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Ilo omunowenue Ha cmpykmypama U — CbOBPACAHUEMO,
oucepmayuama cvovpica Bwveedenue, uemupu ocnosHu 2nasu
(Teopemuuna uyacm, Memodorocuuna uwacm, Anarumuuua yacm,
Pesynmamu u nepcnexmusu) u 3axnouenue. Hayunume npunocu u
nyoiukayuume no memama Ha OUCEpmMayusama ca uUsnodHceHu mosda
Ppasuupero pesome.

Jlucepmayuama e ¢ oowy obem om 220 cmparuyu, KOumo 8KIOYEaAM
7 mabauyu u 9 ¢ueypu. Lumupanama numepamypa ooxeawa 128
3a21a6usl.

Jlucepmayuama e ob6cvOena u HacoyeHa 3a 3awuma om Kameopa

¢

,Iepmanucmuxka u  pomanucmuxa® xkom — Quionrocuueckus
Gaxyrimem na FOeozanaounus ynusepcumem ,,Heogpum Puncku
brazoesepao.

Hayunomo orcypu ce cocmou om:

npod. a.¢.H. Upena Bacunera (HoB bearapcku YuuBepcurer)
noi. a-p Sna Yankosa (FO3VY ,,Heodut Puncku*)

npoo. 1-p Benka [Tonosa (IllymeHCKH YHUBEPCUTET)

nou. 1-p [nana CrandyeBa (AMEpUKaHCKH Y HUBEPCUTET)

notl. 1-p MBanka Cakapesa (FO3Y ,,Heodurt Puiicku®)



Mamepuanume 3a 3awumama ca HA ~ PA3NONONCEHUE 8
Kanyenapusma Ha kameopa ,, I epmanucmuxa u pomanucmuxa‘ 6
cmas 470, Ilvpeu xopnyc Ha HKeozanaoumus yuueepcumem
., Heocpum Puncxu* — Bnacoesepao.

3awumama na Ookmopckama Oucepmayus wje ce npogede Ha
02.12.2025 2. 6 13:30 u. 6 3ana 412 na Ilvpeu xopnyc Ha
[Oz03anaonus ynueepcumem ,, Heogpum Puncku“ — Bnacoesepao,
npeo HayuHo JHCYypu.

Chabp:kanue Ha a0CTPpaKTa

BBBEAEHUE

Axmyanrnocm u penesanmuocm

Teopemuunu nocreouyu

Ilpeomem na uzcneosarnemo

Uscneoosamencku évnpocu

Memoodonozuuen nooxoo

Ocpanuuenus

I''TABA ITBPBA. CeBpemeHHH MEXKAYKYJITYPHH H3CICIBAHUS 10
OTHOILICHNE HA TEOPETH3UPAHETO Ha €3MKOBUTE KOHIICTITH

T'JIABA BTOPA. MeTonooruuda CHUCTEMATH3aIMsI HAa €3UKOBUTE
KOHIICTITH OT TIEPCIEKTHBATa Ha HHTEPKYJITYPHOCTTa

I'IABA TPETA. KauecTtBeno-emnupuuex aHaIu3 Ha
UICHTU(UIUPAHUTE €3UKOBH KOHLICTITH

I'IABA UETBBPTA. Pesynratu u nepcriekTHBH.

3AKJVIOYEHUE

Camooyenka na npunocume

Cnwvcvk ¢ nyoauxayuume



BBbBEJEHUE

AKTYaJIHOCT M peJIeBAHTHOCT

N3yuaBanero Ha e3uxosume KOHYenmu Ha
UHMeEPKYIMypHOCmMmMa € aKTyaJleH BBIPOC JHEC, HE CaMoO OT
JMHTBUCTUYHA IJIEHA TOYKA, HO M OT IJIeJIHA TOYKA Ha TSAXHATa
IIPUJIOKUMOCT B IIPEN0IaBaHETO U yueHeTo. OcOOEHO B CTpaHU KaTo
I'bpuus, KOMTO ca Bce I0-3aCETHATH OT IIO-BUCOKMTE HHUBA Ha
MUTpalys, poJisAiTa Ha YCBOSBAHETO HAa 4YyXIU e€3uuu (M Io-
crHelagIHo Ha HeMcKus kato uyxa e3uk [GFL] ) 3a HacbpuaBaHe Ha
colpalHaTa MHTErpalnus, HWHTEPKYITypHaTa ajanTtanuus |
aKTUBHOTO y4acTHe Ha JIella C MUTPALMOHEH MTPOU3X0]] TPUI00HBa
BCE M0-TOJISIMO 3HAUYEHHUE.

CpBpeMeHHOTO OOyYeHHE N0 UyXKJ €3UK TpsOBa na masne
BB3MOKHOCT Ha oOydaeMuTe Ja pa30oupaT HAEUTE, CBbpP3aHU C
KyJITypaTa, HAYMHUTE HA MUCJICHE W MpaBWIaTa 32 KOMyHHKAIUs B
Apyro o0miecTBo. IHTEpKYATYPHOTO UyKI0€3UKOBO O0yUEHHE Upe3
KOHIIEITUTE Ha WHTEPKYJITYpHOCTTa MOXKE Jia JIOTpUHECe 3a
IIOCTUT'aHE Ha MO-UIMPOKH €3MKOBH CIIOCOOHOCTH M COLUAIHU
yMeHus. JJoCTBITBT 10 TSAX € 0COOCHO BaXKEH 3a JieraTa, H3pacTBaIln
B YCJIOBHUSI HA MHOTO€3WYHE M C Pa3jIMyHH KYJITypH B IIpHeMalnaTta
CTpaHa.

TeopeTu4HHM MOCTAHOBKH

TeopeTnuHuTe TOCTAaHOBKM, TPENCTABEHH B  Ta3u
JucepTanusi, BKJIIOYBAT OT KOTHMTHMBHATAa MEPCHEKTHBA, KAaTO Ce
BKJIIOYBAT  TPAKTOBKUTE 32  MIOOANHHUA  TpPaXTaHWUH U
UHTEepKyJITypHaTa JuyHOCT. OCBEH TOBa, c€ pas3riexiar U ce
BKJIFOYBAT MEXaHU3MUTE Ha KYJITYPHOTO pa3OupaTencTBo (Kyumypa
c enasna oykea K/xynmypa c manxka 6yxea k).

B 0o6moTo cu pazOupaHe €3MKOBUTE KOHIIENTH HE Ca YHCTO
MEHTaJHH EIUHMIIM; I0-CKOpPO T€ Ca €3MKOBO KOHCTPYHUPAHU U
BIPaJICHU B KynTyparta. Ta3u JIMHUS Ha U3CIIEABAHE € ITOAX0IIIa 32
IpujaraHe Ha TeopHsTa Ha KoHuenTyanHata meradopa (Lakoff &
Johnson, 1980; 1999) u mo-cnenaHO HAa TUHTBOKYITYPHUS TOIXO/T
KbM KaTeropuszamusara Ha cera. OCBeH TOBa, JHMJAKTUKaTa Ha
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Yyl €3MK B IIPOCTPAHCTBOTO HA MHTEPKYJITYPHOCTTA € IICHHA
3apagd CBBPEMEHHATAa CH AaKTYaJHOCT Karo pPBbKOBOJCTBO C
TEOPETUYHA U IIPAKTUYECKA LIEHHOCT.

E3ukoBuTE  KOHLENTM ca  LIMPOKO  IPU3HATH B
MEXIyHapoAHaTa HayyHa JIMTeparypa 3apaid poisiTa UM B
OOIIIECTBEHOTO 3HAHME 3a CBE€Ta W JOI'BJIHUTENHO OQOpPMAT
MEXIYJINYHOCTHOTO  B3auMojeucrsue. Te  ciyxar  Karo
CcBOE€OOpa3eH MOCT M Ha HU3CIEBaHMATA HA MHTEPKYJITYPHOCTTA.
N36panuTe TEOPETUYHM MOCTAHOBKHM HA M3CIIEABAHETO MMAT OILE
€HO TIOTBBPXKJEHUE, a UMEHHO upe3 (akTa, 4e y4eOHHUIHUTE IO
HEMCKH €3UK KaTO 4YyKJ €3MK I'M IIpHjarar — U TO, HE caMO KaTo
CpEICTBA 32 YCBOSIBaHE Ha pEYHUKOBO OOraTcTBO M rpaMaTrKa, HO U
KaTo crnoco0 3a npuaoOuBaHe Ha MOHATHHHU KyJITYpPHU 3HaHUS.
E3suxkosume konyenmu na unmepKyimyprocmma IO TO3UW HAYUH
TpsiOBa Aa ObJAT 11€JIE€HACOYCHO UHTEIPUPAHU B CIIELUAIN3UPAHNUTE
U3CcIeABaHMs M0 YyKJ0€3UMKOBa AuakTuKa. OT Ta3u Iie/iHa TOUKa,
BCEKU €JIMH MOA00eH aHaIu3 01 UMaJl IPUHOC HE CaMO KaTo TpeTHpa
CMHMCHKA C KOHIETITUTE HA HHTEPKYJITYPHOCTTAa, HO U KaTO OOCHIH
TAXHOTO MSICTO B CbBPEMEHHOTO Pa3BUTHE HA 00YUEHHUETO 10 UYyK]
€3HK.

Tema Ha u3ciaeaBaHeTO

E3ukosume Konyenmu Ha uHmMepKyaimypaiHocmmad, a Coujo
U TEXHUAT ChIBPIKATEICH KOHTCHT aHaju3 ChCTaBIISIBAT MpEIMeETa
Ha U3ClIeJIBaHE B HACTOSIIOTO U3cienBane. M300pbT Ha KOHIIETITH ce
dbokycupa BBPXYy TE€3W OT TAX, KOUTO HMMAT OTHOIICHHE KbM
WHTEPKYJITYpHATA KOMYHMKAIlM U  B3aUMOJCHCTBUE, KaTo
HalpuUMep  YYmueocm, COMUOAPHOCM,  JHCUBEeHe, MUSpayusl,
yennocmu, maumanumem. OOEKT Ha aHAIU3 ca JBa ChBPEMEHHH
y4eOHHKA TI0 UYXK]] €3UK, U3MIOI3BaHH B TPBIKUTE CPETHU YUUITUIIIA.

Ilen Ha uscaeaBaHero:

Ja ce  wu3cneaBaT  e3uxogume  KOHYenmu — Ha
UHMEPKYIMYPHOCMMA 9PE3 TEOPETUIHO, EMITUPUIHO W KAYECTBEHO
MpOyYBaHe, C LEeJ TAXHOTO KaTeropu3upaHe KaTo MpeaMeT Ha
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MEXIYKYJITypHaTa KOMyHUKALUs U Hal-3HaYUMUTE OT TIX Ja ce
OTKpOAT U NpeAsokaT Ha MpaKTHKaTa Ha OOYYEHHUETO IO HEMCKHU
€3MK KaTO 4yXK] €3UK.

H3caenoBaresckH BBIIPOCH

3a ;a ce MOCTUTHE MOCTaBEHATa IIell, HACTOAIIOTO M3CIIE/IBaHE Ce
(boxycupa BbpXy ceeM U3CIIeI0BATEICKH BBIIPOCa:

Bbnpoc 1. Kou chBpeMEeHHHM TEOPETHUYHH OCHOBH Ca
pEJIEBAHTHM 3a aHajiu3a Ha €3MKOBUTE KOHLENTH Ha
MHTEPKYJITYPHOCTTA, CHIBPXKAIIM C€ B Y4YEOHUIUTE IO
HEMCKH €3MK KaTO 9yXkJ €3UK?

Bbnpoc 2. Kak e3ukoBUTE KOHLENTH MOrar Jaa ce
KaTeropusupar, 3a Ja C€ pPasKpusAT YHUBEPCAIHU
XapaKTepUCTUKU Ha UHTEPKYJITypHOCTTA?

Bounpoc 3. Kou metoau ca npuiiokKMMHU 3a aHAJIU3UpaHe Ha
€3MKOBUTE KOHIIENTH Ha UHTEPKYJITYpPHOCTTA?

Bobnpoc 4. Kou €3uK0BY KOHLIENITH HAa UHTEPKYJITYPHOCTTA
JOMUHHUPAT B y4€OHOTO ChIbpKaHUE?

Bobnpoc 5. Kak ce onieHs1Ba OTCbCTBUETO UIIM JOMUHHUPAHETO
Ha €3MKOBMTE KOHLIENITH HAa UHTEPKYJITYPHOCTTa BbB Bpb3Ka
C  MEXAYKYITYpHMS  JUaJIOr W  IpaKkTUKara Ha
Yy»J0€3UKOBOTO 00yUYEHHE 110 HEMCKH €3uK B ['bprius ?
Bobnpoc 6. Ko KOHKpETHH JIUIICH MOTaT Ja c€ MPEeoI0JIesAT
ype3 cnenupuIHu €3UKOBH KOHIENTH Ha
UHTEPKYITYypHOCTTA?

Bosnpoc 7. KakBu quiakTHuecky NpenopbKU Morar J1a Ob1at
U3BEJICHH, 3a Ja Ce UACHTHU(PHULIUPAT M0-100pe NOIXOAALINTE
€3MKOBH KOHIIENTH HAa MUHTEPKYJITYPHOCTTA B 00YUEHHUETO IO
HEMCKHM €3MK KaTo 4yXJ €3MK, 3a Ja C€ Hachpuu
MEXIYKYJITypHAaTa KOMIETEHTHOCT Ha yYeHUIIUTE?

MeTo010ru4eH Mmoaxox
MeTtomoorusaTa Ha TOBa U3CJIEABAHE U3II0I3BA Kayecmeen u

KoIuuecmeer no0xoo0 3a ChOMpaHe U aHaIN3 Ha EMIIMPUYHU JaHHH,



KaTo c€ PbKOBOAM OT MPUHIMIIUTE HA KOHLENTyaJlHA CEMAaHTUKA U
JTUIAKTUYECKU aHAINU3 HAa YUEOHUIM 110 YYyXK]l €3UK.

B MeTomonornyHo OTHOIIEHWE MOAXOIbT CE€ CHCTOM B
U3BEXKJAHE HAa  CIOUCBK  OT  €3MKOBM  KOHIENTH  Ha
MHTEPKYIyTPHOCTTA, KOUTO c€ Ie(PUHUPAT B METOIOJIOTHYHATA YaCT
(I'maBa 2) kato mpeaBapUTEIHO ce MPOCIEAsIBAT U JOKYMEHTHPAT:
78 cutyaruu (mocoueHu B [Ipunokenue 2), ycTaHOBEHH Upe3 00110
141 peamnu koHmenTtd. JlBata aHanu3upaHu ydeOHHWKA cCe
pasrienexiaT o OTHOLICHUE Ha CICAHUTE aHAU3UpPaHU OOEKTH:
MEeKCMOB8U NACAXHCU, VAPANXCHEHUS, 2pauunu npeocmasaunus W
KOMyHUKamuenu cyenu. Bcuuku Te ca 00EKT Ha aHaju3, OLIEHKA U
MHTEPIpPETAIH OT TJIeJHA TOUYKA HA HHTEPKYITYPHOCTTA.

AHanu3bT pa3KpuBa siceH AMcOANTaHC B MPEICTaBSIHETO Ha
€3MKOBUTE KOHIENTH HAa MHTEPKYJITypHOCTTa. MneHtudummpar ce
yecto cpemanu obnactu. Taka, B TSX ce ompenensT KOHUENTH Ha
WHTEPKYJITYPHOCTTA, CBBP3aHU C KOMYHHKAIMATA, KAaTO TO3/paB,
cbriacue / OTKa3, Mpa3HUIM, YYTHUBOCT M IPaBHIIA, Hapel CbC
KOHYenmu, C6bp3aHu ¢ Kyaimypama - KaTo MAaHTAJIUTEeT |
unentuyHoct (DACHL-Identitdt). B mombiiHEeHHE KBM TE3W JBE
rpyny, ¢ 1en oOxBalllaHe Ha MO-TOJsiM Opol KOHLENTH, ce
knacupuupar B TpeTa Trpyma, TIpymara Ha CBBbpP3aHUTE C
o0IIeCTBOTO  OOOLIKOHIIENTH Karo MUTrpanusi, YCTOMYHBOCT,
JI0OpOBOITUECTBO.

Cpmio Taka cTaBa sICHO, Y€ TEpCIEeKTHUBaTa, (OKycHpaHa
BBPXY HEMCKOE3UYHMAT PErHOH, 33/1aBa OCHOBHOTO ChAbP)KaHUE Ha
KOHIICTITUTE M € IpeoldiiagaBamiara, JOKaTo PSIKO Ce BKIIOYBAT
CpPaBHEHHUS - HampuUMep C TPBUKH HIM C POAHHUTE KYyJITypud Ha
yaeHunmre. ToBa momdepTaBa HEOOXOAWMOCTTa OT IO-CHITHO
MIOCTaBSHE HA e3uKogume KOHYenmu Ha UHmepKyImypHoCmma BbB
¢doxyca Ha 1M3aifHa Ha y4eOHULIUTE, 0OCOOEHO, KOraTo ce paboTu 3a
YCBOSIBAaHE Ha YY)KJM €3ULU B PallOHU C BHCOKO MEXIYKYJITYPHO
pazHooOpa3ue, KOeTO BCE€ IOBeYEe Ce MPEBPbIA 8 pearHocm 6
epvyKume Y4unuua.

OrpanuveHus



OrpaHuveHusATa Ha U3CICIBAHETO MPOU3TUYAT OT HIKOJIKO
bakropa: [lvpso, aHAMU3BT € caMO BBPXY JIBa y4eOHHKA, KOETO
OrpaHHYaBa BH3MOXKHOCTTA 3a MO-MIMPOKO 0000ImeHue. Bmopo,
paborata ce (okycupa BBPXY YUWIHMIIHUS KOHTEKCT, 0e3 da
BKJIFOYBA EMITMPUYHU JAaHHU OT OOY4YCHHETO B Kjac (Hamp.
HaOJI0/IEHUs] WM UHTEPBIOTA). Tpemo, aHaIU3bT OCTaBa HAa HUBO
ydeOeH MaTepuai, 0e3 1a BKIYBa BE3NPUATHETO OT yueHuiure. Ho
B CBIIOTO BpeMe, Te3U OrpaHWYEeHMs JaBaT U Bb3MOXKHOCT 3a IO-
HATaTBIIHU U3CJIEIBAHUS.

