\

@ FOTO3ATIAJJIEH YHUBEPCUTET

/< s

\

& IE g ~HEO®UT PUJICKH
% WY o BJIATOEBI'PA T
W ®AKYJTET IO U3KYCTBATA
KATEJIPA ,MY3HKA¢

CTUJIMAHHU XPUCTOC BAJTACH

»3JHAYEHUETO HA MY3UKATHATA-NeIarornyecka KOHIenuus Ha
Opo 32 My3uKaTHOTO 00pa30BaHUE B HAYAJIHOTO YYUJIHUIIIE B

I'bpuus ”

ABTOPE®EPAT

Ha IUCEPTAIMOHEH TPy
3a IpUCHXIaHe Ha oOpa3oBaTeHaTa U HAy4YHa CTEIEH ,,JOKTOp”,
Hay4Ha obnact: 1. [lemaroruuecku HayKu

npodecronanno Hanpasienue: 1.3 [lexarorvka Ha 00y4ueHHETO 110...,

Hay4en pproBoauren:
aou. 1-p Banepu IlacrapmanxueB

Bbaaroesrpan

2025



JucepTraniioHHUAT TPyA € OOCBICH W IPEAJIOKEH 3a 3alluTa Ha
3acemaHue Ha Karempa ,,My3uka“, mpoBeneHo Ha 19.11.2024 r., mpoTokomn
Ne6 u ¢ pemmrenne Ha ®C npu Dakynrera o uszkycreara /IIporokon Ne2() ot
26.11.2024 v/

Hucepranusara € CTpyKTypupaHa B YBOJ, 4YETHPU IVIABH,
3aKJIFOYEHUE, IPUIOKEHUE U JINTEparypa.

HiileHOBE HAa HAYYHOTO XKYpH:

Bvmpewnu:
1. TIpod. n. v. Pymen "'aBpaumnos [Totepos
2. JHou. n-p Emun Tomes TpaitueB

Bvnwinu:

1. IIpod. a-p Usan CrossHoB Jumurpo - HMA “IIpod.
[Tanuo Bnagurepos

2. IIpod. n-p Lseran MumueB Hensnkos - HMA “IIpod.
[Tanuo Bnagurepos

3. IIpod. n-p Aranac IlerpoB Kapadesnues - HMA
“ITpod. [Manuo Brnagurepos

3amurara me ce nposene Ha 05.03.2025 r. ot 11:00 yaca B YK 1
3anma 114 ma FOrozamanen yausepcurer ,,Heobut Puicku - biaroesrpa.

Benukun MmaTepuanu, CBBp3aHM CBC 3alUTara ca IyONIUYHO
MOCTBIIHK B KaTenmpa ,,My3uka™ W ca myOnuKyBaHM Ha yeOcadiTa Ha
IOrozananen yauBepcuret “Heodur Puncku®.



CbeabpxKaHue

BBBEIEHUE ...ttt 4
I'maBa [: My3ukanno-nenarornueckust noaxoa #a Kapa Opd ..... 8
ABtoomorpadust Ha Kapit Opd .....ccoeevveviieiiieniiiiieiecieeieeee e 8
KonmenmusTa 3a eleMeHTapHa My3UKa B MY3UKATHO-KHHETHIHOTO
obpazoBanue Ha Kapim Opd .....coovvvveiiiiiiieeiieceee e 9
CrnomaraTeTHU €JIEMEHTH HA OPKECTBPA «ovvvvveeernvrreeeannrreeeeannveeens 10
I'nmaBa II: [Ipunarane Ha moaxona Opd B I'bpIus .......ccccvveeeneenne. 11
BoBexxaane Ha moaxoaa Ha Opd B I'bPUHS......ccveeveeeiieiiennnee 11
[Ipenu3BukaTencTBa mpu mpuiaraHeTo Ha moaxona Ha Opd B
ITBPIIHSL. oottt et ettt e et e e 14
Bw3moxHOCTH 32 puiarane Ha noaxoaa Ha Opd B I'epuusi....... 15
I'maBa [1I: METOMOMOTHS ...cc.veiuiiiiiieiieiieeeeseeee e 15
PEBYIITATH ...eoviviieiiie et e 16
SAKITEOUCHUIC .....eeeuveeeniieeeaiteeeiieeeeateeeeiteeeeieeeebteesbteesneeesabeeesabeeenas 25
HaydHH TIPHHOCH ...ccvevviiiiiiiieeeeeeeeeee e 27
[TyOnuKkanuu Mo TeMaTa Ha JUCEPTAIMATA ..couvveenveeereeeeerneeenreannes 29



BnBeaenne
MyBI/IKaJ'IHaTa rneaarormdyecka KOHUOCIINUA Ha Op(b nma 6OF aTa

HCTOpPUYECKa OCHOBA, MpOCIensBaiia KOPeHUTe CH 10 HadajgoTo Ha 20
Bek. Kapn Opd, HEMCKH KOMITO3UTOD, TEJaror 1 My3UKalleH TEOPETHK,
pa3BrBa CBOS MOAXO0J KbM MY3UKATHOTO 00pa3oBanue mnpe3 20-Te roquHu
Ha MUHANHA BEK, MOBJIHAH OT KYJATYPHHTE U 00pa30BaTEIHN TEHACHIINN
Ha BpemeTo. EQUH OT 3HAYMMHTE UCTOPHYECKU EIIEMEHTH, O(hOpPMUIN
nonxoaa Ha Opd, e nBrmkeHneTo Ha ['epMaHCKOTO MITAIeKKO JIBIKEHHE,
KOETO MMa 3a e Jla Hachpud (PU3MYECKOTO, €MOIMOHAIHOTO U
JIyXOBHOTO M3pAacTBaHE Ha MJIQJUTE XOpa 4Ype3 JEHHOCTH Ha OTKPHUTO,
HAapOJIHU TpaguIMil u oOmHOCTHH TpexuBsBanusi. Opd Bmwkaa
MOTCHIIMAIa HAa My3WKaTa KaTro CpPEICTBO 3a IOJAMOMAaraHe Ha TOBa
JIBUKCHWE W 3a HAachpuaBaHE Ha I[UIOCTHOTO pa3BUTHE Ha Jerara.
Moxxonst Ha Opd € MOBAMSIH U OT WJCUTE Ha IIBEHIIAPCKUS MEIaror
Emun XKak-/lankpo3, KOHTO ce 3acTbhIIBa 3a U3MOJI3BAHETO HA JBUKCHUE
Y PUTMUYHH YTIPAXHEHUS B My3WKaTHOTO oOyueHue. Opd amantupa u
pasuupu MetoauTe Ha Jaakpos, KaTo Td HHTETpUpa ChC COOCTBEHUTE CH
WJEH M TEXHUKH, 32 Ja Ch3AaJle BCeOOXBATeH MOIX0A KbM My3HKaTHATa
TeJIaroTMKa.

[Ipe3 30-Te u 40-Te roquHN HA MUHANIHS BeK moaxoabT Ha Opd
moOuBa moMyIsipHOCT B ['epMaHus, ThH Karo € B CHOTBETCTBHE C
HaIMOHAIUCTUYECKUTE U aHTUMOJICPHUCTUYHNA HACTPOCHUS Ha BPEMETO.
Crmen Bropara cBeroBHa BoifHa o6Oaue Opd ce awcTaHmmpa oOT
MTOJINTUYECKUATE TIOCIEANITN OT CBOS MOJXOM U C€ ChCPEeNOTOYaBa BHPXY
pa3BUTHETO My KaTO HMHCTPYMEHT 3a KyJITYpHO M 00pa3oBaTeIHO
oOHoBieHUe. J[Hec My3WKaJgHO-TIemarornyeckaTa kKoumemnius Ha Opd e
IIUPOKO MPHU3HATA U MPUJIaraHa B MHOTO CTPaHH, BKIIOYUTEIHO [ bpIus,
KBJETO € aJanTHpaHa, 3a Ja OTroBaps Ha MECTHHA KYJITYpPeH U
oOpa3oBaresicH KOHTEKCT. McTopuueckurte eieMeHTH Ha oaxoaa Ha Opd
MPOABIDKAaBaT Ja WH(POpPMHpPAT HETOBOTO Pa3BUTHUE M TPUIOKEHHE B
CHBPEMEHHOTO MY3HKaJTHO 00pa3oBaHueE.



es Ha u3cjieIBAHETO

OcHoBHATA 1eJ1 HA TOBA U3CJeBaHe € 1a IPOyIH 3HAUYCHUETO U
BB3JICHCTBHETO Ha BKIIOYBAHETO Ha MY3HKAIHO-TIEJarornyeckara
koHIenmus Ha Op¢ B TpbhliKaTa CUCTEMA 3a HaYaJlHO 00pa30BaHUE, KaTo
ce (¢oKycupa KOHKPETHO BBPXY HHTETPHUPAaHETO W B paMKHUTE Ha
ChINIECTBYBAIIaTa y4eOHAa TporpaMa Ha TPBIKOTO MUHHCTEPCTBO Ha
obpazoBanueTo. Upe3 cMecBaHe HA €IEMEHTH OT TPBIKATa TPAIUIIMOHHA
My3HUKa, TOBa MPOYYBaHE MMa 3a I1eJ1 J1a MIIOTHPA U OI[EHH BaJTUJIHOCTTA
1 HAIC)KAHOCTTA Ha MPEIIIOXKEHA ITporpamMa OT rpbLIKOTO MUHUCTEPCTBO
Ha 00pa3oBaHUETO, MOAOOpEHa upe3 MpUHIUINTE Ha MeTona Ha Opdd.
OcseH TOBa, UMa 3a el Ja Mpoy4H e(peKTHBHOCTTa HAa WHTETpHUpaHaTra
yueOHa mporpama, KakTo e MPernopbyBa OT IPhIKOTO MUHUCTEPCTBO HA
00pa3oBaHMETO, KAaTO ChHINECTBEH IOAXOA Ha IIPerojaBaHe, KOHTO
MOTCHIIMAIHO 3aCHUIBa MHOTOCTPAaHHOTO pa3BUTHE Ha Jerara Ipe3
TOMUHUTE Ha TAXHOTO (opmupane. LleHTpamHuar ¢Gokyc € BBpXY
pa3bmpaHeTo Kak BnuBaHeTo Ha basmpanarta Ha Opd My3ukanHa yaeOHa
mporpama B paMKUTE Ha HacTOsIIaTa 00pa30BaTeliHa CTPYKTypa MOXKE J1a
JIOTIPUHECE U 12 TpaHC(POPMHPA MY3HKAITHOTO 00pa30BaHUE B HAYAITHOTO
yuuiuuie B ['bpuus.

IIpeamer Ha M3C/IEABAHETO € MPAKTUYECKOTO BH3JCHCTBUE HA
My3HKaJIHaTa remaroruka Ha Opd B TPBIKATE HaYaTHH yYWIuIma. Toit
u3cjaeaBa HEroBmarTa C(I)CKTI/IBHOCT Ipyu HaCbpvYaBaHC Ha MY3UKAJIHUTC
YMEHHUsI Ha YYCHHUIIUTE U ISUIOCTHHUS UM HAIPEIbK B Pa3BUTHETO, KAKTO H
BJIMSIHUETO MYy BBPXY KYJITYPHOTO CB3HAHME 4Ype3 BKIOYBAHE Ha
CJICMCHTHU OT I'pbUKaTa TpaAUIIMOHHA MY3HUKa. Ocsen TOBA, TOM OLICHsABA
eexta ot Mmeromute Ha Opd BBPXY KOTHUTHBHUTE CIIOCOOHOCTH Ha
YUYEHHUIIUTE, TBOPUECKOTO U3pa3sIBaHE U COLIMAIIHUTE B3aumoaeicTeus. U
HaKpasi, 3CJIeIBAHETO UMa 3a IIelT JIa TPOYYH KaK HHTETPUPAHETO HA TO3U
moaxoa BJIUAC BbPXY yqe6H1/ITe IMMPAKTHUKU U IE€AAroru4€CKUTE CTpaTerun
Ha YUYUTEIIHTE.

O0eKT HA U3CJIeABAHETO € TIPUIIOKEHUETO U BB3ICHCTBUETO HA
MY3UKAJIHO-ICAAarornyecKkara KOHICIIIHA Ha Op(b B KOHTCEKCTa Ha
TPBIIKOTO HA4aHO oOpazoBaHue. ToBa BKIIIOUBA aHAIM3MPAHE HA ONHTA
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Ha Y4YCHUIIM, YYHWTEIM W 3aMHTEPECOBAHH CTpPaHH, ydyacTBallld B
nmpuiaraHeTo Ha 6aszupanata Ha Opd My3ukaiHa yaeOHa mporpama.

ITpoy4yBaHeTo pasmiiexaa MPEAU3BUKATEICTBATA CPEIIAHH IO
BpeMe Ha Ipoleca Ha H3IIBIHEHHE, KaKTO W TPHUBEXKAAHETO MYy B
CBHOTBETCTBHE C O0Opa30BaTEHUTE LENU, ONPENENEeHH OT TPBLKOTO
MHUHHCTEPCTBO Ha o0O0pa3oBaHWETO, Karo ce (OKycHpa BBPXY
HaCcbp4aBaHCTO Ha IAJIOCTHO Pa3sBUTHC HAa YUYCHUIUTC YPEC3 MY3UKaAJIHO
oOpa3zoBaHue.

H3caenoBaresicku BbIPOCH

W3cnenoBaTenckuTe BBIPOCH OOIIO MMAT 3a el Ja OCUTYPST
npezicTaBa 3a 00pa30BATENHUTE, KYJITYpHHTE, IEJarorHyeckKuTe |
CUCTEMHHUTE TMOCJCAUIM OT BKJIIOYBAaHETO Ha Oasupana Ha Opd
My3WKallHa y4eOHa TmporpamMa B pamMKaTa Ha TPBIKOTO HAYalHO
obpazoBanue. Te ce cTpeMsAT Jia pa3KpUsIT MHOTOCTPAHHUTE acleKTH Ha
HETOBOTO MpHiarafe, epeKTUBHOCT, NPEAN3BUKATEIICTBA U ChOTBETCTBUE
¢ obpasoBarennuTe 1eau B ['bprust. [10-KOHKPETHO, U3CIe/IBa CTEMEHTA,
B KOSTO yyacTuero B 0a3upana Ha Opd Mmy3ukanHa ydeOHa mporpama
BJIMSIC BBPXY PA3BUTUETO HA YUCHUIIUTE B PAMKHTE HA TPBIIKATa CHCTEMA
3a Ha4aJHO oOpa3oBaHue. BTopo, n3ciensa BIMSHUETO HA BKIIOYBAHETO
Ha My3UKaJlHO-TleJaroruueckara Konuenuus Ha Opd c enemMeHTH oT
rphIKATa TPATUIIMOHHA MY3UKa BbPXY KYJITYPHOTO Ch3HAHHE U OICHKA
Ha YYEHHIUTe B paMKUTe Ha yuyeOHaTa IporpaMa 3a HadajHO
obpaszoBanue B I'bprust. TpeTo, uscieasa Bb3MPUEMAHOTO Bb3/CHCTBHE
Ha Oasmpanata ©Ha Opd My3ukaiHa ydeOHa TMporpama BBPXY
KOTHUTUBHOTO PAa3BUTUC Ha YYCHUIUTC, TBOPYECKOTO H3paA3sIBAHC U
COIMATHOTO B3aMMOJICHCTBUE B TpbhIKAaTa o0Opa3oBaTelHa Cpeja.
quB’prO, H3CJICABa BBIMNPUATUATA HA YUYCHUIIUTC, NIPCIIOAABATCIIUTC U
3aMHTEPECOBAHUTE CTPAHH B OOPA30BAHUETO OTHOCHO €(EKTHBHOCTTA,
aHTOKUPAHOCTTA M YMECTHOCTTa Ha Oasupanata Ha Opd My3ukanHa
ydeOHa mporpama B TPBLKHUSI 00pa3oBaTelieH KOHTEKCT.

MeToao10ruaTa, U3M0J3BaHA B TOBA MPOYYBAHE, € KaYeCTBCH
W3CIIEZ0BATEIICKH TTO/IX0J], KOWTO BKIIIOYBA aHAIM3 Ha CHINECTBYBAIla



JUTEpaTypa, KaKToO M MPHUMEp 3a MpuiaraHeTo Ha momxona Ha Opd B
TPBIKHATE HAYATTHH YUHITUINA.

