, so that they accept learners with diverse
educational needs (Engelbrecht et al., 2017).

Concerning the challenges of teaching in multicultural classrooms,
Sachkova, Ovchinnikova, & Mokhova (2021) have stated that one
difficulty faced by modern teachers is the absence of a common
language or lingua franca in such a classroom. Additionally, being
representatives of different cultures, the students have their own
systems of values and beliefs as well as norms of behavior. That
leads to conflicts among the students and with the teachers.
Furthermore, the task of the teacher is to unite and to organize such
a multicultural classroom in order to educate them.

Fourth, teacher training needs in intercultural teaching are assessed.
Teacher education plays a key role in guaranteeing an inclusive
school for all and, in particular, is crucial for preparing teachers
working with diverse students. However, because of the lack of
consistent empirical research in this field, the elements that qualify
an effective initial training for teachers working in such contexts are
not clear (Tarozzi, 2014). Teachers tend to perceive that current
teacher education is not preparing them sufficiently to be competent
in effectively handling diversity issues (OECD, 2010) or to have
enough capabilities to deal with ‘heterogeneity’ in classrooms.
Moreover, they complain about their lack of competences to teach
in multicultural and diverse classrooms. Research also shows that
teacher education can stimulate and inspire educational reforms to
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provide a public education system which is equal and just for all and
to form competent teachers, well prepared to handle cultural
diversity (Solomon & Sekayi, 2007). Fifth, teacher perceptions and
attitudes towards refugee students are evaluated. Teachers’ attitudes
and beliefs are generally considered to exert an important influence
on their professional practices, determining to a great extent the
“what” and the “how” they teach (Llurda & Lasagabaster, 2010).
According to Haukds (2016), teachers often have positive beliefs
about multilingualism, but they do not always act according to these
beliefs in practice. Borg (2017: 86) observed that “situational
constraints often prevent teachers from putting their beliefs into
practice”. This was already suggested by Basturkmen (2012), who
reviewed several studies on the relationship between beliefs and
practices. Sixth, teacher mental health literacy is examined. Many
psychiatric disorders emerge during adolescence (Kessler et al.,
2005). Considering that young people spend the majority of their
time in schools, teachers may be in a unique position to help
recognize mental health problems and support help-seeking
behavior (Johnson et al., 2011). Indeed, it has been suggested that
adult assistance is needed as young people may have difficulty in
recognizing their own mental health problems (Jorm, 2012) and
even if they do, may be reluctant to seek professional help
(Rickwood, Deane, & Wilson, 2007).

Seventh, teacher views concerning the academic challenges of
refugee students are examined. The academic challenges that
refugee students face can vary. Focusing on the teachers’ assessment
of problems encountered by refugee children at school, Seker and
Sirkeci (2015) conducted semi-structured qualitative interviews
with teachers in Turkey. The results of the study showed that some
main problem areas were the lack of native language ability among
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refugee children; the absence of education tailored for refugee
children; and problems with relations and making friends with other
students.

Finally, teacher views regarding the mental health, of refugee
students, are considered, along with teachers’ suggestions and
recommendations regarding the actions that can be taken to improve
the psychological health of refugee students in the Hellenic
Republic, are assessed.

Psychological integration of refugee children improves their level of
belonging, socio-cultural integration, and academic success, while it
declines with depression, anxiety, social exclusion and alienation
(Oikonomidoy, 2010). It is observed that integration is better among
students studying in multicultural classrooms (Vedder & Horenzcyk,
2006). It is also known that school for refugee children is a place
where they get the chance to integrate with the host society while
also being a place where they get stigmatized as foreigners, face
discrimination and harassment due to their different heritage, culture
and language (Yamamoto, 2014).

2.1. Objectives of the research

The main objective of the study was to examine what may be the
recommendations or guidelines for the psychological support of
refugee students in the Hellenic Republic. Toward that aim, an array
of factors were examined in themselves as well as in relation to
refugee student mental health. Therefore, a secondary objective was
to examine the relationship between teacher views on refugee
students’ mental health with all other variables of the study, the
operationalization of which in the study is described below (see Data
Collection Tools). Another secondary objective was to receive the
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teachers’ suggestions and recommendations for improving and
fostering refugee students’ mental health.

2.2. Tasks of the research

The tasks that were performed for the realization of the study
were the following. A search of the relevant scientific literature was
conducted, in order to select the variables, on the part of the teachers
views and abilities, that may possibly affect the psychological health
of the refugee students. The extensive literature review performed
and resulted in the selection of eight primary factors that may be
studied in the context of refugee learners’ mental health. These were
teachers’ multicultural teaching competence, intercultural and
inclusive teaching practices, difficulties in teaching multicultural
classrooms, intercultural training needs, perceptions and attitudes
towards refugee students, the challenges refugee students face,
teacher mental health literacy, and teacher views on the mental
health of refugee students, with suggestions and recommendations
for psychological support for refugee students.

These concepts were operationalized through the use of
psychometric instruments that assess those factors.

2.3. Research hypotheses

Based on the purpose and tasks of psychological research, several
hypotheses were raised. Their partial ordering is correlated with the
consistency in measuring the importance of each of the eight factors
adopted as a methodological basis for revealing the teachers’
personal evaluations.

Main hypothesis: The level of multicultural competence and
knowledge of inclusive practices by teachers, as well as by their
perceptions and evaluations of students’ psychological health
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determine psychological support in the education of refugees in the
Hellenic Republic.

