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| YBOJ

CreninanHOTO 00pa30BaHHE € BaKHA 00JIACT B ChBpPEMEHHATa TEIaroruka ¢ MHOTOU3MEPHO
MoJie OT TEOPSTUYHH W H3CIEAOBATEICKH MPOOJIIEMH, HO CBII0 Taka W TMPAKTUYCCKU
MPUJIOXKEHUs. B ChIIOTO Bpeme ToBa € 00JIacT, KOSITO Ce pa3BUBA JIMHAMHYHO W MMa 3a Iel
ISUIOCTHOTO Pa3BUTHE HAa YYCHHUIIUTE ChC CIICIUAIHU oOpa3oBaTeslHu moTpedHocTH. [lo-
roJisiMata 4acT OT JIellaTa ChC CIICIUAIHN 00pa30BaTeITHHU MOTPEOHOCTH W/HITH YBPEKIaHUS CE
HYXJaAT OT IMOJKpenara U ChbTPYJHHYSCTBOTO HA MIMPOK KPBI' OT 3aMHTEPECOBAHH CTPAHU:
COLIMAJIHU YCIIYTH, 3/paBeorna3BaHe, 0Opa3oBaHHE, CEMEHCTBO, MTOOPOBOIIM M HE3aBUCUMH
yuacTHUIM. [IpoOiieMbT € olle MO-CIOXEeH NpH JAelara ChC CIenuaTHu o0pa3oBaTeHU
MOTPEOHOCTH, )KUBECIIN B MHCTUTYIIHH.

Berpekn  MexAyHapoOOHUTE  YCWIHMS 33  JICHHCTUTYIMOHAJIW3WpaHE Ha  JIelara,
WHCTHUTYLIMOHAJIHATA I'PHYKA BCE OIIE CE NMPAKTHKYBa B MHOTO CTpaHM 10 cBeTa. JleceTunerus
M3CJICIBAaHMS TIOKA3BaT, Y€ XUBOTHT B MHCTUTYIIMM MMa 3HAYMTEIIHU OTPULATCITHH CPEKTH
BBPXY pa3BUTHETO U Tcuxukara Ha gemnara (Markopoulou, 1995; Sloutsky, 1997; Giese &
Dawes, 1999; Chrysikos, 2002; Jones-Harden, 2002; Smyke et al., 2002; Browne Vorria et al.,
2008; Smyke et al., 2011; 2012). OcobeHo B City4anTe Ha Jiela ChC ClIeuaTHi 00pa3oBaTeIIHU
MOTPEOHOCTH W/WII YBPEKAAHUS OCh3HABAME, Ue 32 TAX € TPYAHO Ja IMOTydaT HeOOXOIMMHUTE
TPYKY 32 TIPABHITHOTO CH Pa3BUTHE B MHCTHTYIIMOHATHA CPE/Ia.

U Taka, mpeamer Ha Ta3u JOKTOPCKA JIUCEPTAIMs ca JielaTa ChC CHEIHAIHA 00pa30oBaTEIIHA
MOTPEOHOCTH, KHUBECIIU B MHCTUTYIUU. CMsTaMe T 3a CHElUallHa U ysA3BUMa rpyma oT
HACEJICHHETO, 33 KOSATO HsAMA JIaHHH OT u3ciieaABanus. [10-KOHKpETHO, 1eliTa Ha JUCcepTalusiTa
€ Jia ce M3Clie[]Ba yIOBIETBOPEHHUETO OT JKMBOTA M yYIJIMIHATA aJanTaius Ha Te3u Jera B
CpaBHEHHUE C JeraTa ¢ THIIMYHO Pa3BUTHE, KOUTO CHINO KUBEAT B HHCTUTYIHH. [10o To3u HauuH
MCKaMe JI1a TIPOBEPHM JaJIH CHCIHATHUTE O0Opa30BaTEIHM MOTPEOHOCTH Ca MPOTHOCTHYCH
(dakTop 3a YAOBIECTBOPEHOCTTA OT KUBOTA W YUMJIUIIIHATA aJJaNTallysl Ha JIeraTa, >KUBECIH B
WHCTUTYITUH.



‘ . TJIABA 1. TEOPETUYHA YACT

YAOBJIETBOPEHUE OT ’KUBOTA

Konuenuusra 3a y1oB/jieTBOpeHHe OT :KUBOTA

B mnpsik KOHTpacT cbC CHJIIHOTO YIOBaBaHE Ha IICUXOJIOTUYECKUTE H3CIEIBAHUS BbPXY
HEraTUBHHUTE YYBCTBA KAaTO JIEMIPECHS U TPEBOMKHOCT, BCE MO-TOJISIM OpOoii yUeHH ca 3aroyHalu
Jla ChbCPEAOTOYABAT U3CIIE/IBAHUS BbPXY ONTUMUCTHYHATA CTPAHA HA EMOLIMOHAIHHUS IUAaIa30H.
[IpoyuBanusTa, OKyCHpaHH BHPXY YCEIIAHETO 3a MACTUE WIH CYOeKTHBHO OJaronoiay4ue, ce
OTKpOSIBAT B Ta3W HapacTBalla ChbBKYMHOCT OT u3cneasanus (Pavot & Diener, 2008; Tian u ap.,
2015; Baptista u ap., 2016). JIpeBHATE MUCIUTENN CMATAT IACTUETO 32 BBPXOBHOTO 01aro u
JBHOKEIATa CHJIA 3a]] BCHUKH YOBCIIKH JNeHCTBYS. BhIpeku dakrta, ue psiiko e Oni u3ciieiBaHn
B MUHAJOTO, TOM c€ € MpeBbpHAI B MPU3HAT M Ba)KEH MPEIMET 32 MHOXKECTBO M3CJIC/IBAHUS
(Baptista u gp., 2016). HapactBampsT HHTEpEC KbM KOHICHIUATA 3a CYOCKTHBHO
Onaroroiydre 10Bee A0 MOpeanlia OT U3CeIBaHus, (OKYCUpaHU BbPXY OLICHKHUTE Ha XopaTa
3a KOHLEMIUATA 32 Ka4yecTBO Ha >KMBOT, OCOOCHO OT TJIe[JHA TOYKA HA YIOBJIETBOPEHHETO
(Diener u ap., 1985; Adelman u ap. , 1989; Gilman & Huebner, 2000).

CyOeKTHBHOTO 0J1arochCTOSIHUE € IUPOK TEPMHH, KOHTO 00XBalla eMOIMOHAITHUTE YyBCTBA
Ha WHAWBHUJA U KOTHHTUBHOTO OIICHSIBaHE Ha KadecTBOTO Ha xuBoTa My (Cheung & Lucas,
2014). CwmsdAra ce, ye BKIIOYBA TPU KOMIIOHEHTA, CIOPEJ] HACTOSIIMUTE W3CIICIBAHUS:
MOJIOKUTENIEH e(heKT, oTpuliaTeieH eeKT U yaoBIeTBOPeHOCT oT xkuBoTa (Gilman & Huebner,
2006; Pavot & Diener, 2008). IlomoKUTETHHTE EMOIMOHAIHM HHBAa Ha HWHAWBHIA B
IBITOCPOYEH IJIaH KaTO yJOBOJICTBUE, TOPAOCT M T.H. U OTPUIIATETHUTE €MOLIUU KaTo THSB,
OTYasHUE U T.H. CE€ HapuyaT TIOJOKUTEJNEH U oTpunareneH edekr. [nobanHaTta
YJIOBJICTBOPEHOCT OT XKMBOTA € KOTHUTHUBHA OIICHKA Ha I[SJIOCTHOTO KAYeCTBO HA JKMBOT Ha
WHJIMBHJIA Bb3 OCHOBA Ha KpUTEepHH, H30panu ot camus Hero/Hes (Gilman & Huebner, 2006).
B 3aBHUCHMOCT OT CTEmNeHTa, B KOSTO YOBEKBT € YJOBIECTBOPEH OT XUBOTA, CE IMPaBU U
3aKJIFOYCHUETO JIAJIA IMPUEMa WM HE YCIIOBHSTA, B KOUTO JKHUBEE, TOKOJIKO € JIOBOJICH/A OT TAX
U JTaJId MO’KE M ITOKPUBA CBOUTE HYXKIU H XKeJlaHus KaTo 1sy10 (Sousa & Lyubomirsky, 2001).
Crnopen m3cienBaHe CTENEHTa Ha YOBIETBOPEHOCT OT JKMBOTAa HAa WHIMBUAA € YHCTO
cyOeKTHBHA M U3TJIeXK 1A HE 3aBUCH MPOCTO OT MOJOKUTEIHUS BB3TIIE 32 OMPEIeTICHH ChbOUTHS
uin obctosarencTea (Cummins & Nistico, 2002), a 3aBUCH OT TOBa Kak MHAUBUABT U30Upa 1a
OLIeHU cBouTe jeiicTBus u u3dopu (Diener u ap., 1985).

[Icuxuyeckara mnpeneHka Jand HAKOM € JOBOJIEH OT JKMBOTa CH C€ OTpas3siBa B
YIOBJIETBOPEHOCTTA OT KHBOTA, KOETO € acleKT Ha cyOekTuBHOTO Onarononyune (Cheung &
Lucas, 2014). Bbnpeku ye eneMeHTHTE Ha CyOE€KTHBHOTO OJIaromnoiydue ce MOCTaBAT O]
CbMHCHHE, VJOBJICTBOPEHUETO OT KHBOTA KaTO ISUI0 W/WIM B ONpEACIICHH OOJacTH
OOMKHOBEHO Ce pasriexkaa KaTto BakeH KoMmmoHeHT (Gilman & Huebner, 2000).
Y IOBNETBOPEHUETO OT KUBOTA € MOIICH WHIAMKATOP 3a OJArompUsTHU PE3YyITaTH B KHUBOTA,
Karo 37paBe, 6borarcTBo u ycnex B paborarta (Cheung & Lucas, 2014). Criopen Cheung & Lucas
(2014: 2809): ,,Y 10oBIIETBOPEHUETO OT )KUBOTA € KOMIIOHEHT Ha CYOEKTHBHOTO OJaronoiydue,
KOETO OTpa3siBa KOTHUTHUBHATA OIIEHKA JIaTM YOBEK € JIOBOJICH OT *kuBoTa cu*. Jlokato Gilman



u Huebner (2000: 178) ompenmensar yaOBICTBOPEHHETO OT J>XHBOTA KarTo: ,,Ch3HATEITHHU
KOTHUTHBHH OIICHKH HAa MHIMBHJIA 32 KAYECTBOTO HA COOCTBEHHUs KHUBOT . Jpyra nepuHunms
Ha YJIOBJICTBOPEHHETO OT JKMBOTA Iiiack, ye To ce otHacs a0 (Tian u ap., 2015: 908):
,,KOTHUTHBHA OIICHKA Ha MOJIOKUTEITHOCTTA HA KUBOTA KATO ISUI0 WK B CIICHIM(PUIHH 001acTh .
U Taka, OT TopHUTE 1eHUHUIIMYA MOKEM Ja KaXKeM, Y€ yTOBIECTBOPEHUETO OT )KUBOTA BCHIITHOCT
€ MpeleHKa U UHTEJIeKTyalHa JeiiHoCT. Ts He e HaloXeHa OTBb/, a OlEHKaTa ce OCHOBaBa B
KOHTPAaCT ¢ HOpMa, KOSITO BCEKH ycTaHOBsBa 3a cebe cu (Diener u ap., 1985). 1o To3u HaumH
riiobamHaTa yJIOBJIETBOPEHOCT OT HBOTA C€ CHCTOM OT LIMPOKA OIEHKAa HAa KayecTBOTO Ha
KUBOT Ha UHAMBHJIA, KOSTO OTHBA OTBbBJ OLIGHKUTE Ha OTIEIHU KAaTerOpuH, Karo
B3auMOOTHOUIEHUs. Ch3/1aZIeHH ca MHOTOMEPHHU CKaJIM 32 YJIOBJIETBOPEHOCT OT KUBOTA, KOUTO
MOraT Jia C€ W3IMOJI3BAT B M3CJIEABAHHATA B JONBJIHEHHE KbM TJO0ATHUTE W3MEPBAaHUS 32
ynosneTBopeHocT ot kuBota (Huebner, 1994). MHorousmepHarta napaaurma oMajnaoBa)kaBa
OLIEHKaTa Ha rio0ajiHaTa yAOBJIETBOPEHOCT OT )KMBOTA, BMECTO TOBA CE KOHLEHTPHUPA BbPXY
Pa3BUTHETO HA XapaKTEPUCTUKHUTE HA OLIEHKUTE Ha YIOBJIETBOPEHOCTTA OT KMUBOTA BbB BaKHU
obnactu Ha xuBoTa (Huebner, 2004).

[To-ronsiMaTta yact OT W3cleABaHUATa U3UCKBAT MHOTOM3MEpPHA CKaJla Ha YAO0BJIETBOPEHOCTTA
ot xuBoTa. Ho n3cnenoBarennTe He BUHATH UCKAT J]a MPUIIOKAT CKaJla 3a yJIOBIETBOPEHHUE OT
KHUBOTA C HIKOJIKO efleMeHTa. BMecTo ToBa npoy4yBaHUsATa U3II0JI3BAT T'OJISIM ITAHEI, HallpUMep,
OOMKHOBEHO M3IOJI3BAT CHIENU(DUIHN €IEMEHTH 3a OLIEHKa Ha HUBOTO Ha YAOBJIETBOPEHOCT OT
KHUBOTA, KaTO Hampumep: ,,Karo ce B3emaT NpenBHJ BCUUKHM HEIIA, KOJKO CTE JIOBOJHHU OT
xwuBota cu?* (Margolis u ap., 2019).

Y10BJIETBOPEHOCT OT KMBOTA IPH /IelaTa

B mponbmkeHne Ha MHOTO TOJMHU YYEHHTE Ca W3y4aBalld MPHUPOJAATa U NPUYUHUTE 3a
BB3IIPUEMAHOTO OT Bh3PACTHUTE yOBIETBOPEHHE OT )KUBOTA, JOKATO B Cllyyas ¢ jJelara Te ca
ce hokycupanu Bepxy (akropa ,,imactue’ (Huebner, 1994). Ho npe3 nocnennure neceTuneTus
T€ 3aM0YHaxa Ja ChbCPeAOTOUaBAT YCHIIHUATA CH BHPXY (haKTOpa yIOBIETBOPEHOCT OT KUBOTA
Ha Jenara. Taka 4e M3CiIeBaHUATA BbPXY OLIEHKUTE Ha yJIOBJIETBOPEHOCTTAa OT JKMBOTAa Ha
JieraTa u IOHOIIUTE MPeIu3BUKaxa rojsiM natepec B MHOro oosactu (Huebner, 2004).
[lo-romssiMaTta dYacT OT U3CIEIBaHUATA Ha MPUYMHUTE 32 JIMYHUTE BapHaluud B
YIIOBJIETBOPEHOCTTAa OT >KMBOTA NPU THWHEHDKBPH W Jiela ca ce KOHICHTPHPAIU BBPXY
U3CJIEIBAHETO Ha YJOBJIETBOPEHOCTTA OT JKMBOTAa KAaTo MspKa 3a pe3ynTaT, J0KaTo Io-
rojasMaTa 4acT OT MpOyYBaHHATA ca M3CJIEIBAaNU MpeArnojaraeMu (GakTopyd 3a JHUYHU
HEChOTBETCTBUS B YAOBJIETBOPEHOCTTA OT KUBOTa. CeMeicTBO, mpusTell, OOLUTHOCT U (haKTOpH,
CBBpP3aHH ChC CaMUs YOBEK (HAMp. XapaKTep, yMCTBEHU U351BH), KAKTO U (HaKTOpHU 32 AEHHOCT
(Hamp. ydacTue B CTpYKTYpHpaHH U3BBHKIACHU JEWHOCTH) Ca OTKPUTH B TAKMBA PA3CIIeIBAHUSI.
B rnoGannurte mpoyuBaHMsI Ha YJOBJIETBOPEHOCTTA OT KHMBOTA, (JOKyCHpaHU BHPXY Jelara,
JaeMorpadCKUTe XapaKTePUCTUKHU ca CKIIOHHH JIa UTPAsT MAJIKO BITUSTHHUE B HAl-TOOpHS CITydaid
(Gilman & Huebner, 2006).

[Ipu nenata v TUHHEHDKBPUTE YIOBIETBOPEHOCTTA OT KHUBOTA € CBbp3aHa ¢ (pyHIaMEeHTaIHU
CEeKTOpHM Ha TOJOXKUTENHA JKUTeWcka (QYHKIMOHAIHOCT, Karo camMoe(deKTUBHOCT,
CaMOYYBCTBHE, CAMOBB3MPUATHE, MOJIOKUTEITHH E€MOLIMU, BHTPEIIHA KOHTPOIHA TOYKa M
Hazexnaa. Ilo mogo0eH HaYMH € JoKa3aHo, Y€ MHTEPHAIM3UPAIIOTO U eKCTEPHAIU3UPAIIOTO
MOBEJICHHUE, JIENPECHITa, MEXIAYJINYHOCTHOTO OTXBBPJSHE, HACHUJICTBEHOTO IIOBEJICHHE,



MMOEMaHETO Ha CEKCyaJleH PUCK U MPUCTPACTABAIIOTO MIOBEICHUE Ca HEOIArOoNpHUsITHO CBbP3aHU
C YIOBJICTBOPEHHUETO OT KUBOTA Tpu nena u roHomu (Gilman & Huebner, 2006; Tian u ap. ,
2015).

Bpb3kata Mexay AeMorpaCKUTEe XapakTepUCTHKH U YAOBJIETBOPEHOCTTa OT KHBOTA €
MUHHMAaJHA U U3CIIEIBAaHUATA PA3KPUBAT, Ye Te3U (PAKTOPU MMAT CaMO BTOPOCTEIICHHA POJIs
IIPY IPOTHO3UPAHETO Ha YAOBIETBOPEHOCTTA OT )KUBOTA Ha Jierara 1 oHomure. Ho uma Hakou
MPOYYBAHUSA, KOUTO IOKa3BaT cHeUU(UYHH BPB3KHM MEXIy Aemorpadckute QaxTtopu u
YIOBJIETBOPEHUETO OT KUBOTA MpH Aenara. akTopuTe, KOUTO U3TISK 1A UMAT OJaronpusTeH
edeKT, ca: Bb3pacT, COLMAIHO-UKOHOMUYECKH cTatyc u paca (Proctor et al., 2009).

Kakto B ciydass ¢ BB3pacTHUTE, OMKHCAH B MPEIUIIHUS DPa3lel, U3MIIEKIA, Y€ JUYHHUTE
XapaKTepUCTHKH Ha JelaTa BIMSAT Ha HUBAaTa UM Ha yJOBIETBOPEHOCT OT uBOTa (Proctor u
ap., 2009). Fogle u np. (2002) paskpusar, 4e yAOBIECTBOPEHHETO OT )KHUBOTA € MOJIOKHUTEIHO
CBBP3aHO C E€KCTPaBEPTHOCTTA W COLMAIHATA CaMOE(PEKTHBHOCT, HEraTUBHO € CBBp3aHa C
HEBpPOTHM3Ma, W Y€ TO MeAUHpa Bpb3KaTa MEXIYy VYIOBICTBOPEHHETO OT JXHBOTA U
€KCTPaBepTHOCTTA, HO HE ¥ HEBpOTU3Ma. KaTo 1151710 KoHCTaTalMuTe pa3KpuBaT, 4e MPEreHKUTe
Ha Te3H Jie1la 32 COOCTBEHUTE UM CIIOCOOHOCTH J1a ObJAT COLIMATHO YMEH BOIST IO IOBHILIEHA
OOIMTENTHOCT, KOSITO € CBbpP3aHa C I0-BUCOKA yJOBIETBOPEHOCT OT JKUBOTA.

Gilman u Huebner (2006) u3crnenBaT XxapakTepUCTUKUTE HA THHHEUHKbPUTE, KOUTO MOKa3BaT
BHCOKA CTEIEH Ha ISUIOCTHO YJIOBJIETBOPEHHE OT KMBOTA. bsixa m3cienBanu pasHoOOpa3HH
(bakTopH, CBBP3aHH C YYWIHIIETO, MEKIYINYHOCTHH W BHTPEUIHOIMYHOCTHU (pakropu. B
MPEIUIIHN U3CIIEeIBAHMS BCHUKU Te3U (PaKTopu ca OWIIM CBBP3aHU C YAOBJIETBOPEHHETO OT
xuBOTa. [IpoyuBaHeTO MOKa3Ba, Y€ YYEHHUIIMTE C BHCOKA CTENEH Ha YAOBJIETBOPEHOCT OT
KUBOTA TMPEBB3XOXKJIAT YUEHUIIUTE ChC CpellHA CTENEH Ha YJOBIETBOPEHOCT OT >KMBOTA IO
OTHOLIEHME Ha  COLMAIHUA  CTPeC, OTHOLIEHMETO KbM  MHCTPYKTOpUTE U
BBTPEIIHOINYHOCTHOTO (PYHKIIMOHUPAHE.