IIpernensT Ha nuTepaTypaTa BKJIIOYBA aHAIN3 Ha Pa3IMYHU
W3TOYHHUIIY, BKIFOYUTEIHO aKaJJeMUYHN CIIMCaHUs, KHUTH U yeOcalToBe,
3a Ja ce OCHI'YpH ILUIOCTHO pa3OupaHe Ha moxaxoxa Ha Opd u
HNOTEHIUAIHOTO MYy BB3ICHCTBHE BBPXY MY3UKIHOTO OOpa3oBaHUE B
Ha4yaJIHOTO yuunuine B ['bprust. [InnoTHOTO NIpoy4YBaHe U3M0I3Ba MOAXO
CbC CMECEHH METOIHM, KOMOMHHMpaWKH KOJWYECTBEHH M KaueCTBEHHU
JaHHU 32 OLIEHKA Ha HOBAa My3UKaJlHa yuyeOHa IporpamMa, aJlalTHpaHa OT
rpblKaTa Tpaguuus. To3M MMOJIX0/ BKIIOUBA TECTBAaHE Ype3 BBIIPOCHUK,
KOMTO OLleHsABa HaJIS)KJHOCTTA M YCTOMYMBOCTTA Ha yueOHaTa mporpama.
[MpoyuBaHeTo CchLIO Taka ChOMpa MpPEABAPUTENHU JaHHH 32 TPHIKHTE
TPaJULMOHHU HHCTPYMEHTH, 32 J1a OLEHU MY3UKAIHUTE CIIOCOOHOCTH U
aHTOKUPAHOCT HA yUYEHUIIWTE, KaTo Tomara Jia ce Ch3[aje OCHOBa 3a
KyJTYpHO 3Ha4MMH 0O0pa3oBaTeNHM OLEHKM B TPBUKOTO HaYaIHO
oOpa3zoBaHue. 32 OCHOBHOTO NPOYYBaHE, YChBBPLICHCTBAH IU3ailH ChC
CMECeHM METOJIM OIICHsABa BB3JcicTBHETO Ha Oasupana Ha Opd
MY3HKaJlHa UHTEPBEHIUS BHPXY KOHKPETHU pe3yNTaTH Ha YYCHULUTE B
TPBIKHTE HAYalHH Yy4YWwiniia. Ta3W METONOJIOTHsI ChueTaBa IPSKO
HaONfo/leHHe W BBIPOCHUIM, YIABSHKH IBUIOCTEH TMOTJEH BBPXY
BIMSHUETO Ha uHTepBeHUusATa. CHCTeMaTHYHHTE  HAOMIOAEHUS
MO3BOJISIBAT Ha U3CJIEJIOBATEINS Jla 3allMCBa AMHAMUKATa B KJacHaTa cTas,
B3aUMOJCHCTBUATA YUYCHUK-YUUTE] U 0O0pa3oBaTeNHUTE INPaKTHKH,
BKIIIOUMTENTHO BapHallii B METOJUTE Ha MpernojasaHe. M3Bagkurte OT
HaOJII0/IeHHS U BBIPOCHUIIMTE AOTBIHUTEIHO 000raTsBaT ChOMpPaHeTo Ha
JaHHU, KaTO M3CJIENOBATENSAT OTOeINA3Ba HHANBUYaTHOTO U I'PYIIOBOTO
MOBeIEHHWe, OTrOBOpPHTE Ha yueHHMHUTe Ha Mertoga Ha Opd, u
CBILECTBYBAIM METOJUKH 32 MY3UKaIHO oOpa3oBaHue. To3u LsmocTeH
MOJXOJl OCHUTYpsiBa HIOAHCHpPaHO pa30upaHe Ha eQeKTHTE OT
WHTEPBEHLUATA, TPEJOCTaBsIMKH TpeAcTaBa 3a IMOTCHIHAIHUTE
noJ00peHHs Ha My3HKaJTHOTO 00pa30BaHUE B IPBIKHUS KOHTEKCT.



OrpaHuyeHus

[IpoyuBaneTo € M3MpaBEHO Mpei HAKOIKO OTpaHHYEHHs, KOHUTO
Morar a HOBJIMAAT Ha BaJIMJHOCTTA U Bb3MOXKHOCTTA 3a 0000111aBaHe Ha
HEeroBuTe KoHcraTanuu. OTroBOpUTE Ha YYEHHIIMTE MOTaT Ja Bapupar
MOopaau PyTHUHHU MPOMEHH, MOTEHIHMAIHO OTpaHHUYaBalM MPHJIAraHeTo
Ha pe3yATaTuTe B IOJ0OHN KOHTEKCTH. BhTpenrnara BajJuIHOCT MOXE /1a
€ KOMIIPOMETHpaHa, Thi KaTO JCHCTBHUATA Ca OWIM W3BBPIICHU OT
U3CIEeI0BATENS, a HE OT YUHTEN 110 My3HKa, KOETO MOXE J1a IPEeJU3BHKa
exkcriepuMeHTasieH edekT. [IpuchcTBHETO Ha W3CiIeqoBaTeNss M HOBara
y4deOHa ImporpamMa ChILo MOXKE Ja ca HapyIlIWId oOnvaifHaTa JMHAMKKA Ha
KIlacHaTa cTrasd. BbIpeku 4e pasMepbT Ha H3BajKara OTroBaps Ha
HEoOXOAMMHUS TIpar, TOil e caMo MajlKo HaJl MUHUMyMa, KO€TO MOXe J1a
OTpaHHYM BBHIIHATA BAJIUAHOCT Ha wH3ciaeasBaHeTo. OCBEH TOBa,
MPEIBApUTEIIHOTO Ha3HayaBaHE HA YYCHHLM Mpead IPOYyUIBAHETO
NPEACTaBIsABA PUCK OT MNPUCTPAcTUs NpPH MOAOOpa, BBIPEKH Ye ca
MIPUIIOKEHN CTAaTUCTUYECKH TEXHUKHU 33 CMEKYaBaHE Ha TOBA.

[pyro orpaHuveHune ce oTHACcs JI0 3all03HABAHETO HA YUUTEIUTE
1o My3uka ¢ Metoga Ha Opd; BapualMuTe B TEXHUTE 3HAHUS M OITUT MOXKE
Jla ca TOBJIMSUIM HAa M3ITBJIHEHUETO U €()eKTUBHOCTTA Ha WHTEPBEHIUATA.
B To3m cmywaii pazOupaHeTro KakTO Ha YydeOHaTa mporpama Ha
MuHHCTEPCTBOTO Ha O0Opa3oBaHMETO, Taka W Ha mpuHuunute Ha Opd
Oelie OT pemaBaio 3HAYCHHE 32 YCIeXa Ha N3CIEABAHETO.

I'VIABA 1 MY3UKAJHO-IEJATOI'HYECKUAT
NoAXO01 HA KAPJI OP®
ABToOunorpagpus nHa Kapa Op¢

Kapn Op¢, xmouoBa ¢urypa B My3uKata M MY3HKaJIHOTO
obOpazoBanue Ha 20-TH Bek, € poaeH Ha 10 romu 1895 . B MroHxeH,
I'epmanmst. Makap 4e € IHUPOKO U3BECTEH KaTo KOMITO3UTOp Ha Kapmuna
bypana (1937), 3abenexutenHa KaHTara, 0a3upana Ha JaTHHCKUA HAPOIHH
1oeMHu OT 13-TH BeK, BIMSHUETO My C€ IPOCTUPA IBJIOO0KO B My3UKATHOTO
oOpazoBanue upe3 passutuero Ha Orff-Schulwerk (momxoma na Opd).
MertonsT Orff-Schulwerk, BpBenen ¢ neroBu cbrpynuunm kato Gunild

8



Keetman, € peBONIIOLMOHEH IOAXOA KbM IPENOJABAHETO Ha MY3HKa,
KOMTO CbhbY€TaBa My3HMKa, JBI)KEHHE, JpaMa M ped. BKopeHeH B
eCTeCTBEHaTa WIPHUBOCT Ha Jelara, TOH JaBa IPUOPUTET Ha
AQHTOKUPAHOCTTa M KPEaTMBHOCTTA, IIO3BOJIABaKM Ha Jenara ja
M3KUBEAT My3HKa Upe3 aKTUBHO yuyactue. Tazu ¢punocodus € B KOHTPACT
C TPaJUIHMOHHOTO MY3HMKalIHO OOpa30oBaHUE, ThH KAaTO OMAaJOBa)kaBa
CTPOrOTO YETeHE Ha HOTHU B I0JI3a HA HAChpPYaBaHETO Ha Cpena, B KOSATO
BCSIKO JIETE C€ Bh3IIPHUEMa KaTo CIIOCOOHO [ja yuu U U3pa3sBa My3HKa.

OcHoBHata o0Opa3oBarenHa pabora Ha Opd 3amouBa cbe
Ch3/1aBaHETO Ha yuuiumeTo ['toHTep B MronxeH mpe3 1924 r. , xosTo
o0y4aBa y4uTeIH 110 PUTHM M ABMXKeHHUe. ToBa BoAM 10 MyONHKyBaHETO
Ha Schulwerk npez 1930 2., mppBaTa KHHUTra 32 HETOBUTE METOIU. Bhipexu
Yye yYWIUILETO € pa3pyLIeHo 1o BpeMe Ha Bropara ceeroBHa BoiiHa, Opd
MpoIbJDKaBa Ja pas3mupsiBa obOpaszoBarenHata cu ¢uimocodus cier
BoifHara. B HadanoTo Ha 50-Te roguHu ToW myOnuKyBa Mysuxa 3a Oeya,
cOOpHUK, KOHTO I1e ObJe MpeBeeH Ha 18 e31Ka M Ie TOJIyYd CBETOBHO
npusHanue. Paborara Ha Opd e JOBIHUTENIHO HHCTHTYIMOHAIN3HPaHa
¢ ocHoBaBaHeTo Ha HMucturyra Opd B 3amuOypr mpes 1963 r,
OCUTYpSABaWKHA MPONBIDKABAIIOTO IVIO0AIHO pa3mpoCTpaHEHHE Ha
HEroBHs METO]] Ha NpernojaaBaHe. HeroBoro BIusHUE CBHIO NPOU3THYA OT
€THOMY3HUKOJIOTHSTA ¥ KHHECTETUYHUTE aclIeKTH Ha He3alaqHaTa My3HKa,
BKJIIOUBAWKM HJesITa 3a "eleMeHTapHa My3uKa'", BKOpEHEHa B YOBELIKOTO
U3pa3sBaHE upe3 IBHKECHHUE.

Konnenuusita 3a ejileMeHTapHa MY3HMKa B MY3HKAJIHO-

KMHETHYHOTO oOpa3oBanue Ha Kapa Op¢
[Memarornueckusat moaxox Orff-Schulwerk, paspaboren ot Kapi

Opd, ce chepenoTouaBa BbpXy e1eMeHmapHama My3uKka, Kato Hadisra Ha
OCHOBHHUTE My3WUKATHH €JIEMEHTH - MEJIOJTUS, XapMOHUS, PUTHM H TEMOBP
- KaT0 OCHOBHH KOMITOHEHTH B MY3HKaJHOTO 0oOpa3oBanue. To3n meTox e
MpeIHa3Ha4YeH J1a 3al03Hae Jelara ¢ My3uKara 4pe3 NpakTUIeCKU, UTPUB
MOJIXO/I, & He Upe3 CTPOTH (popMaTHH WHCTPYKITHH.
1. My3ukanHO-KMHETHYHO oOpa3zoBaHue: Meroagbr Ha Opd
BKIIIOYBA aHT)XHpaHe Ha JlelaTta B MPaBEHETO Ha MY3HKa Ype3

9



JBIDKEHHE W (U3UYECKa aKTHBHOCT, Pa3TIeKIAlKH My3UKara
Karo MYJTHCEH30PHO TpexuBsiBaHe. Jlemara ce ydar nma ce
CBBP3BaT IBIOOKO C My3HKara, Karo u3passBar cebe cu upes
TaHIY, JBUWXKCHHE W JOCThIHH (DU3MYECKU JCHHOCTH,
ChOOPA3CHU C MHIUBUAYATHUTE HYXKIH.

Vuene, 0azupano Ha wrpa: Opd ce 3acTemBa 3a pagoCTEH,
W3CIIEOBATENICKU TIOX0] KbM MY3HKaTa, HAChpYaBallKu JIIO0OB
KbM My3HUKaTa Mpe3 Ieus ®KUBOT Ype3 Urpa, BMECTO Ja Iiea Ha
My3HKaTa KaTo Ha CKy4Ha paboTa. AKIEHTHT BbPXY TBOPYECKOTO
u3passiBaHe moMara Ha Jerara ia pasBHsT MpereHKa 3a KpacoTara
Y eMOIIMOHAJIHATA CUJIA HA MY3HKaTa.

W3non3BaHe Ha yHapHU WHCTPYMEHTH: YIApHH HHCTPYMEHTH
kato OapabaHu, KCHIO0(POHN W MapakacHu ca meHTpaimHu 3a Orff-
Schulwerk, TBi1 karo ca jecHMm 3a CBHpPEHE OT Jerara u
MPOU3BEKAAT PA3IMYHH 3BYIM, KOETO TH TPaBH WACATHH 3a
MpEnojaBaHe Ha PUTHM, MEITOJIUS U XapMOHHSL.

Nmnposuzanus: OcHoBeH acrniekT oT (duiocodusita Ha Opd e
HACHPYABAHETO HA Jeara Ja WMIPOBHU3MPAT, KOETO UM
TIO3BOJISIBA J]a U3CJIE/IBAT COOCTBEHHTE CH MY3UKAITHH UJIEH U J]a
pasBUAT  yHUKaJIEH  My3WKaJeH  [iac,  Hachbp4aBaiiku
KpPEaTHBHOCTTA U Pa30MPaHETO Ha My3UKAIHATA CTPYKTYpa.
I'pynoso mysunmpane: Op¢ pasmiexna Mmy3ukara karo Gopma Ha
COIIHAITHO M3KYCTBO, & TPYNOBUTE ASHHOCTH KaTO KPHIrOBU TAHIIH
W aHCaMOJIM IoMarar Ha Jieriara Jia ce HayJaT Ha ChbTPYIHHUYECTBO,
KOMYHUKaIHs ¥ paboTa B eKHII.

CnoMararte/iHU eJIeMEHTH HAa OpPKecThpa
Wncrpymenture Ha Opd, paspadborenu mpe3 1920-te u 1930-te

ronuan oT Kapn Opd u cbrpymauka ['yamnn Kwuiitman, ca kiiouoBu

KOMIIOHCHTH Ha IMOAXoja 32 My3uKaiaHo oOpazoBanue Ha Opd-llymsepk.
BnbxHoBeHu oT (unocodusta Ha Opd 3a mpenogaBaHe Ha My3HKa Ype3

ABWXXCHHUC U UT'pa, TE3U HHCTPYMCHTHU Ca IPOCKTUPAHU Na 6’B,I[aT npocCTH,

JOCTBIIHU U I'bBKAaBH, KaTO IOMaraT Ha aAcuara aa C€ aHraXXupat akTUBHO

C pPUTBM, MCJIIOAWA U UMIIPOBU3AIU. Pannute HUHCTPYMCHTHU Ha Op(l), Karo
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IBPBEHU KCHII0(OHM 1 MeTano(OHHU, ca BABXHOBEHU OT TPAAULIMOHHUTE
apUKaHCKM M WHAOHE3WHCKW WHCTpyMeHTH. [lo-kbcHO ramara ce
pasIupsBa, 3a Aa BKIIOYBA IOKSHIINWIN, OapadaHu U Pa3INiHi yAapHU
MHCTPYMEHTH, BCUUKU MOAXOSIIN 32 CbBMECTHA TPYIIOBA UIPa.

Wuctpymentute Ha Orff ce xareropusupar Karo: pummuuhu
nepkycuu ¢ Heonpedeiena sucouuna (Hamp. Oac OapabaH, OGoHTroCH,
naupe), pummuuHu nepKycuu ¢ onpeoeiend SUCOYUHA , MeNOOUUHU
uncmpymermuy (BKIIOYUTEIIHO YIAPHHU, TYXOBH U CTPYHHH HHCTPYMEHTH)
U uncmpymenmu 3a umnposuzayus . WuHctpymenture Ha Opd ca
LHEHTpaHA 32 W3y4yaBaHE HA PHUTBM M MeJoaus. TsxHaTa mpocToTa
N03BOJISIBA HA YUCHHITUTE J1a M3CIIEIBAT M Ch3/1aBaT My3HKa B aHT @KU paIa
W HEOCHXKIalla cpejia, HachpyaBaku KPEaTHBHOCTTA U MPAKTHYECKOTO
ydacThe. [pymoBOTO My3unupaHe C Te3d HHCTPYMEHTH HachpdaBa
CHTPYAHMYECTBOTO M paboTara B €KUII, NOAKpeIsiikn BusuaTa Ha Opd 3a
MY3HKaTa KaTo CbBMECTHO U PaJIOCTHO MpeKuUBsBaHe. Te3u HHCTPYMEHTH
ca aJanTUBHM KBbM pA3IMYHU HUBA HA YMEHHS M JKAaHPOBE, KOETO
MO3BOJISIBA HA YUCHHUIIUTE J]a M3CIICBAT PA3IUYHU MY3UKATHU TPaIUIINU
u cTuioBe. Te ce M3MONI3BaT LIMPOKO B PAa3IMUHU CPEIH, BKIIOUUTEIIHO
JKa3 ¥ CBETOBHA MY3HKa, H JTOpH NPO(eCHOHATHN H3ITbIHEHHS.

