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ObIIO OIIMCAHUE HA TUCEPTAIIMOHHUA TPY/]
AKTYAJIHOCT HA U3CJIE[JBAHATA TEMA

WHTerpanusara Ha CTaXaHT-yUYUTEIUTE B 00pazoBaTeHaTa
CHCTEMA € pellaBalll eTan OT NPO(ECHOHAIHOTO UM Pa3BUTHE, a
(GOKyChT Ha HACTOSIIOTO H3CIEABAHE € BHPXY BIMSHHETO HA
MEHTOpa B TO3M mpouec. IlepnoabT Ha mpexox OT aKaJeMHUYHa
MOJArOTOBKAa KBM CaMOCTOSITEIHA IPENoJaBaTeicka IMpaKTHKa
3acsira KakTo 3aJbpKaHeTo B IMpo(ecusnTa, Taka U Ka4eCTBOTO Ha
npenogaBaneTo. CII0KHOCTTa MPOM3THYA OT B3aMMOJCHCTBHETO
MEXIYy HUHCTUTYLHMOHAIHM paMKH, YYWIHIIHA Ccpeaa |
MCKAYIUYHOCTHU OTHOLICHUA. B Tte3n YCJI0BUA MCHTOPBHT HMMaA
Bojema poisi. Upes mMonenupane Ha POpeCcHOHATHO MOBE/ICHHE,
LIEJICHACOUYEHO MeJarorudecko HacouBaHE M IOCJeO0BaTeIHa
moaKpemna TOM noaroMara Iio-rJjiaBHaTa agalrrTanusa Ha CTa)KaHT-
YUUTENIUTE, YKperBa YyBCTBOTO MM 32 HPUHAIICKHOCT KBM
YUHAIUIHATA OOIIHOCT ¥ ChACHCTBA 32 YCTOWYHBO MPO(heCHnOHaTHO
pasBuTHE.

3HAYUMOCT HA U3CJIIE[{BAHATA TEMA

B cwBpemeHHmsi oOpasoBareneH KOHTEKCT —Temara
npunoOuBa  ocobeHa  3HAYMMOCT  IOPaaM  HapacTBAIUTE
MpeIM3BUKATEIICTBA MPeJl yuuTelickara npodecus. HenocTurst Ha
YUUTENM, BCE TII0-Pa3HOPOAHUTE KIACOBE M  IIOBHIICHHUTE
OYaKBaHHWS 32 OTYETHOCT CBH3JaBaT YCIOBHUS, KOWTO 3aCHIIBAT
W3MCKBaHMWATA KbM HAuyMHACIIUTE NpernojaBaresid. PaHHOTO
HalyckaHe Ha mpodecusita ocTaBa TpacH NpoOieM B MHOTO
00pa30BaTeIHU CHUCTEMHM M YeCTO C€ CBBpP3Ba C HEIOCTATHYHO
MEHTOPCTBO ¥ Hee(PEKTUBHU MEXaHU3MH 3a BhBEXKIaIla TIOIKPETa.
Upe3 ¢Gokyc BBpXYy pojsiTa HAa MEHTOP-YYHTENs HACTOSIIOTO
M3Clie/IBaHe JONpPHHACA 3a pa30MpaHeTo KaK CTPYKTYPHUPAHOTO
HAaCTaBHUYECTBO MOXK€E J1a ITOBHUIIIH Hpoq)eCHOHaﬂHaTa TOTOBHOCT U
Ia TmoaoOpH 3agbpXKaHeTo Ha yuuTenure. [IpoyuBaHeTo HMa
TEOpeTHYHAa M MPAaKTUYeCKa CTOMHOCT, Karo MpeaoCcTaBs
JIOKa3aTeJICTBA, KOMTO MOraT Ja HacodaT Nporpamure 3a
IMOATOTOBKAa Ha YYWUTCIM, HWHCTUTYUHOHAJTIHHUTEC IIOJIUTUKU H



VUWIAITHATE TIPAKTHKA KBbM YKpElBaHE Ha TOJKpemara 3a
HaYMHACIIN YUUTEIH.

OBEKT U I[IPEJIMET HA U3CJIE/[BAHETO

Obexm:

[IporiechT Ha Tpod)eCHOHANIHA WHTETpalys Ha CTaKaHT-
YUUTENIUTE B 0Opa3oBaTeilHaTa CUCTEMa, C aKIEHT BBPXY
OpPTaHHM3AIMOHHHUTE, MEXIYINIHOCTHUTE ¥ TEAarOTHIECKUTE
MEXaHHW3MH, KOUTO BIUSAT BHPXY MPEXOAa UM OT CTYACHTH KbM
MPaKTUKYBAIllA YUYUTEIH.

Ilpeomem:

BrnusHueTo Ha MEHTOp-y4HTEN BBPXY HHTErpanusaTa Ha
CTaKaHT-YYUTEIINTE, PA3TIICIAHO MPE3 HErOBUTE MPOQPECHOHAIIHH,
MEXTYyTUIHOCTHA ¥ EMOITMOHAIHYU TTOATIOMAraIlli PoJiu 10 BpeMe
Ha TielaroruJeckara mpakTHKa U CTaxa.

LEJI U 34][A9U HA U3CJIEJBAHETO

Jla ce um3cnenBa cTeneHTa, B KOATO NpodecHoHaIHATA
KOMIIETEHTHOCT, IeJarOTMYECKUTE TIPaKTHKU u
MEXTYITHIHOCTHHST aHTRXKUMEHT Ha MEHTOP-YUUTEIS JOITPHHACST
3a e()eKTUBHATA MHTETPAIU HA CTAKAHT-YUUTEIUTE, KAKTO H J1a Ce
nneHaTudunmpar GakTopuTe, KOUTO IMOATIOMAraT WK 3aTPyIHSBAT
TO3U TPOIIEC.

3aa4umn Ha U3CIIeIBAaHETO:

1. Jla ce mperigema TeopeTHYHaTa H EMIIMPUYHATA
JIUTepaTypa 3a MEHTOPCTBOTO B IOATOTOBKATA HA YYUTENH, C
0COOCH aKIIEHT BbPXY MHTErpaIUsATa Ha HAUWHACIINTE YIUTEIH.

2. [la ce nmeduHHMpaT M ONEpalMOHAIM3UPAT MOHATHUITA
,»,Ka4ecTBO Ha MEHTOPCTBOTO", ,,MpO(E€CHOHAIHA WHTETPalusi U
,»yJIOBIIETBOPEHOCT Ha HAYMHACTITUS YIUTEN .

3. Jla ce u3cnenBar Be3NPUATHITA HA CTAXKAHT-YUUTEIUTE
3a MEHTOp-YUHUTENIHTe, C (OKYC BBpPXYy MEIArOruYecKuTe u
MEXTYJINIYHOCTHUTE U3MEPECHHUS.

4. la ce uaeHTHQUIUPAT KOPETAIH MEXTy MEHTOPCKUTE
MPaKTUKH W WHAUKATOPUTE 3a YCIIENTHA WHTErpanus, KaTo
caM0e(heKTHBHOCT, YAOBIETBOPEHOCT OT TPy/Aa U MpodecroHaleH
AHTQKHMCHT.



5. Jla ce aHanm3upa BB3ACHCTBHETO HA KOHTEKCTYaJTHH
MPOMEHJIMBH, BKITIOUUTEITHO YUUIIUIIECH KITUMAT,
WHCTUTYIMOHATHA TOJKpena U CTPYKTypa Ha Iporpamara, BbpXY
mporeca Ha MEHTOPCTBO.

6. Ja ce ¢opmymupar mpemnopbKH 3a YKpeNnBaHEe Ha
MEHTOPCKUTE KOMIIOHGHTH B MpPOTrpaMuTe 3a IOArOTOBKAa Ha
YUYHUTENN HAa OCHOBATa Ha PE3yJATATHTE OT U3CIIEIBAHETO.

HU3CIIE[JOBATEJICKU BBIIPOCH

1. Kak npodecrnoHanHoTo MoBeIeHHe Ha MEHTOP-YIUTENs
BIIMSIC BBPXY HHTETPALUSTA HA CTAKAHT-YIUTEIUTE.

2. Kaksa e Bpb3KaTa Me1y KaueCTBOTO HA MEHTOPCTBOTO
U YBEPEHOCTTa, YAOBJIETBOPEHOCTTa H MNpOQeCHOHATHATA
UICHTUYHOCT Ha HAYUMHACIIUTE YUUTCIIN.

3. Koum MHCTUTYNIMOHATHM W KOHTEKCTyamHH (hakTopH
MOJIKPETISAT Wi 3aTPyIHSIBAT €()EKTUBHOTO MEHTOPCTRBO.

4. B kakBa CTCNCH pa3iuuusATa B MEHTOPCKUTE MOIXOIH
BIIMSST BBPXY TOTOBHOCTTA Ha CTAKAHT-yYUTEIUTE J1a OCTaHAT B
mpodecusTa.

XUTIOTE3A U 34]]A9U

H3scnedosamencka xunomesa:

KauecTBOTO Ha MEHTOPCTBOTO, NMPEIOCTABSIHO OT MEHTOP-

YUUTENINTE,  OKa3Ba  CBIIECTBEHO  BB3JCHCTBUE  BBPXY
npopecHoHa HaTa  WHTErpamus  Ha  CTaKaHT-YUHTENHUTE.
BucokokadyecTBeHO MEHTOPCTBO, XapaKTEepU3UPaHO c

regarornyecka KOMIIETEHTHOCT, €MOLMOHAIHA MHTEIUMIEHTHOCT,
eMIaTHs U TOJIEPAaHTHOCT, BOJIU JIO IO-BHCOKA YJIOBJIETBOPEHOCT,
MMO-CHJIHA CaMO€(EKTHBHOCT H TIO-TPaeH aHTXUMEHT KbM
npodecusTa.

H3zcneoosamencku 3a0avu.

1. Aranu3 Ha TEOPETUYHUTE MOJEIHW Ha MEHTOPCTBO U
MIPIJIO’KEHUETO MM B ITOITOTOBKATA HA YUUTEIH.

2. V3cnenBane Ha ONKTaA HA CTAXKAHT-YIUTEITUTE C MEHTOP-
YUHUTEH B Pa3IMYHHU YUUIUIIHNA KOHTEKCTH.

3. OueHka Ha BpPB3KUTE MEXKAY KadecTBOTO Ha
MEHTOPCTBOTO M MIOKA3aTEIUTE 32 YCIEITHA HHTETPaIHsL.



4. Vpentndunupane Ha HWHCTUTYLHOHAIHH W CPEIOBH
(hakTOpH, KOUTO BIHSAT BHPXY €(PEKTUBHOCTTA HA MEHTOPCTBOTO.

5. Ilpenmarane Ha  TpENOpBKM, OCHOBaHM  Ha
JIOKa3aTeJICTBa, 3a NOA0OpsiBaHE Ha MOATOTOBKAaTa Ha MEHTOPH U
paMKHTe 3a BbBEXKAIlA MOIKPETa.

METOIH HA U3CJIE/IBAHE

IIpunara ce cmeceH Moaxo/, KOUTO chUyeTaBa TEOPETUUECH
aHaJIM3 ¢ EMIMPHUYHO M3cielBaHe. TeopeTHyHaTa 4acT BKIIOYBA
00CTOEH Tperyie] Ha TPyAOBe B OOJacTTa Ha MOArOTOBKAaTa Ha
yuuTend, Npo(ecHOHATHOTO pa3BUTHE W OpraHU3alMOHHATA
coumanu3anui. Konnenryannata pamka ce onupa Ha KJIacHYeCKH
aBTopu Kato rou (1916) u Anonu (2005), KaKTo 1 Ha CbBPEMEHHU
CMITUPUYHU U3CJICABAHHA.

Emnupuynata dYacT € MNpeJUMHO KOJMYECTBEHA C
Ka4YC€CTBCHHU OOITbJIHCHUS. I[aHHI/ITC ca C’b6paHI/I OT CTa)XXaHT-
YUYUTCIMU B PAMKUTC Ha NCAArorndcCkKa IIpakKTHKa WKW CTaX B
pasnuyHy yuuiauma. M3non3BaHu ca CTPYKTypUPaHHU BIPOCHULH
32 OIIGHKAa Ha BB3MPHUATHATA 32 KA4eCTBO HA MEHTOPCTBOTO,
PE3YIATATUTE OT HHTCrpanuiaATa U YJOBJICTBOPCHOCTTA, KAKTO H
MOJYCTPYKTYPUPAHU HHTEPBIOTA 32 KOHTEKCTYaJIHA IbJI0OOYNHA.

Cratuctrueckata 00pa0OTKa BKJIIOYBA OMHUCATEITHH H
WHpEpEeHIIMAIHN TEXHUKH 32 TIPOBEPKAa Ha XHIIOTE3UTEe U
I/II[CHTI/I(bI/IHI/IpaHC Ha 3HA4YUMHU 3aBHCHMOCTH. TpI/IaHFy.]'IaHI/IHTa [§
OCUTYpeHa 4Ype3 HHTErpUpaHe Ha KaueCTBEHH JaHHH, KOETO
MO3BOJISIBA ISUIOCTHA MHTEPIPETALUS HA PE3yITaTUTE.

