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| PE3IOME

B MuHan0TO M3CNeNBaHUATA HA MHTCIUTCHTHOCTTA U EMOIMHUTE OsSXa JIBE OTIEITHH 00JIACTH
(Szele & Inantsy-Pap, 2021). JIearo Bpeme H3CIEIOBATEIUTE Ca TMPOYYBAIH 3aIl0
MHTEITUTEHTHOCTTA cama o cebe M He MOXKe TOUHO J1a ITpecKake Heunid ycnex. Taka ce okasa,
4e UMa JIPYT BUJI MHTSIUTEHTHOCT, KOSITO HE € CBhp3aHa C MHTEIEKTyaIHATa HHTEJIMTCHTHOCT
Y ce Hapu4a ,,eMoIlnoHaHa nHTeMreHTHoCcT  (Behera, 2016). Ta3zu uaes HarpaBu CBOS 1€0I0T
B JIMTEpaTypara, KOraTo CTaTusTa, O3arjaBeHa ,,EMOIMOHaNHA WHTEIMIeHTHOCT™, Oerre
nyonukyBaHa ipe3 1989 r. (Salovey & Mayer, 1989). B ta3u cratus Salovey u Mayer ouepraxa
KOHIICMIIUATA U IPUBJISIKOXa BHUMaHKeTO Ha yuenute (Ackley, 2016).

OcobeHo mo OTHOLICHHE Ha Jierara € (axT, Y€ YYMJIMILETO MOXKE Jla M3MCKBa MHOTO U Jia
JOBelle JO0 pa3ouyapoBaHUs. BBIPEeKH TOBa YYCHUIIUTE C TO-BHCOKAa EMOIMOHAIHA
MHTEITUTEHTHOCT Ca CIIOCOOHM caMH Jia OBJAZEST YyBCTBaTa CH, KOraro € HEeoOXOIUMO
(Meshkat, 2011). Cny4ast obade He € CHIIHMSIT 32 YYCHHUIM ChC CICIHATHU 00pa30BaATEITHH
NOTPeOHOCTH, 32 KOMTO PAa3BUTHETO HA €MOIIMOHAIHATA MWHTEIMICHTHOCT € OIIE IMO-BaKHO
(Garbenis et al., 2020). IToBeueTo OT mpoy4YBaHUsTA Ca CHITIACHU, Y€ B CPABHEHUE C TUITUUYHUTE
W3BAJIKU, TE3U ChC CIEIIHATHH 00pa30BaTEIIHU OTPEOHOCTH CHOOIABAT 32 MMO-HUCKH HUBA HA
emormonaiHa uHTenureHTHocT (Reiff et al., 2001; Elias, 2004; Franco et al., 2011; Hen &
Goroshit, 2014; Boily et np., 2017 r.; Zysberg & Kasler, 2017 r.; Garbenis et al., 2020 r.).
Lenta Ha HAcCTOSIIATA TUCEPTAIMA € a2 TPOYIH BHIIPOCA 32 EMOIIMOHATHATA HHTEJIUT€HTHOCT
Y aKaJIEMUYHHS YCIIEX B HAYAITHOTO 00pa3oBaHue cpel OpaTs U CECTPU C HOPMATHO Pa3BUTHE
U T€3U ChC CHELMaTIHU 00pa3oBaTeHU NoTpeOHoCcTH. M30paxme qa cpaBHUM OpaTs U cecTpu
Che U 0e3 crielraaIHu 00pa30BaTeIHU IOTPEOHOCTH, T KaTo, aKO B3eMeM OpaTs U CECTPH KaTo
pedepeHTHa rpyna B U3CIIEABAHETO HAMAIISIBA PA3JIMYMATA B CEMEHHATA CTPYKTYPa, COIIUATHO-
WKOHOMHYECKOTO HHMBO U METOJIUTE Ha POAMTEIICTBO MEXKAY JBETE CpaBHIBAHHU TPYIHU Jera
(Breslau, 1983).



‘ I. TPETJVIE] HA IMTEPATYPATA

EMoumnona/jHa MHTEJIMTeHTHOCT

PanHNTE KOHLENIMH 33 COLMAIIHATA UHTEIMTEHTHOCT MOBIMAXA HA HAYMHA, TI0 KOWTO Oere
pa3bpaHa eMOIMOHAJIHATa HWHTEIUIeHTHOCT Hakpas. EMoluoHanHaTta WHTETUTEHTHOCT
I’BPBOHAYAJIHO CE€ € CMsATaja 3a 4acT OT COLMAaJHaTa MHTEJIMICHTHOCT OT TEOPETHULM KaTo
[Tutsp Canoseit u JI>xon Maiiep, u npeamnosara, 4ye ABETE UACH Ca CBbP3aHU U MO BCAKA
BEPOSITHOCT OTpa3siBaT aCleKTM Ha €JHa W Cbhlla KOHUENUWA. PaHHUTE KOHLENIMH 3a
COLIMaJHAaTa MHTEJIUTEHTHOCT MOBJIMAXa HA HAYMHA, 110 KOUTO Oemie pazdpaHa eMOlMOHAIHATA
MHTEJIUTE€HTHOCT Hakpas. EMoOnMoHaHaTa MHTEIMICHTHOCT ITbPBOHAYAIHO C€ € CMsTaja 3a
4acT OT COLlMajIHaTa UHTEJIIMIEHTHOCT OT TeopeTulin kato [Iutep Canoseit u Jon Maiiep, u
Iperosara, 4e ABETe NJEHU ca CBbP3aHM U M0 BCSAKA BEPOATHOCT OTPA3sIBAT aCIIEKTU Ha €Ha U
chilia koHuenius. (Bar-On, 2006). Cratusra ,,EMonronanna natenureHTHoct  oT Canoseit u Maiiep,
nyonukyBana mpe3 1989 r., mpenu3Buka HaydeH MHTEpPEC KbM E€MOIMOHATHATA HMHTEITUTEHTHOCT.
Koraro HsKo# M3ciesBa nuTepaTypara, OTKpUBa, 4e Teopusita Ha Mayer u Salovey e KOHIeIusITa,
KOSITO € JI0BelIa 10 Ch3IaBaHeTo Ha Haii-mHoro nsciensanns (Fernandez-Berrocal & Extremera, 2006).
ABTOpUTE TBBPAAT, Y€ UMa BUJI UHTCIIUTCHTHOCT, KOSITO MOKE J1a ObJic TECTBaHA 110 HAJICKICH METO/I,
KOSITO € Pa3IndeHa OT KOTHUTUBHATA WHTEMTEHTHOCT. Te TBBpIAT, ue (Salovey & Mayer, 1989: 189):
,,EMOIIMOHAIHATA MHTEIUICHTHOCT € CIOCOOHOCTTA Jia Ce BB3IpUEMAaT eMOLMHM, Jia Ce J0JaBaT U
BB3IPOM3BSKIAT, Taka 4Ye Ja MOANOMOAraT MHCBITA, [a Ce pPa30UpaT EMOLUHTE U TAXHOTO
EMOLIOHAITHO 3HAHUE U CHOCOOHOCTTA Jla ce KOHTPOJIMPAT, TaKa Ye Ja Ce HAChPYU EMOLMOHAIHO U
HHTEJIEKTyaJlHO U3pacTBaHe" .

Tsaxnara nedununus ce mpomens npe3 Bpemero. Mayer u Salovey pazmmprxa KOHIEHIUATA
CH, 32 J1a BKJIFOYaT eMOIIMOHATHN ChOOPaXEeHHUs, Thil KATO MbPBOHAYAIHATA UM JIe(DUHUIIHS T'O
nponycHa (Allen, 2000). Ilo-xonkperHo Tte TBBpaAT (Salovey & Sluyter, 1997: 10):
,,EMOLIMOHAJTHATAa WHTEJIUTEHTHOCT BKJIIOYBA CIIOCOOHOCTTA Jla c€ BB3IpHEMAT, OLIEHSABAT U
n3pazsiBaT TOYHO €MOLIMUTE; CIOCOOHOCTTA J1a A0JaBsII U/UIK OpaXk1all 4yBCTBa, KOraTo T
MOJIIOMAaraT MHUCBJITA; CIOCOOHOCT 3a pa3OupaHe Ha eMOLMs M €MOLMOHAIHO MO3HAHUE; U
CIOCOOHOCTTA J]a c€ PeryjIupaT eMOLMHUTE, 3a JJa HaChpyaT €MOLMOHAIHO U WHTENEKTyaTHO
u3pactBane. Hsakomnko roannu mo-kbcHo Mayer, Salovey u Caruso (2004: 197) onpenenst
€MOI[MOHAIHATa MHTEJUTeHTHOCT KaTo: ,,CIIOCOOHOCTTa Jla C€ pa3ChXkJaBa BBPXY U 3a
€MOLIMUTE KaTo TOBa MOJ00psiBa MHUCIEHETO. T BKIIIOUBA CIIOCOOHOCTTA Jla C€ Bb3IpHUEMAT,
OLICHABAT U U3Pa3siBaT TOYHO EMOLMUTE; CIOCOOHOCTTA J1a TOJIAaBAII U/WJIH TIOpaKJalll 4yBCTBa,
KOrato Te IOJANOMaraT MHUCHJTA; CIOCOOHOCT 3a pa30upaHe Ha €MOIUS U E€MOLIMOHAIHO
MO3HAHUE; U CIHOCOOHOCTTA /a CE peryivpaT €MOIMHTE, 3a Ja HachbpyaT €MOLIMOHAIHO U
MHTENEeKTYyalnHo u3pacTtBaHe.” Cropesn aBTOpUTE CIIOCOOHOCTTa Ha Xopara Jia KOHTPOJIHUpar
€MOIIMUTE CH M CIIOCOOHOCTTa UM Ja pa3dupar U Aa BIMSAT BbPXY €MOLIMUTE Ha APYTUTE €
€CTeCTBEH Ha0Op OT yMeHus1. B pe3ynrar Ha TOBa eMOLIMOHATIHATA MHTEIUT€HTHOCT MPeIBUK/Ia
CMOCOOHOCTTA HAa MHJMBHU/A Jla YCBOSBA €EMOLIMOHAIHM YMEHUS O CHIIUS HAYMH, IO KOHTO
CIIOCOOHOCTTA J1a C€ YCBOSIBAa KOTHUTHUBHO ChABPXKAaHHE ce MpeIBHXkAa OT KoeduiueHTa Ha
MHTEJIMTEHTHOCT Ha WHJWBHMJA M TEXHUAT IMOAXOJ Ce€ Hapuya ,Mojen, Oa3upaH Ha
criocoOHOCTH . JlopH ¥ /1a BsIpBaT,ue eMOITMOHAIHATA UHTEIIMTEHTHOCT Ha WHIMBH/IA MOXE Ja
ce pa3BUBa, T€ CHILIO CMATAT, Y€ TO3U HANPEIbK UMa CBOUTE JINMUTH, @ UMEHHO CIIOCOOHOCTTA,
¢ KosiTo ca poaenu (Salovey & Mayer, 1989; Ackley, 2016).

Crnen nmybnukanusta Ha Salovey u Mayer, apyra u3BecTHa KHUTa € myOiauKyBaHa oT Daniel
Goleman, HapeueHa ,,EMOIIMOHaIHAa MHTEIMTEHTHOCT: 3a1[0 MOXKE J1a UMa MIOBEYe 3HaUeHHEe OT
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koeduimenta Ha wHTEenUreHTHOCT (Goleman, 1995). be3 cpmHeHue kHurara Ha JlaHuen
lonman u HEroBUTE HAONIONCHUS BHPXY BIHMSHHETO HAa T€3M CIOCOOHOCTH BBPXY PAa3IUYHU
ACTICKTH OT )KMBOTA ITIOMOTHAXa J1a Ce MOMYJIApU3Upa TEPMUHBT €MOITMOHATTHA UHTEIIUTEHTHOCT
(Fernandez-Berrocal & Extremera, 2006). Toii He ¢ ¢h31a1 MOJIE Bb3 OCHOBA Ha COOCTBEHOTO
CH OCHOBHO TpoyuBaHe. ToH mperyieiag TEKYIIM MCUXOJIOTHYECKU H3CIECABaHUs, KaKTO U
uHpopmalusg oT Apyru o0JacTH, BKIIIOUUTEIHO 0O0pa3oBaHue U OuszHec. B pesynrtar Ha ToBa
TOI u30erHan TUMUYHOTO (popMmysHpaHe Ha TEOpUs U TECTBaHE, KOETO € TPaJWLMOHHO 32
HayuHo uscnensane (Ackley, 2016). Konnenmusara 3a eMOIIMOHAIIHA HHTEIUTCHTHOCT, KOSTO
TOH IMpeJyiara, € MHOTO 00111a M € CBbp3aHa ¢ moaxoja Ha Maiiep u CanoBel, Thi KaTo 00XBaria
MHOT'0 00JIaCTH B IMYHOCTHATA IICUXOJIOTUSTA.

[MomxomsT ©Ha [oamMan HagXBBpPAS TpaAWNHUOHHATA JeUHUIMS 32 CEMOIMOHAIIHA
WHTEJIMTEHTHOCT KaTo CIIOCOOHOCT Jia ycelaMe, u3pas3siBaMe U peryaupame emorus. [ onman
IBPBO WACHTU(DHUIIIPA 25 €MOIMOHAIHN CIIOCOOHOCTH, HO HaKpas CBEXKIa Mojelia cu 110 18,
paznenenu B uetupu rpymu. (Wolff, 2005; Ackley, 2016): a) camoocs3HaTOCT; 6) CAMOKOHTPOIT;
B) COILIMAlTHA OCH3HATOCT; U T) yIpaBJICHHE HA B3aUMOOTHOIIEHUsATa. MoaensT Ha Maiiep u
CanoBeii € MO-CbKpaTe€H M MO-MajJKO 3aabi004eH OT TeopeTuyHus mnoaxoa Ha bap-Oun
(Fernandez-Berrocal & Extremera, 2006). EmMorroHanHaTta HHTEIUTEHTHOCT, criopes Peysen
bap-On, e (AnpH, 2000: 9): ,,c10cOOHOCTH, KOMIIETEHIIUU U YMEHUS, KOUTO BIHSSAT BbPXY
CIIOCOOHOCTTA Ha YOBEK Jla YCIIee JIa Ce CIIPaBH C M3WCKBAHUATA M HATHUCKA HA OKOJIHATA cpeia
U NIPSIKO BIUSAT BbPXY LAJIOCTHOTO MYy IICUXOJIOTMUYECKO Ouiarononyune’’. Hakoiako rogusu no-
kbcHO bap-OH n3non3sa TepMuHa ,,eMOIHMOHATHO-COMATHA MHTSIIMTEHTHOCT U IO JeUHUPA
kato (bap-On, 2006: 14): ,,cbBKYMHOCT OT B3aMMOCBBP3aHH EMOIMOHAIHH U COIMATHHU
KOMITIETEHIIMHM, YMEHHS M CpPEACTBA, KOUTO OIpenesaT KOJKO e(eKTHMBHO pa3dupame u
u3passiBame cede cu, pazbupame IpyruTe U OOIIyBaMe C TAX M C€ CIpaBSIMe C €KETHEBHUTE
M3UCKBaHUA"“. AKIEHTbT BBpPXY ,,HEKOTHUTHUBHUTE® KOMIIOHEHTH II0OKa3Ba MPOMSHA OT
MPEeIUITHUTE TPEICTaBU 32 HMHTETUTeHTHOCT, KOUTO TOJ4YepTaBaT BaKHOCTTa Ha
KorHutuBHHUTE (Qakrtopu. Wnmedara Ha ToBa wu3cinenBaHe Owio aa ce UIASHTUQHUIpAT
(dbyHIaMEHTATHUTE aCMEKTH M aCMEKTUTE Ha €MOIIMOHAIHOTO M COIMAIHOTO MPECTaBSHE,
KOMTO JIONIPHHACST 3a OA00psiBaHe Ha ncuxuuHOTO 31paBe (Fernandez-Berrocal & Extremera,
2006).

bap-On npexacraBun cOop oT 15 eMOIIMOHATHH CIOCOOHOCTH, KOUTO CIIOPE MTPOYYBAHUATA Ca
CBBp3aHH C yCIexa 1Mo HAYMHH, KOUTO caMO KOe(UIIMEHTHT Ha HHTEIUTEHTHOCT HE Pa3KpHUBa.
3a pasnuka ot Canoseii, Maiiep u Kapyzo, bap-On pasrinexna oTKpuTtuTe oT Hero akTopu
KaTo yMeHHs, KOuTo morat Aa ce Haydar. [Ipe3 2011 r. HEroBUAT MOJEN € aKTyalu3upaH.
[TogoOpenusT Mozen chabpka 16 TanmaHTta, pa3feleHd Ha MET YacTH, KOUTO, MOJ00HO Ha
JIPYTUTE JIBa MOJIeIa, UMaT U3BECTHO MTPUTIOKPUBAHE.

Crnenpamute ca meTTe yacTu B Mojiena Ha Bar-On 3aeqno ¢ rexuute onmcanus (Ackley, 2016):
a) caMoBB3MpHATHE; 0) ceOenspassiBaHe; B) MHTEPIEPCOHAIHU OTHOIICHHUS; I') B3€MaHE Ha
pellIeHus; U a) yrpaBieHHe Ha CTpeca.