Wuctpymentute Ha Opd ca MHCTpYMEHT 3a MperonaBaHe Ha
OCHOBHH MY3HMKAJIHM KOHILIENIMM KAaTro PUTBM M TEMIIO M YECTO ca
M3I0JI3BaHU B TEpAIUTA 3a NOAZOOPsIBAHE HA PUTHMA U KOOPIUHALMATA.
Te mpoxbiKaBarT a UTpasT BIMATENHA PO B MIOOATHOTO MY3HKAaIHO
oOpazoBaHue, o00OraTsBaiiku YYEHETO 4Ype3 paJOCTHO, TBOPUYECKO
U3CJIeBaHe Ha My3HKaTa.

I'JIABA 11 - IIPUJIATAHE HA IOAXOJA OP® B
I'bPIUSA

BbBexnane Ha noaxona Ha Op¢ B I'bpuus

[omxonst Ha Opdh KBM MY3UKATHOTO 00pa30BaHUE, BHBEICH B

I'spuust ot Ilonmukcenn Marey npe3 60-Te TOAMHHM HAa MHUHAJIHS BeEK,
WHTETpHpa JBHKEHUE, pe4 M My3HKa, KaTo ce JOKyCHpa BbPXY aKTHBHO,
MPAKTHYECKO TPEXUBSIBAHE Ha y4eHe. Marey, KOUTO y4ru AMPEKTHO TpPH
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Kapn Opd B I'epmanus, anantupa menarorukara Ha Opd-lllynBepk kpm
rpblIKaTa KyATypa, KaTo Ch3[aBa Marepualli, OasupaHW Ha TrpblKara
TpaJWIIMOHHA My3uKa. Ta myOnuKyBa /1Ba ToMa, | pbyKu necHu u manyu,
npe3 1963 r. u 1968 1., xouto cpyeraBar meroaa Ha Opd c eneMeHTH OT
rpblIKaTa HapogHa MY3HMKa, KAaTO YHHUKaJIHH BpPEMEBU pasMepH U
PETHOHATHN MY3UKAJTHU PEKUMHU.

[Ipe3 1957 1. Opd 3anmo3HaBa Marey cbC CBOUTE HACH, KOUTO TS
3amnouBa Aa npuiara B I'epuust npe3 1962 r Ilpe3 1982 . 1 ocHoBaBa
rpeukara aconuanus Orff-Schulwerk, 3a ma moamomMorsae MOMBIHUTETHO
nenarorukara. I[lopagy e3ukoBU U KyATYpHH pa3nuuusi Marey agantupa
yuenusta Ha Opd, Karo u30ArBa AUPEKTHHS MPEBOIU U BMECTO TOBA
W3II0JI3Ba TEPMHUHA ,,fiearoruuecka padbora va Opd*. [logxoasT Ha Opd
€ WU3NpaBeH TIIpe] 3HAYUTENHH TpeAn3BHKareicTBa B  ['bprws,
BKIIFOUMTEIHO OTPaHWUYCHU PECYPCH, JIUICA HA HIMPOKO Pa3pOCTPaHEHO
o0y4eHHe Ha YIUTEIIM U BUCOKH Pa3Xxolu 3a HHCTpyMeHTH Ha Opd. 3a na
Cce CHpaBAT C TOBA, TPBIKUTE YYHUTEIH UYECTO WMIIPOBH3WPAT C
aNTEpHATUBHU WHCTPYMEHTH U MaTepHali. BbOpeku dYe paHHOTO
NpUeMaHe € OrpPaHMYCHO 10 HSAKOJIKO YaCTHH YYWIUILA, WHTEPECHT
OTTOTaBa HapacHa.

BawsxnoBenu or Matey, mbpBUTE mocienoBareny, karo Kocrac
I'puropeac um Chnupoc AHTOHONYJNOC MNONYISPHU3UPAT MOAXOHA,
Ch3aBallKM acolaluy 3a OoOy4deHHe M TO BKJIIOYBAT B YUMJIMILATA.
Yunnuima karo ATuHckus koiexx M KoHcepBaropusata ApUCTOTENTHOH B
ConyH Osixa mbpBUTE BB3NPHUETH, WHTerpupaiiku moaxona Ha Opd u
o0y4aBaliku y4uTenu 1o Merona. MHUHHUCTEPCTBOTO Ha 0Opa3oBaHHMETO
npu3Ha noaxona Ha Opd mpe3 1995 1., karo odummaiHo TO MpenoprYa 3a
HayasHO My3HKalHo oOpaszoBanue. J[Hec TpbukusaT Opd- Schulwerk
Association U JIpyrd opraHU3ally MOJKPeNsT 00y4YeHHEeTO Ha YUUTEIH,
KaTro rmomMarar 3a paslIHpsBaHe Ha W3IOJI3BAHETO HA METOAA B TPHIKOTO
MY3HKaJIHO 00pa3oBaHHUeE.

IIpuema ce or MUHHCTEPCTBOTO HA 00PA30BAHMETO

Moaxomsr Ha Opd e oduMamTHO NpPU3HAT W TpPUET OT
MuHncTepcTBOTO Ha oOpa3oBaHuero Ha ['wprus mpes 1988 r,
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OTOeINsA3BaliKi KIFOYOB MOMEHT B TPBIKOTO MY3HWKaTHO O0Opa3oBaHHE.
WuTerpupaneTo B HaI[MOHAJHATa ydeOHA MporpaMa Oelie MOCTUTHATO
CJie]] TOMWHY Ha 3aCTHITHUYECTBO OT rphikara acormarms Orff-Schulwerk
U OTHENHH My3WKanHu memaro3u. [Ipe3 1988 r. MunmcrepcTBOTO Ha
oOpa3oBanueTo o000psiBa monaxona Ha Opd 3a HaYalHO M CPETHO
oOpaszoBaHre MO My3WKa, a OT 1999 r. Toif € OoQHUITMANTHO BKJIIOYECH B
yueOHara mporpamMa 3a HayajaHo oOpa3oBaHue. ToBa pelieHue MPEeI0CTaBH
CTPYKTYpHpaHa pamKa 3a M3MOJ3BaHe Ha moaxona Ha Opd B HadyaaHHUTE
YUHITUINA.

OO0pazoBareIHH MOJI3U ¥ IPUBEXK/IaHE B ChOTBETCTBUE C IPhIKaTa
¢unocodust : OpoOpeHumero Ha MUHHCTEPCTBOTO CE€ OCHOBaBa Ha
MPUBEKIAHETO B CHOTBETCTBUE Ha mnonxxoma Ha Opd ¢ rpbUKHTE
00pa30BaTeIHN LIENH, BKIFOYUTEITHO KPEaTHBHOCT, KPUTUIHO MUCIICHE U
IJIOCTHO Pa3BUTHE HA YUCHUIIUTE. AKIIEHTHT HA METO/Ia BbPXY YUCHETO,
OpUEHTHPAHO KbM YUYCHHKA, KPEaTUBHOCTTA, HWMIIPOBU3AIMATA U
COIMAJTHOTO B3aWMOJICHCTBHE CHOTBETCTBA HA IIEHHOCTUTE HAa TPBIIKATa
oOpasoBareiiHa Gputocodusl.

OOydeHne Ha yuuTend © HOpodecuoHanHO pa3sutHe: C
BKIIFOUBaHEeTO Ha Opd 00yueHHeTo 1Mo TO3M METOJ CTaBa 3aIBJIKUTETHO
32 YUYUTENIUTE M0 My3WKa B HaYaJIHUTE YYWiIuila. MUHUCTEPCTBOTO
MPEeJOCTaBH HACOKM 3a OOyYeHHE Ha YyYUTeNd, Karo Toadepra
HEOOXOAMMOCTTa OT MPO(ECHOHAHO pa3BHTHE, 33 Jla CE TrapaHTUpa
edekTBHO  mpuwiaraHe. [Ipenu3BuKarencTBa M MPOABIDKAaBAIla
MOJIPHIKKA.

Berpekn odunmanHus My CTaryT, NpeAU3BHKATEICTBaTa MpPU
BHEAPSABAHETO TNPOIBIDKABAT, KaTo HANmpUMEp OTPaHWYEHH PECYPCH.
I'ppukara  acommarust  Orff-Schulwerk w  oprammzamum  karo
KoncepBaropunte B AtnHa u CoilyH HpOIBIDKMXA Ja MOMYJISIpU3ApaT
MOAX0/Ia Ype3 CeMUHAPH, KoH(DepeHInH 1 GectuBaiu. MIHTErpupaneTo Ha
noaxona Ha Opd noBene 10 MIUPOKOTO My mpuemane B ['bprius,
3aCHJIBAMKHM pOJISTA Ha MY3HKAIHOTO OOpa3OBaHHWE 3a HAaChpUaBaHE Ha
YYCHHUIU B KOTHUTUBHO, EMOIIMOHATTHO U COI[HAJIHO Pa3BUTHE.
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IIpean3BukaTecTBa NPU NPUJIATAaHETO HA MOAX0JA HA

Op¢ B I'bpuus.

Boenpexkn odumumanHoTo mpueMane Ha moaxoma Ha Opd ot
MuHHCTEPCTBOTO Ha oOpa3oBaHuero npe3 1988 r., mpuiaraHero My B
I'bpuusi ce HAThKHA HA 3HAYUTEITHH MNPESIU3BUKATENICTBA, IVIABHO B
00yUYEHHETO Ha YYUTEIH, OTPaHUYCHUATA HA PECYPCUTE U aJalTUPAHETO
Ha TOAXOJa KBbM TPBIKHS KYITYpeH u 00pa3oBaTelieH KOHTEKCT.
OOyuyeHHETO Ha Y4YUTENUTE € OrpaHHYeHO W B pe3yiraT Ha TOoBa
BBb3MOXKHOCTUTE 3a O0YUYCHHME BB3MPEMITCTBAT €(PEKTUBHOTO MPHIIAraHe
Ha noaxona Ha Op¢. Bernpekn ve rpwikara aconnarus Orff-Schulwerk
OpraHu3vpa CEMHHApH, CaMO MalbK TPOIEHT OT MpPEenoJaBaTeInTe
nonyyaBar opmaiHo oOydenue. Ta3u nmurca Ha oOydeHUE OrpaHUYaBa
MO3HABAHETO W YBEPCHOCTTA HA YYHUTENUTE B TOIXOJA, Ch3IaBalikKu
HEXEeJIaHHUe 32 MPWIAraHeTo My B KiiacHara cras. OCBeH TOBa MMa HYXkJ1a
OT HENpPEKbCHATO NPO(PECHOHATHO PAa3BUTHE, 3a Ja C€ MOJIbPKAT
YUYHTEIIUTE B TEUCHHE HA PA3BHBALIUTE CE€ TEXHUKH, KOETO €
MPEIU3BUKATEIICTBO J1a CE OCUTYpPHU, 0COOCHO B PailOHU M3BHH TOJEMHUTE
rpagose. [lpunaranero Ha mnoaxoma Ha Opd wu3MCKBa crerupuIHA
MYy3UKaJIHH HMHCTPYMEHTH, MAaTepPHalid U CICIMATHO MPOCTPAHCTBO B
KJIaCHaTa CTasi — PECYPCH, KOWTO YeCTO HE Ca HAIMYHU B TPBLKHTE
yUHIHIIA. MHOIO Y4YHIIMIIA HE MOTaT Ja CH IMO3BOJSAT HEOOXOTUMHTE
WHCTPYMEHTH, KaTo KCri1ooHU U 6apabaHu, KOETO OKa3Ba BIHSIHHUE BEPXY
KauecTBOTO M 00XBara Ha My3HMKallHaTa mporpama. Hskou memarosu ce
COpaBAT C Ta3W IpPa3HWHA KPEAaTHBHO, HANPUMEp KaTO W3IMOI3BaT
PEIMKIMPaHd MaTephalld 3a HarpaBara Ha WHCTPYMEHTH WU Karo ce
(hoKycupar BbPXY MEPKYCHITA Ha TSJIOTO KaTo aJTePHATHRA.

[Moaxonst Ha Opd, pazpaboTeH B pa3inieH KyATypeH KOHTEKCT,
W3UCKBa aJanTHpaHe, 3a Jia Cce MPHUBEJC B CHOTBETCTBUE C TIPBIKHTE
00pa30BaTeIHW CTAaHAAPTH U KYITYPHM HIOQHCH. YUYHTEIHTE Cca
MPOMEHHUITH YPOIUTE, 33 Ja BKJIHOYAT TPAJUIMOHHA TPBIKA MY3HKa,
WHCTPYMEHTU W HAPOJHW TaHIM, HaChpYaBalKK Bpb3KaTa C TPBIKOTO
HacienacTtBo. Hsaxow memaro3w obaue cMsTaT, 4e ca HEOOXOIUMU
JOTIBITHUTEITHA MOTU(HUKALINY, 32 JIa CE HHTETpUpa ePEKTUBHO OAXOIBT
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B HaIlMOHAJTHATa ydeOHa IporpamMa W Jia C€ TPHUBEIE B CHOTBETCTBHE C
npeaAMETH U3BbH MY3UKaTa, KaTO €3UK WKW COLIMAJIHA HAYKU.

Bb3mokHOCTH 32 mpuiarane Ha noaxoaa Ha Opg B

I'vspuus

Homxonper Ha Opd mpemnara MHOTOOPOWHM BB3MOXKHOCTH 3a
noo0psiBaHe Ha MY3UKAJIHOTO OOpa3oBaHuMe B ['bpIius, KaTo mpezsiara
[OAJI0CTHA, aHTaKvpamia " an/Io6LuaBa1ua paMKa 3a YYCHUIIUTC. To3u
ImoaAxXoa HWHTErpupa MY3HUKa, ABHIXXCHHUEC H PpeEeY, KOETO IoAromMara
MY3UKAJIHOTO, KOTHUTUBHOTO, €EMOIIMOHAJIHOTO U COLIMAJIHOTO pPa3BUTUC
Ha yUYCHHUIUTC. IIpe3 HaCbpyaBaHE HAa TBOPUCCTBOTO, UMIIPOBU3ALIUATA U
ceOen3passBaHETo, Ce IMO3BOJIIBA HA YUCHHUIIUTE J1a CE CBBPIKAT ABIOOKO
¢ 6oraToto MY3HUKaJIHO HACJICACTBO Ha F’prII/ISI 1 [a y4aCTBaT I[MO-aKTUBHO
B 06y‘ICHI/I€TO CH. MCTO,I[”bT CTUMYJIMpa COLOHUAJHUA WU CEMOLHUOHAJICH
pacTex, MOTUBHpANKH ChbTPYIHUYECTBOTO, KOMyHHUKAIUATA U paboTara B
exknn. HeroBusr ano6maBam HHSaﬁH ocurypsiBa HOOCTBIIHOCT 3a
VUICHHITN C Pa3IMUCH MPOU3X0n U crmocoOHocTH. OCBEH TOBa METOABT Ha
Op(l) € B CbOTBCTCTBUEC C LICIUTC HA HAIMOHAJIHATA yqe6Ha nporpamMa Ha
F”pr_II/ISI, KaTo MOAKpCIA HWHTCPAUCHUIIIMHAPDHOTO YYCHE W pa3BUBa
OCHOBHHU YMCHHA KaTO KPEAaTUBHOCT U KPUTHUYHO MUCIICHEC IO Pa3IMYHU
npeaMeTd. MexnyHaponHa oOMmHOCT oT mnpenoaasarend 1o Opd
MPEOCTaBs MOJIKpena U PecypcH, KOeTo MpaBu MpuiaraHeTo B ['bpuus
IO-0CBIICCTBHUMO. B’bl’[peKI/I MNpeaAN3BUKATCIICTBA KATO OI'paHUYCHU
pecypcu u O6y‘ICHI/I€ Ha YUYUTECIN, TE3U Bb3MOKXHOCTH IIPaBAT IMOAX04a Ha
Opd 1ieHeH UHCTPYMEHT 3a HaChpYaBaHE HA MY3UKAJTHOTO Bh3IPUEMAHE
mpe3 neyms ) XUBOT U JIMYHOCTHOTO Pa3BUTHUC HA TPBUKUTC YUCHUIIU.

