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Jlucepmayuonnusim mpyo e 06CcvOeH u HACo4eH 3a 3auuma om
kameopa ,, I[lcuxonoeus” kem @unocoghcku gpaxynmem na FO3y
., Heoghum Puncxku’ — brnacoesepao.

Teoghanusa K. Ilcapyoaku e omuuciena ¢ npaso Ha 3auuma Kamo
pedoser OOKmMopanm 8 00Kmopcka npoepama ,, I[leoacoeuuecka u
8v3pacmosa ncuxonozaus ‘. Mamepuanume 3a oucepmayuama u
sawumama ca Ha pasnonodcerue 8 kameopa "llcuxonocus”,
cmas 1349 (cexpemap na kameopama,).

Jucepmayuama cvovporca wecm ocHosHu enasu (Ilpeaned na
aumepamypama, Juszaiin ua usciedsanemo, Pezynmamu om
uscnedsanemo, Juckycus, 3axnmouenuss — OcpaHuuenus —
Ipeonoxcenus — [lpunoc na uzciedsanemo). /fucepmayuonnusm
mpyo e ¢ obw obem om 204 cmpanuyu, exarousa 40 mabauyu, 5
Queypu u 13 ouacpamu. bubnuocpaguama obxeawa 402
3aena6us.

3awumama na OucepmayuoHHus Mpyo uje ce CbCMou Ha
23.05.2025 2. 6 13 uaca 6 12104 3ana, 6 omkpumo 3acedanue
npeo HayuHo scypu.



YBOJI

Men u 3agaun

Kakxto Goleman (1995) cnomenaBa, ,,B MHOTO peajieH CMHCHI,
“MaMe JIBa yMa: euH, KOWTO MUCIIH, ¥ €INH, KOUTO dyBcTBa" (CcTp.38).
Te3u nBa yma, pallMOHATHUAT M EMOIMOHAITHUAT, paboTAT 3aeIHO U
TOBAa CHTPYAHUUCCTBO HACOUBA XOpara KbM B3E€MAaHCTO Ha IMMPAaBUIIHUTE
peuiCHuA B XUBOTA. EMOHI/II/ITC UrpadaT BaKHa poJisi B MUCJICHCTO Ha
YOBEK, a MUCIICHETO Biinsie BbpXy eMormute (Goleman, 1998).

EmonrionanHara MHTEIUTEHTHOCT C€ ChCTOM OT CHOCOOHOCTH
KaTo paslo3HaBaHe M pa3OUpaHe HAa EMOIUH — KAaKTO HaIIUTe
cOOCTBEHH, TaKa U Ha IPyTrUTe — M e(DEKTHUBHO yIpaBICHUE HA TEXHUTE
edextu. T mo3BoisiBa Ha Xopara Aa NOALBPIKAT CAMOKOHTPOJ, Aa ce
CHpaBsT C HEraTUBM3MA, Ja HMHTEPHpPETHpaT €3WKa Ha TJIOTO, Aa
HachpyaBaT NCUXOJOTHYECKOTO OJaronoiydve W Ja CH ChTPyAHUYAT
xapMoHH4HO ¢ apyrute (Walton, 2014). B MuHanoro eMounuTe 4ecTo
€ MOXeJo Ja ObJar mpeHeOperHartu, Koraro CIy>KUTEIUTe padoTsaT
caMmH B M30JIUpaHa cpesia. Benpeku ToBa, B IHENIHATA eroxa Ha paboTa
B C€KHII U CBhTPYIHHYECTBO, EMOIMHTE HE Morar Ja Objaar
npeHeOperHaru. MsrpaxkmaHero Ha Npo(QEeCHOHAIHU M COIUAIIHU
B3aMMOOTHOIIICHHUSI M YIPABICHUETO Ha KOH(IMKTH ca KIIIOYOBH
aclieKTH Ha ChbBpeMeHHara paboTHa cpexa. Emonumre cnomarar 3a
CH3[aBaHETO Ha I[OJIOXKUTENIEH padOTeH KIMMar, Mogo0psBar
HAaCTPOEHHETO W IO TO3M HAYMH IOBHILIABAT MPOU3BOAUTEIHOCTTA.
Crnopen  Kantac (1998) ynoierBopeHuetro oT paborara e
KU3HEHOBAXKHO 32 IICUXUYHOTO 37[paBe Ha CIY KUTEIIS.

Ponsra Ha emonoHalIHaTa HHTEIMICHTHOCT € 0CO0OCHO BaKHA B
06pa30BaHI/IeT0. VY4eHeTo € eMOoIMOHAICH mnmpounec, TBU KaTO €MOIIUHUTE
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ca OT CHIIECTBEHO 3HAUCHHE KaKTO 3a MPEMOJaBaHETO, Taka W 3a
yueHeTo. IrHOpupaHeTo Wi MOTUCKAHETO HA eMOIMUTE 110 BpeMe Ha
yueOHHUS Tpollec MOXKE /1a HaBpeAM KAaKTO HA yYEHHLUTE, Taka U Ha
yuurtenute (Liston, 2004). Ilo Bpeme Ha mporieca Ha yueHe Bb3HHKBA
Ha0Op OT CHJIHA €MOIIMH, Karo BBIHEHHWE, Harpanaa, Oe3IMOKOMCTBO,
orxBepissHe W THAB (Goleman, 2001). Bucokara emormoHamHa
WHTEJIMTCHTHOCT Ha YYUTEIMTE WM TloMara Ja TIOIXOXIaT KbM
paboraTa cu mo-KpeaTHBHO U €(hEeKTUBHO, HAMaJIsIBAKNA HETaTHBHUTE
emonu (Plomaritou, 2012). Ot npyra cTpaHa, KOrato y4uTeJIuTe He ca
B CBCTOAHHUE J1a YIPaBIABAT HETATUBHUTC €MOLMH, TC Ca MMO-CKJIOHHU
KbM MPOECHOHATHO M3UepIIBaHe M MO-BUCOKM HUBA Ha TPEBOXKHOCT.
CuHIpOMBT Ha TMPO(HECHOHATHOTO HM3YEPIBAHE, KOHTO Ce MpOsBSIBA
Yype3 HEraTHMBHU EMOIUH, JICHCTBA KAaTo 3allUTCH MEXaHU3bM 3a
ciayxurenmure (Burke & Richardsen, 1996). ®poiinenbeprep (1980)
ompenens npodecHoHANHOTO  W34eplBaHe (MperapsiHe) — Karo
pasovapoBaHuC U yMOpa Ha MHAUBUJIU, KOUTO BBIIPCKU OTAAJICHOCTTA
CH Ha JIa/ieHa LIeJI He MOoTyvaBarT HarpajauTe, KOUTO O4aKBarT.

B yuwnrenckara npodecus 4ecto ce HaOIOIABAT BUCOKH HUBA HA
tpeBokHOocT (Naring et al., 2006). W3cnenBaHusita TOKa3Bar, ue
yuutenuTe B ['bpuus M3NUTBAaT HUCKM JO YMEpPEeHH HHBAa Ha
TpeBoXkHOCT M nperapsiae (Papastylianou & Polychronopoulos, 2007).

LHenra Ha HacTOsIIIATA JAWCEPTANMA € Ja OLEHH
€MOIMOHAJTHATA HHTEJIUTeHTHOCT, YI0BJIeTBOPeHUEe OT padoTara u
TPEBOKHOCTTA CPe/l yYUTeIUTe B IPbIIKOTO HAYAJIHO 00pa3oBaHue.
OcBeH TOBa, T ce CTpeMH JAa MH3c/IeIBa TMNOTEHIHAJIHUTE
KOpeJIAallMH MEXKAY Te3W MNPOMEHJIMBH 4Ype3 eMIMPUYHH
uscjaeaBaHusi. B To3u peg Ha MHUCAM NBPBOHAYAJIHO € HANpPaBeH
nperyie] U ca aajgeHu JeUHUIHUM HA KJIIOYOBH MOHSITUS KATO
€MOLMOHAJIHA WHTEJUIeHTHOCT, MNPO(eCHOHATHO H3YepNBaHe
(mperapsine) ¥ TSAXHATA 3HAYMMOCT B 00pa3oBaTeJHUs] MpoIleC.
HanpaBeH e u3depnareneH nperieq Ha TUTepaTypara, 3a ia ce MpoyyIu
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KaK eMOLIMOHATHATA MHTSITMICHTHOCT BIIUSIC BHPXY YIOBJICTBOPEHHETO
oT paboTtata 1 6e3MOKOICTBOTO, 0COOCHO B yUUTEICKaTa MPpOoQecHs.

BriocneicTBre € BKITIOUEHO EMITUPUYHO M3CIIEBAHE, TIESTISAINO Ja

M3MEpPU EMOIMOHAITHATA HMHTEIUTEHTHOCT, YIOBJIETBOPEHOCTTA OT
paboTaTa ¥ TPEBOXKHOCTTA CPEA TPBHIKUTEC YUYUTEIW B HAYAITHOTO
yunnunie. JlaHaute, chOpaHu B SKCIIEPUMEHTAITHOTO M3CIIC/IBaHE, ca
aHaJIM3UpPaHH, 32 J1a ObJaT Pa3sKpUTH BCSKAKBH 3HAYUMH KOpEJIAlnu
MEXIy Te3u npoMeHnuBH. [lomydeHuTe oTKpuTHs cienBa Aa Obaar
WHTEPIPETUPAHN B KOHTEKCTa Ha ChIIECTBYBalllaTa JATeparypa 3a
eMOIOHAlIHATa WHTEIUTeHTHOCT W mpenofaBaHe. Llenta e ga ce
MPEJIOKH TPUHOC KBM MO-IIUPOKOTO pa3OHpaHe 3a TOBa Kak
EMOIHOHAITHATA WHTEIIMTEHTHOCT BIHSAC BHPXY OJIATOCHCTOSHHETO U
MPEJCTaBIHETO HA YYUTEIUTE, KAaTO ChHIICEBPEMEHHO CE MPEJIOKAaT
MOTCHIIMATHA HMHTEPBEHIIMU, KOUTO OWXa MOIIH Ja TOMOTHAT Ha
MperofaBaTe/iuTe Ja YIpaBiIsgBaT OC3MOKOHCTBOTO M Ja MOJ0OpST
YAOBIETBOPEHUETO OT padoTara.
Wznon3eanu ca Tpu craHgapTH3upanu ckamu: Wong and Law
Emotional Intelligence Scale (WLEIS), Hamilton Anxiety Rating Scale
(HAM-A) u Employee Satisfaction Inventory (ESI) or Koustelios u
Bagiatis.

3HaueHHne U NPUHOC KbM CHINECTBYBAIIUTEC 3SHAHUA

[Mpodecusita urpae pemasamia poisi B KHBOTAa HA MHAWBHIA,
KaTo JIONpWHAcs 32  OLENSBAaHETO, COIMAHHs  CTaryc W
HKOHOMHYECKOTO Onarocherosuue (Papanis & Rontos, 2005).
Paznuunm  ¢dakTopu, KaTo XapakTepHCTUKH Ha  Mpodecusra,
npodecHoHaTHN  Bb3MOXKHOCTH, YCJIOBHSI Ha padoTa, JOXOJH,
TIOBUIICHUEC U JIMACPCKO IMMOBEACHUE, BIIUAAT BHPXY YAOBJICTBOPCHUCTO
ot paborara (Luthans, 1995).



3a yuuTeNnuTe yI0BICTBOPCHUETO OT paboTaTa € 0COOCHO BaXKHO,
TBHH Karo Te ca B IIEeHThpa Ha oOpa3oBarennus nporec (Dimitropoulos,
1998). Grammatikou (2010) orGens3pa, ye GpakTOpH KaTto OTIAIACHOCT,
MHTEPEC, aBTOHOMHUSI, MPOrpeca Ha YYCHHUIIUTE W HIKOU YUHIHIIHU
XapaKTePUCTHKU BIHSIAT BPXY YAOBICTBOPEHOCTTA HA YUUTEIUTE.

VYuaurenute, B CpaBHEHHE C JPYTH MPO(ECHOHATNCTH, H3ITUTBAT
MHTCH3WBHH CEMOIMOHAJIHHM B3aMMOJCHCTBUS ¥ HATHCK IIOpaau
MpeIn3BUKATEIICTBATA B TiAxHaTa paboTHa cpema (Brotheridge &
Grandey, 2002). Yuwutenckara mnpodecus IO CBOSTa CBITHOCT €
CTpecHpalla W B3WCKaTeJIHa, BKIIOUBAIA B3aUMOJCHCTBHE C KOJIETH,
YUCHHIIM, POAUTENN W aAMUHHUCTpaTHBeH nepcoHan (Johnson et al.,
2005). Toa Moke na moBefe 10 NPO(ECHOHATHO HW3YEpIBAHE U
noBuIeH npodecuonanex crpec (Vassilopoulos, 2012).

[Ipodecnonamnoro nzuepnpane, onucano ot Maslach & Jackson
(1986) xaro ymcTBEHO M (hU3UUECKO M3TOIICHNUE, € ITO-Pa3POCTPAHEHO
B mpodecunte B chepara Ha ycruyrure. EMonmoHamHaTta
WHTEJIMTEeHTHOCT, BKIIOYBAIla KOMIETEHIMH KaTO CaMOCh3HaHHE,
KOHTPOJI Ha eMOIIMHTE, COIMAJIHO Ch3HaHHWE, YINpaBlIeHHE Ha
B3aMMOOTHOIIIEHUSITA W W300p Ha JAEWUCTBUS, € TMpeajokKeHa 3a
yuntenure mnpe3 mnocinexpnute aecermnetrss (Hen & Sharabi-Nov,
2014). Benpeku ye oka3Ba 3HAYUTEITHO BIUSHHE BHPXY YUHUTEICKATa
mpoecus  (Brackett et al, 2008), wuscnemBaHusTA BBPXY
E€MOLMOHAJIHUTE YMEHHs Ha TPBLKUTE YYATENd B HAYAIHOTO
00pa3oBaHue, TEXHUS IPUHOC KbM YIOBIETBOPEHUETO OT paboTaTa HitH
podeCOHATHOTO OE3MOKONCTBO Ca OTpaHUYCHH.

Tasn pucepramyst MMa 3a meN Jla HM3CIEABa €MOIMOHAJIHA
WHTEJIMTEHTHOCT, yIOBIETBOPEHNE OT paborara u OE3MOKOWCTBO Cpen
IPBLKHUTE YUYUTETH B HAYAITHOTO oOpa3oBanue. Ts ce cTpeMu 1a OTKpue
Bpb3Kara MEXy eMOLIMOHaTHaTa MHTEJIUI€HTHOCT u



YAOBJIICTBOPCHUCTO OT pa60TaTa, KaKTO W MCXKAY CEMOIHOHAaIHaTa
HUHTCIIMTCHTHOCT HW  TPCBOXHOCTTA. TeOpeTI/I‘{HaTa paMKa Ha
AucepranuaTa O6XBaHIa 33I[’I)J'I60‘{CHO CMOIIMOHAaJIHaTa
HUHTCJIMTCHTHOCT, TPEBOXHOCTTA WU YHOBJICTBOPCHUETO OT pa60TaTa
Ype€3 OCHOBHHM MOJACIM MW KOHICIIIHNHU, Karo Iog4YepTraBa TAXHOTO
BB3ICHCTBHE BbBpPXY HpO(I)CCI/IOHaHHaTa HIACHTUYHOCT Ha YUYUTCIINUTE.

IUTABA 1. ITPEIVIE/l HA JIMTEPATYPATA

1.1 EMounoHA/IHA HHTEJIUTE€HTHOCT:

Wscnensanusita BbPXYy €MOLMOHAJIHATA HHTEJIUTEHTHOCT C€
00pAT ¢ MPEeIU3BUKATEIICTBOTO [1a YCTAHOBAT YHHBEPCAIHO IpHUETa
neUHULMS, TPeIBUA HeWHAaTa MHOTOM3MEpHA NPUpOAa U Pa3IndHU
[JIeHW TOYKH. BBIOpekn KoHIENTyajdHaTa HEsICHOTa, YYEHUTE
MoAYEpTaBAT PAa3IMYHU AC(PHUHUIINY, 32 1A JOMBIHAT MIEIHUTE TOYKH
Ha Ta3¥ CJI0KHA KOHCTPYKIIHA.

Kopenute Ha emounoHamHaTa WHTEIMTEHTHOCT Jarupar oT
Hayasioto Ha XIX BeK, U ce pPa3BUBAT 3a€JHO C HEKOTHUTUBHUTE
aCHeKTH, IPU3HATH OT yueHuTe. KiTrouoBUTE €Tanu BKIIOYBAT aKIIEHTa
Ha JlapBUH BBPXYy poJsiTa Ha EMOLMOHAIHOTO U3pa3sBaHe 3a
OLIENISIBAHETO U BBBEXKIAHETO HA COLMAJIHATa HHTEIUICHTHOCT OT
Topupnaiik npe3 20-te ronuau Ha MuHanus Bek. ['apaasp u CTepHOBPT
pasmmpsBaT Te3M UAEH, IPOIPABIHKU IIBTA 3a BCEOOXBAaTHATA TEOPUS
Ha Canoseit 1 Matiep nipe3 1990 .

Pazmexxnana  upe3  pasiiMUHM  TEOPETUYHU  MOJICIIH,
€MOIIMOHAIIHATA MHTEJIMTCHTHOCT O0XBallla JTUYHOCTTA, KOTHUTHUBHHUS
MOTEHIMAI U eMOIUATa. Tpu OCHOBHU KaTerOPUU BKJIKOUBAT MOJEIN HA
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cnocoOHoctH (Harp. Mayer, Salovey u Caruso), MOJie/ii Ha JINYHOCTHA
pamka (Hamp. Bar-On) u monenu Ha npeactassiae (Hanp. Goleman).

>

Mooen na Mayer, Salovey u Caruso: BeeneH B HaganoTo Ha 90-Te
TOIMHU, TO3W HepapXudeH Moen ce PoKycHupa BbpXy pa3onpaHeTo
M W3MO0I3BAaHETO HAa EMOIMUTE KaTo PBKOBOMACIIM MECITH U
nenctBus. Tol BKIIIOYBA U3MEPEHHUS KaToO OlLIEHKA U U3pa3sBaHE Ha
EMOIIUH, PETyIUpaHe Ha €MOIIMUTE U U3II0JI3BAHE HA EMOLIMOHATHA
rH(pOpMAITUSI B MUCJICHETO U JICHCTBUETO.

Mooen Bar-On: Cw3nanen ot Reuven Bar-On B cpenara Ha 80-Te
TOMHH Ha MUHAITUS BEK, TO3U MOJIET Ha COIMATHO-CMOIIMOHATHA
WHTEIUITCHTHOCT  HAONAra Ha  BBTPCIIHOJMYHOCTHUTE |
MEXKYJIMYHOCTHUTE CIIOCOOHOCTH, HACOYEH KBbM C(EKTUBHOTO
yIpaBJICHHE 3a CIPABSHE C U3UCKBAHUATA HA OKOJIHATA CPEJia.

Mooen na I'onman: Pazpaboten npe3 1995 r. u ychBBpIICHCTBAH
mpe3 2001 r, momenpT Ha lomMmaH ce chCpelOTOYaBa BBPXY
JUYHUTE U COMATHUTE KOMITETCHIIUH. ToH HASHTU(DUIINPA YETUPH
KaTeropuu: caMOCh3HaHHUE, CAMOYIIPaBJICHUE, COIIMATHO Ch3HAHUE
W yIpaBJeHUe Ha B3aHMOOTHOIICHHSATA.

Mooen na Ilempuouc u @vpnam: llpaBeiiku paznuka MeExXIy
€MOILIMOHAIHATA WHTEJIMTeHTHOCT Karo JIMYHOCTHA depTa U
CIIOCOOHOCTH, TO3M MOZEN ce (OKyCHpa BbPXY IOBEIECHUYECKUTE
MIpeIpa3noNI0KEHUS] u KOTHUTHBHHTE CIOCOOHOCTH,
HPEAOCTABSINKA LSJIOCTHA PAMKA.

HN3mepBane Ha eMouuoHaHaTa uHTeaurenToct (EN):

Pazaynunan IICUXOMETPHUYHU HHCTPYMCHTHU Kar€ropusupar

n3MepBanuiata Ha EW B Tpu Tuma: OOEKTMBHO H3MEpBaHE Ha
cnocooHoctH (Hanp. MSCEIT), npenparku ot apyru (Hamp. ECI 3600)



n camoouenku (Hamp. EQ-I, EIS, TEIQue). Bceku wmeron uma
MIpeIUMCTBA U HEAOCTAThIM, KaTo BaJIMJIHOCTTAa M HaJEXKIHOCTTa ca
pelaBaiy cbo0pakeHHS.

EMounnoHa/JIHA HHTEJIUTE€HTHOCT B 06pa303aHHeT0:

B oOpasoBaHneTro eMOLMOHAHATa WHTEIMICHTHOCT Wrpae
pemaBaima poiisi, 0COOEHO 3a YUYHMTENHUTE, KOUTO B3aUMOMACHCTBAT C
YUCHHLIUTE, NPEACTABISABALIN PA3TUYHU JUYHOCTH. YUHUTEIUTE C
BHCOKa €MOIMOHATIHA HHTEIUTEHTHOCT JONIPUHACAT 32 MOJIOKUTEITHUSI
KITUMAT B YYHUITHIIE, KATO BIUAAT BHPXY MPEACTABSIHETO HA YIUTEIUTE
W HAachpyaBar MOJOKUTEIHA yueOHa cpena.

1.2 TpeBokHOCT:

BesmokoiictBoTo oT paborara, OTroBOp Ha 3alulaXd WIH
cTpecoBu (aKkTopu, MOXe Jaa ObJIe TMOJIOKUTESIHO B yMEPCHH
KOJIMYECTBA, HO BPEIHO, KOTraro € XpOHHYHO, 3acArauio eMOLHUH KaTo
rHIB M cTpax. KomriuiekcHocTTa M CloKHaTa mpupoma Ha
0€3MOKOICTBOTO € OYEBHIHA OT Pa3IMYHU IJIEIHH TOYKH, KOETO BOIH
710 €IHO MJTI030PHO YHUBEPCAIHO MPUETO ONpeiesICHHE.

CopBpeMeHHaTa pabOTHA cpeja JONpHHAcA 3a podecnoHamHaTa
TPEBOXKHOCT, KOTaro CBbp3aHUTe C paborara QaxkTopu BIHSAT
OTPHIIATETHO BBPXY MCUXUUECKOTO MM (PU3NIECKOTO 3/IpaBe MOpau
HECHOTBETCTBHE MEXIY HAJIMYHUTE PECYpCH M H3UCKBAHUITA.
Hedununynre Bapupar, ¢ aKLEHT BbPXY XOJIMCTHYHHUTE OTTOBOPH Ha
W3MCKBAaHMUATA HA OKOJHATa cpelja W ICHXOJOTHYECKUTE HNPOMEHH Y
WHIUBUNTE.

Hsxonko Mopena, karo To3u Ha MHcTUTyTa 3a COIMANIHU
M3CJIeIBaHUSA M MOJIe)Ia Ha Makrpart, IpefoCcTaBsiT paMKH 3a pa3oupaHe
Ha 0E€3MOKOMCTBOTO MpH paboTa, HACOYCHH KHbM KOTHHTHBHA OIICHKA,
B3€MaHEC Ha PpCeHICHHUA W CBOTBETCTBUEC MCXKIAY YOBEK U Cpchaa.



VYuuTenure, U3NpaBeHU TMpe] MOBHUIICHO 0E3MOKOHCTBO Mpu pabora,
U3MUTBAT CTPEC MOpaay peauna GaKTopu.

[penogaBaneTo € B3UCKaTeIHA MPOPECHS U BOAU J0 TIOBUILIECHO
OC3ITOKOMCTBO MPHU padboTa U MPOo(PECHOHAHO U3USTIIBAHE B CBETOBCH
Mamrab. dakTopure, TONPHUHACAIIN 33 TPYAOBOTO OE3MOKOWCTBO Ha
YYUTENUTEe, BKIOYBAT 00pa3oBarelHo W MPO(ECUOHAIHO pa3BUTHE,
mpuchlIM  ¢akTopu Ha paborara, JUYHU  XapPAKTECPUCTHUKU,
OpraHM3allMOHHA CTPYKTypa, BBHIIHUA (DaKTOPH, HECIOCOOHOCT 3a
CIpaBsHE, aJMUHUCTPAaTHBHA IIOAKpPENa, OIMAceHUs 3a KapHUEepHO
pa3BuTHE, MPOMEHH B oOpa3oBarelHaTa CUCTEMa W TEXHOJOTHYCH
HarnpebK.

