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Introduction

This dissertation intends to examine the contribution of a digital
corpus-based environment to Greek students’ apprehension of English
idioms in comparison to the conventional teaching approach. Our
everyday life is influenced by network and media technology and
digitalization in particular. Educational technology has become even
more popular after the COVID 19 pandemic and it has revolutionized
the teaching approaches. There have been developments regarding
edtech as it is estimated to become even more crucial pedagogically,
politically and economically for the rest of the 2020s (Selwyn et al.,
2020).

Idioms are an interesting topic of investigation as they
demonstrate a learner’s fluency, but simultaneously it must be
acknowledged that they are quite hard to obtain. In fact, Fernando
(1996) claimed that “No translator or language teacher can afford to
ignore idioms or idiomaticity if a natural use of the target language is an
aim” (p.234). Schmitt (2008) argued that “Formulaic language occupies
a crucial role in facilitating language; it is the key to fluency and
motivates the learner” (p.84) In fact, idiomatic expressions are used
quite regularly in colloquial conversations, media, and literature and
when learners are aware of their cultural foundation, it becomes easier
for them to use them in the right way while at the same time they are
able to perceive the subtleties of native-speaker discussions.

Although the initial intent was to include collocations too in this
thesis, as revealed by the title, while designing the activities in
coordination with the virtual learning environment, | finally decided to
focus on idioms only in view of the principles according to which the
digital environment (Padlet) was constructed. Particularly, the main
selection criterion on which the design of the Padlet was based is the
availability of etymological explanations, which is connected to the
analysis of the culture and history of these lexical items, so as for
learners to obtain and restore them more easily. In addition to this, non-
transparency and non-equivalence to the mother tongue were further
criteria that were taken into account, as the whole concept of the
carried-out research was to drive students to use the historical and
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cultural context that was provided in the Padlet in order to comprehend
the meaning of the idiomatic expressions without having other hints. In
this way, learners would be able to discover knowledge on their own,
which leads to a better comprehension and retention of what is learnt.
No doubt, opaque idioms meet all these requirements, whereas
collocations do not, as they are actually combinations of words that do
not rely on apparent reasoning associated with etymology, but on
randomness that can easily lead learners to connect them to their first
language. What is more, collocations can be acquired through constant
exposure to the target language and familiarization with it over time,
something that is not feasible to be achieved under the circumstances of
a study taking place in a specific time limit.

Nature of the problem
In spite of their significance, idioms are quite demanding to be
taught and to be learned for several reasons. To begin with, these lexical
items are non-compositional, which means that their meaning cannot be
assumed by analyzing its individual parts, so they are more likely to
confuse a learner who meets them for the first time rather than
comprehend their meaning. Moreover, the existence of distinct English-
speaking cultures is another challenge related to idioms. For instance,
the ones used in American English might be unknown to learners who
are mainly exposed to British English, which can make both the
teaching and the learning process even more intriguing. Last but not
least, it is generally accepted that learners are mostly familiar with
formal language since most of them aim to obtain a certificate and
during the exams they are required to use formal language. As a result,
the colloquial nature of idioms usually leads to the avoidance of their
teaching due to the fact that learners are under the pressure of time to
participate in the exams.
Consequently, the challenge of encouraging learners’ perception
of these substantial and at the same time challenging lexical items via a
groundbreaking and state-of-the-art way has prompted the current
research. English language teaching and learning is considerably valued
in Greece and the demand for ELT is continuously growing.
Nevertheless, even if teaching idioms with the aid of technological
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instruments has been the topic of previous studies (Grami, 2020), to my
knowledge, no survey has been undertaken with Greek students of EFL
for the time being on the particular subject matter. This gap in the field
initiated my attention and became the subject and the motivation of the
current thesis.

Objectives

In an effort to achieve the thesis goal, specific aims and
objectives have been set. Digital environments have not been widely
investigated concerning their effectiveness and contribution to
facilitating the teaching process of English idioms. Therefore, the aim
of this thesis was to design and utilize a combination of technological
tools to prove their usefulness in an EFL online classroom so that more
EFL teachers will integrate ICT in their teaching methodology. The
influence of a range of aspects related to context, etymology, images
and comics was investigated to ascertain whether they can all contribute
to a better understanding and retaining of English idioms. The
objectives have been firstly to motivate educators, who are suspicious
towards technology, use it after finding out its beneficial role in
teaching idioms. Secondly, this study prioritizes to foster students’ self-
confidence in fluency, which can be achieved through the use of idioms.

The digital environment that was used promoted students’
creativity and independence, while its interactive features made their
learning more entertaining and effective. It is hoped that the findings of
this research will encourage a more collaborative way of teaching
idioms and at the same time provide useful insights to the Greek
learners related to the cultural origin of these lexical items.

The current research attempts to discover through valid and
trustworthy findings the degree to which digital aids are able to support
the learning journey and Greek EFL students’ achievements regarding
these significant and necessary figures of speech. Endeavoring to
accomplish the aim of the present study the following five research
questions were considered.

Research questions



- Do students acquire English idioms better and faster when

presented in authentic context?

- Isthe use of Padlet more effective than traditional teaching?

- Does information about idioms’ etymology affect learning

successfully?

- Do images influence beneficially the obtaining of idiomatic

expressions?

- Does the creation of comic strips act constructively towards

applying the obtained knowledge?

In order to accomplish the tasks of the study and to approach the
specific questions, the methods of Corpus-based and Contrastive
Analysis were employed. The first one was used since “applied
linguists work with corpora for their potential to allow access to
authentic material which reflects social practices” (Sidiropoulou, 2008,
p. 97). Furthermore, according to Sidiropoulou, Corpus Linguistics and
parallel corpora emphasize a social science approach to language use
and the significance of socio-cultural aspects of experience, in language
learning. McEnery and Wilson (1996) claim the significance of parallel
corpora in teaching as “a multilingual corpus has the advantage of being
able to provide side-by-side examples of style and idiom in more than
one language and of being able to generate exercises in which students
can compare their own translation with an existing professional
translation or original” (p. 106). In addition to this, Sidiropoulou (2008)
stresses the importance of using parallel corpora since one can make
sense of what sounds natural in another language and how this differs
from their native language. In that way, the implicit knowledge of one’s
language, namely intuitions become explicit and through the
Contrastive Analysis of both of them conclusions can be drawn.

Structure of the thesis

Chapter 1 overviews the history of Lexicology insights related
to idioms and there is reference to various definitions of them taken
from dictionaries and eminent lexicographers’ works. In addition to
this, their complex nature and categorization according to their
transparency are analyzed. The significance of teaching idioms in an
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EFL classroom is also highlighted due to the fact that they offer
competence and effective communication of feelings and thoughts to
English learners as they have the opportunity to get familiar with the
culture of the target language. Furthermore, there are discussed some
research works by previous authors and the etymology of idioms is
mentioned as a constructive approach in order for EFL students to
acquire their meaning in a deeper essence in accordance with culture
and imagery. In addition, the contribution of digital tools is also
discussed in this chapter. Particularly, Padlet is the main platform
within which all the tasks are developed thanks to its various features
that allow its users to explore information, discuss, comment and
navigate online websites through it in order to perform different
activities. COCA, TikTok, and Pixton are the websites that learners
visited through the Padlet in order to carry out the given tasks, that is to
discover the use of idioms and create a comic in order to be assessed.

Chapter 2 sets the research methodology on which my empirical
study was based by providing a detailed description of the study of the
present research. Specifically, there is provided information on the
profile of the participants in terms of their number and their English
level as well as their distinction to experimental and control group.
Furthermore, there is a description of the educational approach that was
applied in each case, highlighting the benefits of the web 2.0 tools.
After that, the Padlet that was generated specifically for use in my
research is presented in detail as well as the rest of the tools and
websites that were inserted into the experimental platform. Specifically,
there is reference to the way in which students were introduced to the
Padlet and the elements it consists of and the criteria according to which
they were chosen.

Chapter 3 illustrates the application of the methodology and
describes in detail the activities that took place based on the data
derived from the COCA, Pixton and Padlet, as well as the documents
used for the control group. In particular, this chapter consists of the
students’ responses and explanations regarding the idioms they were
taught, while at the same time the traditional and modern methods are
compared, which elaborates on the way in which the contemporary
approach of teaching proved to be more effective. Following that, the
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obtained results deriving from the statistical analysis of the students’
responses in the questionnaire are mentioned.

The Conclusion summarizes the findings of the present study
regarding the advantages that digital tools are able to provide in an EFL
classroom compared to a more traditional methodology. lhave also
dedicated a part of the Conclusion to elaborate thecontributions of the
thesis, the limitations and the implications for further investigation.

Chapter 1:Literature Review

1.1 Definitions of idioms and reasons to be taught

Language teaching is connected with communication, which
enables people to take turns, negotiate and eventually convey
information. Figurative language is an essential element of any
language, therefore it should be learnt and taught, despite the high
degree of difficulty and the complications this may include. Idioms can
make an English language learner quit the learning process as “what
makes idioms so strange and especially troublesome for EFLs is that the
whole is greater than the sum of its parts; that is, they cannot be
understood simply by understanding the words composing them”
(Baker, 2011, p. 3). What is more, according to Weinreich (1972) the
complexity of learning idioms is related to the fact that these idiomatic
expressions are “a phenomenon which may be described as the use of
segmentally complex expressions whose semantic structure is not
deducible jointly from their syntactic structure and the semantic
structure of their components” (p. 89). Idioms have a complex nature
that many scholars have tried to explain. Fowler (1996) also regards
idioms as expressions where the words together have a distinct meaning
from the dictionary definitions of the individual words. For instance, the
phrase ‘to be in the same boat’ bears an easily comprehended literal
meaning, but it also has a common idiomatic meaning that cannot be
inferred from its literal meaning. As a result, English learners find
idiomatic expressions difficult to perceive.



Mantyla (2004) categorizes idioms into three types in
accordance with their transparency, that is: a) transparent idioms where
the literal and figurative meanings are similar, b) semi-transparent
idioms where there is relationship between literal and figurative
meanings, and c) opaque idioms where the literal and figurative
connotation are totally different. Abel (2003) describes idioms as
phrases whose figurative meaning is not evident from the literal
meaning of their individual parts. Most idioms have a story which has
been forgotten with the passage of the time, although their traces are
evident. The difficulty to make a connection between an idiom’s literary
components and its figurative meaning is what makes language learners
feel frustrated.

Defining ‘idioms’ has always been challenging and many
researchers working in the field have attempted to settle on a definition.
In A First Dictionary of Linguistics and Phonetics (1980) and in The
Cambridge Encyclopedia of the English Language (2003), Crystal
identifies 1idioms as “... a term used in GRAMMAR and
LEXICOLOGY to refer to a SEQUENCE of WORDS which is
SEMANTICALLY and often SYNTACTICALLY restricted, so that
they function as a single UNIT. From a semantic viewpoint, the
MEANING of the individual words cannot be summed to produce the
meaning of the ‘idiomatic’ expression as a whole. From a syntactic
viewpoint, the words often do not permit the usual variability they
display in other CONTEXT, e.g. it’s raining cats and dogs does not
permit it’s raining a cat and a dog/dogs and cats, etc.” (Crystal, 1980,
p. 179, as cited in Awwad, 1990, p. 57). I In accordance with The New
Webster’s Encyclopedic Dictionary of the English Language, ‘idiom’
derives from the Greek lexeme idiom, which means “proper or peculiar
to one’s self” (p. 11). The following general entry is given: “A mode of
expression peculiar to a language or to a person; a phrase or expression
having a special meaning from usage, or a special grammatical
character; the genius or peculiar cast of a language; a peculiar form or
variety of language; a dialect” (The New Webster’s Encyclopedic
Dictionary of the English Language, 1980, p. 420, as cited in Liontas,
2002, p. 2). The above inputs underline the challenge of inferring the
meaning of the idiom as a whole from the meanings of its constituent
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parts, while at the same time some kind of grammatical eccentricity and
a preset social usage appears to be associated with the idiom. It is,
though, crucial to teach the specific non-literal expressions, as they are
the most frequently encountered in discourse. Schmitt (2010) argued
that “not only is formulaic language very common in language overall,
a great deal occurs in both spoken and written forms™ (p.117).

There are considered to exist 10,000 idioms in American
English (Liu, 2000), while as stated by Pollio, Barlow, and Fine(1977)
most English speakers use almost 7,000 idioms a week, or 4.08 idioms
per minute, which confirms the importance of idioms in spoken and
written English. Ellis (1997) and Celce-Murcia (2008) support that
being aware and able to use idioms appropriately in target languages
signifies communicative competence and successful expression of
feelings and thoughts in that language. | Idiomatic expressions facilitate
language learners perceive English culture, customs and lifestyles, as
well as a deeper comprehension of English history. While travelling
abroad, native speakers use idioms constantly, which upsets students if
they are unable to understand them. Therefore, the fact that idioms are
encountered frequently and they also account for a considerable number
of words in discourse make them a remarkable aspect of vocabulary
acquisition and language learning overall.

1.2 Ways to teach idioms
With respect to the teaching method suitable for idioms, Sornig
(1988) claims that these lexical morphemes are quite diverse, so there
cannot be applied a single rule. Although the traditional way of teaching
has been the rote memorization of idioms literally (Boers, 2000, as
mentioned in Baker, 2011), there are various methodologies that can be
applied. Motivationis a factor that could facilitate the process of
teaching and learning idiomatic phrases. In particular, an expression is
regarded as motivating when it is neither completely arbitrary nor
completely predictable (Boers, Eykmans, and Stengers, 2006).
Motivating students through bringing to their attention the figurative
nature of idioms can substantially affect their retention (Boers, 2001).
Alternatively stated, being aware of the background origin of an
idiomatic expression will lead to reinforced recognition and retention.
8



Figurative idioms can be motivated in terms of conceptual
metaphors or conceptual metonymies. For instance, the conceptual
metaphor TIME IS A MOVING OBJECT can motivate various
expressions, such as: ‘“Time flies’, ‘I’m falling behind schedule’, ‘The
holidays are approaching’ and ‘Those days are over’. The effective
strategy of introducing idioms to students as semantically motivated has
been proven by the results of various controlled experiments(Boers,
2000). According to Ying (2007), “Human thought processes are
largely metaphorical, and the human conceptual system is structured
and defined in a metaphorical way... Thus, metaphor plays a major role
in people’s everyday language using and thinking” (p. 75).

Idioms dominate in real life as a patrimony of the culture and
they constitute the spirit of language (Elkilic, 2008), so language
learners will undoubtedly come across idiomatic expressions in real
communication settings and if they want to be able to communicate,
they should definitely build their knowledge of idioms (Boers et al.,
2004). As a matter of fact, idioms seem to be the natural decoders of
customs, cultural beliefs, and social conventions, therefore, as Moon
(1998) claims, it is important to introduce idioms as part and parcel of a
civilization, culture and reflection of a community’s beliefs. From this
perspective, analyzing the etymologyof idioms is crucial, as the coinage
of these expressions took place in a specific time and for cultural
reasons that cannot be identified just by examining the parts of the
idiomatic expression. The figurative meaning of idioms is “motivated
by their original, literal usage”, as Boers, Eyckmans, and Stengers
(2007, p. 43) support, for they have their own stories which have been
forgotten with the passage of the years, nevertheless their traces are
evident in their figurative aspects. Therefore, bringing these stories back
to life could be the key to finding this missing link. Metaphor
awareness-raising is an approach through which learners are introduced
to the concept behind a group of idioms which leads to the promotion of
their learning (Boers, 2000, 2001; Boers et al., 2007; Guo, 2008; Leng
Tan, 2002). From this point of view, some researchers focused on
idioms that bear an etymology. According to Boers et al. (2007), this
“etymological association is likely to call up a mental image of a

9



concrete scene which can be stored in memory alongside the verbal
form” (p. 43), and this association can successively enhance learning.

Idiomatic expressions bear a colorful literal meaning that could
be elaborated to a graphical presentation, so some dictionary entries are
accompanied by brief etymological notes as pictures and etymology-
inspired mental imagery (as defined in Lakoff, 1987). Etymological
information is included in contemporary dictionaries, as it provides
information regarding language change and relationships between
words: “even the brief etymologies in synchronic dictionaries remind
people of this process and sometimes give glimpses of the way other
cultures, or our own in times past, viewed particular words” (Landau,
2001, p. 103). According to Swanepoel (1992), idioms whose imagery
embodies culture-specific knowledge may end up being problematic to
learners. Therefore, being aware of the origins may facilitate the learner
to figure out specific kinds of contextual modification that stimulate the
elementary image. Moreover, there has been observed that people claim
to enjoy reading etymologies (Landau, 2001), which could enhance
learners’ incentive and attention in idiomatic expressions.

Providing learners with explanations regarding the origin of
idioms from specific areas, customs, or traditions is definitely an asset.
Many studies have focused on thise.g. Zolfagharkhani and Ghorbani
Moghadam’s (2011) whose findings showed that the participants
exposed to etymological tutoring (prefixes, suffixes, roots, and the
origins of the words) in the experimental group excelled compared to
the control group, which was traditionally taught. Using images to
interpret idioms is quite useful, as pictures portray in the most effective
way intricate and abstract phenomena (Stein, 1991), bizarre or
unfamiliar things (Zgusta, 1971). Moreover, Boers et al. (2008)
illustrated that pictures can perform a function of mnemonic devices
especially when they are contextualized, which can be accomplished
through captions (Stein, 1991), verbal features, often in the form of a
full sentence.

The way in which mental imagery can be provoked by
etymological elaboration has been studied thoroughly by Boers and his
colleagues who focused on figurative idioms, that is, “idioms whose
source domains are easy to identify and are sufficiently informative to
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figure out the metaphorical sense” (Boers et al. 2004, p. 379), such as
burn your bridges, jump in at the deep end, the knives are out, rock the
boat. They also brought attention to idioms with a rich imagery,
deriving from highly precise source domains, for example fighting (e.g.
throw someone off balance, in the line of fire), food (e.g. the icing on
the cake, bread and butter), or sports (e.g. have sth up your sleeve, the
ball is in your court) (Boers and Lindstromberg, 2006). The way in
which etymological elaboration (Boers et al., 2004) actually operates is
not clear, but one possible interpretation is related to Dual Coding
theory (Clark and Paivio, 1991; Paivio, 1986), according to which a
mental image of a specific scene is possibly recalled after the
etymological information is provided that has been stored in memory
alongside the verbal form.

Gallese and Lakoff (2005, p. 4) suggest that in order for a notion
such as ‘grasp’ to become understandable, “one must at least be able to
imagine oneself or someone else grasping an object.” Therefore, mental
imagery is not separate from perception, but it is actually incorporated,
because, as Gallese and Lakoft (2005, p. 9) mention, “some of the same
parts of the brain used in seeing are used in visual imagination
(imagining that you are seeing)”. A lot of research has been carried out
to investigate the advantageous and pedagogical impact of pictures in
teaching. For example, Saffarian, Gorjian, and Bavizadeh (2013)
examined the impact of pictures on EFL learners’ retention of body
idiomatic expressions. The experimental group was introduced to
idioms via visual aids, while the control group were taught the same
idioms just through verbal definitions. The results showed that
employing visual images influenced positively learners’ retention of
body idiomatic expressions as the experimental group outperformed the
control group.

1.3 ICT - Idioms
The consequences of the COVID-19 pandemic were numerous
and one of the most significant ones is related to learning as most
educational institutions were obliged to switch to remote learning
(Assalahi, 2020). Despite the fact that we have entered the post
pandemic era and schools have returned to face-to-face teaching, social
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media are still pervasive since the demands of teaching and learning
have changed and require learners to creatively become involved in a
digital environment and interact in an increasingly digital approach
(Muftah, 2022; Shen and Guo, 2022). The teachers’ role now focuses
on assisting students with flipped learning, a learning method where
students are facilitated and guided by their mentors to generate learning
content (Han, 2022; Fan, 2022). In fact, there is an alteration concerning
the teacher’s role from the typical showman encountered in the teacher-
centered classroom to the expert guide who gets along with technology
so that students can get benefited (Koehler and Mishra, 2005).

Social media introduce an authentic linguistic environment for
foreign language learners who have the chance to participate in a
simulated environment under circumstances of less stress as there are
no real consequences to their actions. In addition to this, the simulation
environment can offer assistance through various forms in order for the
learner to acquire knowledge through trial-and-error. Another
contribution of ICT is the fact that, as has been stated by Swaffar (1998,
p. 1): “Networked exchanges seem to help all individuals in language
classes engage more frequently, with greater confidence, and with
greater enthusiasm in the communicative process than is characteristic
for similar students in oral classrooms”.

Nevertheless, many studies (e.g. Taopan, Drajati, and Sumardi,
2020; Lubis, 2018) show that a great number of teachers avoid
embodying multimedia in their classroom as they find it challenging.
What can be done in order to facilitate and direct teachers integrate
technology into their teaching practice is to encourage them to take part
in a professional learning program, as stated by Bachtiar (2021). In this
way, they will have the opportunity to broaden their pedagogical
content knowledge and reconsider their methods to upgrade their
students’ performance.

Besides, the fact that iGen is using technology more and more
nowadays shows that educational technology tools could operate
beneficially in their learning process and have a long-lasting effect on
them (Yusof, Syed Hassan, Sadikin and Mustaffa, 2016). Technology is
considered to be vital in language classes as it addresses both visual and
auditory types of students (Shyamlee and Phil, 2012). Another
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considerable aspect of ICT is the social process that is promoted among
learners who engage with their peers, develop through interaction and
finally learn in the learner’s zone of proximal development (ZPD)
(Forsythe, 2017). Ghavifekr and Rosdy (2015) state that the
incorporation of ICT in the learning process makes learners imaginative
and creative due to the element of game, which makes them more
competitive and therefore more efficient. Encountering native speakers
and having access to authentic material gives students the opportunity
to be exposed to the target language and culture (Mai, 2020; Amina and
Salim, 2015; Mollaei and Riasati, 2013). Other characteristics that show
the superiority of digital environments compared to traditional
classrooms are related to the fact that learners can get instant feedback
in terms of grammar, spelling, punctuation and pronunciation, anytime
and anywhere, while at the same time they improve their ICT literacy
which is one of the most crucial 21st century’s skills in this technology
era (Garling, 2016; Ghavifekr and Rosdy, 2015; Lynch, 2014).

Padlet is one of the most frequently used digital communication
platforms in educational institutions around the world in both in-person
and online classes as it promotes the generation of cooperative content
and information sharing wall feature (Fuchs, 2014). Its features are
various and one of them is to serve as a discussion page where learners
contribute collaboratively and consider a topic from different
perspectives, while simultaneously their receptive and language skills
are improved (Putri and Umam, 2018). This digital tool is easy to use
and gives learners the chance to post links, documents, texts, images,
video files, and PowerPoint presentations in their walls and in this way,
it becomes more vivid and visual (Lowe and Humphrey, 2018; England,
2017; Fuchs, 2014). What is also remarkable, is the fact that except for
creativity, communication, team working and problem-solving skills,
one of the vital traits of the 21st century graduates that employers are
searching for is technology literacy (Yusof, Syed Hassan, Sadikin, and
Mustaffa, 2016; Mohammad, Samian, and Phang, 2016; De Berg,
2016). Consequently, Padlet could facilitate students acquire these
aforementioned qualities and demands of the job market to some extent.
Besides, multiple studies have proved that Padlet is a very useful tool
for teachers and learners as it allows them to learn and communicate
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anywhere and anytime, while at the same time students’ engagement
and participation increase (Haris, Yunus, and HjBadusah, 2017; Cote
Parra, 2015).

Another tool used in this research in order to find out the
level of knowledge concerning the studied idioms that students have
acquired is digital comics. One reason is that, as stated by McCloud
(1993), “the artform - the medium - known as comics is a vessel which
can hold any number of ideas and images” (p. 6), while Cohn’s (2013)
definition is: “a comic can use any combination of writing and images:
single images, sequential images, some writing, no writing, dominated
by writing, etc. In fact, all permutations of these combinations appear in
objects we call comics” (p. 2). Regarding digital comics, learners are
given the chance to generate multimodal texts bearing complicated
meanings like the declaration of mood, atmosphere, emotions,
metaphors, or symbols, which is not simple since usually students are
not able to voice their unique and original ideas, especially in the
foreign language. Additionally, comics are not usually connected to the
educational environment, so while creating them students’ stress could
be removed, while at the same time they have fun and are motivated
since they do not realize that they actually work on EFL tasks. Digital
comic applications can be accessed by any electronic device, so learners
have the opportunity to download them anytime and anywhere. Another
beneficial effect of digital storytellingis the fact that it promotes
scaffolding, which is incorporated in ZPD.

Another benefit that the use of cutting-edge technology offers is
the fact that learners have the chance to produce presentations and
stories (digital storytelling) which can promote the co-construction of
knowledge as well as student cooperation. A low-cost and video-based
application that is becoming more and more popular is TikTok and it
can be used for educational purposes (e.g., Bohang, 2018; Bresnick,
2019), surpassing YouTube, WhatsApp, Facebook, and Instagram with
45.8 million downloads in the first quarter of 2018 (Bohang, 2018). It is
stated that this application is preferred by youngsters and EFL tutors
can use it to intensify the learning process (Ubaedillah et al., 2021).
TikTok offers the opportunity to students to get even more exposed to
the target language and its culture in various contexts, which goes
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beyond traditional classroom settings. This occurs through myriads of
short optically attractive videos that adapt to the modern way of
entertainment and aim to create an interactive and enjoyable learning
environment that will make the new knowledge more memorable. The
fact that the videos are short makes them more easily assimilated as the
content is focused and precise, while the use of images, cues and
gestures fosters the comprehension of complex language concepts. In a
study conducted by Guajardo, Oliver, Rodriguez, Valadez, and Cantu
(2019) to show the power of digital storytelling, students had the chance
to produce, analyze, and synthesize data while including media. Also,
while carrying out these internal activities in a meaningful and precise
way via the TikTok application, digital storytelling handled the issue of
education not being involved in intimate, personal reflection. Therefore,
the TikTok application is a powerful tool for assisting students in
educational settings to develop in various perspectives as they prepare
to become responsible for their own learning.

Despite the fact that TikTok can be an engaging platform, there
are also some drawbacks that should be taken into consideration before
applying it into the classroom. In particular, according to Zetoune
(2023), there has been noted that the fun content of the videos can lead
both to distraction and time-wasting, while the information provided
might not always be reliable, something that could be destructive for the
learning process. Additionally, the short duration of the videos could be
blamed for shallow learning as depth is absent, which results in
oversimplification of complicated subjects since significant information
that could promote understanding is left out. What is more, this
application also includes inappropriate content that is definitely not
proper for educational environments and could be detrimental for
students to watch andit is no coincidence that several countries have
recently decided to ban TikTok use, especially for young users, since
governments have noted potential harms mostly related to young
people’s safety and mental health.

1.4 COCA
Moon (1998) was the first to investigate idiomatic expressions
from a text-based point of view as he used corpora in order to analyze
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their functions, forms and frequencies. Later, Simpson and Mendis
(2003), explored a corpus of 1.7 million words (MICASE) for idioms
and concluded that knowledge related to their frequency and context
should be included in the teaching material for EFL students and also
that the idioms should bear semantic opacity. An idiom is opaque when
its meaning is unrelated to the meanings of the words that compose it,
such as by and large, a red herring and through thick and thin, and
information about its etymology could reveal its literal meaning so that
learners can obtain it more easily. This approach is in reference to
Cognitive Linguistics (Boers and Lindstromberg, 2008),whereby
learners are motivated to comprehend the meaning of a specific idiom
by identifying how it originated from a context in which the expression
was firstly used with a literal meaning. This process evokes mental
imagery that promotes retention and contributes to retrieval.

Lakoff and Johnson’s (1980) Conceptual Metaphor Theory
(CMT) focuses on teaching idiomatic expressions based on their source
domains or originsas in this way, their acquisition and retention are
more effective. Furthermore, employing pictures in the teaching process
is another factor that has proven to facilitate students’ apprehension,
according to Boers (2001) since using photographs or drawings fosters
their learning and recollection. Applied and Corpus Linguistics can
assist the process of obtaining them by concentrating on the frequently
used ones as well as the authentic context in which they appear (Liu,
2003). In this way, students’ fluency can be enhanced. Selecting the
appropriate material, that is the language constituents used more often,
is quite helpful since students are required to learn a foreign language in
short periods of time. Additionally, because of the fact that learners are
not often exposed to authentic instances of the target language,
providing them with information about their frequency “may help
students develop a more complete grasp of the idioms or decide to what
extent they want to learn and use those idioms” (Liu, 2003, p. 687). The
choice of the extracts should be made with specific criteria in mind, that
is, to include enough contextual clues so as to prevent
misunderstandings. Here, critical thinking plays a significant role as
learners should take into consideration the contextual environment in
which idioms appear. A corpus can contribute to thelearning task by
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providing students with the chance to confirm the right usage and
contexts of the idioms they have utilized, while at the same time the
teachers’ pedagogical toolkit expands and the collaboration among
students is fostered.

The Corpus that isused in this research is the Corpus of
Contemporary American English (COCA) that was supervised by Mark
Davies, Professor of Corpus Linguistics at Brigham Young University.
Tutors are supposed to guide students on how to access and use the
COCA, that is, how to search for idioms and investigate their usage in
order to comprehend this usage. In addition to this, learners have the
chance to encounter various genres, registers, and historical periods in
which these idiomatic expressions are used that could lead to a deeper
understanding of the vigorous evolution of language over time. One of
the ways in which educators can check students’ comprehension is to
engage them into creative exercises, like composing dialogues and
stories in order for them to apply the obtained knowledge into authentic
language contexts.

According to Conrad (2000), corpora revolutionize foreign
language instruction, since in the past analyzing language usage was
rare and quite time-consuming due to their lack. Language teachers are
now able to identify to which idioms should be given priority through
the frequency data that is provided, while at the same time the
correlation between vocabulary (lexis) and grammar in meaning
construction becomes evident. Specifically, ‘knowing’ a word should
not only be based on word definitions provided by dictionaries, but also
learners should be provided with additional information related to
collocation (the tendency of words to co-occur with others) and
phraseology (the occurrence of words in specific grammatical patterns)
(cf. Hunston, 2002). In particular, phraseology and culture-specific
idioms illustrate the viewpoint of each society and the substance of each
culture is included in them, as they are influenced by various elements,
such as climate, people’s habits and customs, and as a result, they are a
core element of linguistic competence (Siepmann, 2008). Corpora and
particularly concordances offer students the chance to analyze various
examples of a specific keyword within its contextual framework,
showing them how context shapes word meaning. Moreover, learners
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are motivated to engage actively as they are given the chance to witness
the choices native speakers make depending on the situation, so they
feel more confident to express themselves.

Chapter 2:Methodology

2.1 Participants

This empirical research study was conducted during October-
November 2024, and40 11-12-year-old students, whose mother tongue
is Greek, attending the sixth grade of primary school and the first grade
of junior high school participated in it. As | am a part-time EFL teacher,
15 of the participants have been my students since the age of 7, so their
first contact with the language started with me. Therefore, I am fully
aware of the knowledge they have acquired up to now. An extra group
of 40 students (many of them my students’ friends that I do not teach)
were provided with a placement test to complete in order for me to find
out their exact English level and then 25 of them were selected as their
language level was the same with the rest of my students’, that is Bl
according to the Common European Framework of Reference for
Languages (CEFR). Another criterion that was taken into consideration
was having the right equipment (computer, laptop, or tablet) and a
strong internet signal from their homes. The final sample included in
total 12 girls and 28 boys. Actually, the gender of the subjects was not
controlled and an estimation of the effect of gender on the learners’
performance is beyond the scope of this research. The research was
conducted in a total of 2 sessions of 45 minutes each.

The present study is an experimental one, therefore, it was
necessary to involve two groups of students, the experimental and the
control group. 20 of the students comprised the experimental group and
were taught 50 idioms through the digital environment of Padlet online,
while the rest of them comprised the control group that was taught
traditionally the same 50 idioms face-to-face without the aid of
technological tools. The experimental group was divided into four
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subgroups of 5 students each, who collaborated in order to carry out
each task. According to Long (1996), group tasks are more effective
compared to collective whole class learning, as the target language is
used more, so the level becomes higher. Additionally, the atmosphere is
friendlier, which motivates students, while at the same time they have
the chance to negotiate and interpret individually and collectively the
meanings of the words or phrases, which leads to the construction of
their own knowledge (Vygotsky, 1986).

2.2 Data Collection

Data were collected using the following methods: a
questionnaire, observations, short interviews and documents. According
to Patton (1990), various sources for data collection will give the
researchers the chance to verify and crosscheck findings. Therefore, the
design chosen for this research study was based on a combination of
quantitative and qualitative methods. Qualitative research facilitates
scholars in understanding a situation or phenomenon by collecting and
analyzing non-numerical data, while quantitative research is related to
collecting and analyzing numerical data for statistical analysis (Fraenkel
and Wallen, 2003). The combination of the two techniques can offer a
better analysis or interpretation of a situation.

Questionnaire

An online questionnaire created through Google forms was used
as a research instrument for data collection. The questionnaire was
designed by the researcher and it was based on: a) the available
literature discussed in the previous chapters, including literature on the
ICT integration in language learning through various tools, and on the
role of etymology in learning idioms, and b) literature on questionnaire
construction (Ddrnyei, 2007). The questionnaire was sent to the
students after the completion of both sessions via Google forms and it
was completed online by them. The questionnaire consisted of ten
closed-type questions of a five-point Likert-scale expressing
agreement/disagreement that tried to evaluate the EFL students’ degree
of satisfaction regarding the incorporation of technology and the use of
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etymology with the aim to acquire English idioms more easily
compared to a traditional classroom.
Observations

During this research, two observations were conducted so as to
obtain more qualitative data and each one of them lasted for
approximately 60 minutes. Applying this data collection method, the
researcher is involved in the setting where the subjects are, while taking
notes or recording, but s/he is not a member of their group. This method
could entail watching, listening, reading, and recording attitudes and
qualities of phenomena within a natural context and in this way,
insights and comprehension of each case are obtained.