I'VIABA III - M ETOJ0JIOI'UA

B nmocjacapaiiara (1)333 Ha JOKTOpCKaTa aucepTanus Oerie
npearnpueTO BKIIFOYBAHC HA BCHUYKH KJIIACOBC B IIPOYYBAHCTO, 34 Oda CC
OlleHN BB3JeiicTBUeTO Ha Oa3mpanata Ha Op¢d MysukanHa ydeOHa
nporpaMa B Ha4daJiHa O6p330BaTeJ'IHa cpeaa. HBCJ’IGZ{OB&TGHSIT Ha6J'IIO,[[aBa
©XEIHEBUETO U MY3WKAITHUTE CECHH, 33 J1a HACHTU(HUIIMPA J[BA ITOT00HH
BpPEMCBU MHTCPBAJa 3a HCﬁCTBHHTa. beme MMPOBCACHO MHTCPBIO C YUUTECII
Mo My3HKa, 3a Jla ce chOepe WH(OpMAIM 332 TMPEACTOAIUTE y4eOHU
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TUTAHOBE, KOETO MOMOTHA Ja CE CpPaBHHM ChIIECTByBalllaTa MporpaMa ¢
npeiokeHara 0asupana Ha Opd yueOHa mporpaMa M Jia ce OIpeaeiu
Hali-epexTuBHMAT Tpaduk 3a Hameca. JlelicTBue mo cecun Osxa
TJTAaHUPAHU 3a eqHa ceamuiia, Bceku jaeH oT 10:00 go 10:45 cyTpunra.
To3u MoMeHT € n30paH, 3a Aa ce OCUT'YPH IVIaJIka HHTerpanus Ha yuyeOHara
nporpama Ha Op(, KaTo ChIEBpEMEHHO ce HaOmonaBaT HeHHNUTE €(hEKTH.

Berre npoBesieH nmpeaBapuTeNeH TECT 32 YCTAHOBSBaHE Ha 0a30BH
JMAHHH 32 MY3HKQJIHUTE CIIOCOOHOCTH W COIHMATHO-€MOIMOHAITHUTE
KOMITeTeHIIMA Ha ydeHunute. Cien TOBa HW3CIENOBaTeNsAT pa3paboTu
KpaTka My3WKajlHa nporpama, 06asupana Ha Opd, chcrosma ce OT IeT
cecuu, (hOKycHpaHH BbPXY MOAOOpsABaHE KaKTO HA My3WKAIHUTE, Taka U
Ha COIMAIHO-EMOLMOHAIHUTE yMeHUs. Besika cecust Oelie BHUMATEITHO
choOpa3eHa ¢ mopoOeH yueOeH TUIaH, O4epTaBalll ICHH LENH, TIPOIIECH U
Meromu. Koopmunarusita ¢ Teacher Music X rapantupa, ue JHEBHUTE
TUIAHOBE 32 CECHMHM Ca IOArOTBEHH NPEABAPHUTEIIHO, KOETO YJECHSBA
e(heKTHBHOTO TIpeICTaBsIHE HAa yueOHaTa Mporpama.

Pesyararu

OuensiBaHeTo Ha ydeHuuure ot 1 "¢ paskpu 3HaUYUMU
KOHCTATallii 10 OTHOIICHWE Ha Pa3JIMYHH OOpa30BaTEIHH AaCIEKTH.
VYdueHHIuTe NEMOHCTpHpaxa yMepeHa CKIOHHOCT KbM YYEHE upe3
npexussiBane (66,7/100) 1 cuiHO NpeAnoYnTaHNue KbM NPUATHU YUeOHU
npexuBsBanus (85,7/100). Te mokazaxa yMmepeHa aHTaKUPAHOCT C
KHHECTETHYHH U ceH30pHU nefiHoctH (71,4/100), mokaro oleHKaTa UM 3a
kpeatuBHOCT € 81/100. TpsabBa nma ce oTOenekH, e YISHUITUTE TTOKa3axa
U3KIIIOYUTENTHA ~ CKJIOHHOCT  KbM  ChTpyaHumdectBo  (95/100),
nmoT4epTaBaiiku e)eKTHBHOCTTA Ha KOOTIEPaTUBHOTO O0yUeHHE B paMKaTa
Ha Op¢. I1o otHOWIEHUE Ha crienuuHUTE eiiHOCTH Ha Opd), yIeHUIHTE
ce mpejacraBuxa otiaudHO B TaHimrte (95,2/100) u neenero (95,2/100),
oTpa3zsiBalli BHCOKO HHBO Ha YMEHUS M CHTycHazbM. TsxHara
AQHTraXXUPaHOCT B PUTMUYHUTE JAEHHOCTH cbino Oemie cunHa (81/100),
JIOKaTO TBOPYECKUTE JEWHOCTH OTOeNsA3axa YMEpeH pe3yiraT oOT
71,4/100, koeTo 1moka3Ba HEOOXOJUMOCT OT MO-HATATBIIHO MOJ00psIBaHE
B Ta3u obnact. bsaxa upeHTHOUIMPAHU HSKOJIKO OTPAHUYEHUS, KOUTO
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Ouxa MOIIM Ja MOBJIUSAAT Ha oOpas3oBaTenHHs ONUT. Te BKIIOYBAT
yMepeHa JIUIca Ha HHCTPYMEHTH, PEIU3BUKATEICTBA BbB (hu3nyecKaTa
cpera ®u o0mM mpoOneMd C€  OTrpaHHYEHO BHUMAHUE  Cpeq
mbpBOKIacHuLMTe. OCBEH TOBa  KMAIlle  OMAaceHUs:  OTHOCHO
HECHBMECTUMOCTTA Ha CBHILIECTBYBALIUTE NPOTPaMU C NPUHLOUIHUTE Ha
Opd. MetonpT Oemie W3BECTEH C IMOJIOKHUTECIIHOTO CH BB3EHCTBUE,
Hachp4aBaKM paZoCTTa, CBHTPYAHHYECTBOTO, ceOen3pa3siBaHETO U
KpeaTUBHOCTTAa  Cpel  ydeHHuuTe. DBb3HukHaxa obade  HIKOU
IPEIU3BUKATENICTBA, KAaTo IOTCHUUAIHO OOBpPKBaHE U OE3TPHIKHO
MOBEJICHNE, KOETO MOXE A3 OTKJIOHM BHUMAaHHMETO OT IIEJIEHACOYEHOTO
ydeHe. B u3cnenBaneTo ce aHaaM3upa M MHTEpeca KbM BKIIOUBAHETO HA
TPBUKH MHCTpyMeHTH B Metona Ha Opd, paskpusaiiku, ye 66,7% ot
YUYEHUIIUTE ca OKa3aJId YMEPEH HHTEpeEC, Kato 23,8% ca n3pa3uiu cuiieH
EHTYCHa3bM 3a TAXHATA WHTETPaNrs NOPaJn KyJITypHOTO UM 3HaUCHHE.
Hma obaue onaceHns: OTHOCHO TPYIHOCTTA HA yYAaCTUETO B M3IIOJI3BAHETO
Ha TpaJULMOHHU TPBUKU pa3Mmepu, KaTo 33,3% OT pecrnoHAeHTUTE
moco4yBaT  NpPEOU3BHUKATEICTBA  NpPU  HHTETPUpPAHETO HUM B
ChIIECTBYBAIaTa pamMKa.

OueHsiBaHETO Ha Y4YeHUIM OT 2-pW KJac, ydacTBalld B
noaxona Ha Opd, paskpuBa KOMOMHAIMS OT CUJIHU CTPaHU U 00JIacTH 3a
nogoOpeHne B Pa3IMYHM  M3MEPEHUS Ha TIXHOTO MY3HKaJHO
oOpa3zoBaHue. YUCHHLIUTE MMOKa3BaT CHIIHA aHTKHUPAHOCT U YAOBOJICTBUE
OT y4eOHHUS CH OIUT ChC cpeneH pe3yaTar ot 85,7/100 B mpusTHO yueHe
u 85.7/100 B cbBMecTHaTta pabora. TAXHOTO aKTUBHO YdYacTHE U
CBHTPYAHUYECTBO MpPEAToaraT MojoKUTeIHa yuyeOHa cpena. Brnpeku ue
pe3yiITaTUTE 32 yUeHEe Ype3 IPEeKMBSBAaHE M KHHECTETUYHA AHTAXKUPAHOCT
ca mnoxBanHu (76,2/100), wuma 3abenexuTenHAa BB3MOXKHOCT 32
nonoOpsBaHe Ha KpeaTuBHOCTTA (66,7/100). HachpuyaBanero Ha moBede
MPaKTUYECKU, WHOBATHBHU MPEKHUBSIBAHUS MOXE JONBIHUTEIHO Ja
CTHMYJIUpa BbOOPaKaeMOTO MUCIIEHE. AHATM3bT Ha Pa3TUYHH JEHHOCTH
Ha Op( moka3Ba BUCOKHM HHUBA Ha ydacTue, ocooeHo B urpu (90,5/100) u
putMuuanu aeriHocTH (81/100), KoeTo npe/nonara, 4e Te3u HHTEPaKTHBHA
€JIEMEHTH PE30HHpaT CUWIHO C YydeHHuuTe. EsukoBure neiiHocTH
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(66,7/100) u meenero (71,4/100) obade momyunxa MO-HUCKU PE3yJITaTH,
KOETO TMOKa3Ba IOTEHLIHAIHU OOJACTH 3a WHOBATHBHU IMOAXOTH 32
yBEeNMYaBaHEe Ha aHraxkupaHoctTa. OneHKaTa HIECHTU(QULIHMPA HIKOJIKO
MPeIU3BUKATEICTBa, 3acsramm aeidHoctute Ha Opd: MuHuMamHaTa
HAJIMYHOCT HAa WHCTPYMEHTH OrpaHH4YaBa MNPaKTHYECKOTO OOydYeHHE.
YMepeHure orpaHuueHus B yueOHaTa Cpefa OKa3BaT BIMSHHUE BBPXY
W3ITBIHEHUETO Ha JeWHocTH, Oa3upaHW Ha JBIDKEHHE. YUYEHHUIINTE
MIOKa3BaT OrpaHUyYeH 00XBaT HA BHUMAHHUETO, KOETO M3MCKBA aJalTaluu
3a MOANbp)KAaHE Ha aHraxupaHocrra. HaOmromeHusita paskpusar
MOJIOKUTEIIHO TIOBEACHUE KaTo pajocT M Bspa B cebe cu, KOEeTo
JOIpUHAacs 3a JKW3HeHa yuyeOHa artMmocdepa. Bwbopeku Tosa,
NpPEAU3BUKATEICTBA KAaTO OE3TPHKHO TIOBEACHHE W 3aIbJIKCHUS
noguepraBaT 00JacTH, KOUTO Ce HYXXIasT OT BHUMAaHKE 3a HaChbpyaBaHe
Ha TO-TipuoOIIaBama cpeaa. YUEHUIUTE MpOsSBABAT yMEpPEH HHTEpeC
(57,1/100) xpbM H3MOJI3BAHETO Ha TPHLUKH MHCTPYMEHTH B PaMKUTE Ha
Mmerona Ha Op¢, KoeTo mpexmnoinara JHOOONMUTCTBO, HO W M3BECTHO
kosiebanue. Mainika monrpymna uspaszsBa MuHHUManeH uHtepec (4,8/100),
KOETO TOKa3Ba HEOOXOAMMOCT OT CTpaTerud 3a YBeIWYaBaHE Ha
AQHTKUPAHOCTTA C TE€3M KYJITYPHH €leMeHTH. Pe3ynararsT 3a ydactue B
JICHHOCTH 32 TPaJUIMOHHU TPBLKH pa3mepu e cuieH - 71,4/100, koeto
OTpa3siBa IOJIOKHUTEIHA aHTAKUPAHOCT. Bropekn ToBa, Bb3IpHeMaHaTa
TpyaHOCT nipu y4actue (28,6/100) npennonara, 4ye 10KaTo YYCHHUIIUTE ca
TOTOBM Jia C€ aHTaXupar, Te MOraT Ja HaMepAT HSIKOM acHeKTH 3a
MPEIU3BUKATEICTBO, KOETO MOXeE Ja Ce H3I0JI3Ba 3a IeJIeHACOYEeHU
CTpaTeruu 3a o0y4eHue.

Tora m3ciienBane MpoydBa 3HAYEHUETO Ha MpUHIUIIATE HA Opdh
3a HachpYaBaHEe Ha aHTAXHpaIa 00pa3oBaTeIHa Cpeia 32 y4eHU M oT 3-
TH KJIAC, C aKLEHT BbPXY Pa3JInUHU U3MEPEHUS HA YUEHETO U YYaCTHETO.
Pesynratute  paskpuBaT = HAKOJKO  KPUTHYHH  TMPO3PEHHUS 32
epexTBHOCTTAa Ha Meronojioruute Ha Opd U TAXHOTO BB3IEiCTBHE
BBPXY aH['AKUPAHOCTTA U CHTPYIHUYECTBOTO HA YUCHHULIUTE.

Onenkata Ha OPUHLOMINTE Ha  MeToJa  IOAYepTaBa
I'BPBOCTENICHHOTO 3HAYCHHWE HA MPHUATHUTE YYEOHHM NPEKUBSIBAHMUSA,
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mocTuraiku 3abenexuteneH pesyarat ot 81,0/100. Toea momuepTaBa
KaraluTeTa Ha [MOAX0Ja Ja Ch3Jale YBICKATeTHO U MNPUATHO
oOpa3oBareqHO TMbTyBaHEe 3a yueHunute. OCBEH TOBa, CHJIHHTE
CIOCOOHOCTH 3a CHTPYAHUYECTBO HA YUCHHIUTE C€ JOKAa3BaT OT CHIIO
TOJIKOBa BHCOK pe3ynTar 3a pabora B exun ot 81,0/100. Tesu
KOHCTAaTaIli! IIpearoiarat, 9e pamkara Ha Opd edeKTHBHO KyJITHBHpa
COLlMallHM YMEHUSA U HacbpuyaBa JyXxa Ha CBTPYIHHYECTBO Cpex
YYEeHHUITUTE TI0 BpeMe Ha yueOHU e HOCTH. BhIpeku Te3u CHITHH CTpaHH,
MpOydYBaHETO MACHTHUHUIMpPA OONACTH, KOUTO Cc€ HYXAAiAT OT
nogoOpeHne, 0coOEHO B YUYEHETO uYpe3 NPEKUBSBAHE, KOETO IOTydaBa
pesynrar ot 52,4/100, u kpeaTHBHOCTTa, oueHsBaiku 66,7/100. Tosa
IIOKa3Ba IIOTCHIIMAJICH I[C(i)I/IIII/IT B Ip€AOCTaBAHCTO HAa BB3MOKHOCTH 3a
MPAKTHYECKH OIHT, KOUTO Ca B CHOTBETCTBHE ¢ MeToonoruute Ha Opd,
Koero OW MOTIIO Ja 3ampiioound pa30MpaHeTo M 3ala3BaHETO Ha
MY3HKaJIHUTE KOHIENIUH OT y4yeHunure. OCBEH TOBa MMa OUYEBHIHA
HEOOXOAMMOCT OT HachpyaBaHE Ha KPEaTHBHOCTTA, KOATO €
JKM3HCHOBAXXHA 3a HAChpYaBaHC HAa MHOBATUBHO MUCJICHC U apTUCTUYHO
u3pa3siBaHe Cpell yUCHUIHTE.

AHanM3bT Ha y9aCTHETO B pa3iudHu AeHocTr Ha Opd pasKpuBa,
ye urpute (90,5/100) u Tanuure (85,7/100) ca mocTUTHANN Hal-BHCOKH
HUBA Ha AaHTQXHUPAHOCT, KOETO Tpeamnojara, d4Ye Te3W AeWHOCTH
SHAUYUTCIIHO PpE30HUpAT C YUCHUIUTC MW HaCbpyYaBaT AKTUBHOTO UM
yuactue. PUTMUYHHTE NEHHOCTH W O0YyYEHHETO 10 WHCTPYMEHTH CHII0
JeMoHcTpupar cTabuiHu HuBa Ha ydactue (81,0/100), koeTo mokaspa
CHUJICH HUHTCPEC KbM TC3U MY3HUKaJIHHU CICMCHTH. 3a pasiimKa OT TAX
meeHeTo W TBopYeckuTe naedHocTH (71,4/100) momydmxa yMepeHH
pe3yiaTaTH, JoKaTo e3ukoBHTe AeriHocTH (61,9/100) Osxa Hal-Maiko
aHTXUPaHU, KOETO TOKa3Ba BB3MOXKHOCT 3a TOJOOPEHU CTpaTervd 3a
0o0yueHme 3a HacChpYaBaHEe HA YUYACTHUETO B TE€3H 00JIACTH.