[IpoyuBanusTa u3cnenBar AeMorpad)CKuTe BIMSHUS, OCHOBHUTE
CTPECOTCHU U CBbP3aHUTE ¢ paboTara pakTOpH Ha CTPEC, KOUTO BIUSIAT
Ha yuuTenuTe. 3a0eneKUTEIIHUTEe KOHCTATAlluU BKJIIOYBAT BIMSHUETO
Ha B3aUMOOTHOILICHMATA C KOJIETH, yCJOBUATa Ha TpyA, 3aIllarara,
poieBuss KOH(IMKT, HAaTOBapBaHETO, HEAUCHWIUIMHUPAHOCTTAa Ha
YYEHUIIUTE U BIUSHUETO Ha JIMYHOCTTa BbPXY HHBara Ha crpec. B
IPBUKHS KOHTEKCT (akTopu Karo 3alaBsiHe Ha ydeOHHULMTE,
MpPEeHaceNeHH KIacHW CTal M ChOOpaKeHHs 3a MOJN U Bb3PACT
JONIPUHACAT 32 0€3MOKOWCTBOTO MPH padoTa cpell yUUTEITHUTE.

Pa30Oupanero Ha Te3u MHOTOCTPaHHHU (PAKTOPH € OT PelIaBalilo
3HauUCHHE 32 pa3padOTBaHETO HA €(PEKTUBHU CTPATETHH 3a YIIPaBICHUE
1 o0JIeK4aBaHe Ha TPYIOBOTO OE3IMOKOMCTBO HA YUUTEIIUTE.

1.2.1 TpeBo:kHOCTTA HA yYUTEJHTE OT paboTaTa

Ja Oblien y4umrell € CTpecHpaimio, KaKTo CIIOMEHAaBaT MHOTO
y4eHU. B MHOro cTpaHu y4MTENUTE, B CPAaBHEHHME C peauua JPyrd
npodeCHOHATNCTH, UMaT Hal-BHCOKM HHMBa Ha OE3MOKOICTBO NpHU
paboTa ¥ e€MOLMOHAIHO H3ueprBaHe. SICHO e, 4e XyMaHUTapHHUTE
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npo@ecym, IJIaBHO Ta3W HA YUUTECJI, UMAaT MHOT'O OTTOBOPHOCTHU, KaTO
Hali-Ba)KHaTa ¢ OTTOBOPHOCTTA 3a 6C3OHaCHOCTTa, 0J1Iar0CHCTOSIHUETO U
MOBCACHUECTO HA APYTHUTE.

1.2.2 EMnupnyHM u3cjeIBaHUS HA TPYI0BATa TPEBOKHOCT NMPH
y4YUTeIuTE

Upe3 oOmmpeH mperie[ Ha JUTeparypara CTaHa SICHO, 4e
Tpy#OBaTa TPEBOKHOCT € M3CJIeBaHA Karo HE3aBUCHMa WM KaTo
3aBUCHMa NpoMeHnBa. Karo 3aBucuMa IPOMEHIMBA U3IIECKIA, Ye Ce
BIMSiC OT peAWIla TOBeNeHWS H JHYHH (aktopu. Hskomko
M3CIICIOBATENIN  pa3felsaT (aKTOPHUTE, CBBP3aHH CBC CTpeca Ha
paboOTHOTO MSCTO, Ha JBE Kareropud, (QakTOpHUTE, CBBP3aHH C
paboTHara cpema W TE3H, CBBbpP3aHM C  HHAWBHIYAIHUTE
XapaKTePUCTUKH Ha CIY)KUTEIUTE.

1.3 YnoBinerBopenue otT padorara:

VYnoBieTBOpeHHETo OT padoTara — MHOTOM3MEPHO SIBJICHHE,
OKa3Balll0 3HAYMUTEITHO BIUSHUE BbPXY Pa3JIMUHH aCTIEKTH Ha )KUBOTA H
MpPSKO CBBbP3aHO C YOBEIIKOTO Inactue. JleduHuiuure Bapupar,
OTpa3siBallki WHIWBUAYATHUTE DPa3iIuuus, ¢ MepcrekTuBd oT JIok,
Xomnanna, Karo u I'opawH, Jlectsp u ap. CriekTop ro kareropusupa Ha
BBTPEITHH (CBbP3aHH C €CTECTBOTO HA paboTara) v BHHIIHU ((aKTopH
KaTo JIOXOAMTE). 32 YUUTEIUTE EMOLMOHATHUTE BPB3KHU C POJISTA CA OT
pemaBaiio 3HaueHue (Zembylas & Papanastasiou, Baron).

CBBp3aHO C YOBEIIKOTO LIaCTHE, YOBIECTBOPEHHUETO OT paboTara
ce nepunupa ot Jlok, Xomawm W Jpyru, Karo ce HaOnsra Ha
MMOJIOKUTCIHUTE OTIrOBOPH, CBHOTBETCTBHUETO C HpO(i)eCHOHaHHI/ITe
[ICHHOCTH M €MOI[MOHAJHATA AHTAKHUPAHOCT. TEOpPETHYHUTE PaMKH,
BKJIFOYMTEITHO HepapxusaTa Ha Macioy, TeopusiTa 3a aBara (pakropa Ha
Xepubepr u TeopusiTa 3a TPUTE HYXIH Ha MaKKIJIenaH/, JOTPHHACST
3a pa3Oupanero My. Dakropute, BIUSICHIA BbPXY YIOBIECTBOPEHOCTTA
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oT pa60TaTa, BKJIFOUBAT BBTPCHIHM W BBHIIHU AaCIICKTHU, KaTo
AOBCPUCTO, NICUXOCOUUATIHUTEC CIICMCHTU U I[CMOI‘pa(I)CKI/ITC pas3ianiusd
urpast poJisi.

VIOBIIETBOPEHNETO HA YUUTEIUTE BIHAE BbPXY PE3YATATUTE OT
paboTara M ycrexa Ha YYEHHIUTE KaKTO B CBETOBEH Mamiad, Taka U B
I'sprsa. ChIno Taka 3a TOBa JONPHUHACAT BBHTPEIIHUTE U BHHIIHUTE
(akTopu, eeKTUBHOCTTA, BSIpara BbB Bb3ACHCTBUETO U BH3IPHUATHITA
3a paboTHara cpeaa. PasmpeneneHoro InaepeTBo, ChTPYIHUYECTBOTO U
E€MOI[MOHATHUTE  B3aMMOOTHOIIEHUS OKa3BaT BIHMSHUE  BBPXY
yaosieTBopenueto. [Ipu geMorpad)CKuTe JaHHU JMUICBAT YOSIUTEIHU
J0Ka3aTeJcTBa 3a IPOTHO3UpaHe Ha YOBIeTBOpeHocTTa. [TocTosHHOTO
BHUMaHHE KbM (DaKTOPHUTE, BIUSCHIM BBHPXY NPOPECHOHATHOTO
YIOBIIETBOPEHHE, € OT perrasario 3HaueHune (Perie & Baker, Tschannen-
Moran & Hoy, Ladd, Zembylas & Papanastasiou).

[Ipodecronannara MISHTUYHOCT € MHOTOCTPaHHA KOHLETIIHNS,
pa3BHBaHa upe3 B3auMojAeWcTBUS M onuT. CBbp3aHa CbC
ceOeBb3MpHeMaHeT0 B paMKHTE Ha MpodecHoHaHATa PO, T €
CJIOKHA, alaTHBHA W TOBIUSHA OT JEMOTpaCKUTe W OOMIECTBEHU
BB3mpusiTUA. lIpodecnoHanHaTta HIEHTHYHOCT HA YYHTEIHTE CE
ChCTOM OT TmpodecroHamHa, CONMATHA H JIMYHA MICHTHYHOCT,
opopMeHa OT IIMYEH OIUT, YYHJIHUINEH KOHTEKCT M OOIIECTBEHH
OYaKBaHUSI.

Uscnenpanusita TOKa3BaT —TIOJIOKHUTEIHA BpPB3KA MEXKAY
YIOBJIETBOPEHHETO OT pabdoTaTa Ha YYUTENIHUTEe U NpodecHoHaIHATa
uaentnuHocT. [IpoyuBanusara na Motallebzadeh & Kazemi, Delima u
Day & Kington mnoakpenst wupaesTa, 4e IO-BUCOKHTE HHMBa Ha
yAOBIETBOpEHHE OT  paboratra  JONpPHHACAT 3a  I[O-CHJIHA
npodpecroHanHa uAEHTHYHOCT. OcBeH ToBa (pakTopu  Karo
caMOe()EKTHBHOCT, BHTPEIIHA CTUMYJIM H JIMAJIOT BIUSSAT BBPXY
pa3BUTHETO HA podecHoHaTHATA UICHTUYHOCT Ha YIUTEIUTE.
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B o0000menue, crnoxkHata W MHOTOCTpaHHA KOHLEHIHSA 32
YIOBJICTBOPEHHETO OT padorara, BIUsC MPSKO BBPXY YOBEIIKOTO
[acThe. 3a YYUTENUTE EMOLMOHAIHUTE BPB3KH C pojsra ca oOT
pelaBaIio 3Ha4eHHe, OKa3BailKK BIMSHUE BbPXY PA3INYHH aCIIEKTH Ha
npodecnoHagHata HMACHTUYHOCT. [IOCTOSHHOTO BHHMaHHE KbM
(bakTopuTe, BIHMSCIIH BbPXY YIOBICTBOPEHHETO, € OT CHIIECTBEHO
3Ha4YEHUE 32 OJIArOCHhCTOSHUETO U e()EKTUBHOCTTA HA YUUTEIHUTE.

1.3.1 Y1oB/J€eTBOPEHHETO HA YUUTEJINTE OT padorara

[Ipodecronannara yqoBIeTBOPEHOCT HA YUUTEIUTE € 0COOEHO
CepHo3eH Mpo0JieM, Thil KaTo JI0 ToJisiMa CTETIeH MpeIonpeaesss Habop
OT TpPYAOBO TMOBEACHHE, Karo IPOU3BOAUTEIHOCT, €(EKTHBHOCT,
CHCTEMHO OTCHCTBHE OT padoTa, IBIATOCPOYHA MOOHIHOCT U POTALMS
Ha pabota (Tsivgiouras et al., 2019). Kakro Dutta & Sahney (2016)
TBBPIST, YIOBICTBOPEHUETO OT paboTara MOXe JI0 TOJIsIMa CTETeH Ja
npescKake Tpo(ECHOHATHOTO MPEACTABIHE HA yIUTEIUTE.

1.3.2 Bwb3ngeiicTBHEeTO Ha YI0BJIETBOPEHHETO OT padorara Ha
yUHTeJUTe BbPXY TAXHATA NPOdecHOHAIHA HIEHTUIHOCT

OcobeHo sicHa W W3YeprnarenHa € AepuHUIMATA, NaAeHa OT
Pennington & Richards (2016), cmopex KkoATO YyuuTeJcKara
UJICHTUYHOCT € OTYACTH NMPOEKIHMS Ha IVIeJHATa TOYKa HA YUYHTEIs
OTHOCHO WHCTUTYLMOHAJHATA POJIS HA YYHUTENS U OTYACTH MPOCKIHS
Ha YHHMKallHa WHIWMBUIyallHA WICHTHYHOCT, KOATO CE OCHOBaBa Ha
aBroOuorpadusTa Ha yuuTens. BehHOCT Te 100aBsT, 4e yuuTesackara
WJCHTHYHOCT ChHIIO € OTPAKEHHUE Ha XapaKTEPUCTHKHUTE HA YUYCHUITUTE,
KakTO ¥ Ha KOHTEKCTa Ha IperojiaBaHe KakTo Ha HUBO KJIac, Ha HHUBO
yUWIINIIE, TaKa ¥ HAa HUBO 00JIACT.
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IJTABA 2. METOJ0JIOTI'US HA U3CJIIEABAHETO

W3cnenoBarenckara METONOJIOTHS, KpaWbI'blI€H KaMbK Ha
aKaJCMHYHOTO H3CJICBaHE, € CHCTEMAaTH4YCH U HAy4eH MpoleC Ha
M3y4yaBaHe U pa30HMpaHe Ha KOHKPETHU SIBJICHUS WM TMpoOiemMu. To3u
KPUTHYCH KOMIIOHCHT Ha aKaJICMHUYHHTE W3CJICBAHUS H3II0N3Ba
pPa3IMYHU TEXHWKH W WHCTPYMEHTH 3a ChOMpaHe, aHaJIM3HpaHEe Ha
JIAHHU, U3BIIMYAHE HA 3aKIIIOUCHUS | MOJyYaBaHE HA HOBU TPO3PEHUS
(Daniel & Harland, 2017). MeTonojoruure B HayYHUTE WU3CIICIBAHUS
Morar Jna ObJar MIMPOKO KAaTETOPU3UPAHW B KOJIHYECTBEHU U
KaueCTBCHU MoAXomu. KONWYecTBEHHTE W3CIICABAHUS BKJIIOYBAT
chOMpaHe Ha 4YHMCICHH JaHHU M CTATUCTHYCCKU aHaJU3, JIOKarTo
KaueCTBCHUTE W3CNIeABaHMs ce (DOKYCHpaT BbPXY HEUYHCIIOBU JIaHHH,
HMHTEPIPETUPAHK Ype3 METOJAM KaTo HHTEPBIOTA, (OKYC Tpynu U
nabmnronenue (Daniel & Harland, 2017).

Havannara ¢asa Ha n3cienoBarenckara METOJOJIOTHS BKITIOUBA
nepuHUpaHe Ha W3CIEIOBATENCKHS MPOOJIEM WIM BBIPOC, KOETO
Hajara BHAMATEHO pa3lIekJaHe Ha YMECTHOCTTa, 3HaYMMOCTTa M
ocpmectBuMocTTa (Kumar, 2018). Crnem kaTto H3CIEI0BATEICKUSAT
BBIIPOC € (POPMYJIUpaH, CIEABAIINTE CTHIIKH BKIIOYBAT MPOCKTHPAHE
Ha U3CJICIOBATEIICKH TUTaH ¥ M300p Ha MOAXO/ISIIN METOIH 32 ChOMpaHe
Ha JaHHHU. 3a KOJMYECTBEHUTE M3CJIECABAHMS TOBA YECTO BKIIOYBA
n300p Ha MHCTPYMEHTH Karo BBIPOCHUIM W aHKETH, JOKATO
KaueCTBCHUTE H3CIEBAaHMUsI HW3IOJI3BAT METOAM Karo HMHTEPBIOTA M
¢doxyc rpynu (Kumar, 2018). Cnen cebupaneTo Ha JaHHU aHATTU3BT CE
pa3MHHAaBa; KOJIUYECTBEHOTO H3CJIEJBAHE TpUIIara CTaTHCTUYECKH U
MaTeMaTH4ecKd METOAM 3a THIKYBaHE Ha YHCICHU JaHHH, JOKaTo
KaueCTBEHOTO H3CJIE[BaHE BKIJIIOYBA CYOEKTHBHO, MHTEPIPETATHBHO
W3CIe/IBaHe, KOETO BOJU J0 HOBOBB3HUKBAIIM TeMHU U Teopur (Mishra
& Alok, 2022). 3akmountennara ¢asa BKJIIOYBA H3TOTBSHE Ha
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3aKITIOUEHHS, TIPEICTaBsIHE Ha KOHCTATAlluU M OIICHKA Ha 3HAUUMOCTTa
Ha U3CIIEIBAHETO, KaTO CHIIEBPEMEHHO MPO3PaYHO IPH3HABA HETOBUTE
rpanuud 1 orpanundenus (Kumar, 2018; Misra, 1989). Ilo cbuiectBo
IIATETHOTO Pa3NIeXIaHe Ha U3Ce0BaTeICcKus IpobiaeM, cbOupaHeTo
Ha JAaHHH, QHAIU3BT M Pa3lpPOCTPAHEHUETO Ca OT ITbPBOCTEIIEHHO
3HAUCHHE 332 OCUTYPsBaHE Ha HAJCKIHU, HAISKIHA U UHPOPMATUBHU
pEe3yATaTH OT U3CIICIBAHETO.

2.1 e Ha u3ciaenBaHeTO U BbIIPOCH

B  koHTekcta  Ha  00pa30BaHMETO  EMOLMOHAIHATA
MHTEIIUTEHTHOCT, YIOBJIETBOPEHHETO OT padoTaTa W TPEBOXKHOCTTA
SHAYUTCIIHO BJIIMAAT BBPXY YUYUTCIIUTEC U TCXHUA HpO(i)eCI/IOHaHeH
uBOT. [IpH3HaBaiiku HapacTBallUs IIOOANICH HHTEPEC KbM TE3H
(baxropu, TOBa MpPOy4YBaHE aJpecHpa MPOMYCK B ChHIICCTBYBAIINUTE
U3CJICABAHUS BbPXY YUUTEIUTE B HAYaJHOTO oOpasoBaHHe B ['bpiius.
Upes m3creBaHe Ha HUBAaTa M B3aMMOBPBH3KUTE Ha EMOLMOHAJIHATA
WHTEJIMTEHTHOCT, YJIOBJIETBOPEHHETO OT paborara U Oe3MOKOWCTBOTO,
NPOYYBAHETO MMa 3a Lel Ja JONPHUHECe ¢ YHHKAIHU MPO3PEHHS I10
OTHOLICHHE Ha CBCTOSHHETO HAOJIOIaBaHO B MEXKITYyHApPOTHOTO
obpaszoBaHue. M3cie[JOBaTEeICKUTE BBIPOCH, PBKOBOACIIA TOBA
3aluTBaHe, ca:

1. Kak rppuKHTEe HauaJdHM YYHUTEIH Ca OICHEHU IO OTHOIIEHHE Ha
€MOIIMOHAJIHATa WHTEINTCHTHOCT, YIOBIETBOPEHHUETO OT paboTara u
0e31moKoiicTBoTO?

2. HNma m 3abenexuMa Bpb3Ka MEXKAYy EMOIMOHAIIHATA
WHTEJIMTEHTHOCT, YJIOBJIETBOPEHUETO OT paboTara U 6e3NMOKOHCTBOTO B
Tas3u rpyna?
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3. Nma 1m Bapuauud B €MOLMOHAJHATa HHTEIUTEHTHOCT,
VIOBJIETBOPEHNETO OT paldoTara W TPEBOKHOCTTA Bb3 OCHOBA Ha
neMorpadckuTe XapaKTepUCTHKHN HA YUUTETuTe?

2.2 @opMyJIMPOBKA HA XHUIIOTE3H

YnoBieTBOpeHNETO OT paboTara, OTHOIICHHETO HAa HWHIMBHIA
KbM paboTara € OT pellaBaio 3HaYCHUE 3a yCIeXa Ha OPraHu3aIlusATa.
MBKII0YUTETHO YIOBICTBOPCHUTE CIIYXKUTENIM Ca CKJIOHHMA Ja ce
MPENCTaBAT MO-100pe. BhIpeku ue yoBIeTBOPEHUETO OT paborara
MHOTOM3MEPHO, Ce MPU3HaBa INI00aTHO HUBO Ha YOBJICTBOPCHUE.

daxkTopuTe, TONPUHACSIIN 32 YIOBICTBOPSHUETO OT paboTara B
MPENoJaBaHeTO,  BKJIIOYBAT  BB3HATPAKICHUE, ABTOHOMHUS U
MEXKIYIMYHOCTHH  OTHOIIEHHWSA. YMEHHSITa 32  €MOIMOHAIHA
HMHTEJIUTEHTHOCT (EN), KaTo eMIIaTus, CcaMOCBH3HaHUE,
CaMOpETryJIupaHe U CaMOMOTHBALMs, Ca pellaBally NpeJIOCTaBKU 3a
YIOBIETBOPEHHUETO OT paboTaTa Ha yUUTEINTE.

H1. EMOLHMOHA/JHATA UHTEJMIEHTHOCT HA y4YUTeJIUTEe HMMa
MOJIOKUTETHA KOpeJanus ¢ YI0BJIE€TBOPEHOCTTA OT TPyAa.

W3cnenBanuara TMOKa3BaT IMOJIOKHUTETHA BPB3KA  MEXIY
E€MOIIMOHAJIHATA UHTEIUIEHTHOCT M YIOBJIETBOPEHUETO OT paborara,
karo EUM neicTBa Karo MpeguKTOp, KAKTO 3a YAOBIETBOPEHHMETO OT
paborara, Taka W 3a HaMEpPEHHMETO 3a HamyckaHe. Pomsta Ha
€MOIIMOHAJIHATA WUHTEIUTCHTHOCT € OYEBUAHA MpPH YIPABICHUETO HA
CTpeca U HachpyaBaHETO Ha OJIAaronoIydrueTo Ha pabOTHOTO MSICTO.

Paznuuuara Mexay MONOBETE CBUIO HWIPasT poiis, Karo
MIPOYYBAHMSITA TTOKA3BAT, Y€ )KCHUTE KaTO IISJIO MPOSIBSIBAT IMO-BUCOKA
E€MOITMOHATHA WHTEIIMTCHTHOCT W VIOBJIETBOPEHHWE OT paborara.
Br3pacrra, 0o0pa3oBaHMETO W ONHTHT  JONPHUHACAT  3a
YIOBJIETBOPEHUETO OT paboTara, KaTro IO-BB3PACTHHUTE, IO-BHCOKO
o0pa3oBaHM W  TO-ONMHUTHU  YYUTEIH  M3pa3sBaT  IO-BHCOKA
YIOBIIETBOPEHOCT.
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H2. 7Kenurte, mo-Bb3pacTHAUTEe M € NMO-BHCOKA CTENMeH Ha
o0pa3oBaHHe YYHTeJW €a IO-YIOBJeTBOPEHM OT padorara cH,
OTKOJIKOTO MBb:KeTe, O-MJIaJuTe 1 M0-HUCKO0Opa30oBaHHUTe.

Brnpekn ToBa, orpaHMueHH HM3CIEIBaHMSA M3CIEIBAT BPb3Kara
MEXIy €MOLMOHAJIHATa HHTEIUICHTHOCT M YIOBJIETBOPEHUETO OT
paborara B oOpasoBaHWMeTo. HskoM mpoy4yBaHWSI  TOKa3BaT
MOJIOKUTENTHA KOpenalus, AOKaro IPYrd YCTAHOBSBAT ciaba WM
HUKaKkBa 3HaunMma kopenmammsa. llocpeaHundeckuar edexkr Ha
EMOIMOHAIHAaTa HWHTCIMICHTHOCT BbPXY YHAOBJICTBOPECHOCTTA OT
paboTara U3MCKBa AOMBJIHUTEIHO U3CTIe/IBaHE.

H3. Emounuonaanara HHTCJIUTCHTHOCT Ha yYuuTeauTe ¢
OTPpULATE/IHO CBbpP3aHa € TsAIXHATA TPEBOKHOCT.

OcBeH yIOBIETBOPEHHUETO OT paborara, EMOLMOHAIHATA
WHTEJIMTEHTHOCT € CBbpP3aHa C HUBATa Ha TPEBOXKHOCT Cpell yUUTEIIHTE.
[IpoyuBaHusTa IOKA3BaT OTPULATEIHA BPb3Ka MEKIY €MOLMOHAIHATA
WHTEJIMTEHTHOCT M TPEBOXKHOCTTA. JKeHUTE ca CKIOHHU JAa WU3IUTBAT
M0-BUCOKO EMOLIMOHAJIHO M3TOLICHHE, JOKAaTO MBKETe MOorar Ja
CKJIOHST KbM JIeTIepCOHATN3AIINSI.

H4. HeceMelinure, mo-muiaguTe M ¢ II0-BHCOKA CTeNeH HAa
o0pa3oBaHue YYUTEJIH €A MO-TPEBOKHHU B padoTaTa CU, OTKOJIKOTO
MO-Bb3PACTHHUTE, }JKEHEHUTE UJIM Pa3BeJACHNTE U C TO-HUCKA CTEeNeH
Ha 00pa3oBaHue YUYUTeJH.

Karo 110, CIOKHOTO B3aWMOJICHCTBHE Ha EMOIIMOHAIIHATA
HMHTEJIMTCHTHOCT, YJOBJIETBOPEHOCTTAa OT paboTara U jAeMorpad)CKuTe
(dakTopu KaTo TMOJN, BB3pAcT, OOpa3oBaHHE K OIMUT Hajarar Io-
3a1bJ00UCHN W3cneaABaHus. Pa3OupaHeTo Ha Ta3u JUHAMHUKA € OT
pelaBaio 3HaYCHHE 3a Ch3/[aBaHETO Ha OJaronpusTHA pabOTHA cpenia
W TomoOpsiBAHETO HAa  OJArOChCTOSHHUETO HA  YUYUTEIUTE B
00pazoBaTeTHUS CEKTOP.
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HS. ITo-Bb3pacTHHTE, C MO-BHCOKA CTENEeH HA 00pa3oBaHHMe M 1O-
ONHMTHH YYHUTEJIH C€a I0-eMOLMOHAIHO HMHTEJIUICHTHH OT IIO-
MJIaINTe, ¢ MTO-HICKA CTelleH HA 00pa3oBaHue U NMO-MAJIKO ONIMTHH
Y4HUTEIH.