Hypothesis 1. It is assumed that the levels of multicultural
competence among the researched teachers working with refugee
children will not be high.

Hypothesis 2. In their practice teachers will use some
intercultural and inclusive teaching practices.

Hypothesis 3. Teachers are expected to have difficulties teaching
in multicultural classrooms

Hypothesis 4. Teachers working with refugee children are
expected to demonstrated a high need for additional training in
intercultural teaching

Hypothesis 5. Teachers’ perception and attitudes towards refugee
students are expected to be positive

Hypothesis 6. Teachers’ knowledge about students’ mental health
is limited

Hypothesis 7. Teachers working with refugee students
understanding and considered their academic problems

Hypothesis 8. The teacher’s interest in the mental health of
refugee students is expected to be small.

Hypothesis 9. Teachers are expected to give recommendations to
improve and promotion psychological support for refugee students.

Hypothesis 10. We hypotheses that there is a statistically
significant relationship between teachers’ view on refugee mental
health and the remaining research factors (multicultural teaching
competence, intercultural and inclusive teaching practices,
difficulties in multicultural teaching, intercultural training needs,
mental health literacy, perceptions towards refugee students,
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challenges faced by refugee students, and mental health of refugee
students).

Hypothesis 11. Teachers’ views of refugee students’ mental
health are influenced by their teaching skills and knowledge about
them

Hypothesis 12. Demographic characteristics of teachers are a
predictor of perceptions and applied professional skills for working
with them

Hypothesis 13. The psychometric indicators of the scales
designed to measure the variables in the study have high values.

Hypothesis 14. The author’s scales used in the study are a reliable
indicator for revealing the sought variables. These scales are an
addition to the questionnaires used in practice: Scale for
multicultural competence of the teacher - MCS-14 (Erdem, 2020),
Questionnaire for mental health of the teacher - MHL(q, (Campos et
al., 2016, Dias et al., 2018) and Refugee Students’ Mental Health
Views — Strengths and Difficulties Questionnaire — SDQ Teacher’s
Form (Goodman, 1997).

Of the demographic characteristics, only teachers' gender and age
were found to be significant predictors, so we present here only their
presence.

Gender Male
32%

Gender Female
68%
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Age 51-60Age 61+ Age 21-30

Age 41-50

Age 31-40

It is characteristic of the examined persons:

1. The representatives of the female gender prevail (in a real
environment, most of the workers are women);

2. Young teachers are primarily engaged with refugee children (the
average age is under 50);

3. Graduated teachers with a master's degree predominate, which is
proof of their professional qualities and skills to work with children;
4. Most of the teachers are fully committed to working with
refugees;

5. The percentage (31%) of working volunteers or on a second
employment contract is not small;

6. Primary school teachers and less secondary school teachers are
included in the education of refugee children;

7. Those working with refugee children have teaching experience in
a real learning environment, which helps them apply their
experience in the new multicultural environment;

8. The majority of teachers are familiar with working in a
multicultural environment, but only 28% have a special educational
qualification for this;

9. The majority of teachers (65%) have already taught refugees in
the classroom.
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These data show that working with refugee students requires not
only positive humane intentions, but also professional competencies
that are decisive for the effectiveness of the educational process
itself.

2.4. Researched persons

The sample of the study was comprised by 81 teachers and
educators, who were employed in public and private education and
who were teaching at various academic levels. Sample selection was
performed with the use of a convenience sampling technique,
whereby appropriate candidates for inclusion in the study were
approached through the academic and business contacts of the
researcher, utilizing both word of mouth and social media.
Convenience or opportunity sampling is based on availability of
participants who fit the inclusion/exclusion criteria of the study,
without random selection (Creswell & Creswell, 2022). This
approach has the disadvantage that the conclusions of the study are
not generalizable to the total population — in this instance, all
teachers in private and public education in the Hellenic Republic.
However, this sampling technique was deemed to be adequate for
the purposes of this research, which may be thought of as comprising
a pilot, or exploratory study. Future research may develop and
improve the research protocol and further examine the possible
associations of the factors discussed.
Potential respondents who were eligible to participate in the study
had to be active adult teachers at any academic level, in public or
private education, in the Hellenic Republic. However, the inclusion
criteria allowed for the participation of school principals and deans
of education who were not currently teaching. The above were
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decided in an effort to accept responses and recommendations from
a wide variety of teachers and educators across academic fields and
levels.

2.5. Data Collection Tools

Participants completed a comprehensive self-report questionnaire
with closed-ended questions, as well as a final section with open-
ended questions. Out of the battery of attitudinal and other
questionnaires used, four scales were designed by the researcher,
after consulting the relevant scientific literature, in order to
accommodate the purposes of the study. Another three standardized
scales were used. All of the above scales utilized 5-point Likert-type
scales. A final section of open-ended items was provided in the
instrument.

An initial demographics and work characteristics section was
included in the questionnaire. It contained items for gender, age,
educational level, position in education, total years of service, and
specialty. Additionally, this section asked about whether the teachers
had participated in multicultural education seminars; if they had a
university degree in multicultural education; if they had experience
teaching a multicultural class; if they currently have refugee students
in their class, and what their proportion is; and what academic level
they are currently teaching in.