OcBeH TOBa HUTO €JTHO OT JieliaTa B rpymaTa ¢ Hali-BUCOKHU HUBA Ha YAOBIETBOPEHUE OT )KMBOTA
HE € UMAJIO KIIMHUYHO HUBO HA TICUXWYHU CHMIITOMH, HO 7 TIPOIIEHTa OT CpeAHara rpyna u 42
MpOIeHTa OT Tpylara ¢ HUCKO HUBO Ha YIOBIETBOPEHOCT ca mManu. M Taka, aBTOpHTE
3aKJII0YaBar, Y€ MMa BpPh3Ka MEXK/Ty BUCOKUTE HUBA Ha yJJOBJIETBOPEHUE OT )KUBOTA U Pa3IMYHH
MPEeIMMCTBA Ha ICKXUYHOTO 3/IpaBe, KOMTO HE ce HaOJI01aBarT ImpH Jiera, KOUTO ChoOIaBaT 3a
MO-HUCKH HHBA Ha yJIOBJIETBOPEHHUE.

Y10B/1€TBOPEHOCT OT KMBOTA HA /1elaTa ChC CeUAJTHU 00pa30BaTeTHU NOTPEOHOCTH
TpaguoHHo wu3cIeABaHUATA BBPXY Jela C YBPEKIaHUS C€ KOHIEHTpUpAT BBPXY
(YHKIIMOHATTHUTE HEAOCTAThIM U HETATUBHUTE MOCIEANIH OT Te3u Aedunutu (Shogren u ap.,
2006). HoOpe u3BECTHO €, ue Jerara ¢ yBpexKJaaHUsI YeCTO UMAT MHOXKECTBO HEYCIEXH Ipe3
IENINST CH JKUBOT, KOUTO MOTAT JIa HAKBPHST YYBCTBOTO MM 3a IACTHE M YJOBJIETBOPEHHUE OT
xuBota (Kalka & Lockiewicz, 2018). UnnuBuauTe ¢ 00y4yuTENIHN 3aTPYIHEHNUS Ca TO-CKJIOHHU
Jla CpemaT pa3InyHA TPYAHOCTH, BKIIOUUTEITHO OTIaJaHe OT YYHIIMIIE, caMoTa, TIpo0IeMu ¢
MIPHUCIIOCOOSBAHETO, TPUCTPACTSIBAHE KbM HAPKOTUIU U T.H., CIIOPE] HIKOJKO W3CIICBAHHS
(Arunashree u np., 2016).

Brrpeku ToBa HapacTBaIUAT HA0OP OT U3CJIEIBAHUS 32 HAChpYaBaHE HA CHIIHUTE CTPaHU MPU
Jiera ¢ yBpeXAaHUsI MPEAINoiara, ye JIBIKEHUETO 3a MO3UTUBHATA TICUXOJOTHS € TIOBUIITUIIO
OCBEZIOMEHOCTTa 3a HEOOXOAMMOCTTa OT 3acHJIBAaHE Ha IOJOXHUTEIHUTE KauyecTBa KaTo



CTpaTerus 3a HaChpyaBaHEe Ha KEJIAHUTE Pe3y/ITaTH IpH Jiena ¢ u 6e3 yBpexaanus (Shogren u
ap., 2006 ). Taka ye ycunusita 3a MOAOOpsSBaHE HA PE3YATATUTE 33 XOpaTa C YBPEKTAHUS
cranaxa kputuaau (Arunashree u ap., 2016). B cboTBeTCTBHE ¢ KOHIICTIMATA HA TIO3UTHBHATA
TICUXOJIOTHUS], YJOBJIETBOPEHUETO OT JKMBOTA BCE IMOBEYE C€ M3MOJI3BA KATO MOJOXKHUTEITHA
MHIMKALKUS 3a icuxuyHo 37pase (Ogg u ap., 2016).

[IpernensT Ha nuTEpaTypaTa IOKa3Ba, Y€ YAOBICTBOPEHHETO OT JKMBOTA Ha Jenara ChC
CHelHalHu 00pa30BaTeIHU MOTPEOHOCTH € CPaBHUTEIHO HOBa obnacT Ha uicinensane. [lo-
CHEIHAIHO OTKPUXME HSKOU OrpaHWYEHH MPOYYBAaHUS, KOUTO C€ 3aHMMAaBaT C KOHKPETHHS
npobnem. Hanpumep Kalka u Lockiewicz (2018) ycraHoBuxa, 4e B CpaBHCHHE C YUCHHUIIUTE
0e3 TUCIEKCHs, Te3U C TUCIEKCHUS ca II0-MaJIKO TOBOJIHM OT )KHMBOTA CH KaTO IISUIO.

Poulsen u ap. (2006) ycranoBsBar, 4e nenara ¢ JEKH 0 TEXKKH MpoOsiieMu ¢ Guznyeckara
KOOpIMHAIIVS MIMAT HUCKY HUBA HA CAMOBB3NPUEMAHE Ha (PU3HUECKU CTIOCOOHOCTH ¥ BBHIIICH
BHJI B CpaBHEHHE C Te3u Oe3 TakuBa mpooOsiemu. OCBEH TOoBa T€ cpeuiaT TPYIAHOCTH B
OTHOIICHUATA CH C TIPUATEIUTE U POAUTEIH; UMAT MO-HUCKa 00IIa IpeicTaBa 3a ce0e cH U To-
HUCKa YJOBJIETBOPEHOCT OT XKMBOTA. ABTOpUTE OOSICHSIBAT T€3M KOHCTATAllMU, KAaTO TBBPST,
4e Mopaju OrPaHUYEHOTO Y4acTHe B CHOPTHU M CBOOOHU UTPOBH JIEHHOCTH, T€3U JIella MOXKE
Jla ca B HEPaBHOCTONHO MOJIOKEHHE W Ja BSpBAT, Y€ MMAT MO-HHCKO YAOBJIETBOPEHHUE OT
KUBOTA OT CBOUTE BPHCTHUIIH.

Gudjonsson u ap. (2009) wu3ciaenBa Bpb3KaTa MEXAYy TEKECTTa HA CHUMITOMHTE Ha
XHUIIEPAKTHBHO PAa3CTPONCTBO C JeHUIUT HA BHUMAHUETO U YAOBJIECTBOPEHUETO OT >KUBOTA.
Berpeku (akra, ye HUBaTa Ha CUMIITOMHTE Ha XHIIEPAKTUBHO Pa3CTPOUCTBO C JeDHUIUT Ha
BHUMAaHHMETO B TOBAa M3CIE/IBAaHE Ca HE3HAUMTENIHH, T€ Ca CBHP3aHHM C IO-HUCKH HHBa Ha
yIIOBJIETBOpEeHHE 0T 3kuBOTA. [To1o6HO npoyuBane e mpoBeaeHo ot Nadeau u ap. (2015), kouto
W3CIeIBAT XapaKTePUCTUKHUTE, CBbP3aHHU C YIOBIETBOPEHHUETO OT KUBOTA MPH Jlela ¢ 1eUIUT
HAa BHHMMAaHHETO/XUIEPAKTUBHOCT Ha BB3pacT 8—17 romunu. Cropea KOHCTaTallUHUTE
CUMITOMHUTE Ha JAePUIMT Ha BHUMAHUETO/XUIIEPAKTUBHOCT ca HEOJIAronpHusTHO CBbP3aHU C
YIIOBJIETBOPEHHUETO OT KUBOTA.

Ogg u ap. (2016) cemo wW3cienBa Bpb3KaTa MEXKIAY HEBHUMAHHETO W XHUIICPAKTUBHO-
UMITYJICHBHUATE CHMIITOMH H YJIOBJIETBOPEHUETO OT KUBOTA. Te OTKpUXa, e KOraro yUeHHUIIUTE
MMaT CHMIITOMH Ha XHIIEPAKTUBHO Pa3CTPONCTBO ¢ AC(PHUINT HA BHUMAHHETO, OOIIUAT PaKTop
3a XUMEePAKTUBHO Pa3CTPOMCTBO C Ne(UIIUT HA BHUMAaHHUETO U HEBHUMAHHUETO Ca OTPULIATEITHO
CBBpP3aHH C YAOBIETBOPEHUETO OT >KUBOTA. Pe3ynraTute 0siXa Mallko MO-pa3iUyHU, KOraTo
CUMITOMHUTE Ha XWUIIEPAKTUBHO Pa3CTPOMCTBO ¢ ACPUIUT HA BHUMAHUETO OSXa OIIEHEHU OT
yU4UTENH: B TO3M CIydyail caMO HEBHHUMAaHHETO Oelle OTPHUIATEIHO CBBP3aHO C
YIIOBJIETBOPEHUETO OT JKUBOTA, a HE OOMMUAT (PAKTOp 3a XHIIEPAKTHBHO Pa3CTPOMCTBO C
Ne(UITUT Ha BHUMAHUETO.

Garcia u ap. (2021) uzcneaBaxa HauMHA, O KOWTO pa3IMYHM XapaKTEPUCTHKHU Ha Jela WU
THWHEHDKBPH (KaTO CHMIITOMH Ha XHUTIEPAKTHBHO PA3CTPOMCTBO C Ie(HUIIUT HA BHUMAHUETO U
CHMIITOMH Ha TTOBEJICHYECKO Pa3CTPOMCTBO) BIUSAT HA TSIXHATA CTENEH Ha YAOBJIETBOPEHOCT
oT kuBoTa. KoHCTaTanuuTe paskpuBaT yMEpeHH KOpeTalii MeKy Bb3MPUITUITA Ha JeraTa
WM FOHOIIUTE 3a YIOBIETBOPEHOCT OT JKUBOTAa M BB3MPHUITHUATA HA TEXHUTE POAMTEIH 3a
yIIOBJIETBOPEHOCT OT JKMBOTA, KaTO YYWJIMIIETO MMa Hali-HUCKU HUBA Ha yIOBJIETBOpeHHE. B
nomnbsiaHenue, 44,3% OT aHKETHpaHUTE POIAUTENH Ka3BaT, Y€ Pa3CTPOMCTBOTO ¢ AeDUIIUT Ha



BHUMAaHHUETO U XUMEPAKTUBHOCT NMa 3HAUUTEIHO OTPULIATEITHO Bb3ACHCTBHUE B Ta3H CUTYaIHUS.
OcBeH TOBa T€ OTKpHXa, Y€ CHMITOMUTE Ha MOBEACHUYECKO Pa3CTPOMCTBO MNPUUUHSABAT
CTATUCTUYECKM 3HAUMMH PA3JIMKH, KOETO IMOKa3Ba, Y€ KOraTo Jelara WIA IOHOIIUTE UMaT
CUMIITOMH Ha MOBEJICHUYECKO Pa3CTPOMCTBO, OLIEHKUTE UM 3a yJIOBJIETBOPEHOCT OT JKUBOTA Ca
[10-HEOIAaronpusATHH.

Griffin u Huebner (2000) ycraHoBuxa, 4e aenara ChC CEpUO3HH €MOITMOHAIHU Pa3CTPOHCTBA
ca 3HAYUTEIHO MO-MaJIKO yJIOBJIETBOPEHH OT MPHUATEICTBO C BPbCTHUIIU, OTKOJIKOTO TEXHUTE
Cby4YeHHMIIH. BbOpeku ToBa He ca HaOIIOJaBaHU TOJEMH DPAa3IMKU B Jpyrd oOjactu Ha
YIOBJIETBOPEHOCT OT >KMBOTA WJIM ISUIOCTHA YIOBJIETBOPEHOCT OT kKMBOTa. OCBEH TOBa, 3a
YUEHUIIUTE ChC CEPUO3HHU EMOITMOHAIIHU CMYILICHHUS], CTEIIEHTa Ha YAOBJIETBOPEHOCT OT CAMOTO
CEMEMCTBOTO MPOTHO3Upa TIo0aTHaTa yIOBIETBOPEHOCT OT JKMBOTA, HO 3a YYCHHUIUTE Oe3
CEpUO3HU €MOITMOHATHH CMYIICHHSI, TJI00AHATa YAOBICTBOPEHOCT OT KUBOTA OCIIe CHIIHO
MOBJIMSIHA OT YJOBJIETBOPEHUETO OT KOHILENUMATA 3a IMOHATUATA ,,a3%, ,,IPUATENU U
,,CEMENCTBO.

Sacks u Kern (2008) uzcnensat BapualuuTe B yIOBICTBOPEHOCTTA OT KUBOTA CPeJl FOHOLIUTE
B OCHOBHO M CPEIHO YUMJIMINE C U 03 eMOIMOHAHU M TMOBEJCHYECKU Pa3CTPOUCTBA U
yBpexXaanus. Pe3ynratute OT TSIXHOTO NpOy4YBaHE MOKa3BaT, Y€ B CPaBHEHHE C TEXHUTE
TUMUYHY CbYYEHULIU, FOHOIIUTE C EMOIIMOHATHH U TIOBEICHYECKH Pa3CTPOMCTBA U YBPEXKIAHUS
ca 3HAYUTEIJIHO MO-MaJIKO YJOBJIETBOPEHU OT KaU€CTBOTO HA )KMBOTA CU BbB BCUUKH KaTETOPHUH
(001110 Ka4EeCTBO HA KHUBOT, C€OE CH, B3AUMOOTHOIIICHUS U CPElIa).

CreiiT u Kepn (2017) ananu3upaxa HUBOTO Ha yJIOBJIETBOPEHOCT OT KUBOTA, IOKJIAJABAHO OT
TUMHA3UCTH ChC COIMATHU, €MOIMOHAIHM W TIOBEICHYECKH 3aTPYIHEHHUS BHB BpPB3Ka C
aKaJeMHYHUTE pPE3yNATaTH, IMCUXHUYHOTO 3/IpaBe M TOBEJCHYECKHUTE pE3yNTaTH, KaKTO U
nemorpadckuTe TPOMEHIMBH. Te OTKPHIM, Y€ KaTo ISUI0 YYCHUIIUTE ca MOCOYHIIN
,»CPEIHO" YTOBIETBOPEHHE OT )KUBOTA, C U3KIFOUECHHUE HA YUMIIUIIHUS CEKTOP, KOMTO € OLIEHEH
KaTo Hal-MaJKo MosioxkuTeneH. OCBeH TOBa MO-BUCOKUTE HUBA HA yJIOBJIETBOPEHHE OT KUBOTA
ca 3HAYUTEITHO CBBP3aHU C TO-HUCKM HHMBA HA TPEBOXKHOCT, JIEMIPECUS U TOBEICHUYECKH
npo0JieMH, KaKTO U MO-BUCOKM HHBA HA YCIIEX B UYETEHETO U MaTeMaTHKaTa.

YUWINIIHA AJAIITAIUS

TeopernyHna paMKa HAa YYHJIMIIHATA aJaNTAIUsA

B koHTekcTa Ha €KOJIOrMYHaTa IMCHXOJIOTHS MHAUBUIABT CE€ BB3NPHUEMA KAaTO YYaCTHUK B
MOCTOSIHHO B3aUMO/ICHCTBHUE ¢ HETOBaTa (PM3WYECKa U COIMAlIHA Cpefla U HErOBOTO MOBEIEHUE
ce pa3riiexaa KaTo pe3yiaTaT OT T€3H HENPEKbCHATH B3aUMOJEHCTBUS MEK/Ty HETOBUTE JTMYHU
XapaKTEPUCTUKA M MHOXXECTBOTO KOHTEKCTM Ha OKOJIHATa cpefa, B KOMTO TOW JeicTBa
(Ilepunan & Gutkin, 2000).

AJIanTHBHOTO TIOBEICHUE c€ OTHACs Hai-00m0 10 (Kavale & Mostert, 2004: 39):
»€(DEKTUBHOCTTA H CTENEHTa, C KOSATO WHIMWBWIAWTE OTroBapsAT Ha CTaHAapTa 3a
CaMOJIOCTaTBYHOCT M COITMATHA OTTOBOPHOCT, OYaKBaH OT TSAXHATA Bb3PACT M KyJATypHA rpyma‘
Haii-o6mo moxkeM aa neduHMpaMe MCUXOCOIMATHATA aIaTaIusl KaTo ePeKTUBHUS OTTOBOP
Ha WHIMBUJA KbM H3HMCKBAHMITA HA COLMAlHATa cpeda M IOCTUTaHETO Ha HUBO Ha
KOMITETEHTHOCT B KIIFOYOBHUTE 00JIACTH U paMKHU Ha HeroBaTa ¢yHkimonaiaHocT (Cole & Cole,
2002). U Taka, agantanuara KaTo KOHIICMIIHS BKIIOYBA KAKTO MEXIYIMYHOCTHOTO, Taka U
MEXIyJIMYHOCTHOTO U3MepeHue. MHTpanepcoHaliHara aganTanust 3acsira ncuxoJioruyeckara



o0JacT W BCHYKH BBTpPEIIHU (HAKTOPH, CBBP3aHU C JIOOPOTO TCHXUYHO 37paBe,
MICUXOJIOTUYECKOTO YJOBJIETBOPEHHUE M BBHTPEIIHOIMYHOCTHHS OanaHc M (YyHKIMOHATHOCT.
MexaynMyHOCTHAaTa aJanTanus ce OTHAcs TJaBHO A0 ColuanHaTta cdepa M COIHATHHUTE
YMEHUS, KOHMTO OOCIY)XBaT YCTAHOBSIBAHETO M TOAJBPKAHETO HA MEXITYINYHOCTHU
OTHOIICHHMS, TJIAJAKOTO UHTETPUPAHE B COLMATHHS KOHTEKCT M MEXIYJUYHOCTHHUS OallaHC U
¢dbynkunonamuoct (Herbert, 1998).

YoBeuIkoTo noBecHNE UMa 3a 11eJ1 aJalTUPAHETO Ha MHAMBHUIA KbM IIPUPOJIHATA U YOBEIIKATa
cpena, ¢ BB3MOXKHO Haif-roisiMa €(QEeKTUBHOCT W HAM-roMsIMO HMHIUBUAYATHO IIACTHE.
W3sraexna obaue, ue UHAUBUIUTE MOTaT J1a ObaaT 1o0pe MpUCcnocoOeH! KbM €IUH KOHTEKCT U
mo-mMajnko noope mpucrnocodenu kpMm Apyr (Herbert, 1998; Lopes u ap., 2004). TpsoBa na ce
orOenexxu obade, ye aJanTHPAHETO KbM JaHHUTE Ha OKOJHATAa Ccpela, HO M HeiHara
KOH(Urypaus Crope] JUYHUTE HYKIU W JKeIaHus Ha WHIMBHJA, ca JBaTa NPEIUICTCHU
acrieKTa Ha JMHAMHUYEH MTPOIIeC U M0-MaJIKO Ha 3aTBBPICHO, HEMPOMEHSIIO ce ChbecTostHUE. To3n
MpolLiec BKIIFOYBA HAMpPEIbK B Pa3IMYHU OOJACTH HA pa3BUTHE (KOTHUTUBHU, €MOLIMOHAIIHHU,
COLIMAJTHU ) HA UHJIMBU/IA, KOUTO T'O IPABST CIOCOOEH Ha BCE MO-CII0KHU MOCTUKEHHS, KAKTO U
MOCTOSSHHUTE TPOMEHM B OKOJIHATAa CpeAa, KOUTO IMOCTOSHHO IIOCTaBAT HOBU
npeau3BukareiacTsa npea naauBuaa (Cole & Cole, 2002).

[Ipe3 mocnegHuTe TOAUHM HMa TOJSIM HMHTEpPEC OT MEXIyHapoJHaTa H3CIIeJoBaTeICKa
OOIIHOCT KbM COIMATHATA U €MOIMOHAIHA aJanTalus Ha JenaTa, Thii KaTo Te3W yMEHHs ca
(GbyHIaMEHTAIHU W JONMPHHACAT 32 e(eKTUBEH ydeOeH mpolec W J100pOo NCHXUYHO 3/IpaBe.
OneHkara Ha MICUXOCOIMATHUTE U3MEPEHUS Ha alalTallisATa Ha IETETO € OCOOCHO Ba)KHA, ThI
Karo 3aeJHO C H3MEPEHHUATAa B YYEHETO T€ ca TpeacKa3Bamy (akTopu 3a TO-KbCHH
3aTpyJHEHUS M ca HEoOXOAMMH 3a MpeBeHIMs U HaBpemeHHa Hameca (Akcinar, 2013;
Chatzichristou u mp., 2020).