2 .3 Buja Ha n3cjieABaHETO

KonnuectBenute uscnenBanus BKIIOYBAT ChOMpaHe U aHAU3 HA
YHUCICHW [aHHM 3a TECTBAHE HAa XUIOTE3M U IPEJOCTaBsSHE Ha
emmupuyHn gokazarenctBa (Daniel & Harland, 2017). Toit nama
BB3MO)KHOCT 3a MPELUU3HH PE3YNTaTd, KOETO [aBa BB3MOXHOCT 3a
KOJJMYECTBEHO ONpEACIsiHE Ha TEHACHIMWTE, W3MEpBaHE Ha
MPOMEHJIMBA U TECTBaHE HA TEOPUM UYPE3 CTATHCTHUECKU aHAaIM3.
Beopekn mpegumMcTBaTa NMpH aHANM3MPAHETO HA IMIMPOKOMAIaOHH
JaHHW W WACHTH(QUIUpAHETO Ha  MOJENTH, KOJIUYECTBEHUTE
W3CIIEIBAHUS HMAaT OrPAaHMYCHHS IPH YIABSIHETO HA CYOEKTUBHU
MPEXUBSIBAHUS M €MOLIMH, KaTO YECTO OrpaHMYaBaT AbIOOYMHATA Ha
WHpOpPMaIHITa Ype3 cTaHAapTU3UpaHu BepocHulM (Brannen, 2017).

BwnpocHuiiure epeKTHBHO ChOMpAaT JaHHW M TO3BOJISBAT
0000IIIeH s, KaTo Tpeaiarat IUIOCTeH MOAX0[ KbM Oa3upaHd Ha
naHHu m3ciensanus, (Christensen et al., 2011). Upes Tsax ce chOupar
TOJIEMH KOJTMYECTRA JJAHHU OT PA3ITUYHH PECIIOHCHTH, I'bBKABH Ca MPH
aJlanTHpPaHe KbM pPa3IMYHA TEMH M Ca MPUIOKHUMU B Pa3IHYHU
ycioBusi (Fowler, 2013; Patten, 2016). [ToreHiinanHuTe HEAOCTATHIN
obaye BKJIIOYBAT OTKJIOHCHHE B OTIOBOpPAa W OrPAHUYCHHS MPU
3aJIbJIOOYCHO HM3CIICABAHE WM YyJaBiHE Ha HEBEPOAIHU CHUTHAIU
(Gratton & Jones, 2010; Kumar, 2018).

3a HACTOAIIOTO M3CJeIBaHe € N30PaH KOJIMYECTBEH MOAXOMA ChC
3aTBOPEH BBIIPOCHUK 3a MOCTUTAHE Ha OOCKTHBHOCT U €(EKTHBHOCT
Npu wW3clenBaHe Ha mo-roysiM Opoi ydactHui (Kumar, 2018).
[IpoyuBarennuar QakTopeH aHaMW3 1€ OCUTYPH BaUJAHOCT U
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HAJCKTHOCT, KaTo u3ciieaBa (PaKTOPUTE MKy TPYIUTE IPOMCHIUBU
U TOTBBPKJaBa CKajlaTa Ha BbIpocHUKa. MHnukaropu karo Kaiizep
Matiep Onkus, TecThT Ha bapTieT u anda koepurreHTsT Ha Kponbax
e ObJIaT MPOBEPEHU 3a MPUTOIHOCT M HAJCKTHOCT HA JAHHUTE, KaTo
croitHocT Hax 0,7 ce cunra 3a mpuemima (Kumar, 2018).

2 .3 ExcniepuMeHTA/JHA H3BAJAKA U METOI HAa H3CJIeIBAHETO

Meronure Ha W3BaAKaTa ca OT CBHIIECTBEHO 3HA4YCHHE B
W3CIE/IBaHUATA 32 €(QEKTUBHO TMONy4aBaHE Ha MPEICTABUTEIHH
MOZIMHOJKECTBA OT TMOMyJIanui. TeXHWKH KaTo MpocTa CilydaiiHa
M3BaJIKa TapaHTHpaT Oe3MPUCTPACTEH MOA00p Upe3 MPOU3BOJICH U300
Ha JIMIA, OCUTYpSIBAMKH cIpaBeainBo mpexacraBsHe (Ward, 2022).
Crparuduimpanara n3Bajika KaTeropu3upa MOIyIayaTa B MOATPYITH
Bb3 OCHOBA Ha XapaKTEPUCTUKH, KAaTO MOAIbPKA MPOTOPIHOHAIHO
MIPEICTAaBUTENICTBO ChC CIIyYallHU M3BAJKH OT BCsKa moArpymna (Singh
& Masuku, 2014).

KiberepHara m3Bajika BKIIIOYBA MPOU3BOJICH M300p HA Tpymnu
(xrBCTEpPHM), Tpenarail peHTa0MIHOCT, HO BBBEXKAAI MOTEHIHaTHA
npomennuBoct (Acharya et al., 2013). CuctemMaTn4HOTO B3€MaHE Ha
MpoOu OCUTYpsIBA €THAKBO MPECTABSHE Ype3 U30UPaHe Ha BCEKH N-TH
€JIEMEHT OT CIIUCHK, B 3aBUCUMOCT OT TOYHOCTTAa Ha IIbPBOHAYATHUS
cnuchk (Mostafa & Ahmad, 2018). Yno6HOTO B3eMaHe Ha TPoOH, pH
KOETO YYACTHHUIIUTE Ce N30MpPaT Bb3 OCHOBA Ha JIOCTHITHOCTTA, € YI0OHO
3a M3cJIe10BaTeINTe, HO BbBEXKAA OTeHaHu npuctpactust (Scholtz,
2021). Bcexkn meTon MMa MPEAUMCTBA M HEIOCTAThIM, KOUTO CIIEIBA
BHUMATENHO Ja ObJar pas3mielaHd Bb3 OCHOBA HAa M3CIIEIOBATENICKUS
BBIIPOC, PECYypCHTE U XapaKTepPUCTUKUTE Ha HaceleHuero. B
HACTOSIIIOTO M3CJIEABAaHE € M3IOJI3BaHa ynoOHA M3BajKa, BKIIOYBAILA
220 rpBUKM YyYUTEIM B HAYaJHOTO oOpa3oBaHME, KaTO CE MpPHU3HABa
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yA00CTBOTO, HO W TOTEHIHMAIHOTO NpUCTpacThe Npu moadopa Ha
Y4aCTHULIUTE.

2.4 3cneqoBaTesicKa eTHKA

[TpoBexxaaHeTo Ha €THYHO KOJIMYECTBEHO M3CIICIBAHE BKIIOYBA
ISUTOCTEH MOJXOJl W TOBa M3CJElBaHE Ce MPHUABbPKa KbM OCHOBHHUTE
npuHIUIY. MHPOPMUPAHOTO ChITacke, OCHOBOMOJIATAI MPUHIMIL, €
OCHUT'YPEHO OT yJaCTHHIIUTE, KaTO Ce TapaHTHPa TAXHOTO pa3dupaHe 3a
L[eJITa Ha MPOYYBaHETO, TOTCHIIMATHITE PUCKOBE M TMOJI3M U TEXHUTE
npaBa. IloguepraBar ce 3ammrTara Ha IOBEPUTETHOCTTa U
IOOpPOBOJHOTO ~yuyacTHE, 4pe3 MpeJOCTaBIHETO Ha YHHUKaIHU
WACHTU(QHUKALIMOHHU HOMeEpa, C IIe 3ara3BaHe Ha aHOHWMHOCTTa Ha
yuactHunute. [loBepuresHOCTTa O€ MONBIHUTENIHO 3allUTeHA Ype3
npeMaxBaHe Ha uaeHTH(UIHpana nHhopManys o BpeMe Ha aHau3a
Ha JJAHHHUTE U CUTYPHOTO UM ChXpaHsBaHE.

3a 5ma ce HaMaIAT pPHCKOBETE, IPOEKTHT Ha H3CIIEABAHETO
MPUOPUTH3NpPAa MHUHUMHU3MPAHETO Ha TOTEHIMaJHaTa Bpeaa WId
IUckoM(OpT 3a ydacTHULHUTE. BbBeneHW ca CTaOMIHM MEpKU 3a
3allIUTa HAa JAHHUTE, BKJIIOYUTEIIHO CUTYPHO CbXPAaHEHHE U 3alllUTa Ha
qyBCTBUTENHA HMH(oOpMamusa. YyacTHHUOUTE Osfixa MPO3PAvyHO
nHGOPMUPAHU 3a LIETUTE U U3MOJI3BAHETO HA AaHHUTE. [loknanBaHeTo
Ha KOHCTAaTallMUTe C€ MpUAbpXKa KbM MPHHLIMIUTE Ha TOYHOCT,
KOPEKTHOCT M MPO3pavyHOCT, MPEJOCTaBAWKH  W34YEepHATEIHU
MOJIPOOHOCTH 32 METOJIOJIOTHATA HA W3CJIEBAHETO, MPOIEIypUTE 32
cbOupaHe Ha JaHHU U MeToauTe 3a aHain3. OCBEH TOBa MIPOYYBAHETO
clleZiBa yCTAHOBEHH €THYHM IMpaBHja OT MPOECHOHATHU acOLHalUuN
Wi (UHAHCHPAIIM areHINy, Mpeajaraiky CTpyKTypupaHa paMKka 3a
€TUYHO NIOBEJIEHHUE MIPe3 LeNns U3ciieoBaTecku mpouec. [locnennara
CTBIIKA BKJIIOYBA [10Jy4aBAHE HA U3PUYHOTO ChIVIACHE HA YUYACTHULIUTE
Yype3 U3SABJIEHHE, TapaHTUPALIO TSAXHOTO JKEJaHWE Ja JOoNpUHEcaT 3a

20



U3CJIEeABAHETO HAa €MOIMOHAJIHATA MHTEIUTE€HTHOCT B KOHTEKCTA Ha
TIOKTOpPCKA THCepTAITHS.

2.5 UHCTpyMeHTH 32 H3cJieJBaHe
|. Jemoepadghcku oannu

3a crbupanero Ha gemorpadckata UHPOpPMALKs HA yYaCTHULIUTE
0sxa HalpaBCHU CJICAHUTC BBIIPOCH W YYACTHUIUTC 0sxa
MIOMOJICHH WJIM Jja m30epar eiHa OIIIMs 32 OTTOBOP Ha BBIIPOCHTE
OT 3aTBOPEH THI, WM Ja AajaT CBOM COOCTBEH OTIOBOp Ha
BBIIPOCUTE C OTBOPEH Kpaii.

1I Cranama 3a usmepeane Ha emoyuoHailHama

unmenueenmuocm na Law, K. S., Wong, C. S., & Song, L. J.
(2004)

ToBa e cneqnaTa ckaia, KOSTO B Clydyasi Ha TOBa U3CJE/IBAHE €
MpeBe/ieHa U pasnpocTpaHeHa Ha rpblku e3uk (I[Ipunoxenue I).
Ta3u ckama ce cbcToM OT ciegHuTe 16 U3pedeHus, KOUTO
yYaCTHUIIUTE Os1Xa ITOMOJICHH JIa OIIEHST 1O 7-CTETeHHA CKajla Ha
Likert.

I1l. Cxanama 3a usmepeane na mpesoscnocm (Hamilton Anxiety
Rating Scale (HAM-A)

ToBa e cnenHaTa ckaja, KOSTO B cilydyas Ha TOBa U3CJE/IBAHE €
MpeBe/ieHa U pasnpocTpaHeHa Ha rpblku e3uk (I[Ipunoxenue I).
Tazn ckama ce cbecrom ot cinegnute 10 cuTyanuu, KOUTO
Y4aCTHUIIMTE 051Xa TOMOJIEHU J1a OLIEHST 0 S-CTeNeHHa cKajla Ha
Likert.
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1IV. Bwnpocuux 3a yoosremeopenocmma om pabomama -
Hnsenmapuzayusa Ha yooenemeopeHoCmma Ha Crydlcumenume
[ESI] of Koustelios/Bagiatis)

ToBa e cienHara ckana, KOSTO B Clydyas Ha TOBa M3CJIECJBAHE €
IIpEBE/IEHA U pa3lpocTpaHeHa Ha rpblku e3uk (IIpunoxenue I).
Ta3u ckama ce cbCcTOM OT cieqHUTE 24 U3peueHus, KOUTO

y4aCTHULIUTE OsXa TOMOJICHH J1a OLICHST 110 S-CTENeHHA CKajla Ha
Likert.

I'TIABA 3. PE3YJITATHU OT U3CJIEABAHETO
3.1 Aemorpadus

B nemorpadckus ananus ([narpama 1) u3cneaBaHeTo BKIIOYBA
npeaumMHo >keHu 83,21%, KaTo MBKETe IPENCTaBISIBAT OCTAHAIUTE
16,79%. IlpemuHaBaiiku KbM mpodecnoHanHaTa paboTHaTa cpena
(Huarpama 2), npeobnanaBamure 96,79% ot yuacTHULMTE ca pabOTHO
3a€TH B I'PAJICKU YCIOBHS, JOKATO MAIIIMHCTBOTO OT 3,21% paboTAT B
3eMEeJIeNICKH PaliOHH.

Karo ce nmat npeasun xodurara u 3aHuManusta (Juarpama 3),
38,57% m3pa3sBaT NpeANnounTaHus KbM CIIOpTa U TUMHAcTUKaTa, 30%
cpoOmaBar, ye HsaMmaT xobuta, 13,21% oOwyar pa3BiedeHHS KaTo
KHHO, Te€aTbp M 4eTeHe, 9,64% yuacTBarT B IbTyBaHUs, My3WKa U
KyJITYypHH ChOUTHS, a 8,57% ce 3aHMMaBaT ChC 3aHASITH U PHCYBaHE.

[lo orHomenme Ha ympaxkHsBaHaTa mpodecus (Juarpama 4),
sHauutenaute 70,71% ca memaro3m, kato 11,43% pabotiar kato
cnenpanay  mexaro3n.  OcraHamure — npodecud  BKIIIOYBAT
eproTepaneBTH, NCUXO0JI03U U MEAULIMHCKH cecTpH (6,79%), yuutenu
no uyxau esuu (3,93%), cnoptHu TpeHbopH (2,86%), counanHu
pabotaumu (1,43%), yaurenu B nercku rpanunu (0,71%), yautenu o
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n3kyctBa u pucyBane (0,71%) u yuurenun mo HHPOPMALMOHHH
texHoznoruu (0,71%).

ITo oTHomreHWe Ha cTemeHTa Ha oOpasomanue (lwmarpama 5),
52,50% mnpuTexaBaT YHHUBEPCUTETCKa cTemeH, 45,36% mnpurexaBaT
MarucTbpcka CTENeH, a MalluuHCTBOTO oT 2,14% cnenBar wiu
MIPUTEXKABAT JOKTOPCKA CTEIEH.

N3cnenBaiiki 09akKBaHOTO CHOTBETCTBHE MEXKAY TOAWHU TPYIOB
ctax u crnenuandoct (Hdwarpama 6), OrpOMHOTO MHO3HHCTBO OT
yuactauuure (91,43%) cpobmasat, ye ca pabOTHIN IOCIEN0BATEITHO
W CUCTEMHO B PaMKHTE Ha CBOATa 00JACT Ha CHENUAIN3alHs, TOKATO
8,57% mocouBat npyro.

[To otHOMIEHNE Ha cemertHOTO TIoNoXxkeHue ([uarpama 7) 46,07%
OT yYaCTHHIIUTE He ca ceMeitHu, 34,64% ca xxerneHn SD = omMBkeHH C
nmena, 15,36% ca xemenn SD = ombxenu 6e3 mema, 3,21% ca
passenenu 1 0,71% ce naeHTUPHUUUPAT KATO YacT OT CEMEWUCTBO € EANH
POIUTEIL.

Tabmuia 4 npeaocTaBst CpeJHU CTOMHOCTH 32 BBH3PACT, TOJIUHA
Ha paxlIaHe W TOIWHU TpyAoB cTax. CpeaHata BB3pacT Ha
yuactHuute € 40,52 ronuHu, cbC CTaHAAPTHO OTKJIOHEHue ot 11,49
TrOoWHU, Bapupaiy ot 24 n1o 64 roguHu. YUYacTHUIIUTE UMAT CPEIHO
14,19 ronvHU TPYIOB CTaX, CbC CTAaHAAPTHO OTKIOHEHUEe oT 10,33
ronuHu, Bapupamy ot 1 1o 39 roguam.

3.2 EMOIIMOHAJIHA HHTEJIUT€HTHOCT

HpI/I OI€HKaTa Ha CMOIMOHAJIHATAa HWHTCIHUICHTHOCT Ha
Y4aCTHUIIUTE, Ta6m/1ua 5 npeaoCcTaBsda CpCaHU CTOMHOCTHU U CTaHJAapTHU
OTKJIOHCHUA B3 OCHOBA HAa TCXHUTEC OTIOBOPU Ha 16 N3PCUCHNA, BCAKO
OICHCHO IT0 CKaJia OT €AHO OO0 CCACM.
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AHaTU3Upaiiku pe3yNTaTuTe, YJYACTHHUIIUTE IOKA3BaT CHIIHO
pa3bupaHe Ha CBOMTE €MOI[HOHAIHU CHCTOSIHHUS, KOETO C€ BIIKIA OT
I00pOTO MM YyCEUIaHe 3all0 W3MHUTBAT ONPEICIICHH YyBCTBA IIpe3
noeuero Bpeme (M= 5,87 SD = 0.90) u Bucoko pa3zbupaHe Ha
cobctBenure cu emoruu (M= 6,01 SD = 0.76). OcBeH ToBa, TE 4€CTO
pasoupar emoruute cu (M= 5,72 SD = 0.98), pasno3HaBar HuBaTa CH
Ha mactue (M= 5,97 SD = 0.88) u ca ymenu B uneHTHOUIIMPAHETO HA
eMoIunTe Ha TpusTenute ot moseaernero (M= 5,03 SD = 1.09).

OcBeH TOBa YYaCTHHUIIUTE JEMOHCTpUpAT yMEHHE Ja
HabOmroMaBaT M pasoupar emormure Ha apyrure (M= 5,50 SD = 0.98),
YYBCTBHUTEIHOCT KbM UyBCTBaTa U emoruure Ha apyrure (M= 5,90 SD
= 0.87) u conuaHo pa3dupaHe HA EMOIMUTE HA XOpaTa OKoJIo Tsx (M=
5,61 SD =0.87). Te aktuBHO cu mOCTaBAT U ipeciensart memn (M= 5,38
SD = 1.11) u ca camomotuBupanu smanoct (M= 5,39 SD = 1.10).

VY4acTHAIUTE CHINO JEMOHCTPHpAT YMEHHS 38 €MOIMOHAIHO
peryinupase, Thi KaTo MOTaT Aa KOHTPOJIUPAT TeMIIEpaMeHTa CH, 3a J1a
ce cmpaar paruoHanHo ¢ TpyaHocture (M= 5,11 SD = 1.32), na
yrpasisBaT epekTuBHO coocTBeHuTe cu emormu (M= 5,01 SD = 1.22)
1 OBP30 /1a ce YCIOKOAT, Koraro ca MHOTo simocanu (M= 4,61 SD =
1.42). OcBeH TOBa Te MPOSIBSBAT CHJICH KOHTPOJI BBPXY IISUIOCTHUTE CH
emoruu (M= 5,10 SD = 1.18). YuacTHunTEe 00ayde ca CKIOHHH JIa He
ce yTBbpIKAaBaT KaTo KomreTeHTHH auanoctd (M= 3.45 SD = 1.52).

[IpoBexnaiiku (aktopen aHanms (Tabnwma 6), Bcuukute 16
M3PEUCHHUS TOKa3BaT IO-BUCOKH KOC(QUIMEHTH B IbPBHS (AKTOP,
KOETO Mpearoiara, 4e Te KOJIEKTHBHO 00pa3yBaT eauH (QaKkTop.

KomOunmpaiiku pesynrature ot ¢akTopHus aHanu3 u Anda
tecta Ha Kpoubax, ce KOHCTpyuMpa NPOMEHIMBATa EMOIIMOHAIHA
WHTEIUTEHTHOCT. KpaitHusAT 0011 cpeneH pe3ysTaT 3a MPOMEHIINBATA
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3a eMolMoHalIHa UHTeNUreHTHOCT € 5,35 SD = 7,00, chec cTaHmapTHO
orkiioHerne ot 0,62, KOETO O3Ha4yaBa, Y€ YYACTHHIIUTE MPHUTEKABAT
BUCOKHU HHMBA HA €MOILMOHATHA UHTEIUTCHTHOCT.

3.3 TpeBoskHOCT

B To31 pa3znen ce 3aapa004aBaMe B HUBaTa Ha TPEBOKHOCT CPEJT
YYaCTHUIUTE, OIeHeHH upe3 10 pasInyHu CHUTyaluH, KaTro BCEKU
YYaCTHHUK JaBa OIEHKH I10 CKaJla OT €IHO JIO TIeT.

YyacTHUIINTE MTOKa3BaT yMEPEHO TPEBOKHO HacTpoeHue (M=
2,93 SD = 1.06) u cpobmiaBat 3a yMepeHH HuBa Ha Hampexenue (M=
2,70 SD = 1.07). Crpaxosere ca muanmanaud (M= 1.93 SD = 1.01), a
6e3cpHmeTo € pagko (M= 1.85 SD = 0.93). OcBeH ToBa y4acTHHUIIUTE
ChOOIIaBaT 32 MUHUMATHU HHTENeKTyanan auchyukmun (M= 1,89 SD
= 0.92) u He moka3Bat nenpecuBHu HacTpoenus (M= 1,56 SD = 0.81).
W npaTa mokasaress cCOMaTHYHU UM MyCKysHH ripoosiemu (M= 1,78 SD
= 1.01) u comatnyam u cerzopHu npodremu (M= 1,61 SD = 0.96) ca
OCKBIHU. Y4YacTHHIIUTE HE CHOOIIaBaT 3a CHPACYHO-CHIOBH
cumnromu (M= 1,66 SD = 0.92) wnu peciupatopau cumntomu (M=
1,58 SD =0.88).

@DaKkTOpHUAT aHaIW3 pasKpu, 4e Bcuukure 10 cuTyauuu ca
JOTIPUHECTH TPEJUMHO 3a eIuH (PakTop, KaKTO ce BIKAA OT IIO-
BUCOKHTE KOS(UIIMEHTH B IPBUA (HAKTOP.

C TmOTBBpXKIEHHE Ha HAJSKIHOCTTa, IPOMEHJIMBaTa 3a
TPEBOKHOCT € KOHCTPYHpPaHa C IIOMOIITA Ha CPETHH PE3YITATH, KOSTO
BoIW 10 o0 cpeneH pesyatar ot 1,96 SD = 5,00 ckc crangapTHO
orkionenue ot 0,59. ToBa mpeamnonara, 4e y4YaCTHHUIIUTE, CPEAHO,
JEMOHCTpHUpAT HIUCKW HUBA HA TPEBOXKHOCT.

3.4 YioBaeTBOpeHue OT padoTaTa
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To3u pasznmen paskpuBa HACTPOCHHSITA Ha YYACTHHUIUTE 10
OTHOIIIEHHE Ha YJOBIETBOPEHOCTTA OT paboTaTa, MOyYeH! OT OLCHKH
Ha 24 OTAETHU U3PEUCHMUS, BCSIKO OIEHEHO MO CKajia OT €HO JIO TeET.

VY4acTHULIUTE CHJIHO MOTBBPAMXA MPUITHOTO PAbOTHO MSCTO
(M= 3,91 SD = 0.81) u u3pa3zuxa npeanu3BUKATEICTBOTO Jia OLICNISBAT
eaBa c¢be cBosTa 3amiara (M= 3,70 SD = 1.20). Te cmsrar, ye uM ce
iama mno-mManko ot 3aciyxenoro (M= 3,98 SD = 1.06), Ho Hamupar
pabortara cu 3a moneszHa (M= 4,05 SD = 0.85) u ynosnerBopsiamia (M=
3,98 SD = 0.84). OcBeH TOBa, PECHOHICHTHTE CE YYBCTBAT J0Ope
MOJKPEIICH! OT CBOMTE PBKOBOJMTENH, KOraro ¢ Heodoxomumo (M=
4,19 SD = 0.91), xouTo CBHIIO JEMOHCTpHUpAT pa30upaHe HA TEXHUTE
npobnemu (M= 4,13 SD = 0.94). YuacTHuIMTE CMATAT, Y€ TAXHATA
opraHu3aius ce rpwku 3a cayxurenu cu (M= 3.70 SD = 1.05).

YMepeHu 10 CHIIHH yOeXIeHHs ce MOABHXA, Y€ YCIOBUATA Ha
pabora ca Haif-goOpusit ormut (M= 3,52 SD = 1.10), nepcriekTuBuTE 32
nopuiienne ca orpanudenn (M= 3,49 SD = 1.16) u Texymara um
opraHm3anus € Hai-mobpara, 3a kosto ca padorwmm (M= 3,49 SD =
1.14). YyacTHHLMTE YMEpPEHO BSpBaT, Y€ CE€ YyBCTBAT HECUTYPHH
otHOCHO 3aratara cu (M= 3,24 SD = 1.32) u ye HaTpynaHUT UM OITUT
yBeJIM4aBa rnepcnektusute 3a nosumienue (M= 2,71 SD = 1.19).