2.3 Instruments

The first step was to administer a Placement test to the 40
students that | had not taught before so as to determine their English
level. The Placement test was the English Unlimited Placement Test
published by Cambridge and | chose the specific one as it can
accurately and reliably measure a test taker’s ability. Then, I assessed
the test and the results showed that only 25 of the examinees had a B1
level, so they were chosen to take part in the survey.

The experimental group and I communicated at the beginning
through Skype, where | shared my screen so that they can get exposed
to a videoto get introduced to the platform Padlet in which they would
collaborate and interact during the whole research. This short video
included information about its features as well as instructions on how to
work on it with specific examples.Then, they were sent the link of the
Padlet | had designed entitled Learning Idioms Like the Back of Your
Hand in order for the learning process to get started.

The criteria according to which the chosen idioms were selected
were related to different factors. To begin with, having a certain and
captivating etymology was quite significant. Providing learners with
information about the origin of the idioms to be taught makes the
learning process more interesting and effective as the meaning of many
idioms relies on the conceptual system (Cortazzi and Jin, 1996;
Dogancay-Aktuna, 2005). Therefore, not being aware of metaphorical
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notions prevents L2 learners from using idioms in natural context as
they do not comprehend them.

The second criterion was the potential for these idioms to be
optically represented as, in addition to the short text, a visual
representation of the specific idiom showed up, with the aim to make
the retaining of the obtained knowledge more feasible. Complicated
language concepts can become more comprehensible thanks to visuals
and, therefore, the meaning can be perceived much faster. The reason
stems from the fact that images provide students with the chance to
process the new knowledge via various channels, so they act as memory
aids which facilitate learners to retain it (Burmark, 2002).

Another standard that was taken into consideration while
selecting those 50 idioms was to be semantically non-transparent in
order for them to be challenging. Guessing the meaning of transparent
idioms would be quite effortless and there would be no need of being
aware of their etymology, however, one of the research questions is to
investigate whether etymology plays a significant role in
comprehending and retaining idiomatic expressions.

For the same reason, namely, in order for students not to be able
to guess the meaning of the idioms straightforwardly, but instead to
need both contextual and etymological aids, the next criterion was the
lack of an equivalent, that is, for the idioms not to be closely related in
the mother tongue and the target language. As stated by Abdullah and
Jackson (1998), if the form and meaning of the idiomatic expressions
are almost the same between the mother and the target language, then
the challenge that appears is of low degree.

Except for the above features, the selected idioms are also
frequent in colloquial English and this can be proven by the fact that
most of them were used in the popular American television sitcom
Friends. As a result, the availability of appropriate and effective TikTok
videos that included the specific idioms became another criterion
according to which I chose them. The videos that were chosen for the
current research were short parts of TV series, and most of them of the
sitcom Friends. The reason why these extracts were selected is based on
the fact that a viewer has the chance to observe how native speakers
communicate with each other in an authentic context. Especially
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sitcoms are more watchable and simpler, while the specific sitcom is
worldwide recognized and preferred, so the chances of not appreciating
it were low.

2.4 The Procedure
1% Activity

The 1% activity in the digital environment of the Padlet was to
let the students explore in groups the 50 idioms that were presented in
it. The Padlet was designed on the layout of the Map and the 50 idioms
were distributed on it depending on the area they first appeared. When
the students clicked on an area, a pop-up window appeared which
included a brief story about when the specific idiom appeared and how
and why it was coined.
2" Activity

None of the students who took part in the present study had any
previous experience in using corpora, so before the next online meeting
the students were sent a video which included information and
instructions on how to use the Corpus of Contemporary American
English (COCA). During this activity, the students were asked to
investigate in groups the use of the 50 idioms in COCA that were
presented during the previous task. The reason why this activity was
chosen was in order for the students to discover the way these idioms
are used in authentic context and also to find out themselves their high
frequency so that they can be motivated to learn them.

Following the exposure to COCA, | posted TikTok videos with
2 or 3 different extracts of idioms from series or movies in order for
learners to become even more familiar with their actual use and
comprehend their meaning better. The reason why | chose this approach
was to reinforce the contribution of COCA which might have been a
little impersonal and formal, while TikTok videos would add
entertaining, funny and more interactive elements into the whole
process of obtaining the particular lexical items.
3" Activity

| decidedto test whether students had first of all comprehended
the way these idioms are used and secondly how many of them they
were able to memorize throughthe creation of comics by them by
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means of the Pixton application that was also inserted in the Padlet
environment. During this procedure, my role was to assesswhether the
use of each idiom is correct by asking them to post their comics every
time they added a new idiom and provide them with feedback so that
they can continue their work or correct the use of each idiom. Through
this process scaffolding is promoted, which offers individualized help
based on a micro level, that is examples, hints, prompts, explanations,
or feedback, which are gradually removed as learners improve (Chang,
Sung, and Chen, 2002).
4™ Activity

After the creation of their comics, each team was asked to post
their comics on Padlet in order for the rest of the groups to note the
right usage of different idioms. Both the creation and the reading of
comics facilitate multimodality by combining visuals and text to
increase comprehension. Specifically, Jacobs (2007) supported that
“along with lettering and punctuation,” the mixture of text boxes and

visuals enable “tone, voice inflection, cadence, and emotional tenor” (p.
22).

Chapter 3: Findings and Discussion

3.1 Activity 1

Digital Platform

Idiom Comprehension Activity Using Padlet

As part of the activity, students utilized the Padlet digital platform to
identify and analyze idioms they had already learned. Through
authentic contexts, that is, the COCA, movie excerpts, and dialogues
from series, students were tasked to select three idioms, document their
meanings, and explain their usage in the given contexts.

Key Student Responses

X

o Idiom: Beat around the bush
e Meaning: ‘To avoid speaking directly about a topic’.
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o Explanation: X noted that in the article, this idiom was used to
describe a situation where an employee avoided directly
addressing problems with their manager. The student analyzed
how the idiom emphasized the lack of straightforwardness in
communication, which negatively affects teamwork.

X

e Idiom: The world is your oyster

e Meaning: ‘You have unlimited possibilities or choices’.

o Explanation: X found this idiom in a travel experience article,
where the author encouraged readers to explore the world. X
highlighted how the idiom conveys a sense of freedom and
opportunities that life offers.

X

e Idiom: Spill the beans

e Meaning: ‘To reveal a secret’.

o Explanation: X referred to a dialogue from Friends, where a
character unintentionally revealed a secret, leading to a comedic
twist. The learner pointed out how the idiom heightened the
tension of the scene and emphasized the importance of
maintaining confidentiality.

X

e Idiom: Burning the midnight oil

e Meaning: ‘To work hard at night’.

o Explanation: X commented on the use of the idiom in The
Pursuit of Happiness, where the protagonist tirelessly works to
achieve his goals. The student noted how the idiom illustrated
the character’s determination and perseverance.

The students demonstrated excellent ability to analyze idioms within
their contexts, providing relatable examples to support their
understanding. The activity enhanced their comprehension and creative
use of idioms.

Traditional Method

Analysis of Student Responses from the Traditional Method Group

In this activity, students worked with printed excerpts from articles and

movies. Each student was tasked to identify three idioms, document
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their meanings, and explain their relevance to the context. The
responses showed a range of accuracy and depth, with some being
highly precise while others highlighted areas for improvement.

Key Student Responses

X

X

>

X

Idiom: Beat around the bush

Meaning: ‘To avoid speaking directly about a topic’.

Response: X noted that the idiom was used in the article to
describe a politician who avoided giving a direct answer to a
question. While X grasped the basic meaning of the idiom, the
student struggled to fully explain why it was used in this
context. The student’s response was partially correct but lacked
depth.

Idiom: Spill the beans

Meaning: ‘To reveal a secret’.

Response: X accurately analyzed the use of the idiom in
Friends. The learner explained that the secret’s revelation
caused a comedic twist in the scene and effectively linked the
idiom’s meaning to real-life situations. The given response was
comprehensive and well-articulated.

Idiom: Burning the midnight oil

Meaning: ‘To work hard at night’.

Response: X noted that the idiom in the movie was used to
highlight the protagonist’s intense work efforts. However, X
struggled to fully connect the idiom to the specific context of the
scene, and the offered analysis remained superficial.

Idiom: Beat around the bush

Meaning: ‘To avoid speaking directly about a topic’.

Response: X observed that the idiom was used by a journalist to
criticize an interviewee. Although X identified the idiom
correctly, X interpreted it to mean ’speaking incoherently’,
which reflected a misunderstanding of its true meaning.
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Students demonstrated varied levels of understanding in this activity.
Some successfully connected the idioms to the contexts with precision,
while others showed gaps in their analysis or definition of meanings.
The activity highlighted the need for further practice in interpreting
idioms within contexts.

Comparing the Digital Platform and the Traditional Method Approach
for Activity 1

While both methods allowed students to practice idiom comprehension
in authentic contexts, the digital platform encouraged greater
collaboration, enriched contextual understanding, and provided
flexibility, leading to more robust learning outcomes. The traditional
method, though effective for certain learners, revealed areas where
dynamic tools could enhance engagement and comprehension.

3.2 Activity 2: Creating Short Sentences

Digital Platform

Subsection: Activity of Creating Short Sentences with Padlet

This activity was conducted using Padlet’s commenting feature.
Students were tasked to create five sentences using idioms they had
learned and to provide constructive feedback on their peers’ sentences.
This collaborative approach enhanced understanding and creativity
while also allowing students to practice their feedback skills.

Examples of Sentences and Student Feedback

X

o Sentence: “You should stop beating around the bush and
tell her how you feel.”

o Peer Comment: Y remarked: “Your sentence is very
accurate, but you could add a stronger emotional context
to make it more dramatic.”

o Teacher Feedback: X used the idiom correctly and
incorporated Y’s suggestion by revising the sentence to:
“You should stop beating around the bush and just admit
that you love her!”
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Sentence: “After working all night, I was completely
burning the midnight oil.”

Peer Comment: X noted, “The idiom is correct, but
there’s no need to repeat “working all night” since it’s
implied.”

Teacher Feedback: Y revised the sentence to: “I was
burning the midnight oil to finish the project before the
deadline.”

Sentence: “He spilled the beans about the surprise party
before we even got there.”

Peer Comment: Y commented: “The sentence is very
good! You could perhaps add an emotion, like whether
the speaker was angry or excited about revealing the
secret.”

Teacher Feedback: X modified the sentence to: “He
accidentally spilled the beans about the surprise party,
and everyone got so upset!”

Sentence: “I’ll go the extra mile to help you pass your
exams.”

Peer Comment: Y suggested: “You could add more detail
about how you’ll help, to make the sentence more
specific.”

Teacher Feedback: X improved the sentence to: “I’ll go
the extra mile to help you pass your exams by staying up
late to tutor you every night.”

Sentence: “She said it cost an arm and a leg, but she still
bought it.”
Peer Comment: Y commented: “Your sentence is
excellent! But maybe you could elaborate on what the
item was that cost so much.”
Teacher Feedback: X added detail to the sentence: “She
said the designer dress cost an arm and a leg, but she still
bought it for the wedding.”
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Students showcased a variety of sentences, with most demonstrating
accurate idiom usage. Interaction through comments was particularly
valuable, as it led to corrections and enhancements that enriched the
sentences. In some cases, students needed guidance to clarify idiom
usage, while the feedback process boosted their confidence and
collaborative spirit.

Traditional Method

Activity of Creating Short Sentences Using the Traditional Method
Approach

This activity was conducted in the classroom, where students worked
individually to create five sentences using the idioms they had learned.
They then exchanged their writings with peers for comments and
suggestions. The responses showed diversity in accuracy and
expression, while the feedback process enhanced collaboration and
understanding of idioms.

Key Student Responses

X

e Sentence: “I tried to break the ice at the party, but nobody
seemed interested.”

e Peer Comment: Y noted: “Your sentence is correct, but you
could add how you tried to break the ice.”

o Teacher Feedback: X revised the sentence to: “I tried to break
the ice at the party by telling a funny joke, but nobody seemed
interested.”

e Sentence: “He hit the nail on the head when he said the problem
was our lack of communication.”

e Peer Comment: Y suggested: “Your sentence is great, but you
could add an example of the problem mentioned.”

o Teacher Feedback: X improved the sentence to: “He hit the nail
on the head when he said the problem was our lack of
communication during the meeting.”
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Sentence: “Life is like a box of chocolates; you never know
what you’re going to get.”

Peer Comment: Y remarked: “Your sentence is excellent and
complete. Maybe you could give an example of an unexpected
situation you’ve experienced.”

Teacher Feedback: X kept the initial sentence but added a brief
explanation: “Life is like a box of chocolates; you never know
what you’re going to get, just like when I moved to a new city
and found the best friends ever.”

Sentence: “She hit the nail on the head when she guessed my
favorite movie.”

Peer Comment: Y commented: “Your sentence is good, but the
idiom is usually used for more serious situations.”

Teacher Feedback: X modified the sentence to: “She hit the nail
on the head when she explained why our project failed.”

Sentence: “I tried to break the ice by asking about their hobbies,
and it worked perfectly.”

Peer Comment: Y said: “Great sentence! You could add a bit
more about how the others reacted.”

Teacher Feedback: X added detail to the sentence: “I tried to
break the ice by asking about their hobbies, and everyone started
sharing their favorite activities.”

Comparing the Digital Platform and the Traditional Method Approach
for Activity 2

While both methods enhanced students’ understanding and application
of idioms, the digital platform provided a more interactive and
supportive environment for creativity and collaboration. The traditional
method, though beneficial for fostering focus and written expression,
highlighted the need for supplemental tools to facilitate deeper
engagement and more effective feedback.

3.3 Activity 3: Creating Dialogue Scenarios
Digital Platform
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Subsection: Creating Dialogue Scenarios Using a Digital Platform

(Pixton)

Student Dialogues

XXX

XXX

Characters: Anna and Peter discuss a school project.
o Anna: I can’t believe you spilled the beans about our
secret project to the teacher!
o Peter: I’'m sorry, but the ball is in your court now. You
have to explain everything.
o Anna: I’ll keep my cool, but we need to work extra hard
tonight. It’s time to start burning the midnight oil.
o Peter: Alright, let’s go the extra mile to make this project
perfect.
Peer Comment: W noted that the dialogue was very realistic but
suggested adding a humorous element to make it more
engaging.
Teacher Feedback: X and Y adapted their dialogue by adding a
humorous remark from Peter: And next time, I’'ll keep my
mouth shut!

Characters: Katerina and Nikos discuss organizing a surprise
party.
o Katerina: Let’s not beat around the bush. We need to
decide on a date for the party.
o Nikos: Alright, but don’t let the cat out of the bag this
time!
o Katerina: Don’t worry. I’ll take it with a pinch of salt if
anyone asks me.
o Nikos: Great! We’ll make it a party to remember.
Peer Comment: Y suggested adding a reaction from a third
character to make the dialogue more dynamic.
Teacher Feedback: X added a third character, who made a
humorous comment, Anna: As long as you don’t forget the cake,
I’m in!

Characters: Dimitris and Stefanos discuss a sports game.
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o Dimitris: Did you hear about the game? It’s going to cost
an arm and a leg to get tickets.

o Stefanos: I know, but I'm willing to go the extra mile to
be there.
Dimitris: Well, don’t cry over spilled milk if we lose!
Stefanos: True, but let’s hope it’s a piece of cake for our
team.

e Peer Comment: W commented that the idioms were used
naturally but suggested adding more action to the scene.

o Teacher Feedback: X and Y added scenes in the comics showing
the characters preparing for the game, making the dialogue
livelier.

Students demonstrated creativity and imagination in composing
dialogues, while peer and teacher feedback helped refine the use of
idioms. The dialogues varied in themes and approach, with some
requiring more precision and others standing out for their naturalness
and realism. This activity helped students practice idioms in practical
contexts, enhancing their understanding and confidence in language
use.

Traditional Method
Subsection: Creating and Presenting Dialogue Scenarios Using the
Traditional Method
In this activity, students collaborated in pairs to create a dialogue
incorporating at least four idioms. The dialogues were written on paper
and presented orally in class. Through this process, students practiced
both writing and speaking skills, developing their ability to use idioms
in natural contexts.
Student Dialogues
e Characters: Anna and Sophia discuss a surprise birthday party.
o Anna: Don’t spill the beans about the surprise party,
okay?
o Sophia: I won’t, but I think you hit the nail on the head
when you said we should keep it simple.
o Anna: Let’s go the extra mile and make her a homemade
cake too.
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XXX

XXX

o Sophia: Good idea! But we need to keep our cool if she
starts suspecting something.

Presentation: X and Y presented their dialogue with clear
articulation and natural flow. X, however, made minor
pronunciation errors with the word nail, but the student’s effort
to self-correct was commendable.
Teacher Feedback: Very good use of idioms, but improvement in
vocal confidence is needed.

Characters: Nikos and Petros plan a group project.

o Nikos: We need to stop beating around the bush and

decide who will present.

o Petros: You're right. Let’s go the extra mile to make this

presentation the best one.

o Nikos: Okay, but don’t let the cat out of the bag about

our secret slide!

o Petros: Don’t worry, I’ll keep my cool under pressure.
Presentation: X and Y demonstrated excellent collaboration and
natural delivery, although there were some pauses. X struggled
to recall the idiom beating around the bush, but Y assisted him
promptly.

Teacher Feedback: Good teamwork and use of idioms. Slight
improvement in flow is needed.

Characters: John and Maria discuss how to solve a work issue.
o John: We’re in hot water because we didn’t double-check
the data.
o Maria: I know, but let’s not cry over spilled milk. We can
fix it.
o John: You’re right. Let’s hit the nail on the head and
focus on the solution.
o Maria: Exactly! We’ll go the extra mile to make sure
everything is perfect this time.
Presentation: X and Y delivered a very convincing dialogue with
strong expressiveness. However, Y spoke a bit quickly, which
reduced comprehension at certain points.
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o Teacher Feedback: Excellent use of idioms, but control of
speaking pace is needed.
Students demonstrated creativity and collaboration in crafting
dialogues, while the oral presentation provided an opportunity to
practice natural language use. Although minor errors and challenges
occurred, peer and teacher feedback helped boost students’ confidence
and improve their skills in using idioms effectively.

Comparing the Digital Platform and the Traditional Method Approach
for Activity 3

While both methods successfully supported the use of idioms in
dialogues, the digital platform fostered greater creativity and
engagement, particularly through visual storytelling. The traditional
method provided a structured approach that emphasized speaking and
writing skills but could benefit from incorporating more interactive
elements to enhance contextual understanding.

3.4 Feedback Discussion

At the end of the activities, a feedback discussion was held to gather
students’ opinions on the use of the traditional instruction method and
the experience of creating and presenting dialogues via the Padlet
platform.

Digital Learning Method

The discussion highlighted students’ appreciation for the
collaborative and practical nature of the activity. While challenges such
as presentation anxiety and pronunciation were noted, the overall
experience was positive, enhancing their understanding and confidence
in using idioms. Suggestions for more preparation time and additional
examples will be considered for future iterations.

The feedback from students on the activity of learning idioms
through the digital platform revealed several key insights that highlight
the strengths of this approach while also pointing out areas for
improvement. Central to the students’ experience was the process of
creating dialogues, which they described as an effective and engaging
way to apply idioms in realistic scenarios. The focus on “dialogue” and
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“idioms” in their responses emphasizes how these elements were
instrumental in making the idioms easier to remember and use. Crafting
dialogues provided a meaningful context, enabling students to see how
idioms fit naturally into everyday conversations.

Another significant aspect of the activity was the emphasis on
presentations. While some students felt nervous about speaking in front
of their peers, they acknowledged that the experience boosted their
confidence in public speaking and using idioms correctly. The act of
presenting required them to internalize the idioms and deliver them with
clarity, which they found challenging yet rewarding. This suggests that
incorporating presentation components into language-learning activities
can be a powerful tool for building both linguistic competence and
interpersonal skills.

Students also highlighted the importance of making idiom usage
sound “natural”. This was a recurring theme in the feedback, as they
worked to integrate idioms seamlessly into their dialogues. Peer
feedback was particularly valuable in this context, helping them identify
and improve sentences that felt forced or awkward. This focus on
natural usage underscores the importance of providing opportunities for
students to practice idioms in varied and realistic contexts, ensuring
they feel confident using them spontaneously in conversations.

Collaboration emerged as another key strength of the activity.
Working with partners and exchanging feedback fostered a sense of
shared learning and mutual support. The interactive features of the
digital platform, such as the commenting tool, enabled students to
engage dynamically with their peers, enhancing both their
understanding of idioms and their ability to give constructive feedback.
This collaborative approach added depth to the learning process,
making it more engaging and effective.

Despite the positive reception, students identified areas for
improvement, such as the need for more time to rehearse their dialogues
and additional guidance on pronunciation. Many expressed a desire for
detailed feedback from the teacher to further refine their skills. These
observations suggest that future iterations of the activity could
incorporate extended practice sessions and targeted support for
pronunciation to address these concerns. Overall, the activity was
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highly effective in fostering creativity, collaboration, and a deeper
understanding of idioms, while also providing valuable insights for
enhancing the learning experience.

Traditional Learning Method

Following the completion of the activities, a group feedback
discussion was conducted to gather students’ impressions of the
traditional learning method application. The questions were designed to
encourage brief and specific answers, allowing for the collection of
actionable insights for further content analysis.

The discussion revealed that students appreciated the collaborative
process and the opportunity for written practice, although some found
the activities challenging, especially during speaking tasks. The
feedback was generally neutral, with a mix of positive and constructive
comments. Students’ suggestions, such as incorporating visuals and
providing more examples, will be integrated into future activities to
enhance engagement and support learning outcomes.

The feedback from the students on the traditional learning method
for practicing idioms revealed a range of insights into their experiences.
The process of creating sentences and dialogues on paper was generally
well-received, though students noted some limitations. While many
appreciated the straightforward structure, some felt it lacked
interactivity and requested more time for sentence preparation. The
stress of reading aloud in front of their peers was also a common
challenge, highlighting the need for a more supportive environment
during speaking tasks.

Collaboration played a pivotal role in the activity, with students
recognizing its value in generating creative ideas and refining their use
of idioms. However, the coordination required during pair work was
occasionally cited as a difficulty, particularly when trying to align their
thoughts and writing styles. Despite these challenges, students were
largely able to work together effectively and valued the exchange of
ideas that enriched their learning experience.

One of the recurring challenges students identified was achieving
natural idiom usage in their sentences and dialogues. Crafting sentences
that felt authentic required significant effort, and many noted that
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speaking in front of the class without errors was especially demanding.
These observations suggest that additional scaffolding, such as model
examples or structured practice, could help students build greater
confidence and fluency in using idioms in spoken and written contexts.

In terms of understanding the meaning of idioms, students
acknowledged the benefits of repeated practice and collaboration.
However, several remarked that incorporating visual aids or examples
from movies and videos would make the activity more engaging and
provide a deeper contextual understanding of the idioms. This feedback
highlights an opportunity to blend traditional methods with multimedia
resources to cater to diverse learning preferences.

The discussion also brought forward suggestions for improving
future activities. Students requested extended preparation time, more
explicit teacher support during the tasks, and opportunities to learn
through audiovisual content. Despite the challenges, students
appreciated key aspects of the traditional method approach, such as
teamwork and the reflective discussion afterwards, which allowed them
to learn from peer feedback. Overall, while the method provided
valuable practice, integrating more interactive and visual elements
could enhance the experience and outcomes for students.

Conclusions drawn from the statistical analysis of the data from the
assessment of the digital learning environment through questionnaire
= “The use of the Padlet platform helped me learn idioms more
easily”
The statistical analysis of the responses to this statement reveals a mean
score of 3.2, indicating a moderate overall agreement. While many
participants found the Padlet platform beneficial, the variability
highlights that it was not equally effective for all learners.
»  “Understanding the etymology of idioms made it easier for me
to remember the idioms”
The results for the statement show a generally positive trend and
suggest that understanding the etymology of idioms was largely seen as
beneficial for remembering them.
= “ prefer using digital tools for language learning over
traditional methods”
36



The results for this statement indicate a generally neutral attitude among
respondents. Overall, the findings highlight that while some students
prefer digital tools, the majority remain neutral, potentially reflecting
mixed experiences or indifference toward the learning method.
=  “TikTok helped me understand the usage of idioms in everyday
contexts”
The results for this statement show a generally positive perception, with
a mean score of 3.75, indicating agreement on average. The findings
indicate that TikTok was perceived as a useful tool by many
participants, though a substantial neutral group suggests that its impact
may not have been universally felt.
=  “Collaborating with my team improved my understanding of
idioms”
The results for this statement reveal a generally positive perception
among participants and they suggest that team collaboration was
generally effective in improving idiom understanding for most
participants, though not universally so.
= “The visual elements on Padlet made learning idioms more
engaging”
The results for this statement indicate a predominantly positive
response as they highlight that the majority of participants found
Padlet’s visual elements to be a key factor in making learning idioms
more engaging.
=  “The repetition of idioms in different activities enhanced my
retention of them”
The results for this statement reveal a strong positive trend since the
majority of participants found repetition across different activities to
significantly enhance their idiom retention, though a minority did not
share this view.
= “Using COCA to explore idioms in authentic contexts was a
valuable learning experience”
The results for this statement show a generally positive trend, with a
mean score of 3.65 and a median of 4, indicating that responses leaned
toward agreement. While most participants found COCA beneficial for
exploring idioms in authentic contexts, a significant portion remained
neutral, indicating room for improvement in its perceived utility.
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= “Creating comics helped me remember and use idioms more
effectively”

The results for this statement indicate a generally positive response,
with a mean score of 3.65 and a median of 4, showing that responses
leaned toward agreement. Overall, while creating comics was effective
for most participants, a notable minority did not share the same positive
experience.

= “The feedback provided during activities was helpful for my

learning process”

The results for this statement reveal a predominantly positive
perception,as the majority of participants found feedback during
activities to be a valuable aspect of their learning process, though a
small minority did not share this view.
The relationships between variables based on participants’ perceptions
of various tools and methods used to enhance idiom learningwere
analyzed through Spearman’s rho correlation coefficients for their
strength and direction, alongside significance levels, to understand how
different aspects of the learning process relate to one another. All in all,
the absence of significant correlations in most cases highlights the
independence of the variables, suggesting that participants evaluated
each method or tool distinctly. The single significant correlation
indicates that the preference for digital tools aligns with the perceived
effectiveness of repetition for idiom retention. However, the notable
negative correlation between the incorporation of visual elements on
Padlet and team collaboration points to potential divergence in
preferences for individual versus collaborative learning methods.

3.5. Comparison of Learning Methods
The comparison between the implementation of the digital
learning environment and the use of traditional methods for teaching
idioms offers valuable insights into the effectiveness of both
approaches. While each method presents distinct advantages, the use of
the digital platform demonstrates slightly superior results, fostering
creativity, engagement, and a deeper contextual understanding. By
examining the three activities — discussing usage in authentic contexts,
sentence creation, and dialogue scenarios creation - we can identify the
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strengths and challenges of each method, and how they contribute to the
overall learning experience.

Collaboration was a significant strength across both methods,
though it manifested differently. On the digital environment, tools like
Padlet facilitated seamless peer-to-peer interactions, enabling students
to learn from each other through real-time comments and shared
resources. This dynamic environment fostered mutual support and
creativity, as students worked together to refine their outputs. By
contrast, the traditional method emphasized face-to-face collaboration,
which, while valuable, often required more coordination. Some students
noted difficulties in aligning ideas or balancing responsibilities,
particularly during the dialogue creation task. These challenges
occasionally disrupted the flow of collaboration, underscoring the need
for additional scaffolding in traditional setups.

Conclusion

This study set out to explore whether digital tools can enhance
the teaching and learning of English idiomatic expressions among
Greek EFL learners. The central issue revolved around whether
electronic resources such as Padlet, COCA, Pixton, and TikTok could
support students in understanding, remembering, and using idioms more
effectively than the traditional method approach.

The findings provide strong evidence that the digital instruction
approach offers advantages over conventional approaches, particularly
in fostering deeper engagement, better recall, and more confident
application of idioms in real-life contexts. Students who were taught
idioms through interactive activities, multimedia content, and corpus-
based analysis showed significantly higher retention rates than those
who followed traditional memorization-based instruction. This became
particularly clear in pre- and post-test comparison results, where
students in the experimental group performed markedly better than
those in the control group.

A key factor for the improvement found with students from the
experimental group was the role of contextual learning. Unlike
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traditional methods that present idioms in lists or isolated phrases,
digital tools allowed students to survey idioms in authentic, meaningful
settings. Activities that involved comic strip creation (Pixton), social
media use (TikTok), and collaborative sharing (Padlet) provided
students with visual and contextual reinforcements, making it easier for
them to remember and apply idiomatic expressions.

The effectiveness of visual learning strategies was also a major
finding. When students created illustrations of idioms, used story-based
learning, or watched short videos demonstrating idiom usage, they were
more likely to retain and understand the expressions. This aligns with
Dual Coding Theory (Paivio, 1986), which suggests that information
processed through both text and images leads to stronger recall. The
success of the mentioned methods was reflected in the questionnaire
responses, where 60% of the students stated that using images helped
them understand idioms better.

Another significant aspect of this study was collaborative
learning. The integration of Padlet as a shared discussion platform
allowed students to interact, debate, and learn from each other,
reinforcing their grasp of idiomatic meanings through peer-generated
content. According to the questionnaire results, a majority of students
reported that collaborative tasks helped them internalize idioms more
effectively than learning them individually.

While digital tools provided clear benefits, some challenges
emerged. Not all students were comfortable using COCA for corpus-
based idiom searches, as some found the process overwhelming or too
complex. Others struggled with social media-based learning, where
idioms were sometimes used in non-standard or overly informal ways,
leading to misunderstandings. This suggests that while digital tools
enhance idiom instruction, structured guidance and teacher support are
crucial.

The study highlights that digital tools can significantly improve
idiomatic expression learning, particularly when combined with
interactive, visual, and collaborative strategies. However, their
effectiveness depends on how they are implemented, ensuring that
students receive proper guidance in using these resources for
educational purposes.
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Contributions of the Thesis
= Theoretical Contributions

This research contributes to the field of language learning and
digital pedagogy by reinforcing several key linguistic theories.
Conceptual Metaphor Theory (Lakoff and Johnson, 1980) suggests that
students understand idioms more effectively when they grasp their
metaphorical origins, rather than simply memorizing definitions. The
findings of this study align with this theory, demonstrating that learners
who explored idioms through metaphorical explanations and contextual
examples retained them more successfully. Additionally, Dual Coding
Theory (Paivio, 1986) emphasizes that multimodal learning, which
combines verbal and visual elements, enhances memory retention. The
success of activities such as comic strip creation, illustrated idioms, and
video-based learning confirms that incorporating multiple sensory
modalities strengthens idiomatic comprehension. Moreover, this study
underscores the relevance of Corpus-Based Language Learning by
highlighting the value of COCA for idiom frequency analysis.
Providing students with real-world discourse examples ensures that they
encounter idioms in authentic linguistic contexts, rather than rely solely
on textbook definitions. By integrating these theoretical perspectives,
this research offers a comprehensive framework for improving idiom
instruction through digital tools implementation and multimodal
learning approaches.

= Pedagogical Contributions

For language teachers, this research offers practical strategies

for incorporating digital tools into idiom instruction. Based on the
findings, incorporating visuals into idiom instruction through activities
such as comic creation with Pixton, illustrated idioms, and storytelling
helps students grasp meanings faster and retain them longer.
Encouraging students to create their own content, such as producing
TikTok videos, discussing idioms on Padlet, or writing idioms into
personal narratives, promotes active learning and deeper engagement.
Additionally, using corpus-based tools like COCA provides students
with exposure to idioms in authentic use, improving their ability to
41



recognize and apply them accurately. A blended learning approach that
combines teacher-led instruction with student-driven digital activities
yields the best results, ensuring that engagement does not replace
linguistic accuracy but rather enhances it through structured and
meaningful integration.

= Methodological Contributions

This study adopted a mixed-methods approach, using both
quantitative methods, such as test scores and statistical analysis, and
qualitative methods, including student reflections and observations.
This combination strengthens the validity of the findings by providing a
comprehensive perspective on the effectiveness of digital tools in idiom
learning. Pre- and post-test comparisons, demonstrate how digital tools
impact students’ ability to learn and retain idioms. Additionally, survey
responses reveal student perceptions of digital learning’s effectiveness,
highlighting their engagement and comprehension levels. Furthermore,
observations and interviews offer valuable insights into student
engagement and learning preferences, allowing for a deeper
understanding of how digital methodologies influence language
acquisition.

= Contributions to Greek EFL Education

This research is particularly relevant for Greek EFL learners,
who often have limited exposure to English idioms in traditional
curricula. The study provides an in-depth analysis of the specific
difficulties Greek students face in learning idioms, identifying
challenges such as limited contextual exposure and reliance on direct
translation. It also offers recommendations for integrating digital tools
into Greek EFL classrooms, demonstrating how technology can make
idiom learning more engaging and effective. Furthermore, the study
proposes a model for interactive, blended instruction that extends
beyond idioms, providing a flexible framework that can be applied to
other language learning areas to enhance student engagement and
comprehension.
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Limitations

The comparison between the digitally enhanced and traditional
method approaches for learning idioms highlights various strengths but
also underscores notable limitations. Regarding the digital platform,
technical challenges occasionally disrupted the learning process. Some
students reported difficulties navigating tools like Padlet or Pixton,
particularly during their initial use. Additionally, reliance on technology
created barriers for students without consistent access to devices or
stable internet connections. While the platform facilitated collaboration,
the virtual environment sometimes made peer interactions less personal,
reducing the immediacy and depth of engagement compared to face-to-
face discussions.