CTpyKTypa U opraHu3anus Ha padorara

JucepranusTa e CTpyKTypupaHa B YeTHPH OCHOBHH IJIaBH,
KOUTO O00XBAIlaT U3CIICIOBATEIICKHS BBIIPOC OT TEOPETUYHA TJICTHA
TOYKa, MPEMUHABA [TPe3 EMIUPUYHO-KAUECTBEH aHAIN3 U JOCTUTA JI0
MIPAKTUIECCKUTE 3aKIFOUCHUS, OTHACSIIIM CE JI0 YUWIHIHATA CPe/ia B
KOHTEKCTa B TPBHIKOTO HAYATHO YYHIIMIIE B YaCOBETE MO HEMCKHU
€3UK KaTO 9yX]I C3HK.

e T'naBa 1 cmyxu Kato TeopeTHMYHa OCHOBAa Ha paboTara u
W3SICHSIBA KJIFOYOBH TOHSATHS 32 ,,KYJITypa ¢ Majka Kyirypa “ u
,kynrypa ¢ romsmo ,,K “. I'maBara pasriexia CbIO 2100anHus
2PadCOaHUH U MeHCOYKYIMYPHAma TU4HOCH, KaTo ChIIEBPEMEHHO
pa3BuBa pazOupaHe 3a 3HAYCHHUETO Ha e3UKOosume NOHAMuUS Kamo
HOCUmMeNU HA MeXdCOYKYIMYPHOCM U MAXHAma 8pb3ka ¢ odluara
JIUH2BUCTNUKA, KYATYPOJIOTUSATA U TUAAKTHKATA.

e T'naBa 2 mpejncraBiisiBa METOMOJIOTHYHOTO U EMITUPHIHO
SIpO HAa M3CJIENBAHETO W MPEAOCTaBs MOAPOOHO OMHCAHHE Ha
M3CIIeI0BaTeICKaTa METO/I0JIOTHS, BKITFOUBA KOPITYCHO OITUCAHKE U
TPUTE OCHOBHU BHJA KIAaCHU(PUKALNS, KOUTO Ca MPHIOKEHUU 3a
LeTTUTE HA aHAJIU3a.

e Bw53 ocHOBa Ha Ta3u cucremarusanus, I'1aBa 3 e mocBeTeHa
Ha aHaJlM3a HAa €3WKOBHUTE KOHIICNITH HAa HWHTEPKYJITYpPHOCTTA U
MpeCTaBs KadeCTBEHO-EMIUPUYHUS  aHANN3, BKJIIOYUTEITHO
pe3yJITaTu 3a BCEKU OCHOBEH THII (Harp. yurusocT uiu Small talk),
KaTo ce UASHTHU(UIMPAT CIy4ad Ha JOMUHUpPAHE, MPOMYCKH U
MOTCHIIMATHU 00JacTH 3a mpuioxeHue. Cel ToBa ce yCTaHOBSBA
Y MpaKkTUYecKa BPb3Ka ¢ KOHCTATALMUTE OT KOHTEKCTA Ha TPHIIKOTO
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Ha4YaJlHO YYWJIMIIC, MOYCPIICHA OT CO6CTB€H npenoaaBaTCJICKu
OITHUT.

e T'naBa 4 oGoOmaBa pesynratute OT nucepranusra . Haii-
BaOXHHUTE pE3yJITAaTH Ca CHHTE3UPaHW, JlaBa C€ OTrOBOp Ha
M3CIEIOBATEIICKUTE BBIIPOCH, TOAYEpTaBa C€ MPHHOCHT Ha
paboTata KbM HHTEPKYJITYpHaTa IUAaKkTUKa. [IpeicraBs ce u ce
oboOmaBa  3akmodyeHueTo.  JlucepramusTa  3aBBpHmIBA  C
oubnmorpadus ¥ MPUIOKECHUE, CHIBPKAMIO JOKYMCHTAIMITa Ha
KopITyca.

I'JIABA 1: MEXKAYKYJITYPHU CBbBPEMEHHUA
N3CJIEABAHUSA U TEOPETU3UPAHE HA E3UKOBUTE
KOHLEINITHU

Kyamypa ,,c conama éykea K, kynamypa ,,c manka oyxea
»K*, UHmMEPKYyImypHoCcm u e3uKo8u KOHyenmu

To3u pasmen BbBEkIAa €IHO TIO-MAlKO II03HATO, HO
HEO0XOIMMO pa3TpaHUyYCHUE MEXKAY ,,Kyamypa c enagua bykea K n
LKYImypa ¢ manka o6ykea k', 3a 1a MOXe 1Mo-A00pe Ja ce mpeicTaBu
JTMHAMHUKaTa MEeXIy €3uka U Kynrypara. Kynrypa c riaBHa OykBa
K%, ToBa ce pazbupa xaTo BuAMMAaTa, (popMalHaTa 4acT HA €IHO
O0IIeCTBO, KaTo HEroBaTa JUTEPaTypa, W3KYCTBO, HWCTOPHS H
nonutuyecku cuctemu (Tomalin & Stempleski, 2013). [ToznaBanero
Ha TO3M aCMEKT MPEAOCTaBs APYT BaKEH KOHTEKCT B OOYYECHHUETO.
Kynrypara ¢ ,,Manka OykBa K ce ¢oKycupa BbpXYy HEBHIMMATA,
HepopManHa W €XKeTHEBHA 4YacT OT OOIIECTBOTO, KaTo oOWYaw,
LIEHHOCTH, BSpPBAaHUS W KOMYHHKAIlMOHHM TPAKTUKU (HAmp.
JTUPEKTHOCT/KOCBEHOCT), HOPMHU Ha COLIMAJIHO B3aUMOJICHCTBUE U
HeBepbanHo moBeneHue (Brooks, 1960; Division, 2001). To3u
aCIIeKT € BaXCH 3a TIOCTUTAaHE Ha MEXAYKYJITYpHa KOMIIETEHTHOCT
(MKK). ToBa pasrpaHnyeHue € BaKHO J1a Ce B3eMeE MPEIBU/I, 3a1I0TO
€ JIOKa3aHO, Y€ YHCTO KOTHUTHBHHUAT MOAXxonx KbM ,,Kynrypa B
rmaBHa OykBa K He nmaBa JocTaTp4yHO JOKa3aTesicTBa, 3a Ja
MOJTOTBY YYalIUTE 3a MPEIU3BUKATEIICTBATa HAa €KEJIHEBHATA
KOMYHUKAIUsI B MEXAYKYJITYypHa cpena, KOSTO € IO-CIO0XHA H,
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KakTo ce npexacrass oT Kpamir (1993), moxxe 1a 6b/e olieHeHa KaTo
HenpelackasyeMa.  ApryMeHThT  JOIBJIHHUTEIHO  ITOAYEPTaBa
cneun(UYHA €3WKOBM KOHLENTH (Hamp. pajocT, ChIVIacue,
UJCHTUYHOCT, YYTHUBOCT, TOYHOCT), KOUTO CIyXaT KaTro €3UKOBHU
MHCTPYMEHTH 3a BepOanu3upaHe, OTOBAapsSHE M H3y4yaBaHE Ha
a0CTpaKTHU HOPMHU Ha KyJTypaTa ¢ ,,MajKa OykBa K* U IECHHOCTUTE.
ToBa mopuepraBa HEOOXOJUMOCTTA OT CHCTEMATHYHO M3CIIEIBAHE
Ha Te3M KOHLENTH, OCOOEHO B CHEUM(DUYHM KOHTEKCTH U
B3auMozeucTBusA kato Mexay ['epmapus u I'spuus.

Dakmopu Ha KOMYHUKQUUAmMA 6 KOHMEKCma Ha
UHMEPKYIMYyPHOCMMa

To3zu pa3aen pasriaexia BOXHUTE KOTHUTUBHU, ahEeKTUBHU U
MPOLEAYPHU KOMIIOHEHTH, HEOOXOIMMH 33 MEXIYKYJITypHATa
KOMYHHUKaIUsl B TOpeclioMeHaraTa KyJlITypHa paMKa, 1 yCTaHOBsIBa
HEOOXOJMMOCTTAa  OT  MEXKAYKYJITypHa  KOMIIETEHTHOCT, B
JON'BJIHEHUE KbM BIIAJECHETO HAa €3MKa B OOIIMSA CMUCHIL.
TpaIlI/IIII/IOHHaTa €3UKOBa KOMIICTCHTHOCT (FpaMaTI/IKa, JICKCHKaA,
CHUHTAaKCUC) M  COLUOJMHIBUCTUYHATA  KOMIIETEHTHOCT  C€
pasriiexaar Karo HeoOxoaWMa ocHOBa. Makap oOIIMTE €3UKOBU
YMEHUS J1a MO3BOJISBAT I'paMaTUYeCKH MPAaBHIHO U CUTYallMOHHO
MOAXOIAIIO U3passiBaHe (,,kak ga ce popMupa e3uKbT ), T MOTar Ja
ObJaT HENOCTaThbUHHU 3a IMpPEJOTBpaTABaHE HAa HEJAOpa3yMEHHs B
KYJITYpHO pa3HooOpa3Hu cpenu. EnuH oT HaunHUTE 32 10100psiBaHe
Ha TOBa MoOXe JAa Objae Mmo-7o0poTo pa3dupaHe Ha TOBa Kak
(GYHKIMOHUPAT MEXKIYKYITYPHUTE €3UKOBH KOHLIENITH.

Humepkynmypnama quunocm u 2100a1HUAM 2PAHCOAHUH
Kamo mocm KbM U3Cle06aHe HA e3UKosume KOHUEenmu 3a
UHMEPKYTMYPAIHOCH
To3u pazgen nmoguepraBa T.H. ONTUMAIHU U WJCATU3UPAHU
aKTbOPU, UHMEPKYIMYPHAMA TUYHOCT N 200ATHUA 2PANCOAHUH, T
T€ CITy>KaT 3a CBBbpP3BallAa TEOPETUYHA PAMKA C B MEXIYKYJITypHAaTa
koMyHHKaus (dact 1.1 u 1.2).
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Humepkynmyprama 1uunocn Kato IOHSTHE € BbBEISHA OT bHT
IO Kum (2001) m ce cxBama KaTo pa3BHUBAIla CE€ JIMYHOCT,
U3rpakJaila KayecTBa 4Ype3 HENPEKbCHATO B3aUMOJIECHCTBHE C
MHOKECTBO KYJITYpHH paznuuus. IHTepKynTypHaTa JUYHOCT € OT
CBILIECTBEHO 3HAYEHUE 3a KOMYHHUKallMdTa, B TOBa YUCIO U B
MEXAYKYJITypHAaTa KOMyHHUKAIMS, Thid KaTo J€WCTBA KaTO CPEACTBO
3a aHaJM3 Ha TOBA 3alll0 FOBOPEIIMAT YCISBAa WIM CE€ IPOBAIA B
orpezieNieHa cpea.

Inobannuam epasicoanun, OT JApyra CcTpaHa, HaArpaxnia
MHTEPKYJITYpHATa JUYHOCT, KaTO BKJIIOYBA YMEHHUS 32 CIIPaBSHE ChC
compasinn W etnyHu  BbOpocu (Tonra, 2013). Jlokaro
UHTEPKYJATYypHaTa JUYHOCT oOOXBallla JUYHOCTUTE, JeHCTBAllU
YCIEIIHO Ype3 MEXaHM3MUTE Ha MEXIyJIWYHOCTHA aJgamnTalus,
enobannuam epadxcoanun B3eMa TNPEIABUJA  OCh3HABAHETO Ha
ro0amTHUTe B3aMMOBPB3KH, HMa AaKTUBHA OTTOBOPHOCT KbM
npoOJeMH, BIUSCIIN BBPXY LENHA CBAT (KaTo M3MEHEHHETO Ha
KJIMMaTa, COLMaTHaTa HEeCIPaBeAJIMBOCT) U €TUYHO aHTaXHUpPaHE B
no-rosiMa riodanHa obmuoct (UNESCO, 2015). YcenemHust
riobaneH rpakIaHUH c€ HyXJae OT (yHIaMEHTAIHUTE Hariacu
(OTKpUTOCT, TOJEPAHTHOCT) HA MHTEPKYJITypHATa JUYHOCT, 3a J1a
pa3bepe eheKTUBHO U A Ce CIIPABU ChC CIOKHUTE HYKJU HA APYTH
KYJATYPH B €IUH MO-IIUPOK JTUCKYPC.

Kakto ummepxynmypnama nuunocm, Taka W 2100anHUSAM
epasicoanun ce BIKMCBAT B U3CIIEBAHETO 32 €3MKOBUTE KOHLIENITH HA
MHTEPKYJITYPHOCTTA, KOUTO MOTaT Ja AEUCTBAT KaTO HHCTPYMEHTH,
CBBP3BAIM BHTPELIHUS CBAT C PEATHOTO JAEHCTBHE.

E3ukoeume KoHuenmu Kamo HOocumenu Ha
UHMEPKYTIMYPHOCI U MEXHUAM NOMEHYUAN 34 NPUIOIHCCHUE 6
OUOaKmMuKama no 4yxHco e3uK

Ta3u yvact ot ['maBa 1 u3cieaBa AMAAKTUYECKOTO 3HAUEHHUE HA
WHTEPKYITYPHOTO OOYYCHHE 0 Uy>K]T €3UK KaTO M3I0JI3Ba TJIeJHATa
TOYKAa Ha €3MKOBHUTE KOHIENTH Ha HMHTEPKYATypHOCTTa. TyK ce
M3X0Ja OT pa30MpaHeTo, 4e e3UKbT Ce€ KOHLENTyaau3rupa He caMo
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KaTo CPEACTBO 332 KOMYHHUKALHS, HO M BB3MOKHOCT 32 IIPEJaBaHE Ha
110-a0CTPAKTHU OTHOLIEHUS U KaTETOPUH.

[MocnennusaT pazgen Ha ImaBa 1 mpeanara aeuuHuius Ha
€3UKOBUTE KOHLIENITH Ha UHTEPKYJITYPHOCTTA.

I'maBaTa 3aBbpIlIBa ChC 3aKIFOYEHHUETO, Y€ €3MKOBUTE KOHLIENITH
Ha MHTEPKYJITYPHOCTTAa UIMAT OTHOIIEHUE KbM IIPAKTUKATA, HO ChIIIO
U pa3BUBAT KauyecTBaTa HAa UHMEPKYIMYpHaAma JudHocm W
enobannus  epaxcoanun. TeopeTHYHAaTa OCHOBA Ha €3MKOBHUTE
KOHIIENIT Ha MHTEPKYJITYPHOCTTA B Ta3U IJIaBa € OlleHEeHa Ha (oHa
Ha TCXHUA 3HAYUTCICH JUAAKTUYCCKHU IIOTCHIIUAJI. 3aroBa u BTOpara
YacT Ha M3CIEJBAHETO CE€ CBBbP3Ba MPSKO C JUAAKTUYECKUTE U
U3CIIE0BATEICKUTE MEPCIEKTUBU, OYEPTaHU Ype3 METOJ0JIOTUSTA
Ha U3CJIEIBAHETO B ClIe/BalllaTa IJ1aBa.

I'TIABA 2: METOAOJIOTHYECKA CUCTEMATHU3ALUA
HA E3UKOBUTE IIOHATHUS OT MEXIYKYJTYPHA
IHNEPCIIEKTUBA

Ta3u rnaBa mpencTaBs METOJOJIOTHSTA 332 aHAIU3a, YHSITO
1[eN € J]a U3CJeIBa €3MKOBUTE KOHIENTH Ha MHTEPKYJITYpHOCTTA B
paMKuTe Ha JBa crieluGuIHN y4eOHNUKA M0 HEMCKH KaTo 9yl €3UK
(GFL): Beste Freunde 2 w DaF-Kompakt AI-B1 .

MeTtoao0rust ¥ CTHIKH HA U3CJIEIBAHETO

NzcnenBanero ce OCHOBaBa Ha  METOMAOJOTHS,
CTPYKTypHpaHa B YSTHPH €Tara:

. KopnycHo-opueHTHPaH MeTO/A: TYK ILI€NTa € Ja ce Ch3Aae

1 OITHIIIE KOPITyCa Bb3 OCHOBA HAa KPUTEPUS MHTEPKYITYPHOCT.

II. KadecTBeH aHAIM3 HA CHABPKAHMETO: TYK CE U3BBPIIBA
KauecTBEH aHaj M3, MOAXOABT € Ype3 WHAYKIHS W IeNTa € Ja
CHOTBETHUTE KOHIIETITH J]a C€ M3BIEKAT AUPEKTHO OT JaHHHTE. B
HSKOU OT CITy9aWTe €3MKOBHTE KOHIEIITH Ha HHTEPKYJITYPHOCTTA CE
ChIBPKAT HUMIUIMIIMTHO B YydeOHUTe wMarepuanu. Tasu (asa
BKJTFOYBA KaKTO KOJuyecmeer anaius (M34UCIsIBAHE HA YECTOTaTa),
TaKa U KavecmeeH anaiu3 (KaTeropusaius).

I[lI. Tumonoruyen  a”aau3  (rpynvpaHe, BHIOBE M
aomuHupane): Tyk ce wuIeHTUPUIUPAT TPU OCHOBHHM THIIA
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KOHIIENITH U C€ MPaBH aHAJIU3 Ha JOMHHHUPAIIUTE OT TSIX, KOETO
JOMBIHUTEITHO € CUTHAJ 32 HAIMYUE Ha YHUBEPCATHHU KaTerOPUH Ha
UHTEPKYJITYpPHOCTTA.

IV. HaenTuduuupaHe Ha NMPONMYCKH: TYK CE€ pa3KpuBa KOHU
BA)KHU €3MKOBU KOHIENTH HA MHTEPKYJITYPHOCTTA JIUIICBAT U KOU CE
OLICHABAT KAaTO Ca HEJJOCTAThbUYHO MPEJCTABCHHU.