PesynraruTe chilo Taka Moka3BaT, Y€ yUaCTHHIIUTE HE BAPBAT,
4ye TEXHHUTE YCJOBHS Ha TPYJ MPEACTaBIABAT PUCK 3a 3apaBeto (M=
2,15 SD = 1.02). YUyBcTBaT ce afieKBaTHO 3aIIaTeHH 3a TIPEA0CTaBIHUSL
tpyxn (M=2,11 SD = 1.09) u uma Bb3MOXHOCT 3a noBuieHue (M= 2,46
SD = 1.05). YyactHuuuTe He ca CbIJIacHH, 4Ye paboTaTa UM €
monotonna (M= 1,87 SD = 0.98) wiu ckyuna (M= 1,76 SD = 0.91) u
4ye TeXHUTE phkoBoauTenu ca rpyou (M= 1,39 SD = 0.75) unu nocanuu
(M= 1,40 SD = 0.80). OcBeH TOBa y4aCTHHUIIUTE HE Ca CHIVIACHH, Y
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uma aurca Ha meputokpausa (M= 2,14 SD = 1.03) u opranuzannonHa
muckpumuHaiws (M= 2,13 SD = 1.12).

DaKTOPHUAT aHAIHM3 Pa3KpHBa, Y€ BCUUKUTE 24 M3pEUCHHS ca
JOTIPUHECTTU TPEAUMHO 32 €IUH (aKTOp, KOETO Ce BHXKJA OT IIO-
BHUCOKHUTE KOS(HUIIMEHTH B IbPBUS (HAKTOP.

Cren Te3u TeCTOBE MPOMEHJIMBATA 33 YIAOBICTBOPEHOCT OT
paborara Geille KOHCTpyHpaHa ¢ MOMOIIITA Ha CPEIHH PE3YJITATH CIIE]
oOpbllaHe Ha OTpulATeNHO (OpMYyIUpaHu wu3pedeHus. OOumsaT
CpelieH pe3yJsITaT Ha MPOMEHIMBATA 32 YAOBICTBOPEHOCT OT paboTara
e mpexactaBeH karo 3,55 (SD = 0,49), koeTo mokasBa, ue y4aCTHHIIUTE
CpeIIHO Cca MOKa3aJld YMEPEHH JI0 BUCOKH HHBA Ha YJIOBIICTBOPCHUE OT
paborara.

3.5 Bpp3ka Mexay eMONHOHATHATA  HHTEJIUTEHTHOCT,
TPEBOKHOCTTA U Y/I0BJIETBOPEHUETO OT padoTaTa

3a Jma ce wu3cHeABaT TMOTCHIMATHHUTE BPB3KH  MEXIY
€MOIIMOHAITHATA HHTEIMTEHTHOCT, TPEBOXKHOCTTA M YAOBJIETBOPEHHUETO
oT paboTaTa cpejl yuuTenuTe, Oelle IpoBeIeH KOpPeIallMOHeH TECT Ha
Pearson. HuBara Ha nmoBepue Osixa ompeneneHu Ha 95%, cumraiiku
KOpeNnaluuTe 3a CTAaTUCTUYECKd 3HAYMMH, KOraTo HHBara Ha
3HaunMocT Osixa mox 0,05 (cur.<0,05).

Pe3yfzmamu om Kopeaayusama.

EMormonantna MHTETUTEHTHOCT U TPeBOXKHOCT: Kopemamus Ha
Pearson = -0,25, Sig. = 0,00

EMOLII/IOHaJ'IHa HUHTCIIMTCHTHOCT U YIOBJICTBOPCHUEC OT pa60TaTa:
Kopemamus na Pearson = 0,13, Sig. = 0,03
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Pe3ynT ATUTC MMOKAa3BaT ABC CTATUCTUYCCKU 3HAYMMU KOPECJIalluun:
OTpULIaTCIIHA KOopeaanusa MEXAY €MOUHOHallHaTa MHTCIIUICHTHOCT U
TpeBoxkHOCTTa (Pearson = -0,25) u nonoxuTenHa Kopenamus MKy
CMOIIMOHAJIHATA MHTCIUICHTHOCT U YAOBJCTBOPCHUETO OT paGOTaTa
(Pearson = 0,13).

PeepecuOHeH aHatus. Emouuonaﬂnama UHmeauceHmHocm «Kamo
3asucuma npomeHiusa.

BepositHocTTa Ha perpecuoHHuss monen e 26,5%, Koero
IpeArnosiara, 4e TPEBOXHOCTTa W yJOBJIETBOPEHHETO OT paboTara
MpesicKa3BaT eMOIMOHAIHATa HHTEIUTEHTHOCT JI0 CTeTeH oT 26,5%.

TectbT AnOva e cratuctruecku 3HaunM (Sig.=0,00), Bamuaupary
PErpecCUOHHHUS MOJIEI.

TpeBoXKHOCTTA 3HAYHTENHO BIWSIE BBPXY EMOIMOHATHATA
uHTenureHTHOCT (Sig.=0,00), mokaTo ymoBIETBOPEHHETO OT paboTara

ue (sig.=0,08).

Perpecuonno ypaBuenue: EMorronanna natenurentaoct = 5,38 - 0,24
* be3nmoKOHCTBO

PezpecuOHeH ananus: besnokoiicmeomo xamo 3asucuma npomeniuea.

BeposiTHOCTTa Ha perpecHoHHHs MoAe € 26,7%, K0eTo NoKa3Ba,
4ye eMOILIMOHAIHaTa HHTEIUT€HTHOCT U YJ0BJIETBOPEHUETO OT paboTaTta
MpeicKa3BaT TPEBOKHOCT JI0 CTereH OT 26,7%.

Tectsr ANOva e craructuueckn 3HaumM  (Sig.=0.00),
MOJIKPETISIHKY BAJTUIHOCTTA Ha PETPECHOHHUS MOJICTL.

EMonmoHanHata WHTETUTEHTHOCT M YJIOBJIETBOPEHHETO OT
paboTara 3HAYMUTEIHO BIUSAT Ha TpeBoxkHOCTTA (Sig.=0.00).
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Perpecuonno ypaenenue: besmokoiictBo = 3,59 - 0,22 *
Emormmonanua uaTenurenTHOCT - 0,23 * YV moBieTBOopeHne ot paboTara

Pezcpecuonen ananuz: Yooeremeopenuemo om pabomama Kamo
3A6UCUMA NPOMEHNUBA:

BepositHocTTa Ha perpecuoHHuss monen € 16,8%, koerto
O3Ha4yaBa, Y€ TPEBOXKHOCTTA K CMOIIMOHAIHATA HMHTEIUTEHTHOCT
MpeIcKa3BaT yA0BIETBOPEHUETO OT paboTtara 1o cremneH oT 16,8%.

Tecrer ANOva e crarucTudeckn 3HaumM  (Sig.=0.02),
MOTBbPIKIaBAKK PErPECHOHHUS MOJIET.

KaxTo emornmonaiHaTta MHTEIUTEHTHOCT, TaKa U TPEBOXKHOCTTA
BIMSAT 3HAYUTEIHO BBPXY YIOBIETBOPEHOCTTa OT pabortaTta

(sig.=0,01).

Perpecruonno ypaBHeHue: Y aoBinerBopenue ot paborara = 3,29 + 0,23
* EMOLIMOHAIHA HHTEIUIeHTHOCT - 0,22 * be3anokoicTBO

B 3akiroueHue, T€3M aHAIM3M TMPEAINONAraT CIOXKHH BpPB3KH
MEXKJy  CMOIIMOHAIHATA  HWHTEJUTCHTHOCT, TPEBOXKHOCTTA U
yIIOBIIETBOPEHUETO OT padoTara cpeja yuuTenure. EMonmoHamHaTa
WHTEJIUTEHTHOCT € 3HAYUTENHO CBBbp3aHa ¢ OE3MOKOHCTBOTO U
YIOBJIETBOPEHUETO OT paboTraTa, JOKATO TPEBOXKHOCTTA OKa3Ba
SHAYUTCIIHO BJIMAHUE KAKTO BHPXY €MOIMOHATIHATA MHTCIIMTCHTHOCT,
Taka W BBPXY YJIOBIETBOpEHHETO OT paborata. EMonmoHanHaTta
HUHTCJIMTCHTHOCT BJIMAC IOJIOKHUTCIHO BBHPXY YAOBJICTBOPEHUCTO OT
paborata. Te3m KOHCTaraluu TMpeajaraT II€HHA TMpeJAcTaBa 3a
CJIO)KHOTO B3aMMOJICWCTBHE HA TE3W TICUXOJIOTUYECKH (aKTOpH B
y4IuTelIcKaTa mpogecusi.
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3.6 Pazmukum  MeKAy ~ €MOLMOHAJHATA  HMHTEJIUTEeHTHOCT,
TPEBOKHOCTTA U Y/I0BJIETBOPEHNETO OT padoTaTa ¢ Jemorpadusra

32 Jma ce YCTaHOBAT MOTCHIMAIHUTE BapHallid B
0€3MOKONCTBOTO, YIOBIECTBOPEHHETO OT padoTaTa M €MOLMOHAIHATA
WHTEJIMTCHTHOCT Cpell YYaCTHHUIIUTE IO OTHOIICHUEC Ha TEXHUTE
nemorpadcku naHHM, OsiXa TPOBEICHH CEpHsl OT CTATHCTHYECKH
TECTOBE, BKIIOYHUTETHO ANOVA, t-TecT Ha HE3aBUCHUMH NPOOM U
KOpeNaIMoHHu TecToBe Ha Pearson. 30paHoTo HUBO Ha JOCTOBEPHOCT
3a BCHYKHM TECTOBe Oelre 3amaneHo Ha 95%, KoeTo o3HayaBa, 4ye ca
I/II[CHTI/I(bI/IHI/IpaHI/I CTaTUCTUYCCKU 3HAYUMHU KOpECJlallui, KOraTo HUBaTa
Ha 3HAYUMOCT (cHT.) ca mmo-Manku ot 0,05.

AHauu3 Ha noJa (t-rect 3a He3aBUCHMMHM IPOOH):

PesynraruTe He moka3BaT CTAaTHCTUYECKM 3HAYMMU Pa3jIMKU B
TPEBOKHOCTTA, eMOIMOHATHATA WHTEJIMICHTHOCT u
yIOBIETBOPEHOCTTa OT paboTaTa Bb3 OCHOBA HA TOJIA HA YUHTEIIUTE
(cur. > 0,05).

AHaau3 Ha Bb3pactTa (Kopejauus Ha IlnbpebH):

YcraHoBeHA €  CTAaTUCTHYECKH 3HAYMMa  IMOJIOKHTETHA
Kopenalusi MeXIy Bb3pacTTa Ha YUYUTEIUTE M EMOIMOHAJIHATA
nHTeaureHTHocT (cur. = 0,04). He ca nHabmomaBaHW 3HAYUMH
KOpeJalui MEeKIY Bb3pacTTa H TPEBOKHOCTTA WK YIOBIETBOPEHUETO
oT paboTara.

AHanu3 Ha paGoTHAaTa 30Ha (I-TecT 32 He3aBUCUMHU MPOOH):

He ca oTkpuTH CTaTUCTUYECKH 3HAYMMH pa3IUKd B
TPEBOXKHOCTTA, €MOIIMOHATHATA WHTEJIMTE€HTHOCT u
YJIOBJIETBOPEHOCTTA OT padoTara Bb3 OCHOBA Ha PaOOTHHUTE 30HHM Ha
yautenure (cur. > 0,05).
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AHaJIu3 Ha X00UTAa U APYrH AeiiHocTH (ANOVA):

Bompekun ue He € ycTaHOBEHa 3HauWMa KOpENalHs MEXTY
YAOBIETBOPEHHETO OT paboratra u xobwrarta (cur. = 0,64),
eMoloHanHara uaTeaureHTHocT (cur. = 0,02) 1 TpeBOKHOCTTA (CHT.
= 0,04) moka3BaT CTaTUCTHYECKH 3HAYMMHU Pa3lIMKH Bb3 OCHOBA Ha
X00HuTaTa Ha YUUTEIHTE.

AHaju3 Ha otpacka SD = cnenmanHoct (Anova):

Bpopekn dWe He ca OTKPUTH 3HAYUTETHH pPa3liuKd B
eMolrOoHalTHaTa uHTenureHTHocT (cur. = 0,10) u yJZOBIETBOPEHHUETO
or paborara (cur. = 0,56), TPEeBOXKHOCTTa IIOKa3Ba 3HAYHUTEITHA
KOpeJialys Bb3 OCHOBA Ha CIICIUAIHOCTTA Ha yuurtenute (cur. = 0,01).

AHanu3 Ha o6pa3oBanunero (ANova):

He ca OTKPHUTU CTaTUCTHYECCKHU 3HA4YUMHU Ppas3jIMKu B
eMolMoHalTHaTa wHTenureHTHocT (cur. > 0.05). Bovopexkn ToBa,
TpeBoskHOCTTA (Sig. = 0.04) M yHmoBIETBOPEHHETO OT paboTara (Sig. =
0.05) moka3Bart 3HAaYMTEIHH PA3JIMKUA Bb3 OCHOBA Ha 00pa30BaHUETO HA
YUUTEIUTE.

AHAaJIM3 HA TOIMHHUTE HA TPYAOB cTax (Kopeaauust Ha Pearson):

YcraHoBeHa € CTaTUCTHYECKH 3HAuWMa  IIOJIOKHUTEIHA
KOpealus MeX/Ty eMOIIMOHATHATA HHTSTUTEHTHOCT U TPYIOBHS CTaX
Ha yuaurenure (r = 0.13, p = 0.02), koeTto npe/mnonara, 4e mo-OMUTHUTE
YYHTENM ca CKIOHHH Jia CHOOIIAaBaT 3a MO-BUCOKA EMOIIMOHATHA
UHTENIUreHTHOCT. He ca HaOmogaBaHM 3HAUMMH KOPEIAaLUU MEXIy
roguHUTe Ha ciyx0a u tpeBoxknocrra (r = 0.03, p = 0.52) wm
ynoBieTBopenuero ot paborara (r =-0.01, p = 0.94).
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Cxo0CTBO MEXKIy T'OMMHH TPYAOB CTAXK M crmenuaiHocT (t-tect 3a
HEe3aBHCHMH MPOOH):

He ca OTKpUTH CTaTHCTMYECKH 3HAYAMH Pa3IMKH MEXKIY
TPEBOXKHOCTTA, eMOIIMOHaTHATa HUHTEJIMTEHTHOCT u
YIOBIETBOPEHOCTTa OT paboTara Ha YYMUTEIUTE Bb3 OCHOBA HAa TOBa
JaJIi ©Ma CXOJICTBO MEXKLy TOJMHUTE CITyk0a ¥ TOBa JajlH T€ ca MPSKO
Mo TsAxHaTa crenuanHoct win He (P > 0.05).

AHa/IN3 HA ceMEeHHOTO cheTosaHue (Anova):

Bbropekn dYe He ca OTKPUTH 3HAYUTENHH pA3iHKA B
TpeBoskHOCTTA (Sig. = 0,82) 1 eMoOIMOHAIHATa HHTEIMTEHTHOCT (Sig. =
0,16) Bb3 OCHOBa Ha CEMEHHOTO NOJOXEHHE Ha YUYUTENUTe, UMa
3HAYUTENIHA Pa3JIHKa B YAOBICTBOPEHUETO OT paborara (Sig. = 0,02).

B 00o0mienne, cTaTHCTHYECKUTE aHATTN3W Pa3KpUBAT Pa3IHIHI
pemMna  JaHHM ~ OTHOCHO  (akTOpHTe,  BIMSCIIA  BBPXY
TICHXOJIOTHYECKOTO OJIaroroydne Ha YIUTEIUTE U XBBPIISAT CBETIMHA
BBbPXY MOTEHIIMATHUTE 001aCTH BBPXY KOUTO ClIe/IBa Jia ce (hOKycHpar
00pa3oBaTeTHUTE UHTCPBEHIINH.

I''TABA 4. JUCKYCUs

H1: EMonpoHajiHATA WHTEJIUIE€HTHOCT Ha yuurTejauTe € HMa
MOJOKUTETHA KOpEJalusl ¢ YI0BJIE€TBOPECHOCTTA OT TPyAA.

HpI/I PaBTICIKAAHECTO Ha mppBaTa XHUIOTEC3a OTHOCHO
CMOIIMOHAJIHATA HHTCIIUTCHTHOCT, YYUTCIUTC B TOBa IIPOYYBAHC
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nemoHcTpupat Bucoku HuBa (M=5,35 SD = 0.62). To3u pe3ynTar e B
ChOTBETCTBHE ChC CBIIECTBYBAIllaTa JINTEPATYPa, KOSITO MOAYEpPTaBa
MOJIOKUTEIHOTO ~ BB3ACHCTBUE  HAa  BUCOKaTa  €MOI[MOHAJIHA
MHTEIIUTEHTHOCT BBPXY JHYHUTE M TPO(ESCHOHATHHUTE aCICKTH.
Pasnmuunu ydenu, Bkmountenno Bar-On & Parker (2000), Goleman
(1995, 2001), Mayer & Salovey (1997) u Nelson & Low (2011),
MOJYepTaBaT 3HAYCHUETO Ha E€MOIMOHATIHATA MHTEIUTCHTHOCT IpPH
pa3ro3HaBaHETO, pa30MpaHETO W YIPABICHHETO HA EMOIHHUTE.
y‘laCTHI/H_[I/ITC II0Kaszaxa YMCHUA KaTo HWHTpancpCoOHaIHU,
MEKIYJHYHOCTHH,  aQJAlTHBHOCT,  yNpaBJIeHHEe Ha  CTpeca,
CaMOOCh3HABaHE, CaMOYIPABICHUE, COLMATHO  Ch3HAHUE |
yIpaBieHUe Ha B3aMMOOTHOIICHHUS, B ChOTBETCTBHE C TEOPCTUUHHTE
Mozenu Ha Bar-On u Goleman.

OcBeH TOBa MPOYYBAHETO PA3KpU HUCKH HUBA HA TPEBOKHOCT
cpen ydactHunure (M= 1,96 SD = 0.59), npotuBHO Ha cTpeca, KOWTO
OOMKHOBEHO ce CBBp3Ba cC yuuTenckara mpodecus. Tosa e
MOJIOXKHUTEIHA ~KOHCTaTalusi, Karo Cce UWMaT TMpenBuja  jaodpe
JOKYMEHTUPAHUTE HHUBA Ha CTPEC, AOKIAJBAHM OT YUHUTEIUTE B
cBeTOBeH Maad. Bucokara TpeBoXHOCT, cBbp3aHa ¢ paboTara, KakTo
oroenszBat yuenn karo Klassen et al. (2013) u Liu & Onwuegbuzie
(2012), HEe cpOTBETCTBAT HA PE3YATATUTE OT HACTOAMIOTO MIPOYUYBAHE.
VYuutenure B Ta3W HM3BaJKa I[OKa3axa HHCKA TPEBOXKHOCT,
MPOTHBONOCTABAWKNA CE€ Ha TEHJICHIMUTE, HaOII0/laBaHW B MHOTO
CTpaHHM, KbJETO MPENOAABAHETO € MPU3HATO 32 0COOEHO cTpecupaia
npogecus.

o ce oTHacs 10 YIOBIETBOPEHHETO OT PadOTaTa, yYACTHUIIUTE
cboOLIaBaT HKMBA, BapUpalId OT yMepeHH a0 focta Bucoku (M= 3,55
SD = 0.49). ®dakropure, BIUsCNM BBPXY YJIOBIETBOPEHHETO OT
paborara, usciensanu ot Fisher & Locke (1992), Friedlander &
Margulies (1969) u Arnold & Feldman (1996), 6sixa mOTBBpACHH OT
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KoHCTaranuute. IlpoyuBaHero wuIeHTH(HIMpPAa 3HAYCHUETO Ha
JNOOpUTE OTHOIICHHS C PBHKOBOACTBOTO M KOJErHTE, KOM(OpPTHATA
paboTHa cpefa v BHHINHUTE (DAKTOPH KAaTO OCBETJICHUE, BCHTUIIAIINSA,
Temreparypa, IiyM U xurueHa. TpsiOBa na ce orOenexu, 4e JOKAToO
CBIIECTBYBAIIC HEYJIOBJICTBOPEHOCT OT 3aIIATUTE U BH3MOKHOCTUTE
3a TOBHWILIECHHE, IBUIOCTHOTO YIOBIETBOpPEHHE OT paboTara Oee
MOBIUSIHO ~ TIOJOXKHUTETHO OT  CHJIHUTE B3aUMOOTHOIICHUS  C
PBKOBOAUTENINTE, OJIArOMpUsATHATA pabOTHA cpema, OIarompHsATHUTE
YCIIOBHSL HAa TPYyJ M IpUCHIIATa IPUBJIEKATEIIHOCT HA yYUTEICKaTa
npodecus. ToBa npoyuBaHe JONMPUHACS C IICHHH 3HAHUS 32 CII0KHOTO
B3aHMOI[eI>iCTBHC Ha eMOIIMOHAa/IHaTa MHTCIIUTCHTHOCT, TPEBOKHOCTTA
W YyIOBIETBOPEHHUETO OT paboTara B paMKHTE HA YYHUTENICKATa
mpocdecus.

H2: 7Kenurte, mnO-Bb3pacTHHTE M € I0-BHMCOKAa CTelleH Ha
o0pa3oBaHHe Y4YHMTE/JIH ca IO-YIOBJIECTBOPEHH OT padorara cw,
OTKOJIKOTO MbiKeTe, 0-MJIaiuTe U M0-HUCKO00pa3oBaHMTe.

Pesynratute OT W3CIENBAHETO PA3KPHUBAT 3HAYMTEIHU KOpPEIAIUH
MEXJy €MOIIMOHAIHATA WHTEIUTEHTHOCT, YJIOBIETBOPEHHETO OT
pabotata W OE3MOKOWCTBOTO CpEJi YYHUTEIUTE. YCTAaHOBEHa ¢©
MOJIOKHUTETHA KOPENalns MEXKIYy eMOIMOHATIHATA UHTSIUIEHTHOCT U
yJI0oBJeTBOpeHueTo ot padorara (r= 0,13, p<0,05), koero mokasBa, ue
BapHAIllMUTE B CEMOIMOHATIHATA WHTEIUTCHTHOCT CE OTpassfBaT OT
CbOTBETHUTE TMPOMEHH B YAOBJIETBOPEHOCTTa OT paborarta.
[ToTBBpXK/ACHHETO HA Ta3u KoOpenalmus € B ChOTBETCTBHE C
YCTaHOBEHHUTE TEOPHH, IMOJUEPTABAIIN TOJIOKHUTEITHOTO BB3JCHCTBHE
Ha EMOI[MOHAJHATA WHTEIUICHTHOCT BBHPXY Pa3IHUYHH ACIEKTH Ha
npodecHoHaNHUS U JIMYHHUS KUBOT. YdeHu karo Bar-On & Parker
(2000), Goleman (1995, 2001) u Mayer & Salovey (1997) moauepraxa
3HAQUCHWETO Ha BHCOKATa EMOIMOHAJIHA HMHTEIMICHTHOCT 3a
HachbpYyaBaHe Ha yMEHHs, CBBbpP3aHM CBbC CaMOCH3HAHHETO,
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CaMOYyIIpaBJICHUC, conuaIHO Cb3HaHHC n ypaBJICHUC Ha
B3aMMOOTHOIICHUA.

[TpotuBHO Ha TOBa, HaOJIOJABaHA € OTPHUIATEHA KOpEIAIus
MEXKTy EMOIOHATHATA MHTSIUTEHTHOCT H TPEBOKHOCTTA, CBhP3aHa C
paborara (r = -0.25, p<0.05). xoeto mpenmoara, 4e MO-BHCOKATa
eMOIIMOHATHA WHTEJIMTEHTHOCT € CBbp3aHa C IMO-HUCKA TPEBOXKHOCT.
ToBa moOAKpens MHEHHETO, Y€ EMOIMOHAIHO WHTEIUTCHTHUTE
HHIUBHUIM Ca TO-700pe MOArOTBEHH Ja YIpaBisiBaT CTpeca W 1a
pearupar afanTHBHO Ha TPEIN3BUKATEIICTBATA.

OcBeH TOBa, PETPECUOHHUTE aHAJIM3U  pas3sKpuBar, e
TPEBOXHOCTTAa HAa YYHUTCIMTE BJIMAC HC6JIaFOHpI/I$[THO Ha TsaXHaTa
CMOIIMOHAaJIHA MHTCIIMI'CHTHOCT U O6paTHO.

YcTaHoBeHO €, Ye TPEBOKHOCTTA TMOBIIMSBA HETATHBHO
eMormonanuata uHTenureHTHoct (B = -0,24, p <0,01), mokaro
€MOIIMOHATHATA WHTEIUTEHTHOCT WMa TIOJIOKHUTENeH €(PEeKT BBPXY
yaoBieTBopeHocTTa ot pabotata (B = 0,23, p <0,05) u oTpumarenex
edexT Bepxy TpeBoxkHocTTa (B = -0,22, p <0,01). [To chummst HauwuH,
YAOBIETBOPEHHETO OT paboTara ChHINO IMOBIHSIBA OTPUIATEITHO
tpeBoskHocTTa (B = -0.23, p <0.01). Te3u pe3yiraté momdepTaBat
JTUHAMHYHOTO B3aMOJIEHCTBHE MEXy TPUTE IPOMEHIIUBH.