The traditional method approach, though structured and
straightforward, revealed its own constraints. The lack of visual or
interactive components often limited students’ creativity and
engagement. Printed materials, while accessible, provided static
contexts that did not fully capture the dynamic nature of idiomatic
expressions in real-life scenarios. This occasionally resulted in
superficial or misinterpreted analyses of idioms. Moreover, the process
of exchanging written work manually was slower and less efficient,
delaying the feedback loop necessary for iterative improvements.
Students also reported heightened anxiety during oral presentations,
particularly when addressing pronunciation challenges or speaking in
front of their peers.

Both methods faced limitations in balancing diverse learning
preferences. The digital platform excelled with visual and auditory
learners but could overwhelm those who preferred structured, hands-on
tasks. Conversely, the traditional method catered well to students who
thrived in organized settings but lacked adaptability for those who
benefitted from creative and interactive learning. Addressing these
limitations requires a more integrative approach, combining the
strengths of both methods to minimize their weaknesses and create a
more inclusive and effective learning experience. This could involve
blending structured traditional activities with the engaging, flexible
tools offered by digital resources to accommodate all learners.
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Furthermore, the sample of the participants was 40, which is not
a sufficient number of learners in order to generalize securely on what
actually occurs in the Greek educational system in terms of EFLT.
Therefore, the findings from this research could be addressed as biased
because of the small number of students. In addition to this, the current
study only focused on the B1 level and as a consequence, the group was
quite specific too. Obviously, this language level enabled learners to
obtain the knowledge provided in the Padlet, while their age allowed
them to be familiar with the use of technology. However, younger
students of a lower level would be unable to adapt in this learning
environment and learn through it. Consequently, depending on the level
and the age of the participants, educators could create different
environments that their students would be able to handle.

Proposal for future research

Building on the findings from the above comparison of digital
and traditional methods for teaching idioms, future research should
explore hybrid approaches that integrate the strengths of both
methodologies. A blended model combining the structured framework
of traditional methods with the interactivity and creativity of digital
resources could offer deeper insights into optimizing idiom instruction
for diverse learners.

Future studies should investigate how varying levels of
technological integration impact learning outcomes across different age
groups and language proficiency levels. For example, research could
compare the effectiveness of low-tech enhancements, such as
incorporating printed visual aids, versus high-tech solutions, such as
augmented reality or gamified learning environments. Such studies
would help determine which digital tools most effectively complement
traditional teaching while addressing accessibility and engagement
challenges.

Additionally, longitudinal research is needed to evaluate the
retention and application of idioms learned through blended methods.
By tracking students over an extended period, researchers could assess
whether combining digital and traditional approaches results in greater
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long-term mastery and practical usage of idiomatic expressions. This
would provide valuable data on the sustainability of learning outcomes.

Another critical area for future exploration is the role of teacher
training in implementing hybrid models. Research should examine how
professional development programs can equip educators to effectively
integrate digital tools into traditional classrooms, emphasizing user-
friendly platforms and culturally relevant content. Furthermore, studies
could analyze how teacher feedback in hybrid setups influences student
confidence, creativity, and collaboration.

Finally, future research should prioritize inclusivity, focusing on
learners with limited technological access or specific learning needs.
Investigating how hybrid models can be adapted to accommodate such
students will ensure equitable learning opportunities for all. By
addressing these areas, future research can advance the understanding
and application of innovative, effective approaches to teaching idioms
and other complex language constructs.
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YBoa

[IpencraBeHUAT OUCEPTAIIMOHEH TPYA CE€ CTPEMH Ja H3CIIeABa
MPUHOCA Ha JUTUTATHATA KOpIyc-0a3upaHa cpeia 3a pa3doupaHusiTa Ha
TPBIKATE YYCHUIIM CBBP3aHU C MIMOMATHYHU W3pa3d HA AHTIMHCKU
€3WK B CpaBEeHHE ¢ KOHBCHIIMOHAHUS METOJ Ha TpernoaaBane. Hamero
©KEIHEBUE € CHJIHO TOBIHUSHO OT COLNUATHH MPESKA W MEAUHHH
TEXHOJIOTUM, M B YacTHOCT aururtanusanus. (OOpazoBaTelHUTe
TEXHOJIOTUU CTaHaxa BCE MO-TIONMYJSpHH cien naHaemusta oT Koswn
19, KOMTO KOPEHHO MPOMEHUXA MPETOIaBATESIICKUTE TTOXBAaTH. VIMEHHO
TaM ce HaOJIo/1aBa pa3BHUTHE, ThU KaTO Ce CMsATa, Ye 00pa30BaATEITHUTE
TEXHOJIOTHU 1€ CTaHAaT OIle TO-BAXHMU OT TIeJaroruvecka,
MOJIMTHYECKAa M HMKOHOMHMYECKa TJielHa Todka 10 Kpas Ha 2020 r.
(Selwyn u np., 2020).

WNnuomute ca WMHTEpECHO IOJIe 3a M3CIIeABaHe, Mopaau (akTa,
4e pa3KpuWBaT HUBOTO Ha BIIAJICCHE HA €3WKa HAa WM3YyYaBaIlIUTE JIAJICH
€3MK, HO 3a€JHO C TOBa TPsOBa Ja ce OTOENEkKH, Ye ca M3KITFOUUTEITHO
TpynHU 3a ycBosiBaHe. Bewmuoct, @epuango (1996) mocrynupa, ue ,,
HUTO €IWH MPEBOJAY WJIM YYUTENl MO0 UYyXKJ €3UK HEe MOXE Ja CH
MO3BOJIM JIa UTHOPUPA WAMOMHTE WM WAMOMATUYHOCTTA, aKO CE IICIH
ecTecTBeHara ynoTpeba B e3uka-men’ (c.234). llImut (2008) ka3Ba, ue
,ATIOMAaTHYHUTE HW3pa3d HIpasT pellaBalia poJisi IPHITOANIOMAaraHe
YCBOSIBAHETO Ha €3MKa; T€ Ca KIIYHT KbM OTIMUYHOTO BIAJICCHE HA
esuka W MoTtuBHpar ydvanms” (c. 84). BChIIHOCT HAMOMATHYHUTE
u3pasu ce M3MOJ3BAT J0CTa YEeCTO B pPasrOBOpHATAa Ped, MEAUUTE U
JUTeparypaTa, ¥ KOTraTro ydYalluTe ca HasCHO C TsIXHAaTa KyJITypHa
cenu(uKa ¥ TPOU3XOJ, 32 TIX CTaBa IMO-JICCHO Jia TH W3IOJI3BAT IO
MPABUJIHKSI HAYMH, KaTO CHIIEBPEMEHHO ca B CHCTOSIHUE Ja pa30upar
THHKOCTUTE TPU PAa3rOBOPHTE C HOCHTENIM Ha e3uka.Bwrpeku ue
mbpBOHAYAJIHATA WJEsd O€¢ B Ta3uW JUcCepTalMs Ja C€ BKIOYAT H
KOJIOKAI[MK, KaKTO CTaBa sSICHO OT 3arjiaBUETO, MPHU TOIATOTBSIHETO Ha
3aJauuTe B CHOTBETCTBHE C BHpTyaliHaTa ydeOHa cpeia, B KpailiHa
CMETKa B3€X pelieHue Aa ce GoKycupam BBPXY UIUOMH ChOOpa3eHU C
NPUHIMITATE Ha KOHCTpyWpaHe Ha murutanHata cpera (Padlet). B
YaCTHOCT, OCHOBHHSAT CENIEKTUBEH KpUTEpUH, Ha KOWTO € OazupaH
nu3aiiHa Ha Padlet e Hanmuurero Ha €TUMOJIOTHYHHM OOSICHEHUS, KOCTO
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OT CBOS CTpaHa € CBBP3aHO C aHAJIN3a Ha Ky/ITypaTa U UCTOPUSATA HA
TC3U JICKCUKAJIHU CIUHHUIIHU, TaKa Y€ yJallluTC 1O-JICCHO J1a T' YCBOABAT
U 3aoMHAT. B nombiHeHHe Ha TOBa, HEMIPO3pAavyHOCTTAa M JIMIICaTa Ha
€KBMBAJCHTHOCT HAa MaWYMHHUS €3MK ca JOIIBJIHUTCIIHU KPHUTCPUH,
KOHUTO Ca B3€TH I10J BHHMAaHUC, TBH KaTo Is1aTa KOHICIIIUA Ha
IPOBEICHOTO U3ciIeBaHe Oe /1a ce MOATUKHAT YYEHUIUTE J1a U3M0JI3BaT
UCTOPUYECKHUSI M KYJITYpPeH KOHTEKCT mpenoctaBeH ot Padlet, 3a nma
MoraT /ia pa3depar 3Ha4eHHUETO Ha MIMOMATHYHHUTE U3pa3u 0e3 1a mMar
APYTyA JOMbJIHUTCIIHU MMOACKA3KH. ITo T03M HAUMH ydamuTe 01xa MOTJIx
Ia OTKpWBaT HWH(pOpMaImsITa cam, KOETO IBbK BOJH J0 TO-I00pO
BB3MPHUEMAHC U 3alIOMHSAHE HAa HAYYCHOTO. bes CBbMHCHHUE, UIUOMUTE C
HCIIPO3pavyHO 3HAYCHUC OTrOBapsAT HAa BCUYKH TC3U U3UCKBAHHA, JOKATO
KOJIOKalUuTE — HE, 6HI[GI>1KI/I KOM6I/IHaHI/II/I OT AyMH, KOHUTO HE CC
CBBHpP3BaT ACHO C CTUMOJIOTUATA HA AYMHUTC, a IMO-CKOPO pa3yruTaT Ha
crydaifHa yrmoTpeba, KOSATO MOJKE JECHO Jla HAcCOYH yJalluTe KbM TOBa
Ja TH CBBpXKAT C TEXHHUS poJieH e3WK. Hemo moBeue, KOJOKAI[MHTE
MOraT Jia Ce YCBOST 4Ype3 IMOCTOSHHOTO HM3IOJ3BaHE Ha €3MKa-IIel,
KaKTO W C HETOBOTO YCBOSIBAHE, HEIIO KOETO HE € OCBHIIECTBUMO MpPH
Taka IIOCTaBEHHTE OOCTOATENICTBA Ha W3CJIEIBAaHE 3a HACTOSIIaTa
BpEMeBa paMKa.

Cneyughuka na pazenexcoanusn npoonem

B’BHpeKI/I TaXHaTa Ba)XXHOCT, HMIAWOMATHYHUTC HU3pasu MNPCAU3BUKBAT
TPYAHOCTHU IIPHU U3Yy4YaBaAHC 110 HAKOJIKO IIPpUYHHH. Karo Ha4daJlo, TE3HU
JICKCUKAJIHU CAWMHHNIHU Ca YCTOﬁqHBH CJIOBOCBUYCTAHHUA, YUCTO 3HAYCHUEC
HC MOXC Ja C€ IPCAIOJIOXKU IIpU aHAJIU3HUPAaHC Ha OTACIHUTC
KOMIIOHCHTHU OT Q)pa:;aTa, KaToO II0 TO3HW HAYHWH TC II0O-CKOPO 06’prBaT
ydauiuys, KOMTO ce cOIBbCKBa C TAIX 3a IIbPBHU IITBT OTKOJIKOTO Ja pa36epe
TAXHOTO 3HaueHue. Herro MOBCYEC, CHUICCTBYBAHCTO Ha OIIPCACICHU
KYJITYPHO O6YCJ'IOB6HI/I Hu3pasn B QHTJIMHUCKUA €3MK € OIle €IHO
NpeaAn3BUKATCICTBO, CBBpP3aHO € HUIAANOMATUYHHUTC KOHCTPYKIUH.
Haan/IMep, OHE3HU, KOUTO CC H3IO0JI3BAT B AMCPUKAHCKHA AQHTJTUUCKHU
€3UK € MHOT'O BCPOATHO Ia HC Ca MO3HATHU Ha 06y‘laeMI/ITe, KOHUTO Ca CC
COTBCKBAIIM C 6pI/ITaHCKI/I AHTJIMKUCKHU €3HK B Imponeca Ha y4€HEC, KOCTO
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MpaBH XOJa Ha NPENOJaBaHETO MM W TIXHOTO YCBOSBAaHE OILIE IIO-
uHTpUryBaml. Ha mocinenHo mMscTo, HO HE U MO BXKHOCT € (PaKkThT, ue e
o0II0 M3BECTHO, Y€ Y4YallUTe ca T[O0-3al03HAaTH C OQHIMATHUA
pEeruCTbp, THH KaTo IMOBEYETO OT TAX  LENAT INOoJydyaBaHE Ha
ceprudukatd, a B crenudukara Ha CepTUUKATHUTE W3MUTH €
3aJI0’KEHO M3MOJI3BAaHETO HA O(UIMANICH €3WK U TO-BUCOK PETUCTHpP. B
pe3yiTar Ha TOBa, Pa3rOBOPHOTO E€CTECTBO HA HMIMOMHUTE BOJAU JIO
TAXHOTO U30STBaHE B MMpoIeca Ha 0OydeHue, mopaau Gakra 4e yJamuTe
ca o1 HATHCKA Ha Pa3InYHH CePTUPUKATHU U3MTUTH.

CrnenmoBatenHo, TPEAM3BHKATEICTBOTO Ja Cc€ OKypakaBa
BB3MPHEMAHETO Ha TE3W CHIIECTBEHH, HO W TPYIHH JICKCHKAIHU
CIUHHIM 10 €JMH WHOBATHBCH WM YHUKAJICH HAYUH TOITHKBA KbM
MPEJCTaBeHOTO TYK H3ciienBaHe. llpenomaBaHeTo W M3y4aBaHETO Ha
AHTJIMICKA €3WK € WM3KIIOUMTENHO IEeHHO B ['BbpIms, a HykJara oT
MPEeToIaBaTelld Mo aHTJIMHCKU €3WK TOCTOSIHHO pacte. [lpu Bce ToBa,
JOpH B3E€MaiKH 1O BHUMaHUe (aKTa, 4ye MIUOMHUTE CE MPEroaaBatr ¢
nmomoinra Ha Texaosoruu (Grami, 2020), T0KOJKOTO MH € M3BECTHO, HE
€ TIpaBEHO M3CJeBaHe C TPBIKH YUYCHHIIN, U3ydaBallyd aHTIHHCKHA €3UK
TOYHO MOKPHBAIIHN Ta3W CTpaHa HA OOYYNTEITHHS mporiec. Ta3u HUmIA B
o0y4eHHeTO TIpenu3BHKAa MOETO BHHMAaHHME M M€ MOTHBUpa 32
HACTOSIITHS TPY/.

Henu na uzcneosanemo

3a 7a ce MOCTHUIHE IeJTa Ha M3CIEIBAaHETO, 0gXa IOCTaBEHU
cnenuduunn 3amayn. JlurutanHara cpeia € mojie, KOeTo J0 MOMEHTa
HE € JCTAMIHO Pa3riekaaHo, MO0 Ce OTHACA N0 e(pEeKTUBHOCTTA U U
MpPUHOCA TPU yJIECHSBaHE MPENOJAaBaHETO Ha HIMOMATHYHU H3Pa3H.
[Topanu Ta3u mpuurHa, 1eNITa HAa HACTOAIIUS AUCEPTALIMOHEH TPYI € Ja
M3paboTH M HUMIUIEMEHTHpA KOMOWHAIUs OT  TEXHOJOTHYHHU
WHCTPYMEHTH, KaTo JOKake TAXHATa IO0J3a MPU YYKIOEC3HUKOBOTO
oOyueHue B OHJAH cpena, 3a Ja MOXKE MOBEYe MPEerojaBaTeld Io
gyyxau e3unm ga uHTerpupar MKT B TaxHara mnpemnojaaBaresncka
MpaKkTHKa. BrnusHueTo Ha pa3nWyHU acleKTH KaTro KOHTEKCT,
€TUMOJIOTHS, U300paKeHHs] M KOMHKCH Osixa H3ClefBaHH, 3a Ja ce
MPOBEpHU JajH T€ MOrar Aa JONpHHEcaT A0 Mo-A00poTo pa3dbupaHe U
3



3allOMHSHE Ha aHNIMKCKUTE uauoMu. IIppBoHavanHa 1nen Ha
U3CIEABAHETO € MOTHUBHPAHETO Ha IIpenojaBaTeid, KOUTO HMar
CbMHEHHUS B €(EeKTUBHOCTTa TNPHUU3IOI3BAHETO HA TEXHOJIOTHH B
yyeOHa cpena, KOETO OT CBOs CTpaHa Jia JOBEJAE J0 OCh3HABaHE Ha
TAXHATa TOJIE3HOCT MpU  MPENoJaBaHETO Ha  WAMOMATHUYHU
KOHCTpyKuuu. Ha BTOpO MsICTO, IPUOPUTET Ha TOBA H3CJIEABAHE €
HachbpyaBaHE HA YBEPEHOCTTAa Ha YYEHHUIUTE Ja CE€ YChBBPILIECHCTBAT
npu ynorpedaTta Ha UIUOMH.

W3non3Banute  AWTMTAJIHM ~ WHCTPYMEHTH  HOJIOMarar
KpeaTUBHOCTTa W HE3aBUCHMOCTTa Ha YydyalluTe, a TEeXHUTE
MHTEPAKTUBHU YEpPTH CIOCOOCTBAT OOYUMTENHMSI MpOLEC IO €IuH
3a0aBeH M edextuBeH HaumH. CmsTa ce, ye pe3yaTaTHUTE OT TOBa
u3cieABaHe 1€ Haco4aT KbM I0-KOMOMHATUBEH TMOAXOJA IpHU
MpernoJaBaHeTO Ha HWIUOMH, KaTO ChIIEBpPEMEHHO Ie obe3mneyaT
IPBUKUTE YYEHHUIIM C TIOJIE3HH TO3HAHUS Kacaell KYyITYpPHHS
MIPOM3X0/1 Ha TE€3H JIEKCUKAJIHU €IMHULIH.

HacrosimoTo wu3cnenBaHe mpaBu ONUT Ja OTKpHUE Ype3
apryMEHTUpPaHH U JOCTOBEPHU pe3yNTaTH, CTENeHTa JI0 KOSTO
OUTUTATHUTE TEXHOJOTMU MOANOMAraT NbTd HAa 4YYKIOE3MKOBOTO
oOy4yeHHE 3a TPBLUKHUTE YYEHHIM B 4acTTa Ha TE3M CBHIIECTBEHU U
HEOOXOMMH YacTH Ha peyTa.

B crpemexxa cum na ce MOCTMIHE LEIATa HAa HACTOSIIOTO
poy4BaHe 0s1Xxa IOCTaBeHU IeT BbIPOca.

Xunomesu

- YcBosBaT J¥ YYCHHUIIUTE WIUOMHU HA aHTIUHCKH €3HMK MO-O0Bbp30
1 1o-100pe, KoraTo ca MpeJCTaBeHU B €CTeCTBEHa cpea’?

- Vnorpebara na Padletmo-edexruBHa 1M € OT TpaAUIIHOHHUTE
METO/IU Ha IperoaaBane?

- IloBmusiBa 1M ce ONarompusTHO OOYYUTENHHUS TMPOLEC OT
nHpOpManUATa 32 ETUMOJIOTHATA HA HIAUOMUTE?

- BuzyanHute eneMeHTH moOANOMarar Jd YCBOSIBAHETO Ha
WIMOMATUYHU KOHCTPYKLIHUH?

- Cp3naBaHeTo Ha KOMHUKCH JEHCTBA JIM KOHCTPYKTHBHO IIpU
M3M0JI3BAHETO Ha YCBOCHUTE 3HAHUS?



3a W3OBJIHEHMETO Ha 33JaYUTE IIOCTABEHM B HACTOSLIOTO
U3CIeBaHE, KaKTO U 3a HAMHUPAHETO HAa OTIOBOPUTE HA IOCTABCHUTE
BBIIPOCH, CE€ M3I0JI3BaT KOpIyc-Oa3upaH M KOHTPACTUBEH aHAJIU3.
[IbpBUAT TOIXOA C€ H3IMOJI3BA, ThHl KaTO ,, ITMHTBUCTHTE PAaOOTAT C
KOPpIIyC, 3apajy MOTEHIMaIa, KOUTO KOpIyca Ipeaara Karo AOCThI 10
AaBTCHTUYHH W3TOYHUIM, KOUTO OTPA3siBaT COIMAIHU TPAKTHKHU"
(Sidiropoulou, 2008, p. 97). OcBen ToBa, cnopen Cuaupornyiy,
KOpIlycHaTa JIMHIBUCTHKAa M TapaJieJHUTE KOpHycH Halisrar Ha
COLIMAJIHUS Hay4yeH MOJIX0J KbM H3I0JI3BAaHETO Ha €3MKa U 3HaYEHHETO
Ha COIMOKYJITYPHHTE aclleKTH Ha ONMUTa NMpPH H3ydaBaHE HA UYKIU
e3unn. Makenepu u YuicbH (1996) HacoyBaT KbM 3HAUMMOCTTA Ha
napajeJHUTe KOpPHycH NpH OOy4eHHMETO, Thil KaTo ,, MHOTOE3UYHUST
KOpIlyC HMa MPEAUMCTBOTO Ja MPEIOCTaBU CTUJIOBO IapaIelHU
NpUMEpH W WIMOMH Ha TIOBEYE OT €IWH e3WK, KaKTO W Ja TeHepHpa
VIIpaKHEHUS, TPA KOWTO YYCHHIIUTE Jla MOTAT Jia CPaBHAT TEXHHUTE
MIPEBOJIM ChC CHIECTBYBALU MPO(GECHOHATHHU MPEBON B OpUTHAI (C.
106). B nombanenue, Cumuponyny (2008) Habnsra Ha BaXHOCTTA OT
M3I0JI3BAHETO HA TApaJieIHU KOPIYyCH MOpaad BB3MOXKHOCTTA Ja Ce
YCTAHOBM €CTECTBEHOTO 3BY4YEHE Ha JpYr €3MK M pasIuyhero ¢
MaiiunHus e3uk. [lo To3M HauMH MMIIMIMTHOTO MO3HAHME 3a JaJICH
€3UK, IMEHHO MHTYUTHUBHOTO TAaKOBa, CE€ NMPEBPbBIIA B €KCIUIMIIUTHO, a
Yype3 KOHTPACTUBHUS aHAINW3 Ha JBaTa BUJA [O3HAHME Morar jJa ce
HaMpaBsAT ChLIECTBEHU U3BOJH.

Cmpykmypa na oucepmayuoHHus mpyo

[IbpBa rnaBa nmpaBu Mperjie] Ha UCTOPUATA Ha JIEKCUKOJIOTUSATA,
B YacTHOCT MJMOMAaTHYHUTE KOHCTPYKLUMH, Karo ChIOCTaBs
pasnuyHuTe NePUHMLIMU 32 MIUOMU OT PEYHHMLM U M3CIEIBAHUS Ha
U3TBKHATU JIeKcukorpadu. B nombiHeHue ce aHanM3MpaT TEXHUTE
CJIOKHM XapaKTEPUCTUKU M KaTEropu3alus CIOpes IpOo3padHOCTTa Ha
TAXHOTO 3HauyeHue. BaxHOCTTa OT WH3y4yaBaHETO HAa UIWOMHU B
qYy)XKJI0€3UKOBOTO OOyueHHe ChIIO ce MojauyepraBa OT (hakra, 4e Te
npeanojaraT KOMIETEHIMH 3a e(peKTHBHO NpeJaBaHe Ha YyBCTBA U
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MHUCJIH, Thid KaTO yYal[UTE aHIJIMUCKUA €3MK MMaT Bb3MOKHOCTTA J1a CE
3aI03HAsT C KYJITypaTa Ha e3uKa-1iell.

B pombiHeHHE, KOMEHTHpAT €€ W pa3pabOTKA HA TPEAMIITHH
aBTOpPHM, KAaTo Ce¢ CIIOMEHaBa M CTUMOJIOTHSTa HA HIAMOMHTE Karo
KOHCTPYKTHUBEH IMOJXOJ MPU YYXKJTOC3UKOBOTO OOy4YCHHE, Taka dYe
YYAIIKUTE JIa YCBOSAT TAXHOTO 3HAYCHHUE IO €JIMH I0-331bJI00YCH HAYMH
cropeln KyiITypata W OOpa3HOCTTa Ha e3WKa-liesl. [IpuHOCHT Ha
JMTUTATHUTE WHCTPYMEHTH CBINO C€ JAUCKyTHpa B Ta3u riaBa. [lo-
CTMENUAIHO BHUMaHHE ce oTAens Ha muatgopmara Padlet, ocHoBHa
mwiarpopMa, KOATO C€ W3M0J3Ba 3a W3IMBJIHEHHETO Ha BCHYKH
MOCTaBeHH B  Te3ara  3ajgaud, OjarojapeHue Ha  HEHHHTE
XapaKTePUCTUKH, KOWUTO MO3BOJISIBAT HA MOTPEOMTENHMTE Ja MPOydYBaT
ompeneneHa WHpOpMAIUA, Ja KOMEHTHpAT W YIpaBjsBaT OHJIANH
caiiToBe upe3 Hesd, 3a Jla MOYKE J1a U3BBPIIBAT ONPEICICHHU JICHCTBHS.

KoprychT Ha ChbBpeMEHHHS aMEPUKAHCKH aHIJIMACKHA €3UK
(COCA), TikToku Pixton ca caiitoBeTe, KOUTO ydYalluTe MOCEIIABAT
npe3 tiatpopmara Padlet, 3a na uM3MBIHAT MOCTaBEeHWTE 3a7avyd, a
HMEHHO Jia OTKPHUAT ymoTpebara Ha JaJeHd HIMOMH M Ja Ch3JaaaT
KOMHKC, 3a J1a ObaT OI[CHCHECHHU.

Bropa riaBa mpencraBs METOMOJIOTHSATA, HAa KOSTO ce Oa3upa
MOETO HW3CJe[BaHE KaTo MpPEAOCTaBs [CTAilyIHO ONHCaHWEe Ha
npoyuBaHeTo. [lo-TouHO, TyK ce mocouBaT mpoduia Ha y4aCTHHIIUTE,
KaTo Opoil ydyacTHWIIM, HUBOTO UM Ha BJaJCCHE HA AHTJIMICKU €3HK,
KakTO W pa3/ie/icHUEeTO Ha EKCIEePHMEHTaJIHA W KOHTPOJIHA TPYIIH.
OcBeH TOBa, MOAPOOHO € OMUCAaH 00Pa30BATEIHUAT MOAXO, KOHTO ce
npuiara  Opd  BCsIKa OT  JBETE€ TPyNH, Karo ce odYepraBar
npeumyiiectsata Ha Web 2.0 uncrpymentu. Ilmardopmara Padlet,
KOSITO € TeHepUpaHa CIEIHAIHO 3a [[SJUTE Ha HACTOSIIOTO MPOyUYBaHe,
¢ MpeACTaBeHAa B JETAMIM, 3aeAHO C OCTAHAIUTE JUTUTAIHU
HHCTPYMEHTH W yeOcaiiToBe,  KOMUTO  C€  H3MOJ3BaT B
eKcrepuMeHTanHara miatpopma. CrennaiHo BHUMaHHE € OTIEJICHO Ha
HauuHa, 1o Koirto Padlete mpencraBena mpen ydeHHUIMTE, KaKTO H
HEIHHUTE SNIEMEHTH, 3a€THO C KPUTEPUUTE, TI0 KOUTO Te ca U30paHu.

Tpera riaBa WIOCTpHpa MPUIOKEHHETO HA METOJOJOTHSATA U
MOJPOOHO  OMUCBAa  M3BBPIICHUTEC  JCHHOCTH, Oa3WpaHM  Ha
excriepnupanuss Marepuan ot COCA, PixtonuPadlet, xakrto wu
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MaTepHaauTe, KOWTO Ca W3MOJ3BaHM NpPH KOHTpOJIHATa rpyma. B
JOIMBITHEHNE, Ta3H IaBa ChIbpKa OTTOBOPUTE HA YUCHUITUTE, KAKTO U
TEXHUTE OOSICHCHHS 32 M3YYaBAHHUTE HIUOMH, KaTO CHIICBPEMEHHO CE
CpaBHABAT TPAAUIUOHHUTEC WU MOJACPHUTEC MCTOAW Ha IIPCIoJaBaHC, C
doKyc BBPXYy HAYMHHTE, 10 KOUTO CHBPEMEHHUS TIOIXO] TIIPH
MNpernoJaBaHCTO HAa MIUOMATHUYHU KOHCTPYKHOHH C€ JOKa3Ba KaTO IIO-
epeKTHBeH. 3aeAHO C TOBAa C€ aHAIM3UPAT MOJYYCHUTE OT
CTaTUCTHYECKOTO MPOYYBAHE PE3YIITATH.

3akmoueHneTo  0000maBa  pe3yiaTaTUTe OT  HACTOSIIOTO
H3CJICABAHC OTHOCHO HNpCAUMCTBATa HAa AUTHUTATIHHUTC MHCTPYMCHTU B
qy)KJIOE3UKOBOTO OOy4eHHe B CpaBHEHHE C  TpaaulMOHHATA
METOJ0JIoTHA. YacT OT 3aKIIOYEHHETO € MOCBETEHO Ha TPUHOCHHTE
MOMCHTHU B AUCCPTALIMOHHHA TPYA, OTpaHUUYCHUATA HA H3CJICABAHCTO,
KaKTO ¥ MPEUIOKEHUS 3a OBJICIIO MPOyUIBaHE.

I'nasa 1: I[IperJien Ha quTeparypara

1.1 Tepunuyuu 3a uouomu u npuvunU 3a MAXHOMO U3yUAGAHE
IpenogaBaHeTo HA YYKIOM €3MIU € CBBP3aHO ¢ KOMYHHUKAIIWS,
KOSITO MO3BOJISIBA HA XOpara Ja OOMEHST MIeH, YOeKIaBaT U IpeaaBar
uHpopManus. MeTahOpUUHHUAT €3MK € CHIIECTBEH EIIEMEHT OT BCEKH
€3MK U I0PaJX Ta3u IPUYMHA CII€ABA Ja ObJE W3y4aBaH U IPEIOIaBaH,
BBIIPEKH BUCOKOTO HHUBO HA TPYAHOCT U IPEIU3BHKATEIICTBA CBBP3aHH
¢ ToBa. MIIMOMATHYHUTE KOHCTPYKI[MM MOTAT Ja HaKapaT M3ydaBalllus
AHIJIMACKM €3UK J1a C€ OTKaXKe OT IIpolieca, Thil Karo ,, TOBa, KOETO
[paBd MIMOMHTE TOJIKOBA CTPAHHHM W IPOOJIIEMHH 32 YYAIUTE YYHK]|
€3HK € Y€ IAIOTO € IMO-TOJIsIMO OT cOopa OT YaCcTHTE; T.€. T€ HE MOrar Ja
ObIar pa3bpaHH caMO KaTo pa3bupaMe JIyMHUTE, KOUTO ChCTaBJIABAT
uaunomure” (Baker, 2011, p. 3). Hemo moBede, crmopexn Baitapaiix
(1972) cioxHOCTTa TIPH M3ydaBaHETO HAa MIMOMHM € CBbp3aHa C (akra,
4e Te3W KOHCTPYKIIMHU ca: ,, peHOMEH, KOMTO MOXe J1a Ce OMMIIE KaTo
yrmoTrpebara Ha CErMEHTHPAHW CJIOKHH H3pa3H, YHIATO CEMaHTHYHA
CTPYKTYpa HEe MOKe 1da ce pa3bepe 3aeHO ChC CHHTAKTHYHATA UM
KOHCTPYKIIMS U CEMaHTHYHATa CTPYKTypa Ha TEXHUTE KOMIIOHEHTH™ (C.
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89). HWamommuTe WMAT CIOXKHH XapaKTCPUCTUKH, KOHUTO MHOTO
u3cienoBaTeNu ca ce onuTBamM ga o0sicHAT. Doymbp (1996) chimio
ompenens WIMOMUTE KaTo U3pa3d, MPU KOWUTO OTACITHUTE TyMHU
chOpaHH 3aeTHO WUMAT €JHO 3HAYCHHE, PA3IUYHO OT 3HAYCHUETO Ha
OTJICITHATE PEYHUKOBH 3HAYCHHS Ha camuTe Jymu. Hanpumep, ¢ppazara
‘to be in the same boat’ HocH JiecHO 3a pa3dupaHe MPSAKO 3HAYCHHUE, HO
MMa W TMPEHOCHO TaKOBa, KOCTO HE MOXKe Ja ObJae pa3dpaHo dUpes
MPSKOTO 3Ha4YeHWe. B pe3ynarar Ha TOBa, y4YallWTe AHTIIMHCKHA €3UK
CMSTAT, Y€ HIMOMATHYHUTE KOHCTPYKIIUHU ca TPYIHU 32 BB3IPUEMAaHE.