B mexnyHaponHaTta auTepaTypa MOHATHITA aanTalis U COIAIHO TTOBE/IEHHE ca CBbP3aHHU.
[To-konkpetHo, ciopen McClelland u ap. (2000), cornnannaTa aganTtaius Ha Jeriata € CBbp3aHa
C MPEICONNATHO WU COIHATHO MOBEICHHUE, B3aUMOOTHOIICHHS ¢ BPbCTHHUIM U TIOJXO/ISIIO
MOBEJICHHE B KJIaCHATA CTasl. Y YMJIMIIETO € IBPBOTO COIIMAITHO MPOCTPAHCTBO, B KOETO JIETETO
BJIM3a, M € OCHOBHO MSICTO 32 M3pa3sBaHe M OLEHKA Ha COIMAHOTO TOBEJICHUE Ha JIelaTa.
Conunannara (yHKIIMOHATHOCT Ha JielaTa € mokasares 3a Jo0pa ICUXocollMaaHa aanTaius.
[IcuxoconuanuaTa aganTanus ce OTHACS 10 YMEHUSTA 3a COLMATHA, YIUIIUIIHA, EMOIIMOHAIHA
a/IeKBATHOCT, KaKTO ¥ HAJIMYMETO WM HE Ha MOBeACHUYECKU Mpobiaemu. ColMaiHuTe YMEHHS
MO3BOJISIBAT Ha Jelara Ja oOm[yBaT W Ja CH ChTPYAHHYAT C JPYTUTE, Aa MOAIbpPIKAT
MPUATENICTBA U J]a pearupar yclellHO Ha COIMAIHUA CTHMYJH. YUWJIHIIHATA aJanTaius Ha
Jieriata € CBbp3aHa IIaBHO ¢ HATMYMETO Ha CTUMYJIH 32 YYeHEe, OpraHu3alHATa Ha 00y4eHHUETO
U epeKTHBHOCTTa Ha YyYWIMNIETO. BHCOKWTE HUBa Ha CaMOEPEKTHBHOCT BOIST JO
MTOJIOKUTEITHO OTHOIIEHUE KbM YUEHETO, JIOKATO MMOCTOSTHHUTE HEYCIICITHNA OMTUTH Ca CBhP3aHH
C pa3ovapoBaHue U U30STBaHE Ha MocTaBeHara 3anada (Ralli u ap., 2017).

Y4uuiHaTa aganTtaiys MoXe J1a ¢e ONpe/IeNId KaTo AMHaAMUYHA U XapMOHUYHA BPB3Ka MEXKTY
yUYEHUKA U YYUIHUIIETO, KOSTO 32 MOCTUTAHETO CH HM3UCKBA MPUAOOMBAHE HA aKaJeMHUYHU
(ueTeHe, mUCaHE W T.H.), HO M COIMAIHO-EMOIIMOHATHN YMeHHsS (MPHUAbPKaHE KbM
WHCTPYKLIMUTE, TMOCTOSHCTBO B I M T.H.) OT cTpaHa Ha yueHuka (Bagiartaki, 2018).
YuunuiiHata ajantaius € npsko CBbp3aHa ¢ YUHIUIIHUS yCIeX, Thil KaTo Aerara, KOUTO ce



ajanTHpaT 1mo-n1o0pe mpe3 MbPBH KJIAC Ha OCHOBHOTO YUYWJIMIIE, UMAT MO-T00PH YUWIUIIHA
MOCTH)KEHUS, HO U TI0-BUCOKO CAMOYYBCTBHUE MMO-KBCHO B )KMBOTA. T€ CHIO Taka pa3BUBAT I10-
100pu B3aMMOOTHOULICHUSI ChC CBOUTE ChYUYEHHUIM U € MO-MaJKO BEPOATHO J1a OTMAgHAT OT
yuminiie (Akginar, 2013).

31paBoCIIOBHATA YUYWIMIIHA aJanTals € EBOJIOINHMOHEH IPOIEC, MPU KOWUTO JETEeTO €
MPHU30BaHO J1a XapMOHU3UPA MMOBEICHUETO CH C aKAJIEMUYHUTE U COLMAITHUTE M3UCKBAHHS Ha
VUWIIMIIETO W C€ BJHMsSIE€ OT CTENEHTa, B KOSATO WHIUBUAYATHUTE TEMIICPAMECHTHH
XapaKTEPUCTHKH Ha YUCHUIMTE U YYUTEIUTE ce cONMmkaBar min pasmunasar (Kandarakis, 2007).
Ot npyra cTpana, TEPMUHBT ,,TPYTHOCT NpH aganTupane’ ce orHacs 1o (Galanaki, 2011: 164):
,,HETIOIX 01111, Hee(PEeKTHBEH, HEYCIEIIEH ONUT Ha JAETETO U FOHOIIATA 13 CE aJanTupar IJIaBHO
KbM M3UCKBAaHUATA Ha cpeaara’.

[To-cneunanHo, ToBa ca TPYJHOCTH, KOUTO Ca CBBP3aHU CHC 3HAYUTEITHO CYOCKTHUBHO
pa3apasHeHHe Wik AUCKOM(OPT Ha JETEeTO WM C HaMaJsiBAaHE Ha HEroBaTa ()YHKIMOHATHOCT
B €JHAa WM IOBeYe OOJIACTH OT >KMBOTa MY, KOETO MOTEHIMAJIHO BOIU JO 3a0aBsHE B
Pa3BUTHETO Ha IENUTE HAa HeroBoTo pa3BuTHe ( XbpObpT, 1991). [lenara, KOUTO TPYAHO ce
MPUCIIOCOOSBAT KbM YUWIIUIIIE, TI0 OTHOIICHNUE HA TIOBEJCHUETO MOTaT Jia ObJaT pa3/ie/icH! Ha
JIBE€ KaTErOPUU: EKCTPOBEPTHU W HHTPOBEPTHH. EKCTpPOBEpTHUTE Jella EKCTepHAIM3HPAT
CBOUTE EMOILIMOHAJIHH M TIOBEJCHUYECKHU MPOOJIEMH, HAIIP. MPOSIBA HA arpecusi, pa3pymuTeIHO
MOBEJICHUE, AHTHCOIMAIHA PEaKIUH, THIB U Ap. 3a pa3iuKa OT TOBAa, MHTPOBEPTHHUTE JEla
WHTEPHAIM3UPAT EMOIMOHAIHUATE CH TMPOOJIeMH, Karo TW oOpbmiaT KbM cebe cu (Hamp.
MTOKa3BaT COIMAITHO OTAPBIIBaHEe, yuriuinHa ¢pobus, nzonanus u T.H.) (Achenbach, 2002).
31paBOCIIOBHOTO COITMATHO ¥ €MOIIMOHAIIHO Pa3BUTHE MTPae Ba)KHA POJIS 32 MOJIOKUTEITHATA
MICUXOCOIIMATHA aJianTalys Ha JelaTa, HO U 32 HaMaJsiBaHEe Ha TMOBEJACHYCCKUTE MPOOICMHU.
N3cneaBanusaTa moauepTraBaT MOJNOKUTETHUTE €(EKTH Ha COIUATHOTO U EMOIHMOHAIHOTO
Onarormnoiydre BbpXy ICUXUUYECKOTO OJIaromnoixydre, mociaeBalioTo akaIeMUIHO IPeCTaBsHE,
MEXIYITUYHOCTHUTE OTHOLICHUS W TMPEAOTBPATABAHETO HA TMO-KbCHU MOBEACHUYECKU
TpyaHocTH U npobiemu. CrienuanHo ce akleHTHpa, odaue, Ha pa3BUTHETO M HAChPUYaBAHETO
Ha COLMAIHO-EMOIIMOHAIHUTE YMEHHUS, KOUTO HWIpasT BakKHA pPOJS 32 IOJOKUTEITHOTO
OTHOIICHHWE M aJalTUPAaHETO Ha JelaTa KbM YYWJIMIIHATA Cpela, HO W 3a MOBHUINABaHE Ha
TSAXHaTa TMCUXWYECKAa YCTOMYMBOCT, a HE camMo 3a Jmrcara Ha pascrpoiictBa (Winsler &
Wallance, 2002).

AkaneMu4HaTa ¥ COILMATHO-€MOILIMOHAIHATA YYWIMIHA aJanTalus Ha Jerara € CHIIHO
MOBJIMSIHA OT TSIXHOTO CEMEWMCTBO, ThH KaTO CEMEMCTBOTO C€ CUMTA 3a €AHAa OT OCHOBHUTE
CUCTEMH, YMETO B3aMMOJICHCTBHE € CBbP3aHO C YUCHETO U NMCUXOCOILMaTHaTa ajanTaius Ha
nereto (Kaufmann u ap., 2000). Jomamnara cpesa Ha AETETO OKa3Ba 3HAUUTEITHO BIIUSHUE
BBPXY TOBA KOJIKO OBP30 TOM WM TS Ce aanTupar KbM yumiuiiHaTa cpena (Brizuela & Garcia-
Sellers, 1999). [IbpBuTE EMOIIMOHAIHA YMEHUS CE pa3BUBAT B ceMeitHa cpena. [lo-crennanto,
Ch3/IaBaHETO Ha EMOIMOHAIIHO CHTypHa CeMeWHa Ccpelaa, pPa3BUTHETO Ha TOIUIA
B3aMMOOTHOIICHUSI MEXIY YICHOBETE W TEXHUTEC EMOIMOHAIHHM PEAKIMU JONPUHACIT 32
3JIPaBOCIIOBHOTO €MOIIMOHAIIHO pa3BuTHe Ha jAenara (Sakellariou, 2012). Martinez u ap. (2010),
Bb3 OCHOBa Ha (akTa, 4e TMOJKpernara OT APYruTe € OCOOCHO BakHA, YCTAHOBHIXA, 4e
CTaOUITHOCTTA, KOSITO MOXKE J1a XapaKTepU3npa CEMEHHUTE OTHOIICHUS U T€3U HA BPHCTHUIIUTE,
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MOXKE Jla TOBJHUS€ Ha aJanTalusaTa Ha yYEHUIUTE KbM HOBara cpena. BceblrHocT Tasu
KOHCTaTallHsl, 3a€/IHO ChC COIMAIHATA MOAKPEIa, CHIIO € MpeAcKa3Bail (pakTop.
VYuunumgHata ajanTtanys ChIIO C€ BIMAE€ OT BPBCTHUIMTE, JIOKAaTO TPYIHOCTHUTE B
OTHOIICHUATA ChC ChYYEHHUIIMUTE MOTAT Jia JOBEAAT O MO-KbCHU MPOOJIEMH B YUMIIHMIHATA
amanranus (Kandarakis, 2007). CnemoBaTenHO, OT pellaBamio 3HAYEHHWE 3a ILIaBHATA
ajlanrTanus Ha JIETeTO, HO M 3a peaklMaTa B YUWJIMIIHATA Cpella € HErOBOTO 3JPaBOCIOBHO
COLIMAJIHO Pa3BUTHE U KYJITHBUPAHETO HA BCUYKU OHE3M YMEHHUS, KOUTO JIOMPUHACST 3a TOBA
(Winsler & Wallance, 2002). Crnopen royisiMm Opoil m3cieiBaHus, JelaTa, KOUTO HMaT
3aTpyqHEHHUs] B 00JaCTTa Ha COLMAIIHOTO B3aMMOJEUCTBUE, KOUTO HE ca OWIIM aJpecupaHu
HaBpeMe, BCE OILE CpeuIaT TPYAHOCTH MIPH aJlalTUPAHETO KbM IOHOIIECTBOTO U 3pesocTTa. [1o-
KOHKPETHO, JIUTICAaTa HAa COLMAIIHU YMEHHS € ITpeyKa 3a 3/[paBOCIOBHOTO Pa3BUTHE Ha JeLaTa,
32 yCTaHOBSIBAHETO M IMOJIbP)KAHETO Ha MPHUATEICKH OTHOILIEHHS, 32 ChTPYAHUYECTBOTO C
JPYTUTE U 32 UHTETPUPAHETO UM B yUIIIMIHATa cucTema. (Stefan & Miclea, 2010 r.).
YunauuHa agantanus Ha jela cbC CleluaJIHi 00pa3oBaTeTHH NOTPEeOHOCTH
[IpernensT Ha nuTeparypara 3a NCHUXOCOLMAIHATA aJIalTalus Ha YYCHHUIU ChC CHEIHAIHU
o0Opa3oBaTeHu MOTPEOHOCTH MPENOCTaBs OrpaHUYECHH JNaHHU. M 10KaTo Bpb3KaTa MEXIy
OOyUUTENHUTE YBPEXKJIAaHUSA M TCUXOCOLMATHUS CEKTOp € MPHU3HATa, BCE MaK MMa MHOTO
orpanuueH Opol Wu3CIeNBaHUA BBPXY CHEUU(DUUYHOTO H3IMEPEHHE Ha OOYUMTETHUTE
YBpEKIAHUSL.

Bwrpeku ToBa € UpPOKO MPUETO, Y€ YUSHUIIUTE C O0YIUTETHN 3aTPYAHEHUSI OOMKHOBEHO UMAT
IIUPOK CIEKTBP OT MPOOJIEMH, B JOIBJIHEHHE KbM HUCKOTO CH IPEJACTABSIHE B YUWIWMIE,
CBBpP3aHU C MPOOJIEMHUTE Ha TIcHXOocouuanHarta amanrtanus. Cropen H3CIEABaHETO Ha
Panteliadou u Botsas (2007) e mupoko npuero, 4e AeGUIUTUTE, TOKa3aHH OT YUCHHUIIUTE ChC
CHEeLMAIHN 00pa30oBaTeIHU MOTPEOHOCTH Ha KOTHUTHBHO HUBO, 3HAUUTENIHO BIMAAT BBPXY
TSAXHATA ICUXOCOLMAIHA alaNTalys KbM OKoJIHaTa cpefa. I1o-KoHKpeTHO, KakTo ce choOlIaBa
ot Humphrey (2002), yaeHumure cbc crenuagIHy o0pa3oBaTeIHd NOTPEOHOCTH ca U3NPaBeHU
MpeJ] MHOYKECTBO HEraTUBHU €MOIIMU KAaTo THSAB M HETOJYBaHHE MOPAIH HECTIOCOOHOCTTAa UM
Jla OTTOBOPAT HA CBOATA aKaJIEMUYHA POJIsi, KOETO OT CBOSI CTPaHa 3HAYUTEIHO BIIHSIE BBPXY
HUBaTa Ha €MOIIMOHAJHA KOMITETEHTHOCT. BCBIIHOCT BApaTa B HEAJEKBATHOCTTA € TOJIKOBA
CHJTHA, Y€ YYCHUKBT YECTO Ce XapaKTepu3npa ¢ HUCKH 00pa30BaTEIIHN OYaKBAaHUS | JIUTICA HA
ThPIIEHHE U UHTEPEC KbM aKTUBHO yyacThe U yueHe. ToBa MOCTOSHHO HEraTUBHO OTHOILICHHE
KbM TEXHHS HallpeIbK CUIIHO BIIMsie Ha HUBaTa Ha camouyBcTBUETO uM (Reid, 2007).

Cnopen Pumfrey & Reason (1995) nerara ¢ o0y4uTenHu 3aTpyiHEHHUs He ce cOIbCKBAT CaMO
CbC COOCTBEHOTO CH YYBCTBO 3a IIPOBAJI, HO U C OTXBBPJIIHETO OT TEXHUTE ChYUYEHUIH, YUUTEIN
Y 4€CTO TEXHUTE POAMTENH. 3aTPyTHEHHUATA B YUSHETO MPEIU3BUKBAT CHITHO Pa304apOBaHNE H
THSB Y JIelaTa, KOUTO TPsOBa Jla Ce€ CHpaBAT ChC COOCTBEHATA CH JIMIICA Ha YBEPEHOCT B
CTIIOCOOHOCTHUTE CH, HO CBIIO M ChC CH3HAHHMETO, Y€ TEXHUSAT CJIa0d HANpeabK, OCBEH Y€ UM
MIPUYMHSBA CHIINS CPaM U BUHA, YECTO € OOEKT Ha KOMEHTapH U HETaTHBHA KPUTHKA OT JAPYTHTE
(Polychroni u nap., 2006). Equa OT OCHOBHHTE MPEXOAW Ha YYEHUIUTE CHhC CIICIHATHU
o0pa3zoBaTeTHU MOTPEOHOCTH B 00J1aCTTA HA EMOIIMOHAIHATA KOMIIETEHTHOCT €, Y€ T€ U3MUTBAT
CHJIHO 4yBCTBO Ha CpaM, Thil KaTo HEYCHEeXbT B YACOBETE MM OKa3Ba rojisiM HATHCK, 3aII0TO
CMsTaT, 4e ca 00EKT Ha HEeraTUBHM KOMEHTapu OT OCTAHAIMWTE B TAXHATA YYWIUIIHA cpela
(Humphrey, 2002). [IpaBu BnedaTieHue, 4e TOBEUETO OT YUEHUIIUTE HEMPEKbCHATO CIEHST
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TPYIHOCTUTE UM Ja HE ObJAaT YCEeTeHH OT ChYUYECHUILIUTE WM, 3aIIOTO C€ CTpaxyBaT U ce
MpUTECHsBAT, 4e e Obaar orxepiienu (Reid, 2007).

I'opeciomeHaTOTO OTHOLIEHME BOAM JO CJHA0OCT B KYJITHBUPAHETO Ha COLMAIHU
B3aUMO/JICICTBUS, B PE3Yy/ITaT HAa KOETO JIelaTa 4ecTo IM0Ka3BaT HEMPUEMIIMBO ITOBEACHUE U CE
OTApPBIBAT HAaCTpaHW. Taka ye nemara ¢ OOyYUTENTHH 3aTPyJHEHHS YECTO MOrar Ja MMar
HaMaJICHU COIMAIIHA YMEHHS U TOBa MOKE J]a ©Ma OoTpulaTesieH e(eKT BbpXY aJanTanusra B
yamsmie (Ralli u op., 2017). Karo usmo ce n3rbkBa, ye yuenunure cbe COII cunrat cebe cu
3a mpeHeOperHaTu, Thil KaTo 1eUIUTUTE B KOMYHUKAIIMOHHUTE YMEHUS BIMSIST HETaTUBHO Ha
TexHuTe couuainHu B3aumopeicTBus (Humphrey, 2002). Ilo-cnenuanHo, y4eHUIIUTE Cce
CTpaxyBaT M HE MOTraT Ja MoeMaT WHHWIIMATHBATa Ja 3all0YyHAT CaMU COIMaJIeH KOHTaKT, B
pe3yaTar Ha KOeTo ca 00BHHEHH, 4ye ca antucormantu (Panteliadou & Botsas, 2007).
Hampumep, TpyAHOCTHUTE TIpU YETEHETO Ca CBBP3aHU C pEAWIa EMOIMOHATHU U
MICUXOCOIMAITHA MPOOJIEMH, KaTo HHCKO CaMOYYBCTBHE, ICTPECHS, TPEBOKHOCT, CAMOTa H
arpecusi, Tbii KaTO 3HAUUTENHO OrpaHHYaBaT YYWIHMIIHUTE MOCTIKEHUS Ha jenara. B
JOMBIHEHHE, TIOBEJICHUYECKH TPOOJIEMU KAaTO XUIIEPAKTUBHOCT, UMITYJICUBHOCT U 3aTPYAHEHO
KOHIIEHTpUpaHEe ca MPsIKO CBbp3aHH ¢ TpyAHOCTUTE MpH yeteHe. [loBeneHueckure mpodiemMu
ca MpUJIPYKEHU OT KOTHUTUBHU Je(UIIUTH, KaTO OrpaHUYeHa KPaTKOCPOUYHA MaMeT, paboTHa
namMeT ¥ BHUMaHUe, PaKTOpH, KOUTO UTPasT BaKHA POJIA B OBIA/ISIBAHETO HA JACKOJIUPAHETO U
pa3bupanero npu yeteHe. TscHaTa Bpb3Ka MEXTY TPYAHOCTUTE IIPH YETEHE U TOBEJICHUECKUTE
MpoOJIeMH TPOABIKABAT JIa CHIIECTBYBA M B IMO-KHCHUS YUUJIUIICH mporiec. Te3u dakropu B
KpaiiHa CMETKa BIUSAT HETATUBHO BHPXY 3PaBOCIIOBHATA YUWIHIHA Q/IaNITAIlMs HA YICHUIN
¢ oOyunrennu 3arpyanenus (Ralli u np., 2017).