Te3n OTKpUTHS WMAT 3HAYUTEIHU TOCIEAUIH, OCOOCHO B
oOpa3zoBareiHUs CEKTOp. [IpeiWIIHM W3CIIeABAHUS 4YECTO Ce
(dokycupaT BbpXy (DaKTOpPUTE Ha OKOJHATA CPEla, BIMSCIIH BBHPXY
YIOBJIETBOPEHOCTTA OT paboTaTa, mpeHeOpersaiiky peraBamniara poss
Ha yMEHHMATa 3a €MOIMOHAJIHA MHTEIUIeHTHOCT. Hacrosioro
Mpoy4YBaHe 100aBs IHJIOOYMHA KbM TOBA pa3dupaHe, KaTo MmoauepTaBa
MOJIOKUTEJIHATA BPh3Ka MEKIY €MOIIMOHAJIHATA MHTEIUICHTHOCT U
YIOBJIETBOPEHUETO OT paboraTta. ToBa € B ChOTBETCTBUE C TIPEAUIIHA
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n3cnenBanus Ha Dulewicz et al. (2002), Wong & Law (2002), Sy et al.
(2006) u ap.

OcBeH TOBa, OTPHIIATEIHATA KOPENAIHS MEXK/y EMOI[OHATHATA
WUHTEIMICHTHOCT U TPEBOXKHOCTTA, CBbp3aHa ¢ paboraTa, OTpassiBa
npeauinHu npoyusanus Ha Vlachou et al. (2016), Tulika & Tulsyan
(2017), Lee (2017), Chan (2006), Kalyva (2013), Barari & Jamshidi
(2015), Colomeischi (2015), Zysberg et al. (2017) u Nietos (2017).
To3u mocnenoBaTeneH MOIeN B pa3inyHU IPOYYBAHUS 3aTBBHPIKIaBa
pa30upaHeTo, Ye IO-BHCOKATa EMOIMOHAIHA WHTCIUTCHTHOCT €
CBBbp3aHa C IMO-HHUCKU HMBA HAa TPEBOXHOCT CPCJ] YUUTCIIUTE.

Bropata xumore3a He Ge NMOTBBPIEHA OT NPOYYBAHETO.
KoHcraranuute He MOKa3BaT CTATHCTUYECKH 3HAYMMH Pa3iIHKd B
YJOBJICTBOPEHOCTTA OT paboTaTa M0 OTHOLICHHE Ha II0JI, Bh3PacT WK
obpazoBanue. ToBa € B CHHXPOH C pE3yNTaTHTEe OT MPEAXOIHH
n3cnenBanus Ha Stringari et al. (2019), Belias et al. (2016) u apyru,
Mpe/INoJaraiiy, 4¢ HIDAHCHTE Ha JieMOorpadusTa Ha YUUTEIUTe MOTaT
Aa JOBeqaT 10 pa3iMuyHA PE3ylATaTd B CPaBHEHHE C pPa3InYHH
npoeCHOHATHN CEKTOPH.

B  o0oOmienue, w3cneABaHETO  MOJYEpTaBa  CIOXKHOTO
B3aMIMOJICMCTBAE  MEXAYy  €MOIIMOHAIHATA  WHTEIUTEeHTHOCT,
YIOBJIETBOPEHUETO OT pabdoTara W TPEBOXKHOCTTA B yUYHTENICKaTa
npodecus, Tpeajaraiiki LEeHHH MPO3PEeHUs 32 NPaKTHKYBAIIUTE B
obxactTa Ha 00pa30BaHUETO, AAMUHHUCTPATOPUTE U TTOTUTHIINTE.

H3: EMonnoHaTHATa HHTEJMICHTHOCT HA YYUTEJINTE € Kopeaupa
HEraTUBHO C TAXHATA TPEBOMKHOCT.

Xunore3ara (¢ nOoTBBPACHA, KOJIKOTO IIO-CMOIIMOHAITHO
HUHTCJIMTCHTHU Ca YYUTCIIUTC, TOJIKOBA IIO-HMCKAa € TAXHATA
TPEBOXKHOCT. Pasrnexmanero Ha Tpe€TaTa XHIIOT€3a OOBEAC 10
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3a0CNeKUTEIIHU  TIPO3PCHUST 332  MOTCHIMAIHWTE PA3JIUKH B
€MOIOHAITHATA WHTEIUTCHTHOCT, YJOBJIETBOPEHHUETO OT padoTaTta M
TPEBOKHOCTTA Bb3 OCHOBa Ha JeMOTrPa)CKUTE XapaKTCPUCTHKH Ha
yautenure. M3cienBaHeTo wmaiie 3a IieNl Ja MOTBBPAH XHUIIOTE3a,
CBBP3aHa C I0JI, Bb3PacT, 00pa3oBaHue, CEMEHHO MOI0KCHHE U OIIUT U
Oellre YACTUYHO MOTBBP/IEHA.

H4: OcBen ToBa, ueTBHpTAaTa XMWIIOTE3d, KOSNTO TMpeamonara,
HecemeiinuTe, mo-MJIa1MTE U € I0-BUCOKA CTENleH HA 00pa3oBaHue
YUYHTEJH Cca TMO-TPeBOKHM B padorara CH, OTKOJKOTO IO-
Bb3PACTHUTE, }KEHEHUTE WIH Pa3BeleHHTE U C MO-HUCKA CTeNeH Ha
o0pa3oBaHHe y4UuTeH, Oellle YACTHYHO NOTBBpAeHA. [[poyuBaneTo
YCTAaHOBH, Y€ YUUTCIUTC, KOUTO CICABAT WM IMPUTCIKABAT JOKTOPCKa
CTeTeH. ChOOIIaBaT 3a MO-BUCOKH HUBA HA TPEBOXKHOCT. BhIpeku ToBa
HE ca OTKPUTH 3HAYUTEITHH pa3MKA BH3 OCHOBA Ha CEMEWHO
MOJIOKEHUE WIIM Bh3pacT. TpsdBa aa ce 0TOENekKH, e YIYUTESIUTE OT
CeMeICTBa C €aUH POIUTEN MTOKa3BaT MO-BUCOKH HHUBA Ha TPEBOXKHOCT,
OTKJIOHSIBalKU C€ OT HAKOHU IIO-PAHHU IIPOYYBAHUS.

H5: I[Ipu u3cjienBaHeT0 HA €MOLMOHATHATA UHTEJIUTEHTHOCT MO
nerata XMmoTe3a, KOSTO TpeAroiara, 4ye Mo-Bb3pPacTHHTE, C MO-
BHCOKA CTeleH HAa o0pa3oBaHHe M MO-OMUTHH YYUTEJH C€a MO-
€MOIMOHAJIHO MHTEJIUTeHTHU OT MO-MJIauTe, ¢ MO-HUCKA CTermeH
Ha o0pa3oBaHHe W TMO-MAJIKO ONUTHH YYHUTEIH, € YACTHYHO
NOTBBLPAEHA. bsixa OTKPUTH CTATUCTUYECKU 3HAUYMMHU DPA3IHKH BbH3
OCHOBA Ha BH3pacTTa U TPYIOBUS CTaX, KATO MO-BH3PACTHUTE H IIO-
ONUTHH YUYUTENU MTOKA3BAT MO-BUCOKA EMOIIMOHAIHA UHTEIUTEHTHOCT.
Borpekn ToBa He ce HaOmOgaBa 3HAYMMa BpPb3Ka  MEKAY
€MOIIMOHAITHATA WHTEIIMTEHTHOCT U 00pa30BaTEITHOTO HUBO.

Te3u oTkpuTHs ca B pe30HAHC C TrienHaTa Tovka Ha ['onman
(1998) 3a 3penocTTa, KOETO MpEIoIIara, ue Xopara Ha CpeiHa Bh3pacT
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MOTaT Jla MpPOSBSBAT TIO-BUCOKA EMOIMOHAHA WHTEIUTCHTHOCT.
Tebpaeuuero Ha Bar-On (2006) ¢ B ChOTBETCTBHE C MMOTBBPIKACHUETO
Ha TPOYYBAHETO, Ue MO-BH3PACTHUTE XOpa Ca CKIOHHHU JIa TPUTESIKABAT
MO-ToJIsIMa EMOIIMOHAITHA U COI[MAITHA UHTEIMTCHTHOCT. M3cieaBaHeTo
obade He moakpens TBbpAcHHEeTOo Ha ['omvan (1998), ue BuUcIIETO
o0pa3zoBaHKE KOpETIHpa ¢ MO-BHCOKA €MOIMOHAIHA HHTEIUT€HTHOCT.

B 00001enne, HroaHCUPaHOTO U3CieBaHe Ha AeMorpadusTa Ha
YUUTETUTE B MPOYYBAHETO MOAYEpTa CHEIM(UYHU KOpEelIaluu B
yIOBIETBOPEHUETO OT padoTara, TPEBOXHOCTTA M EMOIIMOHAJIHATA
WHTEJIMTEHTHOCT, OCIIOPBalKU HSKOW TMPEAWIIHN TPEANONOKCHUS U
JNONPUHACSIHKA C HOBHM IIPO3pPEHUS Pa3OMpaHETO Ha CJIO0XKHOTO
B3aMMO/JICHCTBUE MEX/y TE3H MPOMEHIIMBU B YUHUTEJICKaTa podecusl.
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TJIABA 5. U3BOJH — OTPAHUYEHUS —- HACOKH 3A
BBJIELIN U3CJIEIBAHUS

5.1 M3Boamn

Cdepara Ha 00pa30BaHUETO CE OCHOBaBa Ha CIOCOOHOCTTA Ha
yUUTEIUTe Jia MpeAaBaT 3HaHUS W Ja (GopMHpaT yYMOBETe Ha
yuenunure. OTBbI OOWKHOBEHHS TPEAMETCH OMUT W TEXHHKH Ha
mpernojjaBane, poisaTa Ha eheKTUBHHS MPENoaBaTell ce pa3liupH, 3a
na 0o0XBaHE €MONMOHANHATA WHTEIUIEHTHOCT. ToBa HM3KIIOYUTEIHO
BXHO YMEHHE JaBa Ha YYHTENHTE CIIOCOOHOCTTa Ja paz0upar,
yOpaBisBaT ¥ KaHAIM3UpaT eMmoluuTe cu edekTuBHO. Bucokata
EMOI[MOHAITHA HMHTEJUTCHTHOCT HA YYUTEIUTE HAchpuaBa CHITHH
BPB3KH C YYCHHUIUTE, CBh3JaBallkl TOJOXKHTENHa aTMocdepa B
KJIacHaTa CTasi, OJIaromnpuaTHa 3a yYeHE W MpeIu3BUKBaIla JOBEpHE.
EmnarudnoTro paz0bupaHe Ha HHAMBHIYATHUTE HYKIH HAa YYCHUIUTE,
OCHOBEH acIeKT Ha EMOIMOHAIHATA HHTEJIMTEHTHOCT, OCHUTYpSBa
MEPCOHAIM3UPAHU YPOIIH, KOUTO OTTOBAPST KAKTO HA aKaJeMHUYHHTE,
Taka U Ha eMOIMOHAIHUTE M3UCKBAHUs, KATO OKa3BaT TOJIOKUTEITHO
BIINSTHUE BBpPXY aKaIEMHUYHUTEC IHOCTHXXCHU u IS1IJIOCTHOTO
0J1aroCHCTOSTHHE HA YUCHHITUTE.

EdexTrBHAaTA KOMYHUKAIUA € OT IIBPBOCTEIIEHHO 3HAYCHHE 3a
M3TPAXIaHETO Ha CTAOWIIHU B3aMMOOTHOIICHHS B OOpa3oBaTelIHATA
cpena. YUUTENnUTe ¢ BUCOKA €MOIMOHAIIHA HHTEIUT€HTHOCT TIOKa3BaT
CHJTHH MEXTYJTUIHOCTHU YMEHUS, TMO3BOJISBAINHN SICHA, €MIIATHYHA U
YBaKHTETHA KOMyHUKaNus. Te3u yMEHUS yIeCHIBAT OTKPUTHSI JUAIOT
MEKy KOJIETH, POAUTEHU U 3aMHTEPECOBAHU CTPAHU, KATO HACHPUYABAT
ChBMECTHA U MOJIKpeIsiiia padoTHa cpena. OCBEH TOBa eMOIMOHAIHATA
VHTEIIMTCHTHOCT JIaBa Ha YYUTEIUTE yYMEHHS 3a pa3pellaBaHe Ha
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KOH(JIMKTH, HaMaligiBa CTpeca M IOJ00psABa YJIOBICTBOPEHUETO OT
paborata. CriocoOHOCTTa Na ce ympaBisiBAT €MOILMUTE B CTPECOBU
CUTyallul ToMara Ja ce CBele J0 MHHUMYM MpodhecHaHaTHOTO
n3YeplBaHe, Aa ce MoJo0py B3EMaHETO Ha PEeIleHHs U J1a C€ HAChPUH
YyBCTBOTO 32 YJOBJIETBOPCHUE U ISNIOCTHOTO OJIArOmonyvue.

EMo11oHanHo HHTEIUICHTHUTE YIUTENIN MOTaT Aa U3IHUTAT I0-
HUCKH HHBa Ha TPEBOXXHOCT MOPAJIX CBOSITA YMEIOCT B pa3[03HABAHETO
U PEryJIMPaHeTO HAa COOCTBEHUTE CU eMoLuH. ToBa caMOCh3HAHNUE UM
MO3BOJISIBA Jla WACHTH(UIMpAT MpU3HALKM Ha CTpec, Ja pa3padoTsT
CTpaTervy 3a CIpaBsHE W Ja 3ama3iar camooOnamanue. OCBeH TOBa
CIOCOOHOCTTA MM J1a PETyIUPaT EMOLUHUTE JONPHHACS 33 CHh31ABAHETO
Ha MOJIOKUTENHA Cpefia B KJIacHaTa cTasl, KOSITO HachpyaBa y4eHETo, a
HE  HalpeKEHHETO. [lonoxurennata  Kopemamms  MEXIY
€MOLIOHATHATA UHTEJIUICHTHOCT, YAOBJIETBOPEHUETO OT padoTaTta M
oTpHLIATeNTHATA Kopenamust ¢ OE3MOKOMCTBOTO Ha  YUYHTEIUTE
Mog4epTaBaT > KU3HEHOBA)KHATa PpOJs, KOATO EMOLMOHAJIHATa
WHTEJIMTEHTHOCT Urpae B OTHOIICHUSTA yUUTE-YIeHHK, e(heKTUBHATA
KOMYHHUKAllMs, YNOpaBJICHUETO Ha cTpeca W NpOQPEecCHOHATHOTO
n3pactBae. IIpu3HaBaiiku 3HAUCHHETO MY, IIPENOJaBaTENIUTe TPAOBa
Jla laiaT MPUOPUTET HA MHBECTHPAHETO B PAa3BUTHETO HA YMEHHS 3a
€MOILIOHATHA HHTEJIMTCHTHOCT 3a MOJIOKUTEIHA U ITBJIHOLIEHHA cpena
3a yueHe.

5.2 Orpanuyenus

OrpaHuueHUsiITAa Ha HACTOSIIOTO H3CJIEABaHE TpsOBa aa ce
B3€MAaT IPEJIBU]I 32 HIOAHCUPAHO THIKYBaHE HA KOHCTATaI[UUTE:

1. HenpeacraButesnHa u3Baaka: M3cienosarenckara n3Bajika HIMa
MPEICTABUTETHOCT, KOETO IMPEACTAaBIsBA MPEAN3BUKATEICTBO 3a
0000maeMocTTa M BBHIIHATA BaJUAHOCT Ha pE3YyIATaTUTE OT
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npoy4BaHeto. Pesynrature MoraT Aa ObAaT OrpaHHYeHH [0
KOHKPETHH BKJIIOUEHU JMLA WIN TPYyNH, OrpaHUYaBaliKy II0-
LIMpPOKaTa MPHIIOKUMOCT.

Bb3mokHOCTH M 3ak/ar04eHusi: HenpeacTaBUTETHUAT XapakTep
Ha M3BaJKaTa OrpaHHYaBa CIOCOOHOCTTA JAa Ce€ MPaBST TOYHU
MPOTHO3M MJIM Jla Cc€ TMpaBAT 3aKIIOUYEHUs 3a MO-UIMpOKa
CBbBKYNHOCT. ToBa OrpaHM4YeHHE BBbBEXIA NPUCTPACTUS U
BB3IPEIATCTBA IUIOCTHOTO pa3OupaHe Ha H3CIEAOBaTeCcKaTa
TeMa.

KonuuectBen moaxox: I3KIIOUMTENHOTO  pa3uuTaHe Ha
HN3CICABAHCTO Ha KOJIMYECTBCHU METOAU HOCH JOII'BJIHUTCIHH
OTPaHUYCHUS:

KonTteker u apadounna: DokychT BBpPXy IHU(PPOBUTE NaHHU
orpaHnuaBa pa3OMpaHETO Ha CIOXKHH SIBJICHUS, JMIICBAT OOratu
KOHTEKCTYaJIHH TOAPOOHOCTH, MOCTIKMMH Ype3 KadeCTBEHU
METOAM KaTO MHTEPBIOTA WM HAOIIOACHUS.

OmnpocraBane Ha peaqHocTTa: KoanuecTBEHUAT MOIX0/ pa3unuTa
Ha ONPOCTSABAHMS W MPEONOIOKEHUs, PUCKYBaWKH HPEKAICHO
OTPOCTSIBAHE Ha SIBJICHUSTA OT PEANHUS CBAT, MpeHeOperBaiku
CJIO’KHUTE HIOAHCH U CJIOKHOCTTAa Ha YOBEIIKOTO ITOBEICHHE MU
colMajHaTa AMHaMHUKa.

OrpannyeHo wu3cjieABaHe Ha 4YOBEUIKMTE TIJIeIHH TOYKH:
OOeKTUBHHMAT aHaNW3 Ha JaHHM OCTaBs Majko MsCTO 3a
3aqpii00uaBaHe B CYOCKTUBHHTE TNPEXKHUBSBAaHWs, KaTro ce
W3KIII0YBAT ACHEKTH KaTo €MOLMH, MHEHHS, MOTHBALUS WIH
KYJITYPHH BIIASHUS.

IloTeHUMAaJHO OTKJIOHeHHE B U3MepBaHeTo: B 3aBmcumoct ot
M3MEpBaHUATA U MHCTPYMEHTUTE 32 NMPOYUYBAHE CH3/1aBa PHUCK OT
MNPpUCTPACTHU WM HETOYHU JaHHHU. B’LHpeKI/I ycuiudaTa 3a
Ch3/1aBaHE Ha HAJAESKAHW MHCTPYMEHTH U CIIpaBsiHEe C 00BbpPKBAIIN
(akTOpH, TOTCHUHATBT 32 IPUCTPACTHE OCTaBa.
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Ilpu3HaBaHeTO Ha Te3W OTPAHWUYCHHUS TrapaHTHpa  IO-
NpPEANa3IiBO THIKYBaHE HA pE3yATaTHTE OT W3CICABAHETO U
MOYepTaBa BAKHOCTTA HA OBJCIIUTE MPOYUYBAHUS, HU3MOI3BAIIH T10-
pa3Ho00pa3eH HaboOp OT METOU | MTPOOH.

5.3 [Ipeaso:keHusi 3a NO-HATATHIIHO MPOYYBaHe

B mpompaBsHeTo Ha THTA 3a OBACIIA HM3CICIOBATEICKU
HaYWHAHUSA C€ TpeaiaraT 3a H3CJIeBaHe HAKOJIKO HaIlpaBiICHHUS B
00J1acTTa Ha eMOIMOHAIHATA UHTESIUTCHTHOCT, YIOBICTBOPEHUETO OT
paboTaTa ¥ TPEBOKHOCTTA HAa YUUTEIIHTE:

1. Bwb3aeiicTBue Ha 00yueHueTo 3a €MOLIMOHAJIHA
HHTEJUTeHTHOCT BBPXY YA0BJI€TBOPEHOCTTAa OT padoTara:

e Uzcnedosamencku evnpoc: IlpoyuBaHe Ha e()EKTUBHOCTTA Ha
MporpaMuTe 3a OO0y4YeHHE 32 €MOIMOHAIHA WHTEIUTCHTHOCT,
MPUTOJICHN 3a YYHTENH, KaTO Ce OTMIpaBs BBIPOCA JalH
nojio0peHara eMOILMOHAIHA HMHTEIMTEHTHOCT KOpenupa ¢
MTOBHUIIIEHOTO YIOBIETBOPEHHE OT paboTara.

o I3cnedosamencku ousain: IlpoBexnaHe Ha MEKIYEBPOIIEHCKO
EKCIICpUMEHTATHO TIpoy4BaHe, OOXBallalml0 YYHUTENd OT
Pa3NUYHU CTPaHHU, BKIIOUUTETHO ['bpiust u beirapus, 3a na ce
VJIECHH CpPaBHUTEIHUAT aHIN3 Ha  PE3yJTarure  OT
U3CIEBAHETO.

2. Bpb3ka MekAy eMOIMOHATHATA HHTEIUTEHTHOCT U CHHAPOMA
HA MPo¢)eCHOHATHOTO M34YeTIBAHE HA yYUTeJINTe:

e M3cnedosamencku vnpoc: [la ce mpoydH NOTEHLIMATHATA POJIS
Ha EeMOIMOHAJHATA MHTEIMTEHTHOCT KaTo 3alluTeH (axkTop
cpelly CcuHIpoMa Ha Tpo(ecHOHATHOTO M3YETIBAaHE Ha
YUHUTEIHTE.
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e Uzcneoosamencku Ouzaun: llpeampuemMane Ha ISUIOCTEH
MpersieNl, BKIIOYBAIl YYATENH OT PA3IAYHA EBPOIEHCKH
cTpanu, BKIroUnTeNnHO ['bpius u bearapus, 3a 1a pazmno3Haere
MOJICIM U pa3Iuuusi BbB Bpb3KAaTa MEXKIYy €MOILMOHAJIHATA
WHTEJIMTEHTHOCT U TIPErapsHeTo.

3. Poasita Ha €MOIIMOHAJTHATA HHTCJIUTCHTHOCT B YIIPABJCHUETO
Ha MOBEJACHHETO B KJIaCHATaA CTafA:

e Uzcnedosamencku evnpoc: Jla ce HampaBu OLEHKa Jallu
VUHTEINTE C T[I0-BHCOKA EMOIIMOHAIHA WHTEIUTEHTHOCT
MOKa3BaT MO-TOJIIM YCIEX B CIPABSIHETO C Pa3pyLIUTEIHOTO
MIOBEJICHUE HAa YUCHUITUTE.

o I3cnedosamencku Ouszatin: Ilpumarane Ha mproOIIaBaIo
W3CIEIOBATENICKO TPOYyYBaHe, BKIFOYBANIO YYHTENH OT
pa3JIMYHU €BPONEUCKM CTPAaHM, BKIOUUTENHO ['bpuus u
benarapus, 3a ma ce yCTaHOBM YHHBEPCATHOCTTa HIIH
crnenu(UUHOCTTa HA EMOIMOHAJHATA WHTEJIUICHTHOCT B
YIPaBJICHUETO HA TIOBEJICHUETO B KJIaCHATA CTasl.

4. Bpm3ka MeXIYy €eMONUOHAIHATA  HMHTEJMTEHTHOCT H
B3aUMO/Ie/iCTBUATA YUUTEI-YUCHHK:

. Uszcneoosamenciu 6vbnpoc: I[a CC€ u3cjacaBa BJIMAHHUECTO Ha
CMOIIMOHAIHATA MHTCIWUICHTHOCT BbBPXY KaduC€CTBOTO Ha
BSaHMOHeﬁCTBHGTO MCKAY YUUTCIIN U YUCHHULIHU.

e U3cnedosamencku Ousaiin: IIpoBexnaHe Ha HHTEPKYJITYPHO
MpOy4YBaHE C YYHUTENH OT PAa3JUYHU EBPOINEHCKH HAIUH,
BkmountesiHo ['spumss w  Boearapus, 3a ga  u3sAcHH
HIOAHCHpaHATa TUHAMUKA Ha EMOI[MOHATHATA MHTEIUT€HTHOCT
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npu opOPMSIHETO HAa B3aUMOOTHOLICHHUSTA MEXIY YUHUTEN U
YYEHHUK.

5. Bpb3ka Mekay YIOBJIeTBOPeHHETO OT padorata H
NPeICTABAHETO HA YUUTeES:

o Iscnedosamencku evnpoc. Jla ce mpoyun Aalud HUBaTa Ha
YAOBJIETBOPEHUE OT paboTara 3HAYUTEIHO BIUSAT BBPXY
e(eKTHBHOCTTA HA YUUTEIUTE B KJIacHATa CTasl.

o I3credosamencku Ouzatn: llpemnpueMane Ha ISUTOCTHO
MpoyYBaHe, BKIIOYBAIO YYHUTEIW OT Pa3IniHU €BPOIEHCKH
CTpaHu, BKIouuTenHO I'spumss u bearapus, c¢ nen
pasno3HaBaHe Ha IOTEHIMAIHOTO B3aMMOJAEWCTBUE MEXAY
YAOBIETBOPEHUETO OT paboTara u pe3ynraTuTe oT paboTara.