N3cnenoBaTecKusT MHTEPEC KbM TeMaTa 3a €eMOIIMOHATHATA UHTEIUTEHTHOCT € OTpa3eHa U B
MHOTOOpOMHHTE ONMUTH 32 HEMHOTO U3MepBaHe. Te3u u3cieBaHus ca JOBENIU A0 Ch3AaBAHETO
Ha MHOTO MHCTPYMEHTH, kaTo VMHBeHTapu3aims Ha eMolroHanHata kommereHTHocT (ECI)
(Boyiatzis et al., 2000), MuBeHTapu3aius Ha eMounoHaaHus koedunueHt Ha bap-On (EQ-i)
(Bar-On, 1997), Camoorienka tect 3a emornonanna natenureHTHocT (SREIT) (Schutte et al.,
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1998), Muorodaxkropra ckana 3a emormoHanHa uHTenureHTHocT (MEIS) (Mayer et al., 1999)
M TECT 3a €MOIMOHAIIHA MHTEeIUTreHTHOCT Maiiep-Canoseii-Kpy3o (MSCEIT) (Mayer et al.,
2000).

Emonuona/Ha HHTEJIMTEHTHOCT MPH Jena

EmonmonanHara WHTEIUreHTHOCT, cropen Maiiep u CanoBeil, Moxxke na ObJe HaydeHa.
Poputenute MoraT na momorHaT Ha JenaTa CH Ja pa3no3HaBaT M HAa30BaBaT €MOLIMUTE, Ja
3ayuTaT YyBCTBaTa MM M Jla 3all0YHAT Jla T CBBP3BAT C OOCTOSTENICTBA OT PEaHUs KUBOT.
EmonnonanHara MHTEIMIEHTHOCT MOXE J1a ce MPUA00MEe U OT B3aUMOJACHCTBUETO MEXIY
YUUTEIH U YUEHUIIH, a CHIIO U B 00111000pa3zoBaTesiHu ycnoBusa. CTyJeHTUTE, HallpuMep, YeCTO
00CBHXKIaT YyBCTBAaTa M €MOIIMHUTE HAa FEPOUTE 1O BPEME HA PAa3JIMYHU CUTYAIlMH M KaK TE3U
repou ca mpeozosenu Te3u npobiemu (Salovey & Sluyter, 1997).

Teopusara Ha I'apaubep 3a MHOXecTBeHaTa MHTEIMICHTHOCT IIpEAIoiara, 4e¢ OLICHKaTa Ha
WHTEITUTEHTHOCTTa TpsOBa Jna ObAe Mpu3HATa KaTo KOMIIOHEHT OT JEHHOCTHTE IO
npenojaBaHe/y4eHe, Taka ye CIOCOOHOCTUTE Ha Jelara Ja ce OIeHSBaT, JIOKAaTO ydar Io
HOpMaiHa yuebHa nporpama (Almeida et al., 2010). [To mono6en Hauuu ['onman (1995) criopwu,
Ye CeMECTBOTO Urpae )KU3HEHOBAXKHA POJIS B PA3BUTHETO HA EMOIIMOHATHATA HHTEIUTEHTHOCT.
beGerara u MankuTe J1ena 4eCTO UMUTHPAT IJ1aua Ha APYTH JIela UK Ce ONUTBAT Jia Ce yTellaT
enHo npyro. beberara ce HayuyaBaT Jla ce JAOBEpsBaT HA APYTrUTE, KOraTo T€ OTTOBApAT Ha
TEXHHUTE MMO3UBH, HAIIPUMEP KOTaTo ca IJIaJHHU WK Ce YyBCTBAT HEYJ00HO OT Hemo. [1o-KbCHO
B J)KMBOTA CH JIeIlaTa c€ y4yaT OT POAUTENNTE CU KakK Jia Ce UyBCTBAT ceOe CH M KbM JPYTHTE
xopa. ['oneman TBbpAM, Y€ eMOLMOHATHATA HHTEIUTCHTHOCT Ha JIETETO CE BIMAC OT HAaYMHA
10, KOUTO POAMUTEIUTE TH OTIIICKIAT, TUCIUILIMHUPAHETO U OpayHUTE B3aUMOOTHOIIICHHS HA
ponutenu. ['oneman chiio o0ChHkIa Kak TMMOMYHATA CUCTEMa M aMUTAaliaTa UrpasT BakHa
poJisi B eMOLIMOHAIIHUTE peakiiu. B To3u cMUCHI oreHkara Ha ['oamaH 3a eMoIMoHaTHaTa
WHTEJUTEHTHOCT € MOBJHsIHA OT HACTEACTBEHN XapaKTePUCTHKH.

Cnopen Maiiep u Canoseit (1997) nenara 3ano4Bar Jja pa3no3HaBaT U MPaBsT Pa3InKa MEXTY
eMoLIMUTE B cede CHU U JIpYTuTe OIle B paHHA JeTcKa Bb3pacT. CriocoOHOCTTa HAa MHIAMBUA Aa
HabIr0/1aBa cOOCTBEHUTE CH UyBCTBA Ce MOA00psBa ¢ HallpeiBaHe Ha Bb3pacTTa. Koraro enno
JIETE Ce Hay4u Jla pa3lo3HaBa YyBCTBa, TO MOXKE Ja C€ Hay4H J1a TH KiIacuQuIpa u aa pazoupa
BPB3KUTE U PA3IMKUTE MEXKAY TAX. PoauTenuTe neicTBaT Kato MOJENH 3a TMOApakKaHWE U
MPEIOCTaBAT MPO3PEHUSI, KOUTO IMOMArar Ha JIeTeTo Jia ycree. Te ydacTBaT BbB BCEKH €Tal OT
Pa3BUTHETO HA JIETETO U Ca HEOOXOJUMHU 32 PA3BUTHUETO HA €MOIIMOHATHATA UHTEIUT€HTHOCT.
Cnopen Mayer u Salovey (1997: 19) emouroHanHaTa HHTETUTE€HTHOCT MTPOU3X 0K/ ,,B TOMA C
100pO B3aMMOJEICTBHE MEXIy poauTen u nere”. EMolroHanHaTa WHTEIMIEHTHOCT ChHINO
MOXe J1a Ob/1e moj00peHa Ype3 B3auMOISHCTBUE MKy YUECHUII U YUYUTEIH, HO CBIIO U Ype3
nu3aifHa Ha ydeOHarta rmporpama.

AKaJeMHUYHO MpPeICTABsIHE H aKaJeMHYeH ycIeX

TepMHUHBT NIpeCTaBSIHE B ITBPBOHAYATHISI CH CMUCHJI C€ OTHACS JI0 COIMAIeH (EHOMEH, KOUTO
ce OTHAcs 10 KOOPJAWHUPAHO YCUJIME U HErOBUS Pe3yJITaT, KOUTO € CBbp3aH ChC CTpeMexa Ha
BCEKH MHIUBU] N1a ObJe npueT oT nudyHara cu cpeaa (Konstantinou, 2007). OT negaroruyecka
TJIeJTHA TOYKA TPEJCTABSIHETO CE OTHACS JIO0 YCJIOBUATA HA y4eOHHUs MPOIeC M yCUIUATA Ha
y4EHUKa J1a ce CIpaBH C Ts1X. ChbCTOSHUETO HA yUEHUKA, KOETO MPOU3THYA OT TOPHUTE JEHCTBHS,
€ HeroBoTo mpezactapsiHe (Georgogiannis, 2008).



CrnenoBatenHo ciie/iBa JIOTMKaTa, Y€ MOTEHIUATbT 3a MPEe/ICTaBIHE HA HIKOU YUCHHIIN Bapupa
B 3aBHCHMOCT OT TEXHUTE 00CTOsTENCTBA. JleraTa ca BCHUKO APYro, HO HE U €THAKBH, 3aI[0TO
MMaT pa3InyHu CIIOCOOHOCTH U Pa3NINYCH MPOM3XO0]] 32 TAXHOTO YChBBPIICHCTBaHE. BChITHOCT
TSAXHOTO YYHUJIUIIIHO TPEJCTAaBsIHE € TOBA, KOGTO OT €{HA CTPaHa II¢ ONPEICTU CTCIICHTa UM Ha
yCIIeX B [EUTE Ha 00YU4EHUETO, ONIPEICTICHH BCEKU BT OT KOMIIETEHTHUTE OPTaHH, a OT Ipyra
CTpaHa € TOBa, KOETO Ille ObJe MPUYMHA 32 MOOWIN3HpPAHE HA MEXaHU3MUTE U OoopMsiHe Ha
poiiu, HArjacM W TMOBEJCHHWE B HMHAMBHIYAHO M KOJEKTHBHO HHMBO B YYWJIHIIHOTO
MPOCTPAHCTBO U U3BBH Hero (Papageorgiou, 2016).

OneHsiBaHETO Ha TMPEACTAaBIHETO BHHArM € OWJI0 KIIOYOBa XapaKTepUCTHKa Ha
o0Opa3oBaTeHUTE WHCTUTYNHH (YYWJIMINA WIM TOJOOHM WHCTUTYIMH), JIOKAaTO MPHU
YHpPaKyBaHETO IPOILIECUTE HA OICHSIBAHE HA MPEJCTABSIHETO BeYEe ca WIACHTH(PHUIMPAHU B
CaMOTO HAyalo MpH SIBSBaHE B yUWJIMINE. BBIpEeKH, e JHEC MOAXOAWTE KBbM BBIIPOCa 3a
aKaJeMUYHOTO TIPEJCTABSIHE Ca C€ MPOMEHHIIHU, Thil KAaTO BeUYe BKIIFOYBAT IEIarOTHYCCKU
aCMeKT, MPoOJIEMBT C aKaJEMUYHOTO TMPEACTABSIHE U OICHSIBAaHE BCE OLIE € €IUH OT Hai-
HepeIMMHUTE TPo0IeMH Ha ChbBpeMeHHOTO yuruine (Konstantinidis, 1997). Moskem 1a Kakem,
4ye akKaJeMHUYHOTO MpeJCTaBsiHE (WIM YUYMJIMIIHOTO NpEICTaBsSHE) € OOIIOTO YCHIHE Ha
yUEHHUKa Jla ce aJlaliTUpa B paMKHUTE Ha YYWJIMILETO W HETOBOTO / HEMHOTO MpEACTaBSIHE IO
Bpeme Ha ypouute (Tzani, 2010). Moxem cbIIO Taka Ja KakeM, Y€ aKaJeMUYHOTO
MIPEJICTaBSHE CE OTHACS JIO0 PAa3BUTHUETO HA YUCHHKA TI0 OTHOIIICHUE Ha YYCOHHUTE 1IETH, KOUTO
ce odakBa Ja Obaar nocturHatu. ChINO Taka, TOPHATA KOHIICTIIHS 3acsAra HE caMO KOHTPOJa
Ha JINYHOTO HAIIPABJICHHUE HAa YUCHUKA, HO U HUBOTO HAa 00yYeHHE, KOETO YICHHUKBT € YCIIsT Ja
JOCTUTHE ¥ CE OCHOBaBA Ha CIIeIU(UIHH YCIOBHS, KOUTO 3acsaraT Bcuuku yueHuiu (Rekalidou,
2011). Crnopea KpUTHYHHM aHAIM3K B 00JAacTTa Ha COIMATHHUTE HAyKH W I€Jarordukara,
BB3IJICIUTE C€ MPUIIOKPUBAT, Y€ YUMIHUIIETO € MepPeKTHO aJanTHPaHO KbM JIOTHMKaTa Ha
MpPeJICTaBIHETO, KaToO B3eMa ,,0lICHKaTa" Ha BCEKH YUEHUK Bb3 OCHOBA Ha MPEJICTAaBIHETO MY B
ypOIIMTE, OT/IaBalKH CIICIIMATTHO 3HAaYCHHE Ha €3MKa U MaTeMaTHKaTa, JOKaTo MPeICTaBIHETO,
CBBP3aHO ChC COIMAITHOTO JCWCTBHE, WHTEPIICPCOHATHUTE OTHOIICHUS W KOMYHHKAITUATA,
CHCTEMAaTHYHO ce urHopupar ot yuuauiiero (Dimou, 2008).

Nma obade HSIKOM TMO-TPYIHU 3a H3MEPBAHE pE3YJITaTH, KaTO YIOBICTBOPCHOCTTA Ha
YYEHHULIUTE U 4yBCTBOTO Ha KoMdopT B yuebHara cpena (Kuh et al., 2006). aTepecen noaxon,
KOWTO BKIIFOYBA MHOTO (hakTOpH Ha akaJeMHUYHOTO mpezacTaBsiHe, € To3u Ha Kuh et al. (2006:
7), KOUTO ompenaens akaJeMHUHUs yCIeX KaTo:

,»AKaJJEeMUUYHN TIOCTIKEHHS, YydacThe B 0Opa3oBaTeNHO IIENIEHACOYEHH JIEHHOCTH,
yIIOBJIETBOPEHHE, MPUAOOMBAHE Ha JKETaHW 3HAHUS, YMEHUSA U KOMIIETEHIIUH, TIOCTOSIHCTBO,
MIOCTUTaHE Ha 00pa30BaTENIHU LN U IPEICTaBsHE CIIe/ KoJexa .

Crnopen York et al. (2015), akaneMUYHUSAT ycliex € TEPMUH, KOMTO BKJIIOYBA IMIMPOK CIEKTHP
OT aKaJIEeMUYHH Pe3YJITaTH, KaTo MPHJIOOMBAHE HA CTENICH M MOpPAJHO pa3BHTHE. Hsxou
TPAJUIIMOHHY PE3YJTATH OT yCIeXa Ha YICHHIIUTE ca PE3YJITaTH OT TECTOBE, OIICHKU M CTEIIECH
Ha 3aBbpuiBane. C APYry TyMH, IPEICTABIHETO B YUMIIUIIE € MPSKO CBBP3aHO C HUBOTO, KOETO
YYCHMLIUTE ca TMOCTHTHaIW LenuTe Ha pasnuunute npeametu (Theodosiadou, 2013).
CbOTBETHO TEPMHUHUTE ,,aKaJIEMUUEH ycmex W ,,akaJeMU4YeH Heycrnex ce OTHAcCAT [0
aJICKBaTHOTO WJIM HEAOCTAThUYHOTO M3MBIHEHUE WM HE OT yUYEeHUKA HAa AUIAKTUUYECKUTE WIIH
yueOHHUTe 1enu Ha KOHKpeTHUs kiac (Giavrimis, 2010). YUUnumHuAT ycrnex 0OMKHOBEHO ce
CYMTa 3a JIMICAa Ha MPOOJIEeMU W TIOCTUTAHE Ha BHUCOK CTAHJAPT Ha IpejcTaBsHe. Hamportus,
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MIPOBATBT € CBBbP3aH C TPYIHOCTH M HEBH3MOKHOCT 3a ITOCTUTAaHE Ha >KEeJIaHUTE IIeJIH, JOKATOo
B MHOTO CJIy4aH € CBBbP3aH ¢ Ipyru npodiemu (noseaenue u 1.H.) (Giavrimis & Papanis, 2008).
AKaleMUYHHIT HeycrneX (WIH YYWIUIIHHUAT HeycrneX) € MHorodakTtopeH (EHOMEH ChC
COILIMAJIHA U TOJIMTUYECKH UMIUTMKAIIMU, KOMTO € JI0CTa MPOYyUYBaH Mpe3 MOCICAHUTE TOJUHU
OT MEXJIYHapOIHATa 00pa3oBaTeIHa U HaydHa OOIIHOCT, Thil KATO € CBBhpP3aH €JHOBPEMEHHO C
MICUXOJOTMYECKH, KOTHUTUBHHU U COLIMOJIOTHYECKH (PaKTOpH, MHCTUTYIUH (y4yuiuiie, padora,
CEeMEeMCTBO, 3aKOHOAATEJICTBO) U KbM COIMAIIHO U KOMYHUKalIMOHHO noBeneHue (Kalavasis et
al u nop., 2002). Moxe na ce neuHMpa KaTo BCAKO ChCTOSTHUE HA HECITOCOOHOCT Ha JIETETO Ja
OTTOBOPH 3a/I0BOJIMTEIIHO HA M3UCKBAHUATA HA YUWIMIIETO, HE3aBUCUMO NIl Ce U3pa3siBa B
MHOI'0 HUCKO MPEJICTaBsiHE MO BpEME Ha YPOLIMTE WU B MOBEACHUYECKH MPOOJIEMU, KOUTO IO
M3KJIFOYBAT OT TIOCEUICHHUE WIIH HSAKOE OT ropecriomeHarute. OOMKHOBEHO 3aTpyJHEHUSITA Ha
JIETETO Ce HATPYIIBAT C TEUCHHE HA BPEMETO U B KpaiiHa CMeTKa BOSAT 710 OTIa/laHe OT YUUJIUIIIE.
HeycnexbT B yunmnuiie € ciio)XeH npo0sieM KaKTo 10 OTHOIIEHUE Ha TPUYMHHO-CIICJICTBEHUTE
CH MapaMeTpH, Taka U M0 OTHOILICHHE Ha MHOXECTBOTO cu edexTu. ['opHHuTE ABE M3MeEepeHUs
Ha mpobieMa ca B JOMBIHEHHE KbM HUKINYHOTO B3aUMOJCHCTBHE MEXKAY TIX, KOETO YeCTO
BOJM JI0 XPOHUYHO YCTAaHOBSIBAHE HA IMOPOYEH KPBI, KbIECTO MPOOIEMHUTE B CeMeHaTa cpena,
YUUJIMIIHOTO U COIMAIIHOTO OTXBBPJISIHE M UYBCTBOTO Ha JIMYHO HEOJOOpEHHE ce 3acHUIIBaT
B3aMIMHO, C YECTO KaTtacTpodaiHu MOCIeACTBUS TTaBHO 3a yueHuka (Abatzoglou, 2001).
Bpb3kaTa Mekay eMOUMOHAIHATA MHTEJIUTEHTHOCT U aKaIeMUYHUSA ycIex

B o6iractTa Ha 00pa30BaHMETO EMOIIMOHATHATA MHTEJIMTEHTHOCT € OCHOBHA TeMa. HuBuanTe
C OOMKHOBEH HWHTEIIEKT BOJAT YCICIICH >KUBOT, HO TE3W C BHCOK HHTEIIEKT ce OOpAT aa
MOCpPEIHAT MPeIU3BUKATENICTBAaTa Ha UBOTa. [legarosure ornaBHa mpuemar, 4e€ €MOLMHTE
UTpasT pelIaBalia pojsi B IMpeJaBaHETO Ha 3HaHUA U ydyeHe. CTyJeHTUTe, KOUTO e(EeKTUBHO
BB3MpUEMAT U YNPaBIsABAT €MOIMUTE CH, CTaBaT MO-3aWHTEPECOBAHU U (POKYCHUpPAHU BBPXY
aKaJeMHYHUTE 3aHUMaHMs. Te Morar Ja mokaxat 1o-BUCOKO HUBO HAa €HEPTUsl 1 MOTHBAIUS B
MOJIaTaHEeTO Ha YCHIINA B YUCHETO U JIa IPOIBIDKAT Ja CE U3MPABAT MPe MO-TOJIEMH MTPOOIeMH,
KOWUTO MOTAT Jla Bb3HUKHAT 10 BpEMe Ha Pa3BUBAHETO Ha aKkaJeMUYHU 3a/1auu. B 0600meHue,
E€MOIIMOHATHUTE YMEHHUS HAachpyaBaT OJArONPHUATHOTO OTHONICHWE HA YYCHHIIUTE KBHM
yuenero (Afridi & Ali, 2019).