HU3CIIEJJOBATEJICKHU ITPOBJIEM

HemoctarbuyHO € OCBETIIEH MEXaHU3MBT, 4pe3 KOMTO
MEHTOP-YUUTENUTE BIUAAT BbPXY NpOQecnoHanHaTa HHTErpaus
Ha CTaXaHT-y4yWTenuTe. Makap MEHTOPCTBOTO Jia ce NpH3HaBa
KaTo KJIIOYOB €JIEMEHT Ha BhBEXKAIaTa MOJrOTOBKA, KOHKPETHUTE
I'BTHUILA, IO KOUTO TO MOJANOMara KOMIIETeHTHOCTTa, YBEPEHOCTTA
W 3ambpkaHeTo B mpodecusaTa, ocTaBaT ciab0 HW3CIEIBaHU.
Hacrosmoro mpoy4BaHe 1eiu Jia 3allblIHM Ta3u Mpa3HUHA 4pe3
EMIIMPUYHM JaHHH 32 MEHTOPCKUS MTPOLEC B OBITapCKUsi KOHTEKCT
U 4pe3 NMPAaKTHUYECKHU TNPENOPBKH 3a yKpelBaHEe Ha paMKHUTE 3a
BBbBEXKJaHE B IpOodecusTa.



API'YMEHT HA ABTOPA

EdextuBHOCTTa Ha UWHTErpauusTa Ha HAYMHACHIUTE
YYUTEM 3aBUCH B 3HAYUTEIHA CTEMEH OT KayeCcTBOTO Ha
MEHTOPCTBOTO TI0 BpeMe Ha TpaKTUKyMa M cTaxka. MeHTop-
YUYUTEIUTE JeiCTBAaT KaKTO KAaro MOJCIH 3a NPOPECHOHATHO
MOBEJCHNE, Taka M KaTo (acHUIUTaTOpH Ha mnpodecruoHaTHa
UICHTUYHOCT W KOMIIETEHTHOCT. TeXHHTE MeIarorudecku
NPaKTHKH, PENAlMOHHM YMEHHS M EMOLHOHATHA IIOJKpera
oopMAT crtocOOHOCTTa Ha CTAKAHT-YUUTENUTE Ja c€ aJalTHpar
KbM peanHuTe W3MCKBaHMsA Ha mpodecusara. Ilokazano e, ue
CTPYKTYpHUpPAHO, €MNATHHHO M IEJarorudecku O0OOCHOBAHO
MEHTOPCTBO BOJM JI0 MO-YCTOWYMBA BbBEXK/allla MOAroToBKa. Ha
Ta3d OCHOBA CE apryMEHTHpa HEOOXOAMMOCTTa OT MOJHUTHKH U
MPAKTHKH, KOUTO TTOCTAaBST aKIEHT BHPXY MOJ00p, OATOTOBKA U
MOJIKpena Ha MEHTOPUTE B MHCTUTYIIMOHAJICH MaIao.

PA3SMEP U CTPYKTYPA HA JIUCEPTALIUATA

JluCepTauoOHHUAT ~ TPYA  NPEICTaBIsABA  ISUIOCTHO
aKaJIeMUYHO W3CIIeBaHE, CTPYKTYPHPAHO BBHB BBBEICHHUE, TPH
OCHOBHH TJIaBH, 3aKJIOUCHHE, W3BOIH, MPUHOCH, MPEHOPBKH,
oubnmorpadus u npuwiokeHus. O0eMbT € mpudmuzuTenHo 148
CTpaHHUIM, KOETO OTpa3sfBa IIUPOTaTa M ABJIOOYMHATA HA
npoBenieHoTo u3cnenBane. CTpyKTypara € NMpOeKTHpaHa Taka, 4e
JIa OCHT'YPH JIOTUYECKH TPEXOJ OT TEOPSTUYHUTE OCHOBAHHS KbM
eMITMPUYHMS aHAIM3 M WHTEpIpeTalusiTa Ha pe3yJTaTHTe.
ChIbpKaHNETO BKIIFOYBA CIICHUTE KOMIIOHEHTH:

BbBenenue: ouepraBa oOLIMS U3CIIEAOBATEIICKH KOHTEKCT
M apryMeHTHpa 3HAYMMOCTTa Ha TeMara B paMKUTE Ha
CHBPEMEHHHUTE O00pa30BaTeNHU IPEIU3BHKATEIICTBA; IPEICTaBs
LeJITa, 3aJa9UTe W BOJCIIUTE BBIPOCH; POPMYIHpa XUIOTE3HUTE;
neduHUpa METOJOJIOTHYHATA paMKa; IOCOYBa TEOPSTUUHHTE
OCHOBaHMSI M O0OCHOBaBa HEOOXOIUMOCTTa OT EMIIMPUYHO
IIPOy4YBaHE.

I'maBa mepBa: pasriuexaa TEOPETUYHHTE OCHOBH Ha
npodecroHanHaTa MHTErpalMs ¥ MEHTOPCTBOTO B IOJTrOTOBKATa
Ha YYUTEJIH; aHAJIU3Hpa KOHIIENTYaJIHU MOJEIH Ha MEHTOPCTBO,
poJyATa HAa MEHTOP-YYMTENS W CHIIECTBYBAIIM IOAXOAM KbM
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BBBOXKIAIaTa TOAKpEINa; oOOCHXKIa HaydHHTEe naedaTh U
WACHTU(QHULIMpPA TpPa3HUHH B JHTEpaTypaTa, KOUTO MOTHBHpPAT
W3CIIEeIBAHETO.

I'maBa BTOpa: mpeactaBs NOAPOOHO METOJOIOTMIHATA
paMKa Ha M3cJeIBaHEeTO; OIKMCBa au3aiiHa, moadopa Ha W3BaIKaTa
W W3M0JI3BaHUTE MHCTPYMEHTH 3a CcbhOuUpaHe Ha JaHHW,
BKITFOUHUTEITHO CTPYKTYpUpPaHH BBIPOCHUIIN u
MONYCTPYKTYPUPAaHH WHTEPBIOTA; H3SICHSABA MPOICAYPUTE 32
HaJCKIHOCT W BaJMJHOCT, KaKTO W CTaTUCTUYECKUTE U
Ka4eCTBEHUTE TEXHUKHU 32 aHAIN3.

'maBa Tpera: mMpencTaBsi U MHTEPIPETUPA SMITUPUIHUTE
pe3yiaTaTH; wu3Nlara KOJIMYECTBEHWUTE aHAlIM3W, IOJKPEICHU C
KayecTBEHH HAOMIOACHUS, W OOCHKIa 3aKOHOMEPHOCTHUTE B
JTAHHUTE;, OICHSBA BIHMSIHUETO HA MEHTOPCKUTE MPAKTUKU BHPXY
HUHTCrpalyiaATa Ha CTAXKAHT-YUUTCIIUTE U POJIATa HA KOHTCKCTYaJIHU
(dakTOpH Karo y4WJIHUIIHA CpeAa W MHCTHUTYIHOHATHA IOJIKPETa;
CBBP3Ba KOHCTATAIIMHUTE C TEOPETUYHATA PaMKa M TO-ITHPOKHUTE
nebatu B obmacrra.

3akmoueHue: 000011aBa OCHOBHUTE pE3YJNTaTH OT
TEOPETUYHUTEC M EMITUPUYHUTE AHAIW3U; U3ACHSIBA TPUHOCA HA
M3CIEIBAHETO 32 pa30MPaHETO Ha MEHTOPCTBOTO B MOJTOTOBKATA
Ha YUYUTCIM W IMoA4YE€pTaBa IMO-IHMPOKUTE MY HMIUIMKAIIUK 3a
MOJINTUKA, HHCTUTYIIMOHAJIHA MTPAKTHKA U TIPOrpamMH 3a 00ydeHue
Ha YYUTEIH.

W3Bo/U: CHHTE3UPAT KITFOUOBUTE SMITMPUYHU PE3YNITATH;
aKIEHTUPAT BbPXY BPH3KUTE MEKITY Ka4eCTBOTO HA MEHTOPCTBOTO
Y MHIUKATOPUTE 3a MPodheCHoHaTHA HHTETPAIHSI KATO YBEPEHOCT,
YIOBJICTBOPSHOCT M HAMEPEHHUE 3a OCTaBaHe B podecusra.

HpI/IHOCI/IZ n3jaraT OCHOBHHUTC HAY4YHU W TPAKTUYCCKHU
MPUHOCH; TEOPETUYHO Pa3LIMPSIBAT pa30MpPaHETO 32 MEHTOPCTBOTO
KaTo MHOTOMEPHA KOHCTPYKIIHUS, KOSTO ChUETaBa MeJaroriuecky,
PEIIalfMOHHU 1 EMOLIMOHAIHY U3MEPCHMA, IMTPAKTHYCCKU IIpeajiaraTt
JIOKa3aTeJICTBEHa OCHOBa 32 YCHBBPIICHCTBAHE HA PAMKHUTE 32
BBBOXK/AIlA  MOJAKpENa, TOJArOTOBKAaTa HAa  MCHTOPH U
MHCTUTYLMOHAJTHATE MEXaHU3MH 32 MOJIKpera.



[Mpenopbku: QopmMynupar cTpaTerHd, OCHOBaHH Ha
EMIIUPUYHHUTE pE3yATaTH, 3a TNOAOOpsSBaHE HAa MEHTOPCKHUTE
MPaKTUKW B MPOrpamMHTe 32 MOJArOTOBKA HA YUHTENH; aApecHpar
NOJWTHIM, TIPENoJaBaTeId [0 TeJaroruka ¥ YYWINIIHH
PBKOBOIUTENH C MPEAJIOKEHHUS 32 YKpelBaHe Ha TOATOTOBKAaTa Ha
MEHTOpH, HMHCTUTYIMOHAJIHUTE paMKH M HWHTErpanuara Ha
HAYMHACTIH yIUTEITH.

bubnuorpadus: chabpika OOIMIUPEH CIUCHK OT OBITapCKHU
W MEXIyHapoAHH HayyHH M3TOUYHWIH, KOUTO ¢opMupar
TEOpeTHYHAaTa ¥ METOJOJIOTHYHAaTa ©a3a Ha W3CIEIBaHETO;
BKJIIOYBA KJIACHYECKH TPYAOBE U CHBPEMEHHH EMIHPHYHU
u3cieqBaHus B o0JacTTa Ha MOJArOTOBKAaTa HA YYUTEIH,
MEHTOPCTBOTO U MPO(ECHOHATTHATA HHTETPAIHSL.

[IpunoxeHust: MPeaoCTaBsIT JONBIHUTEIHA MaTepHald B
MOJKpena Ha W3CIEABAHETO, KAaTO BBIPOCHUIM, HHTEPBIO
MPOTOKOJIM, CTATUCTHYECKH TaOIHIM U (QUTYPH, KAKTO W Jpyra
peleBaHTHA JOKYMEHTAIMs, OCUTYpsBallla IPO3PAaYHOCT U
BB3MPOU3BOANMOCT Ha PE3yJTATHTE.

Hucepranusita w3cielBa KaKk MEHTODP-YUYHTENSAT BIUsC
@eCHOHaHHaTa MHTETPAlMs Ha CTaXKaHT-yYUTEIUTE,
ﬁﬁ@ gﬁ; Axato pelIaBail eIeMeHT B
npexoaa oT yHI/IBepCI/ITeTCKa MOJIrOTOBKAa KBM KOMIIETCHTHA
KJIacHa TpakTuka. TpyIbT CTBIIBA Ha TEOPETUYHO OOOCHOBAHO
pa3OupaHe 3a TIPEnoJaBaHETO KaTO HHTENEKTyalHO, €TUYHO M
€MOI[MOHAITHO B3WCKaTeliHa Tpodecuss M pa3BUBa EMIIHPHYHO
U3Clie/IBaHe Ha BIMSHUETO Ha MEHTOPCTBOTO BBPXY aJalTalusTa,
YIIOBJIETBOPEHOCTTa M pPAaHHUTE NPO(GECHOHAIHN TPACKTOPHH.
3ammraBa ce Te3ara, ye yClelIHaTa MHTerpanus ce gpopmupa ot
ChIIaCyBaHOCT MEXIAY WHIUBUIYATHU CHOCO6HOCTI/I, Ka4yeCTBO Ha
B3aMMOOTHOILLICHUATA U HHCTUTYLIMOHAJIHA KYJITYypa, KaTO MEHTOP-
YUUTEST JAEWCTBA KaTO KIIOYOB IIOCPEAHUK MEXIY Te3H
A3MEPEHUS.