B cBoute npiarocpounu uszcnensanusi Morgan u ap. (2012) ycranossBar, ue Aenara B TPETU
KJIaC HA OCHOBHOTO YYMJIUIIIE ChC 3aTPYTHEHUS B UETEHETO Ca JABa IbTH MO-CKJIOHHHU J1a U3Pa3sT
THSB, ThIa, CaMOTa M PAa3CESHOCT M HUCKA MOMYJSIPHOCT B METH KIAC, OTKOJIKOTO TEXHUTE
BPBCTHUIIU, KOUTO HSAMAT 3aTPYAHEHUsSI B UeTeHeTo. B JombiHeHne, mpoy4yBaHe, MPOBEIEHO OT
Casey u np. (1992) nmokasBa, 4e Jernara C JICKH 3aTPYJHCHHS B YETCHETO Ca W3JI0KEHU Ha I10-
TOJISIM PUCK OT Pa3BUTHE HA €MOIIMOHATHH MPOOJIEMH, OTKOJIKOTO TEXHUTE BPbCTHUIU. [10
OTHOIIIEHHE Ha CaMOYYBCTBHMETO, B CBHIIOTO H3CIIEJIBAHE CAMOOILICHKUTE Ha YYEHUIUTE
MTOKAa3BaT MO-HUCKO BB3MPHUEMaHe Ha TAXHATA aKaJeMHUYHA KOMIIETEHTHOCT, HO ITO-BUCOKO 32
00JacTH KaTo CopT, OOUIUTETHOCT, TOBEIEHNE U 0010 CAMOBB3MPHUSITHE.

Cnopen McIntyre u ap. (2006) nmemata ¢ yBpekIaHUS MOXKE Ja ca MO-YS3BUMH KbM
MpeIn3BUKATEICTBATA B YUYWIHINE, TIOPAAM HEIOCTAThIM B KOTHUTUBHOTO U aJalTHBHOTO
noBeaenue. Mclntyre u ap. (2006) u3cnenBa yuwiMIHATA ajanTtaiys Ha JAena ¢ U 0e3
WHTEJICKTYATHH 3aTPYJAHCHHS TIPe3 bpBaTa UM rOJIMHA B yuwHie. [100KATETHUTE BPB3KU
VYCHUK-YYHTE] U MUHUMAIHUTE MPOOJEMH B TOBEJICHUETO, JOKIAJBAHN OT YYUTEIIHTE, Ca
W3IIONI3BAHM 3a XapakTepu3upaHe Ha e(peKTUBHATA amanTanus B y4wiumie. Pesynrature
MOKa3BaT, Ye B CPaBHEHHWE C TUIUYHO pA3BUBAIINTE C€ Jela, Jelara ¢ WHTEIEKTyalTH!
3aTpyJHEHHS MOKA3BaT 3HAYUTETHO MO-TPOOJIEMAaTHYHO MOBEACHHUE, KAKTO Ce ChOOIlaBa OT
TEXHUTE YYUTENH, TMO-JIOWHU I[SUIOCTHU BPB3KU C TEXHUTE YUYHUTEIH, MO-MAJKO COIHAIHU
YMEHHsSI, KaKTO C€ ChOOIIaBa OT TEXHUTE POAWTENU M TEXHUTE YUYHUTENH, W TO-HUCKU
CIIOCOOHOCTH 3a camoperynanus . Taka aBTopuTe 3aKiIt0uaBaT, Y€ MHOKECTBO UHANKATOPH 32
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YUMUJIUIIHA aJlanTalus pa3kpuBar, 4ye Jellara ¢ MHTENEKTyaJlHU 3aTpyAHEHUS ca UMald TO0-
HEOJIarONPUATHY PAaHHY YUUIUIIHH MTPESKUBSIBAHHSL.

OcCBeH BPBCTHUIIUTE, CHIIECTBEHO BIUSHHUE BBPXY YUWIMIIHATA QJaNTalus HAa YUYCHULIUTE
OKa3BaT U OTHOUICHUSATA MEX]y YUUTENU U ydeHUIM. OuakBaHUATA, KOUTO CE Pa3BUBAT U OT
JBeTe CTpaHH, O(OPMAT HArjJacHUTe M MOCPElIaT WM Ch3JaBaT TPYAHOCTH B YYHIIUIIE
(Kandarakis, 2007). Karo msu1o yauiuiiHaTa cuctemMa A0NPUHACS 3HAYUTEITHO 33 PA3BUTHETO
Ha €MOI[MOHAJHUTE YMEHHUS Ha JIETeTO U €MOLIMOHAIHATa KOMIIETEHTHOCT CE€ pa3BUBa upe3
WHTEPAKTUBHU B3aMMOOTHOILIEHUS C Jpyru TakuBa. llo-crenuanHo, OCBEH pOIUTENHTE,
YUUTEJIUTE ChIO Ca BayKEH MOJIEN 3a MoApaxkaHue 3a aenara. Jlemara upes B3auMoJIeHCTBUETO
CH C TAX CE€ HaydaBaT Kak Ja M3pa3siBaT M yNPaBIsABAaT €EMOLIMUTE CH, HO CHILO M HAYUHU 32
pemaBaHe Ha pasiauuHd npoOinemu. OcBeH ToBa T€ MoraT Ja Cbh3JajaT IOJOXKUTEIIHA
aTMocdepa c¢bc COOCTBEHOTO CH IMOBEIEHHUE, B KOATO JelaTa J1a C€ YyBCTBAT €MOLIMOHAIHO
curypau (Sakellariou, 2012). OcBen ToBa € YCTaHOBEHO, Y€ JeIlara, KOWTO pPa3BHBAT
OTHOINICHHUS, XapaKTEPU3UPALIU CE C EMOIMOHAIHA CUTYPHOCT C YYUTEITUTE, UMaT MO-MaJKO
MOBEICHYECKHU MPOOJIeMH U OTPUILIATETHH eMOLKHU. Te ChIo Taka MoKa3BaT Mo-MOJ0KUTEIHU
yyBcTBa KbM yunnuiietro (DeMulder u nip., 2000). CrneroBaTenHo ChTPYyIHUYECTBOTO HA IBETE
CUCTEMH — CEMEMCTBOTO U YUMIIUIIIETO — CTaBa HEOOXOAMMO 32 3/[paBOCIOBHOTO EMOIIOHAIHO
pasButue Ha neuata (Sakellariou, 2012).

Jena cbc crnenuaJHu 00pa3oBaTeJIHH NOTPeOHOCTH W/WJIM YBpeXKJAaHHs, ’KMBeelld B
HHCTUTYI[UH

OO6monpueTo MeXIyHAPOIHO CXBallaHe €, Y€ CEMEHCTBOTO OCUTYypsiBa Hali-1o0paTa cpena 3a
Jerara, Hacbp4yaBaiiku IPUBbP3AHOCT, 3/IpaBU B3aMMOOTHOIIIEHUS U CTUMYJIMPA YCIOBUATA 32
JIETCKOTO pa3BUTHE. Bblpeku ToBa NpU3HAHWE, MHOTO Jela C YBPEXKIaHUS KHUBESIT B
WHCTUTYIIMH, & HE CbC CEMEHCTBOTO CcH. Bbmopeku, uYe CBETOBHOTO [BIDKEHHE 3a
JNEeMHCTUTYIIMOHANM3AIMS C€ pa3pacTBa TMpe3 TOCIEeIHUTE JECeTUNIeTHs, HUBaTa Ha
WHCTUTYIIMOHANIM3AllMA Ha JellaTa OCTaBaT MOCTOSHHU HA OMpEAeNieHH MecTa WU JIOpU Ce
noumasar Ha apyru (Laklija u gp., 2020). dakT e, ye mo-roisiMara 4acT OT Jenara ¢
YBPEXKTAHUS 110 CBETA )KUBESAT B OCTHOCT WJIM Ca M30JIMPAHU B MHCTUTYIIUHU WU CUPOTTUTAIIMIIA
(CHRLP, 2017).

Jenata ¢ yBpeXIaHUs W/WIM XPOHUYHM 3a00JIsIBAHUS ca TMO-YSI3BUMU Ja Objaar
WHCTUTYIIMOHANM3UpaHH. Te3u Jiena ce U3BeXIaT OT ceMelCcTBaTa CH B CIIydauTe, KOraTo ce
CUMTAT 32 HEMOAXOJAIIN WM HECIIOCOOHM Jla Ce TPIKAT 3a TIX, M OTPOMHA YacT OT TAX Ce
HACTaHSIBAaT OT MHOTO paHHAa BB3PACT B CTPYKTYpPH OT ,,TUI YOEXKHINE, YaCTHU WU
oOIIecCTBeHH, TpeJHA3HAYEHHU CIEIHAHO 3a XOpa C YBPEXKIaHUS, OCTaBailku B TAX [0
JIOCTUTaHE Ha 3psila Bb3pacT U OOMKHOBEHO 110 Kpas Ha )KMBOTa UM. Te 4ecTo JKUBEAT TaM C
BB3PACTHH U C TPIKUTE HA METUIIMHCKU CECTPH, KOUTO pa3OupaT HYKIUTE 32 TEXHUTE TPUKHI
M3KJTIOYUTETHO B KOHTeKCTa Ha cectpuHckute Tprxu (Kouvaritaki u mp., 2020). TloBeuero
Jerna CbC CHElHaTHU MOTPeOHOCTH, KOUTO Ca WHCTUTYHHMOHAIU3UpaHH, HE IoceuiaBaT
YUIIIHIIE, a 3HAUUTEIIeH Opoii fera cbe cnenuduann oOyduTeTHN 3aTPyITHCHUsSI HE YCIISIBaT Jia
ce HayyaT Jia yeTaT u cMmsTar. Jlemara chC crenuantid 00pa3oBaTeIHA MOTPEOHOCTH MOTaT Ja
Ce peanu3upar MPaBIUIHO B MACOBUTE YUMJIHINA C TTIOMOIITA Ha KBATU(DUIIMPAHU HHCTPYKTOPH
u B OjarompusaTHa y4yujMIiHAa cpena. Jlemara chC CHEIMAlHUA MOTPEOHOCTH TOM00psSBAT
0o0pa3oBaHMETO M OCWUTYpSIBAT HHBO Ha TOJEPAHTHOCT, TMpUEMaHe M pa3HooOpazue Ha
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(dhopmaTHOTO 00pa3oBaHUe, BMECTO J1a ,,[IpeyaT™ Ha IPyruTe aena B kinaca. Cropes mpoyyBaHe
Jerata ChC CHENHMaTHU MOTPeOHOCTH, KOUTO IMOCEUIaBaT HOPMAJIHU YYHIIMINA, CE€ CIIPABST
TOJIKOBa J00pe WM MO-1o0pe OT Te3W, KOMUTO IOCemaBaT CHEIHATU3UPAaHNd HHCTHTYIHU
(Opening Doors for Europe’s Children, 2017).

Y10BJIETBOPEHOCT OT KUBOTA M YYHJIUIIHA AJANITANMS HA HHCTUTYI{HOHAJU3UPAHH Tela
ChC CIeNMAJTHU 00Pa30BaATEJHH OTPEOHOCTH

[IpoyuBaHusiTa mokasBaT, ue Jella, KOUTO Ca UMM TPYJEH XUBOT WJIU KOUTO Ca MMAaJU
po06JieMU B B OTHOILICHUSITA C POAUTEIUTE CH, MOXKE J1a UMAT TPYAHOCTH MPH aJalTUPAHETO U
MPEJICTaBIHETO B YUMUJIMINE. YIOBJIETBOPEHUETO OT YKUBOTA € JAPYr BaKEH acCIeKT, KOUTO
TpsOBa Jla ce M3ClieABa Cpejl IelaTa v I0HOIINTE U3BBH ceMeicTBOTO (Siqueira & Dell'Aglio,
2010). PesynratuTre OT pEJOBHO 3amUcaHW Jella pa3KpuBaT, Y€ HEIOCTaThIUTE B
yIOBJICTBOPEHUETO OT JKUBOTA M €MOIMOHAIHUTE MU3MEPEHUs (T.€. MO-HUCHK IMOJIOKUTENICH
epeKT U MO-BUCOK OTpHULATENIeH ePeKT) MOXKEe Jla ca Pe3yiraT OT CTpecoBH curyanuu. Ilo-
CHEIMaIHO C€ CYuTa, Y€ UWHCTUTYIHMOHANU3AlMATa HMa MaryOHO BIMSHHUE BBPXY
yIOBJIETBOPSHUETO OT )HMBOTA nipH nerara (Wendt u np., 2019).

Siqueira u Dell'Aglio (2010) u3cnenBaT xapakTepUCTHKUTE Ha IOHOIIMUTE, KOUTO ca OWiH
WHCTUTYIIMOHATIU3UPAHH, 32 KOUTO € YCTAHOBEHO, Y€ ca YIOTpeOsIBaId HAPKOTHUIIM KATO MAJIKH,
MMaT HUCKH aKaJIeMUYHU MMOCTHXKEHUS U UMAT BUCOK MPOIEHT Ha HEYyCIeX B yduiuiie. Manso
u ap. (2011) ycraHoBsIBaT, 4e MHCTUTYLMOHATU3UPAHUTE JIe1[a TOKA3BAT 3HAYUTEIIHO HUBO Ha
HECTIOCOOHOCT /1a C€ MPHUCIIOCOOAT KaKTO B JIMYHHU, TAKa U B COIIMATHA H3MEPEHHsI. Y CTAHOBEHO
e, 4e JieraTa MmposBsBaT MPOOJIEMH C TMCOLUMATHBHOTO aJaNTUPaHEe, HETATUBHU BAPBAHUS U
TEXHUKH 32 M30sIrBaHE Ha pPEAJIHOCTTAa, KAaTO ChbHYBaHe, HETATUBHO MHEHHE 3a ce0e CH U
MO/ILICHSIBaHE.

Vorria (1998) u3cnenBa mocineniuuuTe OT NMPOIBIDKUTENHUS NPECTOM Ha Jiela B TPbLKU
MHCTUTYLIUU BBPXY TAXHOTO COLIMAJIHO MOBEAEHUE. YCTaHOBEHO €, ye Jelara, KHUBEeUlH B
WHTEH3WBHU OTJIEJICHHsI, HE y4acTBaT B KJlaca, IMAT CKIIOHHOCT KbM OTAPBIIBAHE, TACUBHHU Ca
U IeHHOCTTa UM He € poayKTuBHa. Poii u ap. (2004) yctaHOBSIBAT, 4e AeliaTta C XMINEepaKTUBHO
MOBEJICHUE, KMBECUIM B WHCTUTYIMS, TOKa3BaT JIMIICA HA CEJIEKTUBHU OTHOIICHHS Ha
MPUBBP3AHOCT C €MH OT IPHIKEIINTE CE U JIUTICA Ha CEJIEKTUBHU B3aMMOOTHOIICHUS B TEXHUTE
MIPUATENICTBA, B CPABHEHUE C JIelaTa, )KUBECIIH B IPUEMHH CEMEWCTBa.

Llosada-Gistau u ap. (2017) wu3ciaenBa CyOeKTHBHOTO OJarochbCTOSHHE Ha jeliara B
WHCTUTYIIMOHATTHA TPUKA, KOETO CE OKa3a MO-HUCKO OT TOBA Ha JIeNaTa, >KUBEEIIH B IPUEMHU
cemeiicTBa. IloabT M BB3pacTTa, OT €AHA CTPaHA, U CHIVIACHETO C TAXHOTO Pa3MOJIOKEHHUE,
YJIOBJIETBOPEHUETO OT YUYWIMIIETO, BPB3KUTE C MPHUATEIM M HM3MOJI3BAHETO Ha BpeMe HU
KOMITIOTBP, OT PyTa, MOTAT Jia OKaXKaT BIMSHUE BBPXY TAXHOTO CyOEKTUBHO OJarochCTOSTHUE.
Wendt u ap. (2019) wu3cnenBa KOpenalMUTe MEXKIY CTPECHUPAIIUTE IPEKHUBIBAHUS,
VIIOBJIETBOPEHHETO OT >KUBOTA W TOJIOKUTEITHHS W OTPUIATETHHS €()EeKT MpH COIHMAaIHO
ySI3BUMU Jielia M foHomwM. M3ciemoBarernckara M3BajKa BKIIIOYBA KAaKTO JEla, JKUBECIIN B
WHCTHUTYIINH, TaKa W JIeTa, )KUBECIIN ChC CEMEWCTBATa CH, HO B YS3BHMO ITOJIOKEHUE (HUCHK
JI0XOJI, HICKO 00pa30BaTeIHO HUBO HA pOJUTENUTE U 0e3paboTHU poauTenn). B cpaBHeHue ¢
MHCTUTYLIMOHAIM3UPAHUTE JIe11a, Te3U, KOUTO ca )KUBEEIM ChC CEMENCTBaTa CH, Ca UMAJH I10-
MaJIKO CTPECOBU NPEXKUBSIBaHUSA, MO-YJIOBIETBOPEHU OT >KMBOTA CH M Ca MMAJH I0O-MAaJIKO
HeraTuBeH e(eKT.
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Elattar u np. (2019) u3cneaBaT BIMSHUETO HA €EMOIIMOHAIHUTE U MIOBEACHYECKH 3aTPYAHCHUS
Ha Jerara CHpaiy, KakTo U MPOABIDKUTEIHOCTTa Ha WHCTHTYIIMOHAIH3AIUATA UM, BBPXY
yIIOBJIETBOPEHOCTTa OT XHMBOTa WM. KOHCTaranmuuTe pa3KpuWBaT CTATUCTUYECKH 3HAYUMA
BpB3Ka MEXKIy CMOIMOHATHUTE M TIOBEICHYCCKH 3aTPyJHEHHS Ha Jemara cupamu |
MPOIBIDKUTEITHOCTTA HA MPECTOS B MHCTUTYIUS 110 OTHOIICHUE HA MPOOJIEMU C TTOBEJACHUETO
u mpobnemu ¢ BpbcTHHHOMTE. [IpoyuBanero Ha Jain (2020) mmamie 3a 1en ga CpaBHHU
MPHUCIIOCOOSIBAHETO M HUBATA HA YIOBJIIETBOPCHHE OT KHBOTA MEX/TY JICIa CUPAITU U HECHPAITH.
Tst oTKpU chIECTBEHA BPh3Ka MEKAY YAOBICTBOPEHUETO OT XKMBOTA HA JeNaTa CHUpaly U
HUBOTO Ha MpUCHOocoOsBaHE M TOBA HA JellaTa, KOUTO HE ca cupand. Moxe aa ce Kaxe, 4e
KaKTO 32 JIejaTa CHpaly, Taka 1 3a JenaTa, KOUTO He ca CHpaIlH, YAOBICTBOPEHUETO OT )KUBOTA
€ HeOJIaronpusATHO CBBP3aHO C MPUCTIOCOOSBAHETO.

1. TM3AHH HA U3CJEABAHETO

O00CHOBKA Ha U3CJIeIBAHETO

CyOexkTuTe Ha HalmIMA HM3CIEIOBATENCKH MOAXOJ ca Jela ChC CHeNHANIHU 00pa3oBaTeIHU
NOTPEOHOCTH W/WIIM YBPEXKIAHUS, KOUTO JXHBEAT B WHCTUTYIHH, JOKAaTO JIBETE OCHOBHU
IIPOMEHJIMBY, KOUTO C€ MOsSBUXa OT Mperjieja Ha JIMTeparypara ¥ M3IJIexK/Ia MPeaCTaBIsIBaT
M3CJIEeIOBATEIICKH HHTEPEC, Ca YIOBIECTBOPEHUETO OT KMUBOTA M AAANTAIMATA B YUHIIHIIE.

Ot mpernena Ha JWTepaTypara OTKpUBaMe€ IBOWHA TPYIHOCT, HpPEA KOSTO CE€ HM3MPABAT
WHCTUTYLMOHAJIM3UPAHUTE Jlella ChC CIEHUAIHM 00pa3oBaTeNHU TOTPEOHOCTH W/WJIH
yBpexnaanus. OT enHa CTpaHa, MHCTUTYIHMOHAIM3ALUATA, KOSTO cama Mo cebe cu ch3aaBa
3HAQUUTEIIHW HEraTHBHU e(EeKTH BBPXY Jelara, a OT Apyra, CIEIHaTHu 00pa3oBaTeNHU
NOTPEOHOCTH W/MITH YBPEXKIaHHS, KOUTO H3UCKBAT CIIEUATHO U CHEIMAIN3UPAHO OTHOIICHUE.
Jlo KaKBa CTENeH MHCTUTYLMUTE MOraT Jia ce CIpaBAT ¢ Ta3M ABOMHA pons? W Hall-BaXHUAT
BBIPOC, KOWTO TPpsIOBA J1a HU TPEBOXKH, € IpeAcTaBaTa, KOATO Te3H Jella UMaT 3a )KUBOTA CH.
Kak ce YYBCTBaA JACTCTO B JXUBOTA CM M N0 KaKBa CTCIICH € YAOBJICTBOPCHO OT OCHOBHUTEC MY
acreKkTH (ceMencTBO, MPUATEIH, YUUIIUIIE, Cpesla Ha )KUBOT, cebe cu)? OcoOeHO B yUMITUIIHA
cpena, KOJIKO JIECHO Ce aJanTHpar Te3u aena?