Afridi u Ali (2019) npoBenu u3cnenBane, 3a J1a YCTaHOBST Bpb3KaTa MEXKy €MOLIMOHAIHATA
WHTEIUTEHTHOCT M akaJeMu4Husi ycmex. Omnpenenunau, dYe aKaJeMUYHHUSAT YychexX U
€MOIIMOHAIHATA UHTEIMTEHTHOCT MMAaT ChIIECTBEHa Bphb3Ka. [Ipu cpaBHsBaHe HAa CpPEIHUS
pe3ynTaT Ha eMOI[MOHATHA WHTEIUTeHTHOCT HA YYEHUIM, KOUTO MMAT BHUCOKH aKaJeMHYHU
pE3yNTaTH, ChC CPEIHHS Pe3yiTaT Ha eMOIMOHAIHA UHTEIUTCHTHOCT Ha YYEHHIIH, KOUTO ca
MOJTYYMJIM HUCKU aKaJIeMHUYHH PE3yJITaTH, CE YCTAHOBSBA, Y€ CPEeIHATA Pa3JIMKa € 3HaYUTETHA
(58,57 vs 56,93). Copiio Taka, ©UMa0 BPb3Ka MEXJYy €MOIMOHATHATA WHTEIUTEHTHOCT U
akameMuuHuTe pesynaTtatu. [lo-Bucokara eMOIMOHATHA WHTEIUTEHTHOCT € CBhp3aHa C Io-
no0pu pe3ynratu B 00pa30BaHUETO, CIIOPEa pe3yATaTUTE OT MpoydBaHeTo. YOBEK ¢ BHCOKO
HUBO HAa €MOIIMOHAJHA WHTEJIUTEHTHOCT MOXKE Ja WMa CHJIHO, CTa0WIHO W IIAaCTIMBO
€MOILIMOHAIHO cheTosiHUe. Crope1 MPOYyYBaHETO YUSHHUIIUTE, KOUTO ca B JOOPO €MOIMOHAIIHO
ChCTOSTHUE, Ca TTO-BB3MPUEMYHNBHI KbM HOBU MIPEKUBIBAHUS, KOETO BOAM JI0 ITOBEYE YUCHE.
Parker et al. (2004a) u3crnenBa Bpb3KaTa MEXIy aKaJeMUYHHs YCIeX W €MOIMOHATHATa
WHTEJIMTEHTHOCT W YCTAHOBSIBA, Y€ ISUIOCTHATA €MOI[MOHATHA WHTEJIUTCHTHOCT € Ba)KeH
MIPEeIBECTHUK 3a akaJeMu4Hus ycrex. B mogo6Ho micnensane Ha Parker et al. (2004b) 6uno
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YCTAHOBEHO, Y€ aKaJIEMUYHUTE MOCTM)KEHUS Ca CUJIIHO CBBP3aHU C MHOXECTBO aCIEKTH Ha
€MOLIMOHAJIHATA UHTEJIUT€HTHOCT.

Ot ppyra crtpaHa, u3cienBane, mposeneHo oT Meshkat (2011), mokasa, ye HsMa 3HaYMMa
Bpb3Ka MEXJYy €MOLMOHAJIHATa WHTEJIMICHTHOCT M akaJeMuuHusa ycnex. Camo eIuH OT
KOMIIOHEHTUTE Ha EMOI[MOHAIHATA HMHTEJIUTCHTHOCT, ,,CE0CO0TCTOSBAHETO , NEMOHCTPUpPA
CTaTUCTMYECKH 3HauMMa, HO CKPOMHA BpPB3Ka C aKaJeMUYHUTE NMOCTHXEeHUsA. Ta3u Bpb3Ka
MEX]Jy aCepTUBHOCTTA U AKaJAEMUYHOTO IPEJCTABSIHE MOXKE Ja Ce€ M3I0J3Ba KaTO YIHKA,
[IO0Ka3Ballla, Y€ yYEHULIUTE, KOUTO YMEAT J1a yCcTosIBaT cebe CU MOXKe Ja MpUTeKaBaT yepra,
KOSITO IIOMara Ha ycriexa um.

W3non3Baiiku OLIEHKUTE B Kpasi Ha FOJIMHATa KaTO KPUTEPUH, KalalIUTEThT HA EMOLIMOHAIHATA
WHTEIUTEHTHOCT J1a POrHO3MPa aKaJeMUYHOTO MpeicTaBsiHe € u3cieasan ot Barchard (2003).
[IporHocTnyHata BaNUAHOCT HA E€MOLMOHAJIHATA HWHTEJIUIEHTHOCT € CpaBHEHa C
[IPOrHOCTUYHATA BAJUAHOCT Ha CTaHJAPTHUTE KOTHUTUBHU criocoOHoctu u ['onemure mer
auyHOoCcTHU 4epTH. CamMoO HSKOJIKO IIOKa3aTedss Ha €MOLMOHAJIHATa MHTEJIUI€HTHOCT
IIPOrHO3UPAT aKaJEMUYHU MOCTM)KEHHUS B TO3M CLEHAPUM M HUTO €AMH OT TEe3U IOKa3aTelu
HsIMa HapacTBallla IPOrHOCTUYHA CTOMHOCT 3a akaJJleMUYEH yCIleX HaJl U OTBbJ KOTHUTUBHUTE
Y JINYHOCTHU XapaKTEPUCTUKU.

YueHHIU €bC CHeUATHH 00PA30BATEIHHN HYKIN

Jlenata, KOUTO ce HYXKIasAT OT ONpeAesieH TUIl 00pa30BaHUE, YECTO CE HapHyaT C pa3jHyuHU
TEPMHUHH, KaTO ,,M3KIIOYUTEIHHU Jema“, ,Jiela C yBpeXJaHusi“ M ,Jella CbC CIELHUaTHU
obpaszoBarennu norpedHocTr . Te3u nena morar na Obaat onucanu kato (Alkahtani, 2006: 74):
,,AMAaIIl YMCTBEHH, EMOLIMOHAIHHU, (PM3MUECKU WIH COLMAIHU HYXIH, KOUTO CJeJl IUarfos3a
MOJKE J1a M3UCKBAT TepaneBTUYHA MHTEPBEHLMS WM CHELMAIHU I'PUXKU OT KBaIU(UIMPAHU
cnenuanuctu. Thil KaTO HYXAUTE Ha TE€3H Jella Bapupar 3HAYUTEITHO, CperiaMe rosM Opoit
tepmunn (Davis et al., 2004). TepMUHBT ,,HYKAa" TO3BOJISIBA HA U3CIIEIOBATEIINTE JIa CBHPKAT
XapaKTepUCTUKHTE Ha Jelara ¢ pecypcuTe, HEOOXOJUMH 32 TIXHOTO 00y4YeHHUe U Bb3MUTAHUE.
Jlymara oTOensi3Ba Ha4aJIOTO Ha HOB HAYMH Ha MUCJIEHE 3a MPOOJIEMHUTE WIM HEAOCTAThLIUTE
Ha JieteTo. Bede He cTaBa Jiyma 3a KaTeropu3MpaHe Ha T€3U BBIPOCH B IIUPOKUS CMUCHI Ha
JyMara; BMECTO TOBa CTaBa JyMma 3a Bb3IpHEMaHe Ha Jelara KaTo WHJIWBHUIU U TAXHATa
CBIIIECTBEHA MOJIKPENa, KOSATO IIe UM MO3BOJIH Jia HampensaT B oopazoBanueto cu (Norwich,
2016).

TepMuHBT ,,crienuanHu obpazoBarenHu norpedHocty (SEN)“ e mpeioskeH 3a IbpBU BT B
noknana Warnock (MunuctepcTBo no obpaszoBanue u Hayka, DES, 1978 r.). Lleara Ha To3u
JI0KJ1a/1a OWJT J1a MOBMILM IIPUEMAHETO Ha XOpaTa C yBPEeXKAAHUS U J1a KOHIIETITyaIu31pa OTHOBO
crenuanHoTo oOpa3oBaHue BbB BenukoOpuranus (Alkahtani, 2006). Cnoernuannure
oOpa3oBaTeHU MOTPEOHOCTH MoraT jaa Obaar ompeneneHu karo: (Alkahtani, 2006: 14):
,HayKaTa, KOSITO Ce 3aHMMaBa C KaTErOpUHUTE HAa U3KIIIOUUTEIHUTE JIela [0 OTHOUIEHHE Ha
M3MepBaHe, AMarHoCTUKa U U3rOTBsIHE Ha 00pa30BaTeIHN IPOrpaMu U METO/IM Ha MPEMNo/IaBaHe,
nmogxomamu 3a Tax‘. M Taka, MOXXEM Ja KakeM, 4Ue IIOHSATHETO Jela ChC CICIUATHU
o0pa3zoBaTeTHU MOTPEOHOCTH C€ OTHACS JI0 JIella, KOUTO Ce HYXKIAsAT OT AOIBJIHUTETHA TOMOII
¥ BHUMaHMe, 3a Ja MoraT Ja ydacTBaT M JAa ydar. Hskom oT Tax Moxe aa ca Owin
JMAarHOCTHIIMPaHU C YBpeXJaHe (Hamp. ayTH3bM, CHHIpoM Ha JlayH MM €3MKOBO
Pa3CTpOICTBO), a HIKOM MOXe U Ja He ca. 1 Taka, crenuamHoTo oOpa3oBaHUe ce OTHACA 10



MIPEIOCTABSIHETO Ha MOAXOASII0 00pa3oBaHue 32 Aella, KOUTO HAMAT HOPMaJIHU MOTPEOHOCTH;
HE BUHATH Ce Tpujiara 3a 00pa30BaHUETO Ha JIella C YBPEKIAHUS WIIH WHBAJIHIH.

Bpars u cecTpu Ha Jiena ¢bC cnenuaIHu 00Pa30BaATETHH MOTPEOHOCTH

Ocbh3HaBaHETO Ha CEMEHCTBOTO, Y€ JCTETO UM MMa yBpEXIaHe, OeleKd HAdaloTO Ha ITbT,
KONTO MOJKe J]a MMa KaKTO MPEUKH, Taka u yaoieTBopenue (Mulroy et al., 2008). Bparsra u
CECTpPUTE Ha JIella ChC CIIeUaIHN 00pa30BaTEIHU MOTPEOHOCTH ca O OOEKT Ha U3CIIe/IBaHe
IJIaBHO BbB BPbB3Ka ChC CMECEHUTE UM YYBCTBA KbM TEXHHUTE OpaTs U CECTpU, KOUTO UMAaT
sarpyanerus (Carpenter, 2000; Strohm, 2008), TAXHOTO €MOLMOHATHO PAa3BUTHE |
¢dbynkunonupane (Rossiter & Sharpe, 2001), Texaute TpyaHocTu npu agantupaneto (Breslau,
1987; Burton & Parks, 1994; Fisman et al., 2000; Guite et al., 2004; Cuskelly & Gunn, 2006;
Giallo & Gavidia-Payne, 2006), TexHUTe TPYAHOCTH C B3aUMOOTHOLICHUSTA C BPHCTHHIIU
(Guite et al., 2004), rexuute noBeneHuecku npoodsiemu (Tritt & Esses, 1988; Van Riper, 2000),
TAXHATA EMOIMOHANIHA U ToBeneH4Yecka pynkmuus (Mandleco et al., 2003; Giallo et al., 2014;
Pourbagheri u ap., 2018; Szele & Inantsy-Pap, 2021), uyBcTBOTO MM, Y€ UMaT MOBEYE
OTTOBOPHOCTU OT MPUSATENUTE CH, YYBCTBOTO UM Ja OBbJAT UTHOPUPAHU OT POJIUTEIHUTE CH
(Aksoy & Bercin Yildirim, 2008) u texuus ycnex B yunnuiie (Gottfried & McGene, 2013).
Brorpekun ToBa He € HamepeHO HW3CleABaHe, CpaBHIBAIIO OpaTsiTa W CecTpUTe ChC U 0Oe3
CHelHanHu 00pa30BaTeIHN MOTPEOHOCTH TMOMEXAY CH IO OTHOIIEHME Ha TIXHATa
eMOIIMOHAIHA MHTEJIMTCHTHOCT W akKajeMu4yHo TnpenactaBsHe. Breslau (1983) tBbpau, ue
HaJIMYUETO Ha OpaTs U cecTpu KaTo pehepeHTHA rpyIia B M3CJICIBAHUATA HAMAJISIBA PA3TUIHATA
B CceMeiHaTa CTPYKTypa, COIMAITHO-UKOHOMHYECKOTO HUBO M METOAWTE Ha POJIUTEIICTBO
MEXTy JIBETE TPYIIH JIela, KOUTO CE CPaBHSBAT.

CnenuajHu 00pa3oBaTeJHU NOTPEOHOCTH M eMOLMOHAJIHA HHTEJIUTeHTHOCT
Crnenuanaure o0pa3oBaTeNHU MOTPEOHOCTH M EMOIMOHANTHATa WHTEIUTeHTHOCT ca JBa
BBIIPOCA, KOUTO ca MIMPOKO mpoydeHu. [loBedeTo OT mpoyuBaHUATA C€ CHIIIACYBaT, Y€ B
CpaBHEHHUE C TUIIMYHUTE U3BAKH, TE3U ChC CIEIMATHU 00pa30BaTeIHH MOTPEOHOCTH OTYUTAT
MO-HUCKM HHBAa Ha CMOIMOHAJIHA WHTEIUTCHTHOCT. JluTtepaTypara € TpeaIuMHO 3a
€MOITMOHAIIHY 3aTPYyTHEHUSI Ha Jiela ChC crenuainu oopazosarenuu norpedHoctu (Elias, 2004;
Garbenis et al., 2020), TeXHUTE TPYAHOCTH B CrielIn(UIHN 001aCTH HA YMEHHS 33 EMOI[HOHATHA
unrenuredTHocT (Elias, 2004; Boily et al., 2017), TsaxHara ciocoOHOCT J1a yrpaBIisiBaT CTpeca
u anantuBHoctTa (Reiff et al., 2001), TexHUTE EMOIMOHAIHM M COIIMAIHU criocoOHocTH (Franco
et al., 2011) u BB3AElicTBUETO Ha MPUOOIABAIIUTE CPEeld BBHPXY TAXHATA E€MOIMOHATHA
unTenureHTHOCT (Garbenis et al., 2020). Unentuduiupaxme camo ABE MPOyYBaHUs, KOUTO CE€
OMUTBAT JIa U3CITEABAT €MOI[MOHATHATA UHTEIUTEHTHOCT U aKaJIEMUYHHUTE MOCTHKEHUS TIPH
YUYCHHUIU ChC crneruaiau obpaszoBarenuu norpedHoctu (Hen & Goroshit, 2014; Zysberg &
Kasler, 2017), HO TexHUTE KOHTPOJHU I'PYNH Ca CbYYEHMIIM Ha YUCHHUIIMTE B MpHOOIIaBaiia
cpena. Crie1oBaTeTHO MMa IIPOITYCKH B U3CJICIBAHUSTA TI0 OTHOIIICHUE HAa CPABHEHUETO MEXKTY
OpaTs ¥ cecTpH.