MeTononoruuHo  M3CIEABAHETO  IIpujlara  CMeceHa
eMIIUPUYHA CTpaTerus, LEHTpHpaHa BBHPXY JABa CIIEHUATHO
KOHCTPYHpPAHH BBIIPOCHUKA 3a ABETE LIEIEBH KOXOPTHU: MEHTOP-
YUUTEIM W CTaXaHT-yuuTenu. Bcekn HMHCTPYMEHT BKIIIOUBA
YeTUpU pasfenia, KOUTo obxBamar counogemorpadceku npodui,
JUYHOCTHH YEPTH W MpOoPEeCHOHATHN YMEHUS, YJOBICTBOPEHOCT
OT TpyZa W ajanTalys WIM WHTErpauys B YUYWJIMIIHATA CPEAa.
Wsnon3BaHero Ha  CTPYKTypHUpaHH M CTaHOApTU3UPaHU
WU3MEpUTENU MOAIbPKa HaIEKIHOCT M BaIMJHOCT M MO3BOJISABA
ycToWumBa ~ cratucTmdecka  oOpabotrka.  M3Baakara e
CTpaTH(UITUpaHa W BEPOSATHOCTHA, KaTo HAOWpaHETO ¢
peanu3upaHo upe3 o0pa30BaTEHM HWHCTUTYIIUH W JUTUTATHU
KaHaJIM. PasnpocTpaHeHUETO CThIIBA HA UHCTPYMEHT C YTBBPJECHA
HaJCKIHOCT B NPEAXOJHM H3CIEABAaHUS, a aHOHUMHOCTTA €
rapaHTupaHa.

Kpaitnara u3Banka ooxsamia 101 yuactaunu: 51 MeHTOp-
yuurtenu u 50 ctaxanT-yunrenu. Cpen cTaxxaHTUTE skeHuTe ca 78.4
MIPOLICHTA, npeoOnagasar YYaCTHULH c eBpeicKa
camoueHTH(UKAIMA, a 00pa3oBaTeIHaTa KBATU(PHUKALUS Bapupa
or B.Ed. 10 marucrepcko paBHHINE. MEHTOP-YYUTEIUTE Ca
MPEIUMHO JKE€HH, ChC CPEAHO IO-BUCOKA BB3PACT M 3HAUUM OIIUT,
KaTo TrojiiMa 4YacT HWMAT MAaruCTbpCka CTCIICH W HOPCAXOJACH
MCHTOPCKH OIIUT. Tos3u I[HSaﬁH TMMO3BOJIsIBA CMUCIICHU CPaBHCHUSA
MEXIy TpylH, T[O3UIMOHUPAHH Ha Pa3IUYHU eTalmd  OT
npodeCUOHAIHHUS TbT.

AHanuTHYHATA ~ CTpaTeTWs  ChYeTaBa  OMHcaTesHa
CTaTUCTHKAa M MHOXECTBEHa JIMHeWHa perpecus. OnucaTelHUTE
pe3yiaTaTH NOKa3BaT M0CIEJ0BATEHO BUCOK ,,MUCHS ‘-OPUEHTUPAH
npoduiI U B IBETE TPYIU ¢ cpeanu croiiHocTy Haj 4.30. CraxaHT-
YUUTEIHUTE OTYUTAT MO-BHCOKa CAMOOIICHKAa 3a Mpog)eCHoHaIHA
caMOe(eKTHBHOCT M NPECTX Ha mpodecuira B CpaBHEHHE C
MCHTOPHUTE, KOCTO CbOTBETCTBA HA PAHHO-KAapUEPEH OIITUMHU3BM U
O4YaKBaHHUA 3a COIIMAJIHO IIpU3HAaHHUE. MeHTOp'y‘II/ITeHI/ITe,
0o0paTHO, ChOOIIaBaT MO-BUCOKM HHUBA Ha YAOBJIETBOPEHOCT H
ajanTanusi, KOeTo OTpassiBa cTaOwim3upaiys epexT Ha OIHUTa.
BapuabunHocTTa € mo-roisMa MpH CTaXaHTHTE, OCOOCHO 3a
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HMUCHA“ W  CaMOE(PEKTUBHOCT, [OKATO TMPH MEHTOPHUTE
pa3celBaHeToO € MO-TACHO 32 YAOBICTBOPCHOCT | afanrtaius. Te3u
MOJICTTH PaMKHUPAT TOCIEIBAIINTE HHPEPEHIIUAIHN aHATU3H.

PerpecnonnnTe Momenw OLEHSABAT Jaid JaeMorpadcku
XapaKTePUCTUKU W BB3NPUATHS 332 YMCHHS IpeAcKa3BaT
YIOBJICTBOPEHOCT U anantanus. [[py MEeHTOp-y4YUTEIUTE MOICTBT
3a yIOBJIETBOPEHOCT OOSCHSIBA OKOJIO 21 MpoIeHTa OT BapHanusATa
0e3 3HAYMMHU WHIWBUAYATHH TMPEIUKTOPH; ,IPECTIDK™ TMOKa3Ba
HaN-TOJISIM MTOJIOKUTENICH KOS(PHUIIUEHT, a caMOe(heKTUBHOCTTA HMa
oTpullaTeleH TpeHA. MonmenbT 3a amanranus oOscHsABa 32
MPOIIEHTa OT BapHaluATa CHINO Oe3 3HAYNMHU IMPEIUKTOpH, a B
pasmpeHa  cnenu@UKamMsg ¢ BKJIIOYEHA  HAIIMOHAIHOCT
oOsiCHUTENIHATA CWJIa Taja A0 7 mpoleHTa. Te3u KOHCTaTaluu
MOJICKa3BaT, Y& HEM3MEPEHH OPTaHW3alMOHHHA MMPOMEHINBUA KaTo
CTPYKTYPH 3a MOJIKpEIa U HaTOBapBaHE BEPOSITHO Ca MO-peIIaBaiy
OT BKIIFOUCHUTE (haKTOPH.

[Ipu cTakaHT-y4IHTENHTE MOJEIBT 32 yIOBIETBOPEHOCT €
3HaYMM Ha HUBO MOJIEN M O0OSCHSBA 28 MPOICHTA OT BapHAIIUATA;
,»MHUCHSI"* TTIOKa3Ba OTHOCUTEITHO CHJICH TOJIOKHUTEIICH KOC(HUIIHECHT,
a ,,IPECTIK" MMa OTPHUIIATENICH TPEH, HO HUTO €IWH IPETUKTOP
HE JTOCTUTa KOHBEHIIMOHAITHA 3HAYNMOCT. MOJETbT 3a ajanTanus
00siCHsBa e/1Ba 7 MPOIICHTa, 0€3 3HAUMMU MPEAUKTOPH, KOETO COUU
BOJICIIIA POJISi HA KOHTEKCTyaJIHUTe (DAKTOPYU B PaHHUTE €TallM Ha
YUHAIUIHATA MPAKTHKA. B CHBKYITHOCT pe3yNITaTUTE MOKa3BaT, 4e
Makap Harjacure Karo ,MHCHA“ Ja WMaT 3HadeHWe, U
YIOBJIETBOPEHOCTTa, M aJalTalusara ce opopMAT OT MO-IIUPOKa
CHBKYITHOCT OT PENAIllMOHHN ¥ HHCTUTYITUOHATHH YCIOBUS, KOUTO
HE Ca HaIThJIHO YJIIOBEHHU OT H3MEPEHUTE MPETUKTOPH.

OOCHKIaHETO THIKYBa PE3YJITATUTE IMPE3 TEOPETHIHATA
pamka. MEHTOPCTBOTO C€ OuepTaBa KaTO PENAIMOHEH IPOIIEC,
KOWTO HAAXBBPIS TEXHUYECKOTO HACTaBIEHWE: TO IOAIIOMAara
(dhopMupaneTo Ha IpodeCUOHAIHA HICHTHYHOCT, HABUTHPAHETO Ha
EMOLIMOHAJIHUS TPy Ha TMPENoJaBaHETO U CBBP3BAHETO C
npodecuonanHara obOmHocT. [locnenoBarennara, Makap He
BHUHATH CTATUCTUYECKH pelllaBalia poJis Ha ,,MHUCHATA  [To{4epTaBa
CTOMHOCTTa Ha  IEJICTIOJIaraHeTO 3@  IOJUIbP)KaHe  Ha
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YIOBIIETBOPEHOCT. ENMHOBpEeMEHHO ¢ TOBa yMepeHaTa O0sICHATEeTHA
CHJIa Ha MOJIEJMTE HACOYBa KbM OpraHM3aI[HOHHATA KYJITYpa,
JIUIEPCTBOTO, KOJETHATHOTO ChTPYAHHUYECTBO, BE3MOKHOCTHTE 34
MPU3HAHKWE ¥ Pa3BUTHE U OanaHca MeXAy padoTa U JMYEH JKUBOT
Karo BEPOSITHM M3TOYHHIIM Ha HEOOsSCHeHAaTa BapHalds B
yIOBIECTBOPEHOCTTA U aaNTalusiTa.

[IpuHOCHT HaA W3CJIEIBAHETO € B TOBa, Y€ OUEpTaBa
TPaHUIINTE HAa TECHU MPEIUKTOPHH HA0OPH M M3BAX/Ia HA MPEJCH
IUTaH WHCTUTYLIHOHAIHUS M PENallHOHEH KOHTEKCT, B KOWTO
OpoTHYa  MEHTOPCTBOTO.  EmmupuunuTe  npodunu |
CPaBHUTEIHUTE aHAIW3W JaBaT IUTbTHA KapTWHA 32 pPa3IH4usiTa
MEKIy CT@KAHTH W MEHTOPH IO OTHOIIEHHE Ha CaMOOIICHKA,
YIOBJICTBOPEHOCT U aJanTaIys npu 00110 BUCOKA POoQecHoHaTHA
»MUCHA . Te3ara YTBBPKIaBa pa3bupaneTo, ye
HpO(I)CCHOHaJ'II/I?;M’LT Ha MCHTOpa, €TUYHATa HHTCTPHUTCTHOCT U
yCTOWYMBATA AHTQKMPAHOCT Ca IEHTPATHHM 3a HM3TPaKAaHe Ha
YCTOWMUYUBOCT ¥ MPHHAJISKHOCT B TIeprojia Ha BeBexaane. OTTyk
CJIC/IBAT UMITIMKAIIMH 32 TOJrOTOBKATa Ha YUUTEIH, KOSITO TpsiOBa
Ja OOBpHE CTPYKTYpUpPaHO BHHMMaHHUE Ha IIOATOTOBKAaTa U
MPU3HAHMETO HA MCHTOPHTE, KAKTO U 33 YYHIUINATA U CHCTEMHUTE,
KOUTO cJelBa Jia KYJITUBUPAT MOJKPEINSI] KIUMAT, IICHSIII
nuaiora, peieKcusITa U IpoQecuoHaIHaTa aBTOHOMUSI.

OrpanudeHusiTa ca SCHO 3asBeHH. HampedHo-cpe3oBHsT
JU3aiiH He JIOMyCcKa TPUYMHHH W3BOJH, a4 HW3CJICJABAHETO HE
M3MepBa JIUPEKTHO PEMIA MCUXOIOTHUECKH U MEXTYTMYHOCTHU
KOHCTPYKTH KaTO €MOIMOHAJIHAa HWHTCIUICHTHOCT, CMIIaTUA U
TOJICPAHTHOCT, KOUTO YECTO Ca pENIeBAaHTHU 3a e(QEKTHUBHU
MEHTOPCKU OTHOIIEHHS. Te3U JUICH BEPOSTHO JIOMPHHACAT 32
HUCKUS Js1 OOsICHeHAa Bapualis B MOJCIUTE. 3aTroBa ce
MPEMoPhYBAT HATHKHA M CMECEHH H3CIIEIOBATEIICKH TIPOTPAMH,
KOUTO Ja BKIIOYAT MO0-00raTH W3MEPHUTEIH Ha PElIalMOHHO
Ka4deCTBO, OpraHu3alMOHCH KJIuMart u MCHTOPCKHU
mpoeCHOHaIN3bM, 3a€IHO C  TOBTOPSEMH  OIEHKH  Ha
yIOBJIETBOPEHOCT, ITPErapsiHe U 3aIbpKaHEe BB BPEMETO.

B 3akiroueHue qUCepTAIUATA YTBBPIKIAaBa MEHTOPCTBOTO
KaTo JIOCT 3a e(l)eKTI/IBHa HWHTETpanusd, KaTo IoKa3Ba, 4€ BIIUAHHUETO

10



MY 3aBHCH HE CaMO OT MHANBUIyaIH! HArJlacH, a OT Ka4eCTBOTO Ha
B3aMMOOTHOILICHUATA U OT HHCTUTYLIHOHATHUTE YpeaOu, KOUTO TH
NOJABPKAT. YKpemBaHETO Ha MOArOTOBKAaTa Ha MEHTOpH,
dopManm3MpaHeTo Ha 3alIUTEHO BpEME 3a MEHTOPHpaHe,
moJKpenaTa 3a pedieKCHMBHAa NpPakTUKa M IMPHU3HABAHETO Ha
JMUIepcKaTta poyii Ha MEHTOPUTE ca NPaKTHUYECKH CTBIKH,
MPOM3THYALIA OT Pe3yNTaTuTe. B CHBKYIHOCT T€3M MEPKH MOTaT
Jla TOTIpHUHEcAaT HAYWHACIIUTE YYUTENU HE MPOCTO Ja M3IbpP)KaT
OBPBUTE TOJAMHU, & J1a Pa3BUAT YBEPEHOCT, KOMIIETEHTHOCT WU
npodecronanHa HASHTUIHOCT, HEOOXOANMH 32 YCIICIIeH CTapT U
YCTOWYHBO pa3BUTHE.