Te3un npeIokeHns 3a H3CIEA0BATEICKH HACOKH UMAT 3a LIe Ja
JIOTIpUHEcCaT  3a  MO-IIMPOKOTO  pa30mpaHe Ha  CIOXHHTE
B3aMMOOTHOIIIEHHS, BKIIFOUBAIIK €MOIMOHAIHATA HHTEIUT€HTHOCT Ha
YUHTEINTE, YIOBIETBOPEHHETO OT padoTara W IMpeACTaBSIHETO, KaTo
HachpyaBaT I0-BCceoOXBaTHA 0a3a OT 3HAHUSA 3a OOpPa30BATEIHUTE
MIPAKTHUIH Y TIOJTUTHIINTE.

5.4 Ilpenso:keHus 32 YYMIIMIIHATA NPAKTHKA U IUPEKTOPUTE

5.4.1 IlomoOpsiBaHe Ha €eMOLMOHAJHATA HWHTEJIHUIEHTHOCT HA
y4yuTeanTe

3a Ja moBWINIaBaHE Ha €MOITMOHATHATA WHTCIUTCHTHOCT B TPBIIKUATE
YUWININA, CJIC/IBA Ja CE€ MPEATPUEMAT CICTHATE CTHIIKU:

o PazpaGorBane ©Ha mnporpamu 3a oOyuenume: Cb3maBaHe Ha
aQHTrQXUpalll  CEeMUHAPH, oOxBamjam  camopeduieKcus,
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E€MOIMOHATHO  ympaBlieHHe, eQeKTHBHA KOMYHHKauus |
M3rpaKIaHe Ha B3aMMOOTHOIICHHS 32 YIUTEIH.

[IpenocraBsine Ha pecypcd W HMHCTpyMeHTH: [Ipemmarane Ha
MaTepHali 3a YeTeHe, OHJIaiH PEeCypCH U JAOCTBII 10 U3CIEBAHUS
Ha eMOIMOHATHATA MHTEIIMTCHTHOCT. BHEIpsBaHe Ha TEXHOJIOTHH,
MoJABPIKAIIY caMopedeKcrs 1 eMOLMOHAIHA PeTyJamysl.
HacppuaBane Ha moakpernsma cpega: Cb3raBaHe Ha OTBOPEHH
KaHaM 32 KOMYHHKAaIWs, HachbpyaBaHe MEHTOpPHHTA |
HAaCTaBHUYCCTBOTO OT BPbCTHHUIH U OCUT'YPSIBAHE Ha Bb3MOKHOCTH
Ha YYUTEIHTEe A OOCHKIAT MPEeIU3BHKATEIICTBATA, CBBP3aHU C
€MOI[OHATHATA HHTEIUTEHTHOCT.

Ouenka 1 MOHUTOPUHT: HenpekbcHaTo OICHSBaHE Ha HAINPEIbKa
gype3 oOpaTHa Bpb3Ka OT YUHTENH, YUYCHUIH U aJIMHHUCTPATOPH,
upe3 YCBBBPIICHCTBAHE HAa HHTEPBEHIMUTE BB3 OCHOBA Ha
roJTydeHaTa oopaTHa Bpb3Ka.

YuunumHnTe IUPEKTOPH ChIIO Taka MMaT KPUTHYHA POJS B

CJIETHUTE 00JIACTH:

O

Mopaen Ha eMOIHMOHATHA WHTEJIHIeHTHOCT: Jlupexkropure
TpaOBa Ja JaBaT INpUMEp 3a BHCOKAa  €MOLIMOHAJIHA
WHTEJIMTCHTHOCT, KaTO aKTUBHO YMpaBJIsBAT EMOLMHTE CU U
HacbpyaBaT YYUTCIIUTE Jia TPpaBAT CHUIOTO.

OcurypsiBane Ha npodecHOHATHO pa3BuTHe. Upes mpennaraHe
Ha ceMHUHapH, (POKYCHUpaHU BbPXY Pa3BUTHETO HA €MOI[MOHAIHATA
WHTEJIMICHTHOCT MOMOTHAT Ha yYUTENUTe Ja pa3depar HEHHOTO
3HAYEHHE U MPAKTHYECKO MPUIIOKEHUE.

HacbpuaBane Ha mnoakpensima cpeaa: YCTaHOBsBaHE Ha
penoBHM cecud 3a oOpaTHa Bpb3Ka, aApecupaHe Ha
[IPEeJU3BUKATEIICTBA U IPEIOCTaBsIHE HA PECYPCH 32 YIIPaBJICHHE Ha
cTpeca.
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o HacnbpuyaBane Ha CHTPYAHMYECTBOTO M  Pa3MHCHJA:
VYecHABalKYN Bb3MOKHOCTUTE 32 YUUTENNTE JIa CU ChTPYAHUYAT U
Jla pa3ChKAABaT BbPXY MPAKTUKUTE Ha NIPEIOIaBaHe, HAChPUYaBaHE
Ha MOJKPSIIA cpefia.

o IlpusHaBaHe u moowpenue. Upe3 U3THKBAHETO Ha CIly4aw Ha
BHCOKa €MOIIMOHAIIHA HMHTEIMICHTHOCT CPEll YYHTEIHTE Ype3
myOIMYHO NMpU3HAHKE, TTOOIIpeHue (Harpaia) Uik JNYHA OIEHKA.

5.4.2 Crpareruu 3a NOBHMIIABAHE HAa Y/IOBJETBOPEHOCTTA OT
padoraTa Ha yYnTeJuTe

3a nogoOpsiBaHE yIOBIETBOPEHOCTTA OT paboTara:

= HacbpuaBane Ha oTBopeHaTa KoMyHukaunusi: HacwbpuaBaiite
KyJlTypa Ha OTBOpPEHAa KOMYHHUKAIMs, aKTHBHO M3CIyIIBaHE Ha
TPEBOTUTE HAa YUUTEIUTE U OOPBIIAaHE KbM TEXHUTE HYXKAH.

= [IpusnaBane n moouipenue: [Ipu3HaBaiiTe ynopurara pabora Ha
YUUTENUTe, [OAYepPTaBaUTEe MOCTIKEHUATA W MPENOCTaBANTE
HIOJIOXKUTENHA 00paTHA BPb3Ka.

= Jlogkpena Ha npodecuoHaJIHOTO passutue: IIpemaraiite
BB3MOKHOCTH 33 pacTeX 4Ype3 CEeMHHapu, KOH(pepeHLUuH u
Ch3JlaBaHe Ha MOAKpersa yueOHa cpeza.

= HacbpuyaBaHe  Ha ChTPYAHUYECTBOTO: Hacwpuasaiite
CHTPYIHUYECTBOTO HYpe3 JEHHOCTH 3a M3TpaKAaHEe Ha EKHUIl U
CIIOJICJICHO B3E€MaHE Ha PpEIIeHUs, Ch3JaBaiiku IUarpopMu 3a
CTIOZAETISIHE HA UIEH.

* IlonoxkuTtenna padoTHa cpena: HackpuaBane Ha OajlaHCca MEXIY
npodecHOHaIHAS W JIMYHHUSA ~ KHUBOT, TBBKAaBOCTTa U
07arochCTOSIHNETO, OBP30 pas3penraBaHe Ha KOHQUIUKTH U
OCUT'YpsIBaHE Ha JIOCTHII 10 HEOOXOIUMUTE PECYPCH.

= BkJloyBaHe Ha Y4YHTeJHMTEe BbB B3e€MAHETO HA peIICHHS:
HOTcheTe MHCHHUETO HAa YUYHTCIIMTC 3a PCIICHUATA B YUYMUIIUIIEC,
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Karo THW OBJACTSABaTe W  JIONPUHACATE 3a  IOBHUIICHO
YAOBIETBOPEHHE OT padoTara.

5.4.3 HamansiBaHe Ha 0€3MOKOHCTBOTO HA YYUTeEJINTE, CBHP3aHO C
padoraTa

3a gna 6T>ILC CBCACHO OO0 MHUHHUMYM 6C3HOK0ﬁCTBOTO, CBBpP3aHO C

paborara:

>

Cb31aBaHe Ha mNoJIOKMTeJHA cpeja: Cw3gaiTe noaxpensiia
atMocdepa, TpHU3HABaWKW MPHUHOCA HAa  YUYUTENIUTE U
MPEJOCTaBSIMKA BH3MOXXHOCTH 32 MPO(ECHOHATHO U3pacTBaHE.
YnpasasieMy HATOBapBaHUsl: YBepeTe ce, 4e yYUTEIUTE UMAaT
yIOpaBlsieMH  HaTOBapBaHUS 4pe3 €(QEeKTUBHO IUIaHMpaHe,
MIPUOPUTHU3HUPAHE HA 33aYUTE U Pa3NpeesIeHIE Ha PECYPCHUTE.
OrBopeHa komyHukanus: HacbpuapaiiTe yuutenure JAa
nu3pa3aBaT NPpUTECCHCHUS, 1a CJIYIIAaT aKTUBHO U Ja CU CbTPYyAHUYAT
[IPY HAMUPAHETO HA PELICHUS.

HacbpuaBaHe Ha 6anaHca MexKIy NPo(ecHOHAIHUS U JIHIHUS
xuBoT: [lonkpenere rpmwxara 3a cebe cu, 3aaliTe PeATUCTUUHH
OYaKBaHWA M JaiiTe NpUMEp 3a 3APABOCIOBEH OanaHC MEXKAY
po(eCHOHATHUS U JIMYHUS KUBOT.

IIpennarane Ha pecypcu: Ocurypere TOCTBI 1O KOHCYJITaHTCKU
yCIyTH, Tpo(eCHOHATHO Pa3BUTHE U MEHTOPCTBO OT BPBCTHHUIIH.
Cb3paBaHe Ha noJkpensima OOIIHOCT, HAchbpYaBaHETO Ha
OTBOPEHAa KOMYHHUKALMA W NPEAIOCTABSIHETO Ha LEJNEBH pPECypcu
3HQUUTENHO JONPHHACIT 3a HaMalsiBaHe Ha Oe3MOKOWCTBOTO,
CBBP3aHO C padoTaTa, Cpesl yUUTeJInTe.
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3AKIIIOYEHUE

BnyckaneTo B MucHsTa 3a pa3KpuBaHE Ha CIOXHATa TUHAMHKA
Ha €MOLIMOHAHATa MHTEIMI€HTHOCT, yIOBJIETBOPEHUETO OT paborara
n OE3MOKOMCTBOTO cpell yYUTEIWTE B TPBIUKUTE y4YWiIdIna Oere
€IHOBPEMEHHO MOYYUTETHO U TPEeIU3BUKATENHO TbTyBaHe. KaTo aBTop
Ha TOBa M3CJIEOBAaHE NPEMHHAX Ipe3 HENPEIBHICHU IPEIATCTBHUS,
aJlanTHPaiKK ce KbM pa3BUBAILMS CE TeH3aX, 0pOpMEH OT MaHAEMUsITA
COVID-19 u yaukamaust obpazoBareneH KOHTEKCT B [bpIiust.

HecpMHEHO CTpeMEXbT KbM 3HAHUS B TPBHIKHTE YYWIUIIA €
MOXBAJICH, KaTO YYUTCIIUTC HCIIPCKBCHATO TBHPCAT AONBJIHUTCIIHU
CTerieHH. BbIpekun ToBa, TOBa TOXBAIHO TMpeciielBaHE HIBA ChC
coOcTBeH HabOp OT mpeau3BHKareicTBa. PasmpocTpaHeHHeTO Ha
MHOTOOPOWHH BBITPOCHHIIM Kapa YUUTEIUTE 1a C€ YyBCTBAT YMOPEHH
M TO-MaJKO CKJIOHHHM Ja ydJacTBar. B pesynrar Ha TOBa MOETO
U3ClIe/[BaHe CE U3IpaBU Ipe] Tpy[AHaTa 3ajada Ja HaMmeps U Ja ce
aHraXupaMm C pa3HooOpa3eH HabOp OT ydwiIuila, 3a JAa JOCTUTHA
HEoOXOIMMHs pa3Mep Ha U3BajKara 3a MosiTa Te3a.

Havanmoro Ha manmemusita or COVID-19 no6aBu HeoyakBaHO
HHUBO Ha CJIOKHOCT KBM TPEIIPHUETOTO M3CJICABAaHE. 3aTBApSIHETO HA
YYHITUINA W OTPAaHUYEHHUAT AOCTHI A0 OMOIMOTEKUTE M yUCHHIINTE
HaJOKKMXa MPEMUHABaHE OT MOAXOA, (POKyCHpaH BbpPXY YUYCHHMIIUTE,
KBbM NOAX0J1, OKYCHUPaH BEPXY YUUTEIUTE. BhIpeku ue Ta3u npoMsiHa
MOCTaBH IbPBOHAYAHU TIPEAU3BUKATEICTBA, TS B KpailHa CMETKa
OTBOPM HOBM IIBTHINA 332 U3CIAEABAaHE HA EMOIMOHAIHATA
WHTEJIUTCHTHOCT Ha MPENoAaBaTeInTe, TIXHATA YAOBIECTBOPEHOCT OT
paborara W  BB3ACWCTBHETO  HA  OE3MOKOWCTBOTO  BBPXY
po(eCUOHATHUSA UM JKUBOT.
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VYOenutenHuTe KOHCTAaTallMd OT  M3CIEIBAHETO  XBBPJAT
CBETIMHA BBPXy KIJIIOUOBara pois, KOATO  EMOLMOHAHATa
WHTEJIMTEHTHOCT wurpaec B cdepara Ha oOpazoBanueTo. OTBB]
TpPaIuIMOHHUTE OONAcTH Ha NpeAMETHa eKCIepTH3a M TEXHUKU Ha
IpernogaBaHe, €MOLIMOHAIHATA HMHTEIHICHTHOCT CE OdYepTaBa Karo
KpailbI'bieH KaMbK 32 e(QEeKTHBHO IpernojaBaHe. YUUTEIHTE,
NPUTEKABAI BHCOKA EMOIMOHATIHA HHTEIUTCHTHOCT, H3TPaXIaT
3HaYMMH BPB3KH C YUCHUIUTE, KYITHBUPANKH MOJOKHUTEIHA ydaeOHa
arMocdepa, KOATO TMOIXpPaHBA KaKTO aKaJIeMWUYHHUS ycIieX, Taka |
€MOIIMOHAITHOTO OJIaroroiyyue.

3aKIIIO4EHUSITa JIOMBJIHUTEIHO IOJYEpTaBaT IOJIOKUTEIHATA
Bpb3Ka MEXIY €MOLIMOHAIHATa WHTEIUTCHTHOCT, YIOBJIETBOPEHUETO
oT pa0oTara M CMEKYaBaHETO Ha TPEBOXKHOCTTA Ha yuuressd. Ta3u
TPUAHTyJaUusl  TOXYEepPTaBa  CIIOKHHUTE  B3aUMOOTHOIICHHUS B
oOpa3zoBarenHarta paMKa, TIOATHKBAMKH KBM  I0-33bJI00YECHO
pa3bupaHe Ha MHOTOCTpaHHATa IWHAMUKA B UIPaTa.

Brmpekn ToBa € OT pemmaBamio 3HAYEHHE Ja C€ MPH3HAST
OTpaHUYCHHTA HA TOBA M3cleaBaHe. HempencrapurenHara u3Bajaka u
€IMHCTBEHO KOJIMYECTBEHUAT TOAXON ITOIYepTaBaT HEOOXOAMMOCTTA
OT HIOAHCHPAHO ThIIKyBaHE Ha KOHCTaranuuTe. V3cieaBanero
npeamnojara, 4e OBbACHIUTE U3CIEABAHMS Ie JuBepcuduuInpar
METOOJIOTHHATE W MPOOHUTE TPYIH, 32 Ja MOAOOPAT IBIOOYHHATA U
MPUIOKUMOCTTA HA PE3YATATHTE.

ITpu ouepraBaHeTO Ha Kypca 3a ObJICIIH N3CISIBAHNUS, HIKOU ca
0c00EHO MHTEPECHUTE HACOKH M3MCKBAIIW M3ciienBaHe. Te BKIIIOYBAT
M3CIIC/[BAHE HAa BB3JACHCTBHETO Ha OOYYEHHETO 3a EMOIMOHAIIHA
MHTEJIMTEHTHOCT BBPXY YAOBICTBOPEHOCTTa OT paboTara Ha
YUUTEINTE, 3aJbJI00OYaBaHEe BbB BpbB3KAaTa MEXKAY EMOLMOHAJIHATa
WHTEJIMTEHTHOCT U CHUHJpPOMa Ha Npo(ecHOHATHOTO W3YeTHBaHE Ha
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YUUTENINUTE, OIICHKA HA POJISATA HA €MOLMOHAHATA UHTEIUTEHTHOCT B
VIpaBICHHUETO Ha TOBEJCHUETO B KJIacHAaTa cTasi, W3CJICABAaHE Ha
HEHHOTO BIUSHUE BBPXY B3aUMOJCHCTBUATA YYHTEI-YYCHUK U
U3Cle/iBaHe Ha Bpb3KaTa MEXIY YIOBIETBOPEHHETO OT paborara u
MpeICTaBIHETO Ha yuuTeNs. Te3u H3CcleI0BaTeNICKU HAlTPaBICHUS UMaT
3a mei Ja JONpUHecaT 3a IMO-IIMPOKO pa3dupaHe Ha CIOKHUTE
B3aMMOOTHOIIICHHS B 00pa3oBaTeTHaTa 00JIacT.

B perpocmekuus, TOBa HW3CIEHOBATEJICKO IIBTYBaHE €
JI0Ka3aTesICTBO 3a U3APHKINBOCTTA KAKTO Ha MpenojaBareinTe, Taka u
Ha H3Clel0oBaTeIUTe B  aJalTHpPaHETO KbM  HENpPEABUACHU
npeausBukarencrsa. KoHcraramuure HE camMoO JIONPUHACAT 34
aKkaJeMUYHUS JUCKYypC, HO CBIIO Taka MPEAOCTaBAT IOJIE3HU
MPO3PEHUs] 3a MPENOoAaBaTeNy, YUYWIUIIHK aIMHHUCTPAaToOpHd MU
nonauTuiy. Jlokato ce OpueHTHpaMe B HENPEKbCHATO PAa3BHBAILUS CE
neii3ak  Ha 00pa3oBaHMETO, 3HAYCHHWETO Ha EMOIMOHATHAaTa
WHTEJIMTEeHTHOCT NpH O(OPMIHETO Ha IOJIOKHUTENHA ydeOHa cpena
CTaBa BC€ MO-0YEeBHUIHO. ToBa MbTyBaHe, ChC CBOHUTE TPUYMOHU U
MPeIU3BUKATENCTBA, I0jara OCHOBaTa 3a ObJCUIM HauMHAHHUA 3a
pa3KkpHBaHe Ha CIOKHOCTTa Ha 00pa3oBaTesIHaTa €KOCUCTEMA.
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INPUHOCH HA U3CJIEABAHETO

[IpuHOCHTE Ha HACTOAIUS TUCEPTAIIMOHEH TPY/ Ca 3HAYUMHU H

HAaCOYCHU KAaKTO KbM TCOpUATA, TaAKa U KbM IIPpAKTUKATA:

L.

[lomyyenn ca cTarUCTHYECKH 3HAYMMHU pE3yATaTH 3a
BPB3KUTE  MEXIYy  TPEBOXHOCTTA,  EMOIMOHAIHATA
MHTEJIIMTCHTHOCT ¥ YIOBJIETBOPEHOCTTA OT TpyAa IIpH
HavaJIHU yuuteau ot P. ['sprus.

B wu3cnenBaHeTo € YCTaHOBEHO, Y€ TPEBOXKHOCTTA U
E€MOIMOHaJIHaTa UHTCIUTICHCTHOCT BIIUAAT BBpPXY
YIOBJIETBOPEHOCTTA OT TPY/AA HNPU HAYAJIHUTE YUUTENU OT P.
I'bpuus. [loguepraBaiiku JBOITHA POJs Ha €MOLMOHAJIHATA
HMHTEJIMTCHCTHOCT 3a MomoOpsiBaHe Ha MPo(heCHOHATHOTO
Onarormoiydne U HaMaJIsgBaHE Ha cTpeca.

Yuutenure ¢ IoBeue roguHu CTaXxX ACMOHCTpUpar I10-
BHCOKa €MOIIMOHAJIHA HMHTEIMTEHTHOCT, KOETO I[0Ka3Ba
MOTECHIMATHA BpPb3Ka MEXIY NpOo(QecHOHATHUS ONUT H
€MOI[OHAITHATA KOMIIETCHTHOCT.

Koncraraiuure — mpexmomarar — HEOOXOOMMOCTTa  OT
YUWIUIIHA MHTEPBEHIIMM M TIporpamMu 3a oOydeHue,
HACOYEHH KbM YKpENBaHE Ha YMEHHUATA 32 €MOIMOHAJHA
MHTEIIMTCHTHOCT, KOETO MOXKE JIa JIOTIPHHECE 32 HaMaJIsIBaHe
Ha 0Ee3MOKOHCTBOTO W MOJ0OpsIBaHE Ha YJIOBICTBOPEHOCTTA
OT paboTara cpeJ IpernoaaBaTeluTe.

52



ITYBJIMKAIIUU HA ABTOPA

capynakwu, T. (2023). KYJITUBUPAHE HA CITOKOVMCTBUME B
XAOCA PA3IUIMTAHE HA CJIOXKHATA MPEXA OT TPEBOTA
HA PABOTA CPEJI IIEJJAT'OI'MTE: TOJIUIIHMK T10
[ICUXOJIOI'M4, T. 14, BPOM 2, cTp. 55-62

Icapynakn, T. (2023). HACBPYABAHE HA OTJIMUHU
IIOCTU)XEHUS B OBPASOBAHHETO POJISITA HA
EMOLIMOHAJTHATA UHTEJIUTEHTHOCT B YUMUTEJIMTE
M3LSIJIEH TTPEIVIE;: TOAUIIHUK HA TICUXOJIOTMs, TOM
14, BPOM 2, cTp. 80-83

Hcapynaxu, T. (2023). U3CJIEJIBAHE HA JUHAMMKATA HA
OBPA3OBAHUETO 3A ITIPO®ECUOHAJIHA UJEHTUYHOCT
II'BJIEH IPEIJIE/: TOAUIIHUK HA TICUXOJIOI' M, T. 14,
BPOM 2, cTp. 217-223

53



SOUTH WEST UNIVERSITY
“NEOFIT RILSKI"

South-West University “Neofit Rilski” - Blagoevgrad

Faculty of Philosophy, Department of Psychology

ABSTRACT

on a dissertation on: EMOTIONAL INTELLIGENCE, ANXIETY
AND JOB SATISFACTION IN PRIMARY TEACHERS FROM
THE REPUBLIC OF GREECE

for the award of the educational and scientific degree
“Doctor” in the field of higher education 3. Social,
Economic and Legal Sciences, professional field 3.2.
Psychology, doctoral programme in “pedagogical and
age psychology”

PhD Student: Theofania Konstantinos Psaroudaki

Supervisor: Assoc. Prof. Stoil Mavrodiev, Ph.D., D.Sc.

Blagoevgrad, 2025



The dissertation work has been discussed and directed for defense
by the Department of Psychology at the Faculty of Philosophy of
the Neofit Rilski State University - Blagoevgrad.

Theofania K. Psaroudaki is enrolled with the right of defense as
a full-time doctoral student in the program "Pedagogical and Age
psychology"”. The dissertation and defense materials are
available in the Department of Psychology, Room 349 (Secretary)

In terms of structure and content, the dissertation contains six
main chapters (Literature Review, Research Design, Research
Results, Discussion, Conclusions — Restrictions — Suggestions —
Contributions Of The Study). The dissertation has a total volume
of 204 (48+156) pages, which include 40 tables, 5 figures and 13
diagrams. The cited literature covers 402 titles.

The defense of the dissertation will take place on 23.05.2025 at
13h in the 12104 room, in an open session before a Scientific
Jury.



INTRODUCTION

Aim and Objectives

As Goleman (1995) mentioned, "in a very real sense, we have two
minds: one that thinks and one that feels" (p.38). These two minds, the
rational and the emotional, work together, and this collaboration guides
individuals in making the right decisions in life. Emotions play an
important role in one’s thinking, and thinking influences emotions
(Goleman, 1998).

Emotional intelligence consists of abilities such as recognizing and
understanding emotions—both our own and others—and managing
their effects effectively. It enables individuals to maintain self-control,
cope with negativity, interpret body language, foster psychological
well-being, and collaborate harmoniously with others (Walton, 2014).
In the past, emotions could often be disregarded when employees
worked alone in isolated environments. However, in today’s era of
teamwork and collaboration, emotions cannot be ignored. Building
professional and social relationships and managing conflicts are crucial
aspects of modern work environments. Emotions help create a positive
work climate, improve mood, and thus increase productivity. According
to Kantas (1998), job satisfaction is vital to an employee's mental
health.