1. A3CJIEAOBATEJICKA ITPOI'PAMA

O0o0CHOBKA HA U3CJIeABAHETO
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Jleniata cbe crienuanHu o0pa3oBaTeNHU MOTPEOHOCTH ca HAa MBPBO MSCTO B HAIllUsS WHTEPEC.
[TpobnemMbT ce OTKpHBA B YUMIIMINHATA Cpela, KbJCTO BBIPEKH YCHIUATA 3a MPHOOIIABAIIO0
o0pa3oBaHMe, HEBEKECTBOTO HA YUUTEIIUTE BOJAM JO MPOBaja Ha YCIEUIHOTO My IpHUJIaraHe.
Taka yunaumHUAT npoOiieM ce mpeBpblna B 00yuuTeseH npodiem. Jlenara cbe CrenuaiHu
o0pa3oBaTeTHU MOTPEOHOCTH B KpailHa CMeTKa OCTaBaT OE3MOMOIIHH, C MECUMUCTUYHH U
HEOJaronpusATHU MPOTHO3M 3a YYWIMIIHOTO MM MpefcTaBsiHe. PernieHnero ce TbpCH B
€MOLIMOHAJIHATA UHTEJIUIEHTHOCT HAa YYEHHUIIUTE U KOHKPETHO BbB Bpb3KaTa, KOSTO TS UMa C
YUMUJIUIIHATA UM cpefa. [laHHuTe u3riexaa NoAKpensT TBbPACHUETO, Y€ YUMIIMIIHATA cpelia
MOXKE Ja JOMpHUHECe 3a Pa3BUTHETO HAa €MOI[MOHAJIHATa WHTEJIWICHTHOCT Ha JielaTa ChC
CHEeLUAIHA 00pa3oBaTeHN MOTPEOHOCTH M CIIEJOBATEIHO 3a OJIATOCHCTOSIHUETO Ha TE3U
YUEHUIIM, KOETO € HallaTa KpaiiHa uein. M3cnensa ce u kpuTuyHaTa pojisi Ha €eMOLMOHAIHATA
MHTEJIUTEHTHOCT B IPEJaBAHETO HA 3HAHUS, KOETO 3HAYUTEIHO 0JaronpusaTCTBa yUYWIHIIHOTO
MPEJCTaBSIHE HAa YUYSHHUIIH ChC CHCIHATHA 00pa30BaTEITHH MOTPEOHOCTH.

OO0xBaT Ha H3CJIEeIBAHETO

ToBa u3cnenBane uscieaBa Bpbhb3kaTa MEX/1y EMOIIMOHATHATa HHTEITUT€HTHOCT U CIICIIHATHUTE
o0Opa3oBaTenHu MOTPeOHOCTH, KAKTO M BPb3KaTa MEXAY aKaJIeMUYHUS YCIEeX U CHEeIMaTHUTE
oOpa3zoBarennu norpedbHocTH. LleneBaTa rpymna Ha U3CIeABAHETO Ca YYEHUIM OT HAYAITHUTE
yunnuia B I'eprus. 3a 1a MOXeE J1a ce CTUTHE JI0 JOCTOBEPHO 3aKIIFOUEHHUE 33 KOHKPETHAaTa
1[eJ1, KaTO KOHTPOJIHA Tpylla ce M3IO0JI3BAaT OparaTra U cecTpuTe (C HOPMAJIHO Pa3BUTHUE) Ha
YYCHHIIU ChC CIICIIMAIIHA 00pa30BaTEIIHU MOTPEOHOCTH.

[TpomennuBHUTE, KOUTO IIe OBAAT aHAIU3UPAHHU, Ca CICAHHUTE: (a) HeMorpad)CKU MPOMEHIINBU
(o, HUBO Ha 0Opa3oBaHHe, TUI yduiuile), (0) 3aTpyAHEHHUS B Y4EHETO, (B) aKaaeMHUYHO
Mpe/icTaBsHe U (T) eMOIIMOHATHA UHTEIUT €HTHOCT.

HscaenoBarencka 3ajgaya

N3cnenoBarenckaTa 3ajlaya Ha HACTOSIIATa AUCEPTAIHS € 1a YCTAaHOBU JIaIM MMa Pa3NIuKU B
€MOIIMOHAIHATA UHTEIUTEHTHOCT M aKaJeMHYHHUS YCIeX B HAYAIHOTO OOpa30BaHHUE MEXKITY
OpaTsiTa U CeCTPUTE C TUIMYEH PACTEX U TE3U ChC CIIEHUATHU 00pa30BaTeIHU MOTPEOHOCTH.
N3cnenoBarenckuTe BIIPOCH Ca J1Ba:

(a) ma 51 pa3nuku B eMOIMOHAIIHATA WHTEJIMIEHTHOCT B HAYAJIHOTO OOpa30BaHHUE MEXKIY
Opats U CeCTpH C THITUYEH PACTEX U T€3U ChC CICIIUATHA 00pa30BaTEIIHU MOTPEOHOCTH?

(6) ma nmu pa3nuku B akaJeMUYHUS yCIeX B HAYaTHOTO oOpa3oBaHKUe MEXKIY OpaTs U cecTpu
C TUMHYEH PACTEX U TE3U ChC CIEIUATHUA 00pa3oBaTeHu NOTpeOHOCTH?

3a ;1a ce OTTOBOPH HAa TOPHUTE U3CIEAOBATEICKH BHIIPOCH, BRIIPOCHUKBT BKIIOYBA KOHKPETHU
BBIIPOCH, KOUTO III€ U3MEpPBAT MPOMEHIUBUTE, BKIFOUEHU B KOHKPETHUTE W3CIEAOBATEICKU
BBIIPOCH.

Xunores3u

Bb3 ocHOBa Ha mpersiena Ha JUTepaTypaTa, OCHOBHATa XUIIOTE3a Ha HAIIETO H3CIeABaHE €
clieiHaTa:

»/Ma pa3nMku B eMOLMOHAHATa WHTEIWIEHTHOCT M aKaJeMUYHMs yCIleX B OCHOBHOTO
oOpa3oBaHHe MEXIy OpaTsiTa M CECTPUTE C TUIHYEH pACTeXK U TE3H CHC CIEIHATHU
o0pa3zoBaTeTH! MOTPEOHOCTH

[Mogxunore3nte MPOW3THYAT OT MPOMEHIMBHUTE, KOUTO H30paxme Jaa H3cieBamMe, KaKTo
cleqBa:
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* X1. ChbiiecTByBaT pa3iuKy B aKaJIEMUYHUTE MTOCTHKEHUS B HAUATHOTO 00pa30BaHUE MEXKTY
OpaTsi ¥ CECTPH C TUITUYCH PACTEXK M T€3H ChC CIICIIHATHU 00Pa30BaTEITHU MMOTPEOHOCTH.

* X2. CehliecTByBaT MOJOBU Pa3UYMs B aKaJCMUYHUTE IMOCTIKCHUS Cpell OpaTst U CeCTpH ¢
TUTIUYCH PACTEXK M T€3H ChC CIICIIMATHU 00pa30BaTEIHU MOTPEOHOCTH.

* X3. Vima paznuuusi MeXIy MOJIOBETE MEXIY OparsTa U CECTPUTE C TUIIUYCH PACTEX U TE3U
ChC CIIEUATHHA 00pa30BaTEIIHUA TOTPEOHOCTH.

* X4. CobliecTBYBaT pa3iuKy B aKaJIEMUYHUTE IOCTHKEHUS MKy OpaTs U CECTPH C TUIIUYEH
pacTex M Te3U ChC CHEIUAIHU 00pa30oBaTeNIHU MOTPEOHOCTH BbB BPb3Ka C TAXHOTO HUBO Ha
oOpasoBaHHUeE.

* X5. CepluecTByBaT pa3jiMKd MEXIY OparsiTa U CECTpUTE C THUIMYEH PACTEK U TE3U ChC
CHeIraHi 00pa30BaTeTHU MOTPEOHOCTH BHB BPH3Ka C TSIXHOTO HUBO HAa 00pa3oBaHHUE.

* X6. CohliecTByBaT pazlIMKH MEXKIY OparsTa W CECTPUTE C TUIHYEH PAcTeK U TE3H ChC
crieruagHu o0pa3oBaTeIHU NOTPEOHOCTH BHB BPh3Ka C TUIIA YUHJIMILE, KOETO MOCEeIaBar.

* X7. CoblllecTBYBaT pa3auKU B aKaJEMUYHUTE IOCTHKEHHS MKy OpaTs U CECTPH C TUIIUYCH
pacTexx U Te3U ChC CHEIUAIHU 00pa30BaTeIHH MOTPEOHOCTH BBHB BpBh3Ka C TUIA YUUIIUIIE,
KOETO IMOocelaBar.

* X8. Mma pa3nuku B eMOIMOHANTHATA UHTEIUTCHTHOCT MEXAy OpaTs M CECTpU C TUIHYEH
PacTex U Te3U ChC CHEIHATHU 00pa30BaTEeTHU MOTPEOHOCTH.

* X9. CpuiecTByBaT pa3iuKUA B EMOIIMOHAIIHATA HHTEIUTCHTHOCT MEXIY OpaTaTa u CECTPUTE C
TUMHMYEH PACTEK M TE3U CHC CIEUUATHU O0pa3oBaTEIHU MOTPEOHOCTH MO OTHOIICHHE Ha
TEXHUS TOJ.

* X10. CepiecTByBatT pa3ivKid B eMOIIMOHAIIHATA UHTEIUTEHTHOCT MEXy OpaTs U CeCTpH C
TUIMUYEH PACTeX U TE€3H ChC CHEIMAIHU 00pa30BaTEIHU MOTPEOHOCTH BHB BPB3Ka C TSIXHOTO
HUBO Ha 00pa3oBaHue.

MeToan4ecKu HHCTPYMEHTH / MaTepHaIH

3a 1a Mpoy4YHM HallIUTEe U3CIEAOBATEIICKH XUTIOTE3H, Oerie pa3padoTeH BhIIPOCHUK, CHCTOSIIT
ce oT 66 BBIIpOCa, pa3/elieHd Ha TPU YacTH, KakTo € rnoka3aHo B [Ipmioxenue A. Yact A
BKJIFOYBA YETHPHU BBHIIPOCAa OTHOCHO JTUYHUTE JIAaHHU HA YYACTHUIIMTE: a) MECell U TOJANHA Ha
paxaaHe Ha y4YeHHKa, 0) 1MoJ, B) HUBO Ha OOpa30BaHUE W T) TUN y4WiIHIle. Ta3w 4acT OT
BBIIPOCHUKA HE € TIOMBJIHEHA OT JIellaTa, 3a Jia ce u3dernat rpemku. [lombiaBa ce OT Bb3pacTeH:
YUUTEN, TUPEKTOP, POTUTEN WU U3CIET0BATEN, B 3aBUCUMOCT OT OOCTOATEJICTBATa BbB BCEKU
ciyyai.

Yact b BriIr0YBa TpH BHIIPOCA OTHOCHO YUMJIMIIHOTO MPECTaBsIHE HA YYACTHULIUTE: a) OIlEHKa
Ha aKaJIeMUYHOTO MpEJCTaBsHE, 0) MPOOIEM C yUEHETO WM WHBAIUAHOCT U B) BUJ ITPOOIIEM C
YYEHETO WJIM MHBATHIHOCT. T031 pa3/iesn € MOMbJIHEH CaMO OT YUUTENH. TpsiOBa 1a CioMeHeM,
Ye OICHKAaTa Ha aKaJIeMUYHHUTE MOCTIDKECHUSI TYK HE CJIe/IBa Ta3u Ha TPBIKOTO MUHUCTEPCTBO
Ha 00pa30BaHMETO, THI KAaTO HE € €IHAKBA 32 BCEKH KJIaC HA OCHOBHOTO yuruniie (B 1-Ba u 2-
pa roJluHa HsMa OIlEHKa, B 3-Ta U 4-Ta TOJIMHA UMa € OTJIM4YeH A, a pe3 5-ta u 6-Ta rouHa
nma otiimaeH 10). Taka ge cpaBHEHHETO HE MOXKe Ja ObJIe HalpaBeHO. 3aTOBa Ch3TATOXME 3-
CTETeHHa cKana (M0 CPeTHO-CPEAHO-HAI CPEIHO) 3a JIeCHA MoceBalia 0opadboTka.

N nakpas, yact C BKIIOYBA BBIPOCH OTHOCHO €MOLIMOHAIHATa WHTEIUTEHTHOCT Ha
yuacTHUIUTE. ToBa € BHIIPOCHUKEBT, ch3aaaeH oT J. W. Lloyd (2012) B HeitHaTa nucepranus,
o3arjiaBeHa ,,Pa3BUTHETO Ha MSpKa 33 €MOIMOHAJIHA WHTEIUTE€HTHOCT MpH Jiela B Mpe-
OHOIIECKa Bb3pacT . Tol € ch3AaZieH CIEeHHATIHO 3a Jela B MPEI-FOHOIIECKA BB3PacT U €
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U3MOM3BaH M 3a Jpyrd uscienBaHus. Ts B3e ChIIECTBYBAILMS BBIPOCHUK - TECT Ha
VYuusepcurera CynHOBPH 32 €MOILMOHAIHA MHTEIMTEHTHOCT U T'O aJalTHpa 3a Jiela, KaTo B
KpaifHa cMeTKa € ch3/1aBa TecT 3a eMOLIMOHAIHA MHTEIMTeHTHOCT Ha yHUBepcuTeTa CynHOBpH
— pannu roaunu (SUEIT-EY), koiito m3non3Baxme Tyk. To3u pas3zen € MONbJIHEH caMO OT
CTYJECHTHUTE.

IIpoueaypa u yyacTHUIH

N3cnenBaHeTo € NpoBEIEHO B IPBLKH AbPKaBHU HAYaJIHU YYWINIIA U B YaCTHH LIEHTPOBE 32
TBOpYECKM JEeMHOCTM 3a Jena. YUuiaumara, KOUTO H30paxme, OsXa OCHOBHO
00111000pa30BaTEIHH, HO CHILO U HIKOU CHEelMaNHU yumiuia. [IepBo 0s1xa naeHTudunpau
nena ¢ oOy4uTeNHU 3aTPYAHEHUSI U MO-KbCHO OpaTsTa M CECTPUTE Ha TE3U Jiela MOIbIHUXA
BBIPOCHUKA. BbrpocHummTe 6s1xa pa3npocTpaHeHn Ha XapTHEH HOCUTEI.

W3Bankara ce cbcton oT 249 yuenunu, 128 OT KOUTO ca YYEHHLU CbC CHELHMATHU
o0pa3oBaTeTHU MOTPEOHOCTH, a OCTAaHAUTE ca OpaTs M CeCTpH (C THIMUYHO PA3BUTHUE) HA TE3U
neua. [IbpBo 6s1xa uaeHTHUIUpPaHN Jena ¢ OOyYUTEIHH 3aTPyJHEHUs, KOUTO UMaT Opats U
CEeCTpH, a MO-KbCHO TEXHUTE OpaTs U CECTPH ChIIO MOIbIHUXA BHIIPOCHHKA.

I11. AHAJIN3 HA JAHHUTE

demorpagpus

YcTaHoBUXMe, Y€ U3BaJIKaTa € paBHOMEPHO PAa3Npe/esieHa BbB Bb3pAaCTOBUS 1MaIla30H, KOUTO
HU HUHTEpECyBa, KAaKTO U PABHOMEPHO paslpe/ielieHa [0 OTHOUIEHHE Ha Iojla C JIEKO
npeoOiagaBane Ha MommueTa (57,8%) Ham momuera (42,2%). CreneHTa Ha 0Opa3oBaHUE,
KOSITO CBILIO € Bake€H (aKTOp 3a MpPEICTABUTEIHOCTTA HAa W3BaJKaTa, € paslpelelieHa BbB
BCHYKHM Bb3pPACTH Ha OCHOBHOTO yuwiuiie. M Hakpas, MOYTH MOJOBHHATA OT YYEHUIUTE
nocenaBaT TUMUYHO ocHOBHO yumnuiie (51,8%), mokato 35,3% ot TsaX moceriaBaT THITUYHO
OCHOBHO YYMJIMIIIE C ITapajiesIHa NoAKpena, a 12,9% noceniaBaT crienuaiHo yYWINILIE.
AKa/leMHYHO Npe/JACTaBsIHE

Y4eObHOTO TIpeACTaBsiHE HAa YYCHHUIUTE € cpeano 3a 41,4% oT yueHunure, moja CpeaHOTO 3a
30,1% ot Tax u Hax cpeaHoto 3a 28,5%. [lo oTHOIIEHWE HA HAJTMYMETO WJIM JIMIICATa Ha
crierMagHu 00pa30oBaTeIHU MOTPEOHOCTH, OeIlie yCTaHOBEHO, Ye 52% OT yYeHUIIUTE HAauCTHHA
uMart npoOJIeM ¢ YUEHETO WM YBPEXKAAHUS, KOUTO I'M MIPABAT YYEHETO UM MO-TPYIHO MOBEYETO
Jielia Ha TSxHaTa Bb3pacT. [10-KOHKpeTHO, Hal-4ecTO CPEeIIaHusAT IpoliaeM/yBpexaaHe cpej
YYaCTHULUTE € Pa3CTPOHCTBO OT ayTUCTUYHMS clIeKTHp (35,3%), pazcTpoilcTBO ¢ qepuuuT Ha
BHUMAaHMETO U XUIIEPAKTUBHOCT (26,3%), mucnekcus, quckankynus uiam qucrpadus (18,8%) u
cuiapom Ha Acneprep (11,3%). [pyru mnpoOnemu/yBpexaaHus ca IOBEIEHYECKU
3atpyanenus (4,5%), yBpexaane Ha ciyxa (2,3%) u 3putenso yBpexaane (0,8%).