I11. PESIOME HA [ObBPBA TJIABA: TEOPETUYHH
OCHOBU HA MHTEIPALIUSA B VYUUTEJCKATA
MPO®ECHUS

'nmaBata mpocnensBa mpexona OT pa3OupaHe 3a
MpernojaBaHeTo KaTo MpeJaBaHe Ha 3HaHWE KbM Npodecus, KOsSTo
MHTETPUpA WHTENCKTYallHH, €TUYHH W COIHMAIHU H3MEpPCHUS
(Dewey, 1916; Aloni, 2005). Aloni (2005) onucBa npenogaBaHeTo
KaTo €TUYEH ITbT, HACOYCH KbM ISUIOCTHO PAa3BUTHE, B KOHTPACT C
TEXHOKPAaTCKUTE MOJENH, KOWTO IOCTaBAT Ha NpeIeH IUIaH
cragmaprmzanuara (Beck, 2005). Tesm wmogmemu ocurypsiBat
SICHOTa, HO KPUST PUCK OT IIpeHeOpersane Ha MEXYATHIYHOCTHUTE
u TBopueckute acmektd (Hativa, 2003). Ben-Peretz (2001)
MOYepTaBa 3HAUCHNETO Ha IOJIrOTOBKATa Ha YUYUTEINTE 3a padoTta
CBC CIIOKHOCTTA U HEOOXOAMMOCTTA OT aJIalITUBHOCT.

Reichel u Arnon (2005) naenTruduupaT TpH sipa, KOUTO
dopMupar y4dTenckara HIACHTHYHOCT: HACAIHHAT YYUTEN,
¢urypata Ha MEHTOpa W pa3BUBAIIMAT ce a3-00pa3. Zimmerman
(2008) otOemszBa, 4ye YaCT OT YYHTENUTE THPCIT KapUEPHO
M3pacTBaHe, a APYrd ILEHAT crabwiHoctta. IIpodecrmonannara
aBTOHOMHUS ¥ OTYETHOCTTA OCTAaBAT KIIIOYOBH; YCIOBUSATA HA TPYA
ce CBBp3BaT KAaKTO C YJOBJIETBOPEHOCT, Taka M C TIperapsiHe
(Gavish and Friedman, 2007; Greenbank, 2019). Cnagsr B
MPECTHKHOCTTA Ha ipodecusiTa 0TpassiBa No-IIHPOKH OOLIECTBEHH
npoecu (Walensky, 2011). Bb3craHoBsBaHeTO Ha cTaryTta
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W3UCKBA IIOJUTHKM, KOUTO IpPU3HABaT IPUHOCA HA YUUTEIUTE
(Akiri and Dori, 2022).

[lpenogaBaneTo ce pas3riekaa €THOBPEMEHHO KaTo
CTpYKTypupaHa mpodecuss M KaTO M3KYCTBO, H3HCKBAIIO
TBOpuecTBO U BIbxHOBeHHE (Kennedy, 2016). Kapuepuute mbTeku
¥ MEHTOPCKHUTE CHCTEMH mojanomarar passutueto (Bar-Zohar and
Yosifovitz-Ben-Yehoshua, 2021), Ho ocTaBar Ipeau3BHKATEICTBA
IIPU KOHCTPYHUpPaHE Ha ChABPKAHUETO, YIIPABJICHUETO Ha Kjaca U
ctumynupaHero Ha yuyactrero (Ball, Thames and Phelps, 2008;
Carroll et al., 2022).

OTBBI TEXHUYECKUTE YMEHUS €(EKTHBHOTO MPENOAaBaHe
pa3unTa Ha WHTYHIUS U €CTETHYeCKa YyBCTBUTEIHOCT. Eisner
(1985) wu  Blumenfeld-Jones (2010) mnomuepraBaT, ue
OT3MBYMBOCTTA M €CTETHYECKOTO Ch3HAHUE MPEBPBILAT YUCHETO B
3HaunM onuT. Aloni (2005) mpexacrtaBs mHpenogaBaHETO KaTo
XyMaHH3Upal] IpolLec, KOUTO chyeTaBa eTHKa U TBopuecTBo (Beck,
2005).

XapaKkTepUCTUKH Ha e()EKTUBHOTO MPETOIaBaHe
EdextuBHOCTTA 00CAMHSIBA SICHOTA HA HHCTPYKTaXa, PeslalldOHHA
KOMIIETEHTHOCT ¥  YyBCTBUTEITHOCT KbM Pa3HOOOpa3HUTE
notpebrocTn Ha yueHunmre (Reichel and Arnon, 2009). Carmeli
(2006) wm3THKBa  ponlATa HA  MOPAJTHHUS  AHTAXUMEHT.
Emonmonannara aHraXupaHOCT YKpenBa MOTHBAaLUATa U
3ambpiabouaBa ydenero (Zidan, 2011). Yuurtenure Mopenmupar
YBOKUTEIHA KOMYHHUKAIMs M aJalTUpaT NPENoAaBaHETO KbM
WHAMBUAYanHUS Hanpeabk (Zaretsky and Katz, 2019). Ball u
Forzani (2009) nHacrosiBar, 4e pacTeXbT Ha YYEHWKa, a HE
€/IMHCTBEHO TECTOBUTE PE3YJITATH, € MEPHUTEI 33 KA4eCTBO.

[MoaroroBka Ha ObACHIM YUHTENN
[MoaroroBkata cnexBa Jia WHTETpUpA TEOpHs, MPaKTUKA U
emonnoHanHa noakperna (Feiman-Nemser, 2001). MeHTOpCTBOTO
W YYEHETO BHB BPHCTHHYECCKH OOIIHOCTH H3TPAXKJAT YBEPEHOCT
(Lazovsky and Zeiger, 2004). PednekcuBHuTe IeHHOCTH
nojnoMaraT yYHOpaBJICHHETO Ha CTpeca M HMIAECHTUYHOCTHUTE
Hanpexxenust (Kaplan, 2022). B HMspaen mnpoasmkaBat
MPEeU3BUKATEICTBA, CBBP3aHUM C HEMOCIEOBATEHN Y4eOHU
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IIAaHOBE W OTpaHMYeHa JoKasaTejcTBeHa Oasa (Bar-Tal et al.,
2018).

Wpeanen Mozen Ha MOATOTOBKA HAa YYUTEIH
EdexTuBanTEe MOMIENN ChUYETaBaT KypCOBE, MIPAKTUKA M YCTOIYHB
pednekcusen nporec (Darling-Hammond, 2006). Llentpanuu ca
pPeQIIEKCUBHOTO H3CIeBaHE, EMIAaTHITa M OT3MBYMBOCTTA KbM
pasHoobpasun koHTtekcTH (Aloni, 2002; Cochran-Smith et al.,
2015). OOmmMTe MPUHIONANNA BKJIIOYBAT MHTETPHpaHa MPaKTHKA U
aHTraXXUPaHOCT KbM ydeHe npe3 ueius xuBoT (Kennedy, 2016).

IIpodecnonanuzarus Ha yanuTesckara mpodecus
VYUTeNCTBOTO ce NPHABIWXBA KBbM NPH3HAT INpodecrHoHaIeH
craryc, QopMupaH OT cepTUUIHMpaHe W HANMOHATHH PaMKH
(Shulman, 1987; Reichel, 2008). IIpodecronanna aBTOHOMHS,
CIIPAaBEIIMBO BB3HATPAKACHHE M BB3MOXKHOCTH 32 Ppa3BUTHE
noaaspkat MotuBanusata (Day, 2004).

BwBexxnane u panHa npodecroHalHa aganTamnus
BbBexknaHeTo CBBp3Ba MOATOTOBKATAa C IPAKTUKATa, HO YECTO
pa3KpuBa IPOIYCKH, KOMTO HajaraT CTPYKTypUpaHa MOAKperna
(Lazovsky and Zeiger, 2004). Haunnaemure y4urenu cpemiat
HECUTYPHOCT M BHCOKH €MOIIMOHAIHU M3WCKBaHUA (Zimmerman,
2008; Gavish and Friedman, 2007). JloOpe OpraHW3WpaHOTO
BBBEXKJAHE YKpelBa yCTOWYMBOCTTa UM  aHTQXUPAHOCTTA
(Zuzovsky, 2022).

PuckoBu n 3ammTHE (aKTOpH B paHHATA Kaprepa
PoneBa HesicHOTa, BHCOKO HAaTOBAapBaHe U OTpaHWYEHA MOATOTOBKA
noBuiaBat pucka ot nperapsHe (Feiman-Nemser, 2001).
3amuTHA (aKTOPH ca MEHTOPCTBOTO, KOJIETHAJIHATA MOJKpeNna 1
nmuuHara agantuBHOCT (Lazovsky and Zeiger, 2004; Kaplan, 2022).

EMonyioHanmHy, WHCTUTYIMOHAIHU W TPAKTHYECKH
Mpear3BUKATEIICTBA
MHOTr0 HauMHACIIY YYNTEIH MIPEKUBIBAT PA3PHB MEXKIY UICATTHTE
H pecypcHo orpanndenara peamHocT (Gavish and Friedman, 2007).
Mepapxuunute KyITypH IOJKONABAT yBEPEHOCTTa, JOKATO
MPHOOINABAIIUTE CPeIy TooMarar ycroiunoctTa (Yonai, 2003;
Kaplan, 2022). IlpakTuueckutre HW3MCKBaHHA 0e3 aJleKBaTHa
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moakpena Boaar mo mperapsHe (Emmanuel-Noy and Wagner,
2015).

[IperapsiHe u Onaronoiay4re Ha yIUTEIUTE
[IperapssHero B paHHaTa Kapuepa BKJIIOYBA EMOLMOHAIHO
W3TOLICHUE, JelepcoHaNu3alns W HaMajeHO YycCellaHe 3a
noctwkenne (Maslach and Leiter, 2016, B Einav et al., 2024).
BucokoTo HaTtoBapBaHe, pPa3MHUBAaHETO HA TIPAHULUTE MEXIY
paboTa M JUYEH XUBOT U MPOABIDKUTEIHUST CTPEC IONPHHACHT
cbiectBeHo (Pritzker and Chen, 2010; Bakker and de Vries, 2021).
[MogxpensamoTo AuIEpCTBO U MO3UTHBHATA YUYMJIMIIHA KYJITypa
nMmar 3amuteH edekt (Gavish and Friedman, 2007; Levkowitz and
Sahar, 2021). HeoOxogumu ca KoJernamiHa TIOJKpeTa,
KOHCYJITHpaHe, peQieKCHBHA TMpakTHKa ¢ KOPEKIUH Ha
HAaTOBapBaHETO, KAKTO U CHCTEMHH IIOJIMTHKH 3a OJaromnoiydue
(Kaplan, 2022; Carroll et al., 2022).

MeHTOpCTBO 1 MEXaHU3MH 32 MOJIKperna
MeHTopuTe PEeoaoIIsBAT Pa3prBa MEXKAY TEOPHUS U IPAKTUKA UpPe3
MoJieJIupaHe Ha NpodeCHOHaIHa UISHTUYHOCT U NIPEJOCTaBsSIHE Ha
emonoHanHa noakpena (Feiman-Nemser, 2001). EdexruBnure
MEHTOpU OajaHCHpaT HACOKAaTa C MPOCTPAHCTBO 33 Pa3MUCHI U CE
amantupar KbM HHIUBHAyadHuTe Hyxau (Schatz-Oppenheimer,
2011; Lazovsky and Zeiger, 2004). OrpaHu4eHOTO BpeMe WU
HeeHaKBaTa Mo AroToBka peayuupar edpekra (Nasser Abu Al-Hija
et al., 2006). Heobxomnma e MHCTUTYIIMOHAITHA TTOJIKpEIa, 3a Ja ce
n3berne mpeHatoBapBane Ha mentopute (Bar-Tal et al., 2018).
Kynrtyprara 4yBcTBUTETHOCT € 0cOOEHO BakHA B MHOTOOOpa3HH
yunnuia (Zabidat, 2022).

Mopenu 1 ITbTE€KH Ha MEHTOPCTBOTO
ChIIECTBYBAT pPA3IMUHM TIOAXOAM. MepapXudHuTe MOJENH
OCHUTYpSIBAT SICHU CTAHJAPTH, HO MOTAT J1a OTPaHUYaT aBTOHOMHUSATA
(Lazovsky and Zeiger, 2004). KonaGopaTuBHUTE MOAEITH
HachpyaBar crojaeiaeHo usciensane (Feiman-Nemser, 2001), a
KJIMHUYHUTE MOjenu (MHTEH3UBHO MPAKTHKO-OPHEHTUPAHH)
aKIEHTHPAT BbpPXy NOTamsHe B npakTtukarta (Darling-Hammond,
2014). MeHTOpCTBOTO MEXIy BPBCTHHLM HaMalsiBa M30JIaLUsITA
(Kaplan, 2022), a BIOXEHUTE MOJEIM WHTETPUPAT NMPHHOCA HA
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yunnuine u yuauBepcurer (Nasser Abu Al-Hija et al., 2011).
VYcnexbT 3aBUCH OT I0BEpHUE, KOOPAHHALMS U ThBKABOCT.