2.5.1.Teacher Multicultural Competence (MCS-14, Erdem, 2020)
This scale consists of 14 items that assess the level of the teacher’s
multicultural competence or readiness. Items are answered with the
use of a five-point Likert scale.
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2.5.1.1.Teaching Practices of Intercultural and Inclusive
Education This scale was designed by the researcher after a review
of the literature and in order to satisfy the needs of the study.

2.5.1.2. Teacher Challenges in Teaching in Multicultural
Classrooms This scale was also designed by the researcher and
assesses the potential challenges that teachers face when instructing
in multicultural classes. This scale is composed of 12 items.

2.5.1.3.Teacher Training Needs in Intercultural Teaching
Teacher self-reported training needs in intercultural teaching was
assessed through 17 items, designed by the researcher for this
purpose and after consulting the relevant research literature.

2.5.1.4.Teacher Perceptions and Attitudes towards Refugee
Students Teachers perceptions and attitudes towards refugee
students included 18 items that assessed the views of the teachers
concerning the adjustment of refugee students in the Greek school.

2.5.2.Teacher Mental Health Literacy Questionnaire (MHLgq,
Campos et al., 2016, Dias et al., 2018)

The Teacher Mental Health Literacy Questionnaire (MHLq) was
designed by Campos et al. (2016) for young individuals and was
modified by Dias et al. (2018) for adults.

2.5.2.1.Teacher Views on Refugee Student Academic Challenges
This four-item scale briefly examines the teachers’ views regarding
the academic challenges faced by refugee students. It was designed
by the researcher for the purposes of the study.
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2.5.2.2. Strengths and Difficulties Questionnaire — Teacher Form
(SDQ, Goodman, 1997)

The Strengths and Difficulties Questionnaire (SDQ, Goodman,
1997) is a behavioral screening scale which assesses teacher views
on the mental health of refugee students. The purpose of this scale
is to measure the views of the teacher regarding a specific refugee
student that the teacher is encouraged to select dispassionately.

2.5.2.3. Teacher Suggestions and Recommendations for Improving
and Fostering Refugee Students’ Mental Health

The final section of the questionnaire includes six open-ended items
that participants can answer in their own words. These are related to
potential obstacles to refugee students’ psychological health, as well
as to suggestions and recommendations for action that may improve
and foster refugee students’ psychological health, that may be
carried out at the level of the teacher, the school principal, or the
policy maker.

Participants were approached through the academic and business
contacts of the researcher; recruitment also relied on communication
through popular social media teacher groups. Potential respondents
received an introductory letter briefly stating the aims and goals of
the research, which pertained to “how, overall, adult and child
refugee students can receive the best possible psychological support
in order to facilitate their academic learning”. Potential respondents
were informed that their participation would be voluntary and
anonymous, and that they could withdraw from the study at any time
without having to provide explanations. Interested participants
signed a consent form (ticking “yes” on the appropriate item), and
proceeded to complete the questionnaire. Completion of the
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questionnaire was estimated to have a duration of 30 minutes. The
questionnaire was distributed via the electronic platform Google
Forms. Data gathering took place during the period of June 2023 to
August 2023. Upon completion, participants read a final debriefing
page that explained in more detail the scope of the study and
provided researcher contact information, in case that participants
had comments or questions, or if they wanted to withdraw from the
study.

2.6. Statistical Methods

The data gathered was inputted and appropriately coded into the
statistical software SPSS. Quantitative and qualitative data were
collected. Descriptive and inferential analysis took place. In the
descriptive statistics, the frequencies and percentages of the
demographic and occupational characteristics were calculated,
while for all other —main— items mean scores and standard
deviations were reported. Additionally, factor analyses were
performed in order to examine the validity of the factor structure of
the scales of the study. The methodology selected was principal
components analysis, either with unrotated models or with Varimax
orthogonal rotation with Kaiser normalization, depending on the
needs of each scale. Scree plots were also provided. Data fit was
assessed through the use of Kaiser-Meyer-Olkin measure of
sampling adequacy and Bartlett’s test of sphericity chi-square .
Cronbach reliability indexes were then calculated to assess the
internal consistency of the scales.

Based on the above reliability and validity results, the dimensions of
the study were calculated. Normality of the data was examined with
the use of the Kolmogorov-Smirnov test, which is suitable for
sample sizes of over N = 50. Since the data followed the normal
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distribution, a series of non-parametric Spearman correlations were
performed between the study variables and in particular, the
strengths and weaknesses dimensions (assessing refugee students’
mental health) and all other variables of the study. Furthermore, a
series of 14 multiple linear regressions were performed, with the five
dimensions of refugee students’ strengths and weaknesses as
predictors (independent variables), and the remaining dimensions of
the study as dependent variables. A series of independent samples
Mann-Whitney U, as well as Kruskal-Wallis H tests (with
Bonferroni correction for multiple comparisons) were performed, in
order to examine the potential effect of the demographic
characteristics on the dimensions of the study.

Finally, the 6 open-ended questions that completed the questionnaire
were analyzed with the use of content analysis, a qualitative method
through which the main themes of the teachers’ responses were
categorized and grouped.