[IpeausBukarencTBara, WACHTUPHULIMPAHU NPU MPHUJIAraHeTo Ha
npuHunuTe Ha Opd, BKIOYBAT JUICaTa HAa HEOOXOIUMHUTE
WHCTPYMEHTH, OTpaHHUCHHATA BBB (PU3HUYECKaTa cpeia U pa3zHoOOpa3HuUs
0o0xBaT HAa BHUMaHUETO Ha ydeHHUIUTe. OCBEH TOBa, HECHBMECTHUMOCTTA
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Ha CBINIECTBYBAIIUTE YICOHH IporpaMu ¢ Metomooruute Ha Opdh Moxe
Jla TIONIpeYd Ha MBIHOTO peau3upaHe Ha MOoJ3uTe OT Hes. [laHHHMTE OT
HaAOIIOZICHUS BbPXY TMOBEJICHUETO Ha YYCHUIUTE 10 BpeMe Ha y4eOHUs
MpoIeC pa3Kpuxa KOMOMHALUS OT MOJIOKUTENHN U OTPHUILIATENHUA YEPTH.
VYueHnuuTe Noka3axa noxBajiHa Bsipa B cede cH, palocTHa aHTXKUPAHOCT
1 e(peKTUBHU KOMYHUKAIIMOHHU YMEHUS, BCHIKH OT KOWUTO JOTIPHHECOXa
3a TIOJIOXKHUTENTHA U ChbBMECTHa yuebHa atMocdepa. OOpaTHo, ciiydyan Ha
0e3rpimkKHO TIOBEJCHHE Cpell HSAKOW YYEHHUIM TNpeiroiaraT JUIca Ha
(oKyc, KOETO Hamara JONBIHHUTETHa IMOAKpENna 3a IOBUIaBaHE Ha
TAXHATa aHTQXHUPAHOCT M ydacTue. [IpoBepkara Ha WHTETPUPAHETO Ha
TPBIIKK HHCTPYMEHTH B pamkarta Ha Op¢ mgane cMecenu pesynraru. berre
oTOeNsI3aH0 YMEPEHO HUBO Ha WHTepec cpen yuactHuiute (33,3/100),
KaTo 4acT OT YYSHHIIUTE MOKa3BaT MUHUMajeH uHTepec (28,6/100) kbM
T€3W MHCTPYMEHTH, KOETO IMOKa3Ba MPEANOYNTAHNE KbM ITO-TIO3HATHTE
uHcTpyMeHTH Ha Opd. B sipbK KOHTpACT, BKIFOYBAHETO HA TPHIIKU PUTMU
crOpa BreUaTIIsABaIl pe3ynTaT oT ydactue ot 85,7/100, koeTo o3HadaBa
BHCOKO HMBO Ha aHTaXHpaHOCT. HHCKUAT pesynraT 3a TpyIHOCT
(14,3/100), cBBp3aH ¢ TOBa ydyacTHe, JOIIBIHUTEIHO HIIOCTPHpA, 4e
YYCHUIIUTE HAMHpAT WHTETPUPAHETO Ha TPBIKHA PUTMH 32 JOCTBHIIHO H
MIPUSTHO.

-TH

Pesynrarure ot 4 KJIaC TIOKa3BaT BHCOKM DE3yATaTH 3a
NpUATHO ydeHe W pabora B ekwrl, karo Bceku goctura 81/100. Te3m
pe3ynTaTy IoAYepTaBaT ejHa aHTaXXHUpallla cpeja B KilacHara cTas, KbAeTO
YUEHHIUTE ITOKa3BaT KaKTO yCTOWYMB MHTEPEC, TaKa U CHJIHM YMEHUS 32
CBTPYAHUYECTBO. BUCOKOTO HUBO Ha YIOBOJICTBHE OT YYEOHUTE NIEHHOCTU
npeanosnara e(QpekTUBHO NMPHUBEXAAHE B CHOTBETCTBHUE C IIPUHIMIINTE Ha
Opd 3a TODIBINAIIO W HMHTEPAKTHBHO OOpa3oBaHHE, KOETO IBPXKH
YUYEHHLUTE AaKTHBHO aHTaXHpPaHH M HachbpyaBa IIOJIOKHUTEIHATA
IUHAMHKAa B KJAaCHAaTa cTasg. YMEpeHH [0 BHCOKH pe3yiTaTd ce
HaOmoiaBar Mpu KMHECTETUYHA U CeH30pHa aHTaxupanoct (71,4/100) u
KpearuBHOCT (66,7/100). Tesu pe3ynraTu npearonarar, 4e yaeHUIUTe ce
BB3MOJ3BAT OT MPAKTUYECKH CETHBHH NPEXHUBIABAHUS B YUCHETO, HO Ue
MMa MSCTO 3a MO-HATaThLIHO Pa3BUTHE, 0COOEHO B HACKPYaBaHETO Ha I10-
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romsiMa KpeaTuBHOCT W cebemspassBaHe. HachppuaBaHeTto Ha TI0-
KpEaTHBHO M3CIIEIBaHE MOXKE /1a Pa3LIMPH Te3U acIleKTH, ITO3BOJISBANKU
Ha YYEHUIUTE J1a 3abJI00YaT CBOSTA aHTAXHPAHOCT YpPe3 OPUTHHAIHO
MHUCJIEHE M TMPaKTHUYECKO MpUJIOKEeHHe. PesyntarsT 3a ydeHe upes
npexusBade npu 57,1/100 mokazBa He0oOXOAUMOCT OT MOAOOPsIBaHE Ha
MPaKTUYCCKATE JEeHHOCTH, ChoOpaseHW ¢ mpuHIunuTe Ha Opd.
BxrouBanero Ha JONBIHUTENHA BB3MOXKHOCTA 32 yUY€HE dYpe3
MPEeXUBSBAaHE MOXe Ja MoAo0pu pa3OMpaHeTO H 3ama3BaHETO Ha
My3UKaTHATE KOHIeny oT yuerunute. [1o momoOen Haunn 6a3upaHuTe
Ha e3uK jaerHocTH Ha Opd momyunxa OTHOCUTEIHO IMO-HUCKH Pe3yaTaTu
3a a"raxwupanoct (57,1/100), moguepTaBaiiky MOTEHIMAIIA 32 U3IIOJI3BAHE
Ha TO-MHTEPAKTUBHH TOAXOJH, KaTO POJECBU WIPU WU pa3Ka3BaHE Ha
WUCTOPHH, 3a TMO-HATATHIIHO AHTAKUPAHE HA YUYCHHIIUTE B E€3WKOBOTO
pa3BUTHE B paMKHTE Ha yueOHaTa nmporpama mo Mmy3uka. Cpes pa3imaHnuTe
neitHoctn Ha Opd, KpeaTMBHOCTTa W OOYYCHUETO 1O WHCTPYMEHTHTE
MOJTyYrXa BUCOKH pesynrary 3a ydactue (81/100), koero mpenmnonara, ge
YYEHHIUTE ca 0COOCHO MpPHUBICYEHH OT ACWHOCTH, KOUTO HachpdaBar
BhOOPaXKaEMOTO MUCIICHE W M3TPAXKIAHETO Ha MPAKTHYESCKH YMCHHS.
Brnpekn ToBa o0macTu Karo WrpH, TECHE W TAHIM ITOKa3BaT MAJIKO TI0-
HUCKM HUBa Ha yd4actue, Bapupamu ot 66,7/100 mo 71,4/100. Te3mu
PE3yNTaTH TMOKa3BaT BB3MOKHOCT JIa C€ Pa3HOOOpa3sAT M HAIPABST TE3H
JNIEHHOCTH TIO-MHTEPAaKTUBHU, 3a Ja CE€ TOIAAbpkKa HHTEPEChT U
aHTOKUPAHOCTTA BbB BCHUKHU JACHHOCTH, CBbp3anu ¢ Opdo.
[TonoxxuTeTHUTE aCIEKTH BKJIIOYBAT OJIATOMPHUATHA HAJTMIHOCT
Ha MHCTPYMEHTH, KOUTO ca OT CBIIECTBEHO 3HAaueHHE 3a OOYy4YEeHHETO,
basupano Ha Opd. Bwopekun ToBa, orpaHHMYCHHATA BHB (DU3MUECKaTa
cpena W HAIMYUETO Ha PUTMUYHU WHCTPYMEHTH Osixa OTOEIS3aHH KaTro
yMEpEeHHU ONaceHUs, OTEHIIMATHO OTPAHWYABAIIM MOTAISIIHS XapaKTep
Ha moxaxoma Ha Opd. CnpaBfHeTO C TE3W OTPAHWYEHHS - Karo
ONTUMHU3MPAHE Ha MPOCTPAHCTBOTO M pa3lIUpsIBAHE Ha JOCTHIA MO
PUTMHYHN WHCTPYMEHTH OW CH3/Iajio Mo-OlaronpusTHa cpeAa 3a ydeHe
ype3 TmpexuBsBaHe. JlaHHWUTE OT HAOMIONEHUS pasKpHBAT peauIa
MTOJIOKHUTEITHI MTOBEIEHUS, BKITFOYUTEITHO CaMOYyBCTBHE,
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KOMYHUKAIlUOHHU YMEHUS U PafOCT, BCHUYKHU OT KOUTO JONPHUHACAT KbM
KU3HEHa, MHTEPAKTHBHAa y4yeOHa cpeja. YUEHHUIUTE TOKa3BaT BHCOKU
HHUBA Ha BApa B ceOe CH ¥ COLMaTHU YMEHHUS, HOA0OpsIBaliKY CHBMECTHOTO
y4eHe.

HeszaBucumo oT TOBa, HAKOM OC3TPHIKHH TOBEIEHHS U OT BpeMe
Ha BpPeME HEaHTaKUPAHOCT MPEAIosIarar HeoOX0IUMOCTTa OT CTPaTeTuu
3a MojIbpKaHe Ha (POKyca M y4yacTUETO Ha BCHUKU yUSHHIU. AHAJIH3BT
Ha UHTETPUPAHETO HA IPBLKU HHCTPYMEHTH B paMkara Ha Opd paskprBa
CMECEHU HUBA Ha HHTEpEC, KAaTO 3HAYUTEJIEH CETMEHT OT YYEHUIIUTE
MOKa3BaT yMEpeHo 10 CwWiHO IiobormutcTBO (71.4/100) ¥bM TrpbIKH
MHCTPYMEHTH, OKaTO I10-MaJjKa IMOArpyIia T0Ka3Ba MUHUMAJICH HHTEPEC.
BwBexxaaneTo Ha oOpazoBaresiHl cecuu, GOKyCHpaHH BbPXY KyITypHOTO
3HAUCHHE Ha TPBLIKUTE HHCTPYMEHTH, MOKE /14 IOMOT'HE 33 aHTAXKUPAHETO
Ha YYEHUIH C IT0-MaJbK WHTepec. 3a pa3sinKa OT TOBAa, TPBIKUTE PUTMHU
MOJIy4HXa OTHOCHUTEIIHO BUCOK pe3yiaTar 3a y4yactue (71,4/100), cbueran
c ympaBiusieMo HUBO Ha TpymHocT (28,6/100), koeTo moKas3Ba, dHe
YYEHUIIUTE HaMHpar Te3W PUTMUYHH JEHHOCTH 3a JOCTBIIHU H
AQHT KU PALIH.

Ornenkara Ha npuHOMNUTEe Ha Opd B paMKUTE Ha YYEeHUIIUTE OT
5-Tm  kjgac momuyepraBa CHJIHUTE CTpaHH B ChTPYAHMYECTBOTO,
KPEaTUBHOCTTA M YAOBOJICTBHETO OT YYEHETO, 3a€THO C Bb3MOXHOCTHTE
3a MO-ABJIOOKO CEH30PHO aHTaKUpaHe W e3UKOBU AelHocTH. C BHCOK
pesynrtar npu cvemecmua padboma (90,5/100) u xpeamusnocm (81,0/
100), xmachT OT 5-TM Kiac Toka3Ba crabwiHa paboTra B €KUN U
BbOOpakaeMoO MHCJICHE, B ChOTBETCTBUE C (okyca Ha Opd BBPXY
KOJIEKTUBHOTO W TBOpUYECKO OOydeHHe. VYYEHUIUTEe Cca aKTUBHO
aHTOKUPAaHW B CHBMECTHM 3a/add, KOETO HachpuaBa YyBCTBOTO 3a
oOmHOCT M B3auMHa mojkpena. Pesynrarst ot 76,2/100 3a npuammo
YueHe TIOKa3Ba KaTO ISUIO TIOJOXKHUTEIHA M aHrakupaia arMocdepa, B
KOSITO YYCHHIIUTE C€ UyBCTBAT MOTUBUpAHM Ja yyacTBar. Obaue yyeHeTo
upe3 npexunsBane (57,1/100) u cenzopHara anraxkupasoct (66,7/100) ca
obmactu 3a moreHIMamHO  momoOpenue. lloBumaBanero  Ha
NPaKTHYECKUTE JEHHOCTH M CETUBHHUTE NPEKHUBABAHHUS MOXE Ja
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3abJ00YH YYACTHETO HA YUCHHUIIUTE U JIa Ce MPUBE/IC B ChOTBETCTBUE C
Mojxoja 3a MpexuBsiBaHe Ha Mmerona Ha Opd. Haii-Bucokute HUBa Ha
aHTOKUPAHOCT ce HabmromaBar npu pummuunu devnocmu (85,7/100),
neene u uepu (u neete npu 81,0/100), oTpassBaliku CUIHO MHTEpEC Ha
YYCHUIIUTE KbM PUThMAa W HMHTEPAKTHBHUTE €JIEMEHTU OT YydeOHaTa
nporpama Ha Opd. E3zuxosume Oelinocmu WMaT TO-HUCHK pe3yiTaT
(61,9/100), koeTo mOKa3Ba HEOOXOAUMOCT OT IO-UHTCPAKTHUBHH U
aHTraXUPAIIM MOIXOAU 32 MOJOOpsBaHEe HA ydacTHETO B OasvpaHH Ha
€3WKa 3aJ]a4d. YUCHHUIIUTE OT 5-TH KJlac KaTo ISUI0 UMAT 33JI0BOJIMTENTHA
noakpena 3a Op¢ neHHOCTH, Karo Jauncama Ha UHCMPYMEHmU W
@uzuueckama cpeda NONyYaBaT 3aI0OBOJIUTEITHH OIICHKH . BbIpeku ue e
YIpaBIsieM, YMEPEHUST PE3YNTaT 33 0ZPAHUYEHO GHUMAHUe TIpEeaIonara
HEOOXOJMMOCTTa OT METOJIU 3a MOJIbpkKaHe Ha Gokyca. THCTpyMeHTHTE
3a PUTHM Ca JOCTaThUHO HAJIMYHH, OLIEHEHH KaTo 00OpuU , KOETO MOKa3Ba,
4ye Oa3upaHuTe Ha PUTHM y4eOHH MPEKUBSIBAHUS ca JOOpe MONABPKaHH.
YdeHUIHTE MPOSIBSIBAT NOJOKUTEIHO MOBEACHUE, BKITFOUUTEITHO padoc,
6spa 6 cebe cu N HanpeovK 8 COYUAnHUme yMeHus, KOeTo JonpruHacs 3a
JUHaMHYHA M TOIKpersma ydeOHa cpema. Bbmpeku ToBa, HM3BECTHO
be3epudico nogedenue W pazauTaHEeTO HA 3anamemseane MOXKe TIOHIKOTa
Ja OTKJIOHU OT MO-33ABJIOOYEHO yueHe W Bb3npuemane. Crpareruu 3a
u3MecTBaHe Ha QoOKyca KbM pa3OupaHe, a He KbM 3allOMHSHE HAHM3YCT,
Omxa MOINIM J1a JONpPUHECAT 338 aHTAKUPAHOCTTA U AbJI00YHHATA HA YICHE
Ha ydeHHUIHTe. M3Mon3BaHeTo Ha TPBIIKK PUTHM B PAMKHUTE Ha yueOHara
nporpama Ha Opd e mobpe mpuero, ¢ pesyiarar 3a ydactue 76,2/100 u
HUCBK pe3yarar 3a TpyaHocT (23,8/100 ). To3u oTroBop mnokasBa
EHTYCHa3bM M JICKOTA CpPEJl YUYCHUIIMUTE B HM3CJICBAHETO HA TIPBIKHTE
putMu. MHTEpEeChT KBbM TPBIKUTE MHCTPYMEHTH ¢ yMmepeH (42,9/100),
KOETO MpEANoiara OTBOPEHOCT KbM KYATYpHH €JIEMEHTH, BBIPEKH ue
JOIBITHUTETHUTE CTPATETUH 33 aHTa)XKHPaHEe MOTar Jia Hachp4aT O-CHITHA
BpB3Ka.