Bw3aaeiicTBue BrpXy NpodecHOHATHOTO Pa3BUTHE
MeHTOpCTBOTO ~ MOJIIOMAara  INpHWIAraHeTo  Ha  3HaHWUA,
U3rPaXKJAHETO Ha YBEPEHOCT W PAa3BUTHETO Ha pedIeKCHBHA
npaktuka (Feiman-Nemser, 2001; Kaplan, 2022). EMoumonannara
MOJIKpeTia Hachp4aBa YCTOMYMBOCT U YyBCTBO 32 MPHUHAUICKHOCT
(Zuzovsky, 2022). 3a meHTOpHTE NPOIECHT € HW3TOYHWUK Ha
npodeCHOHaIHO HM3pacTBaHE M YKpelBa KyJATypaTa Ha y4eHe
(Davey and Ham, 2010). Ilpm numca Ha SCHH OYaKBaHHUA W
HHBECTHIIMHM MEHTOPCTBOTO OCTaBa moBspxHOCTHO (Bar-Tal et al.,
2018).

q)aKTOpI/I, KOHWTO YJICCHABAT U BB3MNPCIIATCTBAT

EdexkTnBHOTO HacTaBHUYECTBO M3HMCKBA SICHOTA, EMIATHUS
U mojkpensima yuunuinHa kynrypa (Gavish and Friedman, 2007;
Zuzovsky, 2022). Ilpeau3BukarencTBara BKIOYBAT HESCHOTA Ha
ponuTe, BpeMEBH HATHCK M HepapxuuHa nuHamuka (Schatz-
Oppenheimer, 2011). EMonmoHamHOTO HanpeXeHUE U JTUICaTa Ha
KyJITypHa YYBCTBUTCIIHOCT CBhIIIO morart Ja orpanuy4ar
Be3neiicTBrero (Masri-Kharzalla and Arar, 2019). Bwspxy Te3u
OrpaHMYaBaIH ¥ OATIOMAranii GakTopy CTHIIBA AHATHU3BT, KOHUTO
MOCTaBs IMYHOCTHUTE KauecTBa HA MEHTOPA KAaTO HETIOCPE/ICTBEHH
OTIpe/IeINTeNI Ha MNpodecHOHaIHATa aJanTaius Ha CTaKaHT-
YUUTENUTE.

AHaTUTHYHHAT (HOKYC € HACOYCH KBbM YCTAHOBSIBAaHE Ha
CTCIICHTA, B KOATO Kade€CTBATa Ha MCHTOP-YUHUTCIUTEC BIIUAAT
BBPXY NMpoQeCcHOHaTHATA aAaNTalHs] HA CTAKAHT-YIUTEIUTE, KbM
u3ClieBaHe  HAa  KOpEeNAIMUTEe  MEKAY  JeMOrpagCKure
XapaKTepUCTUKU M PE3YJITaTHTE OT HACTAaBHHYECTBOTO, KAKTO U
KbM TIPOBEpKa Ha BpbB3KaTa Mexay eheKTUBHATA MHTETpalus 1
HUBaTa Ha mpodecroHanHa ynoBieTBopeHocT. Orunta ce u
BB3MOJKHATA ITOCPETHUYECKA WITH MOZIepHpaiiia poist Ha GOHOBUTE
XapaKTepUCTUKU Tpu (QOpMHUpAHETO HAa TE3H 3aBHCUMOCTH.
CbBpeMEHHH M3CIeBaHUs IIOKa3BaT, 4Ye EMOLHOHaJHATa
WHTEJMTEHTHOCT € KIII0YOB (aKkTop 3a NPO(PEeCHOHAIHUS PacTexX U
regarornyeckara eq)eKTI/IBHOCT Ha YYUTCIIUTE, TBA KaTo IIO-
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BHCOKHTE paBHHINA HAa CaMOKOHTPOJ, CaMOOCh3HABaHE,
MOTHBAIIHA, EMIIATUS ¥ COLMAIHU YMEHHS MOJIOXKHUTEIHO BIUSIST
BBPXY aJIJallTUBHOCTTA U BHPXY €PEKTHBHOCTTA Ha MPENOJaBaHETO
(Marulevska, 2017).

Yuutencko pa3BuTHE
CamoedekTuBHOCTTa H mpodecHoHaTHaTa HASCHTUYHOCT Ce
dhopmupar OT oYaKBaHUSA M MEHTOPCKHM OTHOIIEHUS (Zimmerman,
2008). Bucokara camMOoe(eKTHBHOCT MOAIbpPXKa YCTOHYHUBOCT, a
KyJITypHaTa JUCOHAHCHOCT NojKomnaBa yBepeHocTta (Carroll et al.,
2022; Zabidat, 2022). PedexkcuBHaTa IpakTHKa IoMara Ia ce
MIPEeOI0IBAT HAMPEXKEHUATA MEX Ty naeanu u pearrocT (Feiman-
Nemser, 2001).

JlnuHOo ¥ podecHOHATHO U3pacTBaHE
PazButnero  obOeamHsBa  NMHYHOCTHA  TpaHchopMarus U
npodecuoHaNHd yMeHHUsl. Peduekcusi, ChTPyIHHUYECTBO U
MOJKPEeIslia cpella yKpenBaT MOTHBalsITa W EKCIepTH3aTa
(Brookfield, 1995; Akiri and Dori, 2022). EmonmonamHaTa
YCTOMYMBOCT H  SICHUTEC KapHEPHU IIBTEKH  MOJIBPIKAT
anraxupanoctta (Einav et al., 2024).

WHCTUTYIIMOHATTHA W TOJIMTHYECKA MOJKperna
EdexTBHATE TONMTHKHN BKJIIOYBAT CTPYKTYPHPAHO BBHBEIKIAHE,
peAylMpaHO HaTOBapBaHe U peieBaHTHO oOydenue (Feiman-
Nemser, 2001). IIpexomepHara OTYETHOCT  IOJKOIABa
YBEPEHOCTTa, JOKAaTO  y4yacTBAaIlOTO JIMJCPCTBO  YKpEIBa
npodecnonanHara wuaeHtuaHoct (Brookfield, 1995; Kaplan,
2022). [IpodecronanHnTe OpraHu3aiiuy MOANOMArat TaM, KbIeTo
pecypcute ca orpannuenu (Gavish and Friedman, 2007).

KonnenTyanxa pamka
WHrerpupaHuar Monen CBbp3Ba IOATOTOBKA, BBBEXKAAHE U
JBJITOCPOYHO pa3BUTHE, (DOpPMUPAHHM OT JIMYHH, PEIALMOHHHU W
cuctemun ¢akropu (Feiman-Nemser, 2001; Zimmerman, 2008).
PamMkara mnocTtaBsd BBB B3aMMOBpPB3Ka YYHUTCIICKHA PpPacTeX U
pe3yJTaTuTe Ha yUYCHHIUTE.

0O0001IeHre Ha TTIaBa TbpPBa
WnTerpanusrta Ha HAYMHACIIUTE YYUTEIN € MHOTOMEPEH IPOLIEC,
ONpe€ACIdH OT JIMYHHU CTPEMCXKHU, pCIallMOHHA JUHAMHKa H
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CHCTEMHH CTPYKTypH. IIpernogaBaneTo ce moka3Ba eJHOBPEMEHHO
Karo mnpodecHoHaTHa IUCHUIUIMHA CBC CTaHAApTH W KaTo
TBOpYECKa, eTHYHA NpPaKTHKa, H3UCKBalla aJalNTHBHOCT H
emmarus. EdexTuBHaTa mMOArOTOBKAa 3aBHCH OT CHUYETAaHHE Ha
TEOPETUYHU OCHOBH, PE(ICKCHBHO H3CIENBaHE M TOAKPEIICHO
BbBEXKJaHe. MEHTOPCTBOTO CE€ OTKpOsBA KAaTO KIIOYOB MOCT
MeXIy OOydeHHEe W IMPAKTHKA; HETOBHAT €EKT ce ONMpeaeis OT
J0BEepHe, KYJITYpHA OCB3HATOCT M MHCTHTYIIHOHAIHA HHBECTHIIU.
[IperapsHero W oTmagaHeTo OT mpodecusiTa TOoAYEpTaBaT
HEOOXOaMMOCTTa ONAaromojy4reTo Ha YYHATENIHTE Ja Oblae
MHTETPUPAHO B TIOJIMTHUKYU 1 yYHJIMIIHA KynTypa. Konnenryanxara
paMKa  aKmeHTHpa, 4Ye mnpodecHoHanHaTa  HACHTHYHOCT,
caMOeeKTHBHOCTTa W YCTOHYMBOCTTa HE ca CTaTHYHH, a ce
pa3BHBAT Ype3 B3aUMO/ICHCTBHETO MEXK/y HHANBUIYaTHUS OIUT U
OpraHu3allMOHHMS KOHTEKCT. Pa3no3HaBaHeTo Ha Ta3H CI0XKHOCT €
YCJIOBHE 3a IIOJIUTUKHU U IMMPAKTHUKU, KOUTO IMoANIOMAaraT yumTeJInTe
J1a OBJIACTSBAT Pa3HOOOPa3HH yUCHUIIH.

I

zzc®<

A T'maBa BTOpa M3rpakga eMIUpHUYHATa apXUTEKTypa Ha
JuceRranuaTa 1 OpeacTaBs MPOo3pavyHo MPOLETypUTE, UpE3 KOUTO
ce ¥i3cienBa  Kak — MEHTOpP-YYUTENUTE  BIUAAT  BBPXY
npod@cHoHaIHaTa WHTETpalys Ha CTaXaHT-yuutenuTe. OnucaHu
ca F wu3cnenoBaTenckusT J3aiiH, MIPOMEHIINBHTE,
WHCTRYMEHTapUyMbT, NOAOOPHT M HAOWpaHETO Ha W3BaJKaTa,
obpa®bTkaTa Ha JAHHUTE U IBPBUSAT CJION OMKCATEHN PE3YNITATH,
KOUTA MOTHBHpAT IMOCIEBAIIUTe HH(QEPEHIMATHA aHaIIN3H.
I'maBPra ocurypsiBa  BB3NPOM3BOAMMOCT M  TO3MLIMOHMpA
n3cndiBaHeTO B CTPOTO KOJWYECTBEHA TPATUIIMS, ITOAXOAIIA 32
aHamk3 Ha BpB3KUTE MEXAY MEHTOPCKH XapaKTepUCTHKH,

R

T

W

0]

PE3IOME HA ITABA BTOPA: EMIIUPUYHO

HN3CJIEIBAHE: METOAOJIOI'UA U

N3CJIEJOBATEJICKA HHCTPYMEHTHU 3A

HN3CJIEIBAHE HA BIUAHUETO HA MEHTOP-
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aZanTanys U yJIOBICTBOPEHOCT B PAHHUTE €TAllM HAa yYUTEJICKaTa
Kapuepa.

JW3aliH 1 aHAJIMTUYHA TOCTaHOBKA
Ilpunara ce KOJIMYECTBEH KOpENallMOHEH Ju3aiiH C  1el
KapTorpadupaHe Ha  CHUMCTPUYHHA  3aBUCUMOCTH  MEXKIY
KOHCTPYKTH 0€3 TBBPJICHUEC 3a BPEMEBa IMPEIX0XKIAEMOCT.
W3mepBaHusiTa c€ H3BBPIIBAT B PEAJIHH YCIOBUS 4pe3
CTPYKTYPUPAaHH HUHCTPYMEHTH, KOMTO AaKUEHTUPAT BBPXY
BaJIUHOCT, HaJCKIHOCT u CBHIIOCTABUMOCT MEXIY
pecnionaentute. [logxoasT moamomara 00EKTUBHOTO TECTBAHE Ha
XUIIOTE3U U JOIYCKa MHOI'OBAPUAHTHO MOJEIHUPAHE IPU OTYETEHU
OTPAaHUYCHHITA HA HECKCIICPUMEHTAIHUTE TaHHU. AHAIUTUYHATA
CTpaTerus TMpoTHYa Ha €Talu: OINHcaTeTHa CTaTHCTHKA,
KOpEIALMOHEH aHAJIU3 U MHOKECTBEHA PETPECHS], C Bb3MOXKHOCT 32
CTPYKTYPHO YpaBHUTEIHO MOJCIUpaHE TpU HAIAYUE Ha
WHWKAIMK 33 TUPEKTHU U MHIUPEKTHU MbTHIIA. ChOMpaHEeTO Ha
JAaHHU € pealu3upaHo B KOHACH3UPaH BPEMEBU MPO30pEL upe3
CaMOOTYETHH BBIIPOCHUIM, aJanTHpaHH KbM OOpazoBaTellHa
cpeaa, KOeTo € ChOTBETHO Ha IeNTa 3a 00XBaT M CTaTHCTHUYECKa
Mo,