2.7.Ethical Issues/Problems

All potential participants were informed that their participation
would be voluntary and anonymous. No personal information would
be gathered that could be used to identify the participants, and
participants could withdraw from the study at any time during or
after the data collection process, without having to provide any
explanation. The data gathered was kept in the researcher’s personal
computer under password and data were not shared with other
individuals. The research was not expected to have any negative
psychological impact on the participants. The participants were not
physically or psychologically harmed in any way, and the study did
not use deception of any kind.
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CHAPTER 3. RESULTS OF THE CONDUCTED RESEARCH

3.1.Demographic and Occupational Characteristics

All responses were valid and there were no missing values (N = 81).
Most participants were female (68%), and were between 31 and 50
years old (total 79%). One in three participants had received a
Bachelor’s degree (32%), while almost one in two teachers had
received a Master’s degree (44%). Approximately one in three
participants were substitute teachers (31%); 38% held permanent
positions, while the remaining 31% responded that their position is
“other”, including part-time and university work. Almost one in two
participants were teachers in primary education (48%); one in five
participants taught in junior high school (22%) and 16% taught in
high school. A small proportion of the sample were teachers in
technical schools (7%) and lecturers at the university level (6%).
Teachers had various levels of teaching experience, with most
participants having taught for 6-15 years (total 54%). A marginal
majority of the teachers had participated in multicultural education
seminars (54%), and 28% had received Master’s or PhD degrees that
focused on multicultural education. Most teachers had had
experience teaching a multicultural class (65%), and almost one in
two teachers reported that they currently had refugee students in
their class (47%). On average, those teachers reported that the
proportion of refugee students in their classes was 25.4%, with a
large standard deviation of 20.8%, since there was great variability
of refugee students that was between 3% and 70% of the total class
size. The teachers also reported their teaching specialties. Many of
the participants were English language teachers (35%); another
10% were mathematicians, while 10% declared that they were
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“teachers”.

3.2. Results of the verification of the raised hypotheses.

All obtained results are presented in the dissertation
development in the form of tables with their analysis. Due to their
large volume, only the final conclusions are offered in this abstract.

Hypothesis H,. Teachers are expected to have moderate levels of
multicultural competence
The sample of 81 teachers and educators who participated in the
study, in their self-reports, showed that they had moderate levels of
multicultural competence, with the mean scores for knowledge and
awareness approaching —without reaching— a high level of
competence. Therefore, the first hypothesis was accepted, and
teachers had moderate levels of multicultural competence.

Hypothesis H. Teachers are expected to perform few intercultural
and inclusive teaching practices
Teachers were found to perform a high level of intercultural and
inclusive practices, while they strongly recommended strategies to
smooth the education process but emphasized less moderately their
recommendations for teaching approaches and techniques for
refugee students. Therefore, teachers reported that they performed a
high degree of intercultural and inclusive educational practices.

Hypothesis Hs. Teachers are expected to report difficulties in
teaching in multicultural classrooms
Findings indicated that on average, participating teachers reported
that they often had challenges when teaching in multicultural
classrooms. Therefore, Hs was accepted, and teachers reported that
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they experienced a high degree of difficulties in teaching within
multicultural classrooms,; even as this mean score approached,
without reaching, a lower, moderate level of teacher challenges.

Hypothesis H,. Teachers are expected to report a high level of
training needs for intercultural teaching

Through their self-reports, teachers indicated that they had
increased needs for training in various subjects of intercultural
education. Thus, Hs was accepted, and teachers reported a high level
of intercultural training needs.

Hypothesis Hs. Teacher perceptions and attitudes towards refugee
students are expected to be moderate to positive
On average, the teachers believed that the adjustment of refugee
students at the Greek schools was poor, with the mean response
score approaching —without reaching— a moderate level of
adjustment. Teachers’ perceptions on the positive behaviors of
refugee students were average, neither high nor low. Finally,
teachers’ perceptions on the positive feelings of adults towards
refugee students were also average, with a mean score that
approached —without reaching— a low level of positive feelings.
Therefore, Hs was partly accepted, since teacher perceptions and
attitudes towards refugee students were overall moderate,
something that was true for the dimension of perceptions on the
positive behaviors of refugee students;, however, refugee students’
adjustment was deemed to be low, while the moderate positive
feelings of teachers and parents towards refugee students trended
towards the negative.
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Hypothesis Hs. Teacher mental health literacy is expected to be
low Concerning participants’ mental health literacy, on average the
teachers in the study exhibited a high degree of literacy, and they
agreed with most of the items (19/30). The teachers answered almost
all items correctly, with the only exception being that they replied
that mental health can be improved when the affected individual
does something enjoyable. Thus, Hs was rejected, because teachers
did not show a low level of mental health literacy; in fact, they were
quite knowledgeable about some of the characteristics of
psychological disorders and were well informed about issues
pertaining to mental health.

Hypothesis H,. Teachers are expected to feel that refugee
students have academic challenges
The mean score for the teacher sample indicated that the participants
considered the academic challenges of refugee students to be
average, neither high nor low, even as their mean score approached
—without reaching— a high degree of academic challenges.
Therefore, H; was rejected, since teachers felt that refugee students
experience average challenges at school; it should be noted that
these challenges were on the higher end of moderate, however, and
tended to approach a higher level.

Hypothesis Hs. Teachers are expected to view the mental health
of refugee students as neutral or negative
To test the eighth hypothesis, teachers were asked to choose a
refugee student (whom they had in their class) and describe his
mental health. The teachers were asked to rate it as impartially as
possible. Results for the five dimensions of strengths and difficulties
indicated that teachers found: students' emotional symptoms,
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conduct problems, hyperactivity, peer problems, and prosocial
behavior at an average or neutral level; therefore, they believe that
refugee students do not have pronounced mental difficulties. The
prosocial behavior score was the highest, while the levels of
behavioral deficits and peer difficulties were the lowest. This proves
that Hypothesis 8 is confirmed as students' behavior is not
determined by mental health problems

Hypothesis Hs. Teachers are expected to give suggestions and
recommendations to improve and promote the psychological
support of refugee students.