'opHuTe BBIIpOCH A0BeAoxa M0 n30opa Ha KOHKPETHATA TeMa Ha U3CJIeBaHe, B CTpeMexa Jia
ce HallpaBU M3CIIeI0BATEICKU MPUHOC, KaTO KpaifHaTa 1ie]1 BUHAaru ca caMuTe Jiela 1 TAXHOTO
Onarononyudue. Karo pa3Oupame BB3NPUATHETO Ha Jlenara 3a TEXHHUs KMBOT M TAXHATa
YUWINIIHA aJalTalus, HUe ce Ha/igsBaMe, Y€ MOXKEM Jia JOIPUHECEM 3HAUUTEIIHO 32 3allbIBaHe
Ha TMPOIYCKUTE B M3CJIEJBAHMATA, KOUTO BCE OIIE CHIIECTBYBAT B JMTepaTypara. Hammsr
Iperyiesl Ha JUTeparypaTa He HJIEHTH(GULIUpPA NPeAUIIHM H3CIEIBAHMs, KOMTO M3IOJI3BAT
MHCTUTYLMOHAIM3UPAHU JIella CBhC CHEUAJIHU O00pa3oBaTeNHU MOTPEOHOCTH  W/HUIHU
YBpEXKIaHUS KaTo 00CKTH Ha H3ciieiBaHe. BspBame, de ToBa camMo 1o cede CH € OPUTHHAITHO U
cu cTpyBa mga ce mpoBeae u3cinenBaHero. ChINO  Taka, H3MOJ3BAHETO  HA
WHCTHTYIMOHATM3UPAHH JIeTa KaTO KOHTPOJIHA TPpyIia HU TIoMara jJa pazdepeM mo-no0pe aaiu
CMELUAIHUTE 00pa30BaTEeIHU MOTPEOHOCTH W/WIM YBPEXKIAaHUS UMa JIOMBIHUTENEH e(peKT
BBPXY YJIOBJIETBOPEHOCTTA OT *KHMBOTA MPH JlelaTa U MPUCTIOCOOSBAHETO KbM YUMIIMIIE U3BbH
MHCTUTYLIMOHATIM3AIHITA.

OO0xBaT Ha H3c/IeIBAHETO
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3a ;1a ce u3cuenBaT OCHOBHATA XUIIOTE3a U MOAXHUIIOTE3UTE HA IUCepTalUATa, Oelle IPOBEIEHO
KOJIMYECTBEHO MW3CIIEJIBAHE C IIOMOIITAa Ha MPABUJIHO IPOEKTUpPAH BBIPOCHUK 3a JELa,
YKUBEEIIX B UHCTUTYLUU B ['bp1ius. OCHOBHATA 11€J1 HA U3CJIEBAHETO € 1a CE IPOYUH JaId UMa
pa3NMKU MEXIY YYECHUIUTE CbC CIEHUAIHU 00pa3oBaTeNHU TMOTPEOHOCTH M TUIHYHO
pa3BUTUTE YYEHMIM, >KMBECIIM B MHCTUTYLIMH, B YJIOBJIETBOPEHOCTTa OT JKMBOTA M
YUWIIMIIHATA alalTalus.

W3cnenoparencka 3ajgaya

W3cnenoparenckara 3ajlaya Ha HACTOALIOTO M3CJIEJBAHE € Ja YCTAaHOBU JAJIU CIELMATHUTE
o0pa3oBaTeHU NOTPEOHOCTH BIUAAT BBPXY YAOBJIETBOPEHOCTTA OT JKMBOTA U YYWJIMIIHATA
ajanrtanus Ha Jelara, XUBECIlM B MHCTUTYLMH. B CBHOTBETCTBHME CBC CTaHIapTHaTa
u3cieaoBarelicka Ipolegypa HHUE ChIIO0 BKIIOUYUXME B CTATUCTUYECKHS KOHTPOJ
aeMorpadCcKiTe XapakTepUCTUKU Ha ydacTHUIUTE. M Taka, BIpocHTE, HA KOUTO MCKaMe J1a
OTTOBOPHUM UpEe3 U3CIIEIBAHETO U CHOTBETHUTE IIPOMEHIINBH, Ca CIEAHUTE:

Q1. Biuse nu BB3pacTTa BHPXY YJIOBIETBOPEHOCTTAa OT JKMBOTA HA JelLaTa, >KUBECIIU B
WHCTUTYLUU?

(ITpomennuBHU: BB3pACT — yOBIETBOPEHUE OT KUBOTA)

Q2. Bamsie 51 moabT BBPXY YAOBJIETBOPEHOCTTa OT JKMBOTa Ha JeUaTa, >XUBEEUH B
WHCTUTYLUU?

(ITpomennuBHU: 1OJI — YAOBIETBOPEHUE OT )KUBOTA)

Q3. Bausiat nu cnenuanHuTe 00pa3oBaTENHH MOTPEOHOCTH BBPXY YAOBIETBOPEHOCTTA OT
YKUBOTA Ha JIellaTa, )KUBEEUIN B UHCTUTYLIUN?

(ITpoMeHnuBH: cEIMAIHA 00PAa30BATEIIHU MOTPEOHOCTH — YIOBJIECTBOPEHHE OT KUBOTA)

Q4. Bausie 11 npoIBIDKUTEIHOCTTA Ha J)KUBOT B MHCTUTYLMSI BbPXY YIOBJIETBOPEHOCTTA OT
KMBOTA Ha JIeLlaTa, )KUBEEUI B MHCTUTYLIUN?

(ITpoMeHIMBHU: TPOABIKUTETHOCT HA )KUBOT B MHCTUTYLIUS — YJIOBJIETBOPEHHE OT KMBOTA)
Q5. Bunsge nu BB3pacTTa Ha yYWJIMINHATA afanTalys HA JIE€LaTa, KUBECIIM B MHCTUTYLUU?
(ITpomennuBHU: BB3pacT — yUMIIMIIHA a/lalITalus)

Q6. Bnuse nu mospT Ha y4YMJIMINHATA aJanTalys Ha Jelara, >KUBEeId B HMHCTUTYIMH?
(ITpomeHMBHU: MO — YUUITUIIIHA aAANTaLNsA)

Q7. BaussaT nu cnennanHuTe o0pa3oBaTeNIHM MOTPEOHOCTH HA YUMJIMIIHATA aJanTanus Ha
Jenara, )KMBEEI B UHCTUTYLIUU?

(ITpoMennuBH: cienManHu 00pa3oBaTETHU MOTPEOHOCTH — YUMITUIIHA aJJalTalus)

B8. [IpoabIKUTENHOCTTA HA JKUBOT B MHCTUTYLUS BIIMSIE JIM BbPXY YUMJIUIIHATA aJanTalusl
Ha JIelaTa, )KUBEEIU B MHCTUTYLINH?

(ITpomeHnMBHU: MPOIBIHKUTENHOCT HA )KMBOT B MHCTUTYILUS — YUMJIMILHA a1arTalus).
Xunoresu

OcHoBHaTa XMIIOT€3a Ha HACTOAILaTa JUCEpTalus €, 4e CIeUuaTHuTe O0O0pa30BaTeIHU
MOTPEOHOCTH BIMSIAT BbPXY YJOBJIETBOPEHOCTTA OT JKMBOTA M YYMJIMIIHATA aJanTanus Ha
nenara, oKuBeelld B UHCTUTYuuu. llpeamonarame, de crenuaiHuTte o00pa3oBaTENIHU
NOTpeOHOCTH W MPOABDKUTETHOCTTA HAa JKMBOT B  HHCTUTYLHS BIUSAT  BBPXY
YIIOBJIETBOPEHOCTTA OT KUBOTA U YUMJIUIIIHATA afanTanys Ha fenara. OCBEeH ToBa IpueMame,
4e JeMOrpa)CKUTE XapaKTepUCTHKH, O-CIEIMATHO Bb3pacTTa U 10JIa, HIMaT BIUSHUE BHPXY
TE€3U MPOMEHIMBHU. U Taka, MOAXUIIOTE3UTE Ha Te3aTa ca GOPMYIMPaHH, KaKTO CJIeBa:
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* H1. Bp3pactra He Biause BbPXY YJIOBIECTBOPEHOCTTA OT >KMBOTA Ha Je€laTa, KHUBEEIIU B
WHCTUTYLIUU.

* H2. [lonbT He BiMsE BBPXY YAOBJIECTBOPEHOCTTa OT JKMBOTA Ha JIEIaTa, >XMBECHIH B
WHCTUTYLIUU.

* H3. Cneumannure oOpazoBaTeTHH MOTPEOHOCTH BIHSAT BBPXY YAOBJIETBOPEHOCTTa OT
KUBOTA Ha JIe1laTa, )KUBEEUIH B HHCTUTYIIUH.

* H4. IlpoapmkuteaHOCTTa HAa KUBOT B MHCTUTYLUS BIUS€ BHPXY YAOBIETBOPEHOCTTA OT
KUBOTA Ha JIe1laTa, )KUBEEUIH B HHCTUTYIIUH.

* HS. Bp3pacrra He Oka3Ba BIMSHHME BHPXY YUMIIUIIHATA aJaNTalus Ha Jenara, *KUBEeIlU B
WHCTUTYLIUU.

* H6. [TonbT He BNUsie BhPXY YUMWIMIIHATA aJalTallks Ha Je1aTa, )KUBECIH B UHCTUTYIIHH.

* H7. Cneunannure oOpazoBaTeTHH MOTPEOHOCTH OKa3BaT BIMSHUE BBPXY YUHIIUIIHATA
aJlanTanys Ha JIerara, >KUBEeIlyd B HHCTUTYIIHH.

* H8. IIpoabmkuTeTHOCTTa HA )KUBOT B MHCTUTYIIHS BIMSIEC BbPXY YUWIMIIHATA aJanTalisl Ha
Jerara, KUBeelld B UHCTUTYIUH.

WNuctpymeHT u npouenypa

3a 1a Mpoy4UM HAIIUTE XUIIOTE3HU, Ch3/1aJOXME BBIIPOCHHUK, KOWTO ce ChbCTOM OT 65 BhIIpoca U
€ paszzmeneH Ha uetupu ydacTH. Yact A ce chctou OT ceneM (7) BbIpoca 3a JTUYHOCTHUTE
XapaKTePUCTHKH Ha yYaCTHUIUTE (BB3pacT, IOJI, CHEIHATIHU 00pa30BaTeHN MOTPEOHOCTH,
BUJ| CrienuanHa oOpa3oBaTeliHa MOTPEOHOCT, MHCTUTYIHS, MPOIBIIKUTEIHOCT Ha XUBOT B
WHCTHUTYLUS, YYHITUIIHU TOCTIKEHUs ). [lo-romsiMaTa yacT oT BBIIPOCUTE ca OT 3aTBOPEH THII,
C M3KIIFOYCHHE HA BBIIPOCA 32 MHCTUTYIHATA U BUJIA HA CIIEIUAITHOTO OOYUUTEITHO YBPEKIAHE.
@DakTOpBHT 3a YIOBJIETBOPEHOCT OT JKMBOTa Oe€lle OICHeH ¢ MHOrOMEpHaTa cKaja 3a
yIIOBJIETBOPEHOCT OT wuBoTa Ha ydeHunure (MSLSS) (Huebner, 1994). Toect, usnara yact b
Ha BBIIPOCHMKA € cKayaTa Ha XtoOHep. 1 Hakpas, ¢pakTopbT 3a yuuHIHA aganTanus Oere
OLIEHEH ¢ MOMOINTa Ha JB€ MPOMEHJIMBU: MPEJICTaBsIHE B yuwiuuie (BbIpoc 7) U ¢dakTop 3a
MPUHAIISKHOCT KbM yuminiie, uzdyncieH B yacT C. Ta3m KOMOMHAIUS OT MPOMEHIIMBU €
n3non3Bada ot Birman um Ryerson Espino (2007). B uwact B ce usmon3Ba ckanata 3a
TICUXOJIOTHYECKO ycemane 3a wieHcTBo B yuwiuiie (PSSM) nwa Goodenow (1993) 3a
MPUHAIIISKHOCT KbM yumunine. Beuuku BeipocH B yacT B 1 wact C ca OT 3aTBOpPEH TUN U ca
KOHKpETHO Mo ckanata Ha Likert.

IIpoyuyBanara rpyna ce CbCTOM OT Jella ChC CIEHUATIHU 00pa3oBaTENHU MOTPEOHOCTH, a
KOHTpOJIHaTa Tpymna ce ChCTOM OT Jiela ¢ THUIHMYHO pa3BUTHE. Bcuuku jena, ydacTBaliu B
U3CJIEIBAHETO, )KUBEAT B IPBIKU HHCTUTYLUU. [10-KOHKpeTHO yyacTHULIUTE Osxa 148 yaeHuIu
ChC criennanHu o0pa3oBarenHu norpedHocty u 100 ¢ TunuyHo pazsutue (00110 248 yueHuun).
[IppBOHAYAITHO € OCBHINECTBEH ITbPBU KOHTAKT C JTUPEKTOPUTE HA WHCTUTYIUUTE, Ha KOUTO
MOJPOOHO € ONMHCaHO H3Cie[BaHeTo W HeroBara 1en. Cre Karo MOMyYHMXME TSIXHOTO
o00peHue, mocjeBa BTOPU KOHTAKT, Ha KOWTO ce 00CHAN HAYMHA, TI0 KOWTO Ha MPAKTHKA II1e
MpOTeUe MOMBIBAHETO HA BBIIPOCHUIIUTE. M3cIeIBaHEeTO € MPOBEACHO B TMYHOTO MPUCHCTBHE
Ha M3ClIe0BaTeNsl B MHCTUTYLIMUTE, KOUTO Ca M CHIVIACUETO CH, KBAETO € MpeJoCTaBeHa
nojipobHa nHpopmanus Ha ydacTBamuTe aeua. [londpan e e3uk, pa3dupaem 3a Bb3pacTTa Ha
Jerara, KaTo € OTTOBOPEHO Ha BCHUYKM BB3HMKHAIM BbIpocu. [logxoasT Oelne HampaBeH ¢
oco0eHa YyBCTBUTEIHOCT, Thil KATO YyUYaCTHULIUTE Os1Xa HEII'bJIHOJETHU M HAaUCTHHA YS3BHMa
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rpyna, Thid KaTo >KUBESIT B UHCTUTYLUU. He nurcBaiie u akTUBHOTO y4acTHE Ha COI[MATHUTE
pabOTHUIM U JACTCKUTE TICUXOJIO3M HA HHCTUTYIIMHUTE, TaKa Y€ JIa CE€ MOIXOH IO TOIXO/ISIIII
HA4YMH BbB BCEKH CIIy4ai.

111. PE3YJITATH OT IPOYYBAHETO

Onucare/iHa CTATHCTHKA

YcTaHoBUXMe, Y€ YYACTHHUIIMTE MPUHAICKAT KbM BCHUKH Bb3PAaCTOBH I'PYIU IO UHTEPECH,
kaTo 55,8% ot Tax ca mbxke U 44,2% ca xxenu. OcBeH ToBa 57,4% OT y4aCTHUIIUTE UMAT
HSKaKbB BUJ CIIELHUAIHU 00pa3oBaTeHU MOTpeOHOCTH, A0KaTo 42,6% OT TAX ca ¢ TUIUYHO
paszButue. Bixname cbio, ye 27% OT y4aCTHHUIIUTE )KUBESAT B MHCTUTYIMS OT PaXXIaHETO CH.
Ocsen ToBa 23,4% OT y4acTHULIMTE )KUBEAT B UHCTUTYIMA NoBeue OT 3 roaunu, 18,5% mpe3
nocyeIHuTe aBe roauuu, 16,9% mnpe3 nocinenuute Tpu roauuud u 14,1% mnpe3 nocneaHarta
ronuHa. M Hakpas, yYWIMIIHOTO MPECTABIHE HA YUCHHUIIUTE, YIaCTBAIM B NMPOYYBAHETO, CE
OIICHSBA Karto ,,100po‘ 3a 44,2% oT TaX, KaTo ,, 1o 100po* 3a 33,7%, u Karo ,,0TIIMYHO* 3a
22,1%.

Pe3yaTaTu 3a y10BJIETBOPEHOCT OT :KMBOTA

OOwuAT cpeneH pe3ynTaTr 3a BCUUKH ydeHuiu € 3,9 (MakcuMaseH pe3yaTar: 6), JoKato 3a
OTJIETTHUTE KaTErOpuM TOM € KakTo cienpa: CemeiictBo=3,56, [Ipuarenn=3,81, Yuunumie=3,80,
Cpena nHa xuBoT=3,73, A3=4,6. 3a0ens3BaMe, 4e Hal-BUCOK Pe3yJiTaT MMa 3a KaTeropusita
,,A3%, a Ha-HUCBK 3a ,,CeMenCcTBO .

YawinmHa agjantanus 1 pe3yJTaTH oT NpeacTaBsiHe B YUHJIHIIE

@DakTOpBT 32 YUNWIHIIHA aJanTalKs Oelle OLIEHEH C MOMOIIITa Ha JIB€ TPOMEHJIMBH: YUUIIUIIHO
npejacTaBsHe ¥ (GakTop 3a MPUHAUICKHOCT KbM yumiuiie. OOIWUAT CpelneH pe3ynraTr 3a
MPUHAJICKHOCT KbM YUMIIUINE 332 BCHUKH y4eHHUIM € 3,56 (MakcuMaleH pesynrar: 5).
MaxkcuMaaHHUAT pe3yaTar Oelle 3a eleMeHTa ,,B ToBa yuuinile uMa moHe eIUH Bb3pacTeH, C
KOTOTO MOTra Jia TOBOps, ako uMmam mpobnem* (pesynrar 3,72), a Hall-HUCKUAT 3a €JIeMEHTa
»UyBCTBAM C€ MHOI0 pa3IMuYe€H OT TOBEYETO APYrH Y4eHuinu TykK® (pesynartat 3.36).
YYUIUIIHOTO MPEeCTaBIHE Ha YUCHUIINTE, YIaCTBAIM B aHKETATa, € OI[EHEHO KaTo ,,I00po” 3a
44.,2% ot TaX, KaTo ,,1101 100p0” 3a 33,7%, u karto ,,0Tau4Ho” 3a 22,1%. AKo B3eMeM MpeaBu/I
pesynarar ,,1“ 3a ,,io1 10Opo** YUMIUIHO NpeACTaBsiHe, pe3ynaraT ,,2% 3a ,,100bp* U pe3ynaTar
»3° 32 ,,0TJIMYEH", CPEAHUAT PE3yJNITaT 3a BCHUKU YJaCTHUIM B IPOyUYBaHeETo 11e Aa obae 1,88
ot 3.

NHayKTHBHA CTATHCTHKA

Pe3ynrarure oT HaCTOSIIIOTO M3CIEABAHE MTOKA3axa, Y€ MOIBT U Bb3PacTTa HIMAT 3HAUYUTEIHO
BIIMSIHUE BBPXY YJOBJIETBOPEHOCTTA OT >KMBOTA HA YUYCHUIIUTE, JKUBECIIHM B WHCTUTYIIHH.
OcBeH TOBa BIMSHHUETO Ha CHEIUATHUTE 00pa30BaTEIHU NOTPEOHOCTH CHIO € HE3HAYUTEITHO,
KaTO YYEHHUIIUTE ChC CIEIUATHU 00pa30BaTEITHU MOTPEOHOCTH UMAT MAJIKO IMO-BUCOK PE3yJITaT
OT YYEHUIIUTE C TUITUYHO pa3BUTHE. Te3M KOHCTATAI[MU MPOTHBOPEYAT HA IMOBEUETO HATHMYHU
JAHHY OT M3CJIeIBAaHUs, KOUTO 00a4ye He CE OTHACSAT KOHKPETHO /10 HHCTUTYIIHOHAIN3UPAHUTE
nena.

Hpyr 3HaunM paxTop, KOWTO pasriiefaxme, € MPOIbIDKUTEIIHOCTTA Ha KUBOT B MHCTUTYITUSI.
Pesyntature moka3BaT HE3HAUUTEITHO BIMSHHE BHPXY PE3YJATAaTUTE 3a YAOBIETBOPEHOCT OT
KUBOTA, C MAJIKO MTO-BUCOK PE3YJITAT B IPyIara ,,lIOCIECIHATE 3 TOAMHU U MAJIKO MO-HUCHK
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pe3yJTar B rpymnara ,,liocjieqHaTa roguHa’ u ,,ioBeue oT 3 roauHu . Ta3u KOHCTaTalus € B
npoTuBopeune ¢ KoHcratanuute Ha Elattar u np. (2019), xouto OTKpMXa CTaTHCTUYECKU
3HaYMMa BPB3Ka C MPOIABIDKUTETHOCTTA Ha )KUBOT B MHCTUTYIIHSL.