Onncanne Ha KOpIyca HA U3CJIEABAHETO

KopryckT ce cbcrom OT U3BajKka C HUHTEPKYITYPHU
MaTepUaIu OT JBa yueOHMKA II0 HEMCKH €3UK KaTo UyK[ €3UK, Beste
Freunde 2 (3a oHomu B yuunuiiHa Bs3pact) u DaF-Kompakt AI-B1
(3a Mutau XOpa/ydeHuIIn ).

AHaIM3UPAHMUT MaTepHa U3X0XkAa OT Mpuom3uTeaHo 300
CTpaHuLM U cbabpka 141 oTAeTHM mNpuMepa 3a e3uKo6uU
KOHYenmu Ha UHMEPKYIMypHOCcH, OTKPUTU B 78 pasziauyuHU
KoMyHHUKaTUBHU cutyauuu (IIpunoxenue 2). Yact ot maTepuanure
IIPEJCTaBIsABAT aBTEHTUYHU TEKCTOBE (HAIp. MEHIOTA, PEKJIaMH),
KyITypHH CBOUTHA (Hamp. (ecTuBaaM, XpaHa, CKEIHEBUE) WU
JIE€MHOCTH C OTBOPEH Kpai, MO3BOJISABAIIM Ha ydalluTe ce Jia ce
aHTaXupar cbCc coOCTBEHaTa cu KyiaTypa. OOpbliia ce BHUMaHUE U
Ha €3MKOBOTO MHOrooOpasue (Hamp. HEMCKM BapUaHTU U TUAJIEKTH
B ['epmanus, Asctpus, lBelinapus).

Knacugpukayus 6 mpu ocnosnu muna

Ot cnOpanus kopmyc ce 000co0sSBaT TpU TPYIU €3UKOBU
KOHIIENITH, OIpPEACNICHN KaTo KOHIENTH, CBBP3aHH CHOTBETHO C
KOMYHHKAIUATA, ¢ OOIIECTBOTO U C KyJNTyparta.

A. E3uK08u KoHyenmu Ha UHMepKYJImypHOCMMA, C8bP3aAHU C

KOMYHUKAYUAMa

Tyk ce mnpuyuCIsABaT NparMaTHdHU W (QYHKIIMOHATHU
€3UKOBH KOHIIENTH, KOUTO HMaT TPSIKO OTHOIICHHE KbM
eKeHeBHATAa KOMYHHKaNus. VIeHTuUIMpann ca KOHIENTH KaTo
0TKa3, Mmo3/paB, oOpbIleHne, MoI0a, U3BMHEHHE, YITUBOCT, Small
talk u ap.
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B. E3uxo6u konyenmu Ha uHMepKyImypHoCmmad, C6bp3aHu C
obwecmseomo

Tasu rpyna ce oTHacs 10 KOHLIENTH, BIPaJCHN B COLIMATHUS
’KMBOT, YECTO MPEJaBaHu Ype3 KyJITYPHU LIEHHOCTH ¥ HOBU (hopMH
Ha KOMYHUKaIus. QOKyChT € BbPXY COLMATHO-KYITYPHU OOJIACTH,
EeMOIIMOHATHN  TOHATUS W OOLIECTBEHO  B3aMMOJICHCTBHE.
OCHOBHUTE €3WKOBM KOHIIEITH Ca CEMEHCTBO, JKHMBEECHE,
BKJIIOUMTEITHO CIIOJEJICHO TpocTpaHcTBo 3a xkwuBeeHe (WG
IPOCTPAHCTBO), MPA3HULM ¥ EeMOIMOHAIOCT (HANp. U HETAaTUBHOCT).

B. E3uxo6u konyenmu Ha UHMepKyImypHoCmmad, C6bp3aHu C
Kyaimypama

Te3u KOHIIETITH ce OTHACSAT JI0 CHIIECTBYBAHETO UM B J1a/ICHA
KyJITypa, HO KOHTO C€ MpeaaBaT upe3 e3uxd. KbM OCHOBHHUTE
€3MKOBH KOHIICTITH, CBBP3aHH C KYJITypaTa, ca OTKPUTH KOHIIETITUTE
WHCTUTYIIMOHAIHU CTPYKTYPH, UCTOPUS U WACHTHYHOCT.

Cec Tasum crpykrypa ImaBa 2 mnocraBs paMmkarta 3a
u3cnenBanero. M30panara ctpykrypa TpaHcopMupa TEOpETHYHHUTE
NPUHIUIKA HAa MHTEPKYJITYPHOCTTA B KOHKPETEH MOJEIN, TOTOB 3a
aHAIUTHYCH KadecTBeHo-emnupuyeH aHanu3 (['maBa 3), koiTo
M3CJe[Ba YeCTOTaTa, 00OCHOBKATA U TUIAKTUIECKUTE TIOCIIETUIIA OT
€3UKOBUTE KOHIENTH Ha HHTEPKYJITYPHOCTTa B Y4YEOHHUIMTE IO
HEMCKH €3HK KaTo Yy e3UK.

I''TABA 3: KAYECTBEHO-EMIIMPUYEH AHAJIN3 HA
NIAEHTUOUIIUPAHU E3UKOBU KOHLEIITHU
To3u pa3nen e nocBeTeH Ha EMIIUPUYHOTO U3CIIeBaHe Ha 37-

T€ €3MKOBM KOHILIENTH Ha HHTEPKYJITYPHOCTTA, YCTAaHOBEHU U
kareropuzupanu B ['maBa 2. Tyk ce u3BBbpLIBA KadeCTBEH U
KOJIMYECTBEH aHAJIM3 Ha MEXAYKYJITYpHOTO 3HAaue€HHE U
cnenu(uYHATAa €3UKOBA pealm3aius Ha HICHTH(GUIIUpaHUTE
KOHIIETITH, KaTO C€ ThPCAT MOJEIM Ha JOMHHHMpAHE M MPOIYCK.
BposT W TPOIEHTHOTO pasmpeneieHue Ha KOHIENTHTE € KaKTo
cnenBa (oHarnenaeH Ha @wur.1):

» KoHuentu, cBbp3aHu ¢ KOMyHUKaIMATa: 34% OT IpUMeEpHUTeE,

» Konuentu, cBpp3anu ¢ oomectBoro: 50% OT mpumepure u
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» Konuentu, cBbp3anu ¢ Kyarypata: 16% ot npumepure.
Our. 1. Pa3npenenenue Ha e3MKOBHUTE MOHATHUS CHIJIACHO
OCHOBHHTE I'Pynu

VERTEILUNG DER SPRACHKONZEPTE NACH
HAUPTTYPEN

kulturbezogene
Sprachkonzepte
16%

kommunikationsbezogene
Sprachkonzepte
34%

gesellschaftsbezogene
Sprachkonzepte
50%

CrnenBamusar paszien MpencTaBs MOAPOOEH KavyeCTBEHO-
EMIIUPUYCH aHATIU3 HA KOHYenmume, C8bP3AHU ¢ KOMYHUKAYUAMA.

Kauecmeeno-emnupuuen ananu3 na cpynama Ha
e3uKoeume KOHUenmu HA UHMEPKYTMYPHOCHIMA, CEbP3AHU C
KOMyHUKauyuama

EMHI/IPI/I‘IHOTO HU3CJI€ABaHE Ha KOMYHHKAIITUOHHUTE
KOHIIENITH € OT pellaBallo 3HaueHHe, Thil KaTo pa3KpuBa KOHU
KYJTYPHHU U €3UKOBH ACIICKTU Ca IIPUOPUTECTHU, KATO 110 TO3W HAYNH
0o(opMsAT yCBOSIBAHETO HAa MEXAYKYJITYPHH KOMIIETEHIIUU OT CTpaHa
Ha ydyeHHnute. To3M aHAIM3 pasriiexa HE caMO YecToTaTa, HO U
COLMAIIHUTE W KYyJATYpHUTE TPUYMHU 32 JOMHUHUPAHETO Ha
OIIPEIEeTICHN KOHIICTITH.

Ot o6mo 51 cimywast 3a TO3M THUI € YCTaHOBEHO SICHO
HEpaBHOMEPHO paslpefeneHne Ha [3-Te KOHIENTa, KOETo
noxyepraBa (okyca BbpPXY T€3U OT TIX, KOUTO MMAT HaW-TSCHO
OTHOIIEHHE KBbM  IIO3WTHUBHATA, COLHUATHO  ITOJKPErsIa
KOMYHUKaIHUS.
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Emnupuyen ananuz na oomunupawume Konyenmu

E3ukoBute KOHIICIITU, CBbP3aHU C KOMYHUKAUATA, B ABaTa
yueOHUKa, MoraT J1a ObJaT aHaTu3upaHu Ha 0a3zaTta Ha (urypa 2:
®ur. 2. IlpeacraBfaHe Ha KOHUENTHUTEe, CBBbP3aHH C
KOMYHHMKALHMATA

kommuniaktionsbezogene Sprachkonzepte

Ablehnung
Anrede
Begriifung
Bitte
Entschuldigung
Hoflichkeit
Nonverbalitat
Missverstindnis
Positivitit
Negativitdt
Small Talk
Sprachbarrieren

Zustimmung

Konuentsr ,,Il03UTHBHOCT € Hall-4ecTO MpPEICTABEHUS
KOHIIENT, CBbpP3aH ¢ KoMyHHKarusaTa (9 cimydas). Toil BKiIrOuBa
JIEKCUKAJTHU HAYMHHM 32 U3pa3siBaHe Ha pajioCcT, 00u4, O1arogapHoOCT
U npusHatenaHocT. [lonsaTrero ,,yuytuBocT (6 ciyyas) ce OTKposiBa
KaTO HaW-BAKHOTO OT EKCIOPECUBHUTE IMOHATHUS, ThH KaTo Ce
MoYepTaBa KPUTHYHUSAT XapaKkTep Ha U3Pa3UTENHOTO MoHsATHE. To
€ yHuBepcajeH (PEHOMEH, KOWTO € KYJATYpHO crenudpudeH 3a
KOHTPOJMpaHE Ha COIMAIIHOTO B3aMMOJCHCTBHE, OCOOCHO BBHB
dbopmatan  koHTekcT. Konmnenrture ,llo3apas“ (5 ciywas) u
,O0pbiIeHne (3 cmydas) ca OCHOBHU KOHIIENTH, KOHTO
CTPYKTypUpaT COLMAJIHUTE B3aMMOOTHOUIEHMS M H3pa3siBaT
KYJATYpHH HJICHTUYHOCTH, HO T€ ca CpPaBHUTEIHO Clabo
MIPE/ICTaBEH! 110 OTHOIIEHHUE Ha CBOSTA MEXIyKYJITYPHOCT.
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Wutepec npencrasnsBa KOHIENTHT ,,Small Talk®, koiiTo Mmoxe
Ja ce TMpUeMe Karo CHenu(GuueH MOXE COyuaieH KOHYEenm CbC
@yHKyus 3a UHULMAPAHE W YCTAHOBSHAHE HA COIMANHA OJHM30CT.
To3u KOHIIENT € CHITHO MPOMEHIIUB B Pa3jIMYHUTE KyInTypH. Toii e
MPEJCTaBEeH caMo C JBA CIyyas B KOpIyca, KOETO TO MpeBphIIa B
€IWH OT Hail-c1abo npedcmaeeHume KOHUENTH, CBBP3aHU C
KoMyHHKanusaTa. Huckara mpeacrasurenHoct npeacrass Small Talk
KaTo CIy4acH, a He KaTOo OCHOBEH, MPEIoiaBaeM KOMIIOHEHT. To3u
npomyck e npobnemarnyeH, 3amoTo Small Talk e oT cwiecTBeHO
3HA4YEHHUE 32 YCIICIIHOTO HABJIM3aHEe B PEaJIHU COIIMATHU KOHTEKCTH.

Kauecmeeno-emnupuuen ananuz Ha noozpynume Ha
e3uKosume KOHUENMU HA UHMEPKYJIMYPHOCMMA, CEbP3AHU C
KOMyHUKayuama

To3u pasnmen mpemoctaBsi aHanu3 Ha 51 uaeHTUGUIMpPaAHU
€3UK08U KOHUEnmu, C6bP3aHU ¢ KOMYHUKAWUAMA, KaTo TH
rpynupa B TpU MOATPYIH, KaTO TYK c€ MPEACTaBS BU3yalIHU3alHsl Ha
EMITUPUYHUTE PE3yJITaTH, MOCIeABaHa OT MPEXKOBA AUarpama.

@ur. 3 [loarpynu e3uKOBU KOHIENTH, CBbP3aHU C KOMyHHUKAIUATA

Hoarpyna bpoii Ha | IIpouenTHo
caydaure pasnpenejieHue

KauTeroplm, 0azupaHu Ha 16 31%

AelicTBUSA

Kareropuu, O0asupanu Ha 24 47 %

eMOLMH

Kareropun 3a peryiaupane 11 22 %

Ha JHCKYypca

060 51 100%
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Dur. 4

Handlungsformen
30
20
10

Diskursregelungsfor
men

Emotionsformen

Knrouosu xowcmamayuu om ananuza_Ha 06061/14516611141/”’116

NOOKAmMe20puu:

EMHI/IpI/I‘-IHI/IﬂT Ka4uCCTBCH 1 KOJIMUCCTBCH aHAJIU3 HA ITIOATPYIIUTC
IIOKa3Ba, Y€ y‘I€6HI/IHI/ITe Mo 4yXJ €3UMK KaTo 4YyxXJ C3UK sICHO
IMOKa3BaT CJIICAHUTC JUIAKTHYCCKU ITPUOPUTCTHU!

1.

2.

Cspvxnpedcmasernocm Ha eMOYUOHATHUME
(nosumusnu/ymevpoumennu) kouyenmu (47%): CwiHO
MPEJICTAaBEHU Cca KOHIIENITUTE, CBBP3aHU C TO3UTHUBHO
OPHEHTUPAHU COIMAIHH MM MEXKIYJIUYHOCTHU MPHHIUIHN
(TO3UTUBHOCT, YYTHBOCT), COIMAHA aHTAXUPAHOCT H
€MOLIMOHAJIEH OOMEH.

Heoocmamwvuno npedcmassane na gopmume 3a pecynupate
Ha ouckypca (22%) u Kongnuxkmmno-
yyecmeumenru/ocnogononazawy  kKonyenmu: KoHienture,
CBBpP3aHHU C YyBCTBUTEIHOCTTA KbM KOHQIMKT (OTKa3) WU
OCHOBHOTO COIIMAJIHO Ch3HaHUE (HeBepOaHa KOMYHHUKALU,
(dhopma Ha OOpBIIECHUE), U3HEHAIBAIIIO HE Ca HACOYEHH KbM
pasriaexIaHeTo Ha Te3U MoHATUs. HuckoTo UM npeacrassHe
MOKa3Ba TMOTEHIMalHA Npa3HUHA B TOJArOTOBKaTa Ha
y4alquTe 3a IMHaMUKaTa Ha B3aUMOJCHCTBHE, T0TOBAPSIHETO
Ha  colMajgHa  JUCTaHIMS U YOPaBIEHUETO  Ha
KOMYHHKAaTUBHUTE Hepa3OupaTescTBa.

Ymepeno npeocmassane na ¢popmu, b6asupanu na oeticmsue
(31%): Ta3u rpyna, KOSITO BKIIOYBAa OCHOBHM PYTHUHH KaTo
Lyurtupoct u  ,llo3mpaB®, mokpuBa  IOCTAaThYHO
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KOHBEHIIMOHAIU3UpaHaTa pamka 3a COIIMATTHO
B3aHUMOJICHCTBHUE.

Pasnpenenennero Ha KOHIIETITUTE IIOKa3Ba, 4e ydeOHATa
mporpaMa IO HEMCKHM €3UK KaTo YyKJ €3UK MOXe Ja Oble
npepaboTeHa, 3a Ja Cce 3acHUiIsAT NparMaTHYHUTE YMEHHUS Ha
y4YaluTe 110 OTHOILIEHUE Ha CIy4auTe, peanoiaramy KOHQINKTH.

Amnanusz na nponyckume 8 UHmMepPKYIMYPHOMO 00yyeHue upes
KOHYenmu, c8bp3anu ¢ KOMYHUKAUUAMa
AHanu3bT M0Ka3Ba, 4ye yUeOHUIUTE HaChpyaBaT T€3U KOHIICTITH,
KOUTO Ca JIECHO YCBOMMH, OCHOBaHHM Ha CHTPYJHUYECTBOTO H
MO3UTUBHUTE EMOIUH.
Kauecmeeno-emnupuuen ananu3 na e3ukosume KOHyenmu Ha
UHMEPKYTMYPHOCIMMA, C8BbP3AHU C 00ULeCHEOMO
To3u pa3gen npejyiara aHaau3 Ha €3MKOBH KOHIICNITH , CBbP3aHH
C O0IIECTBOTO, KOUTO MPEACTABISABAT HAU-20/IAMAMA KAME2opusl,
Kooupana 6 kopnyca, ¢ o6mo 68 mnpumepa. Te3um KoHUENTH
MPEJICTaBIsABAT IIUPOK CHEKThP OT OCOOCHOCTH Ha COILUATHUA
KUBOT (€KCITHECBHH JKUTEHCKU PYTUHU - HAIIPUMEP XpaHa, KUJIHIIE
- 10 TMO-337bJI00YEHOTO pa3OupaHe Ha MO-IIUPOKH COIHAIIHU
CTPYKTYpH - HaIpUMEp HCTOPHS, TpaBuia, coluaapHoct). Taka Ha
MpaKTUKa €3WKBT C€ M3MOJN3Ba 3a M3pa3siBaHE M JOTOBapsHE Ha
KYJITYpHO 3HaueHue. PasnpeneneHuero Ha konyenmume , C6bpP3aHU
¢ obuecmeomo, € MHOTO HepaBHOMepHO (Dwur. 5):
®ur. 5. E3UKOBH KOHIIENTH, CBbP3aHHU C OOIIECTBOTO
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Ananuz Ha noozpynume e3UKO06U KOHUENMU, CEbP3AHU C
oowecmeomo

Cevpsanume ¢ 0bwecmeomo e3ukogy KOHIECHTH ca Haii-
MHOTOOpO#fHATa IpyTa, KbETO C IIeJ [T0-JIECEH aHAIN3, CE TPYIUpPAT
noarpynu. To3n ToOAXoa paskpuBa HSIKOW OOIIM YEepTH B
ChOTBETHATa MOArpyma. MoraT ga ce 000co0AT 4eTHpU OCHOBHU
MOJTrPYNY, B KOUTO CE€ BIMCBAT BCHYKHA €3MKOBU KOHIICNTH,
CBBp3aHU C 00IIECTBOTO.