In the six open-ended questions of the survey, less than half of
the teachers made suggestions. According to them, the main
obstacles to the positive mental health of refugee students at school
are:

» Prejudice, racism and  discrimination,

including social stigma and bullying (11% of the total
sample)

» Other students’ lack of acceptance, rejection, and isolation

(11%)
» Past traumatic experiences and  previous
adverse life conditions (7%)

» Refugee students’ difficult background, including the family

environment and the lack of structure within the family

> (6%)

» Their new school and the broader, sometimes hostile,

environment (6%)
» The existence of the language barrier (4%)
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» The absence of teacherand  non-refugee

student open-mindedness (2%) and

» Lack of teachers’ and others’ empathy (2%).

Some actions that teachers themselves could take to promote the
positive mental health of refugee students were:

» Show empathy and promote intercultural understanding in
teachers and non-refugee students (9%)

» Promote cooperation, collaboration and

socialization between all students (7%)

» Promoting refugee student participation and inclusion in
education (5%)

» Refugee students should consult with and receive advice
from the school psychologist or mental health professionals (5%)

» Support refugee students and make them feel safe and
accepted (5%)

» Teachers should be trained and attend seminars on refugee
students’ mental health (5%) and

» Refugee students should be treated with dignity and respect,
as equals (2%).

The teachers studied suggest policies and practices that can
realistically be established at the policy/state level to promote the
good mental health of refugee students in the learning environment.
These are:

» Design and apply educational programs, activities and
seminars for non-refugee students and teachers (15%)

» Promote cooperation, support and empathy towards refugee
students (11%)

» Provide refugee students with support from qualified
psychologists (7%)
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» There should be changes in the school and in the class
curriculum (5%) and

» Cooperation of the school with government bodies and non-
government organizations (2%).

Some policies and practices that could be established at a
political/gubernatorial level to promote the positive mental health of
refugee students in the learning environment were:

» Institutional training programs, seminars and actions on
mental health in the context of multicultural awareness and
acceptance, for students, parents and teachers (11%)

» Regular professional  support and

guidance by psychologists for refugee students but
also for their teachers in one instance (10%)

» Increase financial resources for education and institutional
support (2%)

» Changes in the curriculum and educational materials (2%) to
alter the curriculum and create new adapted educational materials in
support of the incorporation of all students in education, and

» Cooperation between countries and their embassies for
refugee students’ education (2%) for a better understanding and to
establish educational interaction

The advice and practical tips that participants would give to a
teacher who is about to take over a multicultural class were:

» To study, learn and train about refugee students’ culture and
mental health (12%)

» To be kind, caring, supportive, and empathic towards refugee
students (12%)

» To be open-minded and accepting (9%)

» To be patient (7%)
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» To adapt and modify lessons and teaching materials (5%)
according to the students’ needs, develop collaboration among all
students

» To observe more experienced teachers and ask for their help
and advice (5%)

» To treat all students as equals, and to not treat refugee
students differently (2%) and

» To provide differentiated instruction (2%).

Finally, the  teachers provided general
recommendations for refugee students to receive the best
possible psychological support to facilitate their academic learning.
These were that:

» There should be school and educational psychologists
available for consultation and sessions for refugee students, at
school or otherwise, a point emphasized by a relatively large
proportion of the teachers (16%)

» There should be help by suitable, responsive teachers (5%),
who are knowledgeable, capable and have empathy

» Teachers should encourage refugee students to discuss their
problems and difficulties (4%)

» Psychological support at school should aim to include
refugee students in education and in society (2%) and

» Refugee students should receive a warm welcome and
experience a positive attitude at school (2%).

Hypothesis Hjo. It is expected that there will be statistically
significant correlations between teachers’ views on the mental
health of refugees, and the remaining factors of the study
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Hypothesis Hipwas partly accepted, and to a large extent teachers’
views on the mental health (strengths and difficulties) of refugees
were significantly related with many of the remaining study factors.
There is a connection with correlated significantly with almost all
study dimensions, less extensive significant relationships were
found between the study factors and the refugee student difficulties,
namely hyperactivity, emotional symptoms, peer problems and
conduct problems.

Hypothesis H,.. Teachers’ views on refugee students’ mental
health are expected to be significantly affected by the remaining
Jfactors of the study
For examining the eleventh research hypothesis, a series of 5
multiple linear regressions were performed with the five dimensions
of refugee students’ mental health (strengths and difficulties) as
consecutive dependent variables, and all other dimensions of the
study as independent, predictive variables. All models were
statistically significant and explained 32.7% to 61.3% of observed
model variance (R?).
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Table 1

Teacher Multicultural Competence: Awareness
Teacher Multicultural Competence: Skill
Teacher Multicultural Competence: Knowledge
Teaching Practices: Intercultural
Teaching Practices: Inclusive
Teaching Practices: Recommend Approaches/Techniques
Teaching Practices: Recommend Strategies
Teacher Challenges in Multicultural Classrooms
Teacher Training Needs in Intercultural Teaching
Teacher Perceptions and Attitudes: Adjustment in Greek School
Teacher Perceptions and Attitudes: Positive Behaviors/Characteristics
Teacher Perceptions and Attitudes: Positive Feelings
Teacher Mental Health Literacy
Teacher Views on Refugee Student Academic Challenges
** p<0.01. * p<0.05.