AHaJM3 HA pe3yJITaTa 3a eMOLHOHAJIHA HHTEJIMTeHTHOCT

YcTaHoBUXMe, Y€ KakTO OOIIMAT OpoM y4YeHHUIM, Taka U JBETE MOAKATErOpUU MOOTAETHO
(Y4eHMIIM ChC CIIEIUAIHU 00pa30BaTeIHH MOTPEOHOCTH U YYEHHIIM C TUIIMYHO PAa3BUTHE), UMa
o011 pe3yiaTar A0CTa MoJ MakCUManHus (KoiTo e 8): obmr 5,37, cnenuaiaHu oOpa3oBaTeHU
notrpeOHocTH : 5.31, THNMYeH pbeT: 5.63. Bukname, ye pa3nuKkuTe ca MaJIKi, KaTO YYCHULIUTE
C HOpMAJIEH pacTeX MOKa3BaT MaJIKO MO-BHCOK 001 pe3ynraT. Obaye, pasriekaaiku BCEKU
pa3zes oT BBIIPOCHHUKA IOOTAEIHO, BI)K/IaM€E, Y€ YUEHUIIUTE C TUITMYEH PacTeX ca OCTUTHAIIN
o-BUCOK pe3ynrar B Yact | u manko B HacT 3, HO ca HOCTUTHAIN MAJIKO IMO-HUCHK PE3yJTaT
B Yacr 2. Taka ue pa3nukara e HarnpaBeHa Haii-Bede B Yact 1. ChlIl0 Taka € HHTEPECHO Jia ce
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CPaBHST pe3yJNTaTUTe, IOCTUTHATH OT YYEHUIUTE CbhC CHEHHaTHU O00pa3oBaTeIHU
MOTPEOHOCTH MOOT/IEITHO 32 BCEKH MPOOJIeM C YUeHEeTO/yBpexaane. Bikame, ye Hall-BHCOK
pe3yaTar ca MOCTUTHAIHM YYSHULUTE ¢ Ae(PUIUT HAa BHUMAHUETO M XUnepakTuBHOCT (5,40), a
Hal-HUCHK — YYEHUIIUTE C MOBEACHUYECKU 3arpynHeHus (5,16). Paznmukure, obade, ca Manku
MEXy MMOJKATETOPUHTE.

AHAJIM3 HA aKaJleMUYHHSA ycrex

Pesynrarure 3a akaJeMUYHHUTE MOCTHXKEHUS HA YYEHUIUTE, y4acTBAJIM B W3CIEABAHETO, ca
SICHU, KaTO YYEHHUIUTE C YBpEeXIaHe/00yuuTeIH! 3aTPYAHECHUS IOMUHUPAT B pe3yJiTaTa ,,110]1
cpenHoTo (68 or 75 ydenwuim). [IpeBb3X0ACTBOTO HA HOPMAIHO PA3BHBAIIMTE CE€ YUCHHIIH,
KOUTO MMarT ,,HaJl CPEAHOTO " MPEACTaBsIHE, ChLIO € sACHO (66 oT 71 yuyenuuu). B ouenkara
»CpeneH”’ ,00a4e, BIKAaMe, 4e YUCHUIIUTE M OT JBETE KATETOPHUHU Ca MOYTH IO PaBHO, C JIEK
MpeBeC Ha TUIMMYHO pa3BUBalUTe ce yueHUUU (59) HaA YYEHUIUTE CHC CHEIUATHHU
obpazoBarenau norpedbHOCTH (43). ChIIO Taka € WHTEPECHO Jla Ce CPaBHH aKaJICMHYHOTO
MpeJICTaBsHe, IMOCTUTHATO OT YYEHHUIIUTE CBhC CIEHUATHH OOpa3oBaTeIHH MOTPEOHOCTH
MOOT/ENIHO 32 BCEKH MpoOJeM C ydeHeTo/yBpekaaHe. Bumkname, de mo-ronsmara 4yacT OT
YUEHUIUTE C AUCIEKCUs, AUCKaNKynust uinu nucrpadus (78,6%) ca mox cpeqHOTO HUBO, KAKTO
U TMO-TOJIIMATa 4YacT OT YYEHHUIUTE C Pa3CTPOIMCTBO OT ayTUCTUYHHS CHEeKThp (63,8%). Ilo-
rojsimata yact ot yuenunute ¢ ADHD (54,5%), noBenenuecku 3aTpyanenus (72%) v CMHIpOM
Ha Di George (100%) ca cbc cpeanu pesynraru. M Hakpas, rerara ¢ yMCTBEHA U30CTaHAIOCT
ca yueHuIHu ¢ noj cpeaHo (42,9%) u cpenno (42,9%) Huso.

NHayKTHBEH CTATHCTHYECKH aHAJIU3

Ot pe3yaTaTuTe, MOJIYYeHH OT UHIYKTUBHHS CTATUCTUYECKU aHAIHN3 (aHAJU3 32 CbOTBETCTBHE),
HUE OTKPUXME, Y€ UMa CTAaTUCTUUYECKU 3HaYMMa Bpbh3Ka MEXKIY aKaJeMHUYHOTO MPEJICTaBsIHE U
npoOieMuTe CBbp3aHu ¢ ydeHero. [lo-cnenuanto, ydeHHIIUTE ¢ OOYyYUTEIHU 3aTPyTHEHUS
MMaT MO-JIOIIN aKaJIEeMUYHH TOCTHKEHUS OT T€3U, KOUTO HIAMAT MpooIieM (Hamp. Mo CPETHOTO
HUBO € aKaJeMHYHOTO mpeactaBsHe Ha 88,0% OT y4eHHIIMTE, KOUTO MMAT OOYy4YHTENeH
po0GJIeEM WIIH YBPEXKIAHE).

CpI110 Taka ©Ma CTaTUCTUYECKU 3HAYMMa BPb3Ka MEXKY aKaJIeMHUYHUTE TIOCTHXKEHUSI U TI0J1A.
[To-cnermanHo, MOMYETaTa UMAT TO-JIONIN AKaJEMUYHH TMOCTHIXKEHUs OT MOMHUYeTaTa (Harp.
72,0% OT y4eHUIIUTEe, KOUTO UMAT aKaJeMUYHH IMOCTUKEHUS IO CPETHUTE, CA MOMYETA).
OcBeH TOBa CHIIECTBYBA CTATUCTUYECKU 3HAYMMa BPb3Ka MEXKAYy OOYUUTEITHUTE YBPEKIAHUS
u nona. [lo-cmennanHo, MoMYeTara ca MO-CKJIOHHU J1a UMaT OOYYMTETHUTE YBpEXKIaHUS,
OTKOJIKOTO MOMUYeTaTa. (Hamp. 76,6% OT yUeHUIIUTE, KOUTO UMAT 3aTPyTHEHUS B 00YUCHHETO,
ca MOMYETa).

VYcraHoBUXME CBITO, Y€ UMaA CTATUCTUYECKH 3HAYMMa BPh3Ka MEXIY HUBOTO Ha 00pa3oBaHUE
1 akageMuyHuTe noctmxeHus. [lo-crenuanto, yaeHUIUTE, KOUTO Ca 3aBBPIIUIN roauHa 1 u
roJIvHa 6 OT OCHOBHOTO YYHJIMIIE, U3TJICK 1A MMAT MAJIKO MO-HUCKH aKaJIeMUYHH ITOCTHKECHUS
OT YYEHUIIUTe OT OCTaHAJIUTE TOAWHU (HAmp. TOA CPETHOTO HHUBO € aKaJIeMHYHOTO
npeactassine Ha 41,7% OT yuyeHUIIUTE, KOUTO Ca 3aBBPIIUIIN FTOJAUHA | OT OCHOBHOTO YUMJIUIIIE,
1 40,0% oT cTyaeHTuTe, 3aBbPIIMIM roAuHa 6).

Cpio Taka, MaJko MO-700pPO € aKaJeMHYHOTO MpEICTaBsHE Ha YYEHHUIUTE, KOUTO ca
3aBBPIIAIN TOJMHA 2 U TOJIMHA 5 HA OCHOBHOTO yUYWJIHINE (HAIIpUMeEp HaJ CPETHOTO HHUBO €
akaJieMUuHoTo npeacraBsHe Ha 40,6% OT ydyeHMIIMTE, KOMTO ca 3aBbpIIMJIM TFOANHA 2 Ha
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OCHOBHOTO yumiine, 1 40,6% OT ydeHHIIUTE, KOUTO €A 3aBbPLIMIIM FOJIMHA 5 HA OCHOBHOTO
YUUITULIE ).

VYcTaHOBEHA € M CTAaTUCTUYECKU 3HAaYMMa Bpb3Ka MEXAY THIA YUYMJIMIIE, KOETO IOCelaBaT
YYCHHIIUTE, U 3aTPyTHEHHUATA B 00y4EHUETO, KaKTO ce oyakBaie. [lo-crnenuantno, yyeHUIIUTE,
KOUTO TIOCEIIaBaT CIELUUAIHU YYHIWIIA, UMAT OOYUYMTENTHH 3aTpyJHEHHsS (HAmp. BCHYKU
YYEHHUILIU, KOUTO MOcenaBaT ClieluaiHo yUYUInIle, UMaT OOyYUTEIHH 3aTPyIHEHU).
CrpliecTByBa M CTATUCTUYECKHU 3HAUMMa Bph3Ka MEX/1y BUJIa Ha YYHIIMIIETO, KOETO Iocen[aBaT
YUEHHULIUTE, U aKaJeMHYHOTO mpencTtaBsiHe. [lo-crenuanHo, ydeHHIUTE, KOUTO IOCeIlaBatr
CHEIHATHO YYMINIIE, U3TJIeXK/1a UMaT IO-HUCKH pe3yaTatu (Hamp. 65,6% OoT yueHUuIuTe, KOUTO
IIOCEIaBaT CHELMAIHO YUUIUIIE, UMAT 0]l CPETHOTO aKaJeMHUUHO npezacTaBsHe. OCBEH ToBa
HUKOH OT TSX HMa HaJl CPEHOTO aKaJJEMUYHO MPEACTABSIHE).

Hue cpiio taka oTkpuxme, 4ye uMa CTaTUCTHMUECKU 3HAYMMa BPb3Ka MEXKY 3aTpyJHEHUTA B
YUYEHETO M pe3ysiTaTa OT €MOLIMOHAJHAaTa UHTENUreHTHOCT. [lo-cnenuanHo, ydyeHuUIuTe C
OOYyUMTENHU 3aTPyJHEHUS MMAaT CTATUCTHUYECKH 3HAYUMO [O-HUCKAa EMOI[MOHAIIHA
WHTEJUTEHTHOCT OT yYEHUIUTE 0e3 00yUUTETHH 3aTPyIHEHUSI.

YcTaHOBHXME CBIIO, Y€ MMa CTATUCTUYECKH 3HAUMMa BPb3Ka MEXKAY MOja U pe3yirara 3a
€MOLIMOHAIHA UHTEJIUTEHTHOCT. [10-KOHKpPETHO, U3rexk1a, Y€ MOMUYETaTa UMAT MO0-BUCOKHU
pe3yaratu or Momyerara (Hamp. 62,5% or yueHunute c pesyarar mexnay 4,56 u 5,16 ca
MomyeTa, okato 63,1% ot yueHurute ¢ pesyarat mexay 5,70 u 6,62 ca MoMuyeTa).
CrpuiecTByBa M CTaTUCTUYECKU 3HAUMMa Bpbh3Ka MEXJly HUBOTO Ha 0Opa3oBaHME U pe3yJTaTa
OT EMOLMOHAJIHATa UHTEJIUT€HTHOCT. M HaKkpasi, OTKpUXMe, 4ye HAMa CTaTUCTUYECKHU 3HaYMMa
BPB3Ka MEX/1y HUBOTO Ha 00pa30BaHUE U OOYUUTEITHUTE YBPESIKIAHNUS.

CONCLUSION

Ilenta Ha aucepranusaTa € Ja MPOYy4YM BBIPOCA 33 €MOLMOHAIHATa WHTEIUT€HTHOCT WU
aKaJIEMUYHUTE TIOCTIDKEHHSI B HAUAITHOTO 00pa3oBaHMe CpeJl OpaTsi M CECTPH C TUITHYEH PaCTEkK
U TEe3U ChC CIenuamHu oOpa3zoBarenHu mnoTpedbHoctu. CrenuamHute o0pa3oBaTEITHU
MOTPeOHOCTH ¥ EMOIIMOHAIHATA MHTEJIMTEHTHOCT Ca JIBa BBIIPOCa, KOUTO Ca HIMPOKO MPOYUYCHH.
[ToBeueTo OT MpOyuYBaHUSATA Ca CHIVIACHH, Y€ B CPAaBHEHUE C TUITUYHUTE M3BAJKH, TE3U CHC
CIeLMaNHN 00pa30BaTeJIHW MOTPEOHOCTH OTYMTAT IIO-HUCKM HUBAa HA EMOLMOHAIHA
MHTEIUTeHTHOCT. JluTepaTypara € npeiuMHO 3a €MOLIMOHAIHM 3aTPyIHEHMs IpU Jiela Cbe
cnenuanHu obpazoBarenHu noTpedHoctu (Elias, 2004; Garbenis et al., 2020), Texuute
TPYIHOCTH B crieninuyHu 00JIacTi Ha yMeHHs 3a emoninoHanHa natenurentHoct (Elias, 2004;
Boily et al., 2017), TsaxHoTO ympaBieHue Ha crpeca u agantuBHocTTa (Reiff et al., 2001),
TEXHUTE eMOIMOHAIHA U cormainHu crocoonoctu (Franco et al., 2011) u BB3melicTBHETO Ha
MpHOOIIABAIUTE CPEIU BbPXY TAXHATA eMolIMOHaNHa HHTenurenTHoct (Garbenis et al., 2020).
OTkpuxMe camMO JB€ TPOYYBaHUS, KOWTO C€ ONUTBAT Jla M3CIEABAT EMOIMOHAJIHATA
WHTEITUTEHTHOCT M aKaJIeMUYHHUTE MTOCTH)KEHUS TIPU YUCHHIIN ChC CIEIIMATHA 00pa30BaTEITHA
notpedHocTH (Hen & Goroshit, 2014; Zysberg & Kasler, 2017), HO TeXHUTE KOHTPOJIHU IPYyNU
ca Chby4eHMIIM Ha YYEHUIM B NpHoOmaBama cpena. Hamero mpoyuBaHe H3MOJ3Ba KaTo
KOHTPOJIHA I'pyTia TEXHUTE OpaTs U CeCTpH, OpaJu MpUUIMHATA, CIIOMEHATa IM0-Tope.

Pesynratute OoT HameTo M3CleABaHE, MOJTYUYEHH OT OMHMCATEeNHAaTa CTaTHCTUKA, IT0Ka3axa, 4e
pa3MKUTE B PE3YNTATUTE 32 €MOIMOHATHA WHTEIMIEHTHOCT Ca MAaJIKd, KaTo YYEHUIIUTE C
TUTIMYEH PACTEeK MOKa3BaT MAJKO IO-BHCOK OOII pe3ysTaT OT TEXHHUTE OpaTs M CECTPU ChC
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CIECNMANHA 00pa3oBaTelHH TOTpeOHOCTH. HamcTtmHa, pesynraTuTe OT H3CIEABAaHETO,
MOJTyYeHHU OT MHAYKTHBHATA CTATHCTHKA, MIOKA3BaT, Y€ MMa CTATUCTHYECKU 3HAUYMMa BPb3Ka
MEXy OOyYUTETHUTE YBPEKIAHNUS U pe3ysTaTa OT EMOLMOHAIHATA MHTEIUTeHTHOCT. U Taka,
pe3yaTatuTe OT W3CIEABAHETO IMOTBBPXKIABAT IMOJXMIIOTE3aTa, Y€ UMa pa3uKH B
€MOIIMOHAIHATA MHTEIUIEHTHOCT MEXAY OpaTs M CeCTPU C TUIHUYEH PACTeX U TE3U ChC
CICIMAITHU 00pa30BaTEIHU MOTPEOHOCTH, BBIIPEKH Y€ UMa MaJIKa pa3jikKa MEKIY TAX. MoxeM
CBIIO Taka Jla KaXeM, Y€ TUIBT YBPEXKIAAHE MOXKE Ja ObJe NMPOTHOCTHYCH (akTop 3a
€MOIIMOHAIHATA WHTESIUTCHTHOCT HA YUCHUIIM ChC CIICIIUAIHU 00pa30BATEIIHUA MOTPEOHOCTH.
W Hakpasi, pe3ynTaTuTe OT U3CJICABAHETO, OJYYCHH OT MHAYKTHBHATA CTATUCTHKA, TIOKA3axa,
Ye MMa M CTaTUCTMYECKH 3HA4YMMa BpPH3Ka MEXKIy HHBOTO Ha OOpa3oBaHHE M pe3yiTaTa 3a
€MOIIMOHAIHA MHTEJIMTCHTHOCT M Hakpas MeXAy Iojla M pe3yiraTa 3a eMOI[MOHAJIHA
MHTEITUTEHTHOCT (KaTO MOMHYETaTa UMaT [0-BUCOKH pe3ylaTaTd 3a EMOIMOHATHA
WHTEIUTEHTHOCT).