ManTins (2004) kateropuszupa UIMOMHTE B TPU TPYIH CIIOPEN
TAXHATA MPO3PAYHOCT, a UMEHHO a) WIMOMH C TPO3pPAvyHO 3HAUYCHHE,
MIPU KOUTO IPSIKOTO U HENPSIKOTO UM 3HAYEHHE ca MoA00HH, 0) HANOMU
C MOJY-TIPO3pPAvHO 3HAUCHUE, ITPU KOUTO CE HAOIII0/IaBa BPB3Ka MEKITY
MPSKOTO M HENPSIKOTO 3HAUYeHWE, W B) HUAMNOMH C HEMPO3PavHO
3HAYEHUE, TP KOWTO TpsIKaTa M MPEHOCHATa KOHOTAIUs 32 aOCOJIFOTHO
pa3INYHU.

Aoben (2003) ommcBa uauoMuTe Kato (pasu, YMETO MPEHOCHO
3HAYEHHUE He ce pa3dupa OT MPSKOTO 3HAUYCHUE HA OTJCITHUTE YaCTH Ha
uauoma. IloBeueTto TakuBa KOHCTPYKLIIMM HMAaT HUCTOpPHUS  3a]
3HAYEHHUETO, KOATO ce 3a0paBsi ¢ BPEMETO, BBHIIPEKU Ue ce 3aberns3BaT
cieaqu OT Hed. TpyaHOCTTa NpU CBBP3BAHETO HAa HWAMOMATHYHUTE
KOMIIOHEHTH UM TSIXHOTO MPEHOCHO USAJOCTHO 3HAYEHUE JIEKH B
OCHOBAaTa Ha YyBCTBOTO 3a HepazOupaHe y U3ydyaBalluTe YYyKIU €3UIIH.

Hamupanero Ha TOuyHa nepuHUIMS HAa TEPMHHA ,, UIUOM‘
BHUHAru e Ousia mpeau3BUKATEIICTBO U MHOTO M3CIIeI0BATENN paboTelu
B TOBa JIMHTBUCTUYHO I10JI€ Ca CE€ OMUTBAJIHM Jla IOCTUTHAT /10 TakaBa. B
A First Dictionary of Linguistics and Phonetics (1980)/ITbpBu peunuk
o JTUHrBUCTHKA M poHeTnka/, kakto u The Cambridge Encyclopedia of
the English Language (2003)/KeiiMOpumKCKa EHIUKIONEIUS Ha
anrnuiickus  e3uk/, Kpuctbn uaeHTHQHUIMpAa UIUOMUTE  KAToO
»-..TepMuH, u3noi3Bad B [PAMATUKATA u JIEKCUKOJIOT'UATA,
koitto ce orHaca o I[TOCJIEJJOBATEJIHOCT ot JAYMMU, kouto ca
CEMAHTUYHO u yectro CUHTAKTHUYHO orpanuuenu, taka 4ye ga
¢byakmuonupar kato eano L[AJIO. Ot cemaHTWyHa TrienHa TOYKa,
3HAYEHHMETO Ha oTaenHUTE JIEKCUKAIHU €IUHUIM HE MOXE Jia ce
chueTae Taka, 4e Ja BB3MPOU3BEJEC 3HAUYCHHUETO Ha ,,MIHOMaThYHaTa'

8



KOHCTPYKIMsL Karo 1sut0. OT CHHTAKTHYHO TJICAMINEG, OTICITHUTE
JIEKCUKAJTHU CIUHUIM YEeCTO HE TO3BOJISIBAT BAapPHATUBHOCT B JPYT
KOHTEKCT, t.e. it’s raining cats and dogsue nipennonarait’s raining a
cat and a dog/dogs and cats, u T.H.” (Crystal, 1980, c. 179, turupan
otAwwad, 1990, c. 57). CnopenThe New Webster’s Encyclopedic
Dictionary of the English Language /Hos yeb6cmovpcku enyukioneduuen
PEUHUK HA aHeauicKus e3uk/,TepMUHBT ,, HIUOM* MpPOU3NIN3a OT
rpbiikata Jiekcema Iidiom, os3HavaBaiia ,,IPUCHIN WM OCOOEH 3a
Hskoro® (c. 11). /IaBa ce chIo U cleaHOTO 00110 o0sicHeHue: ,, Crocoo
3a M3pa3sBaHe, KOWTO € XapaKTepeH 3a JaJieH €3WK WU YOBeK; (hpaza
WIM #3pa3, KOUTO HWMaT CrhenuuIHO 3HAYCHWE WM TIpaMaTHdHa
KOHCTPYKIIUSI TPU TAXHATA YIMOTpeda; XapakTepHa OCOOSHOCT WIIH
crenuguKa Ha JajieH e3uk; cnenupuyHa GopMa WM pa3HOBUIHOCT Ha
naneH e3uk; guanekt (The New Webster’s Encyclopedic Dictionary of
the English Language, 1980, c. 420, uutupan otLiontas, 2002, c.
2).I'openocoueHunTe OMpEIEIeHUs MOAUepTaBaT MPEIU3BUKATEICTBOTO
P U3BEKJIAHETO HA 3HAYCHUETO HA MIMOMA KaTo IISUI0 OT 3HAUCHUSATA
Ha CBCTAaBHUTE MYy 4YacTH, JOKAaTO CBIIEBPEMEHHO ce HaOrogaBa U
M3BECTHA CBBP3AHOCT Ha I'paMaTUYHaTa creurduka M MmpeaBapUTeIHO
YCTaHOBEHa colaliHa yrnoTpeba Ha To3u uauoM. OT pelaBaiio
3HaYeHWe o0ade € TPernojaBaHeTo Ha Te3u  crnenuduuHu
HeIUTEepaTypHH U3pa3u, Thil KaTo T Ce CpelaT Hail-uecTo B IUCKypca.
[mut (2010) TBBpAK, Ye ,,HE caMO Y€ GOPMATU3UPAHUS €3UK SIIUPOKO
pasnpocTpaHeH KaTo LSJI0, HO TOJIsIMa YacT OT TE€3H CIOBOCHUYETAHUS CE
Cpelar KakTo B yCTHa, Taka ¥ B mucMena dopma“ (¢.117).
B amepukanckus anrauiicku coinectyBat 10 000 uauoma (Liu,
2000), moxaro cmopen Ilonwmo, Bapiaoy m ®aitn (1977) moBedero
rOBOpEIM AHTJIMHCKK e3uK wu3noi3Bar okoso 7 000 wmamoma Ha
cenmuna, wim 4,08 uguoma B MHHYTa, KOETO OT CBOSl CTpaHa
MOTBBPXKAaBa BAXKHOCTTA HA UAMOMUTE B pa3roBOpHATA U MUCMEHA pey.
Emuc (1997) u Cence-Mypcust (2008) moakpensT TBBPACHUETO, Ye
MO3HABAHETO Ha MAMOMHUTE U TSIXHATa MpaBHJIHA yHIOTpeda B e3uKa-1Iel
MOKa3Ba KOMYHHUKATHBHA KOMIETEHTHOCT W YCIICIIHO H3pa3sBaHe Ha
YyBCTBA M MUCIM HAa TO3M €3UK. VMIuomMaTuuHUTE H3pa3u yJEeCHSIBAT
W3y4YaBalluTe NaZeH 4y)XJ €3UK MPH BB3IMPUEMAHETO HA aHTJHIcKaTa
KylTypa, oOWYal M HA4YMH Ha JKUBOT, KaKTO W TMO-33IbJIOOYEHOTO
9



No3HaBaHEe Ha aHriuiickara ucropus. [Ilpum mbTyBaHe B uyKOuHa,
HOCUTEIUTE HA €3MKa U3M0JI3BaT HJIUOMM HEIPEKbCHATO, KOETO
oOBbpKBa yJamiure, Thi KaTo Te HE ycmsBaT aa Tu pasdepar. Ilopamu
Ta3u TMpUYMHA, (AaKTHT, YEe UAMOMHTE C€ Cpemar 4dYecTo u
MIpE/ICTaBIsIBAaT CEpUO3€H Opoil TyMHU B AMCKYypca, BCHIIHOCT I'M NPaBU
3HAYUTEIICH €JIEMEHT IIPU YCBOSBAHETO HA JICKCHKA M U3y4aBaHETO HA
€3MKa KaTo L10.

1.2 Ilooxo0u npu npenooasanemo Ha uOuOMuU

o ce oTHacs mO MOAXOAAa TpPH TPENOJaBaHE Ha HWIAUOMH,
Copuur (1988) moctymupa, ye T3 JIEKCHKAIHH MOppEMH ca J0cTa
pa3HOOOpa3HH, Taka 4Ye KbM TSAXHOTO IPEToJaBaHE HE MOXE Ja ce
MOJXOAW €THO3HAYHO. BbIpekn Ye TpaauIUOHHUSAT METOa Ha
npenogaBane ¢ HamsyctsaBanero um (Boers, 2000, murupan B Baker,
2011), cpliecTByBaT ¥ APYTU Pa3IMYHU METO0JOrMHA. MOTHBAIUSITA ©
(baxTop, KOWTO MOXKE J]a YIIECHH TpoIleca Ha TPEToJaBaHe U yCBOSIBAHE
Ha WAMOMATHYHM w3pasu. [lo-cmemmanHo, emHa ¢pasa ce cuuTa 3a
MOTHBHpPAHa, KOTaTO HUTO € aOCOJIIOTHO CIIydaifHa, HUTO HAITBIIHO
npeackasyema.(Boers, Eykmans, uStengers, 2006). MotuBupaHeTo Ha
YUEHHUIIUTE Ype3 HACOYBAHE Ha TAXHOTO BHUMaHHE KbM IMPEHOCHOTO
3HaYEHUE Ha MJIMOMHTE MOXE CBIIECTBEHO Ja MOJ00pH 3alOMHIHETO
um (Boers, 2001). Kazano mo apyr HauuH, MO3HABAHETO Ha MPOM3X0J1a
Ha JaJieHa UAMOMAaTUYHa KOHCTPYKLHUA 1€ JOBele A0 Mo-A00poTo i
pa3no3HaBaHe U 3ay4yaBaHeE.

Wnnomure ¢ mMpeHOCHO 3HAUYEHUE MOTaT Ja ce Ipuemar 3a
MOTHBUPAHH OT TIJelHa TOYKa Ha KOHIeNTyalHaTa Meradopa U
Metonumus. Hampumep, konnentyanHata wmereadpopa TIME IS A
MOVING OBJECT mosxe ma 000CHOBE pa3inuyHH U3pas3H, karo: ‘Time
flies’, ‘I’m falling behind schedule’, ‘The holidays are approaching’ u
‘Those days are over’. E¢exTuBHaTa cTpaTerus mpu BbBEXKIAHETO Ha
UIMOMU KAaTO CEMAaHTUYHO MOTHBHPAHU MpPH y4alIUTe ce JOKa3Ba OT
pe3yaTraTute OT pa3iu4YHH KOHTpoJHM ekcrepumentu(Boers, 2000).
Cropeniisur (2007), “gOBEIIKHTE MHCIOBHM HpPOLECH CA IIMPOKO
MeTa(popUYHH, a YOBEIIKaTa KOHIENTyaIHa CUCTeMa € CTPYKTypHpaHa
u nepunupana mno wmeradopuueH HauuH..[lopaau Ta3m mpuuMHa,

10



MeTadopara urpae ChHIIECTBEHAa pOJIsi B EXKEJAHEBHATa ymorpeba Ha
€3MKa U HaulHa Ha MucieHe® (c. 75).

Waromute NOMHHHpAT B PEATHHs >KUBOT KaTO CJEICTBHE OT
kyarypata u ayxa Ha jganeH esuk (ElKkilic, 2008), Taka ue yuamure
9y)X][ €3UK HEMUHYEMO ce COTBbCKBAT C MANOMATUYHU KOHCTPYKIIUH B
peamHaTa KOMYHHUKAIMs, ¥ aKO HCKAaT Ja OOIIyBaT, T€ OIpEaesieHO
cienBa Ja M3rpamaT mo3HaHus 3a uauomute (Boers m gp., 2004).
BebimHoOCT, MAMOMHTE MPEACTABISBAT €CTECTBEHHM JIEKOJEpU Ha
oOuyvau, KyATypHU BSIPBAaHUWs, COIMAIHHM TPAAWIMH, W 3aTOBA, KAaKTO
Myyn (1998) 3asgBsiBa, € BaxkHO Te Jaa OBbJAT BBBEXKJIAHU KATO
HEM3MEHHA YacT OT JaJeHa NWBWIM3AIMWsA, KyITypa W BApPBaHHUS Ha
naneHo obmectBo. OT Ta3u rienHa TOYKa, aHAJTU3bT Ha €TUMOJIOTUATA
Ha MJIMOMUTE € OT ChIIECTBEHO 3HAYCHHE, Thil KaTO BHBEKIAHETO UM CE
CIlydBa B OTIPE/CIICH BPEMEBH OTPS3BK W MO CHEUU(UIHU KYATYPHH
MPUYMHH, KOUTO HE MOTaT J1a ObAaT pa3OpaHu caMo 4pe3 U3CIIEBAaHETO
Ha OMpe/ieleHa dYacT OT WAWOMATHYHHUS wu3pa3. DurypatuBHOTO
3Ha4YCHUE Ha MIUOMUTE € ,, MOTHBHPAHO OT TSAXHATAa W3HAYAITHA, TIPSKa
yrnoTpeba“, kakro boepc, Eiikmanculllenrepc (2007, p. 43) noakpensr
TBBPJICHUETO, Y€ T€ MMAT CBOM COOCTBEHM HMCTOPHM, KOUTO ca Owin
3a0paBeHH C BPEMETO, HE3aBUCUMO Y€ CIIEUTE UM MOTaT J1a C€ OTKPUAT
B TAXHOTO MPEHOCHO 3HaueHue. [lopaau ToBa, ,,Ch)KUBSIBAHETO  HA TE3U
UCTOpPHM OM MOIJIO Jja c€ OKake KJIIYOBO 33 HAMMPAHETO Ha Ta3u
3ary0eHa 10 U3BECTHA CTEIIEH BPb3Ka.

[To-no6poro no3HaBane Ha MeTadopara € NOAXO0, Ype3 KOWTO
yyaluTe ce 3alo3HaBaT C HjaeATa 3aJ OIpeleNieHa Tpyla HIMOMH,
KOETO OT CBOsI CTpaHa BOJM JI0 HaChbpyaBaHE KbM TAXHOTO YCBOSIBaHE.
(Boers, 2000, 2001; Boers u ap., 2007; Guo, 2008; Leng Tan, 2002). Ot
Ta3W IJIeJJHAa TOYKa, HSIKOM u3cienoBaTreau ce (OKycupar BBPXY
UAMOMHTE, KOUTO UMAaT ompexaeneHa erumosnorusa. Crnopen boepcu np.
(2007), Tasu ,, €TUMOJIOIMYHA ACOLMAIMS BEPOATHO OM H3BHKAda B
Ch3HAHHUETO 00pa3 Ha KOHKPETHA CIIEHAa, KOSITO MOKE J]a Ce 3alaMeTH
3aeqHO ¢ BepOanHara opma‘““(c.43), 1 Ta3u acolMalUs MOKE YCIEIIHO
J1a TIOBJIMsIE HA OOYYUTEIHHUS MPOLIeC.

WaromaTuyHUTE M3pa3d MMaT EKCHPECHBHO MPSKO 3HAYEHHE,
KOETO MOJKe Jla ce JIopa3Bue ¢ rpauuHO M300pakeHUe U 3aTOBA HAKOU
PEUHUKOBH €IMHMLM Ca MPEICTaBEHU 3a€IHO C KPAaTKU €TUMOJIOTUYHU
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Oenexxkn mox (Qopmara Ha H300paXKeHHWsST W MUCIOBHH 00pasw,
BIBXHOBEHH OT €THMOJIOTHsTa Ha mauoma. (mokasano sLakoff, 1987).
Nudopmanmsita 3a €TUMOJOTUSTA C€ BKIIOYBA B CHBPEMEHHUTE
pCUHUIIM, ThH KaTo TS JaBa CBEJACHHE 3a IMPOMEHHTE B €3UKa W
B3aMMOBPB3KHTE MEKIY OTIACTHUTE IyMH: ,,JJOPH HaW-KpaTKUTE
CTHUMOJIOTUYHU OOSCHCHHS B CHHXPOHHHU PEYHUIIM HATIOMHST Ha XOpara
3a TO3W TPOIEC M TOHSKOra TMoMaraT 3a pa3OuMpaHeTo Ha JaJIeHU
JICKCHKAJTHU €JMHUIK OT APYrd KYJATYpH B HaIlle BpEME M B MUHAJIOTO™
(Landau, 2001, p. 103). Cnopen Cyonamyyn (1992), naunomute, 4unTo
M300paXeHUS BBILIATSABAT KYJITYPHO CHCIHU(PUIHO TO3HAHHUE CE OKa3BaT
npobnemMHn 3a ydamure. [lopagu TOBa, TO3HaBaHETO Ha MPOM3X0J]A HA
JaJieH HMIAOM MOXKe Ja YJICCHH ydYallus Tpu pa3OupaHeTo Ha
cenu(UIHA KOHTEKCTYaJlHH TPOMEHH, KOHUTO CBIIBTCTBAT €IHO
o0uKHOBEeHO wu300pakeHue. Hemo moBeue, mma HaOMIOJACHUS, Ye
Xopara oOWYaT Jla MPOCICAsIBAT CTHMOJIOTHITA Ha JIEKCHKATHUTE
enuuuim (Landau, 2001), koeto Boau 70 yBelW4yaBaHe Ha CTHMYyJia 3a
ydeHe Ha UINOMATHYHN U3PA3H y yUallluTe.

[IpenocTaBsiHEeTO HA OOSCHEHUS 3a MPOU3X0Ja HA UTUOMHUTE OT
cnenuduuHa cpena, oOMYal WM TPAAULMS OINMPEACTIECHO € MPUHOCHO.
Nwma mHOTO M3cnenBaHus (GOKycCUpaHU BBPXY TO3W acIeKT, KaTo Harp.
3oadarapkanuul opbann  Moragam  (2011), uwmwWTO 3aKIIOYEHHUS
MOKa3BaT, Y€ yYAaCTHUIIM, KOWUTO Ca 3alo3HATH C CTUMOJIOTHSATa Ha
aymute (TMPEICTaBKU, HACTaBKU, KOPEHW M TPOM3XOJ Ha IAYMHTE) B
eKCTIIEpUMEHTAIHATA Tpyla Ce CHpaBAT 3HAYMTENHO TI0-700pe B
CpaBHEHHE C KOHTPOJHATA Tpyna o0y4aBaHa IO TPAAMIIMOHECH HAYHH.
W3nonsBaneTo Ha M300paXeHHS IPU WUHTEPIPETALNATA HA HIHOMHUTE €
J0CTa TI0JIE3HO, Thil KaTO Ype3 KapTUHU MOTaT Jia ce u300pa3sT 1o Haii-
eeKTHBEH HAa4YMH CIOKHH M abctpaktHu (eHomenu (Stein, 1991),
CTpaHHM WX Hemo3Hat Hema (Zgusta, 1971).Hemo moseue, Boepcu
ap. (2008) mosicusBaT, 4Ye H300pak€HHATA MOTAT Ja W3IbIHIBAT
GyHKIMSATA HA MHEMOHWUYHH YCTPOWMCTBA, OCOOEHO B TOJXOJSII
KOHTEKCT, KOETO Ce TMocThra ¢ Tmomolnra Ha Haamucu (Stein,
1991),cnoBecTHH XapaKTEPUCTUKH U YECTO ITBJIHH H3PCUCHUSL.

HaunubT, 1O KOWTO MHUCIOBHHTE O0Opa3ud MPEeIU3BHKBAT
€THUMOJIOTUYHO YCHBBPIICHCTBAHE € MOJAPOOHO pasrienan ot boepc u
KOJICTUTE MY, KOUTO M3CJICJBAT UJINOMHUTE C IPEHOCHO 3HAYCHUE, T.C ,,
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UAMOMH, YMUTO M3XOJSIIM JIOMEHHHU ca JIECHO HUIACHTU(DUIMPYEMHU WU
JIOCTaThYHO MH(POPMATHUBHH, 3a Ja ce pazdepe MeTahOpUYHOTO UM
snadyenue (Boers u ap. 2004, c. 379), kato wamp.burn your bridges,
jump in at the deep end, the knives are out, rock the boat.Te cbio
HacoOYBaT BHUMAHUETO KbM HUIUOMH C Oorara 00pa3HOCT, MPOU3IU3AIIN
OT TOYHO OIPEJCIICHU M3XOJAIIN JOMEWHHU, KaTo Hamp. 6opba (throw
someone off balance, in the line of fire), xpana (the icing on the cake,
bread and butter), wiu cnopt (have sth up your sleeve, the ball is in
your court) (Boers wuLindstromberg, 2006). HauuubT, 1Mo KOWTO
eTUMOJIOTHYHOTO yChBBpIeHcTBaHe (Boers u np., 2004) Bp3eiicTBa He
e siCeH, HO elHa Bbh3MOXKHA MHTeprpeTaus ce cBbp3Ba ¢ Dual Coding
theory (/IsoitHo kommpamia teopus) (Clark wuPaivio, 1991; Paivio,
1986), cmopea KOSATO €IWH MHUCIOBEH 00pa3 Ha crerudHuyHa clieHa
MOX€E Jla C€ BbpPHE B CH3HAHUETO 3aeqHO C BepbOamHata (popma crien
MPeOCTaBsHE HAa €TUMOJIOTUYHA HH(POpMAITHSL.

lamuculleiikod (2005, c. 4) xa3Bart, 4e 3a 1a ce pazbepe uaes
KaTo HarpuMep ‘grasp’, ,, Y0BEK TpsiOBa MOHE Ja MOXKE Ja CH MPEICTaBU
HAKOM, KOWTO Xgauja HAKOU apyre. IMeHHO mopaau ToBa, MUCIOBHUTE
o0pa3u 3a Hepas3JiellHa YacT OT BB3IPHEMAHETO, HO BCHIIHOCT 3a
HHKOPITOPUPAHU B TAX, 3amoro, kakro [amuculleitkod (2005, c. 9)
CIIOMEHaBaT, ,, HAKOW CIHAKBM YacTH HAa MO3bKa H3IOJ3BaHH 3a
BIDK/IaHE CE€ W3IOJI3BAT M 3a BH3yallM3WpaHe (MpelCTaBsSHE Ha TOBA,
KoeTo Bmxkaame)“. HampaBeHm ca MHOXECTBO MpPOYYBAHUS B
u3cieIBaHE HAa MPUHOCHOTO M  IEJarord4ecKo  BIUSHHE Ha
nzo0pakenusita B oOydenuero. Hampumep, Cadapuan, ['opxwusiH,
ubaBmszagex (2013) wm3ciaenBaT BAMSHHETO Ha H300paKCHHATA Y
W3y4YaBaIllUTE YYXJ €3UK IMPH YCBOSBAHETO HA WIUOMH C KIFOUOBH
IYMH YacTH OT TSUIOTO. MIMOMAaTHYHUTE M3pa3u ca MPEICTABCHU Ha
EKCTIIEpUMCHTAIHATA TPyla 4Ype3 BU3YaJHH WHCTPYMEHTH, JIOKATO Ha
KOHTpOJIHATa TpyHa Te€ ca TNpenojJaBaHd CcaMO Ype3 €3MKOBU
nepununuu. Pesynrature moka3BaT, 4Ye W3IOJI3BAHETO HAa BH3YalHU
CpeAcTBa BJIMsAE MOJOXKHUTEIHO NPU 3alIOMHSHETO Ha WAMOMATUYHHUTE
¢pa3u M ekcrnepuMEHTaJHaTa Ipylna ce MpeacTaBs Mo-Ao0pe mnpu
TAXHOTO YCBOSIBaHE.

1.3 Houomu cevpzanu c HKT
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[Tocnenumure ot manaemusita or KOBUJ/I-19 ca mHoro, karto
€lHa OT Hall-ChIIECTBEHUTE € CBbp3aHa ¢ OOYUUTEIHHMs IPOLEC, Thi
KaTo IOBEYETO HMHCTUTYIIMH B OOpa3oBaHHETO Osxa MPUHYICHH Ja
npeMHHAT KbM o0ydeHue ot pascrosiaue (Assalahi, 2020).Brenpeku ue
B MOMEHTa CME HaBJe3IM B TOCT-TIAHJACMHUIHA OOCTaHOBKa |
VYUJIUINATa ce BhpHaxXa KbM (PU3M4ecKko 00ydeHHE, COIMATHUTE MPEKHU
BCE OI[e MMAT CHIIECTBCHO BIMSHHUE B TO3U TPOIIEC, Mopaau ¢akra, ue
M3UCKBAHUATA KbM TIPEIOIaBaHe M 00yUeHUE ce TIPOMEHST, OUaKBAKU
yYaluTe JIa W3M0JI3BaT aKTHBHO JUTHTATHH WHCTPYMEHTH, KaKTO U Jia
obmryBar Bce moBeue omnaiin (Muftah, 2022; Shen uGuo, 2022).
Ponsta Ha yuuTenurte cera € CBbp3aHA C TOJKPEISIHE HA YJalIUTe TPU
T.Hap. 00bpHATO OOyuYeHHE, METOJ, TMPU KOWTO YyUEHUIIUTE OuBaT
MOIMIOMAaraly ¥ HaCOYBAaHHM OT TEXHUTE MEHTOPH Jia TCHepUpaT yaeOHO
ceappikanue (Han, 2022; Fan, 2022). Peamno cera ce HaOmoaaBa
CMsHA Ha YYHTEJICKaTa poJis OT THITHYHUSA ,,IIOYMEH™“ B KJIacHaTa CTas,
KBJICTO TOH € B IICHThPA Ha BHUMaHWUE, KbM PBKOBOJICH €KCIIEPT, KOWTO
YMEJI0 M3I0JI3Ba TEXHOJIOTHHUTE, 33 Ja MOXKEe Te Ja ca OT Toj3a 3a
yuenuiute (Koehler u Mishra, 2005).

ConumanHure MeUH BbBEXKAAT aBTEHTUYHO JIMHTBUCTUYHO T0JIE
3a U3ydaBalIUTe Yy €3UK, KOUTO UMaT Bb3MOXKHOCTTA Jla y4acTBaT B
CUMYJIMpaHa cpesia MpH MO-MaJKO CTPECOBU OOCTOSTENCTBA, ThH KaToO
HSMa pealHd MOCIEAUIM OT TeXHUTE AecTBUs. B pombiHeHue Ha
TOBa, Ta3uW CHUMYJHMpaHa Cpela MOXKE Ja MOJINOMOTrHe OO0y4YMTETHHUS
mpouec 4pe3 pa3iuuHu GOpMHU, KOUTO pabOTAT Ha MPUHIMMA Mpoda-
rpemka. pyr nmpunoc Ha UKT e dakTpT, kakTo koHcTatupa u Cyadap
(1998, c. 1): ,, MpekoBUAT 0OMEH [TO-YECTO IMOMara Ha WHIMBHIA Ja e
BKJIIOUBA IO BpeMe Ha 4acOBETE IO YYyXKJ €3UK, KOETO TOH IMpaBH C I0-
rojsiMa yBEpeHOCT U €HTYCHa3bM IO BpeMe Ha IeJUs KOMYHUKAaTUBEH
MpolLIeC B CPaBHEHUE ChC CTaHAApTHATA KJIacHa CTas.

HezaBucumo oT TOBa, MHOro wuscienBanusi (Hamp.Taopan,
Drajati, uSumardi, 2020; Lubis, 2018) moxkassar, ue royssMm Opoii
yUUTENU U30SATBAT BKJIIOYBAHETO HAa MYITHMEIUWHU pecypcu B
4acoBeTe CH, Thil KaTo 3a TSIX TOBA MPECTaBIsABA MPEAU3BUKATEIICTBO.
ToBa koeTo MOke Ja ce HampaBH, 3a Ja C€ MOJAMNOMOTHAT M HacoyaT
T€3W  YUUTENH KbM  HMHTETPUPAHETO HA  TEXHOJIOTUUTE B
MpenojaBaTesickaTa UM TMpaKTUKa € Jla Ce OKypakaT Ja ydacTBaT B
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OoOy4YHWTeIHH TMporpamu, Kakto crnozenas baxtusp (2021). Ilo To3m
HauMH TE € MMAT BBH3MOXKHOCT Ja Pa3BHAT CBOS MEIaroTHYECKH
MOTEHIMA U J]a OCMUCIISIT METOJJUTE CH Ha TIPernoiaBaHe ¢ POKyC KbM
10-100pOTO MPECTaBsIHE HA TEXHUTE YUCHHUIIH.

OcBeH TOBa, (DaKTHT Y€ €3UKBT HA MIIAJOTO TOKOJCHHUE, T.Hap.
iGen, chabpKaBCe MMOBEYCTCXHOJIOTHYHO ChIbpIKAaHHE IOKa3Ba, dYe
00pa3oBaTEIHUTE TEXHOJIOTUYHU MHTPYMEHTH MOTaTr Jia IMOANOMOTHAT
TeXHUs 00pa30BaTEIHUS MPOIIEC U Ja UMat apiarocpoucH edekr (Yusof,
Syed Hassan, SadikinuMustaffa, 2016). Texnosoruute ce cMsraT 3a
M3KJIIOUYMTEHO CBHIIECTBEHU B UYXKIOE3HMKOBOTO OOydeHHE, Ouaerku
HACOYEHH KbM YYCHUIIM C J00pe pa3BUTHU 3PUTEIHH U CIyXOBU
ciocoonoctu (Shyamleeu Phil, 2012). [dpyr 3naunm acnekt ot UKT e
NPOIIECHT HA COIMAIM3UpPaHE, KOWTO Ce HachpuaBa Cpei ydJalluTe
oOIIyBaIy ¢ TEXHH BPBCTHUIIM. TOBa UM MOMara Jia ce pa3BUBaT 4pes3
oOIIyBaHe W Ha TOCJIEIHO MSCTO J1a ce oOy4yaBaT B T.Hap. 30Ha Ha
npokcuManHo passutue Ha yuamus (3[1P) (Forsythe, 2017).
I'aBudexpuPocau (2015) mocrynupar, ye uakopnopupaneto Ha KT B
y4eOHUsI TIPOIIEC MPEBpPhIA YUAIIUTe B KPEATUBHA MHAUBUAN C OOrato
BHOOpaXCHHE UMEHHO OJIaroflapeHre Ha eJIeMEHTa Ha Wrpa, KOWTO TH
MpaBH TMO- KOHKYPEHTHH W OTTaM W To-edpektuBHH. Cpemara c
HOCHTEJIM Ha €3WKA U JIOCTHITET UM JI0 aBTEHTUYHHA MaTEpUAH J1aBa Ha
yUaIluTe BH3MOKHOCT Ja ce JOKOCHAT 0 e3uKa-ien u Kyarypa (Mali,
2020; Amina wu Salim, 2015; MollaeiuRiasati, 2013). J[pyra
XapaKTePUCTHUKA, KOSTO IMOKa3Ba MPEBB3XOACTBOTO HA JIMTHTAIHATA
cpeda mpea TPaJAMIMOHHATA KIAcHAa CTas a CBbp3aHa C (¢akTa, 4e
yJaluTe MOTaT Jia TMojydaT He3abaBHa oOpaTHa Bph3Ka 3a TpaMaThka,
MPaBONKUC, MYHKTyalluss W TIPOM3HOIICHUE, IO BCSIKO BpeMe U
HaBCSKBJE, JOKATO ChIIEBpEMEHHO Noa00psBaT TsxHata WMKT
IPaMOTHOCT, KOETO € €HO OT Haif-Bakuute ymenus 8 XXI B. (Garling,
2016; GhavifekruRosdy, 2015; Lynch, 2014).

Padlet e enna oT Haii-uecTo wH3MOJ3BaHHWTE IUTATGOpPMHU 3a
IWTHTAHA KOMYHUKAIMsi B OOpa30BaTETHUTE WHCTUTYLMH IO CBETa
BBB (hPM3MUECKA U OHJIAMH Cpesia, Th KaTo TS HachpyaBa TeHEPHPAHETO
Ha CHBMECTHO ChIbp)KaHHE M crojaensHe Ha uHopmarmsa (Fuchs,
2014). Heiinute XapakTepUCTUKHU ca pa3HOOOpa3HH, a eHa OT TSX € J1a
CITY’)KH KaTO CTPaHMIIA 32 TUCKYCHH, KBJIETO YJalluTe paboTsAT B KUl U
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KOMEHTHPAT J1a/ieHa TeMa MPEACTaBANKY Pa3IMYHH TJICAHU TOUKU KaTo
3aeHO C TOBAa C€ MOA0OPSBAT TAXHOTO BB3MPUSATHE U €3UKOBU YMEHUS
(PutrimUmam, 2018). To3u jgururajlieH MHCTPYMEHT € JIECeH 3a
yrnoTpeba M JaBa B3MOKHOCT Ha yJalIUTe Ja MyOJUKYBaT JHMHKOBE,
JOKYMEHTH, TEKCTOBE, M300pakeHus, Buaco ¢aitmoe u PowerPoint
MpPEe3eHTAIMK HAa CTEHATA CH, KaTO 10 TO3W HAYHMH T'Y MIPABST SIBHU U TI0-
nobpe Busyanusupanu (Lowe u Humphrey, 2018; England, 2017;
Fuchs, 2014). 3a0ene:KUTENHO € CBIIO W Y€ OCBCH KpPEaTHBHOCT,
KOMYHUKAIHs, paboTa B €KUIT 1 YMEHUS 3a pa3pelniaBane Ha mpooIeMH,
€/IHa OT 3HAYUMUTE KadecTBa Ha 3apbpuiBamuTe npe3 XXI| B. yuenunm,
KOUTO THPCAT paboOTOMATEINTe € WMEHHO KOMITIOThPHA T'PaMOTHOCT
(Yusof, Syed Hassan, Sadikin, uMustaffa, 2016; Mohammad, Samian,
uPhang, 2016; De Berg, 2016). Ot ka3aHoTto AOTyK, Iutatdopmara
Padlet moxxe 1a mOANOMOrHE YydYamMTe B NPUIOOMBAHETO Ha
TOPETOCOYCHNTE KadecTBa, a BCICACTBHE Ha TOBa W JOHSIKBJIE W Ha
nmazapa Ha Tpyaa. OcBeH TOBa, MHOTOOPOWHHM W3CJEABaHUS ca
nokasanu, ye Padlet e mone3eH MHCTPYMEHT 3a YYHUTEIU M YYCHUIIH,
3aII0TO UM TIO3BOJISIBA Ja y4aT W OOIIyBaT HABCSKBIE M MO BCSKO
BpeMe, KaTo 3ae[HO C TOBA Ja MOBHINAT W TSAXHATA aHTAXHPAHOCT U
yuactre B yueOHms mporec (Haris, Yunus, uHjBadusah, 2017; Cote
Parra, 2015).