Strengths and

Emotional  Conduct Hyper-acti  Peer Prosocial
Symptoms  Problems vity Problems  Behavior
131 -.019 .188 .052 221%*
226* -165  287** 267% A413%%*
253% -256* .240* 206 396**
183 -.138 257* 219 .388%*
137 -.182 202 179 346%*
251% -.131 .265% 272% A409%*
103 -.037 150 137 306**
A430%** 036 .224* A15%* A0Q1**
202 030 .304** 291 %* 324 %%
AB0** 078  .548%* 522%%* .647%%*
092 =213 145 53 395%*
468** 054  .419** 365%* S565%*
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That proves that Hypothesis Hi, was partly accepted, since teachers’
views on the mental health of refugee students were significantly
affected by 5 out of the 14 other variables of the study — but not by
the remaining 9 variables. Specifically, teacher observations of
refugee students' positive behaviors predicted 4 of 5 dimensions of
student mental health (all but conduct problems); refugee students'
academic challenges predicted 3 of 5 dimensions (emotional
symptoms, hyperactivity, prosocial behavior). The positive attitude
of adults towards refugee students predicted in 2 of 5 dimensions
(emotional symptoms, behavior problems); teachers' challenges in
the multicultural classroom also predicted 2 of 5 dimensions
(behavior problems, prosocial behavior); and finally teacher training
needs for multicultural teaching were predicted only in 1 of 5
dimensions (peer problems). The variables of the remaining 9
studies did not have a significant impact on refugee students' mental
health (measures of strengths and difficulties) as reported by
teachers.

Hypothesis H).. It is expected that the demographic characteristics
of the teachers will affect their views, perceptions, and skills

Hypothesis Hi» was accepted, especially for gender, educational
level, participation in multicultural education seminars, total years
of service, and to a lesser, decreasing extent, position in education,
having a Master’s/PhD degree in multicultural education, having
refugee students in class, current academic level of teaching, and
age. Teachers’ gender and educational level were the most important
determinants of the study wvariables, pertaining to teachers’
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perceptions of refugee students and their mental health, students’
behaviors and characteristics, or their competence and practices in
multicultural education. Gender and education affected 12 out of 19
dimensions each. Participation in multicultural education seminars
was in second place with 10/19 effects, followed by teachers’ total
years of service with 9/19 statistically significant effects. Less was
the impact of position in education (6/19 dimensions), having a
Master’s or PhD degree in multicultural education (4/19
dimensions), having refugee students in class (3/19 dimensions),
current academic level of teaching (2/19 dimensions), and age (2/19
dimensions). Overall, only experience in teaching a multicultural
class was the only demographic/occupational characteristic to have
no significant effect on any of the study variables (0/19 dimensions).

Hypothesis H;;. The scales designed for the purposes of the study,
have adequate psychometric properties

A preliminary evaluation of the psychometric properties of the
researcher-designed scales was undertaken, in accordance with the
aims and objectives of the study. Specifically, construct validity was
assessed using principal component—factor analyses, while internal
consistency was examined using Cronbach's coefficient. All factor
analysis models showed adequate fit to the data, while the factor
structure was confirmed for all scales; all original items were
preserved without data loss. Except where indicated. Overall, only
multicultural classroom teaching experience was the only
demographic/occupational characteristic that did not have a
significant effect on any of the study variables. Therefore, hypothesis
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13 was confirmed and the scales designed for the purposes of the
study showed reliable preliminary psychometric properties

Hypothesis H,. The established scales utilized in the study have
adequate psychometric properties

The psychometric properties of the three standardized scales used in
the research were evaluated through the use of principal component
analyses and internal consistency (reliability) coefficients. All
models computed exhibited adequate data fit and factor structures
were confirmed with some data loss. Hypothesis H;s was also
accepted, since the standardized scales that were used in the
research showed adequate psychometric properties, specifically
structure validity and internal consistency, with little data loss.

Summaries and conclusions
The present study examined the recommendations or guidelines
for the psychological support of refugee students in the Hellenic
Republic, through the perspectives of 81 teachers at different
academic levels of instruction. It also assessed the relationship
between teacher views on refugee students’ mental health and all
other variables of the study; the potential effect of demographic and
occupational characteristics on the study variables; as well as to
receive the teachers’ suggestions and recommendations for
improving and fostering refugee students’ mental health. Some of
the main conclusions of the study were the following:
1. Overall, teachers’ self-reported level of multicultural
awareness and knowledge competence was moderate to high, while
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multicultural skill competence was found to be moderate. Thus,
teachers had moderate to high levels of multicultural competence.

2. Teachers had a high level of both intercultural and inclusive
practices in their classrooms. Teachers recommended specific
teaching approaches and techniques for refugee students that
involved the following, in order of importance: more clarifications
during the lesson, increasing student self-confidence, increasing
student time in reception classes, higher teacher leniency and
flexibility, task simplification, and assigning more time for students
to complete tasks. Other recommended strategies aimed to smooth
the educational process for refugee students were, higher student
involvement in projects, as well as application of differentiated
teaching, cooperative teaching, and personalized instruction.