The role of emotional intelligence is especially significant in education.
Learning is an emotional process, as emotions are essential to both
teaching and learning. Ignoring or suppressing emotions during the
teaching process can harm both students and teachers (Liston, 2004).
During the learning process, a range of powerful emotions arise, such
as excitement, reward, anxiety, rejection, and anger (Goleman, 2001).
High emotional intelligence in teachers helps them approach their work
more creatively and effectively, reducing negative emotions



(Plomaritou, 2012). On the other hand, when teachers are unable to
manage negative emotions, they are more prone to professional burnout
and higher levels of anxiety. Burnout, which manifests through negative
emotions, acts as a defense mechanism for employees (Burke &
Richardsen, 1996). Freudenberger (1980) defines burnout as the
frustration and fatigue of individuals who, despite their dedication to a
goal, do not receive the rewards they expect.

In the teaching profession, high levels of anxiety are frequently
observed (Naring et al., 2006). Research has shown that teachers in
Greece experience low to moderate levels of anxiety and burnout
(Papastylianou & Polychronopoulos, 2007).

The aim of this thesis is to examine emotional intelligence, job
satisfaction, and anxiety among teachers in Greek primary
education. Additionally, it seeks to explore the potential
correlations between these variables through empirical research.
To achieve this, the research first reviews and defines key concepts
such as emotional intelligence, burnout, and their relevance in
education. A comprehensive literature review will be conducted to
explore how emotional intelligence influences job satisfaction and
anxiety, particularly in the teaching profession.

Subsequently, the research involves an empirical investigation designed
to measure emotional intelligence, job satisfaction, and anxiety among
Greek primary school teachers. The research employed three
standardized tools: the Wong and Law Emotional Intelligence Scale
(WLEIS), the Hamilton Anxiety Rating Scale (HAM-A), and the
Employee Satisfaction Inventory (ESI) by Koustelios and Bagiatis.
Data collected through this survey will be analyzed to uncover any
significant correlations between these variables. These findings will be
interpreted within the context of the existing literature on emotional
intelligence and teaching. The goal is to offer a contribution to the
broader understanding of how emotional intelligence impacts teacher



well-being and performance, while also suggesting potential
interventions that could help educators manage anxiety and improve job
satisfaction.

Significance and contribution to existing knowledge

The profession plays a crucial role in an individual's life, contributing
to survival, social status, and economic well-being (Papanis & Rontos,
2005). Various factors, such as occupation characteristics, professional
opportunities, work conditions, earnings, promotion, and leadership
behavior, influence job satisfaction (Luthans, 1995).

For teachers, job satisfaction is particularly significant as they are
central to the educational process (Dimitropoulos, 1998). Grammatikou
(2010) notes that factors like dedication, interest, autonomy, students'
progress, and certain school characteristics impact teachers'
satisfaction.

Teachers, compared to other professionals, experience intense
emotional interactions and pressures due to the challenges in their work
environment (Brotheridge & Grandey, 2002). The teaching profession
is inherently stressful and demanding, involving interactions with
colleagues, students, parents, and administrative staff (Johnson et al.,
2005). This can lead to burnout and increased occupational stress
(Vassilopoulos, 2012).

Burnout, described by Maslach & Jackson (1986) as mental and
physical exhaustion, is more prevalent in service occupations.
Emotional intelligence, comprising competencies like self-awareness,
emotion control, social awareness, relationship management, and
choice of actions, has been proposed for teachers in recent decades (Hen
& Sharabi-Nov, 2014). Although it impacts the teaching profession
significantly (Brackett et al., 2008), research on emotional skills in



Greek Primary Education teachers, their contribution to job
satisfaction, or occupational anxiety is limited. The theoretical
framework of the dissertation extensively explores emotional
intelligence, anxiety and job satisfaction through key models and
definitions, as well as their interrelations and impact on teachers'
professional identity.



CHAPTER 1. LITERATURE REVIEW

1.1 Emotional Intelligence:

Research on emotional intelligence grapples with the challenge of
establishing a universally accepted definition, given its
multidimensional nature and varying perspectives. Despite conceptual
ambiguity, scholars emphasize diverse definitions to complement
perspectives on this complex construct.

The roots of emotional intelligence trace back to the early 19th century,
evolving alongside non-cognitive aspects recognized by scholars. Key
milestones include Darwin's emphasis on emotional expression's role in
survival and Thorndike's introduction of social intelligence in the
1920s. Gardner and Sternberg expanded on these ideas, paving the way
for Salovey and Mayer's comprehensive theory in 1990.

Approached through various theoretical models, emotional intelligence
spans personality, cognitive potential, and emotion. Three main
categories include ability models (e.g., Mayer, Salovey, and Caruso),
personality-framework models (e.g., Bar-On), and performance models
(e.g., Goleman).

» Mayer, Salovey, and Caruso Model: Introduced in the early 1990s,
this hierarchical model focuses on understanding and utilizing
emotions as a guide for thoughts and actions. It includes dimensions
such as appraisal and expression of emotions, regulation of
emotions, and utilizing emotional information in thinking and
acting.

» Bar-On Model: Pioneered by Reuven Bar-On in the mid-1980s, this
social-emotional intelligence model emphasizes intrapersonal and



interpersonal abilities, addressing effective management to cope
with environmental demands.

» Goleman Model: Developed in 1995 and refined in 2001,
Goleman's model centers on personal and social competencies. It
identifies four categories: self-awareness, self-management, social
awareness, and relationship management.

» Petrides and Furnham Model: Distinguishing between trait and
ability emotional intelligence, this model focuses on behavioral
predispositions and cognitive abilities, providing a comprehensive
framework.

Measurement of Emotional Intelligence:

Various psychometric instruments categorize EI measurements into
three types: objective measurement of abilities (e.g., MSCEIT),
references by others (e.g., ECI 3600), and self-reports (e.g., EQ-I, EIS,
TEIQue). Each method has advantages and disadvantages, with validity
and reliability being crucial considerations.

Emotional Intelligence in Education:

In education, emotional intelligence plays a crucial role, particularly for
teachers interacting with diverse student personalities. Teachers with
high emotional intelligence contribute to positive school climates,
impacting teacher performance and fostering positive learning
environments.



1.2 Anxiety:

Work anxiety, a response to threats or stressors, can be positive in
moderation but detrimental when chronic, impacting emotions like
anger and fear. The complex nature of anxiety is evident in diverse
perspectives, making a universally accepted definition elusive.

Modern work environments contribute to occupational anxiety when
work-related factors negatively impact mental or physical health due to
amismatch between available resources and demands. Definitions vary,
with emphasis on holistic responses to environmental demands and the
psychological changes in individuals.

Several models, such as the Institute of Social Research Model and
McGrath Model, provide frameworks for understanding work anxiety,
addressing cognitive appraisal, decision-making, and person-
environment fit. Teachers, facing heightened work anxiety, experience
stress due to a multitude of factors.

Teaching, a demanding profession, leads to elevated work anxiety and
burnout globally. Factors contributing to teachers' work anxiety include
educational and professional development, intrinsic job factors,
personal characteristics, organizational structure, external factors,
inability to cope, administrative support, career development concerns,
educational system changes, and technological advancements.

Studies explore demographic influences, key stressors, and work-
related stress factors impacting teachers. Notable findings include the
influence of relationships with colleagues, working conditions, salary,
role conflict, workload, student indiscipline, and the impact of
personality on stress levels. In the Greek context, factors like delays in
textbooks, overcrowded classrooms, and gender and age considerations
contribute to work anxiety among teachers.



Understanding these multifaceted factors is crucial for developing
effective strategies to manage and alleviate teachers' work anxiety.

1.2.1 Teachers’ work anxiety

Being a teacher is stressful, as many scholars mention. In many
countries, teachers, among many professionals, have the highest levels
of work anxiety and burnout. It is clear that the humanitarian
professions, mainly that of the teacher, have many responsibilities, with
the most important being the responsibility for the safety, well-being
and behavior of others.

1.2.2 Empirical studies on work anxiety in teachers

Through an extensive literature review, it became clear that work
anxiety has been studied either as an independent or as a dependent
variable. As a dependent variable it appears to be influenced by a
number of work behaviors and personal factors. Several researchers
divide the factors associated with work stress into two categories, the
factors related to the work environment and those related to the
individual characteristics of employees.

1.3 Job Satisfaction:

Job satisfaction, a multidimensional phenomenon, significantly impacts
various aspects of life and directly relates to human happiness.
Definitions vary, reflecting individual differences, with perspectives
from Locke, Holland, Cato & Gordon, Lester, and others. Spector
categorizes it into internal (related to the nature of work) and external
(factors like earnings). For teachers, emotional ties to the role are
crucial (Zembylas & Papanastasiou, Baron).



Linked to human happiness, job satisfaction is defined by Locke,
Holland, and others, emphasizing positive responses, alignment with
professional values, and emotional commitment. Theoretical
frameworks, including Maslow's hierarchy, Herzberg's Two Factor
theory, and McClelland's three needs theory, contribute to
understanding it. Factors affecting job satisfaction involve internal and
external aspects, with trust, psychosocial elements, and demographic
differences playing roles.

Teacher satisfaction influences work outcomes and student success
globally and in Greece. Internal and external factors, effectiveness,
belief in impact, and perceptions of the work environment contribute.
Distributed leadership, collaboration, and emotional relationships
impact satisfaction. Demographics lack conclusive evidence in
predicting satisfaction. Continuous attention to factors influencing
professional satisfaction is crucial (Perie & Baker, Tschannen-Moran &
Hoy, Ladd, Zembylas & Papanastasiou).

Professional identity, a multifaceted concept, evolves through
interactions and experiences. Linked to self-perception within the
professional role, it is complex, adaptive, and influenced by
demographics and societal perceptions. Teachers' professional identity
consists of professional, social, and personal identity, shaped by
personal experiences, school context, and societal expectations.

Research indicates a positive correlation between teachers' job
satisfaction and professional identity. Studies by Motallebzadeh &
Kazemi, Delima, and Day & Kington support the idea that higher levels
of job satisfaction contribute to a stronger professional identity.
Additionally, factors like self-efficacy, internal incentives, and dialogue
impact the development of teachers' professional identity.



In summary, job satisfaction, a complex and multifaceted concept,
directly impacts human happiness. For teachers, emotional ties to the
role are crucial, influencing various aspects of professional identity.
Continuous attention to factors influencing satisfaction is essential for
the well-being and effectiveness of teachers.

1.3.1Teachers’ job satisfaction

The professional satisfaction of teachers is a particularly serious issue,
since it largely predetermines a set of work behaviors, such as
productivity, efficiency, systematic absenteeism, long-term mobility
and job rotation (Tsivgiouras et al., 2019). As Dutta & Sahney (2016)
argue, job satisfaction can greatly predict teachers' professional
performance.

1.3.2 The impact of teachers’ job satisfaction on their
professional identity

The definition given by Pennington & Richards (2016) is particularly
clear and comprehensive, according to which teacher identity is partly
a projection of the teacher's point of view about the institutional role of
the teacher and partly a projection of a unique individual identity, which
is based on the teacher's autobiography. In fact, they add that the
educational identity is also a reflection of the characteristics of the
students, as well as the context of the teaching both at the class level, at
the school level and also at the district level.



CHAPTER 2. RESEARCH METHODOLOGY

Research methodology, a cornerstone of academic investigation, is the
systematic and scientific process of studying and comprehending
specific phenomena or problems. This critical academic research
component employs various techniques and tools to collect, analyze
data, draw conclusions, and gain new insights (Daniel & Harland,
2017). Methodologies in research can be broadly categorized into
quantitative and qualitative approaches. Quantitative research involves
numerical data collection and statistical analysis, while qualitative
research focuses on non-numerical data interpreted through methods
such as interviews, focus groups, and observation (Daniel & Harland,
2017).

The initial phase of research methodology involves defining the
research problem or question, necessitating a careful consideration of
relevance, significance, and feasibility (Kumar, 2018). Once the
research question is formulated, the subsequent steps include designing
a research plan and selecting appropriate data collection methods. For
quantitative research, this often involves choosing instruments like
questionnaires and surveys, while qualitative research utilizes methods
such as interviews and focus groups (Kumar, 2018). Following data
collection, the analysis diverges; quantitative research applies statistical
and mathematical methods for numerical data interpretation, while
qualitative research involves a subjective, interpretive examination
leading to emerging themes and theories (Mishra & Alok, 2022). The
concluding phase comprises drawing conclusions, presenting findings,
and evaluating the study's significance while transparently
acknowledging its limits and constraints (Kumar, 2018; Misra, 1989).
In essence, meticulous consideration of the research problem, data



collection, analysis, and dissemination is paramount to ensure credible,
reliable, and informative research outcomes.

2.1 Research Purpose and Questions

In the context of education, emotional intelligence, job satisfaction, and
anxiety significantly influence teachers and their professional lives.
Recognizing the growing global interest in these factors, this study
addresses a gap in the existing research on primary education teachers
in Greece. By investigating the levels and interconnections of emotional
intelligence, job satisfaction, and anxiety, the study aims to contribute
unique insights to the international educational landscape. The research
questions guiding this inquiry are:

1. How do Greek primary education teachers score in terms of
emotional intelligence, job satisfaction, and anxiety?

2. Is there a discernible correlation between emotional intelligence, job
satisfaction, and anxiety within this group?

3. Are there variations in emotional intelligence, job satisfaction, and
anxiety based on the demographic characteristics of the teachers?

2.2 Hypotheses development

Job satisfaction, an individual's attitude towards work, is crucial for
organizational success. Profoundly satisfied employees tend to perform
better. While job satisfaction is multidimensional, a global satisfaction
level is acknowledged.



Factors contributing to job satisfaction in teaching include
remuneration, autonomy, and interpersonal relationships. Emotional
intelligence (EI) skills, such as empathy, self-awareness, self-
regulation, and self-motivation, are crucial predictors of teachers' job
satisfaction.

H1. Teachers’ emotional intelligence is positively correlated with
their job satisfaction

Research suggests a positive correlation between emotional intelligence
and job satisfaction, with EI acting as a predictor for both job
satisfaction and intention to quit. Emotional intelligence's role is
evident in managing stress and fostering well-being at work.

Gender differences also play a role, with studies suggesting that women
generally exhibit higher emotional intelligence and job satisfaction.
Age, education, and experience contribute to job satisfaction, with
older, higher educated, and more experienced teachers expressing
higher satisfaction.

H2. Female, older and higher educated teachers are more satisfied
with their job than the male, younger and less educated ones.

However, limited research explores the relationship between emotional
intelligence and job satisfaction in education. Some studies show a
positive correlation, while others find weak or no significant
correlation. The mediating effect of emotional intelligence on job
satisfaction requires further investigation.



H3. Teachers’ emotional intelligence is negatively correlated with
their anxiety.

Beyond job satisfaction, emotional intelligence relates to anxiety levels
among teachers. Studies indicate a negative correlation between
emotional intelligence and anxiety. Women tend to experience higher
emotional exhaustion, while men may lean towards depersonalization.

HA4. Singles, younger and higher educated teachers are more
anxious with their job than the older, married or divorced and less
educated ones.

Overall, the intricate interplay of emotional intelligence, job
satisfaction, and demographic factors like gender, age, education, and
experience necessitates more comprehensive research. Understanding
these dynamics is crucial for creating conducive work environments
and enhancing the well-being of teachers in the educational sector.

HS5. Older, higher educated and more experienced teachers are more
emotionally intelligent than the younger, less educated and less
experienced ones.

2.3 Research Type

Quantitative research involves collecting and analyzing numerical data
to test hypotheses and provide empirical evidence (Daniel & Harland,
2017). It allows for precise results, enabling the quantification of trends,
measurement of variables, and testing of theories through statistical
analysis. Despite advantages in analyzing large-scale data and
identifying patterns, quantitative research has limitations in capturing



subjective experiences and emotions, often restricting information
depth through standardized questionnaires (Brannen, 2017).

Questionnaires efficiently gather data and insights, offering a
comprehensive approach to data-driven research (Christensen et al.,
2011). They collect large amounts of data from diverse respondents, are
flexible in adapting to different topics, and are applicable in various
settings (Fowler, 2013; Patten, 2016). However, potential drawbacks
include response bias and limitations in in-depth exploration or
capturing non-verbal cues (Gratton & Jones, 2010; Kumar, 2018).

For the current research, a quantitative approach with a closed-ended
questionnaire is chosen for objectivity and efficiency in examining a
larger number of participants (Kumar, 2018). Exploratory factor
analysis will ensure validity and reliability, examining factors between
groups of variables and confirming the questionnaire's scale. Indicators
such as Kaiser Meyer Olkin, Bartlett's test, and Cronbach's alpha
coefficient will be scrutinized for data suitability and reliability, with a
value above 0.7 considered acceptable (Kumar, 2018).

2.3 Research Sample and Sampling Method

Sampling methods are essential in research to obtain representative
subsets of populations efficiently. Techniques like simple random
sampling ensure unbiased selection by randomly choosing individuals,
providing a fair representation (Ward, 2022). Stratified sampling
categorizes the population into subgroups based on characteristics,
maintaining proportional representation with random samples from
each subgroup (Singh & Masuku, 2014).



Cluster sampling involves randomly selecting clusters, offering cost-
effectiveness but introducing potential variability (Acharya et al.,
2013). Systematic sampling ensures uniform representation by
selecting every nth subject from a list, dependent on the initial list's
accuracy (Mostafa & Ahmad, 2018). Convenience sampling, where
participants are chosen based on accessibility, is convenient for
researchers but introduces potential bias (Scholtz, 2021). Each method
has advantages and disadvantages, requiring careful consideration
based on the research question, resources, and population
characteristics. For this study, convenience sampling is employed,
involving 220 Greek primary education teachers as the research sample,
acknowledging the convenience but potential bias in participant
selection.

2.4 Research Ethics

Conducting ethical quantitative research involves a comprehensive
approach, and this study adheres to essential guidelines. Informed
consent, a foundational principle, was secured from participants,
ensuring their understanding of the study's purpose, potential risks and
benefits, and their rights. Privacy protection and voluntary participation
were emphasized, with unique identification numbers assigned to
maintain  participant anonymity. Confidentiality was further
safeguarded by removing identifying information during data analysis
and securely storing the data.

To mitigate risks, the research design prioritized minimizing potential
harm or discomfort to participants. Robust data protection measures
were implemented, including secure storage and protection of sensitive
information. Participants were transparently informed about data usage



and purposes. The reporting of findings adhered to principles of
accuracy, honesty, and transparency, providing comprehensive details
about the research methodology, data collection procedures, and
analysis methods. Additionally, the study followed established ethical
guidelines from professional associations or funding agencies, offering
a structured framework for ethical conduct throughout the research
process. The final step involved obtaining participants' explicit consent
through a statement, ensuring their willingness to contribute to the
research on Emotional Intelligence within the context of a doctoral
thesis.

2.5 Research tools
1. Demographic Fill Sheet

For the collection of the participants’ demographic information, the
following questions were made and participants were asked to either
choose one answering option at the closed-ended questions, or to give
their own answer to the open-ended questions.

11. Emotional Intelligence Scale Questionnaire of Law, K. S., Wong, C.
S., & Song, L. J. (2004):

This is the following scale, which in the case of this research it was
translated and distributed in Greek language (Appendix I). This scale
consists of the following 16 sentences that participants were asked to
evaluate on a 7-point Likert scale.

11I. Anxiety Scale Questionnaire (Hamilton Anxiety Rating Scale
(HAM-A):



This is the following scale, which in the case of this research it was
translated and distributed in Greek language (Appendix I). This scale
consists of the following 10 situations that participants were asked to
evaluate on a 5-point Likert scale.

1V. Job Satisfaction Questionnaire - Employee Satisfaction Inventory
[ESI] of Koustelios/Bagiatis):

This is the following scale, which in the case of this research it was
translated and distributed in Greek language (Appendix I). This scale
consists of the following 24 sentences that participants were asked to
evaluate on a 5-point Likert scale.

CHAPTER 3. RESEARCH RESULTS

3.1 Demographics

In the demographic analysis (Diagram 1), the study includes a
predominantly female participation of 83.21%, with males comprising
the remaining 16.79%. Moving to the work area (Diagram 2), a
substantial 96.79% of participants are employed in urban settings, while
a minority of 3.21% works in agricultural areas.

Considering hobbies and activities (Diagram 3), 38.57% express a
preference for sports and gymnastics, 30% report having no hobbies,
13.21% enjoy entertainment like movies, theatre, and reading, 9.64%
engage in travel, music, and cultural events, and 8.57% pursue crafts
and painting.



In terms of professional roles (Diagram 4), a significant 70.71% are
educators, with 11.43% working as special educators. Other roles
include occupational therapists, psychologists, and nurses (6.79%),
teachers of foreign languages (3.93%), athletic trainers (2.86%), social
workers (1.43%), kindergarten teachers (0.71%), teachers of arts and
painting (0.71%), and IT teachers (0.71%).

Looking at educational attainment (Diagram 5), 52.50% hold a
University degree, 45.36% possess a Master's degree, and a minority of
2.14% pursue or possess a PhD.

When examining the alignment between years of service and teaching
specialty (Diagram 6), the overwhelming majority of participants
(91.43%) reported that they have consistently worked within their area
of specialization, while only 8.57% indicated otherwise.

Regarding marital status (Diagram 7), 46.07% of participants are single,
34.64% are married with children, 15.36% are married without
children, 3.21% are divorced, and 0.71% identify as part of a single-
parent family.

Table 4 provides mean values for age, year of birth, and years of
service. The participants' average age is 40.52 years, with a standard
deviation of 11.49 years, ranging from 24 to 64 years. Participants have
an average of 14.19 years of service, with a standard deviation of 10.33
years, ranging from 1 to 39 years.

3.2 Emotional Intelligence

In evaluating participants' emotional intelligence, Table 5 presents the
mean values and standard deviations based on their responses to 16
statements, each rated on a scale from one to seven.



Analyzing the results, participants exhibit a strong understanding of
their emotional states. They reported having a good sense of why they
feel certain emotions most of the time (M = 5.87, SD = 0.90), and a
high understanding of their own emotions (M = 6.01, SD = 0.76). They
also frequently comprehend their emotions (M = 5.72, SD = 0.98),
recognize their happiness (M =5.97, SD = 0.88), and are able to identify
their friends’ emotions from behavior (M =5.03, SD = 1.09).

Furthermore, participants are good observers of others’ emotions (M =
5.50, SD =0.98), are sensitive to others' feelings (M = 5.90, SD = 0.87),
and have a solid understanding of the emotions of those around them
(M =5.61, SD = 0.87). They also frequently set goals for themselves
and strive to achieve them (M = 5.38, SD = 1.11), and describe
themselves as self-motivated individuals (M = 5.39, SD = 1.10).

In terms of emotional regulation, participants report being able to
control their temper to handle difficulties rationally (M = 5.11, SD =
1.32), manage their emotions effectively (M = 5.01, SD = 1.22), and
calm down quickly when angry (M = 4.61, SD = 1.42). They also report
good overall control over their emotions (M = 5.10, SD = 1.18).
However, they seem less likely to affirm themselves as competent
individuals (M = 3.45, SD = 1.52).

Conducting a factor analysis (Table 6), all 16 items exhibited higher
loadings on the first factor, suggesting they collectively form a single
underlying dimension.

Based on the results of both the factor analysis and the Cronbach’s
Alpha test, the emotional intelligence variable was constructed. The
final total mean score for emotional intelligence was 5.35 (SD = 0.62),
indicating that participants, on average, scored relatively high on this
variable.



3.3 Anxiety

In this section, participants’ anxiety is examined based on their
responses to 10 distinct scenarios, each rated on a five-point scale.

Participants exhibited a moderately anxious mood (M = 2.93, SD =
1.06) and reported a similar level of tension (M = 2.70, SD = 1.07).
Fears were minimal (M = 1.93, SD = 1.01), and insomnia was
infrequent (M = 1.85, SD = 0.93). Additionally, participants reported
minimal intellectual dysfunctions (M = 1.89, SD = 0.92) and did not
exhibit depressed moods (M = 1.56, SD = 0.81). Both somatic and
muscular problems (M = 1.78, SD = 1.01) and somatic and sensory
issues (M = 1.61, SD = 0.96) were scarce. Participants did not report
cardiovascular symptoms (M = 1.66, SD = 0.92) or respiratory
symptoms (M = 1.58, SD = 0.88).

Factor analysis revealed that all 10 situations predominantly
contributed to a single factor, as evidenced by higher coefficients in the
first factor.

With confirmation of reliability, the anxiety variable was constructed
using mean scores, resulting in a total mean of 1.96 (SD = 0.59). This
suggests that participants, on average, reported relatively low anxiety.

3.4 Job Satisfaction

This section presents participants' responses regarding job satisfaction,
based on their evaluations of 24 different statements, each rated on a
five-point scale.

Participants strongly affirmed the pleasantness of their workplace (M =
3.91, SD = 0.81) and expressed difficulty making ends meet on their



salary (M = 3.70, SD = 1.20). They felt they were paid less than they
deserved (M = 3.98, SD = 1.06), but nonetheless considered their job
worthwhile (M =4.05, SD = 0.85) and satisfying (M = 3.98, SD = 0.84).
Furthermore, participants felt supported by their supervisors (M =4.19,
SD = 0.91), who they believed understood their problems (M = 4.13,
SD = 0.94). Finally, they generally agreed that their organization cares
about its employees (M = 3.70, SD = 1.05).