JIpyr HMHCTPYMEHT H3IOJI3BaH B HACTOSIIIOTO H3CJIEIBaHE 3a
MpocCIesIBaHe Ha €3WKOBOTO HHUBO HA YYCHHIIUTE NPU U3ydaBaHE Ha
UIMOMH € JUTHTATHUAT KoMmHKC.EjqHa mpuumHa 3a TOBa €, KaKTO
orbenazBa MakKmayn (1993), ,,aprdopmara — cpemata — mo3HaTa OIIIe
KaTo KOMHKC, € ChIbT, KOUTO MOXe Ja modepe BCSIKaKbB Opoi HIeH U
obpasu“ (c.6), mokaro aedunuimsra Ha Koxu(2013) e: ,, KOMHKCHT
MOXKE Jla W3IO0JI3Ba BCSKA KOMOMHAIUS OT TIHCMEH TEKCT |
M300paKEHUE:  CAMOCTOSITEIIHM  HM300paXEHUs,  MOCJIECIOBATEIHU
n300pakeHus, GopMa Ha MUCMEH TEKCT, JIUTICA HA TEKCT, TIOMUHUPAHE
Ha TEKCT, ¥ Jp. BChIHOCT, BCHYKK TIEpMYTaIlMK HA Te3H KOMOWHAIINY,
KOHUTO ce MOsBABAT B 00eKTH, Hapuuame koMukcu* (¢.2). o ce oTHacs
70 JUTUTAITHUTE KOMUKCH, Ha yJallluTe c€ MPeJ0CTaBs Bb3MOXKHOCT Ja
reHepupar MYJATHMOJIATHH TEKCTOBE ChC CJIOXKHO ChIbp)KaHUE, KAaTo
HampuMep pa3KpUBAaHETO Ha HacTpoeHuwe, armocdepa, emouuw,
MeTadopu, CHMBOJIM, KOETO OT CBOSI CTpaHa HE € JieKa 3a/1a4a, Thid KaTo
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y4alluTe HE BUHATM Ca CIOCOOHM Ja HM3Pa3siT TEXHUTE YHHKAIHU U
OpUTMHAIIHU HWJCH Ha 4YYyXJ ©€3UK. B J0IbJIHCHHE, KOMHUKCHUTE
OOMKHOBEHO HE C€ CBBp3BaT ¢ oOpa3oBaTejaHa Cpela M Ipolieca Ha
TAXHOTO Ch3JaBaHe OM MOIJIO Jia OCBOOOM CTpeca y yJalluTe, J0KaTo
3ae/[HO C TOBa T¢ Ce 3a0aBJIABAT U Ca MOTHBHMpaHU O€3 J1a OCh3HABAT, ue
BCBIIHOCT H3ITBJIHABAT YY)KIOC3MKOBU 3agaud. [lpuioxkeHusra 3a
JUTHTAIHA KOMHMKCH MOraT Ja ObJarT JOCTBIIEHH OT BCAKO €IHO
CJIEKTPOHHO YCTPOMCTBO, TaKa 4e ydalluTe UMaT BBH3MOXKHOCT Ja TH
CBAJIAT IO BCSAKO BpPEeMe M HaBCAKbAE. J[pyr mojie3eH acmekT Ha
JMTUTATHOTO pa3ka3BaHe Ha MCTOPUM € (DAaKThT, Y€ TOH MOOIIPsABA
T.Hap. ,,ckene™ (scaffolding), koeto e uakopmnopupano B 3I1P.

Jlpyra moja3a OT Ta3W ChbBpPEMEHHA TEXHOJIOTHS € Ye HelHaTa
yrmotpeba M03BOJIIBA Ha Y4YallWTe Ja TMOATOTBAT MPE3CHTAllMH U
UCTOpHH (IWTUTAIHO pa3Ka3BaHE Ha KCTOPHH), KOETO HachpuaBa
¢IHOBPEMEHHOTO YCBOSIBAHE Ha 3HAHWA M paboTara B EKUI Ha
ydqamute. EnmHo Or0mKeTHO BHIE0-0a3upaHO MPHUIIOKEHHE, KOETO
no0uBa Bce mo-rojisiMa momysipHocT € TIKTOK u To ¢himo Moke 1a ce
u3noyi3Ba 3a obpasoBatenuu 1enu (Bohang, 2018; Bresnick, 2019)
nagMuHaBaiiku YouTube, WhatsApp, Facebook, u Instagram c 45.8
MUJIMOHA CBAJITHUSA Mpe3 mbpBara 4eTBhpT Ha 2018 r. (Bohang, 2018).
CwMmsATa ce, ye TOBa MPHWIOKEHHE C€ MPEANoYnTa OT MIIAJCKHTE, a
npenoaasarenute no YEO mMorar ma ro u3moJi3BaT 3a 3aCWJIBAHE Ha
mporieca Ha oOyuenme (Ubaedillahu nap., 2021). TikToknpemnara
BB3MOKHOCTTA Ha YYEHHIIUTE Ja C€ 3alO3HasAT OIIe I0-OTOJIHM30 ¢
€3uKa-11eJ1, KyaTypara UM B pa3jMucH KOHTEKCT, Bce (DAKTOPH, KOHTO
HaJCKayaT KalalWTeTa Ha CTaHJapTHAaTa KiacHa cras. ToBa ce
OCBIIIECTBSABA YPE3 MHOKECTBO KPAaTKM ONTHYHO aTPaKTHBHU BHUJIEA,
KOHUTO C€ afalTUpaT KbM MOJEPHHS HauduH Ha 3a0aBICHHME U LEIAT Ja
Ch3alaT MHTCPAKTHBHA W TPHUATHA cpela Ha OOydeHHe, KOATO Ja
HaIpaBUd HOBUTE MO3HAHMS MO-3amOMHSIIU ce. PakThT, ye BUaeaTa ca
KpaTKH TH MPaBH MO-JIECHO pa30MpaeMH, Thil KaTO ChIbPKAHUETO UM €
(OKYCHpaHO M TOYHO, a M3MOJ3BAHETO Ha W300PXKCHHS, PEIUTUKH H
KECTOBE TOJIoMara pa3OMpaHeTO Ha CIOKHU €3MKOBU KOHIENTH. B
usciensane Ha ["aspno, Onmusep, Ponpurec, Bananes u Kanty (2019) 3a
MOTEHIMAJIa Ha TIUTUTAIHOTO pa3ka3BaHE HA UCTOPUH, YICHUIIUTE UMAT
IIaHca Jia Ch3JlaBaT, aHAIM3UPAT W CHUHTE3UpaT MH(GOpPMAIHS JTOKATO
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U3I0JI3BAT eJeKTpoHHa cpena. ChINO Taka, JOKATO M3MBIHIBAT TE3U
JCWHOCTH TIO €IMH CMHUCJICH M MPEIHU3CH HAYMH 4Ype3 MPUII0KCHUETO
TiKTOK, murutajHOTO pa3ka3BaHe Ha HMCTOPHHM CE CIPaBs U C TOBA
00pa3oBaTEIHUAT MPOLEC Jla HE € OTPAKCHHE HA HEUIO IEePCOHAIHO.
3aroBa mnpuwiokeHnero TIKTOK e MOIIGH WHCTPYMEHT Criomarail
00pa3oBaTeNIHUS MPOIIEC Ype3 Pa3BHBAHE Ha PA3IMYHH MEPCIICKTHUBH,
KOUTO MOJrOTBAT YYaIIUTE Ja HOCAT OTTOBOPHOCT 3a COOCTBCHHTE CH
00pa30BaTEIIHN TIOCTHKCHHSL.

Bwnpekn ye TIKTOK ce cmsaTa 3a mpuBiekareiana miardhopma,
CHIIECTBYBAT HSIKOM HEJOCTATHIIM, KOUTO CIIE/[BA Jia C€ B3eMar IO
BHHMaHKE TPE/M Ja Ce Mpujara B KjacHaTta cras. B yacTHOCT, criopen
3eroyn (2023), 3abens3Ba ce, e 3a0aBHOTO ChAbPKAHHE Ha BHJCATa
MOXe Jia JIOBeJIe JI0 pa3ceiiBaHe M 3ary0a Ha BpeMme, a MpeloCTaBeHaTa
uHbopMaIMsg HE BHHATH € HaJAEXK]IHA, HEII0O KOeTO O MOTJO Ja €
JIECTPYKTHBHO B OOyYHTENHHS Tporec. B aombiHeHHe, KpaTkara
MPOIBKATEITHOCT Ha BHEaTa MOXE J1a € MPUYHHA 3a TOBBPXHOCTHO
ydeHe, Thi KaTo JBJIOOYMHA JIMIICBA, KOETO OT CBOS CTPaHa BOIH 0
MPEONpPOCTIBaHE Ha CIOKHH TpPEIMETH W BaKHO 3a pa3dupaHe
chabpkaHue. Hemo moBede, TOBa TPWIOKEHHE CBHIIO BKIIOYBA
HETIOJXOISII0 ChAbPKAHKUE, KOETO OTPE/ICICHO HE € TPUEMIIUBO B
oOy4HTeNIHa cpesla U OM MOTJIO Jia C€ MPEeBbPHE B MaryOHO 3a ydariuTe.
NmeHHO moOpagw Te3W MPHYMHH, HIKOJIKO CTPaHW HACKOpO B3exa
pemienre aa 3abpanar TIKTOK, ocoGeHO 3a Mitagu MOJ3BATENd, Thi
KaTo IMPAaBHUTEJICTBATA HA TE3W CTPAHM ca 3a0els3aid MOTCHIMATHUTE
Bpeau, kouto TIKTOKMoke na HaHece Ha YMCTBEHOTO 37paBe U
CUT'YPHOCTTA Ha MIIQJIUTE XOPa.

1.4 Kopnyc na cvepemennusn amepuxkancku anenuicku e3ux/COCA/

Myyn (1998) e mnbpBusT, KOWTO wH3CienBa WIMOMATUYHH
KOHCTPYKLMU OT TEeKCT-Oa3upaHa IJIeJJHa TOYKA M3MOJI3BANKM KOpILyC
Ja aHalu3upa TexHuTe (QyHKuIuH, GopMu M uyecToTHOCT. [lo-KbCHO,
CumnceHn u Menauc (2003) wuscnenpar kopmyc oT 1,7 MuIMOHa
JIEKCUKAJIHU UAMOMATUYHH €IUHUIIM U 3aKJII0YaBar, 4ye N03HABaHETO Ha
TAXHAaTa YECTOTHOCT M KOHTEKCT clieABa Ja ObJaT BKIIOYEHU B
qY)XKJI0€3UKOBOTO OOy4YeHHE, KaKTO U 4Ye UAMOMHUTE HOCIT CEeMaHTHYHA
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Hernpo3payHocT. EauH wamoMm ce cuuTa 3a KMMall HEnpo3pavyHo
3HAa4YeHHE, KOTaTO HErOBOTO 3HAYCHHE HE € CBBP3aHO ChC 3HAYCHHATA
Ha JyMHTE, KOUTO I'O ChCTaBsABaT, karo Hamp. by and large, a red
herringuthrough thick and thin,a wunpopmamnmsra 3a Herosara
€THMOJIOTHSI MOXE J1a pa3Kpue MPSKOTO MY 3HAUCHHUE, KOETO yJalluTe
na pasbepar mo-iecHo. To3W MOAXONM € CBBpP3aH C KOTHUTHBHATA
nuarsuctuka (Boers wuLindstromberg, 2008), kwpaero yuammure ca
MOTHBHpaHU Ja pa3depar 3HAYEHHUETO Ha CIeU(HUYCH HIUOM dpe3
UJCHTU(QUIIMpAHE HAa HEroBUs MPOU3X0J] Ha 0a3a KOHTEKCTa, B KOWTO
TOM € 3a0emnsi3aH 3a MPBB BT C MPSAKO 3HAUYEeHUE. TO3M MPOoIeC Mopaxaa
YMCTBEHAa OOpa3HOCT, KOSTO TOANOMAara YyCBOSBAHETO W HETOBOTO
3ara3BaHe KaToO TaKbB.

Teopusita 3a koHuentyanHaTa Metadopa Ha Jlelikodp u
JlxxoncobH (1980)ce dokycupa BBpXy mpenojaBaHeTO Ha UAMOMATHYHU
n3pa3u 0a3upaHu Ha TAXHOTO M3XOJIIO TIOJI€ WM TPOU3XO/I, KaTo II0
TO3W HAYMH YCBOSBAaHETO M 3allOMHSHETO UM € mo-edekrnBHO. Hemro
MoBeYe, BKIIOUYBAHETO HA N300pakeHHsl B Ipolieca Ha 0OydeHue e apyr
(baxTop, KOWTO MOKAa3aHO TMOAIoMara pa30oupaHeTo Ha YYaIlUuTe, CIIOPe
Boepc (2001), 3amoTo W3MOI3BAaHETO HAa CHUMKH WM HM300pakKeHUs
OnarompusATCTBa TMpoIeca HA YCBOsIBaHE W 3amoMHsHe. [IpwiokHara u
KOpIIyCHaTa JIMHTBHCTHKA MOTaT Ja T[IOMOTHAT TIPH TSIXHOTO
BB3NpUEMaHe, Karo ce OObpHE BHMMAaHHME HA YECTOTara MM Ha
U3II0JI3BaHe, KAKTO U €CTECTBEHATa Cpela, B KOsTO Te ce nosiBasat (Liu,
2003). Ilo To3u HauMH ce MOAOOpsABAa W €3MKOBAaTa KOMIIETCHTHOCT Ha
yueHunure. Upes nmogdbupane Ha NOAXOAAIIN U3TOYHHIH, T.€. TI0-UECTO
yIoTpeOsSBaHU €3MKOBHU EIEMEHTH, Ce yJIecHsIBa pabdoTara Ha yJalluTe,
THH KaTo OT TAX CE M3MCKBA Ja HaydaT AaJeH YyXK] €3HK 3a OTPaHHYCH
nepuoj ot Bpeme. B jombnHenue, nopaau ¢axra, ye ydalmuTe He ce
JIOKOCBAT 70 aBTCHTHYHH TPHUMEPU OT €3MKa-Iel, JaBailku
uHpOpMaIKsg 3a YECTOTHOCTTa HAa HMIUOMHTE ,, OM MOIJIO J1a UM
IIOMOTHE Jia pa3BUAT I0-3aBBPIICHA IPEJICTaBa 3a WANOMATHYHUTE
KOHCTPYKLMU MJIM J]a peuar A0 KakBa CTENeH Te MCKaT Ja Haydar U
u3no3Bat te3u koHeTpykiuu (Liu, 2003, ¢. 687). M360pbT Ha OTKBCH
cieziBa J1a Ob/ie HampaBeH Ha 0a3a Ha creuu(UYHN KPUTEPHH, T.€. 1a ce
BKJIFOYAT JOCTaThYHO KOHTEKCTYaJHM YyKa3aHHs, 3a Ja ce u30erHe
MOTPEUIHO pa3OupaHe Ha Te3W €JUHULHU. TyK KPUTHYHOTO MHMCIIEHE
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urpae ChIIECTBEHA pOJIs, 3aIIOTO y4yalluTe TpsOBa Ja B3eMar IOJ
BHUMaHHE KOHTEKCTyallHaTa cpela, B KOSTO HIUOMHTE C€ MOSBSBAT.
[Moxxoasmy KopIyc MOXe Jia TIOATIOMOTHE Tpolieca Ha YCBOSIBaHE, KAaTo
0 TO3M HAYUMH HA YYCHHULIUTE C€ TPEAOCTaBI BB3MOXKHOCTTA Ja
3aTBBPIAT TpaBWIIHATA YyHNoTpebda W KOHTEKCT Ha H3MOJI3BAHUTE
UIAMOMH, KaTo ChHIIEBPEMEHHO II€JarOTHIYECKUTe HHCTPYMEHTH Ha
YUUTEIUTE Ce pa3BUBAT U 3acUJIBAT paboTaTa UM C y4aluTe.

KoprmychT n3nonsBan B HACTOSIMIOTO m3cienBane € Kopnyc Ha
CbBPEMEHHUSI AMEPUKAHCKY AHeIULCKY e3UK, TIOJl PHKOBOJCTBOTO Ha
Mapk /[leitBuc, mpodecop mo koprycHa TuHrBUCTHKA B Brigham Young
University. Ot npenoaBarenTe ce O4akBa Jia HaCOYBAT yJaIIUTE KbM
ToBa Kak jaa goctbmiBaT u m3nomsBar COCA, nMeHHO, KaK Ja ThpPCAT
WIMOMU U JIa U3CIIeJBAT TAXHATA yrnoTpeda, Taka 4ye ja s pazdepar. B
JOIBIHEHWE, YYaIlUTe HWMaT BB3MOXKHOCTTa Ja c€ CONbCKaT ¢
Pa3IMYHH JKAHPOBE, PETUCTHP M MCTOPHYECKH TEPHOJIH, B KOUTO TE3U
UAMOMATHYHHA M3pPa3d ca W3IOJI3BaHU, KOETO OT CBOSI CTpaHa BOJIH JIO
M0-33IbJI00YCHOTO pa3OMpaHe 3a oce3aeMaTa €BOJIIOIUS HA €3MKa BHB
Bpemero. EquH oT HaunmHWTE OOydaBamuTe Ja MPOBEPSAT pazOMpaHETo
Ha oOyyaeMHUTe € Ja TM BKJIIOYaT B KPEaTUBHM YINPAKHEHHS, KaTo
CBCTAaBSHE HA JHMAl03d M WCTOPHM, 3a Jla HPWIOXKAT Ha IPAaKTHUKA
HAYYCHOTO B aBTEHTUYEH €3MKOB KOHTEKCT.

Cnopen Konpaz (2000), e3MKOBUST KOPITYC TPOMEHST U3 OCHOBHU
€3MKOBOTO OOydYeHHE, Thii KaTO B MHUHAJIOTO PSAAKO CE€ € aHAIN3Hpaia
€3MKOBaTa yrnorpeda M TOBa € OTHEMAJI0O MHOTO BpeMe, TOYHO IOPaan
nurca Ha Kopmyc. [IpemogaBarenuTe MmO 4YyXJ €3MK cera MoraT Ja
IPELEeHAT Ha KOW UIMOMH J1a C€ /1a/ie IPUOPHUTET Upe3 MPe0CTaBsiHEe Ha
uHpOpMaMsg 3a TIXHATA YECTOTHOCT, KAaTO 3aeIHO C TOBa Ja ce
HalpaBH Bpb3KaTa MEXIY JIEKCMKa W TpaMaTHKa TPH I[UIOCTHOTO
pa3Oupane Ha TAXHOTO 3HadeHue. [lo-crmenmanHo, ,JT03HAHUETO 3a
najieHa JISKCHKalHa eAWHHIA TpsAOBa HE caMO Ja Ob/Je OCHOBAHO Ha
HeliHaTa nepuHUIUS Ha 0a3a pEUHNKOBO 3HAYEHHE, HO Y4YallUTe CJIe/IBa
J1a IPOCIIEAAT M KOJIOKAIMK (TPOLECHT Ha ChIIECTBYBaHE HA TyMU BbHB
¢bukcupann KoMOMHAaLMHU) U (pa3eosoTu3Mu (CHIIECTBYBAHETO Ha
IyMH B criel(UYHU TpamMaTHYHH KOHCTpyKuuu)(Bxk. Hunston, 2002).
B wactHOCcT, (pazeonorusra M KyITypHO CHEUUDUIHUTE HIMOMHU
MOKa3BaT BB3IJICAUTE Ha JaJeHO OOIIEeCTBO, KaKTO M ChIIMHATA Ha
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BCSIKA KYJITYpa, Thi KaTo T€ ca MOBJIMSHU OT PA3IMYHU €JIEMEHTH, KaTo
HampuMep KJIMMaT, HaBUIM U oOudYam, a B pe3yiTarT Ha TOBa, TE Ce
NPEeBPBIIAT B CHIIECTBEH €IEMEHT OT JHMHIBUCTUYHO IIO3HAHHE
(Siepmann, 2008). KopmychT W MO-CHEHMAIHO ChIIIACYBAHETO HA
M3pasuTe JaBa BB3MOKHOCT Ha yYallUTe A3 aHAIM3HPAT Pa3IHIHU
IIPUMEPHU C KIIOYOBU JyMHU B 000COOEHA KOHTEKCTyajlHa paMKa, KOATO
MOKa3Ba KaK KOHTEKCTHT (opmupa 3HaueHUeTo Ha aymure. Hermio
MoBeYe, yJalluTe ca MOTHBHPAHM Jla C€ BKJIIOYAT aKTUBHO B IpoIlieca
Ha YCBOSIBaHE, Thil KaTo MMaT IIaHca J1a BUAAT M300pa HAa HOCHUTEINTE
Ha €3MKa B 3aBUCHMOCT OT JajIeHa CUTYallHs, a Taka Te ce YyBCTBAT I10-
YBEPEHHU Jia U3passT cede cH.

T'nasa 2: Meroxojiorus

2.1 Yuacmnuyu

ToBa emmupHYHO WU3CIEABaHE O€ TMPOBEACHO B IeEpUOIA
okToMBpHU-HOeMBpH 2024 ¢ 40 yuyeHuim Ha BB3pact 11-12 rogunw,
YUUTO MalYMH €3UWK € TPBIKUA. YYACTHHUIIUTE ca IIECTOKJIACHUIIM B
OCHOBHO YYWJIMIIEC WM Ca yYEHUIIM IbpBa roJMHa B TMMHa3usi. Karo
XOHOpYBaH MpernojaBaTes Mo 4yXJ €3UK, 15 OT yJacTHUIIUTE ca MOH
YYCHHIIM OT CEJCMTOIUIITHA Bb3PACT, TaKa Y€ MbPBUAT KOHTAKT C €3MKa
3amovBa ¢ MeH. 3aToBa CbM HAaN'bJIHO HAsICHO C MO3HAHUATA, KOUTO TE
ca mpuaoouau gocera. Ha monwinutenna rpyna ot 40 yaeHUnu (MHOTO
OT KOWTO Ca MPUATE]M Ha MOU yYEHUIIH, HA KOUTO HE IperojiaBaM) Oe
MPEAOCTaBEeH TECT 3a OMpelesHe Ha HHUBOTO Ha BJAJCCHE Ha
AQHTJIMACKK €3MK, KaTo 25 oT TaXx Osxa u30paHW Ja ydacTBaT B
MPOYYBAaHETO, Thii KATO HUBOTO MM Ha BJaJieeHE Ha €3UKa ChBIAJHA C
TOBa Ha MOWTE y4eHHIH, a uMeHHO Bl cmopen EBpormelickara e3nkoBa
pamka. Jpyr kpuTepuii B3eT M0 BHUMaHHE € MPABHJIHOTO 000pyIBaHE
(KOMITIOTBP, JANTOI WX Ta0JIeT), KAKTO M CHJIHA MHTEPHET BPB3Ka OT
BkbpiM. PuHamHara wu3Bagka BKIOYM 00mo 12 momuuera U 28
Momuera. TpsdBa aa ce cCloMeHe U Y€ MOJbT Ha YYACTHHUIIUTE HE € OT
3HAQUYE€HHE 3a MPOYYBAHETO, Th KaTO TO3M KPUTEPUW H3JIHM3a U3BBH
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oOxBaTa Ha HacTOsmOTO wu3cienaBaHe. CamoTo TpoydBaHe Oe
MIPOBEICHO B PAMKHTE Ha JIBE CECUU OT MO 45 MUHYTH BCSIKa.

HacrosmoTo u3cienBaHe € eKCIEPHUMEHTAIHO M 3aToBa Oerne
HE00X0IMMO J1a ce BKJIIOYAT JIBE TPYNH YUEHHIIH, EKCIIEpUMEHTAIHA U
KOHTpOJHa rpymna. 20 oT yueHuuuTe 0sgxa 4acT OT €KCIIepUMEHTalIHaTa
rpyna u uM Osixa mpenojaaeHu 50 uamoMa oHJAaWH Ype3 AWTHTaTHATa
wiatpopmaPadlet, mokaro ocTaHaiuTe CBCTaBIsABaXa KOHTPOJHATA
rpyna, Kkosro ©Oe oOy4aBaHa TpaaMLMOHHO 0e3 MoMollTa Ha
TEXHOJIOTUYHH WHCTPYMEHTH, KaTo W Ha TAX OsXa MpernogaacHu
ceimute 50 umamoma. Exkcmepumenrtanmnara rpyna Oe pasjeneHa Ha
YeTUPH TOJATPYNH OT IO 5 YYSHHWIHM, KOUTO paboTMxa B EKHIl 3a
M3ITBIHEHUE HA TIOCTABEHHU 3aa4H.

Cnopen Jlonr (1996) rpynoBute 3amauu ca MO-€PEKTUBHHU B
CpaBHEHHE C KOJICKTUBHOTO yY€HE B KJIac, ThH KaTO IO TO3W HAYHH
€3UKBT-IIEJT Ce M3ITOJI3Ba MOBEUE W HUBOTO HA €3MKOYCBOSIBAHE € TI0-
BHCOKO. B nombiHeHwe, arMmocdepara € MO-TIPHUATENCKA, KOETO
MOTHBHpA YYCHUIIUTE, KaTO CHIIEBPEMEHHO MM JaBa BBH3MOXKHOCT Jia
MIPETOBAPSAT U MHTEPIIPETUPAT, MHIUBUIYJIAHO U 3a€JHO, 3HAUCHHUATA HA
AyMHTE WIH (pasuTe, KOETO IMBbK BOJHM 10 oOOrarsBaHe Ha TAXHOTO
no3Hanue (Vygotsky, 1986).

2.2 Excuepnupane na 0anHu

JlanHuTe Osixa CHOpaHW W3MOJI3BANKU CICTHUTE METOIH:
BBIIPOCHHK, HAOIOJCHUS, KPaTKU MHTEPBIOTA W JOKyMeHTH. Criopen
[Tateu (1990), paznuyHUTEe M3TOYHMIIM 3a ChOMpaHe Ha MHGOpPMAITUS
JIaBaT Ha M3CIIEJOBATEIIUTE Bh3MOXKHOCT 32 Bepu(UKAIHs U KPhCTOCAHA
MpoBEpKa Ha pe3ylTaTHUTe. 3apajd TOBa, H30paHUAT MOJEN Ha
MPOYyYBAHETO € 0a3upaH HAa KOMOHMHAIUS OT KOJIMYECTBEH M Ka4eCTBEH
aHanu3. KauecTBeHUAT METOJ momMara Ha yu4eHHUTe Ja pa3oupar najeHa
CUTYyallusi Wik (EHOMEH KaTo SKCIepIHUpaT M aHAIM3HpaT HenudpoBu
JaHHHU, JOKaTO KOJIMYECTBEHUST METOJ € CBBpP3aH ChbC ChOUpaHE W
aHanu3 Ha nupoBH JaHHHU Che ctatrcThuecka ren (FraenkeluWallen,
2003). KomOuHanusATa OT ABaTa MOIX0/1a MOKE JIa MPEIOKH MO-T00Bp
aHaJlM3 U UHTEPIpETAIHs Ha PE3YyITaTUTE.

BbopocHuk
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Bemie cbecraBeH OHJAMH BBIPOCHUK M3IOJI3BAMKH TUIaTopMaTa
Google forms karo uHCTpYMEHT 3a chOMpaHe HA JaHHH. BBIPOCHUKBT
0e CbCTaBeH OT aBTOpa Ha JUCEPTALMOHHUS TPYyA M Oelle OCHOBAH Ha:
a) HaluM4HAaTa JUTepaTypa JIUCKYTHMpaHa B IMPEAULIHUTE TIJaBH,
BKJIIOYMTEIIHO M JIATEepaTypa cBbp3aHa ¢ uHTerpauusara Ha HMKT B
YyX/0€3UKOBOTO OOY4YE€HHE Ype3 pa3IMYHU HMHCTPYMEHTH, KAaKTO U
pojiiTa Ha €TUMOJIOTHUATAa IpPU YCBOSBAHETO HA HUJIUOMHU, U O)
JUTepaTypa CBbp3aHa ¢ wu3paboTBaHeTo Ha BbhupocHuuu (Dornyei,
2007). BbmpocHUKBT Oelie UW3MpaTeH Ha YYCHUIUTE CJEJ KaTo
3aBbpIIMXa JIBET€ CECHMM U Oellle NMOMbiIHEH oHJalH. CbhCTOM ce OT
JieceT BBIIpOca OT 3aTBOPEH THIl MO S-TOYKOBaTa ckaia Ha JIMKbPT 3a
u3paszsiBaHe Ha  CbIVIaCHE/HEChIJIacHe,OllEHsABaIlla  CTENEHTa Ha
YIOBJIETBOPEHOCT y  y4yalllUT€  AHIJMICKM  €3UK  OTHOCHO
MHKOPIOPHPAHETO Ha TEXHOJIOTMHTE U yHnoTpedaTa Ha e€TUMOJIOTHS C
el YCBOSIBaHE Ha UAMOMHU Ha AaHIJIMICKHM €3UK B CpaBHEHUE C
TPaJMLIMOHHUTE METO/IU Ha Mpero/IaBaHe.

HaGnronenus
ITo Bpeme Ha mpoy4yBaHETO Osxa MPOBEACHH JBE HAOIIOACHMUS,

3a Ja ce chbepaT MmoBeue KauyeCTBEHHM JaHHH, KaTO BCSAKO €IHO Oe ¢
NPOIBILKUTETHOCT OT 60 MuHyTH. [Ipn mpusiaraneTo Ha TO3W METOJ 32
cbOuMpaHe Ha JaHHU M3CJIENOBaTeNIAT € BKIIOYEH B cpeaara Ha
PECHOHJIEHTUTE, BOAM OCJIeKKU WM MpaBH 3alKCH, HO HE € YacT OT
TAxHaTa rpyna. To3uw MeToj npeamnojara HaOlIoJeHue, CIyllaHe,
YeTeHe M 3alliC Ha OTHOIIEHUETO M XapaKTepUCTUKUTE Ha JaJIeHU
(eHOMEHH B €CTeCTBEHa Cpela, KaTo MO TO3M HAYUH C€ OCHILIECTBSABA
pa3zbupaHe u Ipo3peHHe 3a BCEKU €IUH CITydai.

2.3 Hucmpymenmapuym

IIbpBata cThOkKa Oecmie aIMHHHCTPHPAHETO Ha TECT 3a
oTpe/essiHe Ha HUBOTO Ha aHTJMKUCKU e3uK Ha 40 y4eHHUIH, KOMTO HE
cbM obOyuaBanma mpemu. TectbT eEnglish Unlimited Placement Test,
nyonukyBaH oT KefiMpuk ¥ u30pax TOYHO TO3H TECT, 3al[0TO MOXKE
TOYHO W HAJEKIHO Jia ONpeAenu crnocoOHoCcTuTe Ha TecTBanus. Cien
TOBA OILIEHHUX TECTA M PE3Y/ITATHTE TOKa3axa, 4ye camMo 25 OT U3MUTAHUTE
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yuyeHUII® uMar HUBO Bl wu Te Osixa u30paHum 1a ydacTBar B
MPOYYBAHETO.

KomyHuKHpax ¢ eKkCHepuMEHTalHaTa rpyla B HAYaJOTO IO
Ckaiir, KbJIETO CHOJEISIX €KpaH, Taka 4e Ja Morar Ja rielar BHICO, B
KOETO I'M 3armo3HaBaM ¢ 1uiatdopmara Padlet, ¢ kosro me paboTaT 1o
BpeMe Ha Mpoy4yBaHeTo. ToBa KpaTKO BUACO ChIbpKa MHPOPMAIHS 32
XapaKTEPUCTUKUTE i, KAKTO U MHCTPYKIMH KaK Jia ce pabOTH C Hesl IPH
cuneduyan npumepu. Cren ToBa UM Oellie U3NPATEH JIMHK KbM
Padlet, naumenyBan ot men Learning Idioms Like the Back of Your
Hand,3a nma 3anouynem pabora.

Kpurepuute npu n3bopa Ha UIAMOMHU Ca CBBP3aHU C Pa3IHMYHU
¢akropu. Kato Hauano, OT ChIIECTBEHA BaXXHOCT O€lIe TOYHO
ompeJeficHaTa W WHTPHUTYBAallla  CTHMOJIOTHS HAa  WJIMOMHUTE.
[MpenocraBsHeTo Ha HWHpOpMAIMsA HA YdYallUTe 3a MPOU3XOJa Ha
W3y4aBaHUTE UAMOMATHYHHUTE M3Pa3y MPaBU MpoIlleca Ha YCBOsIBAHE TI0-
UHTEpeCeH M e(EeKTHBEH, 3alll0TO 3HAYECHHETO HAa MHOTO HJIHOMH Ce
yrmoBaBa Ha KoHuentyanHa cucrema (Cortazziulin, 1996; Dogancay-
Aktuna, 2005). 3apaau ToBa, HEBB3MOXKHOCTTa Ja ce pa3bepar
MeTaQOpHYHM HACH TPEYd Ha yYalluTe YYXKI €3UK Ja H3I0JI3BaT
UAMOMHTE B €CTECTBEHA Cpe/a, Thil KaTo He I'M pa3oupar.