KoHcTpykTH ¥ mpoMeHIuBU
JleduHupaHu ca JBe IpylnH HE3aBUCUMH NpoMeHiuBH. [IbpBaTta
oOxBamia aeMorpad)CKd U PpOJIEBH XapaKTEPUCTHKH KaTo TIOJ,
BB3pACT, AbpKaBa Ha pPaKJaHE, MSCTO HAa UBEEHE, CEMEHHO
MOJIOKEHHUE, Hali-BUCOKA KBaJTU(UKAITHS, TOIMHU
MIPETOIaBaTEIICKH OMUT M TEKYyIIa pojisi. Te oCUrypsBaT KOHTEKCT
3a XETEepOreHHOCTTa Ha (JOHa W TO3BOJISBAT IPOBEpKA Jalld
COLIMAJIHOTO MO3UIIMOHHUPAHE U CTAOUAT B Kapuepara MoAepupar
MEHTOPCKUTE  JWHAMUKH. Btopara  rpyma  npoduiupa
CITIOCOOHOCTHTE W HArjacuTe Ha MEHTOP-YUUTENs, BKIIOUUTEITHO
MYJITHKYJITYpHa KOMIIETEHTHOCT, OTBOPEHOCT KbM ME€1aroru4ecKu
WHOBAIIMN, OCH3HATOCT 3a 3HAYMMOCTTA Ha POJISITA, TIPUEMINBOCT
KBbM Pa3IUYHH TJIEAHH TOYKH W MEKTYITHYHOCTHH yMCHUS.
[Ipenmonara ce, ye Te3u aTpUOyTH HOPMUPAT KAYESCTBOTO U €eKTa
Ha MEHTOPCKHUTE B3aUMOJACUCTBUSL.
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OnepannoHaTU3MpaHd ca JBE 3aBUCUMH IPOMEHIINBH.
[IbpBaTa e aMyHOCTHA U mnpodecHoHalHa aJanTauus WiIn
WHTEeTrpanys, pa3dorupana KaTo cmocoOHOCT 3a MPUCIOCOO0SBAaHE KbM
OpPTaHM3AllMOHHW OYaKBaHWS W KJIACHW W3WUCKBAHHUA TIPHU
U3rpaXJaHe Ha KOJETHalHW OTHOUICHWS M IeJaroruvecka
I1aBHOCT. BTopaTa e yoBIeTBOpEHOCT OT TpyAa KaTo HHIAUKATOP
3a MOJIoKUTENeH aPeKT KbM IpodecruonaaHaTa TEHHOCT U MapKep
3a aHTQKHAPAHOCT | 3abpKaHe B mpodecusara. Ta3zm KOHCTPyKIUs
OCUTYpsIBA AaHAJTUTHYCH CKEJET 3a OLCHKA Aali XapaKTepUCTUKU
Ha MEHTOpa U (JOHOBHUTE 0COOSHOCTH Ha YIACTHUITUTE Ca CBBP3aHU
C YCHEIIHOTO paHHO MPO(ECHOHATHO pa3BHUTHE.

WNHCTpYMEHTH U U3MEpPBaHE
Pazpaborenu ca JBa mapalielHW BBIPOCHHMKA 3a KOXOpTara Ha
MEHTOP-YYHTENIH W 3a KOXOpTara Ha CTaXaHT-yuyuTenu. Bcekn
WHCTPYMEHT ChIbpKa 4YETUpPHU pa3jiena 3a chOupaHe Ha
couuogeMorpadcki  JaHHHM, OLEHKAa Ha  JIMYHOCTHH U
po(ecHoHaTHN CTIOCOOHOCTH, U3MEPBaHE Ha YIOBIETBOPEHOCT U
OIIEHKA Ha ajanTanus i nHTerpanus. CKAInuTe 3a ClIocOOHOCTH
oOXBamiaT  MeJaroruyecka  KOMIIETEHTHOCT, npeaMeTHa
eKCIIepTH3a, KOMYHHUKAIHS, aJalTHBHOCT, €MIIaTHUS W JHACPCKU
TEHJCHIINW, CBHOTBETCTBAIIA HAa CHBpPEMEHHH Mpoduin Ha
e(eKTHBHO MEHTOPCTBO. PaznenuTe 3a yAOBJIETBOPEHOCT U
azarTanus aganTupar YTBBPACHU HU3MCPUTEIIN KbM
oOpa3oBaTenHusl KOHTEKCT, KOETO TapaHTHpa BAIUTHOCT U
YyBCTBUTEITHOCT KbM PA3IIMYHU KapUEPHU eTanmu. ApXHTEKTypaTa
HAa WHCTPYMEHTUTE TI03BOJISIBA E€AHOBPEMEHHO (POKYCHpaHH
aHAIM3M TI0 KOHCTPYKT W KOMIIO3UTHO MOJIENHpaHe Ha
MEHTOPCKHUTE MPOIIECH.

HanmexxnmHocTra € pasriexaaHa KaTo NpPEABAPUTETHO
ycnoBue 3a nHpepeHnus. [IpeBruieHn ca MpOBEPKH 3a BETPEIIHA
KOHCHUCTEHTHOCT 4pe3 Koedumumenta Ha Kpoubax, kaTo
OOpbIIaHUTE 10 CMHUCHI TBBPIEHUS C€ PEKOAUparT TIpU
HeoOxomumocT. [IparbT 3a HaAEKIHOCT ClieiBa yTBBPICHH
CTaHIAPTH Ha COIMAHUTE HAyKW. Taka WHIEKCUTE CTaBaT
MICUXOMETPUYHO 3aIIUTUMH TIPS KOPEIAIMOHHN U PEerPECHOHHU
aHaJM3H.
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U360pbT Ha TBBPJCHUS U CTPYKTypara ca WHGpopMupaHu
OT TpeIBapuUTEIHO BalWAWpaH HHCTpyMeHT Ha Bar-Tal u
CHaBTOPH. Ananrtanusara 3amas3Ba AHOHUMHOCTTA u
CTaHIAPTU3UPAHOTO AJMHUHUCTPUPAHE C TIeN pemyKIus Ha
COLMATHO  JKeJNaTeTHM  OTrOBOPHM W [OBHIIaBaHE  HA
CBIIOCTAaBUMOCTTA MEXy KaHAIIH.

W3Banka, momymanus 1 HaOupaHe
[ImarbT 32 W3Bamka menu OalaHCHPAHO TPEACTaBSHE Ha JIBETE
(OKycHH TpynmH W MOAKpeNs CpaBHUMOCTTA. [IbpBoHauyamHO €
3amokeHo crparudunupane qo 60 y4acTHUIM, pasIpeleieHn
PaBHOMEPHO MEXy MEHTOPH U CTaXKAHTH, 32 CHMETPUIHH TIICIHH
TOYKU KbM POJIMTE M ONHTA OT BbBexAaHeTo. HabupaneTo cTpnBa
BBPXY HWHCTUTYIUOHAIHU KOHTaKTH, MH()OpMAIMOHHM MUCMa H
TOOPOBOJIHO BKIIOYBAaHE C SBHU KPUTEPHUH 32 BKIIOYBAHE W
nm3kmouBane. Cria3eHH ca €THYHU CTaHAapTH 3a MH(pOpPMHpaHO
ChIJIacHe, TIOBEPUTEITHOCT U MPABO HA OTKA3.

Peanusupanara u3Bagka HagxBbpis uenta. [loayyenu ca
BanuaHu otroBopu oT 101 yuactHunu, 50 MeHTOp-yunTtenu u 51
CTaXXKaHT-yuuTenu. PasmpenenenneTo 3ana3sa MiaHupaHus OamaHc
YW yBeNnW4YaBa CTaTHCTHYeckara Moml. JlaHHuUTe ca cbOupaHu
enekTpoHHO 4upe3 Google Forms u mogaBaHu 1Mo UMET WM ape3
MpeKH BPB3KH B MPOPECHOHATHU MpPEXKH. AHOHHUMHOCTTa €
rapaHTupaHa, a MObIHEHUTE aHKEeTH ca eKcriopTupanu B Excel 3a
cTatucTuiecka oopaboTka.

OcBeH crparuduKkanus 1O poJsi, MPH BH3MOKHOCT €
MPUI0KEHO MPOCTO BEPOSITHOCTHO M3BAIKOBO U3BJINYAHE, 32 JIa CE
OCHUTYPH paBeH IIaHC 32 yyacTre. Pa3mpocTpaHeHHeTo 1o UMen u
WhatsApp pasmmpu oOxBara cpeli MEHTOPH W CTa)XaHTH, C
nmocjcaBaliyd HAIOMHAHUA 3a TPYAHOAOCTBIIHM KOHTCKCTH H
CBJICHICTBUE OT JOCTaBYMIM Ha IEJaroruuecko oOydeHHe.
BrxirrouBaHeT0 Ha YYaCTHHIM OT Pa3IMYHA WHCTUTYIIHOHATHU
cpeau YKpe€nBa BBbHIITHATAa BaJINJJHOCT u IToBUIIaBa
YYBCTBHTEJIHOCTTA 32  KOHTEKCTyallHH  MOJEpaTopH  Ha
MEHTOpCKaTa e(eKTUBHOCT.

O0paboTka 1 aHaIN3 Ha JJAHHUTE
Oo0paboTkata e u3BbpiineHa B SPSS o tpuerarnen 1ias. [IspBo ca
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KOHCTPYUPAHH ¥ BAIUIUPAHU U3MEPUTEIIUTE, CTAHIAPTU3UPAHH Cca
KOAMPOBBUHHUTE CXEMH H € H3UUCIieH KoepuueHTsT Ha Kponoax.
Bropo e wm3rorBeH omucareneH nOpodua uYpe3 UYECTOTHU
pasnpesiesicHusl 32 KaTCrOPHAIHM TMPOMEHIMBH M MEpPKU 3a
LeHTpaHa TEHJAEHIMsS W pasceiiBaHe 3a HENpPEeKbCHATH
MpPOMEHJINBU. TpeTo aHAIM3bT MPEeMUHABa KbM JIBypPOMEHIIUBH U
MHOTONIPOMEHJIMBA MOJISIA 4pe3 Kopenarmuu Ha [IubpchH ©
MHOXECTBEHA perpecusi 3a MpOBEpKa Ha XUIOTE3H 33 BPBH3KU
MEXITy MEHTOPCKH KOMIIETEHTHOCTH, ajianTanus u
YJIOBJICTBOPEHOCT MPH KOHTPOJ Ha JeMOorpadcKuTe KOBapHaTH.
[penBumeHa e ommus 3a CTPYKTYPHO YPaBHUTEIHO MOJCTHpaHE
npu Hamuuue Ha WHIUpekTHH edektH. [loaxompr Oamancupa
MPO3PaYHOCT U aHAIUTHYHA JBI00UNHA.
OnucateneH MOPTPET HA KOXOPTUTE

HemorpadckusaT mpersen mocraBsi B pened IBETe KOXOPTU U
MOJICKa3Ba KOHTPACTH C TEOPETUYHA 3HAYUMOCT 32 MEHTOPCKHUTE
n3cnenBanus. CTaxaHT-ydutenute (GopMHpaT MO-Miaja H Io-
HEOIUTHA TPyIa Ha Mo-paHeH KBaaudukanuoHeH eran. Hamwie e
npeobagaBany )KEHCKH J5UT U TOMUHUpAHE Ha YYaCTHUIN, KOUTO
Ce CaMOOMpEeNeNAT KaTo eBpeH, C TO-MalbK [sUT apalu.
KBanudukanuure ca KOHIICHTPUPAHU B 0aKaIaBbPCKU TPOTPaMH C
Mo-MaJlka MarucThpcka KOMIOHEHTa. Bb3pacTTa Bapupa mUpoKo 1
JaBa cpefaHa CTOMHOCT okoyio 30 roaWHM, KOETO CHOTBETCTBA Ha
npoduIT C MbPBOHAYAIHN KaHIUAATH U CMEHSIIN Kapuepa.

Tabnuya: Jemoepaghcku Xxapakmepucmuky Ha y4acmHuyume - CMaxcamm-
yuumenu (N =51)

[IpomennuBa Kareropus n %
ITon Kenu 40 78.4
Mmbxe 11 21.6
HarmonansaocT Apabu 3 5.9
EBpen 48 94.1
Akanemununa crened | B.Ed. 18 35.3
B.Sc.nmu B.A. | 25 49.0
M.Sc. uiu M.A. | 8 15.7
Bn3pacr
[TpomennBa Jlnana3ox Cpenna croitaoct | SD
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| Bu3pact | 20.00-64.00 [ 29.88 [9.71 ]

Jluaepama: Ion (cmascanm-yuumenu)

Mon

= Woman = Man

Pasnpenenennero NOTBbP)KAaBa U3Pa3eHO NpeobiiagaBaHe
Ha J)KEHU CpeJl CTaKaHT-yuuTenute. To3u npousl ChOTBETCTBA Ha
chCTaBa Ha MHOTO KOXOPTH B ITPOTpaMuTe 3a 00yUeHUE Ha YUUTEIH
U OCHUTYpsIBa IOCTaTbYHO Pa3HOOOpa3ue 3a TECTBAHE HA BPB3KaTa
MEX [y [10J1a, yJOBIETBOPEHOCTTA U afanranusara. C orien Ha TO3U
nucbanaHe, MONBT € 3alla3eH KAaTo KOHTPOJIHA IIPOMEHJIMBA B
MocjeBalluTe MOJAENH, 3a Ja ce Hu30erHe oObpKBaHE MpHU
HanpaBaTa Ha U3BOJM OTHOCHO €(DEKTUTE OT HACTABHUYECTBOTO.