A. Konyenmu om esceonesuemo (32% /20 cayuas )

Tazu rpyna ce ¢Qokycupa BBpPXY BHJIUMH, CHIOCTaBUMU
©KEIHEBHU TPAKTHKH, JAOMUHUpPaHH OT XpaHa/XpaHeHe (),
CobOoaHo Bpeme (6), Cemeticto (5) u XKwmmmie (5). M3cnenpanute
y4eOHHUIM JIaBaT TPUOPHUTET Ha OOJIACTH C KYJTYPHH pa3IHyus
(Hamp. XpaHUTEITHU HABUIIM, MOJICTH HA KWIHITHO HACTAHSIBAHE).

b. Coyuannu nopmu u yennocmu (32% / 20 cnyuas)

Tazu karteropus pasriexxga OCHOBHHMTE TNPUHIUIN Ha
OOIIIeCTBEHUSI JKUBOT, ETHYHUTE YOCKICHHS M OOIIECTBEHUTE
OYaKBaHMs, KaTo AoOMUHHUpamuTe noHsATHs ca ComumapHoct (5) u
Cna3ane Ha mpaBuiata (5). Bucokara uecrora mnomuepraBa
3HAYEHUETO, KOETO Ce OT/IaBa Ha HAChpUYaBaHETO HA YYBCTBOTO 3a
OOIITHOCT M MOJIBP’KAHETO Ha COLMAJIHO B3aWMOJICHCTBHE (HAIIp.
ype3 mpaBuia u AoopoBoryecka padota). Konnentute Tounoct (2)
n YcroluuBocT (2) ca M3KIIOUMTENHO BAXKHU 3a JIUCKYCHUSTa Ha
MHTEPKYATYPHOCTTA, THH KaTO OTpa3siBaT pa3iHuHU KYyJITYpHU
Harjlach KbM BpPEMETO W EKOJIOTHYHATa OTTOBOPHOCT. AHAIH3BT
MOKa3Ba, Y€ Te3W KOHIICTITU MMAaT CHJICH HOPMATHBEH KOMIIOHEHT,
JNCHCTBAMKN KaTO MEIUATOPH MEXTy OCHOBHATA €3MKOBA MPAKTHKA
W Tpennaraidlku Mo-IbI00OKaTa KyJITypHa WHTEpIpeTalnus Ha
ueHHoctute (Harp. Toleranz, Ehrenamt).
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C. Konyenmu 3a xonexkmusnama namem (26% / 16 npumepa)

Ta3u rpyna ce 3aHMMaBa ¢ TOBa KaK KYJITYPHHUTE TPAAHIIMH,
HCTOPUYECKHUTE Pa3Ka3l U MHUHAJIOTO ce 00paboTBaT €3UKOBO, KAaTO
nomunupat Ucropus (7) u [Ipazaunm (6). CHIIHOTO IPUCHCTBUE HA
uctopusra (Hanp. [laganero Ha bepnunckara cteHa) U pecTuBanuTe
(Hamp. TmMpa3HULUTE) T[IOKa3Ba, Y€ y4YEeOHHUIUTE MpHU3HABAT
ChILIECTBEHATa pPOJsl HA CIHOJENIEHAaTa MaMeT W pPHUTyaluTe 3a
(dbopMupaHeTO Ha UJIEHTUYHOCT U YYBCTBO 32 IPUHAJICKHOCT.

[To-cnaboTo npeacraBsine Ha MurpanusTa (1 mpuMep) € OCHOBEH
HEIOCTAaThK MpenBui AeMorpadckara peasHOCT Ha ChbBPEMEHHOTO
repMaHCKO 00IIeCTBO.

I'. Konyenmu na uncmumyyuonanrnama cepa (10% / 6 npumepa)

ToBa e Haii-mankara noarpymna, GoKycupaHa BbpXy CTPYKTYpH
¢ pasnuueH xapakrep. Camo oOpazoBarellHaTa CUCTEMA CE MOSBSBA
KaTo OCHOBEH KoHIenT. OCTaHAIUTEe UHCTUTYIMOHAIHN KOHIEITH
3/1paBeolia3BaHe, na3ap Ha Tpy/Ja, aAMUHUCTPALMS MOYTH HAI'bJIHO
nuricBar. ToBa curHanusupa, 4e y4YeOHUIUTE JaBaT MPUOPUTET Ha
KOMYHHUKAIMsITa Ha €XEJAHEBHU 3HAHUS M ILEHHOCTH MpeJ
MPEACTaBIHETO Ha HMHCTUTYLMOHAJTHATa o0JiacT. AHaIM3BT Ha
KOHIIENTUTE, CBBP3aHU C OOIIECTBOTO, Pa3KpHBa CHUJIEH aKIIEHT
BBPXY HEMOCPEJACTBEHUS] €XEIHEBEH KUBOT W COILUATHUTE
LIEHHOCTH, KOETO OTpa3siBa HAMEPEHHETO Ja CE MpenojaaBa €3HK,
KOWTO MMa OTHOIIICHHE KbM B COLIMATHUTE ACHHOCTH.

HIupokusT oOXBaT Ha E3MKOBHUTE KOHIICTITH B MaTEPHATUTE
oOXBaIar TpaJAulIMOHHU AEHHOCTH (CIOPT, X0OUTa), HO CHIIO TaKa
WHTETPUPAT CBOOOJHOTO BpEME B COIHMATHO-KYJITYPEH KOHTEKCT
(mamp. ¢ectuBanm, comManHa aHraXupaHocT). ToBa oOTpassiBa
HEMCKHS KYJITYPEH BB3IJIE] 32 CBOOOTHOTO BpeMe KaTO CMUCIICHA,
TUTAaHUPaHa AEWHOCT (Hamp. KUBOT B CAPYKEHHUSI), @ HE KaTO IPOCTO
oesmenme. [onemus Ouanason om KOHYENmu, CEbP3aAHU C
00Wecmeomo, HACLPUABA YYawjume ce 0d pPazcvicoasam Gbpxy
JUYHUS CU NOOX0O0 KbM YNPAGIEHUEMO HA 8peMeno U OelUHocCmume 8
obwecmseomo.
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AHanu3 Ha KOHYenmume 3a COUUAIHU HOPMU U YEHHOCIU

B Tto3m pasmen e ob6oOmeH aHanu3bT Ha 20-Te ciyyas,
ChCTaBJIsBAIM NoArpymnara ,,ConuaaHu HopMu U rieHHocTH  (32%
OT TOHATHUNTA, CBBbP3aHU C 00IIEeCTBOTO). Ta3um rpyma chabpika
YHUBEpCAIHU couuanuu noustus (Hanp. [Ipasuna, Pazpemasane Ha
KOH(JIMKTH), KaKTO M CHenu(HUIHU 3a KyJITypaTra TEPMUHHU (HATP.
Tounoct, YcToiiunBOCT), OTpa3siBallld OpraHU3allMOHHATA paMKa U
MOpAJIHHUTE HarJlacu Ha €JHa COL[MAJIHA CUCTEMA.
Haii-unrepecnu ca konnentute [Ipasuna (5 ciydas) u ComuaapHoCcT
(5), cnenBanu He3HauuTenHO OT Tounoct (2), PaspemaBane Ha
koHpuKkTH (2) u YcToituusocrt (2).

Knrouoeu xonyenmu - coyuanHu Hopmu u yeHHoCcmu

» Couauaapaoct (5 mpumepa) ce pasmiekia Karo BaKeH
COLIMAJTHO-€TUYEH MPUHIUI B HEMCKOE3UYHHUTE KYITYpH,
KOHTO C€ KOHLENTyalu3upa KaTo akKTUBHA IOJAKpEIa,
100pOBOJTHA OTTOBOPHOCT (Hamp. Ehrenamt /
T00pPOBOJIYECTBO) U MMPUHOC KbM 00IIECTBOTO.

ConupmapHocTTa ce HpPEICTaBs B pPa3lIWYHU KOHTEKCTH, Karo
HallpuMep CHUMBOJIMYHU J>KECTOBE (/laBaHe Ha OaKIIMII KaTo
COLMaJIHA  COJIMJAPHOCT),  JOOpOBOJYECKA  AHTAKHUPAHOCT
(mobpoBomdecka paboTa) U eKeJHEBHA OTTOBOPHOCT (6€30macHOCT
Ha JBIKEHUETO).

» YcroiiumBoctra (2 TpHMepa) € OCHOBHa IIEHHOCT B
HEMCKaTa KyJTypa U BKJIIOYBA €KOJIOTHYHA OCBEIOMEHOCT,
OTTOBOPHOCT U KPUTHKA Ha MOTpeduTenckus puck. (,, Kauf-
Nix-Tag*).

KoHnenture Ha yCTOMYMBOCTTa IIPUCHCTBAT B  KPAaTKH,
©KEHEBHHU CIIEHApUU (Hamp. €TUKa Ha MOTPeOICEHUETO, pa3iessiHe
Ha OTHaxbIUTe). BbIpeku LeHTpanHaTa cu poyid B MyOIMUYHUS
JMCKYpC, NPUCHCTBUETO My KaTo KOHIENT B Yy4eOHUIUTE €
HEJ0CTaThuHO. Y CTOMYMBOCTTA MpeJyiara hjaeaiHa Bb3MOXKHOCT 3a
CBBbp3BaHE Ha €3MKOBOTO M3pa3siBaHEe, OOLIECTBEHUTE I[EHHOCTU U
JIMYHATa KOMIIETEHTHOCT 3a JIeHCTBUE, aKTUBUPANKU KOTHUTUBHU U
MparMaTU4YHU y4eOHU LIETH.
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IToarpynara ,,ConuanHu HOPMH U ILIEHHOCTH pa3KpuBa, 4e
y4eOHHUIINTE JaBaT NPHOPUTET HA TMpeJaBaHETO Ha OCHOBHHU
COILIMAIHM €TUYHM MPUHIMIHN U HeoOoxoaumocTTa ot pex (IIpaBuna,
CommpapHocT). Bberpeku ToBa, KaTto IS0 MM JIMIICBA M3pUYHATA
KOHIIENTYyaan3aIus, HeOOXOJUMHU Ha YYalluTe, 3a J1a Pa3BHUSIT IHO
MO-TSICHO pa3OupaHe Ha TE€3W BaXKHU HOPMH.

Ananu3 na Konyenmume 3a KoJ1eKmusHama namem

To3u pasmen mpenocTaBs MOApPOOEH KAadeCTBEH AaHANINW3 Ha
noarpynara ,,KojaekTuBHa naMer, KoATo npeacrasissa 16 ciayuas
(26% ot KoHuUeNnTUTe, CBBbpP3aHU ¢ 00UIecTBOTO). Taszu rpymna ce
3aHMMaBa C TOBa Kak OOIIECTBaTa HM3TPaXIaT M KOMYHHKHpAT
CIIO/ICJIEHH HApaTHBU 32 MUHAJIOTO, TPAJULUUTE M MOJUTHYECKATa
UACHTUYHOCT, OOXBamlamyd WCTOPHs, (ECTUBAIM, MOJUTHKA |
murpanys. Tyk monajgatr e3uKoOBUTE KOHIENTH UCTOPUS, TIPa3HHLIH,
MOJTUTHKA U MHUTPALIHSI.

JlokaTo KOHLIENTUTE 3a UCTOpUS W (DECTUBAIM CE€ W3MOJI3BAT
e(EeKTHUBHO 32 MHUIIUHPAHE HA KYJITYPEH OOMEH, I[sulaTa KaTeropus
,,KOJeKTHBHA mameT* MOXKe J1a ce OmpeAeiHd KaTo HeIOCTaThbuHO
npeacTaBeHa. Pa3mmpsaBaHeTo Ha Ta3u MOATPYyIa KOHIIENTH MOXKE J1a
ce MpueMe 3a KM3HEHOBKHO 3a Pa3BUTHETO HA KOMIIETEHTHATa
WHTEPKYJITYpHA JTMIHOCT.

Oouy ananus Ha noozpynume Ha KOHYenmMume ¢ Kamezopuama
KOHUenmu, c6bp3aHu ¢ 00ulecmeomo

Pasnpenenenuero Ha 68-Te KOHIENTH, CBBP3aHU C OOILIECTBOTO,
SICHO MTOKa3Ba MPEANOYNTAHUE KbM:

1. JloMuHMpaHE Ha €XEIHEBUETO W COIMAJIHUTE HOPMH U
HeHHOCTH (64%): YueOHuuuTe ce (OKycupar BbPXY BHUAUMHU
€XKEJTHCBHU TMPAKTUKU (XpaHa, CEMEWCTBO, CBOOOJHO BpEME) H
HOPMAaTUBHU OpUEHTAIMHU (TIpaBUiia, pei, COMUIAPHOCT).

2. HemocrarpuHO mpeacTaBsSsHE HA CUCTEMHU W KPUTHYHU
koHuenTH (36%): [loHsATHATa OT KONEKTUBHATA MMaMeT (MUTpaIus,
MOJINTHKA) W WHCTUTYyIMOHanMHata cdepa (paborta, mapu) ca
3HAYUTEIHO MO-CJIa0b0 MPeICTaBEeHU.
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Te3u eMnupuyHM JaHHU MOKa3BaT, Y€ YUEOHULIUTE 1O HEMCKHU
KaTo 4yXJ €3UK JaBaT MPUOPUTET HA ,,JI0-JIEKOTO* BBBEJICHHUE B
MHTEPKYJITYPHOCTTA YpE3 €KEIHEBUETO U MO3UTUBHUTE COLMAIIHU
HOPMH, Karo CBhIIEBPEMEHHO MAapruHagu3upar ,,l10-TpyJHUTE™
CHCTEMHH U OJMTUYECKU PEATHOCTH HA TEPMAHCKOTO OOIIECTBO.

Kauecmeeno-emnupuuen ananusz na e3uKkoeu KOoHyenmu,
cévbp3aHu ¢ Kyamypama

Ilocnennara rpyna KOHIENTH ce (POKycHpa BbPXY KyJITypHOTO
U3MEpeHue, Karo pasriaexaa (yHIAMEHTATHUTE BBIPOCH 3a
UJCHTUYHOCTTA, HAaYMHA HA MHCIEHE M CaMOBB3NPHUATHETO B
HEMCKOE3UYHUTE OOIIHOCTH. 3a pas3iauka OT NPEIUIIHUTE
KaTeropuu, KOUTO ce (poKycupaT BbpPXY HPAKTUKU U COLUAIHHU
MOJIENIM, KOHIIENTUTE B Ta3W Ipyla ca Ha HO-AbJIOOKO, IIOo-
a0CTpPaKTHO HMBO M pa3KpUBaT HAauyuHA, [0 KOMTO €3UKBT Ce€
U3MO0J3Ba 3a M3rpaXJaHe Ha HalUMOHAJHUW HapaTWBH, Ha
BB3IIpUeMaHe Ha cebe cu U Ha Apyrus. C obumo 32 npumepa, Tazu
KaTeropus € mo-Majika ot Apyrute jase rpynu. Iloarpynure Tyk ca
TPU: uOenmuuHocm, manmanumem v camosvsnpusamue. Iloarpynara
LYAnentnunoer e oueBuaHO nomuHupama (78%) m uma Qokyc
BbPXY HAIMOHAJIHUTE UAECHTUYHOCTH, MO-CIIEHUAIHO F€pMaHCKaTa
UJEHTUYHOCT M BceoOxBarHata nepcnektuBa Ha DACHL-
npocrpanctBoro.  Kareropumre ,Manramuter® u ,,Camo-
BB3NPUATHE Ca 3HAUYUTEIHO M0-C1a00 MPeICTaBEeHH.

AHnanu3z na Kkamezopusama ,,Camocvb3HaHUe ¢ pamKume Ha
KOHuenmume, C6bp3aHu C Kyamypama

To3u mocnenen eran oT aHanu3a ce Gpokycupa BbpXy TpeTrara u
Hali-MaJKa MoArpymna oT €3MKOBHM KOHIIENTH, CBbP3aHU C KyJITypaTa:
Camob3npusitTueTo Bh3nu3a Ha 10% (2 cioydas). Benpeku cnaboto
CH KOJMYECTBEHO NPEACTaBsHE, TO3W KOHIIENT MMa 3HAYUTEIHO
Ka4yeCTBEHO 3HAYCHHE 3a MOCTUTAHE Ha IEJTUTE Ha WHTEPKYJITYpHA
kommnereHTHocT. Kareropusara ,,CamMOBB3NpUATHE® H3MECTBa
¢dboxkyca oT ,,0mo3HaBaHe Ha JIpyruTe’ (MACHTUIHOCT, MAHTAIIUTET)
KBM ,,0lI03HABaHe Ha ce0e CH B MEXIYKYJITYypeH KOHTEeKCT . Ts ce
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pasiivyaBa OT KOHIIENTHUTE 3a UJACHTUYHOCT U MAaHTAIUTET, 3a10TO
HabnAra Ha pa3MHChiIa Ha HHIUBUAAQ BBPXY COOCTBEHOTO MY
YYBCTBO 32 IPUHAJICKHOCT, KYJITYPHUTE IEHHOCTH U MO3UIUATA MY
B MEXIYKYJITYPHOTO IIPOCTPAHCTBO.