Pesynrature oT Halero M3CieBaHEe, MOJYYCHH OT ONMCATEIHATa CTaTUCTHKA, OsXa SICHU -
YUCHHIIUTE, KOUTO UMAT YBPEXKJaHE/3aTPyIHEHHs B YUCHETO, IOMUHUPAT B pe3yJirTaTa ,,lo.
cpenHoTo . [IpeBb3XOJCTBOTO HA TUIUYHO PAa3BUBAIIUTE CE YYCHHIIM, KOUTO UMAT ,Hal
CPEIHOTO MpeICTaBsIHe, ChIo Oetie sicHo. [Ipu onenkara ,,cpefen” , obaue, yCTaHOBHXME, 4e
YUYCHHIIUTE OT IBETE KATETOPUH ca MIOYTH SIHAKBH, C JIEK IPEBEC Ha THIIMYHO Pa3BUBAIIINUTE CE
HaJl YYCHUIIUTE CbC CIHEUUaTHu oOpazoBareiaHu noTpedHoctu. ChI0 Taka CpaBHUXME
aKaJIEeMUYHUS YCIIEX Ha YUYEHHIINTE ChC CIEIUAIHN 00pa30BaTEHU MOTPEOHOCTH MOOTACITHO
3a BCEKHM yueOeH mpoOieM/yBpexkaaHe. Y CTaHOBHXME, Y€ MO-TOJIsIMaTa 4acT OT YUEHHIIUTE C
JMCTICKCHSI, TUCKAIIKYIINS WA JUCTpadus U ¢ pa3cTpOHCTBO OT ayTUCTHYHUS CHEKTHP Ca MO/
cpennoTo HUBO. [lo-ronsimara vyact ot yuenunure ¢ ADHD, noBeneHdyecku 3aTpyqHEHUS U
cupom Ha Di George ca cbc cpeiHo HUBO. U Hakpas, HUe OTKpUXMe, Y€ JieliaTa ¢ yMCTBEHa
M30CTAaHAIOCT Ca YYEHHIH IO/l CPEJHO WM cpenHOo HUBO. OT Te3W KOHCTATaIllMM MOXEM Ja
Ka)XeM, Ye MOJXMIIOTe3aTa, Ye MMa Pa3IfuKi B aKaJIEMUYHUTE TIOCTIDKEHUS MEXy Oparsara u
CeCTpUTE C TUIHMYEH pPACTEX M TE3H CBhC CHEIHATHH O0pa3oBaTEIHH IOTPEOHOCTH, €
MOTBBPJICHA, JTOKATO BUABT Ha YBPEKIAHETO CHIO MOXKE JIa UTpae BayKHA POJIS B Ta3W BPB3KA.
Cpmo Taka, pe3yiTaTUTe OT H3CIEABAHUATA, IOJNYYCHH OT HHIYKTHBHATa CTAaTHCTHKA,
MOKa3BaT, Y€ MMa CTAaTHCTUYECKH 3HAaUMMa BPB3Ka MEXKIY aKaJEMHUYHUTE MOCTHIKCHUS U
3arpyaHeHusTa B o0yuenuero. [lo-cnennanHo, yueHuuTe ¢ 0Oy4YUTETHH 3aTPyIHEHHUS UMaT
MO-JIOIIM aKaJEMHYHH PE3yNTaTh OT Te3W, KOMTO HAMAT mpobiem. Te3m OTKpuTHsA ca B
cboTBeTCTBHUE C Te3H B nutepaTtypara (Truesdell & Abramson, 1992; Banerji & Dailey, 1995;
Sawyer et al., 1996; Tabassam & Grainger, 2002; Kakouros & Maniadaki, 2003; Heiman &
Karen, 2003; Schuchardt et al. ., 2008; Ctwuiin, 2008; Drosinou Korea & Sklivagou, 2016).

U Hakpasi, pe3ynTaTuTe OT U3CIIEABAHETO, IOJTYICHN OT MHIIYKTHBHATA CTATHCTHKA, TIOKa3axa,
9Ye UMa U CTATUCTHUYECKH 3HAYMMa BPB3Ka MEXIY aKaJeMHYHUTE MOCTIKEHUS U Tojia (KaTo
MOMYeTaTa UMart MO-JIONIH aKaJIeMHYHH TIOCTIKEHHSI OT MOMHUYETaTa), MEKIY O0yIUTEITHUTE
YBpeXIaHUs U mojia (KaTo MOMYeTaTa ca TMO-CKJIOHHH J]a UMaT OOYYUTEITHU YBPEKIaHUS OT
MOMHYETA), MEX/y HUBOTO HAa 00pa30BaHUE U aKaJIEMHUYHHUTE TIOCTHKECHUS (KaTO YUCHHUIIUTE,
KOMTO ca 3aBbpHIIM 1. M 6. TOJMHA HAa OCHOBHOTO YYHJIHILIE, MMAT MAJKO TO-HHCKH
aKaJIMUYHU TIOCTIKEHHS OT YYCHHUIIUTE OT OCTAHAIIMTE TOJIUHH ), MKy BUIa HA YUHIIUIIETO,
KOETO YYCHHUIMTE IIOCEIIaBaT, ¥ OOyYHTENHU YBPEXKIaHUS (C BCHYKH YYCHUIIH, KOUTO
MOCEIIaBAT CIEIUAIHO YUMIIHIIE ¢ OOYYHTETHN 3aTPYIHEHHs), MEX/Iy BHJIA HA YUIIUIIETO,
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KOETO TIOCenlaBaT Yy4YeHUIUTE, M aKaJeMHYHOTO TMpEeACTaBsiHE (KaTO YYEHHIIH, KOHUTO
MOCENIaBaT CHEUUATHO YUYUIIUIIE, UMAT aKaJEeMUYHO MPEJICTABSIHE IMOJ CPEIHOTO), MEXKIY
HUBOTO Ha 00pa30BaHME U PE3yNITaTa 3a EMOIMOHAIHA HHTEJIMTCHTHOCT M HAaKpast MEXIY 1oJIa
Y pe3yliTara 3a €eMOLMOHATHA UHTEJIMTEHTHOCT (KaTO MOMUYETaTa UMaT MO-BUCOKHU PE3yJITaTH
3a €eMOLIMOHATHA UHTEJIUTEHTHOCT).

Bb3 ocHOBa Ha ¢akTa, ye HsIMa HaJMYHU JaHHU, KOUTO J1a CPABHABAT YUEHUIU ChC CICIIMATHU
o0Opa3oBaTeHU MOTPEOHOCTH C TEXHUTE TUIMYHO Pa3BUTU OpaTs M CecTpH, HaACTosALIaTa
JUcepTaIus MpeI0CcTaBs MOJIE3HH JOKa3aTeJICTBa 3a Ta3u Bpb3Ka. M3BoauTe obaye HE Morar Jia
ObaaT 00001IeHH, Thil KaTO M3BaJKaTa € OrpaHHuYeHa. 3aToBa MpeajaramMe Ja pasliupuM
W3CIIEJIBAHETO C JPYTH MPOOH, 3a Ja MOXKEM Jla CPABHUM KOHCTATAI[MUTE U J]a HAMPABUM I10-
HagCXKIHHU 3aKJIF0OUYCHUA.

HAYYHH ITPUHOCH

1. [IbpBUAT MPUHOC Ce OTHAcsA 10 KOHCTaTalUATa, Y€ MMa CTaTUCTMYECKU 3HAYMMa Bpb3Ka
MEXJy 3aTpyAHEHUSATAa B YUYEHETO M OLEHKaTa 3a €MOLMOHAJIHAa HHTeaureHTHoct. Ilo-
CHELUAIHO OTKPUXME, Y€ YUYCHMLUTE C OOYUMUTEIHU 3aTPyJHEHHUS HMMaT CTaTUCTUYECKU
3HaYMMO TO-HMCKAa €MOLIMOHAJIHA WHTEJIUICHTHOCT OT YYeHuIuTe O0e3 oOyduTenHu
3arpynHeHus. ToBa € B ChOTBETCTBHE C MPOYYBAHUATA, KOUTO MOTBBP)KIABAT, Y€ B CPABHEHHE
C TUMHYHUTE TIPOOH, TE€3U ChC CHEIUATHH 00pa30BaTEIIHU MOTPEOHOCTH CHOOIABAT 3a IMO0-
HUCKHU HHMBa Ha EMOLIMOHAJHA MHTEIUTEHTHOCT. B HacTosmus ciryyail u3mons3BaneTo Ha Opats
M CECTPH C TUITUYHO Pa3BUTHE KAaTO KOHTPOJHA TPpyIa MPUAaBa JOIBIHUTEHA TOCTOBEPHOCT
Ha 3aKJI0YeHusATa. ToBa € KOHCTAaTalus OT 0COOEHO 3HaueHHE 3a MPEenoAaBaTeIuTe, Thil KaTo
€ MO-HaTaThlIHA CThIKA B pa30upaHeTo Ha OOyYyeHHETO M COLMAIHUS ONUT Ha Jela CbC
CIeLMaIHN 00pa30BaTEeIHHU MOTPEOHOCTH.

2. BTOpuAT NpUHOC c€ OTHACS J0 KOHCTAaTalUATa, Y€ MMa CTAaTUCTMUYECKH 3HAYMMa BpPB3Ka
MeXy aKaJeMHYHOTO MpeJICTaBsHE U 3aTpyAHEHOTO o0yueHue. [lo-crennanHo oTkpuxme, ue
YUEHHUIIUTE C OOYYMTEIHU 3aTPyIHEHHs] MMaT IO-JIONIN aKaJIEeMHYHU PEe3yJTaTH OT TE3U C
TUNIMYHO pa3BUTHE. TOBa CHIIO € B CHOTBETCTBHE C MPOYYBAHHSTA, KOUTO CBBHP3BAT
OOyYHTETHUTE YBPEXKIAHUS C HUCKUTE aKaIeMUYHH TOCTIKEHHS, Thi KaTo MO JePUHHUIINS
Te3U TPYJHOCTH Ca CBBP3aHM C HMCKM aKaJEMUYHU TMOCTHKEHUS M TPYAHOCTU B YYEHETO.
W3cnenoBarenckara npa3HuHa, YaCTUYHO 3aIbJIHEHA B HACTOSAIIOTO U3CIIeABAHE, € CBbp3aHa U
C JIUTICaTa Ha CPAaBHUTENHU JIaHHU 32 aKaJeMUYHUTE TIOCTHXKEHUS Ha OpaTs U CECTPH, KbJETO
eIMHUAT UMa CTIeLUAIHI 00pa30BaTeIHU NOTPEOHOCTH, a IPYTHUSAT He.

3. TpetusaT npuHOC ce oTHAcs 10 edeKTa Ha IeMOorpad)CKUTe XapaKTepUCTUKN BbPXY HaIIUTE
JIB€ KIFOYOBU NPOMEHJIMBU: €MOIIMOHAIHA WHTEIUIEHTHOCT M aKaJeMHudyeH ycrex. Hammre
KOHCTaTallid TI0Ka3BaT, Y€ WMa CTAaTHCTUYECKH 3HAYMMa BpPH3Ka MEXAY aKaJeMHYHHUTE
MOCTM)KEHUST W Tojla (Karo MoMderaTa HWMaT TO-JIOMM aKaJeMUYHH TIOCTHKCHHS OT
MOMHYETaTa), MEX1y OOYYUTEIHUTE YBPEXKIaHUA U ToJ1a (KaTo MOMUeTaTa ca Mo-CKJIOHHU J1a
uMaT OOyYUTEITHH YBPEXIaHHs, OTKOJIKOTO MOMHYETATa), MEXy HUBOTO Ha 00Opa3oBaHUE U
aKaJIeMUYHO Tpe/cTaBsiHe (KaTo yYeHHUIMTe, KOUTO ca 3aBbPLIMIM roauHa 1 u roxuHa 6 ot
OCHOBHOTO YYMJIMIIE, MMAT MaJKO IO-HUCKHM aKaJIeMHYHU pe3ylATaTH OT YYEHHULUTE OT
OCTaHAJUTEe TOAUHM), MEXIY BHIAa Ha YYWIMIIETO, KOETO YYEHHUIUTE IocelaBar, M
OOyYHTETHUTE YBPEKIaHUATA (C BCHUKH YYCHUIIM, KOUTO TOCEIIABAT CIIEIHaTHA YUITUIIE C
OOYYHTEITHH 3aTPYAHEHUS ), KATO BCHYKH YYCHHUIIH, KOUTO TOCEIIABaT CIEIHATHO yUYHIIUIIE,
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uMat oOy4IHUTEITHH 3aTPYAHEHH), MEXTy BHJa Ha YUIIUILETO, KOETO MOCENIaBaT yUYCHUIUTE,
U aKaJeMUYHHUTE IOCTHKEHUS (C YYCHUIM, KOWTO TIOCEIIABAT CIICHUAIHO YYHIIHUIIE C
aKaJIEMUYHU TIOCTIDKEHHS TOJI CPeIHUTE), MEKIY HMBOTO Ha 0Opa3oBaHHE W pe3yiTara 3a
€MOIIMOHAIHA MHTEJIIMTCHTHOCT M Hakpas MeXAy Iojla M pe3yiraTa 3a eMOIMOHAJIHA
MHTETUTEHTHOCT (KaTO MOMHYETaTa UMaT [0-BUCOKH pe3yiTaTd 3a EMOIMOHATHA
UHTEIUreHTHOCT). [locoyeHuTe KOHCTAaTalmMu OONpPUHACAT 3a MO-100poTO pa3dupaHe Ha
JieraTa ChC CIEMaTHu 00pa30BaTeIHN OTPEOHOCTH M BPb3KaTa UM C yUYHJIUIIHATA CPe/a.

4. YeTBBpTUAT NMPHUHOC, KOWTO TpsiOBa aa ce croMeHe, € (akThT, 4e HAlIeTO H3CIIeIBaHE
U3M0JI3Ba cHenu(UUeH H3CIEOBATEICKM HWHCTPYMEHT U CIIEIOBATENHO JOTPUHACS
3HAYUTEIHO 32 HEroBaTa OIeHKa. ToBa € BBIPOCHUKBT, ch3faaaeH oT J. W. Lloyd (2012) B
HeWHara JucepTranus, o3arjiaBCHa ,,Pa3BI/ITI/IeTO Ha MspPKa 3a CMOLMOHAJIHA MHTCIUTCHTHOCT
opu  Jena B Ipef-IoHomIecka Bb3pacT™. Hamero wu3cienBaHe € JOINBIHUTEIHO
M3CIIEIOBATEIICKO TPUIOKEHHE KBbM TO3M MHCTPYMEHT, KOETO B KOMOWHAIMs C BeYe
CBIIECTBYBAILUTE MPHIOKECHUS MOXKeE J1a IOTIPUHECE 3a M0-100pa Ol[eHKa Ha TO3U HHCTPYMEHT
3a U3MEpBaHe Ha eMOLMOHAIHATA UHTEIUTEHTHOCT IIPH JIeTia.
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INTRODUCTION

In the past, intelligence and emotions study were two distinct fields (Szele &
Inantsy-Pap, 2021). For a very long time, researchers have been examining
why intelligence alone can't accurately predict someone's success. So it turned
out that there is another type of intelligence that is not related to intellectual
intelligence and is referred to as "Emotional Intelligence" (Behera, 2016). This
idea made its debut in the literature when the article entitled ‘Emotional
Intelligence’ was published in 1989 (Salovey & Mayer, 1989). In this article
Salovey and Mayer framed the concept and attracted scholarly attention
(Ackley, 2016).

Especially in the case of children, it is a fact that school can be demanding and
can lead to disappointments. However, students with a higher emotional
intelligence are capable of easing their feelings when needed (Meshkat, 2011).
The case is not the same though, for students with special educational needs,
for whom emotional intelligence development is even more crucial (Garbenis
et al., 2020). Most of the studies agree that when compared to typical samples,
those with special educational needs report lower levels of emotional
intelligence (Reiff et al., 2001; Elias, 2004; Franco et al., 2011; Hen &
Goroshit, 2014; Boily et al., 2017; Zysberg & Kasler, 2017; Garbenis et al.,
2020).

The purpose of the present dissertation is to study the issue of emotional
intelligence and academic success in primary education among siblings with
typical growth and those with special educational needs. We chose to compare
siblings with and without special educational needs because, having siblings
as a reference group in research reduces disparities in family structure,
socioeconomic level, and parenting methods between the two groups of
children being compared (Breslau, 1983).



| I. LITERATURE REVIEW

Emotional Intelligence

Early conceptions of social intelligence influenced how emotional intelligence
was finally understood. Emotional intelligence was originally considered a
component of social intelligence by theorists such as Peter Salovey and John
Mayer, implying that the two ideas are connected and, in all likelihood, reflect
aspects of the same concept. (Bar-On, 2006). The paper 'Emotional
Intelligence' by Salovey and Mayer, published in 1989, sparked scientific
interest in emotional intelligence. When someone examines the literature,
discovers that Mayer and Salovey's theory is the concept that has resulted in
the most research being reported (Fernandez-Berrocal & Extremera, 2006).
The authors claimed that there is a type of intelligence that can be tested in a
reliable method that is distinct from cognitive intelligence. They claim that
(Salovey & Mayer, 1989: 189): ‘Emotional intelligence is the ability to
perceive emotions, to access and generate emotions so as to assist thought, to
understand emotions and emotional knowledge, and to reflectively regulate
emotions so as to promote emotional and intellectual growth’.