OOyuaBammuTe YUUTEIH IIpeJCcTaBysBaT 3psuia,
BHCOKOOIIMTHA KoxopTa. JKeHure mpeoliagaBar, a akaJeMUYHUTE
UM TIOCTHKEHHMS Ca BHCOKHM, KAaTO MHO3MHCTBOTO IIPUTEXaBa
MarucTepcku crenend. CpemHara BB3pacT € B Kpas Ha
YeTUpUAECEeTTe TOAWHHM, a CPEeIHUSAT TMeAaroru4ecku CTax
HaAXBBpIIA J1Be JeceTwiieTs. [loBeue oT mojoBuHATa chOOLIABAT
3a TPEOUIIeH OMUT B HACTaBHHYECTBO, YECTO MPOIBIIKABAIL
HSKOJIKO F'OJIMHU, KOETO [10Ka3Ba TOTOBHOCT 32 IIOEMaHE Ha POJIsTa
HAa MEHTOpPM W HAJIWYME HA 3HAYMTENIEH MPAKTHYECKH OIIUT.
Jonbnaurtenna Tabnuia 3a Ta3u rpyna € NpeacTaBeHa Mo-Aoiy,
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KBJIETO CE€ BIKA, e OposT Ha obydaBamuTe yuutenn ¢ N = 50, a
MOJICJIUTE Ca BU3YAJTU3UPaHH B AUAarpaMHTe 3a Obp3 mperiie,.

Jluaepama: Ion (ob6yuasawu yuumenu)

Mon

10%

= Woman = Man

Koxoprara Ha oOyuaBammre y4uTenaw € mpeoOIaaBaio
JKEHCKa, KOETO OTpa3sBa pPa3NpPEACICHUETO TIPU CTaXaHT-
YUUTEIIUTE M MPEIoiara Haln4ue Ha MOJIOBO CXOJCTBO B MHOTO
OT MEHTOPCKHTE NBOWKH. TOBa MMa aHATUTUYIHU TIOCIEIUIU MTPH
HWHTEPIPETANUATa HA MEXKTYJTUYHOCTHATA JUHAMHKA, ThU KaTO €
MaJIKO BEPOSTHO pa3jMuusATa MEXKAY I0JOBeTe jJa OOSCHSBAT
BapHAaIllMUTE B PE3YJNTATUTE B PAMKUTE HA JIOMHHHUPAIIUS THIT
nBOMKH. Mankuar Opoll MBxke € OTOens3aH, 3a Ja ce W30erHe

MpeKoMepHa WHTepIpeTanyst Ha eQEeKTUTe IpU MOATPYIHUTE.

Tabruya: [emoepaghcku xapaxmepucmuxu Ha ydyacmuuyume — OOyyasawu
yuumenu (N = 50)

IIpoMeHJIUBH Karteropun N %
Mo Kenu 45 90.0
Mmuxe 5 10.0
Hauunonaanoct Apabu 0 0
EBpen 50 100.0
AKaJieMHYHA CTeNneH B.Ed 11 22.0
B.A. unm B.Sc. 9 18.0
M.A. niu M.Sc. 30 60.0
OnuUT B HACTABHUY€ECTBO He 22 44.0
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Ja 28 56.0

OoxBat Cpenno | SD
Bn3pact 24.00 —70.00 47.00 12.53
Tlegarormyecku cTax 2.00 — 37.00 21.56 10.76
Crtax KaTo MEHTOp 1.00 — 20.00 7.62 6.05

Jluazpama: Cpedna evspacm na yuacmuuyume

foonHu
50,0 A

40,0
30,0
20,0

10,0

0,0
Student Teachers Training Teachers

Cpemnata  BB3pacT  Ha  CTAXKAHT-YUUTCIUTE  ©
NpUOIM3NTETHO TPUAECET TOMMHHU, JOKAaTO INpH OOydYaBalluTe
YUHUTENHU TS € B Kpasi Ha 4eTHpHeceTTe. Ta3u OTYeT/InBa pa3jinkKa
MoJYepTaBa MOKOJEHYECKaTa JUCTAHIMS, XapaKTepHa 3a mpoleca
Ha BBBEXIaHe B mpodecuara, 1 0OOCHOBaBa BKJIIOYBAHETO Ha
BB3pAaCTTa KaTO KOBapuaTa BbB BCUYKH MHOI'OBApWMAaHTHU MOJCIIN
Ha aHaimu3a. OCBEH TOBA, IIMPOKUAT JAHAIa30H BbB Bbh3pacTTa Ha
MEHTOPHTE IO3BOJISIBA J]a CE€ W3CJIE/BA NIl IOKA3aTeIH KaTo
TOAVHU IIPEIOJAaBaTCJICKMU CTaX WJIM HACTaBHUYECKU OIIUT MOTaT
Jla MOJepUpaT CTeleHTa Ha mnpodecHOHAlHA HWHTErpalus Ha
CTa)KaHTHUTE.

PasrpannueHusTa MeXIy JBEeTe TpynH ca o0COOCHO
nokazarenHu. [IpoQumabT Ha CTaXaHT-yYUTENHUTE OTpa3siBa
SHTYCHa3bM, MOTHBAaIMsi M QopMHupama ce npodecHoHaIHA
WJICHTUYHOCT, JIOKAaTO TO3M HAa MEHTOPUTE C€ XapaKTepus3upa C
HaTpyIaH MeJarorMyeckKy OIUT, CTa0WIM3upaHa npodecroHaiHa
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pois U 3aAbI00YCHO M03HABAHE HA MHCTUTYLMOHAJIHATA Cpela.
Ta3u acumeTpus He € pe3ylTar OT METOAOJIIOTHYHA OCOOEHOCT, a
MIpe/CTaBIsiBa  €CTeCTBEHaTa  OCHOBAa  3a  NPOAYKTHBHU
HAaCTaBHUYECKH B3aMMOOTHOLICHHA M € KIIY0B (akTop 3a
MoCJIeABAIUTE aHAIN3H.

B rmaBa BTOpa Te3u KOHTpacTH ca NPEACTaBEHU KaTo
CBIIECTBEHH 3a I10-HATATHIIHOTO U3CJIEABAHE HA BPb3KAaTa MEXKIY
neMorpa)ckuTe XapaKTEepUCTHUKH, IPEAUIIHUS HACTaBHUYECKU
OMUT W aKaJeMUYHUTE T[OCTIKEHUS, OT €AHa CTpaHa, U
npodecuoHa HaTa ajanTalusl U yIOBIETBOPEHOCTTa, OT Apyra.
ABTOpuTe  CBIIO Taka  IOAYEpTaBaT  3HAUYCHHETO  HA
KOMOWHHUPaHOTO U3IOI3BaHE HA TAOJHIIN U AUarpaMu — TaOJIuInTe
OCUTYpSIBAT TMPEIU3HOCT M JIeTAllIHOCT Ha JaHHUTE, JOKaTo
OUarpaMuTe  YIECHSIBAT  BB3IPUEMAHETO M IIOBHILIABAT
KOMYHHMKaTHBHATA SICHOTA Ha MIPEJCTABSIHETO HA pe3yTaTUTe.

Jluacpama: Cpasnumennu cpeoHu CMOUHOCMU 34 CHANCAHM-YUUMENU U
obyuasawu yyumenu

OnucaHue Ha uscnepoBaTenNckmTe

npomMmeHInBn
5 4,394,38
. 38Le 3,953,77
2,853'08
3 23 2,62
2
1
0
Professional Mission Reputation  Satisfaction Adjustment
Efficacy
B Group of Student Teachers B Group of Training Teachers
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CpaBHHTETHUAT TNpOoGUIT TIOKa3Ba BHCOKM HHBA Ha
»MUCHSI" ¥ B IBETE KOXOPTH, KaTO 00y4aBallUTe YUUTEIH OTICTOXA
MO-BHCOKA YAOBJICTBOPCHOCT U aJaNTallus, a CTOKAHT-YIUTEITUTE
Ce CaMOOIEHHXA TI0-BHCOKO 10 OTHOIICHUE HA CaMOS(PEKTHBHOCT
U npecTik. To3u MOJIeN ChOTBETCTBA HA TEOPSTUYHOTO OYAKBaHE,
Ye OMUTHT CTAOWIU3UPA YIOBJIICTBOPEHOCTTA Ha pA0OTHOTO MSICTO,
JIOKATO YyYaCTHUIIUTE B paHHA Kapuepa akICHTHUPAT BBPXY
CIIOCOOHOCTHTE MW COIMATHOTO mpusHaHwe. KoHTpacture
olpaBaBaT MOJCIUPAHETO HA MEHTOPCTBOTO KaTO PEJIAlMOHCH
MEXaHU3bM, KOWTO MOXE Jla TPEOAONsABa pa3IHuusITa B

YBEpPEHOCTTA, HUACHTHYHOCTTA u HMHCTUTYLMOHAJIHATA
OCBEJIOMEHOCT.

N3cnenoBaTencky BIIPOCH U XUIIOTE3U KAaTO ONEpPaTUBHU
OPHEHTHPHU

MCTO,HOJIOFI/I‘IHI/ITC peuiCHuA B I'jlaBa BTOpa Ca TJACHO CBBP3aHU C
XHUIOTE3UTe Ha HW3CIIeNBaHeTO. L[eHTpamHOTO TBBpACHHE €, 4e
e(eKTUBHOTO MEHTOPCTBO 3aBHCH OT CHBKYITHOCT OT Ka4ecTBa Ha
MEHTOpa, KOWTO ChUeTaBaT INPOQpEeCHOHATHA KOMIIETEHTHOCT C
MCKAYIUYHOCTHA u MCKAYKYJITYpHa YYBCTBUTCIIHOCT.
OuakBaHUTE e€EKTH Ce OTpa3siBaT BbPXY KapHEPHOTO Pa3BUTHE,
Ka4eCTBOTO Ha  paboTaTta, aJanTHBHUS  KamamuTeT |
HWHCTUTYIHOHAJIHATA UHTCIrpalysd Ha HAYMHACHIUTEC YUUTCIIHN. Tazu
Kapra MpeBekaa aOCTPaKTHUTE TBBPICHUS 32 KauyeCTBOTO Ha
MEHTOPCTBOTO B HPOBEPUMH XHIIOTE3H 33 3aBUCHMOCTH MEXKIY
MU3MEPHMHU KOHCTPYKTH.
ETnynan ch00paXkeHUs: 1 HHTETPUTET Ha JaHHUTE

I'maBaTa JOKYMEHTHpa NPOLEIYpPUTE MO €THKA: IIOJNy4eHO €
0ZI00peHue 3a W3MOJN3BAaHUTE HWHCTPYMEHTH, YYaCTHHUIIUTE ca
WHPOPMHPAaHU 32 JOOPOBOIHOTO y4yacTHE W TOBEPUTEIHOCTTA,
KaKTO ¥ 32 Bb3MOXKHOCTTA JIa [10JIy4aT 0000IIEHUE Ha Pe3yITaTUTE
cliell TPHKIIOYBaHe. Te3W MepKH YKpemBaT HWHTErpUTeTa Ha
JaHHUTE, KaTO HacCbpyaBaT OTKPOBCHM OTTOBOPU M 3aliUTaBarT
07aronoy4yMeTo Ha ydacTHUIUTE. IIpocieneH € MbTAT Ha
obpabotka ot Google Forms keM Excel u SPSS, xoeto ocurypsia
BB3MOXKHOCT 32 TpOBepKa. V3pHYHO € IOCOYeH MOCTUTHATHAT
obem Ha m3BaAkaTa ot 101 BanmmHM OTTOBOPA.
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[IpexBapuTenHu pe3ynraTu B paMKUTE Ha IJ1aBa BTOPa
[IpencraBenure pe3ynTatd ce OrpaHUYaBaT [0 ONHUCATEIHH
aHaM3M W HHTEPIPETATUBHH OCJEKKH, KOWTO MOATOTBAT
nH(pepeHnraTHaTa paboTa B clleBamaTa TIJlaBa. 3a CTaKaHT-
YUUTEJINTE Pa3NpeeCHUsITa 10 M0Jl, HAIIMOHAIHOCT U CTEICH ca
MOKa3aHW BHU3yalHO M YHCIOBO. MOJAENBT CBHOTBETCTBA Ha
M3BECTHH TECHICHIMU TIPH NpPHEMa B MPOTPAMHUTE 33 yUHTENICKA
MOATOTOBKA U ONMCBA KOXOPTA, KOSITO € Bb3PACTOBO Pa3HOPOIHA,
HO KOHICHTpPHpaHa B paHHUTE eTald Ha KapuepaTta. 3a
oOydJaBamTe  y4uTelIM  JAHHHTE  OdYepTaBaT  BHCOKO
KBaTM(QHUIUpAaHa W ONHWTHA Tpyma, B KOATO TIPEIXOJHUAT
HACTaBHUYECKH OIUT € YeCTO cpellaH. Te3n XapakTepuCTHKH ca B
Cb3BYYHUC C pOJIATAa UM Ha HOCUTCIIM HAa MHCTUTYIIUOHAJIHA KYJITypa
Y MOJICITH 3a TIPAKTHKA, OCHOBAHA HA JI0KA3aTeJICTBA.