Participants moderately to strongly believed that their working
conditions were the best they had ever experienced (M = 3.52, SD =
1.10), that promotion prospects were limited (M = 3.49, SD = 1.16),
and that their current organization was the best they had worked for (M
=3.49, SD = 1.14). They also moderately agreed that they felt insecure
about their salary (M = 3.24, SD = 1.32), and were less confident that
their experience increased their chances for promotion (M = 2.71, SD
=1.19).

Moreover, participants did not consider their working conditions as
dangerous to their health (M = 2.15, SD = 1.02), and disagreed with
statements suggesting that they were adequately paid for their work (M
=2.11, SD = 1.09) or that there were many opportunities for promotion
(M = 2.46, SD = 1.05). They disagreed that their job was monotonous
(M = 1.87, SD = 0.98) or boring (M = 1.76, SD = 0.91), and also
rejected the notion that their supervisors were rude (M = 1.39, SD =
0.75) or annoying (M = 1.40, SD = 0.80). Finally, they disagreed with
statements indicating a lack of meritocracy (M = 2.14, SD = 1.03) or
organizational discrimination (M = 2.13, SD = 1.12) within their
workplace.

Factor analysis revealed that all 24 sentences predominantly
contributed to a single factor, evident from higher coefficients in the
first factor.



Following these tests, the job satisfaction variable was constructed
using mean scores, after reversing the negatively worded items. The
total mean score was 3.55 (SD = 0.49), indicating that participants, on
average, reported a relatively high level of job satisfaction.

3.5 Relationship between emotional intelligence, anxiety and job
satisfaction

To explore the potential connections between emotional intelligence,
anxiety, and job satisfaction among teachers, a Pearson correlation test
was conducted. Confidence levels were set at 95%, deeming
correlations statistically significant when the significance levels were
below 0.05 (sig.<0.05).

Correlation Results:

Emotional Intelligence and Anxiety: Pearson Correlation = -0.25, Sig.
(2-tailed) = 0.00

Emotional Intelligence and Job Satisfaction: Pearson Correlation =
0.13, Sig. (2-tailed) = 0.03

The results indicate two statistically significant correlations: a negative
correlation between emotional intelligence and anxiety (Pearson = -
0.25) and a positive correlation between emotional intelligence and job
satisfaction (Pearson = 0.13).



Regression Analysis: Emotional Intelligence as Dependent Variable:

The regression model's probability is 26.5%, suggesting that anxiety
and job satisfaction predict emotional intelligence to an extent of
26.5%.

The Anova test is statistically significant (sig.=0.00), validating the
regression model.

Anxiety significantly impacts emotional intelligence (sig.=0.00), while
job satisfaction does not (sig.=0.08).

Regression Equation: Emotional Intelligence = 5.38 - 0.24 * Anxiety

Regression Analysis: Anxiety as Dependent Variable:

The regression model's probability is 26.7%, indicating that emotional
intelligence and job satisfaction predict anxiety to an extent of 26.7%.

The Anova test is statistically significant (sig.=0.00), supporting the
validity of the regression model.

Emotional intelligence and job satisfaction significantly impact anxiety
(sig.=0.00).

Regression Equation: Anxiety = 3.59 - 0.22 * Emotional Intelligence -
0.23 * Job Satisfaction

Regression Analysis: Job Satisfaction as Dependent Variable:

The regression model's probability is 16.8%, implying that anxiety and
emotional intelligence predict job satisfaction to an extent of 16.8%.



The Anova test is statistically significant (sig.=0.02), confirming the
regression model.

Both emotional intelligence and anxiety significantly impact job
satisfaction (sig.=0.01).

Regression Equation: Job Satisfaction = 3.29 + 0.23 * Emotional
Intelligence - 0.22 * Anxiety

In conclusion, these analyses suggest complex relationships among
emotional intelligence, anxiety, and job satisfaction among teachers.
Emotional intelligence is significantly correlated with anxiety and job
satisfaction, while anxiety has a significant impact on both emotional
intelligence and job satisfaction. Emotional intelligence positively
influences job satisfaction. These findings offer valuable insights into
the intricate interplay of these psychological factors within the teaching
profession.

3.6 Differences between emotional intelligence, anxiety and job
satisfaction with the demographics

To ascertain potential variations in anxiety, job satisfaction, and
emotional intelligence among participants concerning their
demographics, a series of statistical tests, including Anova,
Independent Samples t-Test, and Pearson correlation tests, were
conducted. The chosen confidence level for all tests was set at 95%,
implying that statistically significant correlations are identified when
the significance levels (sig.) are less than 0.05.



Gender Analysis (Independent Samples t-Test):

The results indicate no statistically significant differences in anxiety,
emotional intelligence, and job satisfaction based on teachers' gender
(sig. > 0.05).

Age Analysis (Pearson Correlation):

A statistically significant positive correlation was found between
teachers' age and emotional intelligence (sig. = 0.04). No significant
correlations were observed between age and anxiety or job satisfaction.

Working Area Analysis (Independent Samples t-Test):

No statistically significant differences were found in anxiety, emotional
intelligence, and job satisfaction based on teachers' working areas (sig.
> 0.05).

Hobbies and Other Activities Analysis (Anova):

While no significant correlation was found between job satisfaction and
hobbies (sig. = 0.64), emotional intelligence (sig. = 0.02) and anxiety
(sig. = 0.04) showed statistically significant differences based on
teachers' hobbies.



BranchSDSpecialty Analysis (Anova):

While no significant differences were found in emotional intelligence
(sig. = 0.10) and job satisfaction (sig. = 0.56), anxiety exhibited a
significant correlation based on teachers' specialty (sig. = 0.01).

Education Analysis (Anova):

No statistically significant differences were found in emotional
intelligence (sig. > 0.05). However, anxiety (sig. = 0.04) and job
satisfaction (sig. = 0.05) exhibited significant differences based on
teachers' education.

Years of Service Analysis (Pearson Correlation):

A statistically significant positive correlation was found between
emotional intelligence and teachers’ years of service (r = 0.13, p =
0.02), suggesting that more experienced teachers tend to report higher
emotional intelligence. No statistically significant correlations were
found between years of service and either anxiety (r = 0.03, p = 0.52)
or job satisfaction (r = -0.01, p = 0.94).

Alignment Between Teaching Specialty and Years of Service
(Independent Samples t-Test):

An independent samples t-test revealed no statistically significant
differences in teachers’ anxiety, emotional intelligence, or job
satisfaction based on whether their years of service align with their area
of specialization (p > 0.05).



Marital Status Analysis (Anova):

While no significant differences were found in anxiety (sig. = 0.82) and
emotional intelligence (sig. = 0.16) based on teachers' marital status,
there was a significant difference in job satisfaction (sig. = 0.02).

In summary, the statistical analyses revealed various insights into the
factors influencing teachers' psychological well-being, shedding light
on potential areas of focus for educational interventions.

CHAPTER 4. DISCUSSION

H1. Teachers’ emotional intelligence is positively correlated with
their job satisfaction

In response to the first hypothesis, participants in this study scored
relatively high on emotional intelligence (M = 5.35, SD = 0.62). This
finding is consistent with the existing literature emphasizing the value
of emotional intelligence in both personal and professional domains.
Researchers such as Bar-On & Parker (2000), Goleman (1995, 2001),
Mayer & Salovey (1997), and Nelson & Low (2011) have highlighted
its critical role in recognizing, managing, and understanding emotions.
Participants demonstrated a range of skills related to self-awareness,
self-regulation, social awareness, and relationship management,
aligning with established theoretical frameworks.

Furthermore, participants exhibited low levels of anxiety (M = 1.96, SD
= 0.59), a noteworthy finding given the common characterization of
teaching as a highly stressful profession. This result diverges from
global trends reported by scholars like Klassen et al. (2013), Li & Zhang



(2019), and Liu & Onwuegbuzie (2012), who emphasize the high levels
of occupational stress experienced by educators. In this case, the low
anxiety scores suggest a comparatively more emotionally stable
teaching population.

Regarding job satisfaction, participants reported an overall positive
experience (M = 3.55, SD = 0.49). Despite dissatisfaction concerning
salary and opportunities for advancement, high levels of satisfaction
were linked to supportive relationships with supervisors, a positive
working environment, and the inherent fulfillment of the teaching
profession. These findings are in line with previous studies by Fisher &
Locke (1992), Friedlander & Margulies (1969), Arnold & Feldman
(1996), and others, who identified interpersonal relations and working
conditions as key contributors to job satisfaction.

Overall, this study affirms the positive association between emotional
intelligence and job satisfaction among Greek primary education
teachers.

H2. Female, older and higher educated teachers are more satisfied
with their job than the male, younger and less educated ones.

The research findings revealed statistically significant correlations
between emotional intelligence, job satisfaction, and anxiety among
teachers. A positive correlation was identified between emotional
intelligence and job satisfaction (r = 0.13, p < 0.05), indicating that as
emotional intelligence increases, job satisfaction tends to increase as
well. This finding aligns with established theories highlighting the
impact of emotional intelligence on both professional and personal
well-being. Scholars such as Bar-On & Parker (2000), Goleman (1995,
2001), and Mayer & Salovey (1997) have emphasized the importance



of emotional intelligence skills, including self-awareness, self-
management, social awareness, and relationship management.

Conversely, a significant negative correlation was found between
emotional intelligence and work-related anxiety (r = -0.25, p < 0.05),
suggesting that higher emotional intelligence is associated with lower
anxiety. This supports the view that emotionally intelligent individuals
are better equipped to manage stress and respond adaptively to
challenges.

Regression analyses further supported these relationships. Anxiety was
found to negatively predict emotional intelligence (B = -0.24, p <0.01),
while emotional intelligence had a positive effect on job satisfaction (B
=0.23, p < 0.05) and a negative effect on anxiety (B =-0.22, p < 0.01).
Similarly, job satisfaction also negatively predicted anxiety (B = -0.23,
p < 0.01). These results highlight the dynamic interplay among the three
variables.

These findings carry important implications for the educational sector.
Much of the existing research on job satisfaction has focused on
external environmental factors, often overlooking the role of emotional
intelligence. The present study contributes to the growing body of
research demonstrating that emotional intelligence not only supports
job satisfaction but also serves as a protective factor against work-
related anxiety. This is consistent with previous findings by Dulewicz
et al. (2002), Wong & Law (2002), Sy et al. (2006), and others.

Moreover, the negative correlation between emotional intelligence and
anxiety echoes the findings of numerous prior studies (e.g., Vlachou et
al., 2016; Tulika & Tulsyan, 2017; Lee, 2017; Chan, 2006; Kalyva,
2013; Barari & Jamshidi, 2015; Colomeischi, 2015; Zysberg et al.,



2017; Nietos, 2017), reinforcing the conclusion that greater emotional
intelligence is associated with reduced anxiety among educators.

The study did not confirm the hypothesis (H2) asserting that female,
older, and higher-educated teachers would exhibit higher job
satisfaction than their counterparts. The findings did not reveal
statistically significant differences in job satisfaction concerning
gender, age, or education. This contrasts with prior research results
from Stringari et al. (2019), Belias et al. (2016), and others, suggesting
that the nuances of teacher demographics might yield distinct outcomes
compared to diverse professional sectors.

In summary, the research underscores the intricate interplay between
emotional intelligence, job satisfaction, and anxiety in the teaching
profession, offering valuable insights for educational practitioners,
administrators, and policymakers.

H3. Teachers’ emotional intelligence is negatively correlated with
their anxiety.

The hypothesis is confirmed, the more emotionally intelligent
teachers are, the lower their anxiety. The examination of the third
research question led to noteworthy insights into the potential
differences in emotional intelligence, job satisfaction, and anxiety
based on the demographics of teachers. The study aimed to validate
hypotheses related to gender, age, education, marital status, and
experience, it was moderately confirmed



HA4. Singles, younger and higher educated teachers are more
anxious with their job than the older, married or divorced and less
educated ones.

Furthermore, the hypothesis (H4) proposing that singles, younger, and
higher-educated teachers would experience higher anxiety was
moderately confirmed. The study identified that teachers pursuing or
holding a Ph.D. reported higher anxiety levels. However, no significant
differences were found based on marital status or age. Notably, teachers
from single-parent families exhibited higher anxiety levels, deviating
from some earlier studies.

H5. Older, higher educated and more experienced teachers are more
emotionally intelligent than the younger, less educated and less
experienced ones.

In the exploration of emotional intelligence (H5), the hypothesis
suggesting that older, higher-educated, and more experienced teachers
would have higher emotional intelligence was moderately confirmed.
Statistically significant differences were found based on age and years
of service, with older and more experienced teachers displaying higher
emotional intelligence. However, no significant correlation was
observed between emotional intelligence and educational level.

These findings resonate with Goleman's (1998) perspective on
maturity, suggesting that middle-aged individuals may exhibit higher
emotional intelligence. Bar-On's (2006) assertion aligns with the
study's confirmation that older individuals tend to possess greater
emotional and social intelligence. However, the research did not
support Goleman's (1998) claim that higher education correlates with
higher emotional intelligence.



In summary, the study's nuanced examination of teacher demographics
highlighted specific correlations in job satisfaction, anxiety, and
emotional intelligence, challenging some prior assumptions and
contributing unique insights to the understanding of the intricate
interplay between these variables in the teaching profession.



CHAPTER 5. CONCLUSIONS - RESTRICTIONS -
SUGGESTIONS

5.1 Conclusions

The field of education stands on the bedrock of teachers' capacity to
impart knowledge and shape the minds of students. Beyond mere
subject expertise and teaching techniques, the role of an effective
educator has expanded to encompass emotional intelligence. This
crucial skill equips teachers with the ability to understand, manage, and
channel their emotions effectively. High emotional intelligence in
teachers fosters strong connections with students, creating a positive
classroom atmosphere conducive to learning and trust. The empathetic
understanding of students' individual needs, a core aspect of emotional
intelligence, ensures tailored lessons that cater to both academic and
emotional requirements, positively impacting academic performance
and overall student well-being.

Effective communication is paramount in building robust relationships
within the educational environment. Teachers with high emotional
intelligence exhibit strong interpersonal skills, enabling clear,
empathetic, and respectful communication. These skills facilitate open
dialogue among colleagues, parents, and stakeholders, fostering a
collaborative and supportive working environment. Additionally,
emotional intelligence equips teachers with conflict resolution skills,
reducing stress and improving job satisfaction. The ability to manage
emotions in stressful situations helps minimize burnout, enhance
decision-making, and promote a sense of fulfillment and overall well-
being.



Emotionally intelligent teachers may experience lower anxiety levels
due to their adeptness at recognizing and regulating their own emotions.
This self-awareness enables them to identify signs of stress, develop
coping strategies, and maintain composure. Furthermore, their ability
to regulate emotions contributes to creating a positive classroom
environment that promotes learning over tension. The positive
correlation between emotional intelligence, job satisfaction, and the
negative correlation with teacher anxiety underscore the vital role
emotional intelligence plays in teacher-student relationships, effective
communication, stress management, and professional growth.
Recognizing its significance, educators should prioritize investing in
the development of emotional intelligence skills for a positive and
fulfilling learning environment.

5.2 Restrictions

The limitations of this research should be considered for a nuanced
interpretation of the findings:

1. Non-Representative Sample: The research sample lacks
representativeness, posing a challenge to the generalizability and
external validity of the study findings. The outcomes may be
confined to the specific individuals or groups included, limiting
broader applicability.

2. Implications and Conclusions: The non-representative nature of
the sample restricts the ability to make accurate predictions or draw
conclusions about the wider population. This limitation introduces
biases and hinders a comprehensive understanding of the research
topic.



3. Quantitative Approach: The research's exclusive reliance on
guantitative methods brings additional constraints:

4. Context and Depth: Numerical data focus limits understanding of
complex phenomena, missing rich contextual details attainable
through qualitative methods like interviews or observations.

5. Simplification of Reality: The quantitative approach relies on
simplifications and assumptions, risking oversimplification of real-
world phenomena, neglecting intricate nuances, and complexities
of human behavior or social dynamics.

6. Limited Exploration of Human Perspectives: Objective data
analysis leaves little room for delving into subjective experiences,
excluding aspects like emotions, opinions, motivations, or cultural
influences.

7. Potential Bias in Measurement: Depending on measurements and
survey instruments introduces the risk of biased or inaccurate data.
Despite efforts to construct reliable tools and address confounding
factors, the potential for bias remains.

Acknowledging these limitations ensures a more cautious interpretation
of the research outcomes and underscores the importance of future
studies employing a more diverse range of methods and samples.

5.3 Suggestions for Further Investigation

In paving the way for future research endeavors, several avenues within
the realm of teachers' emotional intelligence, job satisfaction, and
anxiety are proposed for exploration:



1.

Impact of Emotional Intelligence Training on Job Satisfaction:

Research Question: Explore the effectiveness of emotional
intelligence training programs tailored for teachers and inquire
whether enhanced emotional intelligence correlates with
heightened job satisfaction.

Research Design: Conduct a cross-European investigation
encompassing teachers from diverse countries, including
Greece, to facilitate a comparative analysis of research
outcomes.

2. Relationship between Emotional Intelligence and Teacher

Burnout:

Research Question: Investigate the potential role of emotional
intelligence as a protective factor against teacher burnout.

Research Design: Undertake a comprehensive examination
involving teachers from various European nations, including
Greece, to discern patterns and variances in the relationship
between emotional intelligence and burnout.

3. Role of Emotional Intelligence in Managing Classroom

Behavior:

Research Question: Assess whether teachers with higher
emotional intelligence exhibit greater success in handling
disruptive student behavior.

Research Design: Implement an inclusive research study
involving teachers from different European countries, including
Greece, to ascertain the universality or specificity of emotional
intelligence in classroom behavior management.



4. Relationship between Emotional Intelligence and Teacher-
Student Interactions:

Research Question: Explore the influence of emotional
intelligence on the quality of interactions between teachers and
students.

Research Design: Enact a cross-cultural investigation with
teachers from diverse European nations, including Greece, to
elucidate the nuanced dynamics of emotional intelligence in
shaping teacher-student relationships.

5. Association between Job Satisfaction and Teacher

Performance:

Research Question: Examine whether levels of job satisfaction
significantly impact teachers' effectiveness in the classroom.

Research Design: Undertake a comprehensive study involving
teachers from various European countries, including Greece, to
discern the potential interplay between job satisfaction and
performance outcomes.

These suggested research directions aim to contribute to the

broader understanding of the intricate relationships involving teachers'
emotional intelligence, job satisfaction, and performance, fostering a
more comprehensive knowledge base for educational practitioners and
policymakers.



5.4 Suggestions for Schools and School Principals

5.4.1 Enhancing Teachers’ Emotional Intelligence

To boost emotional intelligence in Greek schools, consider the
following steps:

O

Development of Training Programs: Establish engaging workshops
covering self-reflection, emotional management, effective
communication, and relationship-building for teachers.

Providing Resources and Tools: Offer reading materials, online
resources, and access to emotional intelligence research.
Implement technologies supporting self-reflection and emotional
regulation.

Fostering a Supportive Environment: Create open communication
channels, encourage peer mentoring, and provide opportunities for
teachers to discuss emotional intelligence challenges.

Evaluation and Monitoring: Continuously assess progress through
feedback from teachers, students, and administrators, refining
interventions based on received feedback.

School principals, also play a critical role in the following areas:

O

Model Emotional Intelligence: Principals should exemplify high
emotional intelligence, actively managing emotions and
encouraging teachers to do the same.

Provide Professional Development: Offer workshops focused on
emotional intelligence development to help teachers understand its
importance and practical implementation.



O

Foster a Supportive Environment: Establish regular feedback
sessions, addressing challenges and providing resources for
managing stress.

Encourage  Collaboration and  Reflection:  Facilitate
opportunities for teachers to collaborate and reflect on teaching
practices, fostering a community of support.

Recognize and Celebrate: Acknowledge instances of high
emotional intelligence among teachers through public recognition,
awards, or private appreciation.

5.4.2 Strategies for Boosting Teachers’ Job Satisfaction

To improve job satisfaction:

Encourage Open Communication: Foster a culture of open
communication, actively listening to teachers' concerns, and
addressing their needs.

Recognize and Appreciate: Acknowledge teachers' hard work,
highlight achievements, and provide positive feedback.

Support Professional Development: Offer opportunities for
growth through workshops, conferences, and creating a supportive
learning environment.

Foster Collaboration: Encourage collaboration through team-
building activities and shared decision-making, creating platforms
for sharing ideas.

Positive Work Environment: Promote work-life balance,
flexibility, and well-being, addressing conflicts promptly and
ensuring access to necessary resources.



Involve Teachers in Decision-Making: Seek teachers' input on
school-wide decisions, empowering them and contributing to
increased job satisfaction.

5.4.3 Reducing Teachers’ Work-Related Anxiety

To minimize work-related anxiety:

>

Create a Positive Environment: Establish a supportive
atmosphere, acknowledging teachers' contributions, and providing
opportunities for professional growth.

Manageable Workloads: Ensure teachers have manageable
workloads by effective planning, task prioritization, and resource
allocation.

Open Communication: Encourage teachers to express concerns,
actively listen, and collaborate on finding solutions.

Promote Work-Life Balance: Support self-care, set realistic
expectations, and provide an example of a healthy work-life
balance.

Offer Resources: Provide access to counseling services,
professional development, and peer mentorships.

Creating a supportive community, promoting open
communication, and providing targeted resources significantly
contribute to reducing work-related anxiety among teachers.



EPILOGUE

Embarking on the quest to unravel the complex dynamics of
emotional intelligence, job satisfaction, and anxiety among teachers in
Greek schools has been both an enlightening and challenging journey.
As the author of this research, I navigated through unforeseen obstacles,
adapting to the evolving landscape shaped by the COVID-19 pandemic
and the unique educational context in Greece. This narrative provides a
comprehensive overview of my research experience, highlighting the
triumphs and tribulations encountered along the way.

Undoubtedly, the pursuit of knowledge in Greek schools is
commendable, with teachers continually seeking additional degrees.
However, this commendable pursuit comes with its own set of
challenges. The prevalence of numerous questionnaires has left
teachers feeling fatigued and less inclined to participate. As a result, my
research faced the daunting task of locating and engaging with a diverse
array of schools to reach the necessary sample size for my thesis.

The onset of the COVID-19 pandemic added an unexpected layer
of complexity to my research. School closures and restricted access to
libraries and students necessitated a pivot from a student-focused
approach to a teacher-focused one. While this shift posed initial
challenges, it ultimately opened new avenues of exploration into the
emotional intelligence of educators, their job satisfaction, and the
impact of anxiety on their professional lives.

The conclusive findings of the research shed light on the pivotal
role emotional intelligence plays in the realm of education. Beyond the
traditional realms of subject expertise and teaching techniques,
emotional intelligence emerges as a cornerstone for effective teaching.
Teachers equipped with high emotional intelligence forge meaningful



connections with students, cultivating a positive learning atmosphere
that nurtures both academic success and emotional well-being.

The conclusions further emphasize the positive correlation
between emotional intelligence, job satisfaction, and the mitigation of
teacher anxiety. This triangulation underscores the intricate
relationships within the educational framework, prompting a deeper
understanding of the multifaceted dynamics at play.

However, it is crucial to acknowledge the limitations of this
research. The non-representative sample and the exclusively
quantitative approach underscore the need for a nuanced interpretation
of the findings. The research suggests future investigations diversify
methodologies and sample groups to enhance the depth and
applicability of the results.

In charting the course for future research, several avenues beckon
exploration. These include investigating the impact of emotional
intelligence training on teachers' job satisfaction, delving into the
relationship between emotional intelligence and teacher burnout,
assessing emotional intelligence's role in managing classroom behavior,
exploring its influence on teacher-student interactions, and examining
the association between job satisfaction and teacher performance.
These research directions aim to contribute to a broader understanding
of the intricate relationships within the educational domain.

In retrospect, this research journey has been a testament to the
resilience of both educators and researchers in adapting to unforeseen
challenges. The findings not only contribute to the academic discourse
but also provide actionable insights for educators, school
administrators, and policymakers. As we navigate the ever-evolving
landscape of education, the significance of emotional intelligence in



shaping positive learning environments becomes increasingly evident.
This journey, with its triumphs and challenges, lays the groundwork for

future endeavors in unraveling the complexities of the educational
ecosystem.

CONTRIBUTIONS OF THE STUDY

The current study offers noteworthy contributions both to theoretical
understanding and practical application:

1.

Statistically significant relationships were identified between
emotional intelligence, job satisfaction, and anxiety among
primary school teachers in the Republic of Greece.

Emotional intelligence was found to positively predict job
satisfaction and negatively predict anxiety, highlighting its dual
role in enhancing professional well-being and reducing stress.

Teachers with more years of service demonstrated higher
emotional intelligence, indicating a potential link between
professional experience and emotional competence.

The findings suggest the need for school-based interventions
and training programs aimed at strengthening emotional
intelligence skills, which may contribute to reducing anxiety
and improving job satisfaction among educators.
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