Anamu3bT Ha npuHOUNUTe Ha Opd B yYeHUIIUTE TO 6-TH KJjac
pa3sKkpu CHJIHO IOJIOKHUTEIHa ydyeOHa cpema, OensizaHa OT e(EKTUBHO
ChTPYOHHYECCTBO,  AHTAKUPAHOCT B  PUTMHYHH  JEHHOCTH U
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BB3IPHEMUYMBOCT KbM KYJITYpHO wu3cienBaHe. Haii-3abenexutenHoTo
otkputue ¢ mepdektHusT pesyarar ot 100,0/100 mpu cvemecmna
paboma , KOETO MOKa3Ba U3KIIOUNTENIHA padoTa B €Kul U arMocdepa Ha
y4eHe Ha CBTPYIHHYECTBO. BHUCOKWTE pe3ynratu 3a npusmuo yueHe
(85,7/100) u kumnecmemuuna u censopua aueadxcuparocm (81,0/100)
JOI'BJIHUTENHO INPEAIoarar, 4ye y4eHUIUTe HaMHUpaT U3KUBSIBAHETO B
KJIacHaTa CTas €THOBPEMEHHO 32 MOTAIAII0 W MPUSATHO, BBILTHIIABAHKI
akueHta Ha Opd BbpXy NpPaKTHYECKOTO, Oa3upaHO Ha MABMKEHUE U
UHTEPAaKTUBHO oOydeHue. CbC CHIHHM pE3yNTaTu B YUEHEmo upes
npesicusssane (76,2/100) nu xpeamusenocm (71,4/100), kiacHara cras
JeMOHCTpPHpa COJMOHA OCHOBAa 3a AaKTUBHO, CEH30PHO Oa3upaHo
obpazoBanue. Mma msicTo 3a pasimupsBaHe Ha TBOPYECKUTE NEHHOCTH,
KOETO OM MOIJIO Ja HACHPUH OLIE T0-WHOBATUBHO MHUCJICHE, IO3BOJIABAIKI
Ha YYCHHIIUTE J]a U3CJIeBaT HOBHM UJCH U MOAXoAu B pamkara Ha Opd.
I'pymara oT 6-TH Kiac MOKa3Ba BUCOKO YYacTHE B pumvM OeUHOCMU
(90,5/100) u obyuenue no uncmpymenmu (81,0 /100), koero moxa3Ba
3HaUMTEJIeH MHTEepeC KbM OOydeHHeTOo, 0a3upaHO Ha My3HKa U PUTHM.
Tsopueckume delinocmu cbio oTOenA3axa nodpu pesynraru (76,2/100).
Jlokato y4acTHETO B e3uKko8u OelHOCmu, uepu, mauyu M neere Oelie
MAJIKO TI0-HHUCKO, MHTEPAKTUBHUTE M Pa3HOOOpa3HH MOJAX0AN OnuXa MOTIIN
J1a Tof00PSIT aHTAKUPAHOCTTA B TE3U 00JIaCTH. YMEPEHHUTE OTPaHUYEHHUS,
KaTo IUNCama Ha UHCMPYMEeHmuy U OZPAHUYEHUAMA HA UHCMPYMEHMUme
3a pumvM , coUaT Hy>KAaTa OT IOBeYe PECypcH 3a IbJIHA MOJKpena Ha
neitHoctute, 6asmpann Ha Op¢. Bemnpekn Te3m mpeau3BUKATENCTBa,
@uszuyeckama cpeda NONYYN 3aJJ0OBOJUTETHA OIICHKA, KOETO MOKa3Ba, ue
HAcTpOMKara Ha KJacHaTa cTas KaTo IBUI0 MOANBpXKA HMPAKTHUECKO
oOydeHue. YUCHHIIUTE TPOSBABAT TIOJOKUTEIHO IOBEJCHUE KAaTO
padocm, éapa 6 cebe cu u curHu coyuannu ymenus . Te monpuHacsT 3a
aHraxkupamia armocdepa, ONaronpusTHa 3a CIOJAEICHO Yy4YeHEe U
TBOpuecTBO. OT BpeMe Ha BpeMe HEOPEKHOTO MOBEJCHUE U CKIIOHHOCTTA
KBbM 3allaMeTsBaHE IT0Ka3BaT IIOTEHIMAIHKU O0JacTH 3a Pa3BUTHE Ha IIO-
3a1610049eHO pazOupane U ycTounB Gokyc. MHTerpupaHeTo Ha TPhIKU
€JIEMEeHTH B yueOHara nporpama Ha Opd mpean3BHKa yMepeH 0 BHCOK
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uHTepec. [ pvyxkume pumvm IEHHOCTH, MO-CIIEHUATHO, UMaxa CHJIEH
pesynrar 3a yuactue (81,0/100), karo y4eHHIIMTE HaMHpaxa 3aJaduTe
KaKTO 32 YIpaBIIsIeMH, TaKa U 3a aHTXUpaly. IHTepechT KbM IPBLUKHUTE
WHCTPYMEHTH KaTo 1sio € ymepeH (47,6/100), HO HSKOM Yy4YEHHUIH
MOKa3BaT No-ToJsiMO Jr00omuTcTBO (33,3/100). JJombIHUTENHN KYATYPHU
MIPO3PEHHsI UM NHTEPAKTUBHYU Cecuu OMxa MOIVIM Jia IOBUIIAT UHTEpeca
W Ja HachpyaT TIO-IIMPOKO OIEHSBaHE HAa pa3IUYHU MY3UKAIHU
TpaIuLKu.

3AKVIFOYEHHUE

[Mpunaraneto Ha moaxoma Ha Op¢d B TpemnomaBaHeTo Ha
TpaJULIMOHHA IPBLIKA MYy3HKa B PaMKUTE Ha OCHOBHOTO 0Opa3oBaHHE
OCHUTypsiBa CTabWUJIHA cpenia 3a HachpyaBaHe Ha KYJITYpHOTO OIEHSIBAaHE U
MY3HKaJHaTa aHTXUPAHOCT CPed MIaguTe yJyamy. To3u nefaroruuyecku
METO/I, BKOPEHEH B LIAJIOCTHO U Upe3 NMpekuBsABaHe 00yueHue, Ha0msra Ha
MHTETpalisATa Ha My3WKa, IBI)KEHHE, ped M Jpama, MO3BOJISIBAKH Ha
YYEHHIUTE []a y4acTBaT aKTUBHO B MOTAIAIIa My3HKailHa cpeaa. Karo ce
3aHUMaBaT C PUTMHYHH MOJEIH, MEJIOANYHU CTPYKTYPH U HHCTPYMEHTH,
YHHUKaJHA 32 TPBLKHUTE HAPOAHM TPaIULMH, YUYCHULUTE KyJITHBHPAT
HIOAHCHUpPAaHO pa3duWpaHe W OleHsBaHe Ha OO0raToTo MYy3HWKalHO
HacJeCTBO Ha ['bpriusl.

JokazarencrBara couar, ue neiiHoctutre, Oasupanu Ha Opd,
PE30HUpAT CHIHO C YYEHHIUTE, 0COOEHO B 00JacTH KaTO PUTMHUYHA
AQHTa)XXUPaHOCT, CBUPEHE Ha HHCTPYMEHTH U TBOPUECKO H3ciensane. Te3n
MPAKTHYECKH W3KHUBSIBAHWA C YydYacTHE 3acujBaT EHTycHazMa Ha
YUEHHLUTE U JAONPUHACAT 3a AWHAMHUYHA y4ueOHa cpena. ChbBMECTHHST
xapakTep Ha noaxoza Ha Opd JOIBbIHUTENHO 00orarsiBa 00pa3oBaTeIHNS
ONHUT, HAchpYaBallKM KPUTUYHM MEKHM YMEHHs KaTo paboTa B eKHII,
KOMYHHUKallis ¥ TapTHbOPCKA IMOJKpena 4Ype3 TPYNOBU MYy3UKaIHU
3aa4u.

Bbopeku Te3um obemmaBamiy pes3yATaTH, HAKOM NpPEAW3BHUKATEICTBA
IPOIBIDKABAT Jia CHILECTBYBAT IPU NPHJIAraHETO HA METOMOJIOTUSATA Ha
Op¢ KBbM TPaAUIIMOHHOTO IPBIKO MY3HKalIHO oOpazoBanue. Hampumep,
BapualMUTe B HUBaTa Ha MHTEPEC HAa YUYEHHUIHUTE - OCOOCHO B ACIEKTH
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Karo MeeHe cpelly CBUpEHe Ha HHCTPYMEHTH U OTPAaHWMYCHOTO BHUMAaHUE
OT BpeMe Ha BpeMe HapylllaBaT yCTOWYMBATa aHTaXHUpaHOCT. OCBEH TOBa
JTUMHUTHpaHATa HATMYHOCT U pa3HOOOpa3re Ha HHCTPYMEHTHTE MOrar Ja
OorpaHMYarT JbJIOOYMHATa Ha KYJITYpHOTO TOTamsgHE W BB3MOXKHOTO
MPAaKTHYECKO M3CJICABAHE B pAMKUTE Ha KiacHara crtas. CrpaBsHETO ¢
TE3W TMPEIU3BUKATEIICTBA M3MCKBA CTPATETHYECKHM aJanTallid Ha
oOyuenuero. [IpemongaBatenute Morar Ja H3MON3BaT MOAXOOM 32
nojIbpIKaHe Ha OKyca Ha YUSHHIIUTE, pa3HOOOpa3siBaHE Ha IEHHOCTHTE
¥ TPUCHOCOOSBaHE Ha YyYEeOHHUS ONWT, 3a Ja CE€ IPHCIOCOOIT KbM
pa3iuyHUu HUBa Ha uWHTepec. [loBUIIaBaHETO HA JIOCTHIIHOCTTA H
pasHOOOpa3ueTo OT TPaTUIMOHHH TPBIKHA HHCTPYMEHTH MOXE
JIOTBJIHUTEITHO J1a 3aCHJIM aHTAKUPAHOCTTA HA YUCHHIIUTE C KYJITYPHHS
Marepuai, Ch37AaBaliku MO-BCEOOXBATHO M TMPHOOIIABANO YIeOHO
MIPEXKUBSBAHE.

B 3akmirouenue, monxonsT Ha Opd MpencTaBiisiBa H3KIFOYUTEITHO
e(eKTHBEH METOJI 3a WHTETPUPaHEe HA TPAJUIIMOHHATA TPhIKA My3HKa B
Ha4yaJHOTO 0Opa3oBaHWe, KaTo Npeajara Ha ydYeHHIUTe Oorara u
WHTepaKkTUBHA IUlardpopMa 3a  KyATYpHO  aHTaxupaHe. Upes
YCHBBPIICHCTBAHE Ha OOyYHTETHHUTE CTPAaTeTHH 3a CIpaBiHE C
HaOmofaBaHUTE MPEAM3BHKATENICTBA, MpENoAaBaTeuTe Morar [a
yBEIUYAT MAKCHMATHO 00pa30BaTEITHOTO Bh3/ICHCTBHE HA METOAOJIOTHSITA
Ha Opd, HacbpuaBaiiku 00OraTeHO, KYJITYPHO CBBP3aHO MY3HKAIHO
o0Opa3oBaHHe, KOETO PE30HHpa C TPBIKOTO HACIEIACTBO W OCHUTYpsBa
3HAYMMa OCHOBA 32 IISJIOCTHO Pa3BUTHE HA YUCHHIIUTE.
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HAYYHMU ITPUHOCH

Ta3u pumcepranus mpenjara BaXeH INPUHOC 3a pa3dHpaHeTO U
npujiaraHeTo Ha mnefarorudeckure npuHiunmu Ha Opd B IPBIKOTO
HAYaJTHO MY3WKAITHO 00pa3oBaHMeE, IMOIYEPTABANKI KaKTO TEOPETUIHHUTE
MIPO3PEHWSI, TAKa ¥ MMPAKTHYECKUTE TPUITOKEHUS.

1. Teoperuuen MIPUHOC: Paspabotena paMka, KOSITO
KOHTEKCTyanu3upa Merofute Ha Opd B paMKHTE HA TPBIIKATa KYJITypHA U
oOpa3oBareliHa Cpefla, Karo CICHUAIHO HWHTErpHpa TpPaJUIMOHHATA
rpblika My3uka. ToBa CBbp3Ba KYITypPHOTO HAcCJIEIACTBO ChC
CBBPEMEHHUTE TMEIArOTMUSCKH IIeTTH, KOETOo MpaBu noaxona Ha Opd mo-
IOJAXOMAII 38 TPBLKUTE YUCHULIU.

2. MerononorndHa UHOBaIus: Upe3 Mmomxos ¢hC CMECEHH METOIU
M3CIIEABAHETO ChUETAaBa KOJIMUECTBEH U KAYECTBCH aHAIN3, aJIalTUPAH 32
OIlCHKa Ha JelHocTH, Oasupanu Ha Opd, KaTo KHHECTCTUYHA
AHTAXXUPaHOCT U KPpECaTUBHOCT. ToBa JonpuHacsd 3a HCHHU WHCTPYMECHTU
3a OIICHKA Ha €(PEKTHBHOCTTA HAa MY3UKAJIHOTO 00pa30BaHHE B PAMKHTE
Ha KYJITYypHO crieniupudeH KOHTEKCT.

3. Ilpaktuuecko npuioxkeHune: Upes npuiaraHe Ha TPBIUKH PUTMU U
WHCTPYMEHTH B pamkara Ha Opd, U3ciieIBaHEeTO MPE0CTaBS MPUI0KUMU
CTpaTeTWH 3a YYWTENWTE 32 TIOBHINABAHE HA aHTAXHPAHOCTTA U
HachbpyaBaHE Ha KYJITYpHOTO OIICHSIBAaHE B YacOBETE MO My3uKa. ToBa
MOJKPEIsl WHTETPUPAHETO Ha TPAAWIMOHHHUTE TPBIKH EIEMEHTH B
HavajHOTO OOpa3oBaHME, KOETO ITOKas3Ba, 4e TIOBWINABa WHTEpeca M
Y4acTHUETO Ha yUYCHUIIHTE.

4. OOpa3zoBarenHo Bh3nelcTBHE: M3ciieqBaneTo pa3kprBa MOIX0aa
Ha Op¢ karo CWJICH METOA 3a HachpuyaBaHE Ha ChHTPYIHHUYECTBOTO,
KPEaTHBHOCTTa W COLMAIHHUTE YMEHHUS Cpell TPBIKUTE YUYEHUIH B
Ha4aJHOTO YYWJIUINE, B CHOTBETCTBHE C IO-NTUPOKHUTE OOpa3oBaTEITHHU
uenu B I'bprus.

5. Ilpenopbku u OBACIIM HACOKH: BBIpekw We € orpaHudeH IIo
00XBaT 10 ONpEIeNIeHW PETMOHM M pPecypcH, Tasu paboTa mpeasara
OBbJeIIN N3CTIeI0BaTEIICKH TBTHINA 32 afianTHpaHe Ha Mmetoaute Ha Opd B
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pa3IMYHU TPBIKH YCIOBHA. Ta3W OCHOBAa HachpuaBa IMO-HATATHITHOTO
M3ClIeBaHE Ha KYITYPHO aJalTUPAHU MYy3UKaITHU TIeIarOruKY.
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Introduction

Orff's music pedagogical concept has a rich historical
background, tracing its roots to the early 20th century. Carl Orff, a German
composer, educator, and music theorist, developed his approach to music
education in the 1920s, influenced by the cultural and educational trends
of the time. One of the significant historical elements that shaped Orff's
approach was the movement of the German Youth Movement, which
aimed to promote the physical, emotional, and spiritual growth of young
people through outdoor activities, folk traditions, and communal
experiences. Orff saw the potential of music as a means to support this
movement and to foster the holistic development of children. The Orff's
approach was also influenced by the ideas of the Swiss educator Emile
Jaques-Dalcroze, who advocated for the use of movement and rhythmic
exercises in music education. Orff adapted and expanded on Dalcroze's
methods, integrating them with his own ideas and techniques to create a
comprehensive approach to music pedagogy During the 1930s and 1940s,
Orff's approach gained popularity in Germany, as it aligned with the
nationalist and anti-modernist sentiments of the time. However, after
World War 11, Orff distanced himself from the political implications of his
approach and focused on developing it as a tool for cultural and
educational renewal. Today, Orff's music pedagogical concept is widely
recognized and implemented in many countries, including Greece, where
it has been adapted to fit the local cultural and educational context. The
historical elements of Orff's approach continue to inform its development
and application in contemporary music education.