YuunumHata agantanys Ha YYeHHIHM ChC CIIEHUATHU 00pa3oBaTEeIHH MOTPEOHOCTU CHILO €
npobieM, KOMTO BBIHYBa JTuTeparypara. Halnyaure naHHM OT M3CIEBaHMS MOKa3BaT, 4e
crierranHuTe o0pa3oBaTeHU MOTPEOHOCTH MMAT OTpULATENIeH e(PEeKT BBbPXY Yy4WIMIIHATA
agantamus (Casey u zp., 1992; Mclntyre u np., 2006; Morgan u np., 2012; Ralli u ap., 2017).
Hemo noseue, KMUBOTHT B HMHCTUTYLUS HU3MVIEKAA CHIIO MMa OTpULIaTEleH e(eKT BbpXY
yurmyaiHara aganranus (Siqueira & Dell'Aglio, 2010; Manso u ap., 2011). IIpomycksT B
M3CJIEIBAaHUATA € OYCBHJICH U B TO3M CIy4aid, Thil KaTO yUMIIMINHATA aJlalTallis Ha Jie[a ChbC
CHELUAIHN OOYYUTEIHU 3aTPYIHEHHSI, KOUTO KUBESAT B UHCTUTYLIUHU, HE € M3CJIC/IBAHA.
Hamure pe3ynratu mokaszaxa, ue BB3PACTOBHUAT (HAKTOp HAMA 3HAYUTENCH €(EKT BBPXY
YUIJIMIIHATA aJanTaius, HO MO-MJIaJuTe y4acTHULM (BB3pacToBa rpyma ,,0-8°) mokazaxa
MAJIKO MO-BUCOK pe3ynTatr KakTo 3a [IpuHaaneHOCT KbM yuuiuile, Taka u 3a [loctuxenus B
yuuiuiie. B nonmbiiHeHue, U3raex/a, ye MOabT ChIIO HSIMa 3HAUYUTENEH eeKT, C MaJKO I0-
BHUCOK pe3yiaTaT 3a MOMH4YeTaTa KakTo 3a llpuHajyiexxHOCT KbM YYMIIUINE, Taka M 3a
[Moctwxkenuss B yumnmime. OCBeH TOBa WU3IMIIEKAA, Y€ CIEHHATHUTE 00pa3oBaTeNIHU
MOTPEOHOCTH HE OKa3BaT BIMSHHUE BHPXY YUMIJIMIIHATA aJanTalys Ha Jelara, KUBEelld B
WHCTHUTYLIUH, KaTO YYCHUIIUTE ChC CHEIMATHA 00pa30BATEIHN MOTPEOHOCTH UMAT MAJIKO I10-
HUCKM pe3yiTaTd W npu 1Bata (akropa. VM Hakpas, NpOIBIDKUTETHOCTTa HAa >KUBOT B
WHCTHUTYLUS ChIIO HE MMOKa3Ba 3HAYMM €(EeKT BbPXY yUMIMIIIHATA aJalTaIusl.

Pesynrarure oT HalleTo U3cieaBaHe HE JOKa3BaT U3CJIE0BATEICKAaTa HU XUIIOTE3a, Y€ UMEHHO
CHeIHaTHUTE 00pa30BaTeIHN MOTPEOHOCTH BIHUSAAT BHPXY YJIOBIETBOPEHOCTTA OT >KMBOTA U
yUWJIMIIHATA aJanTalus Ha Jerara, >KUBeeld B MHCTUTYINH. Bee mak TpsiOBa 1a cioMeHeM,
4ye M3CJIeBaHETO TpsOBa Ma MPOABIDKHM, Thil KaTO HaIlaTa W3BaJlka HJIBAa OT KOHKPETHU
WHCTUTYIIUU B ['bpIIHsI, TaKa Ye 3aKII0UEHHUATa He MoraT Ja 6baaT 00001eHu. Ta3u KOHKpeTHa
n3cieaoBarescka 00JacT 3aciy’kaBa JONBJIHUTEIHO MPOYYBaHe, Thil KaToO BKIIIOUBA ysA3BUMA
rpyna OT JETCKOTO HAaceJeHHe, KOSTO €JHOBPEMEHHO € H3IpaBeHa Npe] JBE ToJeMHU
MpPEeIN3BUKATENICTBA: CIELUUATHU O00pa30BaTeNHU MOTPEOHOCTH W/WIM YBPEXKIAHUS U
WHCTHUTYLNOHATH3AIIHS.

PE3VYJITAT OT OBOBIIEHUETO HA IIPOYYBAHETO

OcHOBeH mpeAMeT Ha HAcTosIIaTa JOKTOPCKAa aucepTanus Osxa Jaenara CbC CIEIHaTHU
o0Opa3oBaTeNHu MOTPEOHOCTH, KUBECIIM B MHCTUTYIIUU, ySI3BUMa Tpyma OT HACEIEHUETO, 3a
KOSITO JIUTICBAT Hay4yHU JaHHU. [10-KOHKpETHO, 11elTa Ha AucepTanusTa Oerie 1a ce u3cieasa
YIOBJICTBOPEHUETO OT KUBOTA M YUHJIUIIIHATA aJaNTAllUs HAa TE3U Jiela B CpaBHEHHUE C Jierara
C TUITNYHO pa3BI/ITI/Ie, KOHUTO CBIIIO XUBCAT B I/IHCTI/ITYHI/II/I. HO TO3H1 HAYUH HpOBepI/IXMe oann
CHCIMATHUTE 00pa30BaTeIHM IOTPEOHOCTH ca TPOTHOCTHYEH (aKTop 3a HUBOTO Ha
y,HOBJ'IeTBOpeHOCT OT )XUBOTA U y‘—II/IJ'II/IHIHaTa ajganranus Ha acnara, ’)KMBCCIIU B I/IHCTI/ITYHI/II/I.
U taka, ocHOBHaTa XMIIOTE3a HA HACTOAIIATA AUCEPTAIHS €, Y€ CIIeUaTHIUTEe 00pa30BaTeTHI
MOTPEOHOCTH BIMSIST BBPXY YJIOBJIETBOPEHOCTTA OT JKMBOTA M YYMIIUIIHATA aJanTanus Ha
Jerara, KUBeelld B UHCTUTYIUH.

[IpernensT Ha IUTEpaTypara MoKasa, 4e JenaTa cbC CrelualHd 00pa3oBaTeIHU MOTPEOHOCTH
MMaT M0-HHUCKHU HUBA Ha yAoBJIeTBOpeHue ot kuBoTa (Poulsen u ap., 2006; Sacks & Kern, 2008;
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Gudjonsson u np., 2009; Nadeau u ap., 2015; Ogg u ap., 2016; Kalka & Lockiewicz, 2018;
Garcia u ap., 2021). Benpeku toBa, Griffin u Huebner (2000) oTkpuBaT mo-HUCKH HHBA Ha
yIIOBJICTBOPEHUE OT MPUATEIICTBOTO C BPBCTHUIIM, JOKATO HE ca HAOIIOJaBaHU TOJEMU
Pa3JIMKH B Ipyry 00JIACTH HA yIOBJIETBOPEHHUE OT KMBOTA WM ISJIOCTHO YAOBJIETBOPEHHUE OT
xuBoTa. OcoOEHO 3a jemara, >KMBECUIM B WHCTUTYLWHU, H3CICIBAHUATA IOKAa3BaT, Ye
MHCTUTYIIMOHATIM3UPAHETO UMa NMaryOHO BIIMSHUE BBPXY YIOBJIETBOPEHHETO OT >KMBOTAa Ha
nenata (Wendt u ap., 2019; Elattar u np., 2019). He HamepuxMe HUKaKBU W3CIICIBAHHS 110
OTHOIICHHE KOHKPETHO Ha YYEHUIIH ChC CIEIHATHU 00pa30BaTeIHU NOTPEOHOCTH, KUBEECILU B
WHCTUTYILIUH, U TAXHATA YIOBJIETBOPEHOCT OT )KMBOTA. Taka ye HACTOAIOTO U3CIIEIBAHE MOXKE
Jla IONIPUHECE 32 3aIbJIBAHE HA Ta3U IIPA3HUHA B U3CIICIBAHETO.

Ot ananuza, NMPOBEJAEH B HAILIETO H3CJEABaHE, C€ MOSBHXAa HAKOU MHOTO HHTEPECHU
3aKioueHus. Bukiaame, ye HAIMa CTaTUCTUYECKH 3HAUYMMa BPb3Ka MEXKAY BCUUKU TECTBAHHU
MIPOMEHJIMBH U TO-CIIEIUATTHO OTKPUXME, Ye:

* HsIMa BPb3Ka MEXK]ly Bb3pacTTa U YOBJIETBOPEHUETO OT KUBOTA

* HsIMa BPb3Ka MEXK]y 110J1a U YJIOBJIETBOPEHHUETO OT )KUBOTA

* HSMa Bpb3Ka MEXAY CIELUUATHUTE 00pa30BaTeIHU MOTPEOHOCTH U YIOBIETBOPEHUETO OT
AKUBOTA

* HsIMa Bpb3Ka MEXK/1y IPOIBIKUTEIIHOCTTA HA KUBOT B MHCTUTYLIHUS U YIOBIETBOPEHUETO OT
KUBOTA

* HsIMa BPb3Ka MEXK]Iy MPUHAJICKHOCT KbM YUUIIHUIIE U Bb3pacT

* HsIMa BpPb3Ka MKy MPUHAICKHOCT KbM YUUITHUIIE U TTOJT

* HAIMa Bpb3Ka MEXAY MPUHAUICKHOCTTA KbM YUHIIUILE W CIEHHUAIHUTE 00pa3oBaTeIIHU
moTpeOHOCTH

* HsIMa BPb3Ka MEXKY MPOIBIHKUTEIIHOCTTA HA )KUBOT B MHCTUTYLIMS U PUHAJIJIEKHOCTTA KbM
YUUITULIE.

WHIyKTUBHUAT CTATUCTUYECKH aHAJIM3 M0Ka3a, Y€ HUTO €IHA OT U3CJIeIBAHUTE MPOMEHINBU
BPB3KM HE € TMOTBBbpJeHA B Hamusg ciaydail. [lo-crienuanHo, pe3yiTaTure OT HACTOSIIOTO
M3CIIe/IBAaHE T[I0Ka3axa, Y€ TOJBT M BB3pPACTTa HSIMAT 3HAYUTEIIHO BIIUSHUE BBHPXY
YAOBJIETBOPEHOCTTa OT JKMBOTA HAa CTYJACHTUTE, XUBEEHIM B HHCTUTYIMU. OCBEH TOBa
BIMSHUETO Ha CHEIUATIHUTE O00pa3oBaTeIHU MOTPEOHOCTH CHIIO € HE3HAYMTEIIHO, KaTo
YUEHUITUTE ChC CIEIUAIHA 00pa30BaTeIHU MOTPEOHOCTH UMAT MAJIKO MO-BUCOK PE3yNTar OT
YUYECHUILIUTE C TUIHWYHO pa3BuTHE. Te3u KOHCTaTaluu MPOTUBOPEYAT HA MOBEYETO HAITUMYHU
JaHHU OT U3CIEABAHMs, KOUTO o0ade, KAaKTO BUJSXME, HE C€ OTHACAT KOHKPETHO [0
WHCTUTYIIMOHANM3UpaHuTe Jema. Jlpyr 3Hauum QakTop, KOWTO pasriegaxme, €
MPOIBKUTEIIHOCTTA Ha )KUBOT B MHCTUTYIHS. Pe3ynrarure noka3satr He3HAUUTEITHO BIUSTHUE
BBPXY PE3YITATHTE 3a YJIOBJIETBOPEHOCT OT JKMBOTA, C MAJKO MO-BHCOK PE3yJITaT B Ipyrnara
,»ITOCIIETHATE 3 TOAWHH U MAJIKO MO-HHUCBK PE3yJTaT B rpymara ,,IocJIeJHaTa IoJuHA" U
,IToBede oT 3 roguHu ‘. Ta3u KOHCTaTalMs € B MPOTUBOpeUne ¢ KoHcTataruuTe Ha Elattar u ap.
(2019), xouTO OTKpHIXa CTATUCTUYECKH 3HAYMMAa BPB3Ka C MPOIABIDKUTEITHOCTTA HA JKUBOT B
WHCTUTYIUS.

YuunuiiHata aganTainys Ha YYSHHUIIH ChC CHEIUATHU 00pa30BaTEeIHU MOTPEOHOCTH CHINO €
npo0OyieM, KONTO BBIHYBa JUTeparypara. HamudHuTe MaHHW OT M3CIEABAaHUS TOKa3BaT, uye
crienranHuTe o0pa3oBaTeNHU MOTPEOHOCTH MMAaT OTpPUIIATENeH €(PEeKT BbPXY YUWIIHIIHATA
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agantarus (Casey u np., 1992; McIntyre u np., 2006; Morgan u np., 2012; Ralli u np., 2017).
Hemo moBeue, ®UBOTHT B MHCTUTYIUS M3TJIEKAA CHLUIO MMa OTpHUIATENEH €(PEKT BBPXY
yumininara aganrtaius (Siqueira & Dell'Aglio, 2010; Manso u ap., 2011). IlpomycksT B
U3ceBaHMATa € OYEBMJIEH U B TO3U Cllyyal, Thi KaTO YUMJIMIIHATA aJlalTalks Ha JIela CbC
CTELUAIHN OOYYUTEIHU 3aTPYIHEHHSI, KOUTO KUBESAT B MHCTUTYLIUH, HE € U3CIIE/IBAHA.
Hammre pesynratu mokazaxa, ue Bb3PAaCTOBHUAT (DAKTOp HsAMA 3HAUUTENEH €(EKT BBPXY
YUWIMIIHATA ajanTanusi, HO MO-MJIQAMTE yYacTHMLHM (Bb3pacToBa rpymna ,,6-8%) mokaszaxa
MaJIKO [I0-BUCOK PE3YJITAT KaKTO 3a MPUHAUICKHOCT KbM YUMIIMILE, TaKa U 32 IOCTUKEHUS B
yunnuuie. B nonbiaHeHue, usriexnaa, ye moibT ChIO HAMA 3HAYUTENEH e(eKT, C MaJKO IO0-
BUCOK pe3yJITaT 3a MOMMYETaTa KakTO 3a MPUHAUIEKHOCT KbM YUYWIMILE, Taka U 3a
noctwkenuss B yuwinime. OCBeH ToBa U3MNIEKAA, 4Ye CIEHHAIHUTE O00pa3oBaTeIHU
noTpeOHOCTH HE OKa3BaT BIUSHHE BBPXY YUHIMIIHATA aJanTais Ha JeuaTa, )KUBECIIH B
WHCTHUTYLIWH, KaTO YYCHUIIUTE ChC CHEIMATHA 00pa30BATEIHH MOTPEOHOCTH MMAT MAJIKO I10-
HUCKM pe3yiTaTd U mpu JBata ¢akropa. M Hakpas, NpOIBIDKMTEIHOCTTa Ha JKUBOT B
MHCTUTYLIUS CHLIO HE [TOKa3Ba 3HAUMUM e(EeKT BbpXY yUWIUIIHATA aJanTalus.

Pesynrature oT HaleTo U3caeBaHe HE JOKa3BaT U3CeA0BaTeNICKaTa HU XUIIOTE3a, Y€ UMEHHO
CHELMAIHUTE 00pa30BaTeIHU NOTPEOHOCTH BIIUSAAT BBPXY YJOBIETBOPEHOCTTA OT KMBOTA U
YUWINIIHATA aJanTalus Ha JenaTa, )KMBeellld B MHCTUTYLUH. Bce nak TpsOBa 1a crioMeHeM,
4ye M3CJIEBAHETO TpsiOBa Ja NPOABIDKM, Thil KaTO HallaTa M3BaJKa HJBA OT KOHKPETHU
MHCTUTYLMU B ['bp1ivisl, TaKa ye 3aKJII0UEHUsATa He Morat Aa 0baaT 00001eHu. Ta3u KOHKpeTHa
M3CJIeI0BaTEeNICKa 00JIaCT 3aciTy’kaBa JIOBIHUTEIHO MPOYYBaHEe, Thil KaTO BKJIIOYBA YsS3BHMAa
rpyna OT JETCKOTO HAaceJIeHHE, KOSTO €JHOBPEMEHHO € W3IIpaBeHa Ipel JBE TO0JIEMU
IIPEU3BUKATENICTBA: CIEUATHU 00pa3oBaTeIHW NOTPEOHOCTH W/WIM YBPEXIAHUS U
MHCTUTYLMOHATHM3ALIHS.

INPUHOC KBM HAYKATA

1. [IpoyuBaHeTo ONpUHECE 3a MIOKPUBAHE HA MPOITYCKUTE B U3CIIE/IBAHUATA [10 OTHOLIEHUE HA
W3MOI3BaHETO Ha Jella ChC CHEHUATHM 00pa30oBaTeIHW MOTPEOHOCTH W/WIIHM YBpPEXKIAHUS,
KUBEEIIU B WHCTUTYIIMU KaTo OOEKT 3a m3cienBaHe. Ta3u KOHKpeTHa ys3BUMa rpymna OT
HACeJEHUETO HsIMa M3CIEAOBATEIICKM NPELEeNEeHT, KOETO IpHJiaBa OPUTMHAIHOCT Ha
HACTOAIIOTO U3CJE/IBaHE.

2. I'bpuiuist TUIICBA U3CIEA0BATEICKH HHTEPEC KbM Ta3u KOHKpeTHa rpyna aena. CienoBaTenHo
TOBa M3CJI€JIBaHE JONpPHUHACA 3a ChbOMpAHETO Ha M3BOJM 3a KOHKpETHaTa M3BajKa OT Jela,
YKUBECIIH B MHCTUTYIIUHU B [ bpIImsl.

3. YcraHoBH ce, ue Bb3pacTTa Ha JiellaTa He BIMsIE BbPXY YJIOBIECTBOPEHOCTTA OT KMBOTA WU
YUWJIMIIHATA aJanTaius Ha UHCTUTYIIMOHAM3UPpaHUTE Aena. ToecT BCUYKH Jiela, He3aBUCUMO
OT BB3paCTTa, MPEKUBSIBAT CUTYAIUATA IO €IUH U CHIIIM HAYHH.
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4. ITomrbT HE OKa3Ba BIUSHNE BbPXY YIOBJIETBOPEHOCTTA OT )KUBOTA M YUMIIMIIHATA aJarTalys
Ha Aacnara, XKUBCCIIM B HMHCTUTYLUU. Taka n MOMYCTAaTa, WU MOMHUUYCTATA IIPCIKUBSABAT
CUTyaluiaTa 10 CAWH U CbII HAYUH.

5. Cnenuanaute 00pa3oBaTeIHH MOTPEOHOCTH W/WIIM YBPEXKAAHUS Ha Jelara, KUBECId B
HHCTHUTYLIUU, HAMAT e(beKT BBbpPXY TAXHaTa YAOBJICTBOPCHOCT OT KMBOTA W YUWJIMIIHATA UM
anmanrtanus. Clie10BaTeIHO BCHYKH JIe1la TPEXHUBIBAT CUTYalUATa 0 €JMH U ChIIM Ha4YMH, Oe3
na OBAAT 3aCEerHaTH OT CIICHHATHUTE 00pa30BaTEIIHU TOTPEOHOCTH H/WIIN YBPEXKIAHHS, KOUTO
MOXe€ J1a IMaT.

6. IlpompmkuTeNHOCTTa HA JKMBOT B MHCTUTYIHSITa HE OKa3Ba BIHMSHHE BBPXY
YAOBJICTBOPCHOCTTA OT KMBOTA W YUWJIMIHATA adallTallusd Ha ACLaTa. CHGHOB&TCHHO BCHUYKH
Acla MPCKHUBABAT CHTyallMdATa IO CAWH W CbIOW HAYWH, HC3aBUCHMMO KOJIKO BpPEMC Ca B
HHCTHUTYLUATA.
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| INTRODUCTION

Special education is an important field of modern pedagogy with a
multidimensional field of theoretical and research concerns, but also practical
applications. At the same time, it is an area that is dynamically evolving and
aims at the comprehensive development of students with special educational
needs. The majority of children with special educational needs and / or
disabilities require the support and cooperation of a wide range of
stakeholders: social services, health, education, family, volunteers and
independent actors. The issue is even more complicated for children with
special educational needs living in institutions.