3axnouumenno 00600weHue Ha KoHyenmume, C8bP3AHU C
Kyamypama

Konuenture ,unentuunoct (78%), ,,mantamutetr (12%),
,camoBb3npusatue (10%) paskpuBaT, 4ye caMUAT €3UK € OT
pelIaBaio 3HaYCHHE 32 KOHIENTYAJTU3UPAHETO HA KYJITYPHHUTE
peannoctu (Wierzbicka, 1999). CnenoBarenHo, npenojaBaHeTo Ha
HEMCKH €3MK Karo 4YYyXJ €3UK TpsOBa Ja TpPEMUHE OTBB[I
MPEJICTaBIHETO Ha KYATYpHUTE (aKkTH Ja ce Hacouu KbM
HachpyaBaHE HAa CIOCOOHOCTTA Ha yJallIHs Jia MOJX0XK/1a KPUTHIHO.
AHanu3bT Ha BCHYKU KOHIENTH, CBBP3aHH C KyJITypara, oa4epTaBa
TAXHATA JBOWHA (DYHKIUS: T€ Ca M3pa3 HA CAMOBB3NPHUSATHETO HA
JazieHa KyJaTypa M €JIHOBPEMEHHO C TOBa ca MPOCKIMOHHA
MOBBPXHOCT 32 YY>KIOTO/IPYTOTO.

Ananusz na nponyckume npu OOMUHUDAHE U HEOOCMAMBYHO
npeocmagane Ha e3uKogume Konuenmu Ha
UHMEPKYIMmypHOCmma

AHanu3bpT MOCIEAOBATEIHO pa3KpuBa MOJEN, IPU KOWTO
y4eOHUIIUTE BBBEXJIAT JAageH KoHuent (Hamp. Ilo3utuBHOCT,
CemeiicTBO), HO HE ycmsBaT Ja OCUTYpAT HeoOXxoaumaTa
MHTEPKYATYpHa Abj0ourHa. ToBa mpeun Ha ydaluTe Ja CXBaHaT
IIBJIHATA  CIIOKHOCT ¥ IOTCHIMAIHUTE  MPOIYCKH  Ha
MEXIYKYJITYPHOTO B3aUMOJICIICTBHE.

I'/TABA 4: Pe3yiTaTu ¥ NepclneKTUBH

Ta3u riaBa cHUHTE3Upa EMIIMPUYHUTE PE3yJITaTH OT aHAIM3a Ha
€3MKOBHUTE KOHLENTH, CBbP3aHU C KOMYHHKAIUATa, O0IIECTBOTO U
Kynrypata. Llenta e na ce ycraHOBH (DyHKIMSATAa M 3HAUEHUETO Ha
T€3H KOHILIETITU B yuyeOHaTa Mporpama Mo HEMCKH €3UK KaTo Yy
€3MK, Ja C€ OLEHU KPUTHUYHO TIXHOTO IIPEACTaBsIHE U Ja ce
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MpenoXkaT ACUCTBHUS 3a MPEMoJaBaHETO, KOETO Jla WHTErpupa
MEXAYKYJITYPHOTO OOy4YeHHE KaTO ChIIECTBEH KOMIIOHEHT Ha
YCBOSIBAHETO HA €3WKa.

Pe3ynmamu om KauecmeeHo-eMRUPUYHUA AHATIU3

AHanu3bT clelBa 3allOKEHaTa 3ajada Jga Ce OICHU Kak
KOHIIENTUTE CE€ ChIJIACYBAaT C TEOPETUYHUTE MOJIEIM U JaBar
KOHKPETHH TPEUIOKCHHUST 32 I[0-aJIeKBaTHO NPHIOXKEHUE B
MpaKTHKaTa.

Konuyenmu, cevp3anu ¢ KoOmyHuKayuama Kamo npuopumem u
nponycku

AHanu3bT Ha Te3W KOHLENTH I0Ka3Ba, Y€ TE€ YIPaBISIBAT
CIIOHTAHHOTO, €XKCIHEBHO B3aMMOJCHCTBHE (ITO31paB, YYTHBOCT,
W3BUHEHHUE, MoJI0a, popmu Ha 0OpBIIEHHUE, ChIlacue, oTka3, Small
Talk, HeBepOanHa KOMYHHUKalus, €3MKOBAa Oapuepa W €MOLUHU) U
yTBBbpXK/AaBa Ta3u OOJACT C MPEUMYIIECTBEHO 3acThlieHa B
YYICOHUITUTE 110 HEMCKH €3UK KaTO 9YXK]I €3UK.

e [lpuopuTeTHN KOHIIETITH:

[To3npaB, ydTtuBOCT, MOJIOA WM EMOIMOHAIHOCT Ca Hal-9ecTo
pasriexaaHuTe NoArpynu. ToBa MPUOPUTU3HPAHE € OT PellaBalio
3HAUEHUE 32 CTPYKTYPHPAHETO HA YBAXUTEIHOTO B3aWMOJICHCTBHE
1 oTpa3siBa GyHIaMEHTAIHU KYJITYpHU LIEHHOCTH (HAIp. HEMCKUTE
cTparerud 3a (popmanaHa y4THBOCT, M3MOJI3BaIIM Sie -hopmaTta u
YCIIOBHO HakJIoHeHHe). ToBa u3rpakaa OCHOBHH OpUEHMAYUOHHU
yMeHus 3a N30ATBaHE HA HEJOPa3yMEHHUS.

Karo 3HauuTenHu mpOMycKH Ce€ YCTaHOBSIBA IMO-CIA00TO
MPEJICTaBIHEe HAa E€3MKOBHTE KOHICNTH HA HHKEPKYJITYPHOCTTA,
MMall¥ OTHOIIEHHE KbM MO-CeUU(PUUHU U OT KOMYHHUKALMOHHA
TJIeJIHA TOYKA TO-CJIOXHH CHTyaruu. KOHIENTHTe, CBBpP3aHH C
KOMYyHHKaIUsTa, MMaT BHUCOK oOpa3oBaTelieH IMOTCHIMAN 3a
WHTEPKYJITYPHOCT, HO B U3CJICIBAHUTE YICOHHUITH Ca U3ITOI3BAHU T10-
CKOPO CENEKTHUBHO.

Konuenmu, cewp3anu c¢ oowecmeomo c¢ Qokyc 6wvpxy
exceoneguemo
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68-me npumepa 3a KoHmyenmume, C8bP3AHU C 00OWECMEOMO
(xamezopuzupanu ¢ , ExenneBue®, ,ConuaiHu HOPMH H
uennoctu®, ,,KonexktuBHa namer u ,, IHCTUTYIIMU®) MPEIOCTABST
CPaBHUTEJIHO LSJIOCTEH MOIJIE] BbpXY OOIIECTBEHATa CTPYKTYpa:

» JloMuHUpaHE HA CKETHEBUETO

OcHoBHMAT (OKYC € BBPXY €XKEIHEBHETO (XpaHa, KHIUIIE,
ceMencTBO, CcBOOOAHO Bpeme). Te3W KOHUENTH Mpeaiarar Ha
yYaluTe ce KOHKpPETeH, OCHOBAaH Ha OMHUTa JOCTBII 0 4yXKIara
KU3HEHA cpela, MO3BOJSBaKM He3a0aBHO CpaBHEHHE MEXIy
HEMCKHUS €3HK M COOCTBEHATa UM KYJITypa.

» Hopmu

AKueHTsT € BbpxXy KoHuentu kato [IpaBuna, ConmpapHocr,
YcroiiuuBoct u TowHOCT, 3a na ce kapTrorpagupar COIUAIHUTE U
penalMoOHHN paMKH Ha CbBMECTHOTO ChIlleCTBYBaHe. ToBa
HAChpUaBa KOMNEMEeHMHOCMMA 3a 83AUMHO pa3dupane , KOATO ce
MIPOCTUPA OTBB]I €3UKOBUTE (DOPMH J0 IICHHOCTHUTE, TPEIIoaracMu
3al TAX (Hamp. BB3MPHUEMAHOTO 3HAYEHHME HA EKOJOTHYHATa
OCBEJIOMEHOCT).

» KonekTuBHa namer

Konunentute kato UCTOpHS, MPa3HUIU, MUTPAITUS U TIOJIUTHKA Ca
OT OCHOBHO 3HAu€HUE 3a CaMOOIIeHKaTa Ha €IHO OOIIEeCTBO.
AHanu3bT 00aue Mmoka3Ba, Y€ TE€3W KOHIIENTH MOraT Jia I0BeJaT /10
MEXIYKYJITYPHU HEIOPa3yMEHUs, aKkO C€ H3MOJ3BaT pa3InyHU
KYImypu Ha namem u HOAUMUYecKU OUCKYpCU U HE ce TIpeBenaT
MPaBWJIHO OT MHTEPKYITypHA TJIe[Ha To4YKa. Ta3u obmacT uma Haii-
rOJIsSIM TTOTEHITMAN 32 HachpUaBaHEe Ha OTHOIIEHUETO MOTJIe BHPXY
UCTOpUSTA U PUTYATUTE.

» HenocrarpuHo npeacTaBsHe HA HHCTUTYIMHTE: [[OHATHSATA,
CBBp3aHM C UWHCTHUTYyI[MOHamHATa cdepa (oOpazoBaHue,
paboTHa cpena), ca CpaBHUTEIIHO OCKbIHU. MHCTHTYIIMUTE
ca OT pelaBamo 3HAY€HHE 3a ,,JIPUCTUTAHETO W
OpUEHTAIMATa HAa WHAWBHUAA B oOmecTBoTo. Huckoro mm
Mpe/ICTaBsHEe MpeArnoiara MOTeHIMATHO MpeHeOpersaHe Ha
TOBa U3MEPECHHE B MEXIYKYJITypHATa COITUATH3AIIUS.
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KOHLIGHTI/ITC, CBbp3aHn C 06H.[€CTBOTO, uMar 3HaA4YUTCIICH
II0TCHO A, CB’Bp3B8ﬁKH JKUTCHCKHS OITUT U KYJITYPHUTE HEHHOCTH.

E3ukoeu Konuenmu Ha uHmMEpPKYImMypHOCHMMA, CE6bP3AHU C
Kyaimypama

AHanu3bT Ha CBBP3aHUTE C KYyJIATypara KOHUENTH — IIO-
CHEeIMaTHO TepMaHCKaTa HalMoHalHa uaeHTHYHOCT (10 ciyyas),
DACHL-manTanuter (9 cimydasl), TepMaHCKUAT MaHTamuTeT (3
cllydasi), aBCTpUiicKaTa U mBeiIapckaTa HallMOHAIHA UASHTUYHOCT
(mo 3 ciyuas BcsKa) U CaMOBB3IPUATHETO (4 cilydas) UMa CHIIEH
IUAaKTHYeCKd (OKYC BBPXY MPEICTaBIHETO HA HaIMOHATHATa
UACHTUYHOCT ¥ CBHP3aHUS C HES MEHTAJIUTET.

» KoHuenture 3a repMaHCKaTa HAllMOHAJHA UJICHTUYHOCT (OT

baktu 3a Landeskunde no cnenuduaan €3UKOBU SIIEMEHTH )
n BceoOxBaTHUAT DACHL-mMaHTanuTeT JIOMHUHHpAT B
kareropusta. [locneHUAT ce cTpeMr KbM HaJHAI[MOHAIIHA
pamKa 3a TpUTe OCHOBHU HEMCKOE3UYHU CTPAHU.

» To3u okyc e Hepa3puBHO CBBP3AH C €3MKOBATA IMOJIUTHUKA

HAa TE3W JbpXKaBU, KaTO CIY>KM 3a 3ala3BaHe U
pasnpocTpaHeHue Ha ,,crieuUIHN 3a CTpaHaTa KyJITYpHH
PBKOBOJIHM MPUHLIUNM M IeHHocTu®. Te3u koHuenTu ca
He00X0IMMU 3a 00YUEHHUETO I10 YyKJl €3UK KaTO UyXKJ €3UK,
Thl KaTO T€ OCUTYpsIBAT Ha ydyallluTe CE€ OpUEHTALUs B
cnenu(UYHO KyJNTYpHO TMPOCTPAHCTBO U  HAchpyaBaT
KYJATYpHHHSI OOMEH.

YacTHaHOTO JOMUHHUpAHE Ha TePMAaHCKaTa MEpCIeKTHBa obade e
OYEBHJIHO, a TMO-ciabo € OoTpa3sBaHETO Ha aBCTpUiicKaTa H
mBeWapckata HMISHTHYHOCT. 3a pas3iuka OT TPEAaBaHETO Ha
Wnentuunoct u  MaHTanuTeT, KOHUENTHT ,,CaMOBB3NPHUATHE™
puI00MBa TI0-BAXKHO 3HAUYEHUE B 00XBaTa HA MHTEPKYJITYPHOCTTA,
BBIPEKU MO-cIa00TO KOJIMYECTBEHO MpeacTaBsiHe. To31 KOHUENT €
OPHEHTHUPAaH KbM OOydaeMHTE W HW3UCKBAa OT TAX aKTHBHO Ja
Pa3ChKAABAT, 32 /1a U3TPAIAT BbPXY COOCTBEHA KYNTYPHA MMO3UIIMS.
ToBa € B TpPAKO CHOTBETCTBHE C TEOPETHYHUTE ITOCTYJIATH 3a
,AHTEPKYJITYpHaTa JUYHOCT M ,,IJO0ATHUS TPAXKAAHUH® U UMa
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TSCHa BpPB3Ka ChC M3TPAKIAHETO HA HMCTUHCKA HMHTEPKYJITYypHA
KOMIIETEHTHOCT.

3AK/IIOYEHHE

HO OTHOLICHUC HpeﬂCTaBSIHeTO Ha C3HMKOBHUTC KOHICIITHU Ha
HMHTEPKYJITYPHOCTTA B YUCOHHUIUTE 110 HEMCKHU €3UK KaTO YT €3UK
MOJXKE Ja ce 0000IM, Ye TAXHOTO H3I0JI3BAHE € CCICKTHBHO.
Borpekn dYe Te ycmsBaT Ja YCTaHOBAT COJIMJHA OCHOBa B
eKeTHEeBHATA KOMYHHKAIIMS ¥ ITbPBOHAYATHUTE COI[MAIIHA HOPMH,
M3I0JI3BAHETO Ha €3MKOBUTE KOHIICITH MOKa3Ba HAKOW MPOIYCKH,
KOMTO Haii-Beue Morar Ja ce 0000IIAT KaTo:

1. Jlumca Ha cTpaTeruu 3a CUTyaluu C BUCOK KOMYHUKAIIUOHEH
pucK (TOBa ca €3MKOBUTE KOHIICHTH 3a OTKa3, W3BHUHCHHE,
€3MKOBa Oapuepa).

2. IlpeneOperBaHe Ha KOHICHTHTE MHIpAlMs, IMOJIUTHKA |
pabora.

3. HecnocoOHocT 3a HachpYaBaHe Ha KPUTHYHO OTHOILICHHUE H
camope(yieKCHsl 32 M3IM3aHE  OTBBJ  OOMYaiiHHWTE
CTCPEOTHIIH.

HampaBenoTto u3creqBaHe KaTeropusnpa U aHaau3upa rpynuTe
OT €3WKOBH KOHIIENTH KaTO CTUTA JI0 OCHOBHOTO 3aKJIIOUEHHE, Ue
KOHIIENTUTE, CBbP3aHU C KyJITypaTra ca €JHU OT Hal-CIOXKHHUTE
KOHIIETITH B UHTPEKYJATYPHOTO oO1ryBaHe. Te ca 1b100K0 3a1erHanu
BBB BCSIKA €/IHAa HallMOHATHO-KYITYpHA, UIEHTUYHOCT, B 00pa3uTe
3a cebe cu/Apyrus B y4eOHHUIIUTE IO HEMCKU €3UK, U JICHCTBUTEITHO
uMaT TpUHOC Ja oQopMAT eAuH chenuduueH obpa3 Ha
HEMCKOTOBOPSIIIHSI CBSAT.

AHanu3bT JaBa OCHOBAHHE J1a C€ 3aKJIIOUM, Y€ ChIIECTBYBa
HEOOXOAUMOCT OT To-700pa OamaHCHPAHOCT Ha E3WKOBUTE
KOHIIENTH Ha HWHTEPKYITYpPHOCTTa KaTo Isui0. OT CBHIIECTBEHO
3HaYCHHWE € Jla C€ PA3MUpU HAO0OPHT OT €3MKOBHUTE KOHIIENTH,
CBBpP3aHU CBhC CaMOBB3NpHEMaHeTo. UYpe3 To3u crhenuduueH
KOHIIENIT OW MOTJIO Jla c€ TIOCTHTHE NPEeMHHABaHE OT €THO TIO-
MAaCUBHO BB3MpPUEMaHe KbM €IHO I[0-aKTUBHO pa3dupaHe Ha
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cobcTBeHust KynrypeH ¢oH. He Ha mocienHo MACTO, AMAKTUKATa
clenBa  Ja IpOABDKM Ja €€ pasBuBa B IIOJIETO  Ha
MHTEPKYJITYPHOCTTAa U Ja ThPCU IIOBEYE HAYMHH, Ype3 KOUTO Ja
Ipuaage  CTOMHOCT  HAa  HalMOHANHAaTa W KyJTypHAara
MIPUHAJUIEKHOCT. TAXHOTO BB3IPOU3BEXKIAHE YpPE3 CTEPEOTHUIIM B
KJIaCHATa CTas He € JOCTaTb4YHO.

Oyenxa Ha porama Ha  e3uxKosume  KOHyenmu  Ha
UHMEPKYIMYPHOCMMA Npe3 NpusmMama Ha CcOOCMEeHUs onum 8
npakmuxama

AHanu3bT Ha  €3UKOBUTE  KOHIIENTH  [IOKa3Ba,  4Ye
MEXIYKYJITYPHOTO OOIIyBaHE € HE caMO TEOPHsI U KOJUYECTBEHU
JAaHHH, HO U C€ TIPEKUBSBA OCe3aeMO B KiiacHaTa crag. OT rineaHara
TOYHA Ha COOCTBEHMS ONHUT B NMPAKTHUKA, €3MKOBUTE KOHIICTITH HE
MOraT Ja c€ ONpeleNsT KaTo aOCTpaKTHH KaTeropuu; Te ce
MIPEKUBSIBAT ¥ IOCTUTAT CBOUTE 3HAUEHUS YPE3 B3aUMOJICHCTBUETO
Ha €3WKa, KyJITypaTa U JIMYHHS OMUT Ha yYalluTe.