Their definition has changed throughout time. Mayer and Salovey broadened
their concept to incorporate emotional considerations because their original
definition omitted it (Allen, 2000). Specifically, they argue (Salovey &
Sluyter, 1997: 10): ‘Emotional intelligence involves the ability to perceive
accurately, appraise, and express emotion; the ability to access and/or generate
feelings when they facilitate thought; the ability to understand emotion and
emotional knowledge; and the ability to regulate emotions to promote
emotional and intellectual growth’. Some years later, Mayer, Salovey and
Caruso (2004: 197) defined emotional intelligence as: ‘the capacity to reason
about emotions, and of emotions to enhance thinking. It includes the abilities
to accurately perceive emotions, to access and generate emotions so as to
assist thought, to understand emotions and emotional knowledge, and to
reflectively regulate emotions so as to promote emotional and intellectual
growth’. According to the authors, people's capacity to control their emotions,
and their capacity to comprehend and influence others emotions, is a natural
set of skills. As a result, emotional intelligence predicts an individual's
capacity to learn emotional skills in the same way that the capacity to learn
cognitive content is predicted by an individual's 1Q, and their approach is
termed as the ‘ability-based model'. Even if they believe in developing an
individual's emotional intelligence, they also feel that this progress has a limit,
namely the ability with which they were born (Salovey & Mayer, 1989;
Ackley, 2016).



After Salovey and Mayer’s publication, a famous book was followed by
Daniel Goleman named ‘Emotional Intelligence: Why It Can Matter More
than 1Q’ (Goleman, 1995). Without a doubt, Daniel Goleman's book and his
observations on the influence of these abilities on a variety of facets of our
lives helped to popularize the term emotional intelligence (Fernandez-Berrocal
& Extremera, 2006). He did not create a model based on his own basic study.
He combed over current psychology studies and also information from other
fields including education and business. As a result, he avoided the type of
theory formulation and testing that is typical of traditional scientific study
(Ackley, 2016). The concept of emotional intelligence he proposes is very
general, in relation to Mayer and Salovey’s approach, as it embraces many
areas of personality psychology.

Goleman's approach goes far beyond the traditional definition of emotional
intelligence as the capacity to sense, express and regulate emotion. Goleman
first identified 25 emotional capacities, but he finally whittled his model down
to 18 divided into four groups. (Wolff, 2005; Ackley, 2016): a) self-
awareness; b) self-management; c) social awareness; and d) relationship
management. The model of Mayer and Salovey is narrower and less thorough
than Bar-On's theoretical approach (Fernandez-Berrocal & Extremera, 2006).
Emotional intelligence, according to Reuven Bar-On, is (Allen, 2000: 9):
‘capabilities, competencies, and skills that influence one's ability to succeed in
coping with environmental demands and pressures and directly affect one's
overall psychological well-being’.

A few years later, Bar-On now refers to the term as ‘emotional-social’
intelligence and defines it as (Bar-On, 2006: 14): ‘a cross-section of
interrelated emotional and social competencies, skills and facilitators that
determine how effectively we understand and express ourselves, understand
others and relate with them, and cope with daily demands’. The emphasis on
‘non-cognitive’ components indicates a change from previous notions of
intelligence, which emphasized the importance of cognitive factors. The idea
of this research was to identify the fundamental aspects and aspects of
emotional and social performance that contribute to improved mental health
status (Fernandez-Berrocal & Extremera, 2006).

Bar-On came up with a collection of 15 emotional abilities that, according to
studies, were linked to success in ways that I1Q alone did not reveal. Unlike
Salovey, Mayer, and Caruso, Bar-On views the factors he discovered as
learnable skills. In 2011, his model was updated. The improved model
contains 16 talents divided into five compounds, which, like the other two
models, have some overlap.



The following are the five broad composites in Bar-On's model along with
their descriptions (Ackley, 2016): a) self-perception; b) self-expression; c)
interpersonal relationships; d) decision making; and e) stress management.
The research interest in the subject of emotional intelligence is also reflected
in the many attempts that have been made to measure it. These efforts have led
to the creation of many tools, such as Emotional Competence Inventory (ECI)
(Boyiatzis et al., 2000), Bar-On Emotional Quotient Inventory (EQ-i) (Bar-
On, 1997), Self-report emotional intelligence test (SREIT) (Schutte et al.,
1998), Multi-factor Emotional Intelligence Scale (MEIS) (Mayer et al., 1999)
and Mayer-Salovey-Caruso Emotional Intelligence Test (MSCEIT) (Mayer et
al., 2000).

Emotional Intelligence in Children

Emotional intelligence, according to Mayer and Salovey, can be taught. So,
parents can assist their children with recognizing and labeling emotions,
respecting their feelings, and beginning to connect them to real-life
circumstances. Emotional intelligence can also be gained from interactions
between teachers and students and also in general education settings. Students,
for example, frequently debate about feelings and emotions of characters
during different situations, and how these characters overcame these issues
(Salovey & Sluyter, 1997).

Gardner’s Theory of Multiple Intelligence suggests that the assessment of
intelligence should be recognized as a component of the teaching / learning
activities, so children’s abilities are assessed as they learn their typical
curriculum (Almeida et al., 2010). Similarly, Goleman (1995) argued that
one's family plays a vital role in developing emotional intelligence. Infants
and young children frequently imitate other children's crying or attempt to
console one another. Infants learn to trust others when they react to their calls,
for example when they are hungry or feel discomfort about something. Later
in their lives, children learn how to feel about themselves and other people
from their parents. Goleman claims that the emotional intelligence of a child is
influenced by their parents' parenting style, disciplining, and marital
relationships. Goleman also discussed how the limbic system and the
amygdala play important roles in emotional reactions. In this sense, Goleman's
assessment of emotional intelligence was influenced by inherent
characteristics.



According to Mayer and Salovey (1997), children begin to recognize and
discriminate between emotions in themselves and others as early as infancy.
An individual's ability to monitor inner feelings improves as they grow older.
When a child has learnt to detect feelings, he/she then could learn to classify
them and understand connections and distinctions between them. Parents act
as role models and provide insights that help the child succeed. They are
involved in every stage of a child's development and are necessary for the
development of emotional intelligence. Emotional intelligence originates,
according to Mayer and Salovey (1997: 19), ‘in the home with good parent -
child interaction’. Emotional intelligence can also be improved via
interactions between students and teachers, but also via the curriculum design.
Academic performance and academic success

The term performance in its original sense refers to a social phenomenon,
which refers to a coordinated effort and its result, which is related to the
intention of each individual to be accepted by his personal environment
(Konstantinou, 2007). From the pedagogical point of view, performance refers
to the conditions of the teaching process and the student's efforts to cope with
them. The student's condition, which results from the above actions, is his
performance (Georgogiannis, 2008).

It makes sense, then, that some student's performance potential varies
according to their circumstances. Children are anything but the same, having
different abilities and different backgrounds for their improvement. In fact,
their school performance is the one that on the one hand will determine their
degree of success in the learning objectives as defined each time by the
competent bodies and on the other hand is the one that will be the cause of
mobilization mechanisms and shaping roles, attitudes and behaviors in
individual and collective level in the school space and beyond (Papageorgiou,
2016).

Performance appraisal has always been a key feature of educational
institutions (schools or similar institutions), while apprenticeship performance
appraisal processes are already identified from the very beginning of the
school's appearance. Although today, approaches to the issue of academic
performance have changed, as they now include a pedagogical aspect,
however, the problem of academic performance and assessment is still one of
the most intractable problems of the modern school (Konstantinidis, 1997).
We can say that academic performance (or school performance) is the total
effort of the student to adapt within the school and his / her performance in the
lessons (Tzani, 2010). We can also say that academic performance refers to
the student's development, in terms of learning goals, that is expected to be
achieved. Also, the above concept concerns not only the control of the
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student's personal course but also the learning level, which the student has
managed to reach and is based on specific conditions, which concern all
students (Rekalidou, 2011). According to critical analyzes in the field of social
sciences and pedagogy, there is a convergence of views that the school has
been perfectly adapted to the logic of performance, taking the ‘value’ of each
student based on his performance in lessons, giving special importance to
language and mathematics, while performance related to social action,
interpersonal relationships and communication are systematically ignored by
the existing school (Dimou, 2008).

However, there are some more difficult outcomes to measure, such as student
satisfaction and feeling comfortable in the learning environment (Kuh et al.,
2006). An interesting approach that includes many factors of academic
performance is that of Kuh et al. (2006: 7), who defines academic success as:
‘academic achievement, engagement in educationally purposeful activities,
satisfaction, acquisition of desired knowledge, skills and competencies,
persistence, attainment of educational objectives, and postcollege
performance’.

According to York et al. (2015), academic success is a term that includes a
broad range of academic outcomes, such as degree attainment and moral
development. Some traditional outcomes of students success are test scores,
grades and completion rates. In other words, school performance is directly
related to the level at which students have achieved the goals of the various
subjects (Theodosiadou, 2013). Respectively, the terms ‘academic success’
and ‘academic failure’ refer to the adequate or insufficient fulfillment or not
by the student of the didactic or learning objectives of the specific grade
(Giavrimis, 2010). School success is generally considered to be the lack of
problems and the achievement of high standard performance. On the contrary,
failure is associated with difficulties and inability to achieve the desired goals,
while in many cases it is associated with other problems (behavior, etc.)
(Giavrimis & Papanis, 2008).

Academic failure (or school failure) is a multi-factorial phenomenon with
social and political implications that has been particularly studied in recent
years by the international educational and scientific community, as it is
simultaneously linked to psychological, cognitive and sociological factors,
institutions (school, work, family, law) and to social and communication
behaviors (Kalavasis et al., 2002). It can be defined as any state of inability of
a child to respond satisfactorily to the demands of the school, whether it is
expressed in a very low performance in lessons or in behavioral problems that
exclude him from attending or above. Usually the child's difficulties work
cumulatively over time and eventually lead to dropping out of school. School
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failure is a complex problem both in terms of its causal parameters and its
multiple effects. The above two dimensions of the problem are in addition to a
cyclical interaction between them, which often leads to the chronic
establishment of a vicious circle, where family dysfunction, school and social
rejection and feelings of self-deprecation reinforce each other, with often
catastrophic consequences mainly for the student (Abatzoglou, 2001).

The relationship between Emotional Intelligence and Academic Success

In the field of education, Emotional Intelligence is a major topic. Individuals
with ordinary intellect lead successful lives, but those with high intelligence
struggle to meet life's challenges. Educators have long assumed that emotions
play a critical role in the transmission of knowledge and learning. Students
who effectively perceive and manage their emotions become more interested
and focused on academic pursuits. They might show a greater level of energy
and motivation to put effort into studying and to continue to confront greater
problems that may arise during the development of academic assignments. In
summary, emotional skills foster students' favorable attitudes about learning
(Afridi & Alli, 2019).

Afridi and Ali (2019) conducted a research in order to determine the
association between emotional intelligence and academic success. Academic
success and Emotional Intelligence were determined to have a substantial
relationship. When comparing the mean emotional intelligence score of
students who had high academic scores to the mean emotional intelligence
score of students who received low academic scores, the mean difference was
found to be substantial (58.57 vs 56.93). There was also a relationship
between Emotional Intelligence and academic scores. Higher emotional
intelligence is linked to better educational performance, according to the
findings of the study. A person with a high level of Emotional Intelligence
may have a powerful, steady, and happy emotional state. According to the
study, students who are in a good emotional state are more receptive to new
experiences which leads to more learning.

Parker et al. (2004a) examined the relationship between academic success and
emotional intelligent and found that overall emotional intelligence is an
important predictor of academic success. In a similar study by Parker et al.
(2004b) academic achievement was also found to be highly related to
numerous aspects of emotional intelligence.

On the other hand, a researched conducted by Meshkat (2011) showed that
there is no significant relationship between emotional intelligence and
academic success. Just one of the emotional intelligence components,
‘assertiveness’, demonstrated a statistically significant but modest correlation
with academic achievement. This relationship between assertiveness and
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academic performance can be utilized as a clue indicating that assertive
students may possess a trait that aids in their success.

Using year-end grades as criteria, the capacity of emotional intelligence to
predict academic performance was investigated by Barchard (2003).
Emotional intelligence's predictive validity was compared to the predictive
validity of standard cognitive abilities and the Big Five personality traits. Only
a few Emotional Intelligence measures predicted academic achievement in this
scenario, and none of these measures had incremental predictive value for
academic success over and beyond cognitive and personality characteristics.
The relationship between Emotional Intelligence and Academic Success

In the field of education, Emotional Intelligence is a major topic. Individuals
with ordinary intellect lead successful lives, but those with high intelligence
struggle to meet life's challenges. Educators have long assumed that emotions
play a critical role in the transmission of knowledge and learning. Students
who effectively perceive and manage their emotions become more interested
and focused on academic pursuits. They might show a greater level of energy
and motivation to put effort into studying and to continue to confront greater
problems that may arise during the development of academic assignments. In
summary, emotional skills foster students' favorable attitudes about learning
(Afridi & Alli, 2019).

Parker et al. (2004a) examined the relationship between academic success and
emotional intelligent and found that overall emotional intelligence is an
important predictor of academic success. In a similar study by Parker et al.
(2004b) academic achievement was also found to be highly related to
numerous aspects of emotional intelligence. On the other hand, a researched
conducted by Meshkat (2011) showed that there is no significant relationship
between emotional intelligence and academic success. Just one of the
emotional intelligence components, ‘assertiveness’, demonstrated a
statistically significant but modest correlation with academic achievement.
This relationship between assertiveness and academic performance can be
utilized as a clue indicating that assertive students may possess a trait that aids
in their success. Using year-end grades as a criterion, the capacity of
emotional intelligence to predict academic performance was investigated by
Barchard (2003). Emotional intelligence's predictive validity was compared to
the predictive validity of standard cognitive abilities and the Big Five
personality traits. Only a few Emotional Intelligence measures predicted
academic achievement in this scenario, and none of these measures had
incremental predictive value for academic success over and beyond cognitive
and personality characteristics.

Students with Special Educational Needs
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Children who need particular type of education are often referred to by various
terms, such as ‘exceptional children’, ‘handicapped children’ and ‘children
with special educational needs’. These children can be described as
(Alkahtani, 2006: 74): ‘having mental, emotional, physical or social needs
which, following a diagnosis may require therapeutic intervention or special
care by qualified specialists’. As the needs of these children vary greatly, we
encounter a large number of terms (Davis et al., 2004). The term ‘need’
allowed researchers to connect children's features to the resources needed for
their learning and schooling. The word signaled the start of a new way of
thinking about a child's problems or deficiencies. It was no longer about
categorizing these issues in broad terms; instead, it was about thinking about
individual children in terms of essential support that allowed them to advance
in their education (Norwich, 2016).

The term ‘Special Educational Needs (SEN)’ was first suggested in Warnock
Report (Department of Education and Science, DES, 1978). The purpose of
this report was to raise acceptance of people with disabilities and to
conceptualize again special education in Great Britain (Alkahtani, 2006).
Special Educational Needs can be defined as: (Alkahtani, 2006: 14): ‘the
science that deals with the categories of exceptional children in terms of
measurement, diagnosis and the preparation of educational programs and
teaching methods appropriate to them’. So, we can say that the concept of
children with special educational needs refers to children who need extra help
and attention to be able to participate and learn. Some of them may have been
diagnosed with a disability (e.g., autism, Down syndrome or a language
disorder) and some may not. So, Special Education relates to the provision of
appropriate education for children who do not have normal requirements; it
does not always apply to education for children who are disabled or
handicapped.

Siblings of children with special educational needs

The family's realization that their child has a disability marks the start of a
path that may offer both obstacles and rewards (Mulroy et al., 2008). Siblings
of children with special educational needs have been the subject of study
mainly in relation to their mixed feelings for their siblings who are
experiencing difficulties (Carpenter, 2000; Strohm, 2008), their emotional
development and functioning (Rossiter & Sharpe, 2001), their adjustment
difficulties (Breslau, 1987; Burton & Parks, 1994; Fisman et al., 2000; Guite
et al., 2004; Cuskelly & Gunn, 2006; Giallo & Gavidia-Payne, 2006), their
difficulties with peer relationships (Guite et al., 2004), their behavioral
problems (Tritt & Esses, 1988; Van Riper, 2000), their emotional and
behavioral function (Mandleco et al., 2003; Giallo et al., 2014; Pourbagheri et
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al., 2018; Szele & Inantsy-Pap, 2021), their feeling of having more
responsibilities than their friends, their feeling to be ignored by their parents
(Aksoy & Bercin Yildirim, 2008), and their school success (Gottfried &
McGene, 2013).

However, no research was found comparing the siblings with and without
special educational needs with each other in terms of their emotional
intelligence and academic performance. Breslau (1983) claims that having
siblings as a reference group in research reduces disparities in family
structure, socioeconomic level, and parenting methods between the two groups
of children being compared.

Special Educational Needs and Emotional Intelligence

Special educational needs and emotional intelligence are two issues that have
been broadly studied. Most of the studies agree that when compared to typical
samples, those with special educational needs report lower levels of emotional
intelligence. Literature is mostly about emotional difficulties of children with
special educational needs (Elias, 2004; Garbenis et al., 2020), their difficulties
in specific emotional intelligence skill areas (Elias, 2004; Boily et al., 2017),
their stress management and adaptability (Reiff et al., 2001), their emotional
and social abilities (Franco et al., 2011), and the impact of inclusive
environments on their emotional intelligence (Garbenis et al., 2020). We
identified only two studies who attempt to study emotional intelligence and
academic performance in students with special educational needs (Hen &
Goroshit, 2014; Zysberg & Kasler, 2017), but their control groups were
students’ classmates in inclusive environments. Therefore, there is a research
gap regarding sibling comparison.