Bropusar kpurepuii 6e CBbp3aH ¢ MOTEHIHUANA TE€3W HIAUOMHU Ja
OBJaT MpeACTaBEHH 3PUTEITHO B T00aBKa KbM KPAThK TEKCT,  UMEHHO
ONTUYHOTO MPEJICTaBSIHE HA JAJCH WIMOM CE IOsiBaBa CJENl TEKCTa C
1eJT TI0-JIECHOTO MY ycBosiBaHe. CJI0KHUTE €3MKOBU HJIEH Ce pa3Oupar
MO-JIECHO OJIaroJjapeHre Ha BU3yaIHU €PEKTH U TaKa 3HAYCHHETO UM CE
pa3bupa MHOTO 10-Obp30. [IpuurHaTa 32 TOBa ce KOPEHU BBB (paKTa, ue
M300paKEHUATa JaBaT BB3MOXKHOCT Ha YYCHHUIIUTE 1@ aCUMIIUpPAT
HOBOTO 3HAHHE Ype3 pa3IMyYHU KaHAIH Ha WHPOPMALUsS, KOUTO HIPAsT
poJisiTa Ha TIOMOIIHHU CPEJICTBA 3a 3allOMHSHE, KOWUTO IOJIOMarar
npoiieca Ha 3anomasae (Burmark, 2002).

Jlpyr cTaHzapT B3€T 1OJ BHUMaHKe 1pu n3bopa Ha 50 uaroma e
Te Ja ObJaT CEeMaHTHYHO HENpO3payHH, 3a Jga ObJaT TPYIHH.
OtrarBaHeTo Ha 3HAYCHUETO HA HMIMOMH C TPO3payHO 3HAYEHUE Ou
OWIIO TBBPE JIECHO M OW CIIECTUIIO HY)KJaTa OT TMO3HAaBaHE Ha TsAXHATa
€TUMOJIOTHS, BBIPEKH Y€ €AWH OT BBIIPOCUTE CE OTHACS /IO TOBA AU

24



CTUMOJIOTHATA Wrpae ChIIECTBCHA pOJsl MpU  pa3dOUpaHeTo W
3alIOMHSIHETO Ha WAMOMATHYHU H3Pa3u.

[To chliata nmpuyMHA, MMEHHO YYCHUIMTE Jl@a HE Morar ja
OTraTHaT 3HAYCHUETO Ha MIMOMHTE BEJHAra, HO BMECTO TOBa Jja UMar
HYXJa OT KOHTEKCT W ETHMOJIOTHs, O€ CIeJBAalIUiT KPUTCPUH —
UIMOMHUTE JIa HSIMAaT TOYCH CKBUBAJICHT, T.C. 3HAYCHUETO HA UIMOMUTE
HAa MalYMHUS €3MK Ha YYCHUIMTE M €3MKa-Iel Jia He ca TICHO
cebp3anu. Kakro kasBar AGxyna u J[xakceH (1998), ako dopmara u
3HAYEHHETO Ha MIUOMATUYHUTE KOHCTPYKIIMHM Ca TOYTH CHIIUTE Ha
MailuyMHUS €3UK M e3WKa-1leJl, TOraBa IpPEeIU3BUKATEICTBOTO € IO-
MaJIKo.

OcBeH u30poeHUTE XapaKTePUCTHKH, H30paHUTE HJIUOMH ca
YeCTO W3MOJ3BAHU B PA3rOBOPHUS AHTJIMICKU €3MK M TOBA CE JIOKa3Ba
oT (akTa, Ye MOBEYETO OT TSAX MOraT Ja Ce YyiT B TOMYJSPHUS
TeneBu3MOHeH cepuan [Ipusmenu /Friends/. B pesynrar Ha TtoBa Osixa
BkitoyeHd u TIKTOKBHIea, KOUTO ChabpiKaT CCHU(MUIHUTE UAUOMH, a
TOBa € KpUTEpHil, cropes KOWTo M30pax To4HO Tsx. M30panute 3a
HACTOSIIIOTO M3CJCIBAHE BHJEa Ca KPaTKU 4YacTh OT CepUalid, KaTo
MOBEYETO OT TAX ca OT [Ipusmenu. IlpmumHata, mopagy KosATO Osxa
n30paHu € 4ye 3pUTeNsl Ma Bh3MOXKHOCT Ja HaOJlfogaBa KaKk HOCHTENN
Ha e3rKa OoOIIyBaT MOMEXIy cH B ecTecTBeHa cpena. Cepmanure, OT
Apyra cTpaHa ce paaBaT Ha MO-IIMPOKA 3PUTENICKA ayAUTOPHS U ca MHOo-
JecHO pa30upaeMy, a TOYHO TO3HM € CBETOBHO IO3HAT U NPEIIOYUTAH,
TaKa 4ye [IaHCOBETE J1a He Ob/Ie OLIEHEH Ca MUHUMAJIHU.

2.4 I1ooxo00
1Ba 3amaua

IIbpBata 3amaua B gurkrajgHata cpega Ha PadletGermne
YYCHHIIUTE Ja Mpoyyar 1o rpynu 50 uauoma, KOUTo 0sixa mpeacTaBeHH
tam. [lnardpopmara Oemie KOHCTpyMpaHa KaTro KapTa M METIECETTE
uaromMa Osixa pa3mnpe/IesieHd 10 30HH B 3aBHCHMOCT OT TOBa KbJIE Ca Ce
MOSIBMJIM 3a TIPBB IbT. Korato yueHUIMTe KIMKHAT BHPXY 0obOJacTra ce
MOSIBSIBA M3Kauall MPO30pel] ¢ KpaTka HCTOpPUS Kora ce € MOSBUI
MaJeHUAT HIUOM U KakK, M 3aIll0 € 3all0YHaJ Ja C€ U3II0JI3Ba.

2pa 3a7a4a
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Huxoit o1 yueHHIIUTE B3€JIM y4acTHE B HACTOSAILOTO U3CIIEABAHE
HE € MMaJl MPEAUIICH OMUT C M3MOJI3BAHETO HA KOPITYC, TaKa Y€ Mpeau
clieqBaIiaTa OHJIAHH cpeia UM Oe MPeIOCTaBeHO BHJICO, KOETO N1a TH
3alMo3Hae W Ja Jaje WHCTPYKIMU Kak ce wm3non3Ba Kopnyc Ha
cvepemennusi amepuxancku anenuticku esuxk (COCA). B pamkute Ha
Ta3W 3a7ada OT YYCHHIIUTE C€ HM3HCKBAIle Ja MpoydaT IO TPyIu
ynotpebara Ha neraecerte uaunoma m3non3paiiku COCA. Ilpuumnnara,
MOPaIU KOSITO Ta3MW JEHHOCT Oerre m30paHa Oe 3a Ja MOXKE YUCHUIUTE
Jla OTKPHUAT KaK TE€3HW HIMOMH C€ M3IOJI3BAT B aBTCHTHYEH KOHTEKCT U
na pa3depar camMH TSAXHAaTa BHCOKAa YECTOTHOCT, Taka Y€ TOBa Jia TH
MOTHBHpA J]a T HAay4ar.

Cnen mpencraBsaero Ha COCA, cnogenux TikToksumea ¢ 2
WU 3 pa3nuyHM €Nu30Ju C WIUOMHU OT Cepuaiu uiu puimu, 3a na
MOXKE€ YYCHHIIUTE Ja C€ 3alo3HasAT TMo-Io0pe C TAXHATa peaiHa
ynoTpeba u na paszdepar 3HaueHHETO WM mo-mobOpe. [lpuumHaTta ma
n30epa To3u noaxon Oe na 3atBepas npuHoca Ha COCA, koiiTo Moxe
OM UM ce e CTpyBal MAOHIKBAEC Oe3nmuueH W oQuIIHUaleH, T0KaTo
TikTokBuneara 6uxa mobGaBuiu 3a0aBHU, CMEIIHU M TO-UHTEPAKTUBHH
€JIEMEHTH B TIpoIieca Ha YCBOSIBAHE HA AAJICHU JICKCUKATHH SAMHUIIN.

3 Ta 3aga4ya
Pemux na mpoBepst aid BCHYKH YYCHHIIM HA ITBPBO MACTO ca

pa3bpaiii HauMHA, 10 KOMTO HMIAMOMHTE CE IOJ3BAT M IOCIE KOJKO OT
TSAX MOTaT Ja '’ 3allOMHSAT Ype3 Ch3JaBaHETO Ha KOMHUKC C TIOMOIITA Ha
npuiaoxkenrero  PiXton, koero chm0 O HMIUIEMEHTHPAHO B
mwiaropmara Padlet. Mosita poist mo Bpeme Ha Ta3u 4acT O¢ Ja OleHs
Janu yrnorpebara Ha BCCKH MIHMOM € MMPaBHJIHA, KaTO MCKaxX OT TAX Ja
[IOKa3BaT TEXHUTE KOMHUKCH BCEKM IBT KOIraTo 100aBAT HOB HJIUOM,
KaTo 3aelHO C TOBa JaBaX oOpaTHa Bpb3Ka Jadd [a IPOJBIDKAT Ja
paboTAT WM 1a MOMPaBAT HAWOMA, KOWTO ca u3mnoysBamd. Tyk ce
HACHPYH T.HAp. ,,CKeJie”, KOSTO IMpejyiara MHAWBUAYaIM3UpaHa TOMOIIL
OCHOBaHa Ha MUKPO HHUBO, T.€. IPUMEPH, MOICKA3KH, HJICH, OOSICHEHUS,
Wi oOpaTHa Bpb3Ka, KOMTO MOCTEIICHHO M34Ye3BaT KaTO YUCHUIIUTE Ce
nonoOpsiBat (Chang, Sung, u Chen, 2002).

4 ta 3ajaua
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Cnen cp3naBaHe Ha KOMHKCA, BCEKH 0TOOp Oe MOMOJIeH J1a Kauu
KOMHUKCa CH B IuiardopmaTa, 3a Ja MOXE OCTAaHAJIUTE YUYEHHIH OT
ApyruTe TPynu Aa 3abenexar mpaBWiIHaTa ynorpeba Ha pa3jIUYHHUTE
uauoMu. M cb3gaBaHETo, M UETEHETO HAa KOMMKCHUTE cIlioMara 3a
MYJITUMOJATHOCTTA, KaTO C€ KOMOMHUPAT BU3YyaIHHU €JIEMEHTHU U TEKCT,
3a Jla ce MOBHMIIM pa3doupanero Ha wumuomute. Jxerknoc (2007)
NoJKpens Te3ara, 4Ye ,3a€QHO C TMPAaBONKUC M IYHKTyanus
KOMOWHHPAHETO Ha TEKCT W BHU3YAIIHW €JIEMEHTH MoJroMara ,,TOH,
rJ1acoBa MOJIyJaIlvs, PUTHM U €MOIIMOHAIIHO ChIbpkanue  (¢.22).

I'naBa 3: Pe3yaTaTu u AucKycHus

3.1 3apaual

Jueumanna nnamgopma

3aja4a 3a Be3MpHEMaHe Ha HIHOMUTE mu3moa3Baiiku Padlet

Kato wact oT ympaXHEHHETO, YYCHHIINTE W3IOJI3BAT JIUTUTAIIHATA
wiatrpopma Padlet na wneHTnduIMpaT U aHATM3UPAT HIUOMH, KOHTO
Beue ca Hayumid. Upe3 aBreHTHdeH KOHTEeKCT, iMeHHO COCA, yactu ot
(¢buIMu W Manao3d OT CepHalid, OT TIX C€ HM3UCKBAa Ja M30epar Tpu
UAMOMA, a2 JOKYMEHTHpAT TEXHUTE 3HAUCHHsSI U Ja OOSCHAT yroTpebara
UM B JIaJICHUS] KOHTEKCT.

Ki1ro40BH 0TroBOpH HA YYCHUIN
X

e Unmom: Beat around the bush

e 3nauenwue: ,,/I30srBaM J1a TOBOPS IUPEKTHO 3a JajeHa Tema“.

o OOscHenune. X or0OeIa3Ba, Y€ B CTATHUI TO3U HIMOM € U3IO0I3BaH
Jla OMHWINE CUTyallus, B KOSATO pabOOTHUK M305rBa Ja TOBOPH
JUPEKTHO 3a MPOoOIeMH ¢ MEHUKbPa CH. YUEHUKBT aHAIM3Upa
KaK WAMOMBT IOJYEpTaBa JIMIICAaTa Ha  MpsAMOTa B
KOMYHHKAIIUATA, KOETO BJIMSE HETAaTUBHO Ha paboTara B €KHII.

X

e Wpmuom: The world is your oyster
e 3HaueHue: ,, mam 6e3kpaifHu Bb3MOKHOCTH U U300pH*.
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e OO0sacuenne: X OTKpHBa TO3M HJIMOM B CTaTHs 3a ITbTYBaHHS,
KBJIETO aBTOPHT OKypa)kaBa UMTATEIMUTE Ja U3CIIeABAT cBeTa. X
HOAYEepTaBa, Y€ MIMOMBT IIpEAaBa YCELIaHETO 3a CcBoOoxa U
BB3MOYKHOCTH, KOUTO JKUBOTBHT IIpeJIara.

X

e Upmowm: Spill the beans

e 3nauenmue: ,,PazkpuBam TaitHa“ .

e QOOscHenue: X 3acara auanor ot [lpusmenu, KbIETO €IUH OT
TepOUTE HECH3HATEIHO pa3KpHBa TaifHa, KOETO BOIU [0
KoMeIueH oOpar. Yyamuar oroOensi3Ba, 4e UAMOMBT 3acHIIBA
HaIpeKEHUETO Ha CIIEHATa W MOJ4epTaBa BaKHOCTTA OT TOBA Ja
MOJUIbpoKall KOH(PUIEHITHAIHOCT.

X<

e Wnmumom: Burning the midnight oil

e 3nauenwue: ,,Jla paboOTHIII MHOTO HOIIIEM.

e OOscHenne: X KOMeHTHpa ymoTpebara Ha uAUOMa B
Ilpecneosane mna wacmuemo, KBJETO TJIABHUAT Tepoi
HEYMOpPHO pabOTH 3a MOCTHraHE Ha LEIWTE CH. YYEHHUKbHT
oTOensI3Ba  Kak MJIUOMBT WIIOCTPUPA PEIIUTENHOCTTAa U
MIOCTOSIHCTBOTO Ha Ieposl.

VYuyeHunure [AEeMOHCTpHpAT OTIMYHA CIOCOOHOCT Ja aHaJIUu3Upar
UJAMOMHM B KOHTEKCT KaToO JaBaT MOAXOIAIIM NMPUMEPH Ja MOJKPEIAT
pa3bupaHeTo 3a AaneH uauoM. ToBa ynpakHEHUE MOJOOPH TAXHOTO
pa3bupaHe U KpeaTUBHA yroTpeda Ha UIUOMH.

Tpaouyuonern memoo

AHanu3 Ha OTTOBOPUTE HA YYCHUIIMTE OT TPAIUIIMOHHO OOydyaBaHaTa
rpymna

[Ipu TOBa ympaKHEHHE, YUCHHUIIMTE PAOOTAT C NPUHTHPAHH KOMHs Ha
cratuu u uiamu. Becekn ydeHWK MMa 3aj1ada Ja UACHTUHUIHpA TPH
UIAMOMA, JIa 3alHIle TIXHOTO 3HAYCHUE W J]a OOSCHU YMECTHOCTTA UM
KbM KOHTeKcTa. OTrOBOpHUTE IMOKAa3BaT PAa3]IMYHO HUBO HA TOYHOCT U
IBJI00YNHA, OT U3KIIOUUTEITHO TOYHH JI0 00AaCTH C ToJUepTaHa HyX/1a
0T NOJI0OpEHuUe.

Ki1r040BH OTroBOpH Ha VUEHHUIIN
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Wmuowm : Beat around the bush

3nayenwue: ,,130srBaM /1a TOBOPS TUPEKTHO 3a JaJieHa TeMa‘™.
OtroBop: X orGens3Ba, 4Ye UAMOMBT € U3IOI3BaH B CTATHS Ja
ONMILE NOJUTHUK, KOUTO M305rBa Ja JAaje AUPEKTEH OTIrOBOp Ha
BbIpoc. Jlokaro X cxBalla OCHOBHOTO 3HA4€HHE Ha HIUOMA,
YYCHHKBT H3IHUTBA 3aTPYJHEHHUS Ja OOSCHU HaIBIHO J00pe
3all0 € M3MO0J3BaH B TO3M KOHTEKCT. OTroBOpPHT Ha y4EHHKA €
OTYAaCTH BEpPEH, HO JIUIICBA AbJIO0OUNHA.

Wnmowm: Spill the beans

3Hauenue: ,,PaskpuBam TaitHa“.

OtroBop: X TOYHO aHANM3MUpa ynoTpedara Ha UAMOMA B cepuaia
Ipusmenu. YdamusT oOsiCHsIBa, Y€ pa3KpUBaHETO Ha TaiiHaTa
MpeIU3BUKBA KOMEIUEH €(eKT 1 NMPaBUIHO CBbP3Ba 3HAYCHUETO
Ha UAMOMA ChC CUTYAllUH OT peaHHs KUBOT. JlaaeHuaT oTroBop
€ IIBJICH U TI0Ope CTPYKTypUpaH.

Waurom: Burning the midnight oil

3naueHue: ,, Jla paboTui ycusieHo mpes3 Homra“

OtroBop: X ot0ensi3Ba, 4e HAUOMBT BbB (UIMa € U3IMOJI3BaH Ja
rojuepTrae yCUIUATa Ha TIJIABHUS TE€POM MO OTHOIICHHWE Ha
paborara my. Bwnpeku TtoBa, X wu3NHWTBa 3aTpyIHEHHUS Ja
CBBP)KE HAITBJIHO UJUOMBT ChC CICHU(PUIHUS KOHTEKCT U TaKa
aHAJIM3BT OCTaBa MMOBBPXHOCTEH.

Wuom: Beat around the bush

3nauenue: ,,136rBaM J1a TOBOPS AUPEKTHO IO J1aJicHa Tema‘
OTFOBOp: X 3366J'I}I3Ba, 4C UAUOMBT € U3IIOJI3BAH OT KYPHAJIHUCT,
3a J]a KpUTUKYBa UHTepBIoupaH. Benpeku ye X uaeHtudunmpa
nayuoMa IIpaBUIIHO, X 'O HUHTCPIPCTHpA Karo ,,roBOPsA
HECBBP3aHO‘,KOeTO pedriekTupa BbpXy MPAaBUIHOTO pazOHpaHe
HaA HCTOBOTO 3HAYCHUC.

VYdueHunuTe AEMOHCTPUpAT pa3indHO HMBO Ha pa3OupaHe NpU Ta3u
3amada. Hsaxon ycnemHo ¥ npenus3Ho CBbP3BaT UIMOMUTE C KOHTEKCTA,
JOKaTo TpH Jpyrd ce 3abeis3BaT MpPOIYCKH MpH aHalIW3a WIU
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ONpeAesHE Ha TAXHOTO 3HaueHue. ToBa ympakHEHHE NoJuepTaBa
HYXJaTa OT JOI'bJIHUTEJIHA MPAaKTUKa MpU pa3OMpaHETO HAa MJIMOMH B
pas3InYeH KOHTEKCT.

Cpashnenue medcoy oOueumanrnama niamgopma u mpaouyuoHHUs
Mmemoo 3a Odevnocm 1

Jlokaro u 1Bara MeTOJa TO3BOJISIBAT HA YUYCHHIIMTE NI YIPAKHSBAT
pa30MpaHeT0O HA HIUOMHTE B AaBTEHTHYCH KOHTEKCT, IWTUTAITHATA
mnatropMa OKypakaBa TO-TojsiMara €KumHa pabora, oOorarsiBa
KOHTEKCTYaJTHOTO pa3OMpaHe M OCHUTYpsiBa T'hbBKABOCT, KOSITO BOJH JIO
MO- TOJIEMH pe3ylITaTd OT OOy4eHUeTo. TpaJUIMOHHUAT METO/I,
BBIIPEKU Y€ € e(DEeKTUBEH 3a ONpPE/CIICHN yJalllh, pa3KpuBa OOJaCTH,
KBJIETO M0- TMHAMUTHH WHCTPYMEHTH onxa noI00pH
aQHTAKUPAHOCTTA M pa30MpaHETO Ha JaJicHa JICKCUKAITHA KOHCT PYKITHS.

3.2 3apaua 2: Ch31aBaHe HA KPATKU H3pedeHust

Hueumanna nramegpopma

[oacekims: 3a1ada 3a ch3aBaHe Ha KpaTku u3peuenus ¢ Padlet

ToBa ynpakuenue 6e MpoBeaeHO MocpeacTBoM ¢yHKImsTa Ha Padlet 3a
KOMEHTapu. 3ajayara Ha yYECHHIUTE O¢ Ja ChCTaBAT MET HU3PCUCHUSI
Karo M3MOJI3BaT HJAMOMH, KOMTO BEYE Ca HAydyWwId M Ja Jajiar
KOHCTPYKTHBHA 00OpaTHa Bpb3Ka 3a M3PEUCHUSATA HA CBOUTE BPHCTHHUIIH.
To3u cbBMECTEH MOAXOA MOAOOPH TAXHOTO pazdUpaHe U KPEeaTHBHOCT,
KaTro ChIIEBPEMEHHO MM IO3BOJIM Ja YIIPAXKHAT U TEXHUTE YMCHHUS 3a
JlaBaHe Ha 00paTHa BPb3Ka.

IIpuMepu Ha U3pEUCHUS U O6D8.TH8. BPB3Ka HA YYCHUIIHUTC
X

o MWMspeuenue: “You should stop beating around the bush
and tell her how you feel.”

o Kowmenrap Ha BprcTHHK: Y 0TOens3Ba ,, 3pedyennero Tu
€ MHOTO TOYHO, HO OM MOTrBJ/MOIia Ja A00aBHUII IIO-
CHWJICH €MOIIMOHAlleH KOHTEKCT, 3a Ja 3By4H IO-
JpaMaTU4HoO.
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OOparHa BpB3Ka OT yudmrTens: X H3MOJI3Ba HIUOMA
IIPaBUJIHO U IIPUEMA MIPEIUIOAKEHUETO Ha Y KaTo MOIPaBs
n3peuennero Ha “You should stop beating around the
bush and just admit that you love her!”

Wzpeuenne: “After working all night, I was completely
burning the midnight oil.”

KomenTtap na BpbcTHHK: X otOems3Ba, ,J anomsT €
MpaBWJIEH, HO HsMa HyXJa Ja ce nosrapsa“‘working all
night”, TBi KaTo ce moapazoupa.”

OOparHa Bpb3ka OT yuuTens: Y  mpepaboTBa
u3peuenuero, “l was burning the midnight oil to finish
the project before the deadline.”

Mspeuenune: “He spilled the beans about the surprise
party before we even got there.”

KomeHTtap Ha BpbCTHUK: Y KOMEHTHpaA: ,, M3peuenuero e
MHOTO J00po! bu morwi/morna na goGaBwil eMoIus,
KaTo Jajdy TOBOPUTENS € S0CAaH WM Pa3BbJIHYBaH OT
pa3KpUBaHETO Ha TaiiHaTa®.

OO6parHa Bpb3Ka OT yuuTens: X MPOMEHsI U3PEUYCHUETO:
“He accidentally spilled the beans about the surprise
party, and everyone got so upset!”

Uspeuenne: “I’1l go the extra mile to help you pass your
exams.”

Komenrap na BpbcTHUK: Y mpeanara: ,, buxa moru na
ce n00aBAT oOIle MajKko JeTailyii 3a ToBa Kak IIe
MOMOTHeIl, 3a Ja HalpaBHUIl HU3PEYEHUETO IIO-
KOHKPETHO®.

OOpatHa Bpb3Ka OT y4uTens: X MOJ00pHU HU3PEUECHUETO
no cnenuus HauwH: “I’ll go the extra mile to help you
pass your exams by staying up late to tutor you every
night.”
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o MHspeuennue: “She said it cost an arm and a leg, but she
still bought it.”

o Komenrap Ha BpbcTHUK: Y KOMeHTHpa: ,, M3peueHuero
TH € OTIMY4YHO! bu MOrbJI/MOTIIa 12 TO J0pa3BUENl KaTo
KQ)KEIll KO€ € CTPYBAJIO TOJIKOBA MHOTO.

o OOparHa Bpb3ka oT yuurens: X Jerailnusupa
n3peuennero Taka: “She said the designer dress cost an
arm and a leg, but she still bought it for the wedding.”

VY4yeHunure npeacTaBuxa pa3audyHyu U3pEedeHHsl 0 Hall-100pus U TOUEH
HauuMH Kacaeml ymnoTpebara Ha uauomuTe. B3anmmopelcTBueTo upe3
KOMEHTapu Oe W3KIIOYHTENHO II€HHO, Thil KaTo ToBa JOBENE [0
KOpEKLIMH M TNOJOOpeHHs, KOUTO oboraruxa u3pedeHusTa. B Hsxou
cllydau yYEHHIIUTE c€ Hy)KJaexa OT HaCOKHU 3a M3sICHSABaHE ynoTpebara
Ha UIUOMHUTE, a 06paTHaTa BpPBb3Ka IOAINIOMOIHA TaXHaTa YBCPECHOCT U
KEJTAHUETO 3a padoTa B CKUII.

Tpaouyuonen memoo

3ajaya 3a chb37aBaHE Ha KPATKU M3PEYEHUS M3MOJ3BAWKU TPAAUIIMOHEH
METO[ Ha O0yUEHHE

ToBa ympakHeHHWE ce TpOBeNe B KiacHa CTas, KBIACTO YUCHUIIUTE
paboTHuxa CaMOCTOSITETHO 3a ChCTABSIHETO HA MET U3PEUYCHUSI C UTUOMH,
KOUTO Te ca Hayuniau. Ciien ToBa CH pa3MeHnXa padOTUTE 32 KOMEHTapH
u nipenioxkeHusi. OTrOBOPUTE MM TOKa3axa pa3HOOoOpa3ue B TOUHOCTTA
Y M3Ka3a, KaTro mpolieca Ha oOparHa Bpb3Ka 1o100pu Komabopamusira u
pazOupaHeTo UM 3a UIAHUOMUTE.

Ki1ro40BH OTroBOpH HA VUEHUIIU
X

e Uspeuenne: “I tried to break the ice at the party, but nobody
seemed interested.”

o Komenrtap Ha BpbcTHHMK: Y otrOen3Ba: ,, M3peueHuero T €
BSPHO, HO MOJKellle Jla J0OaBUII KaKk TOYHO CU ce omurai/a to
break the ice/ 0a pasuynuw neda/.”
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OOparHa Bpb3Ka OT y4yuTens: X IMpenpaBu u3peueHuero Ha: I
tried to break the ice at the party by telling a funny joke, but
nobody seemed interested.”

Uzpeuenne: “He hit the nail on the head when he said the
problem was our lack of communication.”

Komenrap Ha BpbcTHHK: Y mnpeanara: ,J3peuenuero tH e
9yIeCHO, HO MOXeEII Ja JOOABHII U IPUMED 3a TTPoodIem.
OO6parna Bpb3Kka OT yuuTessi: X MoJo0py U3PEYEHHETO, KaKTO
cinensa: “He hit the nail on the head when he said the problem
was our lack of communication during the meeting.”

Uzpeuenne: “Life is like a box of chocolates; you never know
what you’re going to get.”

Komenrap Ha BpbcTHHK: Y oTOens3Ba: ,M3peueHuero tu e
OTJIIMYHO H 3aBBbpIIeHO. Mo)ke O MOXKENI Jia Jajen mpuMmep 3a
HEOYaKBaHa CUTYyallus, B KOSITO CH monagai.

O6parna Bpb3ka OT yuutTeds: X 3ama3d MMbPBOHAYATHOTO
u3peyeHue, Ho no6aBu kpatko obsicuenue: “Life is like a box of
chocolates; you never know what you’re going to get, just like
when I moved to a new city and found the best friends ever.”

Mzpeuenue: “She hit the nail on the head when she guessed my
favorite movie.”

Komenrap Ha BpbhcTHHK: Y KOMeHTupa: ,JI3peueHuero tu e
100po, HO UIMOMBT C€ M3MOJI3Ba OOMKHOBEHO 3a MO-CEpUO3HU
cUTyaluu.

OO6patHa Bpb3Ka OT yuuTena: X IpoMeHH u3pedeHuero Ha: “She
hit the nail on the head when she explained why our project
failed.”

Wzpeuenne: “I tried to break the ice by asking about their
hobbies, and it worked perfectly.”

Komenrap Ha BpbcTHHK: Y oTOemsi3Ba: ,UyaecHo u3pedeHue!
Moxe na ce 106aBH Kak OCTaHAINTE Ca pearupaiy.
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e OOparHa Bpb3ka OT yuutTens: X J00aBs JAeTalil  KbM
m3peuenuero: “I tried to break the ice by asking about their
hobbies, and everyone started sharing their favorite activities.”

Cpasnenue na oueumanHama niame@opma u mpaouyuoHHUs Memoo 3a
3a0aua 2

Jloxato nBara meToja MoaoOpsiBaT pa3OMpaHETO W MPUIaraHeTo Ha
UIVMOMHUTE TIPU YUYCHUIIUTE, TUTHTATHATa TuiardopMa IpeaocTaBs 1Mo-
WHTEPAKTHBHA U OJAarompusiTHAa Cpe/ia 3a KPeaTHBHOCT U KOJIa0Ooparusi.
TpauIIHOHHUAT METOJ, BBIPEKH Y€ € IOJIe3eH 3a IMOBUIIABAHE HA
doKyca W MHUCMEHOTO HW3pa3siBaHe, MOJYepTaBa HEOOXOJMMOCTTa OT
JOIBIIHUTETHN WHCTPYMEHTH 3a 3aCHJIBAHE Ha aHTKUPAHOCTTAa Ha
YUEHULUTE U Mo-e(eKTUBHA 0OpaTHa Bpb3Ka.

3.3 3agaua 3: Cp31aBaHe HA CHIEHAPHIi 32 IMAJIOT

Jlueumanna nnamegopma

[Monceknus: Cb3gaBaHe Ha CIEHAPWUK 32 JMAJIOr C M3IMOJ3BaHE Ha
auruTanHa mwiardopma (Pixton)

Jlnanosu Ha yyeHHuIH

e VYyactaunu: AHa u [IuThp 00CHKAAT YIMIHIIECH MPOEKT.

o Anna: I can’t believe you spilled the beans about our
secret project to the teacher!

o Peter: I’m sorry, but the ball is in your court now. You
have to explain everything.

o Anna: I’ll keep my cool, but we need to work extra hard
tonight. It’s time to start burning the midnight oil.

o Peter: Alright, let’s go the extra mile to make this project
perfect.

e Komentap Ha BpbcTHHK: W 0TOens3Ba, e AUAIOTBT € MHOIO
peanucTUyYeH, HO Mpeniara jaa ce 100aBH U XyMOPUCTHYEH
€JIEMEHT, 32 J]a CTaHe MO-UHTEPECEH.

e (OOparHa Bpb3ka OT yuutens: X U Y aianTupaT AUaIora cu KaTo
100aBAT XYMOPHUCTHYCH KOMEHTap OT crpaHa Ha ITutsp: And
next time, I’ll keep my mouth shut!

XXX
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®  Vwuactuuu: Karepuna u Huko nucKyTtupar opraHu3upaHeTo Ha
napTH-U3HEHAA.

o Katerina: Let’s not beat around the bush. We need to
decide on a date for the party.

o Nikos: Alright, but don’t let the cat out of the bag this
time!

o Katerina: Don’t worry. I'll take it with a pinch of salt if
anyone asks me.

o Nikos: Great! We’ll make it a party to remember.

o KomenTap Ha BpbcTHHK: Y Tpemiara a ce 100aBH peakiusi OT
TPETH YIaCTHHK C eI JUajIora ja CTaHe 1M0-TNHAMUYCH.

e OOparHa BpBb3Ka OT yuutensi: X 100aBs TPETH YIaCTHHUK, KOUTO
IpaBu XyMOpUCTHYEH KoMmeHTap: Anna: As long as you don’t
forget the cake, I’'m in!

XXX

e VYyactauuu: Jumutpu u Credano o0ChKIaT CIOPTHA UTpa.

o Dimitris: Did you hear about the game? It’s going to cost
an arm and a leg to get tickets.

o Stefanos: I know, but I’'m willing to go the extra mile to
be there.
Dimitris: Well, don’t cry over spilled milk if we lose!
Stefanos: True, but let’s hope it’s a piece of cake for our
team.

e Komenrap Ha BpbcTHHK: W KOMEHTHpa, Y€ HIMOMHUTE Ca
W3IIOJI3BaHU €CTECTBEHO, HO Tpeaara Jo0aBsHE Ha TOBEYE
JEWCTBUE KbM CUTYAIUSTA.

e OOparna Bpb3ka OoT yuutens: X u Y A00aBAT OIIe CIICHU KbM
KOMHUKCA, KOMTO MOKa3BaT KaK FE€POUTE CE MOArOTBAT 3a Urpara u
TaKa MPaBsT JUajiora Mo-0’KUBEH.