Despite international efforts to deinstitutionalize children, institutional care is
still practiced in many countries around the world. Decades of research show
that living in institutions has significant negative effects on children's
development and psychology (Markopoulou, 1995; Sloutsky, 1997; Giese &
Dawes, 1999; Chrysikos, 2002; Jones-Harden, 2002; Smyke et al., 2002;
Browne et al., 2006; Vorria et al. 2006; Chitiyo et al., 2008; Van ljzendoom et
al, 2008; Smyke et al. 2010; OHCHR, 2011; Bakermans-Kranenburg et al.,
2011; Dozier et al., 2012). Especially in the case of children with special
educational needs and / or disabilities, we realize that it is difficult for them to
receive the necessary care for their proper development in an institutional
environment.

Thus, the subject of this doctoral dissertation is children with special
educational needs living in institutions. We consider them to be a special and
vulnerable group of the population, for which no research data are available.
Specifically, the purpose of the dissertation is to explore the life satisfaction
and school adaptation of these children, compared to children of typical
development who also live in institutions. In this way we want to examine
whether special educational needs are a prognostic factor for the life
satisfaction and school adaptation of children living in institutions.



| I. CHAPTER 1. THEORETICAL PART

LIFE SATISFACTION

The Concept of Life Satisfaction

In direct contrast to strong reliance of psychology research on negative
feelings like depression and anxiety, an increasing amount of academics have
started to concentrate researches on the optimistic side of the emotional range.
Studies focusing on the sense of happiness or subjective well-being stand out
in this increasing corpus of study (Pavot & Diener, 2008; Tian et al., 2015;
Baptista et al., 2016). Happiness was regarded as the ultimate good and the
driving force behind all human acts by ancient thinkers. Despite the fact that it
was seldom examined in the past, it has become a recognized and important
subject for numerous studies (Baptista et al., 2016). The growing interest in
the concept of subjective well-being has led in a series of research focusing on
people’ assessments of the concept of life quality, particularly from the point
of view of satisfaction (Diener et al., 1985; Adelman et al., 1989; Gilman &
Huebner, 2000).

Subjective well-being is a wide term that encompasses individual's emotional
sentiments and cognitive assessments of their lives' quality (Cheung & Lucas,
2014). It is thought to include three components, according to current
research: positive effect, negative effect, and life satisfaction (Gilman &
Huebner, 2006; Pavot & Diener, 2008). Individuals' long-term rates of positive
emotions like pleasure, pride etc. and negative emotions like anger, despair
etc., are referred to as positive and negative effect. Global life satisfaction is a
cognitive estimation of an individual’s overall quality of life based on criteria
selected by him/herself (Gilman & Huebner, 2006).

Depending on the degree to which the person is satisfied with life, it is also
concluded the acceptance or not of the conditions in which he or she lives,
how happy he or she is with it, and whether he or she can and does cover his
or her needs and desires as a whole (Sousa & Lyubomirsky, 2001). According
to research, the degree of satisfaction of an individual’s life is purely
subjective and seems not depended simply on a positive view of certain events
or circumstances (Cummins & Nistico, 2002), but it depends on how the
individual chooses to evaluate his or her actions and choices (Diener et al.,
1985).



The mental judgment of whether someone is pleased with his or her life is
reflected in life satisfaction, which is an aspect of subjective well-being
(Cheung & Lucas, 2014). Although the elements of subjective well-being are
guestioned, satisfaction with life in general and/or in particular areas is
commonly seen as a significant component (Gilman & Huebner, 2000).
Satisfaction with life is a powerful indicator of favorable results in life, like
health, wealth, and job success (Cheung & Lucas, 2014). According to
Cheung & Lucas (2014: 2809): ‘Life satisfaction is a component of subjective
well-being that reflects the cognitive evaluation of whether one is happy with
one’s life’. While, Gilman and Huebner (2000: 178) define life satisfaction as:
‘an individual’s conscious, cognitive evaluations of the quality of his or her
life’. Another definition of life satisfaction states that it refers to (Tian et al.,
2015: 908): ‘a cognitive evaluation of the positivity of one’s life as a whole or
with specific domains’.

So, from the above definitions we can say that life satisfaction is actually a
judgmental and intellectual activity. It is not imposed from beyond, but the
assessment is founded on a contrast with a norm that each one establishes for
himself or herself (Diener et al., 1985). Thus, global life satisfaction consists
of a broad assessment of an individual's life quality that goes beyond
assessments of single categories, like relationships. Multidimensional scales of
life satisfaction have been created that can be used in research in addition to
global measures of life satisfaction (Huebner, 1994). The multidimensional
paradigm downplays the evaluation of global life satisfaction, instead
concentrating on the development of characteristics of life satisfaction
assessments in important life areas (Huebner, 2004).

The majority of research requires a multidimensional scale of life satisfaction.
But, researchers do not always want to incorporate a multi-item scale of life
satisfaction. Instead, studies using a big panel, for example, usually utilize
specific items to assess the level of satisfaction in life, such as: ‘All things
considered, how satisfied are you with your life?” (Margolis et al., 2019).

Life Satisfaction of Children

For many years, academics have been studying the nature and causes of adults'
perceived life satisfaction, while in the case of children they had focused on
the ‘happiness’ factor (Huebner, 1994). However, in recent decades they have
started to concentrate their efforts on the factor of children’s life satisfaction.
So, research on child and adolescent life satisfaction evaluations has garnered
a lot of interest in a lot of fields (Huebner, 2004).



The majority of investigations into the causes of personal variations in life
satisfaction in teenagers and children have concentrated on the examination of
life satisfaction as an outcome measure, while the majority of studies have
studied supposed factors of personal discrepancies in life satisfaction. Family,
friend, community, and factors relating to oneself (e.g., character, mental
performances) as well as activity factors (e.g., involvement in structured
extracurricular activities) have all been discovered in such investigations. In
global life satisfaction surveys focusing on children, demographic
characteristics tend to play a little influence at best (Gilman & Huebner,
2006).

In children and teenagers, life satisfaction is linked to fundamental sectors of
positive life functionality, like self-efficacy, self-esteem, self-concept, positive
emotions, internal control point, and hope. Similarly, internalizing and
externalizing behavior, depression, interpersonal rejection, violent behaviors,
sexual risk-taking behaviors, and addictive behaviors have all been
demonstrated to be adversely connected with life satisfaction in children and
adolescents (Gilman & Huebner, 2006; Tian et al., 2015).

The link between demographic characteristics and life satisfaction is minimal,
and research has revealed that these factors only have a minor role in
predicting children’s and adolescence’s life satisfaction. But, there are some
studies that have shown specific links between demographic factors and life
satisfaction in children. The factors that seem to have a kind of effect are: age,
socio-economical status and race (Proctor et al., 2009).

As in the case of adults described in a previous section, children's personal
characteristics appear to affect their life satisfaction levels (Proctor et al.,
2009). Fogle et al. (2002) revealed that life satisfaction is positively connected
with extraversion and social self-efficacy, negatively related to neuroticism,
and that it mediates the association between life satisfaction and extraversion
but not neuroticism. In general, the findings revealed those children’s
judgments of their abilities to be socially skilled lead to enhanced sociability,
which is linked to higher life satisfaction.

Gilman and Huebner (2006) investigated the features of teenagers who
displayed a high degree of overall life satisfaction. A diverse variety of
school-related, interpersonal, and intrapersonal factors were explored. In
previous research, all of these factors have been connected to life satisfaction.
The study shows that students with high life satisfaction outperformed
students with medium life satisfaction on social stress, attitudes toward
instructors, and intrapersonal functioning.



Furthermore, none of the kids in the group with the highest levels of life
satisfaction had clinical level of mental symptoms, but 7 percent of the
medium group and 42 percent of the group with a low level of satisfaction did.
So, the authors concluded that there is a link between high levels of life
satisfaction and various mental health advantages that are not observed in
children who report lower levels of satisfaction.

Life Satisfaction of children with Special Educational Needs

Traditionally, research on children with disabilities has concentrated on
functional deficiencies and the negative consequences of these deficits
(Shogren et al., 2006). It is well known that children with disabilities often
have multiple failures throughout their lives that may impair their feeling of
happiness and life satisfaction (Kalka & Lockiewicz, 2018). Individuals with
learning disabilities are more prone to encounter a variety of difficulties,
including school dropouts, loneliness, adjustment issues, drug addiction, and
so on, according to several research (Arunashree et al., 2016).

However, a growing corpus of research on fostering strengths in children with
disabilities implies that the positive psychology movement has raised
awareness of the need of enhancing positive traits as a strategy of promoting
desired outcomes in children with and without disabilities (Shogren et al.,
2006). So, efforts to improve outcomes for persons with disabilities have
become critical (Arunashree et al., 2016). In keeping with the concept of
positive psychology, life satisfaction is increasingly being utilized as a
positive indication of mental health (Ogg et al., 2016).

Literature review shows that life satisfaction of children with special
educational needs is a relatively new area of study. In particular, we found
some limited surveys that deal with the particular issue. For example, Kalka
and Lockiewicz (2018) found that when compared to students without
dyslexia, those with dyslexia are less satisfied with their lives in general.
Poulsen et al. (2006) found that children with mild to severe physical
coordination problems had low levels of self-perceptions of physical ability
and appearance than those with no such problems. Moreover, they encounter
difficulties with relationships with their friends and parents; they have lower
general self-concept, and lower life satisfaction. The authors explain these
findings claiming that because of limited engagement in sports and free play
activities, those children may be disadvantaged and believe themselves to have
lower life satisfaction than their peers.



Gudjonsson et al. (2009) studied the relationship between severity of attention
deficit hyperactivity disorder symptoms and life satisfaction. Despite the fact
that the levels of attention deficit hyperactivity disorder symptoms in this
research were minor, they were linked to lower levels of life satisfaction. A
similar survey was conducted by Nadeau et al. (2015) who studied
characteristics linked with life satisfaction in children with attention
deficit/hyperactivity disorder aged 8-17 years. According to the findings,
attention deficit/hyperactivity disorder symptoms were adversely connected to
life satisfaction.

Ogg et al. (2016) also examined the relationship between inattentive and
hyperactive-impulsive symptoms and life satisfaction. They found that when
students rated attention deficit hyperactivity disorder symptoms, the general
attention deficit hyperactivity disorder factor and inattention were negatively
related to life satisfaction. The results were a bit different when attention
deficit hyperactivity disorder symptoms were rated by teachers: in this case
only inattention was negatively related to life satisfaction and not the general
attention deficit hyperactivity disorder factor.

Garcia et al. (2021) studied the way a variety of child or teenage
characteristics (such as attention deficit hyperactivity disorder symptoms and
conduct disorder symptoms) affected their degrees of life satisfaction. The
findings revealed moderate correlations between children's or adolescents'
perceptions of life satisfaction and their parents' perceptions of life
satisfaction, with school having the lowest levels of satisfaction. In addition,
44.3% of the parents surveyed said attention deficit hyperactivity disorder had
a significant negative impact in this situation. Moreover, they found that
conduct disorder symptoms caused statistically significant differences,
indicating that when children or adolescents have associated conduct disorder
symptoms, their life satisfaction evaluations are more unfavorable.

Griffin and Huebner (2000) found that children with serious emotional
disturbance were considerably less satisfied with peer friendships than their
classmates. However, no big differences in other life satisfaction areas or
overall life satisfaction were observed. Furthermore, for students with serious
emotional disturbance, the degree of satisfaction with family alone predicted
global life satisfaction, but for students without serious emotional disturbance,
global life satisfaction was strongly impacted by satisfaction with the concepts
of ‘self’, ‘friends’, and ‘family’.



Sacks and Kern (2008) examined variations in life satisfaction among middle
and high school adolescents with and without emotional and behavioral
disorders and disabilities. The results of their study show that in comparison to
their typical classmates, adolescents with emotional and behavioral disorders
and disabilities were considerably less satisfied with their life quality in all
categories (general quality of life, self, relationships, and environment).

State and Kern (2017) analyzed life satisfaction level reported by high school
students with social, emotional, and behavioral difficulties in relation to
academic, mental health, and behavioral results, as well as demographic
variables. They found that generally, students indicated ‘medium’ life
satisfaction, with the exception of the school sector, which was evaluated the
least positively. Moreover, higher levels of life satisfaction were significantly
linked to lower levels of anxiety, depression, and behavioral issues, as well as
higher levels of reading and math success.

SCHOOL ADAPTATION

Theoretical Framework of School Adaptation

In the context of Ecological Psychology, the individual is perceived as a
player of constant interaction with his physical and social environment and his
behavior is considered as the result of these continuous interactions between
his personal characteristics and the multiple environmental contexts in which
he operates (Sheridan & Gutkin, 2000).

An adaptive behavior refers generally to (Kavale & Mostert, 2004: 39):

‘the effectiveness and degree with which individuals meet the standard of self-
sufficiency and social responsibility expected of their age and cultural group’
In very general terms, we could define psychosocial adaptation as the effective
response of the individual to the demands of the social environment and the
achievement of a level of competence in the key areas and frameworks of his
functionality (Cole & Cole, 2002). So, adaptation as a concept includes both
the interpersonal and the interpersonal dimension. Intrapersonal adaptation
concerns the psychological field and all the internal factors associated with
good mental health, psychological satisfaction and intrapersonal balance and
functionality. Interpersonal adaptation refers mainly to the social sphere and
the social skills that serve the establishment and maintenance of interpersonal
relationships, the smooth integration into the social contexts and the
interpersonal balance and functionality (Herbert, 1998).



Human behavior aims at the adaptation of the individual to the natural and
human environment, with the greatest possible efficiency and the greatest
individual happiness. However, it seems that individuals may be well-adjusted
to one context and less well-adjusted to another (Herbert, 1998; Lopes et al.,
2004). It should be noted though that the adaptation to the data of the
environment but also its configuration according to the personal needs and
desires of the individual, are the two intertwined aspects of a dynamic process
and less of a consolidated, unchanging state. This process involves advances
in different areas of development (cognitive, emotional, social) of the
individual that make him capable of increasingly complex achievements, as
well as the constant environmental changes that constantly pose new
challenges to the individual (Cole & Cole, 2002).

In recent years there has been great interest from the international research
community in the social and emotional adaptation of children, as these skills
are fundamental and contribute to an effective learning process and good
mental health. The evaluation of psychosocial dimensions of the child's
adaptation is particularly important, since together with the learning
dimensions they are predictive factors for later difficulties and are necessary
for prevention and timely intervention (Akginar, 2013; Chatzichristou et al.,
2020).

In the international literature, the concepts of adaptation and social behavior
are linked. More specifically, according to McClelland et al. (2000), children's
social adaptation is related to pre-social or social behavior, relationships with
peers and classroom appropriate behavior. The school is the first social space
in which the child enters, and is the main place for expressing and evaluating
the social behavior of children. The social functionality of children is an
indicator of good psychosocial adaptation.

Psychosocial adaptation refers to the skills of social, school, emotional
adequacy as well as the existence or not of behavioral problems. Social skills
allow children to communicate and collaborate with others, maintain
friendships and respond successfully to social stimuli. Children's school
adaptation is mainly related to the existence of incentives for learning, study
organization and school effectiveness. High levels of self-efficacy lead to a
positive attitude towards learning, while persistently failed attempts are
associated with frustration and avoidance of the task at hand (Ralli et al.,
2017).
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School adaptation can be defined as a dynamic and harmonious relationship
between the student and the school, which in order to achieve it requires the
acquisition of academic (reading, writing etc.), but also socio-emotional skills
(adherence to instructions, persistence in goals etc.) on the part of the student
(Bagiartaki, 2018). School adaptation is directly related to school success, as
children who adapt better during the first grade of elementary school have
higher school performances but also higher self-confidence later in life. They
also develop better relationships with their classmates and are less likely to
drop out of school (Akginar, 2013).

Healthy school adaptation is an evolutionary process in which the child is
called upon to harmonize his or her behavior with the academic and social
requirements of the school and is influenced by the degree to which the
individual temperamental characteristics of students and teachers converge or
diverge (Kandarakis, 2007). On the other hand, the term ‘adaptation difficulty’
refers to the (Galanaki, 2011: 164):

‘inappropriate, ineffective, failed attempt of the child and adolescent to adapt
smoothly to the demands of the environment’.

In particular, these are difficulties which are associated with significant
subjective annoyance or discomfort of the child or with a reduction of his
functionality in one or more areas of his life, which, potentially, lead to a
delay in the development of his developmental goals (Herbert, 1991). Children
who have difficulty adjusting to school, in terms of behavior, can be divided
into two categories: extroverted and introverted. Extroverted children
externalize their emotional and behavioral problems, e.g. manifesting
aggression, disruptive behavior, antisocial reactions, anger and so on. In
contrast, introverted children internalize their emotional problems by turning
them to themselves (eg, showing social withdrawal, school phobia, isolation,
etc.) (Achenbach, 2002).

Healthy social and emotional development plays an important role in the
positive psychosocial adaptation of children, but also in the reduction of
behavioral problems. Research highlights the positive effects of social and
emotional well-being on mental well-being, subsequent academic
performance, interpersonal relationships and the prevention of later behavioral
difficulties and problems. However, special emphasis is given to the
development and promotion of socio-emotional skills, which play an
important role in the positive attitude and adaptation of children to the school
environment but also in enhancing their mental resilience, and not only to the
absence of disorders (Winsler & Wallance, 2002).
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Children's academic and socio-emotional school adaptation is greatly
influenced by their family, as the family is considered one of the basic systems
whose interaction is related to the learning and psychosocial adaptation of the
child (Kaufmann et al., 2000). The child's home background has a significant
impact on how quickly he or she adapts to the school setting (Brizuela &
Garcia-Sellers, 1999). The first emotional skills are developed in the family
environment. In particular, the creation of an emotionally secure family
environment, the development of warm relationships between members and
their emotional reactions contribute to the healthy emotional development of
children (Sakellariou, 2012). Martinez et al. (2010), based on the fact that
support from others is particularly important, found that the stability that can
characterize family relationships and those of peers can affect students'
adaptation to the new environment. In fact, this finding, along with social
support, is also predictive factors.

School adaptation is also influenced by peers, while difficulties in
relationships with classmates can lead to later problems in school adaptation
(Kandarakis, 2007). Therefore, crucial for the smooth adaptation of the child,
but also for the response in the school environment is his healthy social
development and the cultivation of all those skills that contribute to it (Winsler
& Wallance, 2002). According to a large number of research data, children
who have difficulties in the field of social interaction, which have not been
addressed in time, still face difficulties in adapting to adolescence and
adulthood. In particular, the lack of social skills is an obstacle to the healthy
development of children, to the establishment and maintenance of friendly
relations, to cooperation with others and to their integration into the school
system. (Stefan & Miclea, 2010).

School Adaptation of Children with Special Educational Needs

A review of the literature on the psychosocial adaptation of students with
special educational needs provides limited data. And while the relationship
between learning disabilities and the psychosocial sector has been recognized,
there are, nevertheless, a very limited number of studies on the specific
dimension of learning disabilities.
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However, it is widely accepted that students with learning disabilities usually
have a wide range of problems, in addition to their low school performance,
related to psychosocial adaptation issues. According to the research of
Panteliadou and Botsas (2007) it is widely accepted that the deficits shown by
students with special educational needs at the cognitive level significantly
affect their psychosocial adaptation to the environment. More specifically, as
reported by Humphrey (2002) students with special educational needs are
faced with a multitude of negative emotions such as anger and resentment due
to their inability to respond to their academic role, which in turn significantly
affect the levels of emotional competence. In fact, the belief in inadequacy is
so strong that the student is often characterized by low educational
expectations and a lack of patience and interest in active participation and
learning. This persistent negative attitude towards their progress greatly
affects their levels of self-esteem (Reid, 2007).

According to Pumfrey & Reason (1995), children with learning disabilities are
not only confronted with their own sense of failure, but also with the rejection
of their classmates, teachers and often their parents. Learning disabilities
greatly cause frustration and anger in children, who have to deal with their
own lack of confidence in their abilities but also the awareness that their low
progress, in addition to causing them the same shame and guilt, is often the
subject of commentary and negative criticism of others (Polychroni et al.,
2006). One of the main transitions of students with special educational needs
in the field of emotional competence is that they experience a strong sense of
shame as failing in their classes puts a lot of pressure because they consider
that they are subject to negative comment from the rest of their school
environment (Humphrey, 2002). It is noteworthy that most of the students are
constantly on the lookout for their difficulties not to be perceived by their
classmates, because they are afraid and worried that they will be rejected
(Reid, 2007).

The above mentioned attitude leads to a weakness in the cultivation of social
interactions with the result that children often show unacceptable behavior and
put themselves on the sidelines. So, children with learning disabilities can
often have reduced social skills and this can have a negative effect on school
adaptation (Ralli et al., 2017). In general, it has been pointed out that students
with SEN consider themselves neglected because deficits in communication
skills negatively affect their social interactions (Humphrey, 2002). In
particular, students are afraid and are unable to take the initiative to start a
social interaction themselves, as a result of which they are accused of being
anti-social (Panteliadou & Botsas, 2007).
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For example, difficulties in reading are associated with a number of emotional
and psychosocial problems, such as low self-esteem, depression, anxiety,
loneliness and aggression because they significantly limit children's school
performance. In addition, behavioral problems such as hyperactivity,
impulsivity, and difficulty concentrating have been directly linked to reading
difficulties. Behavioral problems are accompanied by cognitive deficits, such
as limited short-term memory, working memory and attention, factors that
play an important role in mastering decoding and reading comprehension. The
close relationship between reading difficulties and behavioral problems still
exists in the later school process. These factors ultimately negatively affect the
healthy school adaptation of students with learning disabilities (Ralli et al.,
2017).