CoOCTBEHMST MM NPENOJIABATEIICKH OMUT B TPBLKO YUMHIIUIIE
MOTBBbPXK/IaBa, Y€ €3UKOBUTE KOHIIENITH OKa3BaT 3HAYUTEITHO
BJIUSIHUE BBPXY Mpolleca Ha 00yUeHHE M0 HEMCKH €3HMK KaTO Uyl
€3UK U Y€ Te ca JCWCTBUTENEH MOCT 3a MOCTHraHe Ha Mo-100pa
MHTEPKYITYpHA KOMIeTeHTHOCT. C Hali-rojisiMa Ba)KHOCT CllefiBa /1a
OTpeNIeNIAT KOHIIETITUTE, CBBP3aHU C E€XKEIHEBHETO U KyJITypaTa
(Hamp. oOpa3oBaTesiHA CHUCTEMa, XpaHa, >KUJUIIE, CEMEHCTBO H
¢dectuBanm). CpaBHSIBAaHETO HAa TE€PMAHCKHUTE U TPBIIKUTE YUUITUIIHA
CHUCTEMH 4YECTO € IMOPAXKIAIO JKEJIaHWE Jla Ce HayyaT IoBede 3a
KapuepHuTe mnepcrekTuBd B [epmanus. ToBa uma u cBoute
KOHKpPETHU M3MEPEHHUs, KaTO HalpuMep IJIaHUpaHe Ha OOMEHU IO
mporpamara ,,Epazem* wnmm oOyuenue B I['epmanusa. 3artoBa,
KOHILENTUTE TMpefaBaT HE caMO 3HaHHUs, HO HMMaT U peajHu
BB3MOXHOCTH KaTO HachpuaBaT KbM KOHKPETHU JACUCTBHUS .

Hpenopbku 3a npenodaeanemo HA HEMCKU e3UK Kamo lly.?fca
e3UK Kamo qyofcd E€3UK U nepcneKkmueu 3a URmMepKyJimypHocn
upes e3uKosu KoHyenmu
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EMnupuuHUsT aHanm3, ChYeTaH C MPAKTHUYECKU OIUT, MMOKA3Ba,
4e e3MKOBHUTE KOHIIENITH MMOCTUTAT CBOsI e(heKT, KOrato Morar Jia ce
MIPESKUBEAT OT JIMUEH OMUT MU B aBTEHTWYHA ydeOHa cpena. Toa
BOJIY JIO JIBE KJTFOUOBH MPAKTHYECKU HACOKH:

1. Mda ce npunoscu no-asmenmuuer nooxo0 Ha KoHyenmume,
KOUMO ca C8bpP3aHU ¢ KOMYHUKAYUAMAd, T.€ KOHIICTITHTE
(mo3mpas, yutuBoct, Small Talk) TpsiOBa nma ce mpumarat
MOCJICIOBATEIHO W Jla W3IOJI3BA CUMYIUPAHE HA pednHd
KOMyHUKayus, 3a Ja C€ OCHIYPH IPEHACSIHETO WM B
WHTEPKYJITYpHA Cpefa.

2. Ha ce 3a0vnboouu pabomama c KoHyenmume, C8bpP3aHU C
00Wecmeomo, Kamo ce NPUuioNCam paziuyHu MexHuKu 3d
aueadicupanocm, m.e KOHICITUTE, CBbP3aHH C OOIIECTBOTO,
TpsOBa Ja CTUMYJUpAT COLNMATHA AHTAKUPAHOCT U
npuodmaBane. JJoOpOBOIYECTBOTO WIIH TTOJOOHH JCHHOCTH
CBBp3BaT €3MKa CBC COLUOKYJITYPEH, XyMaHHUTApeH U
OPUEHTUPAH KbM OOIIECTBOTO KOHTEKCT.

MestcOyKynmypHo-cpagHumenina NnepCneKmuea 6 e3UKo6us
Konmexkcm Ha konmaxkm mexncoy I'epmanusa u I'npyus
CpaBHUTENHUSA aHaIW3 M3THKBA HAKOU KIFOYOBH TMPUIHKH H
pPa3IMKU B HAYMHA, 110 KOUTO €3MKOBUTE KOHIIENTH CE MPOSIBSIBAT B
HEMCKaTa U TpbhIIKaTa KyJATypa U €3UKOB KOHTEKCT Ha KOHTAaKT, a
MMEHHO:
+ HaGaonaBa ce MHTEpeC KbM KYJITYPHH NPAKTHKA W
YeCTBAHUSA, TOECT KOHUENTHT NPA3ZHUIH
Hemckure yueOHHMIM aBaT MPUOPHUTET HA HEMCKUTE (eCTHUBAIH
(Oxrob6epdect, Konema, dammnr), u camo 4Ype3 IOMBIHUTETHA
paboTa Mo MPOEKTH MOTAaT Jia MPENpaTsIT KbM TPBIKUTE TPAIUIIUH.
Toa Mo3xe fa ToBe/ie 1O HEMIBJIHO MEXKIYKYJITYPHO MpeICTaBsHE.
+ HaGmonaBa ce pasjMuuMe N0 OTHOLIEHHE HAYHMHA HA
BO/JleHe HA Pa3roBOPH M U3pa3siBaHe HA eMOIUH
PasroBopute 1 HaUMHBT HA BOJEHE HA JUAJIOT CE€ OLICHSBA IO
paznuueH HauuH. J[okaro HeMcKaTa KOMYHHUKAIUs TOJIbprKa
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W3BECTHA JAUCTAHIUS, TPBIKUAT ,,Small talk* gecto e mo-nmuuen

Y €MOIIMOHAJICH.

+ Hajauunu ca pa3sIMYHH HMBA HA YYTHBOCT U (POPMH HA

o0OpbleHue

[To oTHOmIEHWE HA TPBUKHUS U HEMCKHS, W JBaTa €3MKa UMAaT
dbopmatan/HehopMasiHu HGOpMHU Ha OOpBIIEHHE, HO HIOAHCUTE B
MIPUJIOKEHUETO MM Ce paznudaBar. [ phllkaTa yYTUBOCT Y€CTO € TO-
KOHTEKCTyaJIu3upaHa U HapaTHBHA/€MOIIMOHAIHA, IOKATO HEMCKaTa
YYTHBOCT YECTO CE€ Mpe/iaBa TUCTAHIIUPAHO, KOETO IMTOCTABS TOJIsIMa
TPYIHOCT TPE]l peaTu3uPaHeTO Ha KOHIIENTA YITHBOCT.

+ Pasjn4yHy HUBA HA eMOIMOHAJIHOCT IPH H3pa3siBaHe HA

JIMYHA MO3UIHA

HeMmckusT ctepeoTun 3a BOJICHE HE Pa3roBOP TPATUIIMOHHO CE
OTIpe/ieIisl KaTo MO-CIbPKaH, JOKATO TPBIKUAT CE XapaKTepU3Hpa C
MO-U3PA3UTEITHH JKECTOBE M EMOILIMOHAJICH €3UK. Te3M pasiuKu
Morar Jaa ObJaT 3HAYUTEIICH HM3TOYHUK Ha KOMYHHUKAIMOHHA
Oapuepa W TpsAOBa jga ObAAT M3PUYHO pasrienaHu. Toszm daxr
MIOCTABsI ITO-TOJISIMA TEXKECT 32 KOHIIENTa €MOIMOHAITHOCT.

[TocoueHUAT CpaBHUTENCH IUIaH MOTBBPXKIABa, Y€ €3UKOBUTE
KOHIIENITH Ha HHTEPKYJITYPHOCTTA IPEHACAT HE CaMO JIMHTBUCTUYHH
CTPYKTypH, HO M MUMaT COOCTBEHA OuUHAMUKA, KOSTO CE€ MpOsiBaBa
M3KJTFOYHATETHO B MEXIYKYJITYPHA YY)KIOC3UKOBA Cpe/ia B 4ACOBETE
M0 HEMCKH €3HK KaTO Yy €3HK.
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CAMOOIIEHKA HA IMPUHOCHUTE HA

TUCEPTALIOHHMSA TPY

[NPUHOCHU MOMEHTHU HA JTUCEPTALIMUOHHUA TPY /]

1.

B nucepranmsara ce mpemyiara HOBa paMmKa 3a MPUIIOKHO
u3cle/iBaHE B MEXKIYKYJITYpHUTE H3CIEABaHUS, OOIIOTO
€3MKO3HAaHHE M 00YYEHHETO M0 YyXK[ €3HK, KaTo aeduHupa
37 cnenuuYHA €3UKOBH KOHIIETITH Ha MEXIYKYJITYPHOCT.
BbB BpB3Ka C TOBa ce€ pasrpaHuyaBaT TPU KaTErOpPHUU:
KOHLIENITH, CBBP3aHU CBOTBETHO C KOMYHHUKalMsTa, C
o01IecTBOTO U ¢ KyJTyparta. Pamkara pasmupsiBa o6xBara Ha
MEXAYKYJITYpPHUTE KOHIENTH, U3y4aBaHU B 00JIacTTa, KaTo
UHTETpUpAa  TPAOULUMOHHUTE  YHUBEPCAIIHU  KOHLENTHU
(cpriacwue, MO3/Ipas, OTKa3) ChC crenupuaHA
KOHTEKCTyallHO OOYCJIOBEHHM KOHIENTH, pPEIeBaHTHU 3a
00y4YEHHETO 10 HEMCKH KaTO YYKJ] €3UK B TPBIIKOTO HAYAITHO
yuuuIie (ToJEPaHTHOCT, ChIVIACHE).

Karo mnpunmara xkoMOWHUpaH KOJUYECTBEH W Ka4eCTBEH
EMITMPUYCH aHaJIu3, M3CJICABAHETO MPEJOCTaBsl MOAPOOCH
aHaIM3 Ha 30paHu y4eOHUIIM 110 HEMCKH KaTO UyX] €3UK U
UJIeHTU(DUINPA TUAAKTUYECKUTE MPUOPUTETU 32 CIETHUTE
KOHIIETITH 3a MHTEPKYJITYpHOCT: EkenHeBue, YUTHBOCT U
Hamumonanna UACHTAYHOCT. Henocrarpunorto
MpeACTaBEHUTE KOHIENTH Karo Murpanus, Pabora wu
CaMmoBB3MpHUsATHE TIOKa3BaT M3KIIOYBAHE HA KPUTUYHO
3HauYuMU oOnactu. ToBa MOXe Ja MOCITyKH KaTo OCHOBA 3a
€/THO MO-YCHBBPIICHCTBAHO U MEXKIYKYITYpPHO 0OOCHOBaHO
y4e0HO ChIBbp)KaHUE, KOETO Ja CIy>)KH KaTo OCHOBa B
ObJenoTo pa3paboTBaHe HA yUEOHUTE MPOTPAMH.
N3cnenBanero uneHTUGUIIMPA KPUTHYIHA HEOOXOAUMOCT OT
MeJaroruyecka TMpoMsiHA B [OCOKAa OT IAaCHUBHOTO
BB3IPUEMaHE KbM €[IHA MO-aKTHUBHA, KPUTUYHA MO3UIUS 110
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OTHOILIEHWE Ha UWHTEPKYJITYPHOCTTA, IMpEACTaBE€HA Ype3
€3MKOBU KOHIIENITH U ChABPXKAIIU CE€ B MHTEPKYJITYPHOTO
qy»KI0€3UKOBO o0yd4eHue. Karo o 4yeprana
KOJIMYECTBEHATa JIMIICA, HO M KAuyeCTBEHOTO 3HAYEHHUE Ha
yCTaHOBEHUS HAOOP OT KOHIICTITUTE HA HHTEPKYJITYPHOCTTA,
IIPOYYBAHETO [TO/IIOMAra 1 Ielarorukara, Karo JaBa puHoC
3a pa3BUBaHE Ha YMEHHS 3a OCb3HAeBaHE Ha COOCTBEHUS
MUPOTJIE]l U OLIEHsBaHE Ha KyJATYPHOTO MHOT00Opa3ue KaTo
OCHOBHA XapaKTEpHUCTHKA HAa MHTEPKYJITypHATa U €3UKOBO
KOMIIETEHTHATa JIMYHOCT.

B nucepranmsta ce wuaeHTUUIUpPAT U BaTUAUPAT
CHelU(pUYHA €3UKOBH KOHIENTH 32 HHTEPKYJITYPHOCT
(comMmapHOCT U YCTOWYMBOCT) KaTO MHCTPYMEHTH 3a
rpaxaaHcko oOpa3oBaHue. ToBa MOKa3Ba Kak HEMCKUST €3UK
KaTo 4YyXKJ €3UK MOXK€ Ja HAAXBbPJIM HALMOHAIHUTE
TpaHu U Ja JOoNpHHece 3a (GopmMupaHeTo Ha oOydaemu,
KOUTO J1a ObJaT r100aTHO aHTaKUPAHU TPaKIaHH.

Bb3 ocHoBa Ha wuAeHTUQUIUpAHUTE TMPOIMYCKH B
MPUJIAraHeTo Ha €3UKOBUTE KOHLIETITH 332 MHTEPKYJITYPHOCT
B OOy4YeHHETO MO HEMCKH KaTo 4YyXJ €e3UK, paborara
BaTUAMpa COOCTBEH TMPAKTUYECKH ONUT U Tpejiara
KOHKPETHH MPEnopbKU 3a 00110TO 00yueHue U MpaKkTHKa 1o
YyXK]l €3UK, KaKTO M 3a T€3U, CBbpP3aHU C JIMHTBUCTUYHUTE
u3CcleABaHMs.

W3cnenBanero mpemaocTaBs pe3ysTaTd, CHCHUPUIHU 32
n30paHMsi KOHTEKCT Ha TPBIKOTO HadyagHO OOpa3oBaHHE,
KaTo CpaBHsABA KJIIOYOBM  €3MKOBHM  KOHIIETITU  HA
UHTEPKYITYPATHOCTTA (mamp. »omall Talk®,
»EMOITMOHATHOCT, ,,MAaHTAJIUTET ") B HEMCKAaTa M TpbIIKaTa
KyJaTypa. Upes cpaBHUTEINIEH MOIX0]] c€ Pa3KpUBa, Y€ MHOTO
KyJATYpHH LI€HHOCTM MoOTrarT jJa ObAaT MpenaaeHu upe3
€3WKOBHUTE KOHIICTITU Ha WHTEPKYITypadHOCTTa (Hamp.
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»Comuaapuoct®, ,Emouuonannoct®, , TomepanTHoCT").
CehiieBpeMeHHO, TSXHATa ymoTpeba mpemiara KOHKPETHU
HACOKU 3a YYHUTEIUTE 0 HEMCKHU €3UK KaTo 4yx7 e3uk. Ha
Ta3u 06a3za Te OMXa MOIUVIM IIO-I[€JIEHACOYEHO Ja T'M BKIIOYAT
B TIPEMOJABAHETO CH M JIa CE CIPABIT C MOTEHIIUATHUTE
MIPEIN3BUKATEIICTBA B MEXKIYKYJITYpPHATA KOMYHUKAIIHS.
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INTRODUCTION

Topicality and Relevance

The study of Language Concepts of Interculturality is a
relevant issue today, not only from a linguisitc perspective but also
from their applicability to teaching and learning. Especially in
countries like Greece, which have been increasingly affected by
heigher migration levels, the role of foreign language acquisition
(and specifically German as a Foreign Language [GFL]) in
promoting social integration, intercultural adjustment, and active
participation of children with migration backgrounds gains
importance.

Modern foreign language instruction should enable learners
to understand the cultural related ideas, ways of thinking, and
communication rules of another society. Intercultural foreign
language learning can contribute to achieving broader linguistic
abilities and social skills. Access to these ideas is particularly crucial
for children growing up with multilingualism and home and host
cultures.

Theoretical Implications

The theoretical considerations presented in this dissertation
are derived from the cognitivist perspective including interpretations
of the global citizen and the intercultural personality. Additionally,
the mechnaisms of cultural understanding (Big C /small c culture)
are examined and incorporated.

In their common representation, language concepts are not
purely mental units; rather, they are linguistically constructed and
culturally embedded. This line of inquiry of examination can draw
upon the Theory of Conceptual Metaphor (Lakoff & Johnson, 1980;
1999) and, in particular, the linguo-cultural approach to world
categorization. Furthermore, the perspective of foreign language
didactics within the intercultural domain is valuable for its
contemporary relevance as a guide for both theoretical and practical
reflection and practical implication.
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Language concepts are widely used in international scholarly
literature for their role in structuring world knowledge, as they
represent cultural values, and shape interpersonal interaction. They
serve as an implicit bridge to intercultural research. The theoretical
views presented find confirmation in the fact that GFL textbooks
should be understood not just as vehicles for vocabulary and
grammar, but as means for acquiring conceptual and cultural
knowledge. Intercultural language concepts must be purposefully
integrated into specialist GFL didactics research. From this
perspective, such an analysis contributes not only a list of cultural
concepts but also to a timely advancement in the development of
intercultural foreign language instruction.

Research Subject

Language concepts of interculturality and, consequently,
intercultural content analysis constitute the research subject of the
present study. The selection of concepts focuses on those that play a
major role in intercultural communication and interaction, such as
politeness, solidarity, housing, migration, values, and mentality. The
object of analysis are two contemporary GFL textbooks used in
Greek primary schools.

Aim of the resarch:

To investigate language concepts of intrculturality through
theoretical, empirical, and qualitative approach, in order to
categorize them as a subject of intercultural communication and to
highlight the most significant of them, and propose them to the
practice of teaching German as a foreign language.