VYdeHuMTe JIEMOHCTPUPAT KpPEAaTMBHOCT H  BBOOpaXCHUE TIpU
W3MUCIISTHETO Ha JMAJIO3HTE, JIOKATO KOMEHTAPHUTE OT BPBHCTHHUIUTE U
yudTeIsl UM TIoMaraT Ja Mpeuu3upar ynorpedaTa Ha HJIUOMHUTE.
Jluano3ure ca pa3IMYHU MO TeMa W MOJXOA, Karo HIKOM HM3HCKBAT
MoBeYe MPELU3HOCT, a APYTH M3IMBbKBAT C OPUTHHATHOCT U PEATUIbM.
ToBa ympakHeHMe Momara Ha YYEHUIUTE J1a YINPAXHAT UIUOMHUTE B
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IIpaKkTUYecKa Cpesa, KaTo MoAo0psBa TAXHOTO pa3OUpaHe U yBEPEHOCT
npu yrnorpedara Ha e3uKa.

Tpaouyuonen memoo
Iloaceknus. Cp3gaBaHe U IpeJACTaBIHE HA CICHAPUM HA JIUAJIo3U
IIOCPEACTBOM HM3MOJI3BAHE HA TPAJAUIIMOHEH METOI HAa 00OydYeHHe
[Ipu ToBa ynpa)kHeHUE y4eHULUTE padOTAT MO ABOWKH, 3a J1a Ch3JanaT
JTUAJIOT, B KOMTO J1a MHKOPIIOPUPAT MOHE YeTupu uauoma. Jluanosure ca
HaIlMCaHW Ha XapTHsl U MPEACTaBeHU YCTHO mpen kiaca. [lo Bpeme Ha
TO3U Hpouec y‘-ICHI/IIlI/ITe eI[HOBpeMeHHO ynpamHﬂBaT TCXHUTEC ITUCMCHU
Y TOBOPHHU CIOCOOHOCTH, KaTO ChHINO Pa3BUBAT U CIIOCOOHOCTTA CH Ja
M3MO0JI3BAT UJMOMH B €CTECTBEHA Cpefa.
VdueHndYecKkH TUano3u:

e VYuactoumu: Ana u Codust oOckXkaar mnapTH-W3HEHaTa 3a

POXKIIEH JIeH.
o Anna: Don’t spill the beans about the surprise party,
okay?

o Sophia: I won’t, but I think you hit the nail on the head
when you said we should keep it simple.

o Anna: Let’s go the extra mile and make her a homemade
cake too.

o Sophia: Good idea! But we need to keep our cool if she
starts suspecting something.

e Ilpesenramms: X u Y mOpeAcTaBiIT Jualora Cd C sCHa
apTUKy/IalKs U eCTeCTBEH puThbM. X, obade, Jomycka ApeOHU
IPEIIKA B MPOU3HOIICHHETO Ha aymara nail, Ho ycuiamero Ha
yUeHHUKa J]a C€ KOPUTHPA € TOXBAIHO.

e (OOparHa Bpb3ka OT yuurens: Muoro npobpa ynorpeba Ha
UIMOMH, HO C HEOOXOJUMOCT OT MOA0OpsBaHE Ha BOKaJIHATa
YBEpPEHOCT.

XXX
e VYyacurauiu: Huxo u IleTpo niaHupar rpymnos npoexT.
o Nikos: We need to stop beating around the bush and
decide who will present.
o Petros: You’re right. Let’s go the extra mile to make this
presentation the best one.
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o Nikos: Okay, but don’t let the cat out of the bag about
our secret slide!
o Petros: Don’t worry, I’ll keep my cool under pressure.

e [IIpesenranusa: X u Y OeMOHCTHpAT OTIMYHA €KHITHA paboTa u
€CTEeCTBEHA TPE3CHTAIMs, BBIIPEKH Y€ c€ 3a0ersI3BaT M HAKOU
nay3u. X HW3IUTBAa TPYAHOCTH Ja CH CHOMHHM Hauoma beating
around the bush, Ho Y my nmomara.

e OOparna Bpb3ka or yuutens: JloOpa pabota B ekum u Ipu
ynorpebara Ha uauoMu. VMMa Hyxna oT Jeko monoOpeHue B
M3Ka3a.

XXX

e VYyactHuuu: JxkoH u Mapus oOCHXKIaT Kak Jla c€ CIpaBsT C
npo0OneM B padorara.

o John: We’re in hot water because we didn’t double-check
the data.

o Maria: I know, but let’s not cry over spilled milk. We can
fix it.

o John: You’re right. Let’s hit the nail on the head and
focus on the solution.

o Maria: Exactly! We’ll go the extra mile to make sure
everything is perfect this time.

e Ilpesenramus: X u Y mpeacTaBAT MHOTO YOSAWTEJICH AHAJIOT C
BHCOKO HHMBO Ha EKCIIPECUBHOCT. Bbrpeku ToBa,Y TOBOPH MAJIKO
OBp30, KOETO HAMaJIsIBA PAa30UPAHETO B ONIPEICIICHH MOMEHTH.

e OO0parHa Bpb3Ka 0T yuurenst: OminyHa yrnorpeda Ha HIHMOMH, HO
C HY)KJIa OT Ipeln3UpaHe Ha CKOPOCTTa Ha TOBOPEHE.

VYdeHUIMTEe JIEMOHCTPUpAT KPEaTMBHOCT M Koyabopamus mpu
W3MUCIISTHETO Ha JTUAJIO3H, a PEACTABIHETO UM JIaBa Bb3MOXKHOCT J1a Ce
yIPaKHU €CTECTBEHA UM €3UWKOBa yroTpeba. BhIpeku nomyckaHeTo Ha
MaJIOBRXKHU T'PEIIKK U HETOYHOCTH, 0OpaTHaTa Bpb3Ka OT BPBCTHUIIU U
yYUTE] IoMara 3a 3acHjBaHE Ha YBEPEHOCTTA Yy YYCHHUIUTE U 3a
noJ00psiBaHe Ha YMEHUATA UM NIPH U3II0JI3BaHE HA UANOMHU €(EKTUBHO.

Cpasnenue mexcoy oueumanuama niamegopma u mpaouyuoHHUs.
Memoo Ha npenodasare 3a OetiHocm 3
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Jlokaro aBaTa METOJa YCHELIHO MOJAIOMarar ynorpedara Ha UAUOMH B
IMano3W, JAWTUTadHarta IiargopmMa HacoyBa KbM  IO-TOJsIMA
KpEaTUBHOCT U aHIaXKMPAHOCT YPEe3 BU3YAJIHO Pa3Ka3BaHE HA UCTOPHUHU.
TpaguuuoOHHUAT METOJ Ipemlara CTPYKTypUpaH IOAXOH, KOWTO
HaOnsira Ha TOBOPHM M TUCMEHHM YMEHHUsS, HO OW croedenmna oT
BBBEXK/IAHETO HA IIO-MHTEPAaKTUBHU €JIEMEHTU 3a pa3OupaHe Ha
KOHTEKCTA.

3.4 Obcvacoane na oopamnama 6pv3Ka

B kxpas Ha ympakHEHHsTa ce TmpoBele OOCHKIaHe, 3a Ja Ce COHIHpa
MHEHHETO Ha YUYCHHUIMTE OTHOCHO TPAJUIMOHHHS METOJ Ha
Mperno/iaBaHe, KakTo W OMUTHT OT CH3JABAHETO M MPEACTaBAHETO Ha
Majno3u upes miardopmara Padlet.

Jueumanen obyuumenen memoo

JluckycusaTa TogYepra IMPHU3HATEIHOCTTA HA YYCHHIIHTE 32
eKWITHATa W MIPAKTHYECKa CTpaHa Ha YIpaKHEHUETO. Bhipeku ue Osxa
OTOCIISI3aHM TPEIU3BUKATEIICTBA KATO IPUTECHEHUE TIPH MPEJICTABIHETO
Y TIPOM3HONICHUE, ISUIOCTHOTO IMPEKUBSIBAHE OCIIe OMpPEAEICHO Karo
MTOJIOKUTEITHO, TMOAO0OPSIBAIIO TIXHOTO pa30MpaHe W YBEPEHOCT IMpHU
yrmoTpebara Ha wuauoMH. llpemyoxeHusTa 3a TOBeYe Bpeme 3a
MOJIrOTOBKA M BKJIFOYBAHETO Ha TMOBEYE NMpPUMEpPH Ie ObJe B3ETO MO
BHUMAaHHE TP CIIC/IBAIIN YITPAXKHCHHUS.

OOparHara Bpb3Ka OT YYCHHIIUTE 3a YIPAKHEHHETO CBBP3aHO C
YCBOSIBAHETO Ha MIMOMH 4Ype3 JUTHTATHA Iiardopma pa3kpu HSKOIKO
KJIIOYOBM MOMEHTA, KOWTO TIOAYEpTaBaT CHJIHUTE CTPaHU Ha TO3U
MOJIXO/1, HO TOKa3a mojie 3a nojoopenus. OT ChIIECTBEHA BaKHOCT 3a
ONHMTa HA YYCHUIIUTE C€ OKa3za Ipolleca Ha Ch3IaBaHE Ha JUAJIO3H,
KOWTO T€ OMHUCBAT Karo e()eKTUBEH M MHTEPECCH HAuWH 3a M3IMIOJI3BAHE
Ha WJIMOMH B PEAIMCTUYHU CHUTyallud. DOKYChT BBPXY ,,JAHATOr U
LATUOMHU B OTTOBOPUTE MM TIOAYEpTaBa KaK TE3H EJIEMEHTH ca
CHOCOOCTBAIM 3alIOMHSIHETO M yroTpedara Ha uauoMuTe. M3MucisHero
Ha JUAJIO3U TMPENOCTaBsl CHIIECTBEH KOHTEKCT, KOMTO MO3BOJIABA Ha
YUEHUIIUTE Ja BUIAT KaKk T€ C€ BIHCBAT €CTECTBEHO B €XEIHEBHATa
KOMYHHKAITHSI.
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Jlpyr BajkeH acleKkT OT ToBa YHpaHEHHE Oe (QOKYyChT BBPXY
npe3eHTanunTe. Jlokaro HAKOM YYEHHUIM W3IHUTBaxa MPHUTECHEHHE 1A
TOBOPAT TpeN CBOWTE BPBCTHHIM, Te OTYUTar (akra, de
NPEXUBSIBAHETO MM € Jaj0 II0BEYE YBEPEHOCT Ja TOBOPAT Ipen
nyonarKa W Ja HM3MO0JI3BaT HAMOMH TpaBmiiHO. CamMOTO TNpencTaBsiHE
M3HCKBA OT TAX JIa YCBOAT UIMOMUTE U Ja TH MPEACTABSAT SICHO, KOETO TE
CUUTAT 32 MPEAN3BUKATEIICTBO, HO ¥ 3HAYNM ONMHUT. IMEHHO TO3H M3BOJ
BOJM JI0 TOBAa, Y€ BBBEKIAHETO HA NPE3CHTAIIMOHHH KOMIIOHEHTH B
VIpaXHEHUSATAa TpPU YYKIOE3UKOBO OOydeHHE C€ OKa3BaT MOIICH
WHTPYMEHT 3a W3rPaXJaHe Ha JIMHIBUCTUYHA KOMIIETEHTHOCT U
MEXTYITMYHO CTHH YMEHHUSI.

VYdeHunure chIio MoaYepTaBaT U BaXKHOCTTA OT yrmoTpebara Ha
HUJIMOMH Kato ,.,ectecTBeHU . ToBa e moBTapsiia ce Touka OT oOpaTHaTa
BpB3Ka, Thii KaT0 caMUTe Te pabOTAT HEMPEKbCHATO 32 UHTETPUPAHETO
Ha WIWOMHTE B TexHHWTE nuano3u. OOparHara Bpb3Ka OT CTpaHa Ha
BPBCTHUIINTE € M3KIIOUMTEITHO [EHHA B TO3M KOHTEKCT, ThH KaTro UM
nmoMara Ja HAeHTH(GUIUPAT W TOAOOPSIT WM3pPEUCHHATA, KOMTO UM Ce
CTpyBaT HEECTECTBEHH W CTpaHHU. To3u (OKyC BBpPXY €CTECTBEHATa
yroTpeda moadepTaBa BaXKHOCTTA OT MPEJOCTABIHETO HA BH3MOXKHOCTH
32 YYCHHIIUTE Ja YINPAXKHSIBAT WAMOMH B Pa3iMiCH W PEaTMCTUYCH
KOHTEKCT, KaTo IO TO3W HAauyWH T€ CE YyBCTBAT YBEPEHU B TAXHOTO
CTIOHTAHHO HM3TIOJI3BAHE B Pa3roBOp.

PaGoTara B €kHIl c€ OTKpOM KaTo JPYr KJIFOYOB CHIICH acIeKT B
yrnpaxkHeHuero. Paborara B rpyma W oOMsHara Ha MHEHUS 3aCHIA
YYBCTBOTO 33 CIIOJICJICHO YyCBOSIBAHE W B3aUMHAa  IOJKpEIa.
WHTepakTHBHUTE KOMIIOHEHTH Ha JUTUTANHATa IUiar¢popma, KaTo
WHCTPYMEHTa 3a KOMEHTAapu HampuMmep, Jdaje Bb3MOXHOCT Ha
YYCHHIIUTE Ja C€ BKJIIOYAT JMHAMUYHO 3aCTHO C BPBCTHHUIUTE CH,
MOJJOOpSIBaliKU TSXHOTO pa3OupaHe 3a UIUOMUTE U TAXHATA CIIOCOOHOCT
Jla TaBaT KOHCTPYKTHBHA OOpaTHa Bpb3Ka. To3M JBOEH MOIXOH 00aBH
IbJI00YMHA HA OOYYMTEIHHUS TPOIIEC, KaTO TO HAlpaBU IMO-TIPUITEH U
e(heKTUBEH.

Bpopeku I15UI0CTHOTO MOJIOKHUTEIHO Bb3IPUEMaHEe, YUEHUIUTE
OTKpHXa M ToJIe 3a MOJ0OpeHMs], KaTo HyKJaTra OT IMOoBeYe BpeMme 3a
perneTunys  Ha  AMAJIO3UTE€ M JONBJIHUTEIHM  HAcOKH  IpHU
MPOU3HOLIEHHEeTO0. MHOro OT TAX H3pa3uxa >KelaHue 3a JeTailiiHa
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oOpaTHa BpB3Ka OT yYUTENs 3a NOAOOpsSBaHE HAa TEXHUTE YMEHHUS B
Obneme. Tesu HaOmOmeHHMS TOKa3BaT, 4ye OBACUIM BapuUalUd Ha
YIIPA)KHCHUCTO Oomxa MOIIH Ja BKIO4YaT JONBJIHUTCIIHHU CECUHM H
KOHKpETHA IMOJIKpera 3a MoJo0psiBaHe Ha MpOou3HOmEeHHeTo uM. Karo
IUI0, TOBAa YINpaKHEHHWE Oelle W3KIIOYUTENHO e(eKTHUBHO 3a
noJo0psiBaHe Ha KPEaTHUBHOCTTA, padoTara B €KUIT U TI0-337bJI00UYEHOTO
pa3OupaHe 3a MIMOMHUTE, KAaTO 3a€AHO C TOBAa U IPEIOCTAaBH LIEHHU
CBBETH M HACOKH 3a NOJ00psBaHE HA YyXKI0€3UKOBOTO OOyUCHHE.

Tpaouyuonen memoo Ha obyuerue

Cnen 3aBbplIBaHe Ha YIpakHEHUATa O NpPOBEACHAa TpyHoBa
IMCKYyCHsS 3a OTpa3sBaHE Ha BIICUATICHUATA HA YYEHHUIUTE OT
TpaIUIIMOHHUS METO]] Ha 00ydeHune. Bornpocure 0sixa 3a1aieHu Taka ye
71a IOATUKHAT KbM KPAaTKU U CIEIU(PUIHN OTTOBOPH, KOWTO J1a HacO4aT
KBM TIOJIC3HH UEH 3a ObJIENI ChAbPKATEICH aHAJH3.

JluckycusaTa pa3KpH, 4e€ YUYCHHIIUTE OILIEHSBAT Mpolleca Ha eKUITHA
paboTa W BH3MOXKHOCTTA 33 TIMCMEHH YIPAKHEHUS, BRIIPEKH Y€ HIKOU
OT TSIX HaMHUpPAT YIpaKHEHUsATa 3a TPYJHH, OCOOCHO B dYacTTa 3a
ropopeHe. OOparHaTa Bpb3Ka € KaTo IsUI0 HEeyTpaiHa, KOMOWHAIMS OT
MOJIOKUTETHH W KOHCTPYKTHBHH KOMeHTapu. llpemnoxeHusta Ha
YUCHHIIMTE 32 MHKOPIOPUPAHE Ha BU3yaIHU €(PEKTH U MPEIOCTABIHETO
Ha TOBeYe NpUMEpH Mmie Oblie B3€TO IO BHUMAHUE TPU ObICIIN
VIpaXHEHUS 3a TOA0OpsIBaHE HA AHTWKUPAHOCTTA M YCICIIHOTO
YCBOsIBAaHE Ha JICKCHKAITHY CIHMHUIIH.

OOparHara Bpb3Ka OT YUYCHHIIMTE 32 TPATUIMOHHHS METOJ Ha
M3y4yaBaHE HA WIMOMH Pa3KpH MHOXKECTBO IVICAHU TOYKH, IIPOBOKUPAHU
OT TexHus omuT. [IporiechT Ha Ch3/IaBaHEe HA M3PEUYCHUS M THAJIO3H Ha
XapTusi ce mpue no0pe, BBIPEKH 4Ye YYCHUIUTE OTOeNs3axa HIKOU
orpanuveHusi. JIokaTo roysiMa 4acT OT TSAX OIIEHWXa SICHATa CTPYKTYpa,
Ipyru oTOensA3axa, 4e W JIMIICBAa WHTEPAKTUBHOCT M IOMOJIMXa 3a
MoBe4Ye BpeMe 3a TOATOTOBKA Ha H3pedyeHusTa. HampexeHuero oT
YeTeHeTO Ha Iiac Mpel BPBCTHULM CHUIO ce oOTOens3a KaTo
MPEAU3BUKATEICTBO, IOUEPTABANKN HYKJIaTa OT ITOBeYe MOJIKperna npu
YCTHOTO IpEeJCTaBsHE.

ExunHocTra wurpae BakHa poJs B TOBa YIpPaXKHEHHE, KaTo
YYCHHMLIUTE OCBh3HABaT HeHHaTa CTOMHOCT MNpH TEeHEPUpPAHETO Ha
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KpeaTHBHU WJEU W YCHBBPIICHCTBAHE Ha yHoTpedara Ha WIMOMHU.
Berpekun ToBa, KOoOpauHAIMATA MO BpeMe Ha paboTara IO JBOWKHU
PSIKO ce CIIOMEHaBa KaTo TPYAHOCT, 0COOCHO NpU MOApEeXJaHEe Ha
MUCIATC UM U IIPU CB3JABAHCTO Ha IMIHMCMCH TCKCT. B'preKI/I TE3N
NPpCAU3BUKATCIICTBA, KAaTO M40 YUYCHUIIMTC YCIsdaBar Ja pa6OT$IT
e(eKTUBHO 3a€JHO W OLICHSABAT OOMSHATa Ha UJCH, KOATO € oboraruia
rpoueca UM Ha oOyueHue.

E[[HO OT HNOBTApALIIMUTE CC NPCAU3BUKATCIICTBA I/IILGHTI/I(bI/IIII/IpaHI/I oT
yUaIIUTE € MOCTHTaHe HA €CTECTBEHA yIOoTpeda Ha UIMOMHUTE B TEXHUTE
HU3PCUCHUA W OUAJIO3U. C’I)SI[aBaHeTO Ha HU3pCUYCHHUA, KOUTO Ja 3By4daT
ABTCHTUYHO H3HUCKBa HU3BCCTHO YCHUJIMC W MHOI'O OT TAX CHOACIAT, Y€
TOBOpPEHETO TMpe3 Kiaca 0e3 Tpemkd € TpyaHo. Te3um HaOmomeHHs
MpeArnoiarar, 4¢ UM € HeoOxoJuMa JOMBIHUTEIHA MOAKpena (CKene),
KaTo Harp. NpUMEPHU MOJENIN WIA CTPYKTYpHUpPAHU NPUMEPHU, KOUTO N1a
MOMOTHAT Ha Y4YalluTe Ja JOOHSIT TOBEYE YBEPEHOCT W JIEKOTA TIPH
yHOTpe6aTa Ha UAMOMH B YCTCH U IIMCMEH KOHTCKCT.

o ce oTHacs 10 pa3OupaHe 3HAYCHUETO HA UINOMHUTE, YICHUIUTE
OIICHSIBAT TIOJI3aTa OT TOBTAPSEMOCTTA Ha YIPaKHEHHUATA W SKUITHATA
pabora. [Ipu Bce ToBa, HSAKOM OT TSIX OTOEISA3BAT, Y€ BHBEKIAHETO HA
BHU3yaJHU OOpa3u WM NMpuUMepu oT (PuiMH U BUAca OM HaAmpaBUIIO
VIIpaXHEHUATA TO-TIPUSATHA W O TMOJIOMOTHAJIO MO-32bJIO0YEHOTO
pazOupane 3a wauomMute. Ta3m oOpaTHa Bpb3Ka MOJYEpTaBa
BB3MOKHOCTTA JiIa C€ KOMOMHHMpAT TpaIuIMOHHUTE METOAM Ha
MperolaBaHe ¢ MYITUMEIUHHA PECypCcH, 3a Ja OOXBaHAT pa3jIMYHUTE
0OyYHTEITHU TIPEANIOYNTAHUS Ha YYAIUTE.

OOCHKIAaHETO CHINO JOBENE 10 MPEIIOKECHUS 3a OJO0psBaHE MPH
ObJIeIM yIpaXHEHHUS. YUYCHHIIUTE MOMOJIMXa 3a MO-IIBJITO BpeMe 3a
MOJITOTOBKA, MOBEYE SICHA MOJKpera OT CTpaHa Ha YYHUTENs 110 BpeMe Ha
3aJa4nTe, KAaKTO M BB3MOKHOCTH J]a CE€ Y4M C IOMOIINTA Ha ayauo-
BU3YaJIHH CPECTBA. BhIpeKn Mpen3BUKATEIICTBATA, YIAIIUTE OIICHUXA
KJIFOYOBHUTE ACIEKTH Ha TPATUIIMOHHMS METOJ Ha MpEerojaBaHe, KOHTO
UM TIO3BOJIM Jla C€ ydaT OT CBOMTE BpPBCTHHIM. Karo 1110, J0Kato
METOIBT TPEAOCTaBsd IIEHEH ONHUT, HHTETPUPAHETO Ha TIOBEYe
WHTEPAKTUBHH W BH3YyaJlHU €JeMEHTH Ou MmomoOpuiio mpoleca Ha
oOydeHHe U pe3ylITaTUTe Ha yJYalluTe.
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3axniouenus om  cmamMucmMuyecKus —aMaiu3 Ha  OaHHUme - Oom
OYEHABAHEMO Ha 00YUeHUemo 8 OUSUMAIHA cpeod upe3 8bNPOCHUK
,yrnorpebara Ha tuiatopmara Padlet mu momorHa jga Hayda
UIAOMHUTE II0-JIECHO
CraTUCTHUYECKHAT aHAJM3 HAa OTTOBOPHUTE HAa TOBAa TBBPJCHUE IMOKa3Ba
cpermeH pe3ynrar oT 3.2, MOCOYBall yYMEPEHO ISUIOCTHO ChIVIAaCHeE.
Jlokaro MHOTO y4YacTHUIIM Hamupar Iargopmara 3a TOJe3Ha,
BapraOMIITHOCTTAa TIOKa3Ba, Y€ HE € €IHAKBO e()EeKTUBHA 33 BCHUYKHU
yYanmy.
= Pa30upaHero Ha €TUMOJIOTHATA HA WIUOMHUTE MU IOMOTHA Jia
T'Y 3arIOMHS
Pesynrarure oT TOBa TBBPACHHE TMOKAa3BaT IUIOCTHO TMOJOXKHUTEIHA
TEHJCHIMSI W TPEANoarar, 4e pa3OMpaHeTO Ha ETUMOJIOTHATA Ha
HMOMHUTE CE BB3IPHEMa KaTo IMOJIe3HA P TIXHOTO 3aITOMHSIHE.
LIIpearmoynTaM Ja H3M0JI3BaM JUTHTATHH HWHCTPYMEHTH 32
qyXJI0E€3UKOBO O0yUeHUE TIpel TPAAUIIHOHHN TaKuBa
Pesynrarure oT TOBa TBHPJICHUE IMOKA3BAT HEYTPAIHO OTHOIICHHE CPET
pecniormentute. Karto 1sut0, pe3ynTaTHTE IOIYepTaBar, 4Ye JOKaToO
HSKOM YYEHULU MPEANOYUTAT TUTUTATHUTE HUHCTPYMEHTH, O-ToJIsIMara
4acT OT TAX ca HEyTpalHH, C TOTEHIMAIHO CMECEHH YyBCTBA WIIH
Oe3pa3nuyre KbM METOJIa Ha 00yUJeHHe.
., TIKToOkmu momorna ma pasbepa ymorpebara Ha HIAOMHUTE B
eXeHEeBHATa KOMYHUKAIUS
Pesynrarure or TOBa TBBpIACHHE IOKa3BaT ISJIOCTHA MOJOXKHUTEIHA
OlICHKa W BB3NpPUATHE, ChC CpeleH pe3ynrar oT 3.75, otbens3Ball
ceracue. Pesynrarute otkposisat TIKTOKkaTo mose3eH HHCTPYMEHT 3a
MHOTO OT yYaCTHMIIMTE, BBIPEKH Y€ ChIUIECTBEHA HEyTpajHa Ipyma ro
OTIpesieNisi KaTo He TOJKOBA BIUSTEIICH.
,,EKUITHaTa paboTa ¢ MOs OTOOP MOJOOpH MOETO pa3zOupaHe 3a
UOIUOMHUTE
Pesynrarure oT TOBa TBBpAEHHE PA3KPHUBAT ISJIOCTHO IOJIOKUTEIHO
OTHOILIEHUE CpeJl YYACTHHUIIUTE M T€ TBBPAAT, Y€ paboTaTa B €KHI €
edexkTuBHA MpH MMoJ0OpsSBaHE pPa3dUpaHETO HAa UIUOMHUTE 3a TIOBEYETO,
HO HE U 32 a0COJIFOTHO BCHUYKH.
,Busyannute enemeHtu Ha Padlet mampaBuxa ycBosiBaHeTO Ha
UIMOMUTE TO-TIPUSATHO
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Pesynrarure oT TOBa  TBBpACHHME TOKAa3BaT  MPeoOIiagaBaiio
MOJIOKUTETHO OTHOIICHHWE, Karo MOoJ4epTaBar, 4€ MHO3HMHCTBOTO OT
y4acTHHIIM HaMHpar BusyalHuTe ejeMeHTn Ha Padlet 3a wirouos
(hakTop TIpH YCBOSIBAHETO HA MIUOMHUTE IO €UH MPHUATCH U JICK HAYMH.
,, ] IOBTapsSIHETO Ha UAMOMUTE B PA3IMYHH YIIPAKHCHHS TOJI00pH
MOETO Bb3IIpUEMaHe
Pesynrarure or TOBa TBBPIACHHE pa3KpWUBAT CHJIHA TOJOXKHTEIHA
TEHJCHIMS, TBH KAaro MHO3HMHCTBOTO OT YYaCTHHIIUTE HaMHUPAT
MOBTOPCHUETO 33 W3KIIOYMTEITHO TIOJIE3HO TMIPH YCBOSBAHETO Ha
HMOMHUTE, BBITPEKH Y€ MaJIKa 4acT OT TAX HE CITOJICNIAT TOBAa MHEHHE.
SJsmomBanero Ha COCA 3a wm3ciaegBaHeTO HA HINOMH B
ABTEHTHYEH KOHTEKCT € LIeHEH 00y4nTeNIeH ONuT
Pesynrarure or TOBa TBBPIACHHE IMOKA3BaT IJIOCTHA TOJOXKHUTEIHA
TEHACHIUS ChC CPEACH Pe3yaTar oT 3.65 u MexIuHEeH 4, oTpa3sBailku
OTrOBOPH KJIOHSIIM KBM CBITIACHE C TBBPJACHHUETO. JIOKaTo MoBE4eTO
yuactauny Hamupar COCA 3a morneseH ImpH M3CleBaHETO Ha UIANOMHA
B aBTECHTHYEH KOHTEKCT, CHIIECTBEHA YaCT OCTABaT HEYTPAIHH, KOETO
OT CBOSI CTpaHa IMOKa3Ba, Y€ ChIIECTBYBA BB3MOXKHOCT 3a IMOJI0OpsSBaHE
Ha HEroBOTO Bh3MPHEMAaHE.
,»Ch31aBaHETO Ha KOMHUKCH MH TIIOMOTHa [Ja 3aloMHS H
M3T0JI3BaM HUIMOMUTE TI0-€(hEeKTUBHO
Pesynrarure or TOBa TBBpIACHHE IOKa3BaT ISJIOCTHA MOJOXKHUTEIHA
TEHACHIMS ChC CPEACH Pe3yaTar oT 3.65 u MeXIuHEH 4, oTpa3sBailku
OTrOBOPU KJIOHSAIIM KBbM ChIVIacue ¢ TBbpAeHueto. Karo 1o,
Ch3/1aBaHETO Ha KOMHUKCH € €()EeKTUBHO 3a IMOBEUETO YYACTHUIIU, HO
MaJiKa 4acT OT TSIX HE CIOAENSAT TOBa MHEHHUE.
,OOparHara Bpb3Ka MpeA0CTaBeHa MO BpeMe Ha yNpakKHEHUSTA
€ ToJIe3Ha 3a Impolieca Ha YCBOSIBAHE 3a MEH'
Pesynrarure oT TOBa TBBpIEHHE pasKpuBaT MpeoOiazaBaIio
MOJIOKUTEHO BB3MPUATHE, T KaTO MHO3MHCTBOTO OT YYaCTHUIIUTE
npuemar oOpaTHaTa Bpb3Ka IO BpeMe Ha YIPaKHEHHUSATA KaTo LEHEH
acTeKT OT Mpolieca Ha 00ydyeHHe, BIIPEKH Y€ MajiKka 4acT He CIOACTSAT
TOBa MHEHHE.
Bpb3kure Mexay NpPOMEHIMBUTE, OCHOBAaHM Ha BB3MpPHUEMAHETO Ha
pa3IMYHUTE W3MOI3BAaHHM MHCTPYMEHTH M METOAM 32 YYACTHHIIMTE 3a
nooOpsiBaHe Ha M3Y4YaBaHETO Ha MIMOMH ca aHAJIM3WpaHH Ha 0a3a Ha
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KopenanuonHuTe Koehunuentn Ha CoubpMaH 3a CWjia W IIOCOKa,
3a¢[JHO C HHBa Ha 3HAYMMOCT, 3a Ja ce pasdepe 10 KakBa CTEICH
PA3JIMIHUTC ACIICKTHU Ha O6y‘H/ITeJ'IHI/ISI nponec 3aBUCAT CAUH OT OPYT.
Karo 1o, sumcara Ha ChINECTBEHH KOPENIAlMM B MOBEUYETO CIIydau
[OJYEepPTaBa HE3aBUCHMOCTTa Ha IMPOMEHJIMBUTE, MPEIOIaraiku de
YH4aCTHULIUTE Ca OLCHABAJIM BCCKM MCTOJ WM HHCTPYMCHT SACHO.
E[[I/IHI/I‘IHaTa 3Ha4YMMa KoOpejlanusa II0Ka3Ba, Y€ IMPCANOYUTAHUATA
KIIOHAIIW KBbM H3HOJ3BAHCTO HaA JUIUTAIHU HWHCTPYMCHTH € B
CHOTBCTCTBUC C BBIIPULTATA e(i)eKTI/IBHOCT Ha TOBTapsACMOCTTa Ha
HIMOMHUTE 3a TAXHOTO 3allOMHSHE. BBIpekn ToBa, 3abeneKUTETHA
HETaTUBHA KOpENalus MEXJIy HWHKOPIIOPDUPAHETO HA BHU3YaJIHU
enemeHnTn B Miardopmara Padlet u pabGorara B ekunm counm 3a
MOTCHIUAIHO OTKJIOHCHUC IIPU MPCANIOYNTAHUATA HAa MHAWUBUAYyaJIHATA
Mpea eKumHaTa padoTta mpu mporeca Ha oOydeHHeE.

3.5. Cpasnumenen ananusz na memooume Ha ooyuenue

CpaBHeHI/IeTO MCXKIY UMINICMCHTHPAHCTO HA JUTUTAITHUTC HJ'IaT(l)OpMI/I
3a o0OydyeHWe W ymoTpebara Ha TPAAUIMOHHH METOIU TPHU
MPEToIaBaHeTO Ha HWAMOMH Tpeliara IICHHW HaONIOIEHUS OTHOCHO
e(EeKTHBHOCTTA Ha ABaTa moaxoja. JlokaTto BCEKH €IMH OT METOJIUTE €
MPUHOCEH, W3IOJI3BaHETO HAa JWTHUTAIHH CPEJICTBA TMOKa3Ba JIEKO IIO-
BHCOKH PE3YJITATH, TOOMIPSBANKN KPEATHUBHOCT, aHT&KUPAHOCT M TIO-
3a7bJI00YEHO KOHTEKCTyanHoO pasoupane. [locpencTBoMm m3cienBaHETo
Ha TPUTE YIpaKHEHHs — OOCHKIAHETO Ha yrmorpebara Ha WIAMOMH B
ABTCHTUYCH KOHTEKCT, Ch3/]ABAHETO HA M3PEUYCHUS U JHAJIO3H — MOXKEM
1a MACHTHU(QHUIMPAME CHIHHWTE M CIAOUTE CTpaHW Ha BCEKU IMOJAXOM U
KaK Te JIOTIPUHACAT ISUIOCTHUS OOYYUTEINICH TPOIIEC.