In their long-term research, Morgan et al. (2012) found that children in the
third grade of elementary school with reading difficulties were twice as likely
to express anger, sadness, loneliness, and distraction and low popularity in the
fifth grade as their peers who do not present reading difficulties. In addition, a
study conducted by Casey et al. (1992) shows that children with mild reading
difficulties are at greater risk of developing emotional problems than their
peers. In terms of self-esteem, in the same research, students' self-reports
showed a lower perception of their academic competence, but higher for areas
such as sports, sociability, behavior and general self-perception.

According to Mclntyre et al. (2006) children with disabilities may be more
vulnerable to school challenges, owing to deficiencies in cognitive and
adaptive behaviors. Mclintyre et al. (2006) examined the school adaptation of
children with and without intellectual disabilities in their first year in school.
Positive student—teacher connections and minimal problematic behaviors
reported by the teachers were used to characterize effective school adaptation.
The results shows that compared to typically developing children, children
with intellectual disabilities exhibited considerably more problematic behavior
as reported by their teachers, poorer overall connections with their teachers,
less social skills as reported by their parents and their teachers, and lower self-
regulation abilities. So the authors concluded that multiple indicators of school
adaptation revealed that children with intellectual disabilities had less
favorable early school experiences.
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In addition to peers, the relationship between teachers and students also has a
significant influence on students' school adaptation. Expectations that develop
from both sides, shape attitudes and face or create difficulties in school
(Kandarakis, 2007). In general, the school system contributes greatly to the
development of the child's emotional skills and emotional competence is
developed through interactive relationships with significant others. In
particular, in addition to parents, teachers are also important role models for
children. Children through their interaction with them learn how to express
and manage emotions but also ways to solve various problems. Moreover,
they can create a positive atmosphere with their own behavior, in which
children will feel emotionally safe (Sakellariou, 2012). Also, children who
develop relationships that are characterized by emotional security with
teachers have been found to have fewer behavioral problems and negative
emotions. They also show more positive feelings about school (DeMulder et
al., 2000). Therefore, the cooperation of both of these systems — family and
school — becomes necessary for the healthy emotional development of
children (Sakellariou, 2012).

Children with Special Educational Needs and / or Disabilities Living in
Institutions

It is a commonly held international belief that the family provides the best
environment for children, promoting affection, healthy relationships, and
stimulating settings for child development. Despite this acknowledgment,
many children with disabilities live in institutions rather than with their
family. While a worldwide movement toward deinstitutionalization has gained
ground in recent decades, rates of child institutionalization have stayed
constant in certain places, or even have trended upward in others (Laklija et
al., 2020). It is a fact the majority of disabled children worldwide live in
poverty or are secluded in institutions or orphanages (CHRLP, 2017).
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Children with disabilities and / or chronic conditions are more vulnerable to
institutionalization. These children are removed from their families in cases
where they are deemed unsuitable or unable to care for them, and the vast
majority are placed from a very young age in ‘asylum-type’ structures, private
or public, intended specifically for the disabled, remaining in them until their
adulthood, and usually until the end of their lives. They often live there with
adults, and with the care of nurses who understand the needs for their care
exclusively in the context of nursing care (Kouvaritaki et al., 2020). Most
children with special needs who are institutionalized do not attend school, and
a considerable number of children with specific learning difficulties do not
achieve reading and arithmetic. Children with special educational needs can be
properly fulfilled in mainstream schools with the assistance of skilled
instructors and in an enabling school setting. Children with special needs
improve education and provide a level of tolerance, acceptance, and variety to
formal education, rather than 'disturbing' other children in the class. According
to research children with special needs who attend regular schools do as well
as or better than those who attend specialized institutions (Opening Doors for
Europe’s Children, 2017).

Life Satisfaction and School Adaptation of Institutionalized Children with
Special Educational Needs

Studies indicate that children who have had a difficult life or who have had
problems in parental relationships may have difficulties in adapting and
performing at school. Life satisfaction is another important aspect to be
investigated among children and adolescents away from the family (Siqueira
& Dell'Aglio, 2010). Results from regularly enrolled children reveal that
deficiencies in life satisfaction and emotional dimensions (i.e., lower positive
affect and higher negative affect) may result from stressful situations. In
particular, it is considered that institutionalization has a detrimental influence
on children's life satisfaction (Wendt et al., 2019).

Siqueira and Dell'Aglio (2010) examined the characteristics of adolescents
who were institutionalized, which found to be early users of drugs, to have
low academic performance, and to have a high rate of school failure. Manso et
al. (2011) found that institutionalized children exhibit a significant level of
inability to adjust in both personal and social dimensions. It has been found
that kids exhibit dissociation adjustment problems, negative beliefs, and
techniques for avoiding reality, such as dreaming, negative opinion of self and
undervaluing.
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Vorria (1998) examined the consequences of the long stay of children in
Greek institutions, in their social behavior. It was found that children living in
intensive care units did not participate in the class, had a tendency to
withdraw, were passive and their activities were not productive. Roy et al.
(2004) found that children with hyperactive behavior living in an institution
showed a lack of selective attachment relationships with one of the caregivers
and a lack of selective relationships in their friendships, in comparison with
children living in foster families.

Llosada-Gistau et al. (2017) examined the subjective well-being of children in
institution care which was found to be lower than children living in foster
care. Gender and age, on the one hand, and agreement with their placement,
contentment with the school, connections with friends, and use of time and
computer, on the other, may all have an impact on their subjective well-being.
Wendt et al. (2019) studied the correlations between stressful experiences, life
satisfaction, and positive and negative affect in socially vulnerable children
and adolescents. The research sample included both children living in
institutions and children living with their families but in vulnerable situations
(low income, low parent’s educational level, and unemployed parents). When
compared to institutionalized children, those who lived with their families had
less stressful experiences, were more satisfied with their lives, and had less
negative affect.

Elattar et al. (2019) examined the influence of orphan children's emotional and
behavioral difficulties, as well as the length of their institutionalization, on
their life satisfaction. The findings revealed a statistically significant
relationship between orphan children's emotional and behavioral difficulties
and length of stay in institution in terms of conduct problems and peer
problems. Jain’s (2020) study aimed to compare the adjustment and the levels
of life satisfaction between orphan and non-orphan children. She discovered a
substantial relationship between orphan children's life satisfaction and
adjustment level and that of non-orphan children. It may be stated that for both
orphan and non-orphan children, life satisfaction is adversely connected with
adjustment.

1. RESEARCH DESIGN

Research rationale

The subjects of our research approach are children with special educational
needs and/or disabilities who live in institutions, while the two main variables
that emerged from the literature review and seem to be of research interest are
life satisfaction and school adaptation.
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From the literature review we find a two-fold difficulty that institutionalized
children with special educational needs and/or disabilities tend to face. On the
one hand, institutionalization, which in itself creates significant negative
effects on children and on the other, special educational needs and/or
disabilities that require special and specialized treatment. To what extent are
institutions able to cope with this dual role? And the most important question
that should be of concern is the perception that these children have of their
lives. How does the child feel about his life and to what extent is he satisfied
with its basic aspects (family, friends, school, living environment, self)?
Especially in the school environment, how easy is it for these children to
adapt?

The above questions led to the selection of the specific research topic, in an
effort to make a research contribution, with the ultimate goal always being the
children themselves and their well-being. By understanding children's
perception of their lives and their school adaptation we hope that we can
contribute significantly to filling the research gaps that still exist in the
literature. At least our literature review did not identify previous research that
used institutionalized children with special educational needs and/or
disabilities as research subjects. We believe that this in itself is original and
worth conducting the research. Also, the use of institutionalized children as a
control group helps us better understand whether special educational needs
and/or disabilities cause any additional effect on children's life satisfaction and
school adjustment beyond institutionalization.

Scope of the research

In order to examine the main hypothesis and the sub-hypotheses of the
dissertation a quantitative research was carried out by using a properly
designed questionnaire on children living in institutions in Greece. The main
purpose of the research is to examine if there are differences between students
with special educational needs and typically developed students who live in
institutions, in life satisfaction and school adaptation.

Research task

The research task of the present research is to find out if special educational
needs influence life satisfaction and school adaptation of children living in
institutions. In accordance with standard research procedure we also included
in the statistical controls the demographic characteristics of the participants.
So, the questions that we want to answer through the research and the relevant
variables are the following:

Q1. Does age affects life satisfaction of children living in institutions?
(\Variables: age — life satisfaction)
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Q2. Does gender affects life satisfaction of children living in institutions?

(Variables: gender — life satisfaction)

Q3. Do special educational needs affect life satisfaction of children living in

institutions? (Variables: special educational needs — life satisfaction)

Q4. Does duration of living in an institution affect life satisfaction of children

living in institutions? (Variables: duration of living in an institution — life

satisfaction)

Q5. Does age affect school adaptation of children living in institutions?

(Variables: age — school adaptation)

Q6. Does gender affect school adaptation of children living in institutions?

(Variables: gender — school adaptation)

Q7. Do special educational needs affect school adaptation of children living in

institutions? (Variables: special educational needs — school adaptation)

Q8. Does duration of living in an institution affect school adaptation of

children living in institutions? (Variables: duration of living in an institution —

school adaptation).

Hypotheses

The main hypothesis of the present thesis is that special educational needs

influence life satisfaction and school adaptation of children living in

institutions. We assume that special educational needs and the duration of

living in an institution affect life satisfaction and school adaptation of

children. Moreover, we assume that demographic characteristics, in particular

age and gender, have no influence in these variables. So, the sub-hypotheses

of the thesis are formulated as follows:

o H1. Age does not affect life satisfaction of children living in institutions.

e H2. Gender does not affect life satisfaction of children living in
institutions.

e H3. Special educational needs affect life satisfaction of children living in
institutions.

e H4. Duration of living in an institution affects life satisfaction of children
living in institutions.

e H5. Age does not affect school adaptation of children living in
institutions.

e H6. Gender does not affect school adaptation of children living in
institutions.

o H7. Special educational needs affect school adaptation of children living
in institutions.

e H8. Duration of living in an institution affects school adaptation of
children living in institutions.
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Instrument and Procedure

In order to examine our hypotheses we designed a questionnaire that consists
of 65 questions and is divided in four parts. Part A consists of seven (7)
guestions about the personal characteristics of the participants (age, gender,
special educational needs, type of special educational need, institution,
duration of living in an institution, school performance). The majority of the
guestions are closed-ended, except for the question about the institution and
the type of special learning disability. The Life Satisfaction factor was
assessed with the Multidimensional Students' Life Satisfaction Scale (MSLSS)
(Huebner, 1994). That is, the entire Part B of the questionnaire is Huebner's
scale. Finally, the School Adaptation factor was assessed using two variables:
school performance (question 7) and the School Belonging factor calculated in
Part C. This combination of variables has been used by Birman and Ryerson
Espino (2007). In Part C the Psychological Sense of School Membership
(PSSM) scale of Goodenow (1993) is used for School Belonging. All
guestions in Part B and Part C are closed-ended and specifically on the Likert
Scale.

The study group consisted of children with special educational needs, and the
control group consisted of children of typical development. All the children
who participated in the research live in Greek institutions. In particular the
participants were 148 students with special educational needs and 100 of
typical development (total 248 students).

Initially, a first contact was made with the Directors of the institutions, to
whom the research and its purpose were described in detail. After we got their
approval, a second contact followed where the way in which the process of
completing the questionnaires would be done in practice was discussed. The
research was conducted in the personal presence of the researcher at the
institutions that consented, where detailed information was provided to the
participating children. Language understandable for the children's age was
chosen, while all the questions that arose were answered. The approach was
made with particular sensitivity, as the participants were minors and indeed a
vulnerable group, as they live in institutions. There was also the active
participation of the social workers and child psychologists of the institutions,
so that the approach was made in the appropriate way in each case.
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| I11. RESEARCH RESULTS

Descriptive statistics

We found that the participants belong to all age groups of interest, while
55.8% of them are male and 44.2% are female. Moreover, 57.4% of the
participants have some kind of special educational needs, while 42.6% of them
are of typical development. We also see that 27% of the participants have been
living in an institution since they were born. Moreover, 23.4% of the
participants have been living in an institution more than 3 years, 18.5% the
last two years, 16.9% the last three years, and 14.1% the last year. Finally, the
school performance of the students who participated in the survey is evaluated
as “good” for 44.2% of them, as “below good” for 33.7%, and as “excellent”
for 22.1%.

Life Satisfaction Scores

The total mean score for all students was 3.9 (maximum score: 6), while for
the individual categories it was as follows: Family=3.56, Friends=3.81,
School=3.80, Living Environment=3.73, Self=4.6. We notice that the highest
score is for the “Self” category and the lowest for the “Family”.

School Adaptation and School Performance Scores

The School Adaptation factor was assessed using two variables: school
performance and the School Belonging factor. The total mean score of School
Belonging for all students was 3.56 (maximum score: 5). The maximum score
was for the item “There’s at least one adult in this school I can talk to if I have
a problem” (score 3.72), and the lowest for the item “I feel very different from
most other students here” (score 3.36). The school performance of the students
who participated in the survey is evaluated as “good” for 44.2% of them, as
“below good” for 33.7%, and as “excellent” for 22.1%. If we consider a score
of “1” for “below good” school performance, a score of “2” for “good” and a
score of “3” for “excellent”, the mean score for all the participants in the
survey will be 1,88 out of 3.

Inductive statistics

The results of the present research showed that gender and age have no
significant affect in the Life Satisfaction of students living in institutions.
Moreover, the affect of special educational needs is also minor, with students
with special educational needs scoring slightly higher than students of typical
development. These findings contradict most available research data, which,
however, do not specifically concern institutionalized children.
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Another significant factor that we examined was the duration of living in an
institution. The results showed a minor affect to the Life Satisfaction scores,
with a slightly higher score in the “the last 3 years” group and a slightly lower
score in the “the last year” and “more than 3 years” group. This finding is
contrary to the findings of Elattar et al. (2019), who found a statistically
significant relationship with duration of living in institution.

School adaptation of students with special educational needs is also an issue
that has concerned the literature. The available research data show that special
educational needs have a negative effect on school adaptation (Casey et al.,
1992; Mclintyre et al., 2006; Morgan et al., 2012; Ralli et al., 2017). Moreover,
living in an institution seems to have also a negative effect in school
adaptation (Siqueira & Dell'Aglio, 2010; Manso et al., 2011). The research
gap is also evident in this case, however, as the School Adaptation of children
with special learning difficulties who live in institutions has not been
researched.

Our results showed that age factor has no significant effect in School
Adaptation, but the younger participants (age group “6-8”’) showed a slightly
higher score both is School Belonging and School Performance. In addition,
gender seems to have also no significant effect, with a slightly higher score for
girls both is School Belonging and School Performance. Moreover, special
educational needs do not seem to affect school adaptation of children living in
institutions, with students with special educational needs scoring slightly
lower in both factors. Finally, duration of living in an institution also showed
no significant effect in School Adaptation.

The results of our research do not prove our research hypothesis that, namely,
special educational needs influence life satisfaction and school adaptation of
children living in institutions. However, we should mention that the research
must continue, as our sample comes from specific institutions in Greece, so
the conclusions cannot be generalized. This particular research area deserves
further investigation, as it includes a vulnerable group of the child population
that simultaneously faces two major challenges: special learning needs and/or
disabilities and institutionalization.

CONCLUSION - RESEARCH RESULTS SUMMARY

The main subject of the present doctoral dissertation was children with special
educational needs living in institutions, a vulnerable group of the population,
for which no research data are available. Specifically, the purpose of the
dissertation was to explore the life satisfaction and school adaptation of these
children, compared to children of typical development who also live in
institutions. In this way we examined whether special educational needs are a
prognostic factor for the level of life satisfaction and school adaptation of
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children living in institutions. So, the main hypothesis of the present thesis is

that special educational needs influence life satisfaction and school adaptation

of children living in institutions.

Literature review showed that children with special educational needs have

lower levels of life satisfaction (Poulsen et al., 2006; Sacks & Kern, 2008;

Gudjonsson et al., 2009; Nadeau et al., 2015; Ogg et al., 2016; Kalka &

Lockiewicz, 2018; Garcia et al., 2021). However, Griffin and Huebner (2000)

found lower levels of satisfaction with peer friendships, while no big

differences in other life satisfaction areas or overall life satisfaction were

observed. Especially for children living in institutions, research shows that

institutionalization has a detrimental influence on children's life satisfaction

(Wendt et al., 2019; Elattar et al., 2019). But we did not find any research

regarding specifically students with special educational needs living in

institutions and their life satisfaction. So, the present research can contribute to

fill this research gap.

From the analysis conducted in our research some very interesting conclusions

emerged.We see that there is not a statistically important relationship between

all the variables tested, and in particular, we found that:

o there is not a relationship between age and life satisfaction

e there is not a relationship between gender and life satisfaction

o there is not a relationship between special educational needs and life
satisfaction

e there is not a relationship between duration of living in an institution and
life satisfaction

e there is not a relationship between school belonging and age

e there is not a relationship between school belonging and gender

e there is not a relationship between school belonging and special
educational needs

e there is not a relationship between duration of living in an institution and
school belonging.

The inductive statistics analysis showed that none of the examined variable

relationships were confirmed in our case. In particular, results of the present

research showed that gender and age have no significant affect in the Life

Satisfaction of students living in institutions. Moreover, the affect of special

educational needs is also minor, with students with special educational needs

scoring slightly higher than students of typical development. These findings

contradict most available research data, which, however, as we have seen, do

not specifically concern institutionalized children. Another significant factor

that we examined was the duration of living in an institution. The results

showed a minor affect to the Life Satisfaction scores, with a slightly higher
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score in the “the last 3 years” group and a slightly lower score in the “the last
year” and “more than 3 years” group. This finding is contrary to the findings
of Elattar et al. (2019), who found a statistically significant relationship with
duration of living in institution.

School adaptation of students with special educational needs is also an issue
that has concerned the literature. The available research data show that special
educational needs have a negative effect on school adaptation (Casey et al.,
1992; Mclntyre et al., 2006; Morgan et al., 2012; Ralli et al., 2017). Moreover,
living in an institution seems to have also a negative effect in school
adaptation (Siqueira & Dell'Aglio, 2010; Manso et al., 2011). The research
gap is also evident in this case, however, as the School Adaptation of children
with special learning difficulties who live in institutions has not been
researched.

Our results showed that age factor has no significant effect in School
Adaptation, but the younger participants (age group “6-8) showed a slightly
higher score both is School Belonging and School Performance. In addition,
gender seems to have also no significant effect, with a slightly higher score for
girls both is School Belonging and School Performance. Moreover, special
educational needs do not seem to affect school adaptation of children living in
institutions, with students with special educational needs scoring slightly
lower in both factors. Finally, duration of living in an institution also showed
no significant effect in School Adaptation.

The results of our research do not prove our research hypothesis that, namely,
special educational needs influence life satisfaction and school adaptation of
children living in institutions. However, we should mention that the research
must continue, as our sample comes from specific institutions in Greece, so
the conclusions cannot be generalized. This particular research area deserves
further investigation, as it includes a vulnerable group of the child population
that simultaneously faces two major challenges: special learning needs and/or
disabilities and institutionalization.

SCIENTIFIC CONTRIBUTIONS

1. The research contributed to covering the research gap regarding the use
as research subjects of children with special educational needs and/or
disabilities living in institutions. This particular vulnerable group of the
population has no research precedent, which gives the present research
originality.

2. Particularly in Greece, research interest in this particular group of
children is lacking. Therefore, this research contributes to the collection of
conclusions for the specific sample of children living in institutions in Greece.
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3. Children's age was shown not to influence either life satisfaction or
school adaptation of institutionalized children. That is, all children, regardless
of age, experience the situation in the same way.

4. Gender did not appear to influence the life satisfaction and school
adaptation of children living in institutions. Thus, both boys and girls
experience the situation in the same way.

5. The special educational needs and/or disabilities of children living in
institutions have no effect on their life satisfaction and school adaptation.
Consequently, all children experience the situation in the same way without
being affected by the special educational needs and/or disabilities they may
have.

6. The duration of living in the institution has no effect on the life
satisfaction and school adaptation of the children. Therefore, all children
experience the situation in the same way regardless of how long they are in the
institution.
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