Special Educational Needs and Academic Success

The relationship between special educational needs and academic success is
an issue that has been studied mostly for the students with learning disabilities.
As expected, learning disabilities are associated with low academic
performance (Truesdell & Abramson, 1992; Banerji & Dailey, 1995; Sawyer
et al., 1996; Tabassam & Grainger, 2002; Kakouros & Maniadaki, 2003;
Heiman & Karen, 2003; Schuchardt et al., 2008; Steele, 2008; Drosinou Korea
& Sklivagou, 2016), as by definition these difficulties are associated with low
academic performance and learning difficulties. The research gap in this case,
too, is related to the lack of comparative data on the academic performance of
siblings, where one has special educational needs and the other does not.
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| Il. RESEARCH PROGRAM

Research rationale

Children with special educational needs are at the top of our interest. The
problem is found in the school environment, where despite the efforts for
inclusive education, the ignorance of the teachers leads to the failure of its
successful implementation. Thus, a school problem turns into a learning
disorder. Children with special educational needs are ultimately left helpless,
with pessimistic and unfavorable predictions for their school performance.

The solution is sought in the emotional intelligence of the students and
specifically in the relationship it has with their school environment. The data
seem to support that the school environment can contribute to the development
of the emotional intelligence of children with special educational needs and
consequently to the well-being of these students, which is our ultimate goal.
Also, the critical role of emotional intelligence in the transmission of
knowledge is studied, which significantly favors the school performance of
students with special educational needs.

Scope of the research

This study explores the relationship between emotional intelligence and
special educational needs, and also the relationship between academic success
and special educational needs. The target group of the research consists of
primary school students in Greece. In order to be able to reach a reliable
conclusion for the specific purpose, the siblings (of typical development) of
students with special educational needs are used as a control group.

The variables that will be analyzed are the following: (a) demographic
variables (gender, level of education, type of school), (b) Learning Disability,
(c) Academic Performance, and (d) Emotional Intelligence.

Research task

The research task of the present dissertation is to determine if there are
differences in emotional intelligence and academic success in primary
education among siblings with typical growth and those with special
educational needs. The research questions are two:

(a) Are there differences in emotional intelligence in primary education among
siblings with typical growth and those with special educational needs?

(b) Are there differences in academic success in primary education among
siblings with typical growth and those with special educational needs?

In order to answer the above research questions the questionnaire includes
specific questions that will measure the variables included in the specific
research guestions.
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Hypotheses

Based on the literature review, the main hypothesis of our research is the
following:

“There are differences in emotional intelligence and academic success in
primary education among siblings with typical growth and those with special
educational needs”

The sub-hypotheses arise from the variables we chose to study, as follows:

H1. There are differences in academic performance in primary
education among siblings with typical growth and those with special
educational needs.

H2. There are gender differences in academic performance among
siblings with typical growth and those with special educational needs.

H3. There are gender differences among siblings with typical growth
and those with special educational needs.

H4. There are differences in academic performance among siblings
with typical growth and those with special educational needs in
relation to their level of education.

H5. There are differences among siblings with typical growth and
those with special educational needs in relation to their level of
education.

H6. There are differences among siblings with typical growth and
those with special educational needs in relation to the type of school
they attend.

H7. There are differences in academic performance among siblings
with typical growth and those with special educational needs in
relation to the type of school they attend.

H8. There are emotional intelligence differences among siblings with
typical growth and those with special educational needs.

H9. There are emotional intelligence differences among siblings with
typical growth and those with special educational needs in relation to
their gender.

H10. There are emotional intelligence differences among siblings with
typical growth and those with special educational needs in relation to
their level of education.
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Methodology Instruments / Materials

In order to investigate our research hypotheses, a questionnaire was designed
consisted of 66 questions, divided in three parts, as shown in Appendix A. Part
A includes four questions about participants’ personal data: a) month and year
of student’s birth, b) gender, c) level of education, and d) type of school. This
part of the questionnaire was not completed by the children to avoid any
mistakes. It was completed by an adult: the teacher, the principal, the parent or
the researcher, depending on the circumstances in each case.

Part B includes three questions about participants’ school performance: a)
academic performance rating, b) learning problem or disability, and c) type of
learning problem or disability. This section was completed exclusively by
teachers. We should mention that the evaluation of academic performance
here does not follow that of the Greek Ministry of Education because it is not
uniform for each grade of primary school (in the 1st and 2nd years there is no
grade, in the 3rd and 4th years there is an excellent grade of A, and in the 5th
and 6th years there is an excellent grade of 10). So the comparison could not
be made. So we created a 3-point scale (below average-average-above
average) for easy post-processing.

Finally, Part C includes questions about the Emotional Intelligence of the
participants. This is the questionnaire created by J. W. Lloyd (2012) in her
thesis entitled “The Development of a Measure of Emotional Intelligence in
Pre-Adolescent Children”. It was designed specifically for pre-adolescent
children and has been used by other research. She essentially took the existing
Swinburne University Emotional Intelligence Test questionnaire and adapted
it for children, eventually creating the Swinburne University Emotional
Intelligence Test — Early Years (SUEIT-EY) that we used here. This section
was completed exclusively by the students.

Procedure and participants

The research was carried out in Greek public primary schools and in private
Centers of Creative Activities for Children. The schools we chose were mainly
general primary schools but also some special schools. Children with learning
disabilities were first identified and later the siblings of these children
completed the questionnaire. Questionnaires were distributed in hard copy.
The sample consisted of 249 students, 128 of which were students with special
educational needs and the rest were the siblings (of typical development) of
those children. Children with learning disabilities who have siblings were
identified first, and later their siblings also completed the questionnaire.
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| I11. DATA ANALYSIS

Demographics

We found that the sample is evenly distributed in the age range of interest, and
also evenly distributed in terms of gender with a slight predominance of girls
(57.8%) over boys (42.2%). The level of education, which is also an important
factor for the representativeness of the sample, is distributed in all years of
primary school. Finally, almost half of the students attend typical primary
school (51.8%), while 35.3% of them attend typical primary school with
parallel support and 12.9% attend special school.

Academic performance

Students’ academic performance is average for the 41.4% of the students,
below average for the 30.1% of them and above average for the 28.5%.
Regarding the existence or not of special educational needs, it was found that
52% of the students do have a learning problem or disabilities that make it
more difficult for them to learn than most children their age. Specifically, the
most common learning problem/disability among the participants was Autistic
spectrum disorder (35.3%), Attention Deficit Hyperactivity Disorder (26.3%),
Dyslexia, Dyscalculia or Dysgraphia (18.8%), and Asperger's syndrome
(11.3%). Other problems/disabilities are Behavioral difficulties (4.5%),
Hearing impairment (2.3%), and Visual impairment (0.8%).

Emotional Intelligence Score Analysis

We found that both the total number of students, as well as the two
subcategories separately (students with special educational needs and students
of typical development), has a total score well below the maximum (which is
8): total 5.37, special educational needs: 5.31, typical growth: 5.63. We see
that the differences are small, with typically growth students showing a
slightly higher total score. However, examining each section of the
guestionnaire separately, we see that students with typical growth achieved a
higher score in Part 1 and slightly in Part 3, but achieved a slightly lower one
in Part 2. So the difference was made mostly by the Part 1.

It is also interesting to compare the scores achieved by students with special
educational needs separately for each learning problem/disability. We see that
the maximum score was achieved by the students with Attention Deficit
Hyperactivity Disorder (5.40), while the lowest by the students with
Behavioral difficulties (5.16). However the differences are small between the
subcategories.
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Academic Success Analysis

The results about the academic performance of the students participated in the
research are clear, with students who have a disability/learning difficulty
dominating the “below average” score (68 out of 75 students). The superiority
of typically developing students who have “above average” performance is
also clear (66 out of 71 students). However, in the “average” score we see that
there are students from both categories almost equally, with a slight
preponderance of typically developing students (59) over students with special
educational needs (43). It is also interesting to compare the academic
performance achieved by students with special educational needs separately
for each learning problem/disability. We see that the majority of students with
Dyslexia, Dyscalculia or Dysgraphia (78.6%) are below average, as well as
the majority of students with Autistic spectrum disorder (63.8%). The majority
of students with ADHD (54.5%), Behavioral difficulties (72%), and Di
George Syndrome (100%) were average. Finally, children with Mental
retardation are both below average (42.9%) and average (42.9%) students.
Inductive statistics analysis

From the results obtained from the inductive statistics analysis (cross-
tabulation analysis) we found that there is a statistically significant
relationship between academic performance and learning disability. In
particular, students with learning disability have worse academic performance
than those who do not have a problem (e.g. below average is the academic
performance of 88.0% of students that have a learning problem or disability).
Also, there is a statistically significant relationship between academic
performance and gender. In particular, boys have worse academic
performance than girls (e.g. 72.0% of students that have an academic
performance below average are boys).

Moreover, there is a statistically significant relationship between learning
disability and gender. In particular, boys are more likely to have learning
disabilities than girls. (e.g. 76.6% of students that have a learning disability
are boys).

We also found that there is a statistically significant relationship between level
of education and academic performance. In particular, students that completed
year 1 and year 6 of primary school seems to have slightly lower academic
performance than the students of the rest years (e.g. below average is the
academic performance of 41.7% of students that completed year 1 of primary
school, and 40.0% of students that completed year 6).
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Also, slightly better is the academic performance of students that completed
year 2 and year 5 of primary school (e.g. above average is the academic
performance of 40.6% of students that completed year 2 of primary school,
and 40.6% of students that completed year 5).

A statistically significant relationship also found between the type of school
that students attend and learning disability, as expected. In particular, students
that attend special schools have learning disabilities (e.g. all the students that
attend a special school have learning disabilities).

There is also a statistically significant relationship between the type of school
that students attend and academic performance. In particular, students that
attempt special school seem to have lower scores (e.g. 65.6% of students that
attend a special school have below average academic performance. Also, none
of them have above average academic performance).

We also found that there is a statistically significant relationship between
learning disability and emotional intelligence score. In particular students with
learning disabilities have statistically significantly lower emotional
intelligence than students without learning disabilities.

We also found that there is a statistically significant relationship between
gender and emotional intelligence score. In particular, girls seem to have
higher scores than boys (e.g. 62.5% of students that scored between 4.56 and
5.16 are boys, while 63.1% of students that scored between 5.70 and 6.62 are
girls).

There is also a statistically significant relationship between level of education
and emotional intelligence score. Finally, we found that there is not a
statistically significant relationship between level of education and learning
disability.

CONCLUSION

The aim of the dissertation is to study the issue of emotional intelligence and
academic performance in primary education among siblings with typical
growth and those with special educational needs. Special educational needs
and emotional intelligence are two issues that have been broadly studied. Most
of the studies agree that when compared to typical samples, those with special
educational needs report lower levels of emotional intelligence. Literature is
mostly about emotional difficulties of children with special educational needs
(Elias, 2004; Garbenis et al., 2020), their difficulties in specific emotional
intelligence skill areas (Elias, 2004; Boily et al., 2017), their stress
management and adaptability (Reiff et al., 2001), their emotional and social
abilities (Franco et al., 2011), and the impact of inclusive environments on
their emotional intelligence (Garbenis et al., 2020). We identified only two
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studies who attempt to study emotional intelligence and academic
performance in students with special educational needs (Hen & Goroshit,
2014; Zysberg & Kasler, 2017), but their control groups were students’
classmates in inclusive environments. Our study used as a control group their
siblings, for the reason that mentioned above.

Our research results gained from the descriptive statistics showed that the
differences in Emotional Intelligence scores are small, with typically growth
students showing a slightly higher total score than their siblings with special
educational needs. Indeed, research results gained from the inductive statistics
showed that there is a statistically significant relationship between learning
disability and emotional intelligence score. So, the research results confirm the
sub-hypothesis that there are differences in emotional intelligence among
siblings with typical growth and those with special educational needs,
although there is a minor difference between them. We can also say that the
type of disability could be a prognostic factor for the Emotional Intelligence of
students with special educational needs. Finally, research results gained from
the inductive statistics showed that there is also a statistically significant
relationship between level of education and emotional intelligence score, and
finally between gender and emotional intelligence score (with girls having
higher emotional intelligence scores).

Literature review shows that special educational needs and academic success
is an issue that has been studied mostly for the students with learning
disabilities. As expected, learning disabilities are associated with low
academic performance (Truesdell & Abramson, 1992; Banerji & Dailey, 1995;
Sawyer et al., 1996; Tabassam & Grainger, 2002; Kakouros & Maniadaki,
2003; Heiman & Karen, 2003; Schuchardt et al., 2008; Steele, 2008; Drosinou
Korea & Sklivagou, 2016), as by definition these difficulties are associated
with low academic performance and learning difficulties. The research gap in
this case, too, is related to the lack of comparative data on the academic
performance of siblings, where one has special educational needs and the
other does not.

Our research results gained from the descriptive statistics were clear, with
students who have a disability/learning difficulty dominating the “below
average” score. The superiority of typically developing students who have
“above average” performance was also clear. However, in the “average” score
we found that there are students from both categories almost equally, with a
slight preponderance of typically developing students over students with
special educational needs. We also compared the academic success of students
with special educational needs separately for each learning problem/disability.
We found that the majority of students with Dyslexia, Dyscalculia or
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Dysgraphia and with Autistic spectrum disorder are below average. The
majority of students with ADHD, Behavioral difficulties, and Di George
Syndrome were average. Finally, we found that children with Mental
retardation are either below average or average students. From these findings
we can say that the sub-hypothesis that there are differences in academic
performance among siblings with typical growth and those with special
educational needs is confirmed, while the type of disability could also play a
significant role in this relationship.

Also, research results gained from the inductive statistics showed that there is
a statistically significant relationship between academic performance and
learning disability. In particular, students with learning disability have worse
academic performance than those who do not have a problem. These findings
are consistent with those in the literature (Truesdell & Abramson, 1992;
Banerji & Dailey, 1995; Sawyer et al., 1996; Tabassam & Grainger, 2002;
Kakouros & Maniadaki, 2003; Heiman & Karen, 2003; Schuchardt et al.,
2008; Steele, 2008; Drosinou Korea & Sklivagou, 2016).

Finally, research results gained from the inductive statistics showed that there
is also a statistically significant relationship between academic performance
and gender (with boys having worse academic performance than girls),
between learning disability and gender (with boys being more likely to have
learning disabilities than girls), between level of education and academic
performance (with students that completed year 1 and year 6 of primary
school having slightly lower academic performance than the students of the
rest years), between the type of school that students attend and learning
disability (with all the students that attend a special school having learning
disabilities), between the type of school that students attend and academic
performance (with students that attend a special school having below average
academic performance), between level of education and emotional intelligence
score, and finally between gender and emotional intelligence score (with girls
having higher emotional intelligence scores).

Based on the fact that there are no available data that compare students with
special educational needs with their typically developed siblings, the present
dissertation provides useful evidence about this relationship. However, the
conclusions cannot be generalized because the sample was limited. So, we
propose to expand the research to other samples, so that we can compare the
findings and draw more reliable conclusions.

| SCIENTIFIC CONTRIBUTIONS

1. The first contribution concerns the finding that there is a statistically
significant relationship between learning disability and emotional intelligence
score. In particular we found that students with learning disabilities have
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statistically significantly lower emotional intelligence than students without
learning disabilities. This is consistent with the studies that agree that when
compared to typical samples, those with special educational needs report
lower levels of emotional intelligence. In the present case, the use of siblings
as a control group of typical development lends an additional credibility to the
conclusions. This is a finding of particular importance for educators, as it is a
further step in the understanding of the learning and social experience of
children with special educational needs.

2. The second contribution concerns the finding that there is a
statistically significant relationship between academic performance and
learning disability. In particular, we found that students with learning
disability have worse academic performance than those of typical
development. This is also consistent with the studies that associate learning
disabilities with low academic performance, as by definition these difficulties
are associated with low academic performance and learning difficulties. The
research gap partially filled in the present research is also related to the lack of
comparative data on the academic performance of siblings, where one has
special educational needs and the other does not.

3. The third contribution concerns the effect of demographic
characteristics on our two key variables: emotional intelligence and academic
success. Our findings show that that there is a statistically significant
relationship between academic performance and gender (with boys having
worse academic performance than girls), between learning disability and
gender (with boys being more likely to have learning disabilities than girls),
between level of education and academic performance (with students that
completed year 1 and year 6 of primary school having slightly lower academic
performance than the students of the rest years), between the type of school
that students attend and learning disability (with all the students that attend a
special school having learning disabilities), between the type of school that
students attend and academic performance (with students that attend a special
school having below average academic performance), between level of
education and emotional intelligence score, and finally between gender and
emotional intelligence score (with girls having higher emotional intelligence
scores). The above mentioned findings contribute to a better understanding of
children with special educational needs and their relationship with the school
environment.

4. The fourth contribution that should be mentioned is the fact that our
research uses a specific research tool, and therefore contributes significantly to
its evaluation. This is the questionnaire created by J. W. Lloyd (2012) in her
thesis entitled “The Development of a Measure of Emotional Intelligence in
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Pre-Adolescent Children”. Our research is an additional research application
of this tool which, in combination with the already existing applications, can
contribute to a better evaluation of this tool for measuring emotional
intelligence in children.
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