Research Questions
To achieve the stated objective, the present study focuses on seven
research questions (RQs):
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e RQ 1. Which contemporary theoretical foundations are
relevant for the analysis of intercultural language concepts in
GFL textbooks?

e RQ 2. How can intercultural language concepts be
categorized to reveal universal features?

e RQ 3. Which methods are potentially applicable for
capturing these language concepts in the analyzed textbooks?

e RQ 4. Which language concepts of intrculturality dominate?

e RQ 5. How should the presentation or dominance of these
language concepts be evaluated in relation to current didactic
principles of intercultural communication in German as a
foreign language in the Greek practice?

e RQ 6. Which concrete gaps exist in the teaching of
intercultural competence that could be addressed by specific
language concepts?

e RQ 7. Which didactic recommendations can be highlighted
to better identify the most relevant intercultural language
concepts in GFL instruction and thus promote learners’
intercultural competence?

Methodological Approach

The methodology of this study uses a qualitative and
quantitative approach to collect and analyze empirical data, guided
by the principles of conceptual semantics and didactic analysis of
foreign language textbooks.
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In methodological terms, the approach consists of deriving a
list of linguistic concepts of interculturality, which are defined in the
methodological part (Chapter 2) by previously tracking and
documenting: 78 situations (listed in Appendix 2), established
through a total of 141 real concepts. The two analyzed textbooks are
examined in relation to the following analyzed objects: text passages,
exercises, graphic representations and communicative scenes. All of
them are subject to analysis, evaluation and interpretation from the
perspective of interculturality.

The analysis reveals a clear imbalance in the representation
of language concepts of interculturality. Common domains are
identified. Thus, concepts of interculturality related to
communication, such as greetings, consent / refusal, holidays,
politeness and rules, are defined, along with concepts related to
culture - such as mentality and identity (DACHL-Identitét). In
addition to these two groups, in order to cover a larger number of
concepts, socially significant language concepts of interculturality
such as migration, sustainability, volunteering are classified in the
last, third group.

It is also evident that a perspective focused on the German-
speaking area predominates, while intercultural comparisons - for
instance, with Greek or the learners' heritage cultures - are rarely
addressed. This highlights the necessity of placing intercultural
language concepts more strongly into the focus of textbook design,
especially for language acquisition in contexts with high cultural
diversity, which are increasingly becoming a reality in Greek
schools.

Limitations

The limitations of the study arise from several factors: First,
the analysis is restricted to two textbooks, which limits the possibility
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of broader generalization. Second, the work focuses on the school
context without incorporation empirical data from classroom
instruction (e.g., observations or interviews). Third, the analysis
remains at the material level without involving the students’
reception. However, these limitations also represent opportunities for
further research.

Structure and Organization of the Work

The dissertation is structured into four main chapters that
trace the path from theoretical foundations through the empirical-
qualitative analysis to practical conclusions concerning school
practice in the German-Greek context.

o Chapter 1 serves as the theoretical underpinning of the work
and clarifies key concepts of “small ¢ culture”, and “Big C culture”.
The chapter also discusses the the global citizen and the
intercultural personality, while developing an understanding of the
significance of language concepts as carriers of interculturality and
their connection to general linguistics, cultural studies and didactics.

o Chapter 2 represents the methodological and empirical core
of the study and provides a detailed description of the research
methodology, has a corpus description, and the three main types of
classifiacation applied.

o Based on this systematization, Chapter 3 is dedicated to the
analysis of language concepts and presents the qualitative-empirical
analysis, including results for each main type (e.g. politeness or
small talk), identifying dominance cases, gaps, and potential areas
for expansion. A practical link to the findings from the Greek
primary school context is then established, based on the own
experience of the author.

o Chapter 4 summarizes the dissertation’s results. The most
important outcomes are synthesized, the research questions are
answered, the work's contribution to intercultural didactics is
highlighted. Finally, an outlook is provided. The dissertation
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concludes with a bibliography and an appendix containing the
documentation of the corpus.

CHAPTER 1: INTERCULTURAL CONTEMPORARY
RESEARCH AND THE THEORETICIZATION OF
LANGUAGE CONCEPTS

Culture ‘Big C culture”, “small c culture”, Interculturality,

and Language Concepts

This section begins with the necessary distinction between
“Big C culture ” and “small c¢ culture” to establish the dynamic
between language and culture. “Big C Culture” is the visible, formal,
and canonical parts of a society, such as its literature, art, history, and
political systems (Tomalin & Stempleski, 2013). Knowing about this
aspect provides important context. “Small ¢” Culture focuses on the
invisible, informal, and everyday part of society, such as customs,
values,  beliefs, and  communication  practices (e.g.,
directness/indirectness), norms of social interaction, and non-verbal
behaviors (Brooks, 1960; Division, 2001). This aspect is important
for developing intercultural communicative competence (ICC). This
distinction is important because it has been shown that the cognitive
approach to “Big C” gives not enough evidence to prepare learners
for the challenges of everyday communication in intercultural
encounters, which tends to be more complex, and as shown by
Kramsh (1993), can be estimated as unpredictable. The argument
furhter emphasizes specific Language Concepts (e.g., Joy,
Agreement, Identity, Politeness, Punctuality) serve as the linguistic
tools for verbalizing, negotiating, and learning these abstract ‘small
¢’ norms and values. This underscores the necessity of a systematic
investigation into these concepts, especially within specific contexts
like the German-Greek interaction.
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Factors of Communication in Intercultural Contexts

This section considers the important cognitive, affective, and
procedural components necessary for intercultural communication
within the aforementioned cultural framework and establishes the
need for intercultural competence as, in addition to language
proficiency in the general sense. Traditional linguistic competence
(grammar, vocabulary, syntax) and sociolinguistic competence are
seen as the necessary foundation. While general language skills
allow for grammatically correct and situationally appropriate
expression, they can be insufficient for preventing
misunderstandings in culturally diverse settings. One way to improve
this can be the better understanding of how intercultural language
concepts function.

The Intercultural Personality and the Global Citizen as a
Bridge to Researching Language Concepts of Interculturality

This section highlights the idealized actors, the Intercultural
Personality and Global Citizen, as significant concepts linking
theoretical ideals in intercultural communication (Part 1.1 and 1.2).

The Intercultural Personality was created by Young Yun Kim
(2001), and is an evolving personality structure built through
ongoing engagement with multiple cultural difference. The
intercultural personality is salient to a communicative study and to
the study of intercultural communication as well as it acts as a means
to analyze why a speaker either succeeds or fails in a distinct
environment.

The Global Citizen builds upon the Intercultural Personality by
including social and ethical issues (Tonra, 2013). While the
Intercultural Personality captures an individual acting successfully
with dimensions of interpersonal adaptation, the Global Citizen
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considers Awareness of Global Interconnections, Active
Responsibility for issues impacting the world (like climate change,
social injustice), and Ethical Engagement in the greater global
community (UNESCO, 2015). A successful Global Citizen requires
the foundational attitudes (openness, tolerance) of the Intercultural
Personality to effectively understand and address the complex
perspectives and needs of other cultures in global discourses.

Both the Intercultural Personality and the Global Citizen fit in
the study of the Language Concepts of Interculturality which may
operate as tools that connect inner world with real action.

Language Concepts as Carriers of Interculturality and Their
Didactic Potential

This final part of Chapter 1 explores the didactic importance in
intercultural language teaching based on Language Concepts of
Interculturality. 1t starts from the understanding that language is
conceptualized not only as a means of communication, but also as a
means of conveying more abstract relations and categories.

The chapter concludes that language concepts of interculturality
are practice-oriented, which enables the development of the
intercultural personality and global citizen. The theoretical basis of
linguistic concepts of interculturality is also assessed for its
significant didactic potential. Therefore, the second part of the study
is directly related to the didactic and research perspectives postulated
through the methodology in the next chapter.
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CHAPTER 2: METHODOLOGICAL SYSTEMATIZATION
OF LANGUAGE CONCEPTS FROM AN INTERCULTURAL
PERSPECTIVE

This chapter presents the methodology for the empirical
analysis, aiming to investigate Intercultural Language Concepts
within two specific German as a Foreign Language (GFL) textbooks:
Beste Freunde 2 and DaF-Kompakt A1-B1.

Methodology and Research Steps

The investigation is based on a structured, four-step
methodological process:
I.  Corpus-Oriented Method: Creation and transcription of the

corpus based on defined criteria.

II.  Qualitative Content Analysis: The aualitative analysis is
done in a inductive attempt aiming to develop relevant categories
directly from the data, which is necessary as intercultural concepts
are often presented implicitly in teaching materials. This phase
includes both quantitative analysis (frequency) and qualitative
analysis (categorization).

III.  Typological Analysis (Types and Dominance):

Identification of the three main types of concepts and an analysis of

the dominance and significance of the most frequently occurring

concepts, which may additionally hint at universal categories of

interculturality.

IV. Identification of Gaps: Revealing which critical
intercultural concepts are missing or insufficiently covered.
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Corpus Description of the Study

The corpus consists of materials from two GFL textbooks,
Beste Freunde 2 (for school-age adolescents) and DaF-Kompakt A1-
B1 (for young adults/students)

The analyzed corpus stems form approximately 300 pages,
and contains 141 separate instances of Language Concepts of
Interculturality found in 78 different communicative situations
(App.2). The materials contain authentic texts (e.g. menus, ads),
cultural/intercultural topics (e.g. festivals, food, daily life) and open-
ended activities allowing learners to engage with their own culture.
There is also attention to linguistic diversity (e.g. German dialects in
Germany, Austrian, Switzerland).

Classification into Three Main Types

From the analysis of the corpus, the Language Concepts
emerged and are grouped into a three-dimensional framework that
recognizes concepts exist in linguistic, discursive, and socio-cultural
dimensions.

A. Communication Related Language Concepts of
Interculturality

These are pragmatic and functional language concepts that
involve the realization of language in everyday communication. The
examples ideintied include concepts like “Refusal®, ,,Greeting*,
»Address®, ,,Request®, ,,Apology*, ,,Politeness®, ,,.Small Talk®, etc.

B. Society-Related Language Concepts of Interculturality

This group refers to concepts embedded in social and
communal life, often conveyed through cultural values and new
forms of communication (e.g., media representations). They provide
a living image of social behavior. The focus is on socio-cultural
topics, emotional concepts, and societal interaction. Main languge
concepts appear to be ,,Family®, ,,Living”, including shared living
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(WG), ,Holidays“,and the use of Emotional Concepts (e.g.,
,Positivity* and ,,Negativity*) in discourse.

C. Culture-Related Language Concepts of Interculturality

These concepts concern the overarching institutional and
systemic structures of the target culture, which are conveyed through
language. To the main language concepts appeared “Institutional
structures®, ,,History*, and ,,Identity*.

With this structure, Chapter 2 establishes the framework of
the main research inestigation. The selected structure transforms the
theoretical principles of interculturality into a concrete model ready
for a detailed qualitative-empirical analysis (Chapter 3), which
investigates frequencies, justifications, and didactic implications of
the language concepts of interculturality in the GFL textbooks.

CHAPTER 3: QUALITATIVE-EMPIRICAL ANALYSIS OF
IDENTIFIED LANGUAGE CONCEPTS

The empirical study of the 37 intercultural language
concepts, which were established and categorized in Chapter 2 and
based on a total of 141 instances identified across two GFL
textbooks, Beste Freunde 2 and DaF-Kompakt A1-B1, starts in this
section. The intention is to undertake a qualitative and quantitative
analysis of the intercultural significance and specific linguistic
realization of the identified concepts, looking for patterns of
dominance and omission in the teaching materials.

The analysis is structured according to the three main types:

» Communication-Related Concepts: 34% of the instances,
» Society-Related Concepts: 50% of the instances and
» Culture-Related Concepts: 16% of the instances.
The percentage distribution of the concepts is as follows

(illustrated in Fig. 1):.
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Fig. 1. Distribution of language concepts by main types

VERTEILUNG DER SPRACHKONZEPTE NACH
HAUPTTYPEN

kulturbezogene
Sprachkonzepte
16%

Kk ikati b iy
Sprachkonzepte
34%

gesellschaftsbezogene
Sprachkonzepte
50%

The following section presents a detailed qualitative-
empirical analysis of concepts related to communication.

Qualitative-Empirical Analysis of Communication-Related
Language Concepts

The empirical study of the Communication-Related
Concepts is crucial as it reveals which cultural and linguistic aspects
are prioritized, thus shaping the learners’ intercultural acquisition.
This analysis examines not only frequency but also the social and
cultural reasons for the dominance of certain concepts.

Of the 51 total instances for this type, a clear non-uniform
distribution was found across the 13 concepts, highlighting a focus
on elements that initiate positive, socially supportive
communication.
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Empirical Analysis of Dominant Concepts

The communication-related language concepts in the two
textbooks can be analyzed using several references and represented
overall by the following figure:

Fig.2. Presentation of communication-related language concepts

kommuniaktionsbezogene Sprachkonzepte

Ablehnung
Anrede
Begriifung
Bitte
Entschuldigung
Hoflichkeit
Nonverbalitit
Missverstindnis
Positivitit
Negativitat
Small Talk
Sprachbarrieren

Zustimmung

The concept “Positivity” is the most frequently represented
communication-related concept (9 instances). It It includes lexical
ways of expressing joy, affection, gratitude, and appreciation. The
notion of “politeness” (6 instances) stands out as the most prominent
of the expressive concepts, as it is emphasized as the critical nature
of the expressive concept. It is a non-universal phenomenon that is
culturally specific to controlling social interaction, especially in
formal or sensitive contexts. The Concepts “Greeting” (5 instances)
and “Address” (3 Instances) are basic acts that structure social
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relationships and express cultural identities, but they are relatively
underrepresented in terms of their interculturallity.

The concept “Small talk” can be a crucial social lubricant for
initiating contact and establishing social distance/closeness. It is
highly variable across cultures (e.g., short and functional in German
vs. more elaborate in other contexts). The concept is only represented
by two instances in the corpus, making it one of the most
underrepresented ~communication-related concepts. Its low
representation reflects a didactic tendency to view Small Talk as
incidental rather than a core, teachable component. This omission is
problematic because Small Talk is essential for successful entry into
real-life social contexts.

Analysis of the groups of the Communication-Related Language
Concepts

This section provides a deeper analysis of the 51 identified
Communication-Related Language Concepts by grouping them
into three subcategories. For better understanding, a visualization of
the empirical results of the individual subgroups follows, followed
by a net diagram

Fig.3  Supergroups of Communication-Related Language
Conceptsthe Percentage distribution

Supergroup Number of the | Percentage
instances distribution

Action-Based Forms 16 31 %

Emotions-Based Forms 24 47%

Discourse Regulation 11 209

Forms

Total 51 100 %
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Fig.4
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Key Findings from the Analysis:

The empirical qualitative and quantitative meta analysis shows that
GFL textbooks clearly exhibit a clear didactic prioritization:

4. Overrepresentation of Emotional
(Positive/Affirmative) Concepts (47%): Concepts related to
positively-oriented social or interpersonal principles
(Positivity, Politeness) and social engagement and emotional
exchange are highly represented.

5. Underrepresentation of Discourse Regulation Forms
(22%) and  Conflict-Sensitive/Foundational =~ Concepts:
Conflict-sensitivity  (Refusal) or foundational social
awareness (Non-Verbal Communication, Form of Address)
concepts relevant to these concepts are surprisingly not
targeted. Their low representation indicates a potential gap in
preparing learners for the dynamics of interaction, social
distance negotiation, and management of communicative
friction.

6. Moderate representation of Action-Based Forms
(31%): This group, which includes fundamental routines like
“Politeness” and “Greeting”, sufficiently covers the
conventionalized framework for social interaction.
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This suggests that GFL curriculum should be modified or
revised in future curriculum development to better prepare learners-
as future Intercultural Personalities and Global Citizens-for the
complexities of the communicative and cultural practices of the
contexts associated with real-world opportunities.

Analysis _of Gaps in__ Intercultural Learning via
Communication-Related Concepts
The analysis indicates that the textbooks promote simple,
cooperative, and emotionally positive routines.

Qualitative-Empirical Analysis of Society-Related Language
Concepts

This section offers the analysis of Society-Related Language
Concepts, which represents the largest category coded in the corpus,
with 68 occurrences. These concepts represent a wide spectrum of
society-related language (from daily life routines - e.g. Food,
Housing - to deeper procurement of wider societal structures - e.g.
History, Rules, Solidarity), indicating how language is used to
express and negotiate social participation and cultural meaning. The
Society-Related concepts exhibit a very uneven distribution. which
distribution is represented in Fig. 5:
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Fig. 5. Presentation of Society-Related language concepts
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Analysis of the supergroups of the Society-Related Language
Concepts

Society-related language concepts are a broad group where,
rather than analyzing each concept in isolation, a higher-level
classification can be offered, as with the previous group of concepts.
This creates more structure and reveals commonalities. Four main
groups can be standardized, into which all language concepts fit.

A.Everyday Life Concepts (32% / 20 Instances)

This group focuses on visible, contrastable daily practices,
dominated by Food/Eating (8), Leisure Time (6), Family (5), and
Housing (5). The studied textbooks prioritize topics easily linked to
cultural differences (e.g., eating habits, housing models like WGs )
to facilitate functional language acquisition alongside initial
intercultural reflection.

B. Social Norms and Values (32% / 20 Instances)

This category addresses the underlying principles of community
life, ethical beliefs, and societal expectations, with dominant
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concepts being Solidarity (5) and Compliance with Rules (5). The
high frequency highlights the importance given to fostering a sense
of community and the maintenance of social interaction (e.g.,
through rules and volunteer work). Concepts like Punctuality (2) and
Sustainability (2) are highly relevant for intercultural discussion, as
they reflect vastly different cultural attitudes towards time and
environmental responsibility.

The analysis shows that these concepts have a strong normative
component, acting as mediators between basic language practice and
the  deeper cultural interpretation of values (e.g.,
Toleranz, Ehrenamt).

C. Collective Memory Concepts (26% / 16 Instances)

This group deals with how cultural traditions, historical
narratives, and the past are linguistically processed, dominated by
History (7) and Festivals (6). The high presence of History (e.g., the
Fall of the Wall) and Festivals (e.g., holidays) indicates that the
textbooks recognize the essential role of shared memories and rituals
in forming identity and a sense of belonging.

The marginal representation of Migration (1 instance) is a major
shortcoming given the demographic and social reality of modern
German society.