3. Teachers agreed that they often faced challenges when
teaching in multicultural classrooms. Some of the challenges that
they reported were the following, in order of importance: refugee
students’ low literacy level and cultural background diversity; the
language differences that create a communication barrier; the
sporadic nature of refugee students’ prior schooling; the adaptation
or enrichment of materials to cater to the needs of refugee students;
the large size of the classroom; the lack of communication with the
families of refugee students; and the adaptation of the teaching
methods to cater to the needs of refugee students.

4. Teachers attested to their high intercultural training needs,
agreeing that they needed training in the following domains, in
order of importance: multicultural class teaching methods.
Effective intercultural communication teaching approaches;
challenges in refugee students’ behavior and social integration;
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social interaction and linguistic diversity management in the
multicultural class; differentiated teaching; refugee students’
sociocultural background; principles of intercultural education;
cross-cultural pedagogical and psychological skills development;
application of alternative teaching approaches; and cognitive
differences in students from different cultural backgrounds.

5. Overall, teacher perceptions towards refugee students were
moderate, especially regarding teachers’ observations of positive
student behaviors. At the same time, refugee student adjustment was
regarded to be low, while teachers’ perceptions on teachers’ and non-
refugee parents’ positive feelings towards refugee students was
moderate to low.

6. The teachers of this study exhibited high mental health
literacy and were shown to be quite knowledgeable on some of the
characteristics of psychological disorders, while they were well
informed about mental health issues. For example, the teachers
responded correctly to almost all items assessing knowledge and
erroneous beliefs about mental health — with the belief that
participation in enjoyable activities can improve mental health being
the only exception.

7. The teachers of the study felt that refugee students face a
moderate level of difficulties. One problem that teachers agreed on
was that refugee students cannot communicate effectively with
teachers and Greek peers because they lack a working knowledge of
the Greek language. No other challenges were considered to be high
by the teachers.

8. With respect to perceptions on the mental health of refugee
students, the teachers determined that refugee students do not have
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particular difficulties with emotional symptoms, conduct problems,
hyperactivity, peer problems, nor did they exhibit higher than
moderate prosocial behaviors. Responses to the above dimensions
were neither high nor low; prosocial behavior was the highest and
conduct and peer problems were the lowest.

9. Concerning the recommendations of the teachers for
improving and fostering psychological support of refugee students,
the most important obstacles to positive refugee student mental
health at school were the following in order of importance:
prejudice, racism and discrimination, including social stigma and
bullying; lack of acceptance, rejection and isolation by other
students; refugee students’ past traumatic experiences and past
adverse life conditions. Refugee students’ difficult background,
including the family environment and the lack of family structure;
the new school environment and the sometimes hostile social
environment; the language barrier; and finally the lack of open-
mindedness and empathy by teachers and non-refugee students.

10. The teachers recommended actions that they themselves can
take to promote the positive mental health of refugee students at
school. Their main suggestions were that teachers and non-refugee
students need to be empathic and promote understanding across
cultures; to promote intraclass cooperation, collaboration and
socialization for all students; and to promote refugee student
participation and inclusion. The teachers also suggested that
teachers need to attend training and seminars in the mental health of
refugee students; that they should make refugee students feel safe
and accepted; and finally that refugee students should be treated
with dignity and respect, as equals.
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11. Teachers suggested a number of actions that the school as a
whole can take to promote the positive mental health of refugee
students in the learning environment. The most important of those
were the design and application of educational programs, activities
and seminars directed at the teachers and the non-refugee students.
Other recommendations were the promotion of cooperation, support
and empathy towards refugee students, as well as the provision of
in-school support by qualified psychologists; and that there should
be changes in the school and in the class curriculum, like a better
education system for the refugee students; change in the everyday
rules; simplification of lessons; more hours in physical education
and language learning; participation, along with other students and
teachers, in intercultural actions.

12. The teachers also provided suggestions for policies and
practices that could be put to effect at a political or government
level, in order to promote the positive mental health of refugee
students in the learning environment. The most important of these
suggestions was that training programs, seminars and actions on
mental health should be implemented as a matter of policy in the
context of multicultural awareness and acceptance, for students,
parents and teachers. Other important suggestions were that policies
need to be put into effect that provide regular professional support
and guidance by psychologists to refugee students but also to their
teachers if necessary.

13. For teachers who are about to take over a multicultural
class, the most important practical advice that the teachers of the
study gave were that these teachers would need be to be kind, caring,
supportive and empathic towards refugee students they should study,
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learn and train about refugee students’ culture and mental health;
gain practical knowledge by researching students’ cultures,
observing the students, and keeping informed on mental health
issues. Other suggestions were that teachers newly appointed to a
multicultural class should be open-minded, accepting and patient;
adapt and modify lessons and teaching materials according to the
students’ needs; ask for the assistance of more experienced teachers;
provide differentiated instruction; and treat all students as equals.

14. Concerning their broad suggestions and recommendations
for providing refugee students with the best possible psychological
support that will facilitate their learning at school, a large proportion
of the teachers emphasized that there should be school and
educational psychologists available on a permanent basis for
consultation and sessions for refugee students, at school or
otherwise. Other general recommendations included that refugee
students should be helped by teachers who are knowledgeable,
capable, responsive, and have empathy, as well as that refugee
students should be encouraged to discuss their problems and
difficulties. Another suggestion was that refugee students should be
welcomed and should experience a positive attitude at school.