Purpose of the study



The primary aim of this research is to investigate the significance
and impact of incorporating Orff's Music Pedagogical Concept into the
Greek elementary education system, specifically focusing on its
integration within the existing curriculum framework of the Greek
Ministry of Education. By blending elements from Greek traditional
music, this study aims to pilot and assess the validity and reliability of a
suggested program by the Greek Ministry of Education, enhanced through
the principles of the Orff method. Moreover, this study seeks to explore
the effectiveness of an integrated curriculum, as advocated by the Greek
Ministry of Education, as a potent teaching approach that potentially
amplifies children's multifaceted development during their formative
years.The central focus lies in understanding how the infusion of an Orft-
based musical curriculum within the current educational structure can
contribute to and transform elementary school music education in Greece.

The objectives of the study

The study’s primary objective is to examine the practical impact
of Orff's music pedagogy in Greek elementary schools. It explores its
effectiveness in promoting students' musical proficiency and their overall
developmental progress, as well as its influence on cultural awareness by
incorporating elements of Greek traditional music. Moreover, it evaluates
the effect of Orff's methods on students' cognitive abilities, creative
expression, and social interactions. Finally, the research aims to
investigate how the integration of this approach affects teachers’

instructional practices and pedagogical strategies.

The subject of the study



The subject of the study is the application and impact of Orff's
music pedagogical concept in the context of Greek elementary education.
This includes analyzing the experiences of students, teachers, and
stakeholders involved in the implementation of the Orff-based musical
curriculum. The study addresses the challenges and facilitators
encountered during the implementation process, as well as its alignment
with the educational goals set by the Greek Ministry of Education,
focusing on fostering holistic student development through music
education.

Central Research Questions

The research questions of the study collectively aim to provide
insights into the educational, cultural, pedagogical, and systemic
implications of incorporating an Orff-based musical curriculum within the
Greek elementary education framework. They seek to uncover the
multifaceted aspects of its implementation, effectiveness, challenges, and
alignment with  educational objectives in  Greece.  More
specifically,examines the extent to which engagement in an Orff-based
musical curriculum influences students' developmental progress within
the Greek elementary education system. Secondly, explores the influence
of incorporating Orff's Music Pedagogical Concept with elements from
Greek traditional music on students' cultural awareness and appreciation
within the elementary education curriculum in Greece. Thirdly,
investigates the perceived impacts of the Orff-based musical curriculum
on students' cognitive development, creative expression, and social
interaction within the Greek educational setting. Fifthly,explores

perceptions held by students, educators, and educational stakeholders
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regarding the effectiveness, engagement, and relevance of the Orff-based
musical curriculum within the Greek educational context.

Methodology

The methodology used in this study was a qualitative research
approach, which involved an analysis of existing literature, as well as a
case study of the implementation of Orff's approach in Greek elementary
schools. The literature review included an analysis of various sources,
including academic journals, books, and websites, to provide a
comprehensive understanding of Orff's approach and its potential impact
on elementary school music education in Greece. The pilot study employs
a mixed-methods approach, combining quantitative and qualitative data to
evaluate a novel music curriculum adapted from Greek tradition. This
approach includes testing the convergent validity of a prototype
questionnaire, which assesses the curriculum's reliability and robustness.
The study also gathers preliminary data on Greek traditional instruments
to evaluate students' musical aptitude and engagement, helping establish a
foundation for culturally relevant educational assessments in Greek
elementary education.For the main study, a refined mixed-methods design
assesses the impact of an Orff-based musical intervention on specific
student outcomes within Greek elementary schools. This methodology
combines direct observation and questionnaires, capturing a
comprehensive view of the intervention's influence. Systematic
observations allow the researcher to record classroom dynamics, student-
teacher interactions, and educational practices, including variations in
teaching methods.Observation sampling and questionnaires further enrich

data collection, with the researcher noting individual and group behaviors,
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student responses to the Orff method, and existing music education
methodologies. This holistic approach ensures a nuanced understanding
of the intervention’s effects, providing insight into potential enhancements
for music education within the Greek context.

Limitations

The study faced several limitations that may impact the validity
and generalizability of its findings. Student responses could vary due to
routine changes, potentially restricting the application of results to similar
contexts. Internal validity may have been affected since the researcher,
rather than the music teacher, administered the intervention, which could
introduce an experimental effect. The presence of the researcher and a new
curriculum may have also disrupted the classroom’s usual dynamics.
Although the sample size met the required threshold, it was only slightly
above the minimum, which could limit the study’s external validity.
Additionally, pre-assignment of students before the study posed a risk of
selection bias, though statistical techniques were applied to mitigate this.
Another limitation pertains to the music teachers' familiarity with the Orff
Method; variations in their knowledge and expertise may have impacted
the implementation and effectiveness of the intervention. In this case,
understanding both the Ministry of Education’s curriculum and Orff
principles was critical to the study’s success.
Classification of Chapters
This study comprises several chapters exploring the adoption and impact
of Carl Orff's music-pedagogical approach in Greece. Chapter I introduces
Orff’s life and his concept of "elementary music," highlighting his unique

focus on integrating movement and orchestral elements in music
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education. Chapter II discusses the implementation of Orft’s approach in
Greece, covering its adoption by the Ministry of Education, challenges
such as teacher training and resource limitations, and opportunities for
enriching Greek music education. Chapter III outlines the study’s
methodology, including the research procedures, assumptions, and
limitations. Chapter IV presents pilot lesson plans for primary education,
blending Greek pedagogical techniques with Orff’s approach, and details
the process of adapting these lessons for Greek classrooms. Together,
these chapters provide a comprehensive look at the benefits and challenges
of integrating the Orff method into Greek educational practices.
CHAPTER I: CARL ORFF’S MUSIC-
PEDAGOGICAL APPROACH

Curriculum vitae of Carl Orff

Carl Orft, a key figure in 20th-century music and music education, was
born on July 10, 1895, in Munich, Germany, where he also passed away
on March 29, 1982. While he is widely celebrated as the composer of
Carmina Burana (1937), a remarkable cantata set to 13th-century Latin
folk poems, his influence extends deeply into music education through his
development of the Orff-Schulwerk (Orff Approach).The Orff-Schulwerk
method, introduced with his collaborators such as Gunild Keetman, is a
revolutionary approach to teaching music that combines music,
movement, drama, and speech. Rooted in the natural playfulness of
children, it prioritizes engagement and creativity, allowing children to
experience music through active participation. This philosophy contrasts

with traditional musical education, as it downplays rigid note-reading in
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favor of fostering an environment where every child is seen as capable of
learning and expressing music.Orff's foundational educational work began
with the establishment of the Gunther School in Munich in 1924, which
trained teachers in thythm and movement. This led to the 1930 publication
of Schulwerk, the first book on his methods. Although the school was
destroyed during World War II, Orff continued to expand his educational
philosophy after the war. In the early 1950s, he published Music for
Children, a collection that would be translated into 18 languages and gain
global recognition. Orff's work was further institutionalized with the
founding of the Orff Institute in Salzburg in 1963, ensuring the ongoing
global spread of his teaching method. His influence also drew from
ethnomusicology and the kinesthetic aspects of non-Western music,
incorporating the idea of "elemental music" rooted in human expression
through movement.

The concept of elementary music in Carl Orff’s music-

kinetic education

The Orff-Schulwerk pedagogical approach, developed by Carl
Orff, centers on elemental music, emphasizing the core musical
elements—melody, harmony, rhythm, and timbre—as fundamental
components in music education. This method is designed to introduce
children to music through a hands-on, playful approach rather than rigid
formal instruction.

1. Music-Kinetic Education: Orff’s method involves engaging children

in music-making through movement and physical activity, viewing music

as a multisensory experience. Children learn to connect with music deeply
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by expressing themselves through dance, movement, and accessible

physical activities tailored to individual needs.

2. Play-Based Learning: Orff advocated for a joyful, exploratory
approach to music, promoting a lifelong love for music through play rather
than viewing music as a chore. The emphasis on creative expression helps

children develop an appreciation for music’s beauty and emotional power.

3. Use of Percussion Instruments: Percussion instruments like drums,
xylophones, and maracas are central to Orff-Schulwerk, as they are easy
for children to play and produce various sounds, making them ideal for

teaching rhythm, melody, and harmony.

4. Improvisation:A core aspect of Orff’s philosophy is encouraging
children to improvise, allowing them to explore their own musical ideas
and develop a unique musical voice, fostering creativity and

understanding of musical structure.

5. Group Music-Making: Orff saw music as a social art form, and group
activities like circle dances and ensembles help children learn cooperation,

communication, and teamwork.

Auxiliary elements of orchestra

Orff instruments, developed in the 1920s and 1930s by Carl Orff and
collaborator Gunild Keetman, are key components of the Orff-Schulwerk
music education approach. Inspired by Orff's philosophy of teaching
music through movement and play, these instruments are designed to be
simple, accessible, and versatile, helping children actively engage in

rhythm, melody, and improvisation.Early Orff instruments, like wooden
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xylophones and metallophones, were inspired by traditional African and
Indonesian instruments. The range later expanded to include
glockenspiels, drums, and various percussion instruments, all suited to
collaborative group playing.Orff instruments are categorized as: Indefinite
pitch rhythmic percussion (e.g., bass drum, bongos, tambourine),Defined
pitch rhythmic percussion,Melodic instruments (including percussion,
wind, and string instruments), and Instruments for improvisation.Orff
instruments are central to learning rhythm and melody. Their simplicity
allows students to explore and create music in an engaging and non-
judgmental  environment, fostering creativity and  hands-on
participation.Group music-making with these instruments encourages
cooperation and teamwork, supporting Orff’s vision of music as a
collaborative and joyful experience. These instruments are adaptable to
different skill levels and genres, allowing students to explore  various
musical traditions and styles. They are widely used in diverse settings,
including jazz and world music, and even professional performances. Orff
instruments are instrumental in teaching foundational musical concepts
like rhythm and timing, often used in therapy to improve rhythm and
coordination. They continue to play an influential role in global music
education, enriching learning through the joyful, creative exploration of

music.
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CHAPTER II: IMPLEMENTATION OF THE ORFF

APPROACH IN GREECE

Introduction of the Orff approach to Greece

The Orff approach to music education, introduced in Greece by
Polyxeni Matteu in the 1960s, integrates movement, speech, and music,
focusing on an active, hands-on learning experience. Matteu, who studied
directly with Carl Orff in Germany, adapted the Orff-Schulwerk pedagogy
to Greek culture by creating materials based on Greek traditional music.
She published two volumes, Greek Songs and Dances, in 1963 and 1968,
which combined Orff's method with elements of Greek folk music, such
as unique time signatures and regional musical modes.In 1957, Orff
introduced Matteu to his ideas, which she began implementing in Greece
in 1962. In 1982, she founded the Greek Orff-Schulwerk Association to
further support the pedagogy.Due to language and cultural differences,
Matteu adapted Orff's teachings, avoiding direct translations and instead
using the term "Orff Pedagogical Work."The Orff approach faced
significant challenges in Greece, including limited resources, lack of
widespread teacher training, and high costs for Orff instruments. To
address this, Greek teachers often improvised with alternative instruments
and materials. While early adoption was limited to a few private schools,
interest has since grown.Inspired by Matteu, early adopters like Kostas
Grigoreas and Spyros Antonopoulos promoted the approach, establishing
training associations and incorporating it into schools. Schools like Athens
College and the Aristotelion Conservatory in Thessaloniki were early

adopters, integrating the Orff approach and training teachers in the
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method. The Ministry of Education recognized the Orff approach in 1995,
officially recommending it for elementary music education.Today, the
Greek Orff-Schulwerk Association and other organizations support
teacher training, helping expand the method’s use in Greek music
education

Adoption by the Ministry of Education

The Orff approach was officially recognized and adopted by
Greece’s Ministry of Education in 1988, marking a pivotal moment in
Greek music education. The integration into the national curriculum was
achieved after years of advocacy by the Greek Orff-Schulwerk
Association and individual music educators. In 1988, the Ministry of
Education approved the Orff approach for primary and secondary music
education, and by 1999 it was officially included in the primary education
curriculum. This decision provided a structured framework for using the
Orff approach in elementary schools. Educational Benefits and Alignment
with Greek Philosophy: The Ministry’s endorsement was based on the
Orff approach’s alignment with Greek educational goals, including
creativity, critical thinking, and holistic student development. The
method's emphasis on student-centered learning, creativity, improvisation,
and social interaction matched the values of the Greek educational
philosophy. Teacher Training and Professional Development: With Orft’s
inclusion, training in this method became mandatory for primary school
music teachers. The Ministry provided guidelines for teacher training,
underscoring the need for professional development to ensure effective
implementation. Challenges and Continued Support: Despite its official

status, implementation challenges persisted, such as limited resources.
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The Greek Orff-Schulwerk Association and organizations like the Athens
and Thessaloniki Conservatories have continued to promote the approach
through workshops, seminars, and festivals. The integration of the Orff
approach has led to its widespread acceptance in Greece, reinforcing
music education's role in fostering students' cognitive, emotional, and
social development.

Challenges of implementing the Orff approach in

Greece

Despite the Ministry of Education's official adoption of the Orff
approach in 1988, its implementation in Greece has encountered
significant challenges, primarily in teacher training, resource limitations,
and adapting the approach to the Greek cultural and educational context.
The Teacher training is limited and as a result training opportunities hinder
the effective implementation of the Orff approach. Although the Greek
Orft-Schulwerk Association organizes workshops, only a small
percentage of educators receive formal training. This lack of training
limits teachers' familiarity and confidence with the approach, creating
reluctance to apply it in the classroom. Additionally, there is a need for
ongoing professional development to keep teachers updated on evolving
techniques, which is challenging to provide, especially in areas outside
major cities. The implementation of the Orff approach requires specific
musical instruments, materials and special classroom space — resources
that are often not available in Greek schools. Many schools cannot afford
the necessary instruments, such as xylophones and drums, which impacts

the quality and scope of the music program. Some educators address this
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gap creatively, for example, by using recycled materials to make
instruments or focusing on body percussion as an alternative. The Orff
approach, developed in a different cultural context, requires adaptation to
align with Greek educational standards and cultural nuances. Teachers
have modified lessons to incorporate traditional Greek music, instruments,
and folk dances, fostering a connection to Greek heritage. However, some
educators feel further modifications are needed to integrate the approach
effectively within the national curriculum and align it with subjects
beyond music, such as language or social studies.

Opportunities of implementing the Orff approach in

Greece

The Orff approach presents numerous opportunities for enhancing
music education in Greece, offering a holistic, engaging, and inclusive
framework for students. This approach integrates music, movement, and
speech, which supports students' musical, cognitive, emotional, and social
development. By promoting creativity, improvisation, and self-
expression, it allows students to connect deeply with Greece’s rich
musical heritage and engage more actively in their learning.The method
fosters social and emotional growth, encouraging collaboration,
communication, and teamwork. Its inclusive design ensures accessibility
for students of diverse backgrounds and abilities. Additionally, the Orff
approach aligns well with Greece’s national curriculum goals, supporting
interdisciplinary learning and developing essential skills like creativity
and critical thinking across subjects. An international community of Orff

educators provides support and resources, making implementation in
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Greece more feasible. Despite challenges such as limited resources and
teacher training, these opportunities make the Orff approach a valuable
tool for fostering lifelong musical appreciation and personal development

in Greek students.