ExunHoCTTa € OT ChIECTBCHO 3HAYCHUE U MIPH JIBaTa MOJAX0]Ia,
BBIPEKH W3pa3cHa [0 pa3iMyeH HauuH. B jgurmranHa cpena
uHcTpymenTn kato Padlet moompsBar HempekbCcHATa KOMYHHUKAIIHS
MEX]ly YYEHHUIIMTE, MoMaram@a UM Ja C€ ydaT €IWH OT JPYr upe3
KOMEHTAapH U CIO/ICTICHH U3TOUHUIM B peaHo BpeMe. Ta3u nTnHaMu4Ha
cpena cmomara 3a OCBIIECTBSIBaHE Ha B3aWMHAa TOJKpena U
KpEaTHUBHOCT, ThH KaTo ydalmuTe paldOoTIAT 3aeqHO 3a Mpelu3npaHe
TEXHUsI COOCTBEH KamanuTeT. B mpoTHBOBec Ha TOBA, TPATUIIMOHHUST
METOJ TOoI4YepTaBa EKUIHOCTTa M OOIIYBaHETO OYH-B-OYH, KOETO,
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BBIIPCKU Y€ € BAXXHO, U3MCKBA IIOBCUC KOOpAUHALMA. Hsaxkoun YUCHUIIU
3a0ens3BaT TPYIHOCTU IPU CBBP3BAHETO HA MJICH WM OalaHCHPAHETO
Ha OTrOBOPHOCTH, 0COOEHO MpHW 3ajayara 3a Cbh3/aBaHE Ha JUAJIOT.
Te3u mpenu3BUKaTEICTBA HA MOMEHTH NPEKBCBAT MPOIleca HAa CKHUITHA
paboTa, ouepTaBaiiku HyXJaTta OT JOIIBIHUTEIHA MOJAKpena (CKee)
B TPAJIMIIMOHHOTO IMPETIOJaBaHE.

3aki0ueHue

ToBa wu3cnenBane O HampaBeHO ¢ IEeN Ja NPOYYH JAIIK
JWTHTATHATE WHCTPYMEHTH MOTaT Ja TMOA0OpAT MperojaBaHeTO H
YCBOSIBAHETO HA WIMOMATHYHM KOHCTPYKIIMH HAa AQHTJIMICKUA €3UK OT
rpbUKd yuyeHUIM. OCHOBHHUAT MpoOJieM c€ BBPTH OKOJO TOBA JalH
enexktponnute nzrounuim karo Padlet, COCA, Pixton, uTikTokmorar
Ja TOIIOMOTHAT YUYCHHIIUTE MpU pa3OMpaHETO, 3allOMHSHETO H
M3M0JI3BAHETO HA WIAMOMHU TO-S(PEKTUBHO OT TPAJUIIMOHHUTE METO.IH
Ha Mperno/iaBaHe.

Pesyaratute OT HACTOSIIOTO HM3CJCABAHE MPEAOCTABAT CHIIHU
JI0Ka3aTeJICTBA B M0J13a HA JIUTHTATHHS METOJI TIPEe]l KOHBEHIIMOHATHUTE
TaKkMBa, TO-CIICIIMATHO B TOOIIPSBAHETO Ha MO-33ABIOOYCHA
aHTKUPAHOCT, MM0-J00pPOTO 3alOMHSHE W IMO-yBEepeHaTa ymoTpeda Ha
UIMOMH B peasieH KOHTEKCT. YyaluTe o0ydaBaH! 4pe3 WHTEPAKTUBHU
YIPOKXHEHUS, MYITUMEIUsT W KOpiyc-OaswMpaH aHalW3 IOKa3BaT
3HAQUUTEITHO MO-BHCOKO HUBO HAa YCBOSBAaHE OT TE3H, KOWTO CJEIBAT
TPAaAMLIMOHHOTO OOYyYeHHEe, OCHOBAHO Ha 3ay4yaBaHE Ha JIEKCHKAJIHH
enuHAIM. ToBa cTaBa SICHO NpU CpaBHSBaHE Ha PE3yNTaTUTE HPEaU U
clen TecTa, KBAETO Y4YallUTe B EKCIEPHMEHTalHaTa Tpymna ce
IPEACTaBST 3HAYUTEIHO [0-J00pe OT Te3H B KOHTPOJHATA IPyIa.

KirouoB ¢akrop 3a TOBa MONOOpEHHME MPH YYEHHUIHUTE OT
eKCIIEpUMEHTAIHATa Tpyla W3UTrpa M KOHTEKCTyalHOTO oOydyeHue. B
IPOTHUBOBEC C TPAAUIMOHHUTE METOJH, KOMUTO MU3PEXKIAT UANOMHU U TH
OpeACTaBIT B HM30JHMpPaHU  (pas3u, JAUTUTAIHUTE WHCTPYMEHTH
MI03BOJIMXa HA YUCHUIUTE Jla IPOydYaT WANOMATHYHUTE KOHCTPYKIIUHU B
aBTEHTHYHA CMHCJIOBA cpefa. YIIPpaXKHEHUITa BKIIOYBAIIHN Ch31aBaHETO
Ha komukc (Pixton), ymotpeba Ha conmanna meaus (TiKTok), u ekunHo
cionensine (Padlet) ocurypu Ha y4ammre BH3yanHa M KOHTEKCTyallHa
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MOJIKperna, Karo MO TO3M HA4YMH YIECHH Mpolleca Ha 3alOMHSHE U
W3MO0JI3BaHe HA UIMOMATHYHU (Ppa3H.

EdexTuBHOCTTa HaA CTpaTerMMTE 3a BU3YaJHO OOydYeHHE €
BakHa. Koraro ydeHHMIIUTE Ch3JaBaxa WIIOCTPAllMA Ha WIHNOMH,
M3II0JI3Baxa ydeHe OasMpaHO Ha MCTOPHUS WJIM TJiefaxa KpaTKh BHUjea
JEMOHCTpHUpAIIXA yIMoTpeba Ha HIMOMH, T€ IOKa3axa IO-TOJsIMa
CKJIOHHOCT J]a 3allOMHAT W pa3depar Te3W u3pasu. ToBa ce cBbp3Ba C
JlBoitHo komupamarta Tteopus (Paivio, 1986), kosTo riacu, ue
nHpopManuATa IpepadoTeHa ype3 TEKCT U U300paKeHHsI BOIAH IO TI0-
I00po 3amoMHsIHE. YCHEeXbhT Ha CIIOMEHATUTE METOAW € OTpa3eH B
OTTOBOPHUTE Ha BBIIPOCHHKA, KBAECTO 60% OT ydamurte 3asiBsABAT, 4e
M3MOJI3BAHETO Ha M300pa)KEHUS UM € TIOMOTHAJIO Jia pa3zdepar mo-mnoope
WOMHTE.

Jlpyr CBIOIECTBEH AacHeKT OT HAaCTOSIIOTO H3CJEIBaHE €
cbBMecTHOTO 0oOyuenue. Murerpupanero Ha Padletkato miatdopma 3a
CroJieNieH0 OOydeHWe TIIOMOTHAa Ja YdYalluTe Ja B3auMOJICHCTBAT,
IMCKYTHpAT ¥ J]a C€ y4aT eIuH OT JPYT, 3aCHJIBAKH CBOETO pa3dupaHe
3a HMIUOMATHYHHM 3HAYCHUS 4Ype3 ChAbPKAHWE TEHEPUpaHO OT
BpbcTHUIM. Ha 06a3a Ha pe3ynTature OT BHIIPOCHUKA, MHO3HHCTBOTO OT
yUallyd CHOJIENAT, Y€ CKUITHUTE 33/la4d Ca MM IMOMOTHAJIH J]a YCBOST
UAMOMHTE TO-€PEKTMBHO B CpaBHEHHE C TOBa Ja TH YCBOST
CaMOCTOSITEITHO.

JIOKaTto MUTHTATHUTE WHCTPYMEHTH NPEIOCTAaBST SCHU IOJI3H,
Ce TOSBSBAT W HSAKOM TMPENSATCTBUS. He BCHYKM ydamiu ce 4yBCTBAT
noope na usnonzBatr COCA 3a kopmyc-0a3upaHo TbpceHE, ThHl KaTo
HSKOW OT TSAX ONPEACIST IMpoleca KaTo HEMpPEOJOIMM WM TBBPIE
cliokeH. Jlpyru M3nmuTBaT TPYTHOCTH NpHU OOy4YeHHeTo Oa3upaHo Ha
COLIMAIIHU MEJUU, KBJIETO WIAMOMHTE CE HM3IIOJI3BAT [0 HECTaHIAPTEH
HAUYMH WIA B IUIOCTHO HEPOPMAJICH KOHTEKCT, KOETO BOJHU JIO
norpenrHo pasoupane. ToBa mpenmnoiara, 4e JOOKAaToO IMTHUTATHHUTE
WHCTPYMEHTH crocoocTBar 3allOMHSTHETO Ha UIMOMH,
CTPpYKTypUpaHaTa HacokKa M TMOJIKpeNna OT CTpaHAa Ha YYHUTENs ¢
ChHILIECTBEHA.

HactosimoTo wm3cnmeaBaHe momguepTaBa, 4Ye  JIUTUTAIHUTE
WHCTPYMEHTH MOTaT CBHIIECTBEHO Jia MOJ00paT YCBOSBAHETO Ha
UauoMaTuYHu  ¢pasd, OcOOEHO KOraro € KOMOWMHUpPaHO C
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HWHTCPAKTUBHU, BU3YaJIHU U CKUITHU CTPATCTUH. B’preKI/I TOBA, TAXHaTa
e¢(eKTUBHOCT 3aBHCH OT TOBa KaK ca HMIUICMCHTHPAHH, Taka dYe
yJalure Ja IoJIyd4aT aJeKBaTHa HAacOKa IPHU M3MOJ3BAHETO HAa TE3H
pecypcu 3a 00pa30BaTEITHU LEITH.

Ilpunocnu momenmu na OucepmayuoHHUA Mpyo
= Teopemuunu npuHocu

HacrosimoTo wu3cinenBane € TpUHOCHO 3a oOjactra Ha
qyXJ0E3MKOBOTO OOyYeHHEe U JUTHTAHATa TIeJarormka ChC
3aTBBPK/JIABAHETO HA HSIKOJKO KIIOYOBH JIMHTBUCTUYHH TCOPHH.
Konrenryannara teopusi Ha metadopara (Lakoff and Johnson, 1980)
BHYIIIaBa, Y€ YYalIUTEe Pa30oMpaT WIUOMATHYHU W3pa3u MO-e(hEeKTUBHO
KOTraToO CXBaHAT TEXHUS MeTaOpHUUYEH MPOU3XO]I, OTKOJIKOTO IMPOCTO JIa
3aydaBarT JAchUHUIMH. Pe3ynratute OT HANpaBEeHOTO B Ta3u Te3a
MPOYYBAHE TOJKPEIAT Ta3u TEOPHs, KaTo JEMOHCTPHpAT, 4e yJalluTe,
KOUTO pa3riexJaT HIUOMHUTE upe3 MeTahopuyHU OOSICHEHUS |
KOHTEKCTyaJTHU TNPUMEpPU TH YyCBOSBAT ToO-ycremHo. Hemo moBeue,
JlBoiinata koaupamia teopust (Paivio, 1986) momuepraBa, ue
MYJITHMOJATHOTO 00y4YeHHe, KOeTO KOMOMHUpa BEpOATHU U BU3YATHH
€JIeMEHTH, NoJo0OpsBa KamanuuTreTra 3a 3aloMHSHE. YCHeXbhT Ha
YIOpaXHEHUs] KaTo Ch3/laBaHE HAa KOMMKCH, WIIOCTPHUPAHU HJIUOMH U
BHJIc0-0a3upaHo oOydeHHE TOTBBPIKIaBa, Y€ HHKOPIOPHPAHETO Ha
HSKOJIKO CEH30pHHM MOJAIHOCTH 3aCUJIBa HAMOMATUYHOTO pa3bupane. B
JOMbJIHEHWE, HACTOSIIOTO H3CIIEJBAaHE MOJYepTaBa M Bpb3KaTa C
KOpIyc-0a3upaHOTO YyKI0E3MKOBO 00y4YeHHe KaTo U3ThKBA HA MpPEJeH
mnaH npuHoca Ha COCA 3a 4ecTOTHOCTTa NpU aHajdu3a Ha HIUOMHU.
OcurypsiBaHeTo Ha peajHu MPUMEPU OT AUCKYypca romara Ha y4aliure
na ce cOTbCcKaT ¢ MAMOMATHYHU M3pa3v B aBTEHTHYEH KOHTEKCT, a HE
camMo Karo neduHUIMH. Upe3 MHTErpUpaHETO HA TE3U TEOPETUYHU
MEePCIIEKTUBH, TOBA MPOYYBAHE Mpejyiara eAHa OOIMpHA TEOopeTHYHA
pamka 3a moAoOpsiBaHe Ha OOYUYEHHETO CBBP3aHO C HIMOMATHUYHU
KOHCTPYKaIlMU Ype3 UMILIEMEHTHPAHETO Ha TUTUTAITHU HHCTPYMEHTH U
MYJITUMOJATHU O0YUUTETHH METOIH.

= [ledacoeuuecku npunoc
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3a yuHMTenuTe MO YYXKJ €3WK, TOBa H3CIEABAHE IMpeasara
MPAKTUYECKH  CTPATeTHH 332  MHKOPIIOPUpAHE HA  JIUTHUTATHU
WHCTPYMEHTH TIpU yCBOsIBaHEe HAa uauomu. Ha 6a3a Ha pesynTaTure OT
HACTOSIIIIOTO TMPOYYBAHE CTaBa SICHO, Y€ WHKOPIOPUPAHETO Ha
BH3YAJIHH CPEICTBA Ype3 YNPAKHEHHUS KaTO Ch3/IaBaHE HA KOMHKC C
Pixton, wirocTpupaHu HIMOMH M pa3ka3BaHE Ha MCTOPHH IoMara Ha
yYaluTe Ja CXBaHAT 3HAYCHUETO Ha JaJIeH MJIMOM TOo-OBp30 U Ja To
3aIMOMHSAT 3a Mo-Abiaro. OKypakaBaHETO Ha YYCHHUIIUTE Jla Ch3JaBaT
CBO€ COOCTBEHO ChabpiKaHue, kato Hamp. TIKToKBumea, o0ChkaaHe Ha
uaromu B Padlet, uiu BKIFOUBaHE HA UMOMH B HCTOPHH JOTIPHHACS JI0
aKTUBHO YyUY€HE M TIO-TOJIIMAa aHTaKHpaHOCT. B  JombiHeHue,
M3II0JI3BAHETO Ha Kopmyc-0azupanu mHCTpyMeHTH, kKato Harp. COCA,
OCHTYpsiBA Ha y4YallUTe BH3MOXKHOCT Jia Ce JOKOCHAT JI0 aBTCHTHYCH
KOHTEKCT, KOETO OT CBOSI CTpaHa Mojo0psBa TSAXHATa CIIOCOOHOCT Ja
pasmo3HaBaT W M3IO0J3BAT WJIMOMATHYHUA HM3Pa3d TOYHO W TPEIH3HO.
CMeceHusIT OOYYHTENICeH MOAX0J], KOUTO KOMOWHMpa MpernojaaBaHE OT
VYUTEN ¥ JIATUTAICH HHCTPYMEHTAPUYM TOKa3Ba H3KITIOYUTEITHO JIOOpH
pe3yiaTaTH, OCHTYPSIBAaWKM aHTQXHPAHOCT, KOATO HE 3aMecTBa
JUHTBUCTUYHATA MPEU3HOCT, HO 5 OJ00psBa 4Ype3 CTPYKTypupaHa U
pazOupaema WHTErparusl.

*  Memoouuecku npurocu

HacrosimoTo  m3cnenBaHe  BB3MpUEMa  CMECEH  MOJXO]
W3II0JI3BAKHA KOJIMYECTBEH (pe3yiaTaTd OT TECTOBE M CTATHCTUYCCKU
aHaM3) U KavyecTBeH (YUYCHHYECKM MHEHHS W HAONIOJCHHUS) METOJI.
TakaBa KOMOMHAIUs 3acujBa BaJMIHOCTTA Ha pE3yITaTUTE, KaTo
OCHUTYpsiBa OOIIMpHA TMEPCIIEKTUBA OTHOCHO e(QEKTHBHOCTTa Ha
JWTUTATHUTE  WHCTPYMEHTH TPH  H3YYaBaHETO HA  WIMOMH.
CpaBHHUTEJHUAT aHAJIW3 MPEAU U CJell TECTOBETE JEMOHCTpUpA Kak
JUTUTATHUTE HMHCTPYMEHTH BIHSSAT HAa YMCHHETO Ha Y4YalluTe Ja
YCBOSIBAT M 3allOMHIT WJAWOMH. B JONBIHEHHE, OTTOBOPHTE OT
MPOYYBAHETO pA3KpUBAT BBIMPHUATUATA HA YUYCHHUIIUTE OTHOCHO
e(eKTUBHOCTTa Ha OOYYEHHETO C [UTHTATHU WHCTPYMEHTH, Karo
MoJuYepTaBaT TAXHATA AHTAXUPAHOCT M HHUBATa UM Ha pa3OupaHe Ha
nexkcukanHu enuHum. Omie moBede, HAOMIOJACHMSITa W HHTEPBIOTATA
mpeyiaraT eHHH 3aKII0YeHHS 32 IPEANOYUTAHUATAa U aHTQKUPAHOCTTa
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Ha y4alluTC B 06y'-II/ITeJIHI/ISI nmponec, Kato 1Mo TO3M Ha4WH CTaBa SICHO
KaK AUurutajiHara METOAO0JIOTrrA BJIUAC Ha YCBOABAHCTO HA JAJACH aACIICKT
OT YY)XJI0€3UKOBOTO 00Yy4EHUE.

= [Ipunocu 3a uysxcooezuxosomo obyuenue 8 I vpyus

HacrosimoTo w3cnenBane € OCOOCHO pEEeBaHTHO 3a TPBIKH
VYEHUIIM, KOUTO HE ce CONBCKBAT YECTO C AHTJIMMCKH HIAOMH B
TpaJMIIMOHHATa WM YydeOHa mporpama. ToBa TpoydBaHE OCHUTYpsBa
eIWH 3adbJI00YCH aHaJM3 Ha CHEMU(PUYIHUTE TPYAHOCTH, KOHUTO
IPBOKUATC YYCHHLIW H3MNMUTBAT IPHU YCBOABAHCTO HA MAMOMHU, KAaTO C€
3a0ensI3BaT MpeIN3BUKATEIICTBA, KATO HAIP. OTPAHUYCH KOHTEKCT U
pazuuTaHe HA JUPEKTCH MPeBOjA. 103U JWCEepPTAlMOHEH TpPYyX JaBa
NIPENIOPBKHU 34 UHTETPUpPAHE HA NUTUTAIHU UHCTPYMEHTH B I'PBIKOTO
9y J0E3UKOBO 00yYCHHE, KaTO JIEMOHCTPUPA KaK TEXHOJOTHUTE MOTaT
Jda MPEBBPHAT YCBOABAHCTO HA UAWOMHU B IO-UHTCPECCH U e(i)eKTI/IBeH
nporiec. B JombiHEHWE, W3CIEABaHETO Tpelyiara W MoOJeN Ha
WHTEPAKTHBHO CMECEHO MperojaBaHe Ha WIHOMH, KOETO C€ pa3BHBa
OTBBJ T'PaHULNUTE HA TPAOAUIUOHHHUA MOAXOX M pa3KpuBa €IHA IIO-
pa3dymneHa paMmka, KOATo MOXKe Jla ObJe PUIIOKEHa U B IPYTH 00J1acTh
Ha o0yueHHWe, 3a Ja MOJ0O0pH aHTAKUPAHOCTTA M BB3MPUATHITA Ha
yUaIIuTe.

Ozpanuuenus na uzcied8anemo

CpaBHsIBAHETO Ha MOMYCPTAHO JUTHTAIHUS W TPaTUIHMOHECH
MOJIXO/ MPH YCBOSIBAaHE HA WIAMOMH IMOCOYBA PA3JIMYHUA CUJIHU CTPaHH,
HO W orpanuueHusi. Illo ce orHacs mo aururanHara Miardopma,
TEXHUYECKUTE MPEIU3BUKATEIICTBA MOTAT Jla MPEKhCHAT OOYYHUTEITHUS
nporec. Hsikoun ydeHunu choOIIaBaT 3a TPYAHOCTU MPU U3IMOJI3BAHETO
Ha uHCcTpyMeHTH Karo PadletunuPixton, ocobeHo mo Bpeme Ha TAXHATA
IbpBOHAYANIHA YIIOTpeOa. B nombiHeHUe, pa3uuTaHEeTO Ha TEXHOJIOTHU
Ch3ZaBa CI'BPHKM 3a ydalld Oe3 TOCTOSIHEH JOCTBII JI0 EJEKTPOHHH
yCTpOMCTBa WM CTa0MIIHA WHTEpHET Bphb3ka. [lokato mmatdopmara
nmojAmoMara ekunHata paboTa, BUpPTyalHaTa cpela TMOHSKOTa IMpaBu
oOlIyBaHETO MEXJIy BpPBCTHUIM TO-MajKO JIMYHO, HaMmaisiBa
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HETMOCPEICTBEHOCTTa M HHMBOTO HA AHTAKUPAHOCT B CPAaBHEHHE C
JTMCKYCHHUTE OYU-B-OUH.

TpagUMOHHUAT  MOAXOA  TpU  OOYUYEHHETO,  BBIIPEKH
CTPYKTYpUpPAH M SICEH, CBIO Pa3KpHUBa HIKOU OrpaHuWdeHus. Jlumcarta
Ha BU3yaJHH M WHTCPAKTUBHH KOMIIOHEHTH YECTO JIMMHUTHpPA
KPEaTUBHOCTTa W aHTAXHPAHOCTTa Yy ydamuTe. Marepuanure Ha
XapThs, BBIPEKH Y€ Ca JIECHO [OCTBIIHH, OCHUTYpPSBAT CTAaTHUCH
KOHTEKCT, KOWTO HE IpelaBa HAIbIHO IUHAMHUYHATa atMmocdepa u
XapaKTepUCTUKH Ha WINOMATUYHHUTE KOHCTPYKIIMH B peaTMCTUYHA
cpena. ToBa TOHAKOTa BOJM /O TOBBPXHOCTEH U HEMPABUIIHO
WHTPEPIIPETUPaH aHaIW3 Ha uanomure. Hemo mosede, mporechT Ha
pa3MsiHa Ha MHUCMEHH paboTH € 1Mo-0aBeH M IMO-Majko e(EeKTHUBEH,
3a0aBsiy W oOparHata Bpb3ka, TOJKOBAa HeoOXoauma  3a
YCHBBPIICHCTBAHE HA 3HAHUATA HA yUAIIUTE. YUSHHUIIUTE OTOCINSA3BAT U
MOBHIIIEHO TPHUTECHEHWE II0 BpeMe Ha YCTHOTO WM TMIPEICTaBsHE,
0COOEHO KOraro ce cOMbCKBAT C MPOOIEMU MPU MPOU3HOIIEHUETO WIIH
KOTaTo ce Hajiara Jia TOBOPST MpeJl BPbCTHHUIIUTE CH.

W nBata MeTo/ia IMaT OTPaHUYCHUS CBBP3aHU C OaTaHCUPAHETO
Ha pa3HOpPOJHUTE OOYYUTENHW MPEANOYUTAHUS HaA  ydYalluTe.
JururanHara tuiatrgopMa TPEBB3X0XKJAa C BU3YAJIEH M CIYXOB
MOTEHIIMAJ, HO HE MOXKE Ja TMpUBJIEYE OHE3U, KOUTO MPEANOUYUTAT
CTPYKTYpPUPAHHU MPAKTUYECKH 3a/1a4H.

[IpoTHBOMONIOKHO HA TOBAa, TPATUIHOHHUAT METOJA  Ce
Mpearno4yuTa OT YdYalld, KOUTO Ce€ CHOpaBAT MHOro Jo0pe B
OpraHu3upaHa cpenia, HO UM JIMIICBA aJJallTUBHOCT, KOSITO ce HaOIr01aBa
IpU KPEaTUBHOTO M HMHTEPAKTUBHO oOydeHue. CrpaBsSHETO C Te3U
OTpaHMYEHUS U3UCKBA MO-UHTETPaTUBEH MOAXOJ] KOMOWHUpAI]
CIWJIHUTE CTpaHH Ha JBaTa METOJa Ha TMperojaBaHe, 3a Jia CBele 0
MUHUMYM TEXHUTE cIabOCTH M Ja Ch3Jale €aHa BceoOXBaTHA H
edeKTUBHA cpefa 3a e3uKOyCBOsiBaHe. 1031 mpoliec MOKe Ja BKIIFOUBA
CMECBaHE Ha CTPYKTYPUPAHU TPAJUIIMOHHU YIPAXKHEHUS C HHTEPECHU,
pa3uyrneHu HHCTPYMEHTH, KOUTO IUTUTAlIHATa maTdopMa mpejiara, 3a
Ja 00XBaHE BCUUKH y4allly 4yXK]| €3MK.

IIpu Bce ToBa, mpeacTaBUTENHATA U3BajKa O0e oT 40 ydacTHHUIIH,
KOETO He € JOCTAaThuHO, 32 Jla Ce I'eHEepalu3uparT HIKAKBU CTAOMIIHU
3aKIIIOYEHUsT OTHOCHO CHUTyalusiTa B TpblKaTa CHCTEMa Ha
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qy)XKJI0€3UKOBO 00ydeHue. VIMEHHO mopaau TOBa, pe3yaTaTuTe OT TOBa
u3cienBaHe OMxa ce IpUeNu 3a CyOeKTUBHH, 3apajid OTPaHUYEeHUsT Opoi
YYaCTHHIM B MpOy4YBaHETO. B JombiIHEHWE Ha TOBA, HACTOSIIOTO
uscienBaHe ce poKycrpa camo BbpPXY YUCHHUIM C HUBO Ha BIIAJICEHE HA
aHrnuiicku e3uk Bl, rpyma ceuio TonkoBa cneuupuyHa. O4eBHUIHO,
TOBa HMBO Ha BJIAJICCHE Ha €3WKa IM03BOJIABA HA yUYAIUTE J1a YCBOSIBAT
3HaHUs mpenocraBeHu B rutardopmara Padlet, noxato BB3pacTra MM
I'BK TH MPaBH J00pE 3amo3HaT C TeXHOoJormure. Beopeku ToBa, mMO-
MaJIKHTE YYCHHUIM Ha IMO-HUCKO HUBO Ha BIIaZIcCHE HA aHTJIMHCKU €3UK
He OWxa MOTJIM J1a Ce aJanTupar KbM Ta3u 0OyduTellHa cpe/ia U Ja ydar
M0 TO3W HauumH. B pesynrar Ha TOBa, B 3aBUCHMOCT OT HHBOTO M
BB3pacTTa Ha YUACTHUIIUTE, MPETIOAABATENINTE ONXa MOTJIIH JIa Ch3/1aaaT
pa3nnyHa cpea, B KOSATO TEXHUTE YISHHUITH J1a CE CIPABSAT.

Ilpeonooscenusn 3a 6v0ewy0 npoyusane

Ha 6a3a Ha u3BOaMTE OT HANpPAaBEHHUS CPABHUTEJICH aHAIN3 Ha
JTUTUTATHHAS ¥ TPATUIIMOHHUS METOJ] Ha TIPETIOIaBaHe Ha UIUOMH, €JTHO
Oblleno Mpoy4YBaHE cjeaBa Ja OObpHE BHHMAaHHE HA XUOPUIHUSA
MOAX0Jl, KOWTO Ja WHTErpupa MO3UTUBUTE OT JIBET€ METOJOJIOTHHU.
CMeceHusiIT MoJen KOMOMHHMpall CTPYKTypupaHaTa pamMKa Ha
TPaJMLMOHHUS TOAXOJ M HWHTEPAKTHMBHOCTTA W KpEaTHBHOCTTa Ha
JUTUTATHUTE pecypcd OW MPEIUIONKUI MO-3aabJIO0YEHH pEelIeHHUs 3a
ONTUMM3HpAHE Ha [MpPErnoJaBaHeTO Ha HWIUOMU 32 PA3IUYHUTE
o0y4aemu.

bpaemu mpoydyBaHus cienBa JAa HM3CIENBAT KaK pPa3IMYHUTE
HUMBAa HAa TEXHOJOTMYHA MHTErpalys BIUSAAT Ha pe3ylITaTuTe Ha
oOyueHue B pa3IMyHU Bb3PAaCTOBU IPYMH M HUBA Ha BJaJIe€HE Ha JaJieH
e3uk. Hampumep, emHo TakoBa wu3cienBaHe O MOIJIO Ja CpPaBHH
e(eKTUBHOCTTa Ha MO-ci1ab0 3amo3HATUTE C TEXHOJOTHUTE 00ydaeMu
KaTo M3MOJ3Ba XapTUEHU BU3YaJHU CPEICTBA, M BUCOKO TEXHOJIOTUYHU
pelieHus, KkaTtojgo0aBeHa pealHOCT WM WrpoBa yudeOHa cpena.
[MogoOHu wu3cnexBaHus Onxa TOMOTHAIM Ja C€ OMNpENeNd KOU
JUTUTATHH WHCTPYMEHTH Hai-e(eKTUBHO IOMBIBAT TPATUIIUOHHUTE
METOAM Ha TpenojaBaHe, KaTo ce oObpHE BHHMaHHE U Ha
JOCTBIIHOCTTa U AHTAKUPAHOCTTA, KAKTO U TPYIHOCTUTE CBBP3aHU C
TAX.
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OcBeH TOBa, €HO MO-TIPOABKUTEIHO U3CIeBaHe OU OI[CHUIIO
MO0-TOYHO HUBOTO HA YCBOSIBAaHE M YNOTpeda HAa WAMOMHTE, HAYYCHH
ype3 cMmeceHus noaxoa. [Ipocnenssaiiku npoueca 3a NO-AbJIBI IEPUOL
OT BpeMe, M3CIICA0BATEIUTE MOTaT Jia MPELeHAT Jali KOMOMHUPAHETO
Ha JUTUTATHHUS M TPAAULIMOHEH IMOJXOJ OKa3Ba IMO-TOJSIMO BIMSHHE
IpU JIBJITOCPOYHOTO OBJIQJSIBAHE M IIpaKTUYeckaTa yrnoTrpeda Ha
UAMOMATUYHH KOHCTPYKIMHU. ToBa OM OCHTypwiio meHHa HH(pOpMaIus
3a yCTOMYMBOCTTA Ha PE3yJITaTUTE OT O0YYEHHUETO.

Hpyra kputhyHa o01acT 3a OBIENI0 MPOYYBAHE € PoJiATa Ha
MOJTOTOBKAaTa HA YYUTENS NMPH BBHBEKIAHETO HA XUOPHIHU MOJIEIH.
Enno mnonarareiiHO mpoyuyBaHe OM cielIBajo Ja H3cleABa Kak
MporpaMuTe 3a NpO(PECHOHATHO pa3BUTHE MOTaT Ja MOANOMOTHAT
oOyunrenute epeKTHBHO Ja UHTETPUPAT AUTUTATHUTE HHCTPYMEHTH B
TpaJMLIMOHHATA KJIaCHA CTas KaTo HaOAraT Ha JOCTHIIHU IU1aTGOpMHU U
KYJITYpHO OOYCIIOBEHO CbhIbpkaHue. B nombiaHeHue, Obaeniu
MpoyuBaHUd OuxXa MOIJIM Ja aHalu3upaT Kak oOpaTHaTta Bpb3Ka OT
yuuTens B XMOpHAHA cpela BIMsAE Ha yBEPEHOCTTa, KPEaTUBHOCTTA U
€KUITHOCTTA Ha yYallUTe.

Ha mocnegno mscro, emHo Obaenio H3cleBaHe clieABa JAa
MPUOPUTH3UPA MPHOOIIABaHETO ¢ (POKYC BBHpPXY yUalIUTE C OTpaHUYEH
JOCTBI /10 TEXHOJOTHMU WM TaKuBa CbC CHEIMaHU 00pa3oBaTeNIHU
notpebHocTH. WM3crnenBaHeTo Ha aganTHBHOCTTA Ha XUOPHIHUTE
MOJeNu Ja MpUOOIIM TaKMBa YYCHHIIM I1I€ OCUTYpU PaBHOMIOCTAaBEHU
BB3MOXHOCTH 32 Bcuuku. KaTo ce o0bpHE BHUMaHKE Ha Te3U 00JIacTH,
eIHO Opaemo wu3cieABaHe MOXKe Ja [OBUIIM pa3dupaHeTo U
W3MO0JI3BaHETO Ha HHOBAaTUBHH, €(EKTUBHU METOAU MPH MPENOIaBaHETO
HAa HIUOMATYHU KOHCTPYKIMH, KAaKTO W JPYTH CIOXKHHU €3UKOBU
KOHCTPYKTH.
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