D. Institutional Sphere Concepts (10% / 6 Instances)

This is the smallest group, focusing on systemic, non-personal
structures. Only the Education System appears with any regularity.
The remaining institutional contexts Healthcare, Labor Market,
Administration are almost completely absent. This signals that the
textbooks prioritize the communication of everyday knowledge and
values over the presentation of over-individual institutional contexts.
The analysis of Society-Related Concepts reveals a strong emphasis
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on immediate daily life and social values, reflecting an intent to teach
language embedded in social routines.

The broad scope of language concepts cover traditional
activities (sports, hobbies) but also integrate leisure within a socio-
cultural context (e.g., festivals, social engagement). This reflects the
German cultural view of leisure as meaningful, planned activity (e.g.,
association life) rather than mere idleness. It directly encourages
learners to reflect on their personal approach to time management
and relate to social activities.

Analysis of Social Norms and Values Concepts

This section summarizes the analysis of the 20 instances
comprising the Social Norms and Values macro-category (32% of
Society-Related Concepts). This group contains universal social
concepts (e.g., Rules, Conflict Resolution) as well as culture-specific
terms (e.g., Punctuality, Sustainability), reflecting the organizational
framework and moral attitudes of a social system.
The most prominent concepts are Rules (5 instances) and Solidarity
(5), followed marginally by Punctuality (2), Conflict Resolution (2),
and Sustainability (2).

Key Concepts in Social Norms and Values

» Solidarity (5 instances) is viewed as an important socio-
ethical principle in German-speaking cultures which is
conceptualized as active support, voluntary responsibility
(e.g., Ehrenamt / volunteering), and a contribution to society.

Solidarity is presented in a range of contexts, such as symbolic
gestures (tipping as social solidarity), voluntary engagement
(volunteer work), and everyday responsibility (traffic safety). This
concept is often embedded as a "co-meaning" within moral and
social contexts rather than being explicitly introduced and
systematically defined as a concept. Its intercultural relevance is
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high, as the execution of solidarity is culturally variable (e.g., the
concept of volunteering vs. family-based support in other cultures).

» Sustainability (2 instances) is a core value in German culture

and involves environmental awareness, responsibility, and
critique on consumerism (e.g., “Buy Nothing Day”).

The concept is present in short, everyday scenarios (e.g.,
consumption ethics, waste separation). Despite its central role in
public discourse, its presence in the textbooks is underrepresented.
Sustainability offers an ideal opportunity to bridge linguistic
expression, societal values, and personal action competence,
activating cognitive and pragmatic learning goals.

The Social Norms and Values category reveals that the
textbooks prioritize the transmission of basic social ethics and the
necessity of order (Rules, Solidarity). However, they generally lack
the intercultural depth and explicit conceptualization required for
learners to develop a nuanced, reflexive understanding of these
norms.

Analysis of Collective Memory Concepts

This section provides a detailed qualitative analysis of the
Collective Memory macro-category, which accounts for 16
instances (26% of Society-Related Concepts). This group deals with
how societies construct and communicate shared narratives about the
past, traditions, and political identity, encompassing History,
Festivals, Politics, and Migration.

While the concepts of History and Festivals are effectively used
to initiate cultural reflection, the entire Collective Memory category
suffers from a significant marginalization of critical, identity-
shaping, and contemporary topics like Politics and Migration. This
omission creates a skewed, nationally-centered view of German
society, failing to fully prepare learners for a comprehensive
understanding of its historical, political, and demographic realities.
The expansion of these concepts is vital for developing a reflective
and competent intercultural personality.
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General analysis of the subgroups of concepts in the category
of concepts related to society

The distribution of the 68 instances of Society-Related Concepts
clearly shows a pedagogical preference:

3. Dominance of Everyday Life and Social Norms & Values
(64%): The textbooks focus on visible everyday practices
(Food,Family,Leisure Time) and normative orientations
(Rules,Order,Solidarity). This approach is effective in conveying
interculturality through readily accessible and easily contrastable
social routines and the rules that structure coexistence. Concepts like
Food and Family aim at concrete life realities, while Housing and
Solidarity emphasize the values and rules governing community life.

This successfully builds a bridge between language practice (e.g.,
ordering food, describing a flat) and deeper intercultural reflection
(e.g., on diverse family models, volunteering/Ehrenamt).

4. Underrepresentation of Systemic and Critical Concepts
(36%): Concepts from Collective Memory (Migration,Politics) and
the Institutional Sphere (Work,Money) are significantly weaker
represented.

The empirical data suggests that the GFL textbooks prioritize a
"“soft* introduction to interculturality through daily life and positive
social norms, while marginalizing the ,,harder* systemic and political
realities of German society.

Qualitative-Empirical Analysis of Culture-Related Language
Concepts

The final group of concepts focuses on the cultural dimension,
addressing the fundamental questions of identity, mindset, and self-
perception within German-speaking communities. Unlike the
previous categories, which focused on practices and social patterns,
these concepts operate on a deeper, more abstract level, revealing
how language is used to construct national narratives and perceptions
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of the self and the other. With 32 instances, this category is smaller
than the Communication- and Society-Related groups, but holds
significant educational value for intercultural competence.

The 32 instances are categorized into three subgroups:identity,
mentality and self-perception. The Identity concept-group is clearly
dominant (78%), with a focus on national identities, particularly the
German identity and the overarching DACHL-Space perspective.
The categories of Mentality and Self-Perception are significantly less
represented.

Analysis of the subcategory ,self-perseption” within the
Culture-Related Concepts

This final analysis focuses on the third and smallest subcategory
of Culture-Related Language Concepts whre Self-Perception holds
10% (2 Instances). Despite its low quantitative representation, this
concept holds significant qualitative importance for achieving the
goals of intercultural competence. The category of Self-Perception
shifts the focus from ,,learning about others* (Identity, Mentality) to
»learning about oneself in an intercultural context®. It is distinct from
Identity and Mentality concepts because it emphasizes the
individua’s reflection on their own sense of belonging, cultural
values, and position within the intercultural space.

Concluding Summary of Culture-Related Concepts

The concepts Identity (78%), Mentality (12%), Self-Perception
(10%) reveal that language itself is crucial for the conceptualization
of cultural realities (Wierzbicka, 1999). Therefore, GFL teaching
must move beyond merely presenting cultural facts toward fostering
the learner's ability to critically analyze how language constructs and
frames cultural worldviews (e.g., key concepts like “freedom” or
“honor” differ across languages). The analysis of all Culture-Related
Concepts highlights their dual function: they are expressions of a
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culture’s self-perception and, simultaneously, a projection surface
for the foreign/other.

Analysis of the gaps in dominance and underrepresentation of
linguistic concepts of interculturality

The analysis consistently reveals a pattern where textbooks
introduce a concept (e.g., Positivity, Family), but fail to provide the
necessary intercultural ,,depth of focus®. This prevents learners from
grasping the full complexity and potential pitfalls of cross-cultural
interaction.

As a conclusion is the identification, that concepts with high
misunderstanding potential are Refusal, Address Forms, Non-
Verbal Communication) and they are to be elevated from marginal
topics to core of taught competencies.

CHAPTER 4: Results and Future Research

This chapter synthesizes the empirical findings from the analysis
of Communication-Related, Society-Related, and Culture-Related
Language Concepts. The goal is to establish the function and
significance of these concepts in the GFL curriculum, critically
evaluate their representation, and propose consequences for teaching
that integrates intercultural learning as an essential, non-additive
component of language acquisition.

Results of the Qualitative-Empirical Analysis

The analysis was guided by the intent to assess how concepts
align with theoretical models and how they give specific suggestions
for more adequate application in practice

Communication-Related Concepts: Priority and Gaps

The analysis of concepts governing spontaneous, everyday
interaction Greeting, Politeness,Apology, Request, Address Forms,
Agreement, Refusal,Small Talk, Non- Verbal Communication,
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Language Barrier,and Emotions) confirms this area as a central focus
of the GFL textbooks.

e Priority Concepts:

Greeting,Politeness,Request,and Emotions are the  most
frequently covered subcategories. This prioritization is crucial for
structuring respectful interaction and reflects fundamental cultural
values (e.g., the German formal politeness strategies using the Sie-
form and Konjunktiv). This builds essential orientation knowledge
skills for avoiding basic misunderstandings.

Significant gaps are identified as the weaker presentation of
linguistic concepts of interculturality, which relate to more specific
and, from a communication point of view, more complex situations.

Concepts related to communication have a high educational
potential for interculturality, but they are used rather selectively in
the studied textbooks.

Society-Related Concepts: Focus on the Everyday
The 68 instances of Society-Related Concepts (categorized into
Everyday Life, Social Norms & Values, Collective Memory, and
Institutions) provide a relatively comprehensive view of societal
structure, albeit with a clear bias.
» Dominance of Everyday Life
The core focus is on Everyday Life (Food, Housing, Family,
Leisure Time). These concepts offer learners concrete,
experience-based access to the foreign living environment,
enabling immediate comparison between German and their
own culture.
» Norms:
Concepts like Rules, Solidarity, Sustainability, and
Punctuality are emphasized to map the social and relational
frameworks of coexistence. This fosters competence
comprehension each other that extends beyond linguistic
forms to the values presumed behind them (e.g., the
perceived meaning of environmental awareness).
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» Collective Memory:
Concepts like History,Festivals,Migration, and Politics are
central to a society’s self-conception. However, the analysis
suggests these concepts can lead to intercultural
misunderstandings if differing cultures of remembrance and
political discourses are not adequately ,,translated*. This area
holds a great potential for promoting perspectival attitude
towqrds history and rituals.

» Underrepresentation of Institutions:
Concepts related to the Institutional Sphere (Education,
Work, Environment) are comparatively scarce. Institutions
are crucial for an individual's “arrival” and orientation in a
society. Their low representation suggests a potential neglect
of this dimension in intercultural socialization.

Society-related concepts have considerable potential, bridging lived
experience and cultural values.

Culture-Related Concepts and Expansion Proposals

The analysis of culture-related concepts—specifically German
National Identity (10 instances), DACHL-Mentality (9 instances),
German Mentality (3 instances), Austrian and Swiss National
Identity (3 instances each), and Self-Perception (4 instances), reveals
a strong didactic focus on presenting national identity and associated
mentality.

» The concepts of German National Identity (ranging from

Landeskunde facts to specific linguistic elements) and the
overarching DACHL-Mentality dominate the category. The
latter aims for a supranational framework for the three major
German-speaking countries.

» This focus is intrinsically linked to the language policy of
these nations, serving to conserve and disseminate “country-
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specific cultural guiding principles and values”. These
concepts are necessary for GFL education as they provide
learners with orientation in a specific cultural space and
foster cultural exchange.

However, the partial dominance of the German perspective is
evident, as the coverage of Austrian and Swiss identity is noticeable
but not equally strong. In contrast to the teacher-centered
transmission of Identity and Mentality, the Self-Perception category
gains high qualitative importance, despite its low quantitative
representation. This category is learner-centered, demanding that
students actively reflect on their own cultural position, relate their
own subjective cultural concepts to the foreign ones, and recognize
their own cultural conditionedness. This aligns directly with
theoretical concepts like the “intercultural personality” and the
“global citizen” , emphasizing that the ability to relate one's own
cultural knowledge to other identities is prerequisite for building
genuine intercultural competence.

CONCLUSION

Regarding the presentation of the linguistic concepts of
interculturality in German as a foreign language textbooks, it can be
summarized that their use is selective. Although they manage to
establish a solid foundation in everyday communication and initial
social norms, the use of the linguistic concepts shows some gaps,
which can mostly be summarized as:

1. Lack of strategies for situations with high communication
risk (these are the linguistic concepts of refusal, apology,
language barrier).

2. Failiure to address concepts of migration, politics and
work.

3. Inability to encourage critical attitude and self-reflection to
go beyond the usual stereotypes.
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The dissertation study categorizes and analyzes groups of
linguistic concepts, reaching the main conclusion that concepts
related to culture are some of the most complex concepts in
intercultural communication. They are deeply embedded in every
national-cultural identity, in the images of self/other in German
language textbooks, and actually contribute to shaping a specific
image of the German-speaking world.

The analysis gives grounds to conclude that there is a need for a
better balance of the linguistic concepts of interculturality in general.
It is essential to expand the set of linguistic concepts related to self-
perception. Through this specific concept, a transition from a more
passive perception to a more active understanding of one's own
cultural background could be achieved. Last but not least, didactics
should continue to develop in the field of interculturality and seek
more ways to give value to national and cultural belonging. Their
reproduction through stereotypes in the classroom is not enough.

Estimating the Role of Language Concepts in Interculturality
through the prism of the author’s own practical experience

The analysis of language concepts shows that intercultural
communication is not only theory and quantitative data, but is also
experienced tangibly in the classroom. From the perspective of one's
own otitis in practice, language concepts cannot be defined as
abstract categories; they are experienced and achieve their meanings
through the interaction of language, culture and the personal
experience of learners.

Own teaching experience in a Greek primary school setting
confirms that language concepts significantly influence the GFL
learning process and that they are a real bridge to achieving better
intercultural competence.

Concepts related to Everyday Life and Culture (e.g.,
Education System, Food, Housing, Family, and Festivals) are to be
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assessed as most important to the learners. Comparing German and
Greek school systems often prompted a desire to learn about German
career prospects. This led to concrete actions like planning Erasmus
exchanges or studies in Germany, confirming that concepts convey
not just knowledge, but real options and encourage concrete actions.

Cultural Transfer and Identity: Teaching about German
identity through topics like national music and fashion
proved highly effective. For example, a lesson on Bavarian
music and the Dirndl led to students incorporating elements
of the costume in a school festival alongside their own Greek
folk dress (Kerkira traditional costume). This cultural
Recommendations for GFL Practice and Perspectives on
Intercultural Learning

The empirical analysis, combined with practical experience,
shows that language concepts are most effective when they can be
experienced firsthand or in an authentic learning environment. This
leads to two key practical directions:

1.

To apply the concepts, elated to communication, in an
authentic approach, i.e concepts such as Greeting,
Politeness, Small Talk, must be consistently applied and
simulated real communication to ensure transfer into
intercultural encounters, and

To deepen the work with concepts, related to society,
through techniques of engagement and inclusion.
Volunteering or similar activities connect the language to
social and cultural,humanitarian, and
world—oriented contexts.

Intercultural-Comparative Perspective in the German-Greek
Context of language contact

The comparative perspective highlights key similarities and
differences in how language concepts manifest in German and Greek
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culture an language contact context, and the resulting in challenges
for language acquisition:

+ There is an interest in cultural practices and festivals, that
is, the concept of Festivity
German textbooks prioritize German festivals (Oktoberfest,
Christmas, Carnival), can only referencing Greek traditions through
project work. This can lead to incomplete intercultural
representation.

+ There is a difference in the way of conducting

conversations and expressing emotions:

Conversations and the way of conducting dialogue are valued
differently. While German communication maintains a certain
distance, Greek "Small talk" is often more personal and emotional.

+ There are Different levels of politeness and forms of

address are available:

In view of the Greek and German languages, they both have
formal/informal forms of address, but the nuances of their
application differ. Greek politeness is often more contextualized and
narrative/emotional, while German politeness is often conveyed in a
detached manner, which poses great difficulty in realizing the
concept of politeness.

+ Different levels of emotionality when expressing a

personal position

The German stereotype of conversation is traditionally
defined as more restrained, while the Greek is characterized by more
expressive gestures and emotional language. These differences can
be a significant source of communication barrier and should be
explicitly addressed. This fact places greater weight on the concept
of emotionality.

The above comparative plan confirms that the linguistic
concepts of interculturality convey not only linguistic structures, but
also have their own dynamics, which manifest themselves

68



exclusively in an intercultural foreign language environment in
German as a foreign language classes.
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SELF-ASSESSMENT OF CONTRIBUTIONS IN THE
DISSERTATION

1. The dissertation proposes a new framework for applied
research in intercultural studies, general linguistics and foreign
language teaching, by defining 37 specific linguistic concepts of
interculturality. In this regard, three categories are distinguished:
concepts related to communication, society and culture, respectively.
The framework broadens the scope of intercultural concepts studied
in the field by integrating traditional universal concepts (agreement,
greeting, refusal) with specific contextually determined concepts
relevant to the teaching of German as a foreign language in Greek
primary schools (tolerance, agreement).

2. Applying a combined quantitative and qualitative
empirical analysis, the investigation provides a detailed analysis of
selected textbooks for German as a foreign language and identifies
the didactic priorities for the following concepts of interculturality:
Everyday Life, Politeness, and National Identity. The
underrepresented concepts such as Migration, Work, and Self-
Perception indicate an irrelevant exclusion of critical domains. This
can serve as a basis for a more sophisticated and interculturally
grounded educational content for a crucial foundation in future
curriculum development.

3. The study identifies a critical need for a pedagogical shift
from passive perception to a more active, critical stance towards
interculturality, as represented through linguistic concepts and
contained in intercultural foreign language learning. By highlighting
the quantitative lack, but also the qualitative importance, of the
established set of interculturality concepts, the study also supports
pedagogy by contributing to the development of skills for awareness
of one's own worldview and appreciation of cultural diversity as a
key characteristic of the intercultural and linguistically competent
person.

4. The dissertation identifies and validates specific linguistic
concepts of interculturality (solidarity and sustainability) as tools for
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civic education. This shows how German as a foreign language can
transcend national borders and contribute to the formation of learners
who are globally engaged citizens..

5. Based on the identified gaps in applying language concepts
of interculturality in German as a foreign language education the
work validates the author’s own practical experience and offers
concrete recommendations for the general foreign language
education and practice, and language studies as well.

6. The study provides context-specific results by contrasting
characteristics of key language concepts of interculturality (e.g.
Small Talk, Emotional expression, Mentality) in German and Greek
cultures. Through a comparative approach, the work reveals that
cultural values can be conveyed through language concepts of
interculturality (e.g. Solidarity, Non-verbality, Tolerance), offering
guidance for teachers of German as a foreign language on how better
to include them in teaching and to deal with potential challenges in
intercultural communication.
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