CHAPTER III: METHODOLOGY

In the subsequent phase of the PhD thesis, a comprehensive
exploration was undertaken by including all classes in the study to assess
the impact of the Orff-based musical curriculum in an elementary
education setting. The researcher observed the daily routines and music
sessions to identify two similar time slots for the intervention. An
interview with a music teacher was conducted to gather information on
upcoming curriculum plans, which helped compare the existing program
with the proposed Orft-based curriculum and determine the most effective
intervention schedule. The intervention sessions were scheduled for one
week, running daily from 10:00 am to 10:45 am. This timing was selected
to ensure a smooth integration of the Orff curriculum while monitoring its
effects. A pretest was administered to establish baseline data on the
students' musical abilities and social-emotional competencies. The
researcher then designed a concise Orff-based music curriculum
consisting of five sessions focused on enhancing both musical and social-
emotional skills. Each session was carefully aligned with a detailed
teaching plan, outlining clear objectives, processes, and methods.
Coordination with Teacher Music X ensured that daily session plans were

prepared in advance, facilitating effective curriculum delivery.
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Results

The assessment of 1% grade revealed significant findings
regarding various educational aspects. Students demonstrated a moderate
inclination toward experiential learning (66.7/100) and a strong preference
for enjoyable learning experiences (85.7/100). They showed moderate
engagement with kinesthetic and sensory activities (71.4/100), while their
appreciation for creativity scored 81/100. Notably, students exhibited an
exceptional propensity for collaboration (95/100), highlighting the
effectiveness of cooperative learning within the Orff framework.In terms
of specific Orff activities, students excelled in dancing (95.2/100) and
singing (95.2/100), reflecting high proficiency and enthusiasm. Their
engagement in rhythm activities was also strong (81/100), while
creativeness activities scored a moderate 71.4/100, indicating a need for
further enhancement in this area. Several limitations were identified that
could affect the educational experience. These included a moderate
absence of instruments, challenges in the physical environment, and
common issues with limited attention spans among first graders.
Additionally, there were concerns regarding the incompatibility of
existing programs with Orff principles.The Orff method was noted for its
positive impact, promoting joy, cooperation, self-expression, and
creativity among students. However, some challenges arose, such as
potential confusion and nonchalant behavior, which could detract from
focused learning.The research explored interest in incorporating Greek
instruments within the Orff method, revealing that 66.7% of students
showed moderate interest, with 23.8% expressing strong enthusiasm for

their integration due to their cultural significance. However, there were
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concerns regarding the difficulty of participation in using Greek rhythms,
with 33.3% of respondents indicating challenges in integrating these into
the existing framework.

The assessment of 2nd-grade students participating in the Orff
approach reveals a blend of strengths and areas for improvement across
various dimensions of their musical education. The Students display strong
engagement and enjoyment in their learning experiences, with an average
score of 85.7/100 in enjoyable learning and 85.7/100 in working together.
Their active participation and cooperation suggest a positive learning
environment. While scores for experiential learning and kinesthetic
engagement are commendable (76.2/100), there is a notable opportunity
to enhance creativity (66.7/100). Encouraging more hands-on, innovative
experiences could further stimulate imaginative thinking. The analysis of
various Orff activities indicates high levels of participation, particularly in
games (90.5/100) and rhythm activities (81/100), suggesting these
interactive elements resonate strongly with the students. However,
language activities (66.7/100) and singing (71.4/100) received lower
scores, indicating potential areas for innovative approaches to increase
engagement.The assessment identifies several challenges impacting Orff
activities: Minimal availability of instruments limits hands-on
learning.,Moderate constraints in the learning environment affect the
execution of movement-based activities.The Students exhibit limited
attention spans, requiring adaptations to sustain engagement.The
Observations reveal positive behaviors such as joyfulness and self-belief,
contributing to a vibrant learning atmosphere. However, challenges such

as nonchalant behavior and liabilities highlight areas needing attention to
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foster a more inclusive environment.The Students show moderate interest
(57.1/100) in using Greek instruments within the Orff method, suggesting
curiosity but also some hesitance. A small subset expresses minimal
interest (4.8/100), indicating a need for strategies to increase engagement
with these cultural elements.The participation score for Greek rhythm
activities is strong at 71.4/100, reflecting positive engagement. However,
the perceived difficulty in participating (28.6/100) suggests that while
students are willing to engage, they may find certain aspects of Greek
rhythm challenging, which could benefit from targeted instructional
strategies.

This study investigates the significance of Orff principles in fostering an
engaging educational environment for 3rd-grade students, with a focus
on various dimensions of learning and participation. The results reveal
several critical insights into the effectiveness of Orff methodologies and
their impact on student engagement and collaboration.

The evaluation of Orff principles highlights the paramount importance of
enjoyable learning experiences, achieving a notable score of 81.0/100.
This underscores the capacity of the Orff approach to create an engaging
and pleasurable educational journey for students. Additionally, the strong
collaborative abilities of the students are evidenced by an equally high
teamwork score of 81.0/100. These findings suggest that the Orff
framework effectively cultivates social skills and fosters a collaborative
spirit among students during learning activities. Despite these strengths,
the study identifies areas in need of enhancement, particularly in
experiential learning, which received a score of 52.4/100, and creativity,

scoring 66.7/100. This indicates a potential deficiency in providing hands-
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on, experiential opportunities that align with Orff methodologies, which
could deepen students’ understanding and retention of musical concepts.
Furthermore, there is an evident need to foster creativity, which is vital for
encouraging innovative thinking and artistic expression among students.

The analysis of participation in various Orff activities reveals that games
(90.5/100) and dances (85.7/100) achieved the highest engagement levels,
suggesting that these activities significantly resonate with students and
promote active involvement. Rhythm activities and instrument training
also demonstrated robust participation rates (81.0/100), indicating a keen
interest in these musical elements. In contrast, singing and creative
activities (71.4/100) received moderate scores, while language activities
(61.9/100) were the least engaged, pointing to an opportunity for enhanced
instructional strategies to promote participation in these areas. Challenges
identified in the implementation of Orff principles included the absence of
necessary instruments, limitations in the physical environment, and the
varied attention spans of students. Additionally, the incompatibility of
existing curricula with Orff methodologies may hinder the full realization
of its benefits. Observational data on student behavior during the learning
process revealed a mix of positive and negative traits. Students exhibited
commendable  self-belief, joyful engagement, and effective
communication skills, all of which contributed to a positive and
collaborative learning atmosphere. Conversely, instances of nonchalant
behavior among certain students suggested a lack of focus, necessitating
additional support to enhance their engagement and participation. The
investigation into the integration of Greek instruments within the Orff

framework yielded mixed results. A moderate interest level was noted

21



among participants (33.3/100), with a subset of students showing minimal
interest (28.6/100) in these instruments, indicating a preference for more
familiar Orff instruments. In stark contrast, the incorporation of Greek
rhythms garnered an impressive participation score of 85.7/100,
signifying a high level of engagement. The low difficulty score (14.3/100)
associated with this participation further illustrates that students found the
integration of Greek rhythms accessible and enjoyable.

The findings of 4™ grade indicate high scores in enjoyable
learning and teamwork, with each reaching 81/100. These results
emphasize an engaging classroom environment where students display
both sustained interest and strong collaborative skills. The high level of
enjoyment in learning activities suggests an effective alignment with
Orff's principles of immersive and interactive education, which keeps
students actively involved and fosters positive classroom dynamics.
Moderate to high scores were observed in kinesthetic and sensory
engagement (71.4/100) and creativity (66.7/100). These results suggest
that students benefit from hands-on, sensory experiences in learning but
that there is room for further development, particularly in fostering greater
creativity and self-expression. Encouraging more creative exploration can
amplify these aspects, allowing students to deepen their engagement
through original thinking and practical application. The score for
experiential learning, at 57.1/100, indicates a need to enhance hands-on,
practical activities aligned with Orff principles. Incorporating additional
experiential learning opportunities could strengthen students'
comprehension and retention of musical concepts. Similarly, language-

based Orff activities received relatively lower engagement scores
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(57.1/100), highlighting the potential to use more interactive approaches,
such as role-playing or storytelling, to engage students further in language
development within the music curriculum. Among the various Orff
activities, creativeness and instrument training received high participation
scores (81/100), suggesting that students are particularly drawn to
activities that encourage imaginative thinking and practical skill-building.
However, areas such as games, singing, and dance displayed slightly lower
participation levels, ranging from 66.7/100 to 71.4/100. These scores
indicate an opportunity to diversify and make these activities more
interactive to sustain interest and engagement across all Orff-related
activities. Positive aspects include a favorable availability of instruments,
essential for Orff-based learning. However, constraints in the physical
environment and the availability of rhythm instruments were noted as
moderate concerns, potentially limiting the immersive nature of the Orff
approach. Addressing these limitations—such as by optimizing space and
expanding access to thythm instruments—would create a more supportive
environment for experiential learning. Observational data reveals a range
of positive behaviors, including self-confidence, communication skills,
and joyfulness, all of which contribute to a vibrant, interactive learning
environment. Students display high levels of self-belief and social skills,
enhancing collaborative learning experiences. Nonetheless, some
nonchalant behaviors and occasional disengagement suggest the need for
strategies to maintain focus and participation across all students.The
analysis of integrating Greek instruments within the Orff framework
reveals mixed levels of interest, with a substantial segment of students

displaying moderate to high curiosity (71.4/100) toward Greek
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instruments, while a smaller subset shows minimal interest. Introducing
educational sessions focused on the cultural significance of Greek
instruments could help engage students with lesser interest. In contrast,
Greek rhythms received a relatively high participation score (71.4/100),
coupled with a manageable difficulty level (28.6/100), indicating that
students found these rhythmic activities approachable and engaging.

The assessment of Orff principles within the Sth-grade class highlights
strengths in collaboration, creativity, and enjoyment in learning, alongside
opportunities for deeper sensory engagement and language activities. With
a high score in working together (90.5/100) and creativity (81.0/100), the
Sth-grade class exhibits robust teamwork and imaginative thinking,
aligning well with Orff’s focus on collective and creative learning.
Students are actively engaged in cooperative tasks, which fosters a sense
of community and mutual support.The score of 76.2/100 in enjoyable
learning indicates a generally positive and engaging atmosphere where
students feel motivated to participate. However, experiential learning
(57.1/100) and sensory engagement (66.7/100) are areas for potential
improvement. Enhancing hands-on activities and sensory experiences
may deepen student involvement and align with the Orff method’s
experiential approach. The highest engagement levels are observed in
rhythm activities (85.7/100), singing, and games (both at 81.0/100),
reflecting strong student interest in thythm and interactive elements of the
Orff curriculum. Language activities scored lower (61.9/100), indicating
a need for more interactive and engaging approaches to enhance

participation in language-based tasks.
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The Sth-grade class generally has satisfactory support for Orff
activities, with instrument absence and physical environment receiving
satisfactory ratings. While manageable, a moderate score for limited
attention span suggests the need for methods to maintain focus. Rhythm
instruments are sufficiently available, rated as good, indicating that
rhythm-based learning experiences are well-supported. Students exhibit
positive behaviors, including joyfulness, self-belief, and advancement in
social skills, contributing to a dynamic and supportive learning
environment. However, some nonchalant behavior and reliance on
memorization may occasionally detract from deeper learning and
comprehension. Strategies to shift focus toward understanding rather than
rote memorization could benefit students’ engagement and learning depth.
The use of Greek rhythm within the Orff curriculum is well-received, with
a participation score of 76.2/100 and a low difficulty score (23.8/100).
This response shows enthusiasm and ease among students in exploring
Greek rhythms. Interest in Greek instruments is moderate (42.9/100),
suggesting openness to cultural elements, though additional engagement
strategies may foster a stronger connection.

The analysis of Orff principles in a 6th-grade classroom reveals
a highly positive learning environment marked by effective collaboration,
engagement in rhythmic activities, and receptiveness to cultural
exploration. The most notable finding is the perfect score of 100.0/100 in
working together, indicating exceptional teamwork and a cooperative
learning atmosphere. High scores in enjoyable learning (85.7/100) and
kinesthetic and sensory engagement (81.0/100) further suggest that

students find the classroom experience both immersive and enjoyable,
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embodying Orff’s emphasis on hands-on, movement-based, and
interactive learning. With strong scores in experiential learning (76.2/100)
and creativity (71.4/100), the classroom demonstrates a solid foundation
for active, sensory-based education. There is room to expand creative
activities, which could foster even more innovative thinking, allowing
students to explore new ideas and approaches within the Orff
framework.The 6th-grade class shows high participation in rhythm
activities (90.5/100) and instrument training (81.0/100), indicating a
significant interest in music and rhythm-based learning. Creativeness
activities also scored well (76.2/100). While participation in language
activities, games, dances, and singing was somewhat lower, interactive
and varied approaches could enhance engagement in these areas.
Moderate limitations, such as instrument absence and rhythm instrument
constraints, point to a need for more resources to support Orff-based
activities fully. Despite these challenges, the physical environment
received a satisfactory rating, indicating that the classroom setup generally
supports hands-on learning experiences. Students exhibit positive
behaviors such as joyfulness, self-belief, and strong social skills. These
contribute to an engaging atmosphere conducive to shared learning and
creativity. Occasional nonchalant behavior and a tendency toward
memorization indicate potential arecas for developing deeper
comprehension and sustained focus.The integration of Greek elements
within the Orff curriculum garnered moderate to high interest. Greek
rhythm activities, in particular, had a strong participation score (81.0/100),
with students finding the tasks both manageable and engaging. Interest in

Greek instruments was moderate overall (47.6/100), but with some
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students showing greater curiosity (33.3/100). Additional cultural insights
or interactive sessions could enhance interest and foster a broader
appreciation for diverse musical traditions.

CONCLUSION

The implementation of the Orff approach in teaching traditional
Greek music within primary education provides a robust framework for
fostering cultural appreciation and musical engagement among young
learners. This pedagogical method, rooted in holistic and experiential
learning, emphasizes the integration of music, movement, speech, and
drama, allowing students to actively participate in an immersive musical
environment. By engaging with the rhythmic patterns, melodic structures,
and instruments unique to Greek folk traditions, students cultivate a
nuanced understanding and appreciation of Greece’s rich musical
heritage.
Evidence suggests that Orff-based activities resonate strongly with
students, particularly in areas such as rhythmic engagement, instrument
playing, and creative exploration. These hands-on, participatory
experiences enhance student enthusiasm and contribute to a dynamic
learning environment. The collaborative nature of the Orff approach
further enriches the educational experience, fostering critical soft skills
such as teamwork, communication, and peer support through group-based
musical tasks.

Despite these promising outcomes, certain challenges persist in
the application of the Orff methodology to traditional Greek music
education. For instance, variations in student interest levels-particularly in

aspects such as singing versus instrument playing—and limited attention
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spans occasionally disrupt sustained engagement. Additionally,
limitations in instrument availability and variety may restrict the depth of
cultural immersion and hands-on exploration possible within the
classroom setting. Addressing these challenges calls for strategic
instructional adaptations. Educators can employ approaches to sustain
student focus, diversify activities, and tailor learning experiences to
accommodate varying levels of interest. Enhancing the accessibility and
variety of traditional Greek instruments could further strengthen students’
engagement with the cultural material, creating a more comprehensive and
inclusive learning experience.

In conclusion, the Orff approach represents a highly effective
method for integrating traditional Greek music into primary education,
offering students a rich and interactive platform for cultural engagement.
By refining instructional strategies to address observed challenges,
educators can maximize the educational impact of the Orff methodology,
fostering an enriched, culturally connected musical education that
resonates with Greece’s heritage and provides a meaningful foundation

for students’ holistic development.

CONTRIBUTIONS IN THE PhD THESIS

This thesis offers important contributions to understanding and
applying Orff’s pedagogical principles within Greek elementary music
education, highlighting both theoretical insights and practical

applications.
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1. Theoretical Contribution: I developed a framework that
contextualizes Orff's methods within Greek cultural and educational
settings, specifically integrating traditional Greek music. This bridges
cultural heritage with modern pedagogical goals, making Orff's

approach more relevant for Greek students.

2. Methodological Innovation: Through a mixed-methods approach,
the study combines quantitative and qualitative analysis, adapted to
assess Orff-based activities like kinesthetic engagement and creativity.
This contributes valuable tools for evaluating the effectiveness of

music education within culturally specific contexts.

3. Practical Application: By implementing Greek rhythms and
instruments within the Orff framework, the study provides actionable
strategies for teachers to enhance engagement and foster cultural
appreciation in music classes. This supports the integration of
traditional Greek elements in elementary education, which is shown to

heighten student interest and participation.

4. Educational Impact: The research reveals Orff’s approach as a
strong method for nurturing collaboration, creativity, and social skills
among Greek primary students, aligning with broader educational

objectives in Greece.

5. Reflections and Future Directions: While limited in scope to
certain regions and resources, this work suggests future research

avenues for adapting Orff’s methods in varied Greek settings. This
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foundation encourages further exploration of culturally adapted music

pedagogies.
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