15. To a large extent, teachers’ views on the mental health
(strengths and difficulties) of refugees were significantly related
with many —but not all- of the study factors. While prosocial
behavior correlated significantly with almost all (13 out of 14) study
dimensions, less extensive significant relationships were found
between the  study factors and therefugee  student
difficulties, namely hyperactivity (8/14), emotional symptoms and
peer problems (6/14), and conduct problems (2/14).
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16. Overall, the demographic and occupational characteristics
of the study’s teachers were found to have an active and important
role in determining the levels of the study factors. This was
particularly true for teachers’ gender, educational level, participation
in multicultural education seminars, and total years of service. The
same applied, to a lesser and decreasing extent, to the occupational
characteristics of position in education; having a Master’s/PhD
degree in multicultural education; currently having refugee students
in class; current academic level of teaching; and age.

17. Overall, the good psychometric properties of the study scales
were confirmed, with acceptable Cronbach reliability coefficients
and successful adoption of factor structures with little or no loss of
data. Original factor structures were accepted and data loss was
minimal and occurred in a small number of cases. However, some
of the scales designed by the researcher had a low proportion of
variance explained by the models, and further research on the
psychometric properties of these new scales should be undertaken,
in order to examine their structure validity and explore the
possibility that they may have alternative factor structures. Further
evaluation of these scales and subscales may be warranted in the
case of the specific population of teachers in Greece and the
particular characteristics this social and professional group may
have, compared to other professions in Greece as well as compared
to teachers in other countries.

According to the obtained results and their analysis, the following
conclusions can be drawn:
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1. Teachers who work with refugee students assess their
responsibilities for their education and upbringing with the
conditions of the Greek education system.

2. The research teachers evaluate their knowledge and
competences for working in a Multicultural environment through
inclusive teaching practice as available but not sufficient.

3. Based on their own experience, the teachers offer such
guidelines for working with refugee students, which would support
their integration into the education system of Greece and the content
of the learning material learned by them.

4. For the successful integration into the school environment, not
only the positive attitudes of the teachers have an influence, but also
the assessment of the students and their parents about the need for
this.

5. The ideas of intercultural coexistence in a school environment
need further development on the part of the institutions involved in
this problem

6. At the school level, psychological guidelines for inclusion in
school life and other students include a process of overcoming the
existing stereotypes of students and their parents about refugee
children, avoiding the social stigma "immigrant" and bullying for it.
Transforming the school environment from threatening to
supportive. This requires the development of educational programs,
activities and workshops targeting non-refugee students to
understand their feelings and experiences.

7. School psychologists successfully perform the mediating
function between refugee students and their families and the school
environment. They are in direct contact with each student and can,
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through individual and group meetings, reduce their didactic fears
about their learning process and promote their sense of personal
well-being.

8. At the level of the school class, the psychological guidelines
for supporting and assisting the learning process imply the creation
of a favorable psychological environment, including acceptance and
not isolation of refugee students, understanding and evaluation of
their past traumatic experiences and current life. This includes
building in students the skills of acceptance and understanding
between cultures.

9. At the teacher level, psychological support requires
consideration of the existing language barrier, lack of bias and
understanding of the difficulties surrounding learning the learning
material. In addition, working with refugee students presents new
challenges for teachers, and therefore it is necessary for them to
improve their professional knowledge and skills, as well as to
develop sensitivity regarding the dignity and respect of the
personality of the refugee student.

The obtained results make it possible to create a model for
providing psychological support in the education of refugee
students, which is graphically presented in Figure 10 from the
dissertation.
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This model correspond to the structure of the psychological
questionnaires used in the study. Their proven statistical reliability
gives reason to concludes that the thus presented theoretical model
for proving psychological assistance to refugee students can be used
as a basic for Future training of teachers who will work with such
students. Moreover, the structural element of the model can be
supported specifically with the results of this study. The hierarchy
of levels, from the student to the social institutions, correspond to
the potential of each higher level to influence all others below it.
Moreover, both informationally and practical, they influence each
other. This model is an author’s idea that may find its development
in the future.
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CONTRIBUTIONS

Theoretical-scientific contributions

1. A study was conducted to establish the difficulties that
refugee student’s encounter in their studies and the possibilities of
providing psychological help to overcome them. Because of the
theory, a research approach is chosen, which places as a basis the
mental health of the refugee students as assessed by the teachers. A
relationship is sought between multicultural education and the
potential of psychological support for refugee students in academic,
professional and school contexts.

2. The problem areas in the education of refugee students were
identified through author’s modifications of the used psychological
questionnaires.

3. For the purposes of the research, the author created her own
questionnaire, the scientific metrics of which prove its reliability for
use.

4. An attempt was made to create a hierarchical model for
providing psychological assistance to refugee students, which
shows the orientation of this process - from the social institutions,
the school and its participants to the teachers and the users
themselves.

Practical-applied contributions

1. The obtained results of the conducted research are aimed at
the specialists working in the Greek education system to obtain
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knowledge about the problem areas in the education of refugee
students. It is proven that teachers have a high degree of
intercultural competence, but they need to improve their
knowledge and skills.

2. The author’s theoretical model of the focus of providing
psychological help to refugee students can be used to train teachers
who will work in a multicultural environment

3. The obtained results are significant for pedagogical practice,
as they summarize the experience of teachers working in a specific
environment, having different educational levels in private and
public schools. A large part of them use supportive practices to
integrate refugee students into the Greek education system.
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