CpaBHCHI/ICTO MCKAY ABCTC I'pPyIld IIOKa3Ba OTYCTIIMBA
pa3nrka BbB BB3pacTTa M B mpodecHoHamHHUs OonuT. [naBaTa s
NPE/ICTaBs KaTo Pecypc W KaTo MpeAn3BUKATENICTBO. Ts € pecypc,
3aI[0TO OCUTYpsBa EKCIIEPTHOCT W CTaOMIIHOCT, HEOOXOIWMH 3a
MEHTOPCTBOTO. T € MpeAN3BUKATEIICTBO, 3alI0TO MOXKE J1a BbBEJIC
pa3nuyus B MEJarorn4ecKuTe MpeOYNTaHNs i B IPHEMaHeTO Ha
TEXHOJIOTHH, KOUTO W3UCKBAT JOTOBapsHE B paMKUTE Ha
MEHTOPCKUTE OTHOmeHus. [lopagum TOBa ce TpenopbhuBa
MocJe/IBAIlUTE aHaJM3KM Ja MPOBEPAT Jalk W Kak Jemorpadceku
NPOMEHIIMBH KaTo BB3PAaCT MW  KBaNH(UKAIMSA, KaKTO U
KOHTEKCTyaJlHH IPOMEHJIMBH KaTO HAaCTaBHUYECKH  OIIHT,
KOpelHuparT C IMOKa3aTelNHuTe 3a aJanTalusi W YJOBJICTBOPEHOCT.
Te3u npernopbku 0poOpMAT padOTHATA IPOrpaMa Ha IiiaBa TpeTa.

V. PESIOME HA TIJIABA TPETA: PE3YJTATH OT
N3CJUIEIABAHETO U IUCKYCHUSA

I'maBata mnpencTaBs W MHTEPIpETUpPA EMIMPUYHUTE
pesynrtaTtu. T4 3amo4Ba ¢ onucaTesleH MOPTPET Ha ABETE KOXOPTH,
IIpEMUHABa KbM MHOIOBAPUAHTHU aHAIU3U 3a IIPOBEpKa Ha
XUIIOTE3UTE U 3aBBbPILIBA C UHTErPUPAHA JUCKYCHUS 3a ITIOCIECIULINTE
3a MOATOTOBKATa HAa YYMTENW M YYWIMIIHATa IpakThka. [Ipes
LAJIOTO  U3I0XKEHHME  Pe3ylITaTUTe Ce  pasriexaar  Ipes
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KOHIIENITyaJlHaTa paMKa 3a MEHTOPCTBOTO KaTO PEJIallMOHEH,
MEeIarornieckd W OpTaHU3alMOHEH TNpoLec, KOUTO odopms
PaHHOTO MPOGECHOHATHO Pa3BUTHE.

OmnucaTeneH aHaIU3 Ha OCHOBHUTE IPOMEHINBU

CraxaHT-yuyuTenu
[lpu craxanT-yuuTenuTe ca OLEHEHM IeT KOHCTPYKTa:
npodecuoHamHa caMoe()eKTHUBHOCT, MUCHSI, MIPECTHIK,
YIOBJIETBOPEHOCT M afanTainus. PasnpeneneHnero Ha pe3yaTaTuTe
MoKa3Ba KOXOPTa ChC CHJIHA IICHHOCTHA OPHEHTALUsl U yMepeHa
YBEpEHOCT B (hOpMHpAIIUTE CE YMEHHUS, HO U C NpPU3HAIM Ha
Halpe)XeHHe, CBbP3aHo ¢ IPexoa.

Cpemnata CTOMHOCT 3a ,,MHCHS“ € BHCOKA M OTpa3sBa
CHUJIHO YYBCTBO 3a LCJI W JIMYHA I/I):[CHTI/I(bI/IKa]_[I/ISI C IIPU3BAHUECTO.
[Ipodecnonannara camMoedeKTUBHOCT € B YMEPEHO BHCOK
JIMaIa3oH, KOETO MOKa3Ba, Ye TOBEYETO YYACTHHIM BSIPBAT, 4e
MMpUTCIKaBaT WJIW MOrat 6’I)p30 Ja YCBOAT KIIIOYOBU YUYHMTCIICKHU
KOMIIETEHTHOCTH. ,,IIpecTix ChIIO € OLEHEH MOJO0KUTEIHO,
KOETO CBUAETENICTBA 32 BB3IPUATHE 32 COLMAIHA 3HAYMMOCT Ha
npodecusTa, Makap Y€ WHIAUBHIYAIHUTE OLICHKH BapHpar, KaKTo
JINYU oT MO-IIUPOKUTE CTaHIAPTHU OTKJIOHEHHS.
VYioBneTBOpeHOCTTa € Haj cpelHara TOYKa Ha CKajarta M C
OTHOCHTEITHO MaJIKO pa3celiBaHe, KOETO HACOYBa KbM CITOJICIIEHO
MMO3UTHBHO OTHOIICHUEC KbM POJIATA. AILaHTaHI/ISITa € C Hal-HuCKa
CpeAHa CTOMHOCT OT HeTTe KOHCTPYKTa M C IO-IIHPOKO
pasceiiBaHe, KOETO CHTHAJIM3Mpa 3a peaHu pPa3iuyus B TOBa
JOKOJIKO CTYJEHTUTE C€ CHOpaBAT C paHHUTE KIaCHU U
WHCTUTYLMOHATHU W3UCKBAHUAL.

B 0000menue mpoduiabT HA CTaXKAHT-YUHTEIUTE €
XapakTepeH 3a MOTHBUpPaHa IpyIia Ha [para Ha MPaKTUKaTa: CHIIHH
Wjea I U HapacTBalla CaMOOIICHKa, OalaHCUPaHH OT CIIOKHOCTTA

Ha PCATHUTC YUHUIIMIITHU KOHTCKCTH. Bux Ta6J'II/II_IaTa no-aoJay.
Tabauya: Onucamenna cmamucmuxa — Cmasicanm-yuumenu

IIpomennnBa Mun. | Makc. | Cpeana CranpapTHo
CTOHHOCT | OTKJIOHECHHE
(SD)
IIpodecnonanmuna | 1.75 6.00 3.81 1.13
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CcaMOEe(EKTUBHOCT

Mucus 1.00 6.00 4.39 141
Ipectix 1.29 6.00 3.95 1.28
Ynosnersoperoct | 1.88 3.75 2.85 0.54
Ananramus 1.00 4.00 2.30 0.64

OOyuaBaiy yauTenu

I'pynara Ha 00y4aBaIuTe YYUTEIH PECTaBs AOMbJIBAL] TPODHIL.
ITokazaTensr ,,Mucus™“ ocraBa BHUCOK, a YIOBJIETBOPEHOCTTa U
alanTanyATa HAAXBBPIAT CPETHHTE CTOWHOCTH TIPH CTa)KaHT-
yuurenure. [Ipodecronannara camoe)eKTHBHOCT ¥ IPECTHKBT ca
YMEpPEHO TOJIOKUTEIIHH, HO MAJIKO MO-HUCKH CIIPSIMO CTYACHTHUTE,
KOETO € B Ch3ByUHE C MO-PEATHCTHIHATA CAaMOOIICHKA, HAaTPyIIaHa
mpe3 AbJroroaviiHa MHIpaKTHKa W OHNWUT C HWHCTUTYIHOHATIHH
orpanuyieHus. Pa3ceiiBaHETO € M0-MajKo NP YAOBIECTBOPCHOCT U
ajanTanys, KOeTo OTpas3siBa CTAaOWIN3UpPAHW HArJIacHd U PYTHHH,
HU3TPAKIaHU BbB BPEMETO.

Tes3u MoACIn 1oACKa3BaT, 4€ OMNUTHUTC YYMUTCIIM OTUYHUTAT IIO-
YCTOWYMB TIPO()ECHOHANICH PHUTBM M IO-JIECCHA OpHEHTAlus B
OpraHM3allMOHHATA Cpela, KaTo CHIIEBPEMEHHO MOAIbpXKAT MO-
KamuOpHUpaHu BB3MIIEAM 32 COOCTBEHHUTE CH CIOCOOHOCTH M 32
O0IIECTBEHOTO MOJIOKEHHE Ha mpodecusta. Bk tabnumara mo-

JI0I1y.

Tabauya: Onucamenna cmamucmuxa — ooyuasawy yuumenu
IIpomennusa Munumym | Makcumym | Cpenna SD

CTOMHOCT

[Ipodecnonanua 1.67 5.75 3.61 1.10
camMoeeKTHBHOCT
Mucus 1.00 6.00 4.38 1.38
IIpectmx 1.29 6.00 3.77 1.28
Y I0BJIETBOPEHOCT 1.00 4.00 3.08 0.78
Ananranuys 1.27 3.82 2.62 0.60

CpaBHHTETHA UHTEPIIPETAITUS MEXKTY TPYTIUTE
Enno npocTo cpaBHEHHE MEXIy KOXOPTUTE BOAU 0 TPU OCHOBHU
HaOJIIOICHUA.
[IepBO, TTOUTH €AHAKBHUTE CPEIHHM CTOMHOCTH 3a ,,MHUCHS codaT
crnojejieHa IIEHHOCTHA OCHOBa. MoTHBamuaTa, OCHOBaHa Ha
CMHCBIJI U LIEJ, HE € IPUCHILA CAMO HA YYUTEIHU C ABJIBI CTAK, a €
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OTYETIIMBA OIle TIPU BX0Ja B ipodecusnTa. Tazu MpHUEeMCTBEHOCT €
pecypc 3a MEHTOPCKMTE OTHOIICHHS, 3allOTO Ch3AaBa o00IIa
miatgopma 3a Meaaroru4ecKu JUaor.

Bropo, naBepcusaTa Mexay npodecruoHanHa caMoe(heKTUBHOCT U
YIOBJIETBOPEHOCT € moka3zarenHa. CTaXKaHT-yYUTEIUTE OICHSBAT
KOMIIETEHTHOCTTAa CH MAJIKO TI0-BUCOKO OT 00yYaBalllUTe YUUTEIH,
HO ChOOIIABAT MO-HHUCKA YIOBICTBOPCHOCT H IMO-CJTaba alanTaIusl.
OO6parHaTa KapTHHA ce€ HAOI01aBa MMPH OITUTHUTE MEHTOPH. 1031
MOJIeT TOJKPEIs BIDKJIAHETO, Y€ yJIOBJICTBOPCHOCTTA 3aBUCH HE
caMoO OT BB3MpUETATA KOMIIETEHTHOCT, a CBIIO  OT
WHCTUTYHOHAITHATA IPUTOJIHOCT, COIIMATHATA TTOIKPETa U SICHOTA
Ha poJIHTe.

Tpeto, Hali-scHaTa pa3nuka € npu agantanusra. OOydaBamiure
YYUTEITH UMAT MMO-BUCOKH PE3YJITATH, KOETO € OYaKBaHO TPEIBH/I
TeXHHsI CTaX M COIMAJCH KalWTajl B YYWIUIIHATA Cpeaa.
BapuabunmHocTTa mpH  CTYACGHTHTE TMOJACKa3Ba pPa3HOPOIHH
CT)XAHTCKW HAa3HAYCHUS, PA3NIUUUsl B MEHTOpPCKATA MOJKperna W
HEe/THAKBA CKCIIO3UIUS Ha CIIOXKHM TEJarorHuecKH CHTYaIlUH.
TBKMO Ta3u XETEPOrCHHOCT € TMPEAMET Ha IOCIICABAIINTE
MHOTOBapUaHTHU aHAH3H.

Kpatbk nipersien Ha 1ByBapHaHTHUTE 3aBHCUMOCTH
Bolpeku de wu3CieIBaHETO OTHaBa MPUOPUTET HA MOJCIIHO-
OasupaHaTa HHGEPEHIIUs, HAKOJIKO IPOCTH aCOIHAIIMH Ca MOJIC3HU
3a paMKupaHe Ha perpecuute. [IpuW CTaXaHT-y4UTEIUTE II0-
BHCOKaTa ,MUCHS“ OOMKHOBEHO CBhBIAQJa C IO-BUCOKA
YIOBJIETBOPEHOCT W TO-100pa amanTanms. ,lIpecTix™ mokas3sa
CMECEH MOJIeN: TMOJOXHTEIHA BPb3Ka C YAOBJIETBOPCHOCTTA B
HSKOM TIOATPYIH, HO HE W C ajanTanusaTa. [Ipu oOyuaBamute
YUUTENIM YJOBJICTBOPEHOCTTAa M ajanTaiusaTa ce Tpynupar B
YMEpPEHH JI0 BUCOKHM HUBA B Pa3JIMYHUTE JEMOTPA(CKHU CIOCBE, C
OTpaHUUCHH PA3ITUYMS 110 Bh3PACT MU MOJI. Te3u 3aBUCUMOCTH ca
OImMCaTC/IHU, a HC IIPUYNHHH, HO HACO4YBaT H360pa " TBJIKYBAaHETO
Ha IPEIUKTOPUTE B CIICBAIIMTE MO/ICIIH.

MHoroBapruaHTeH aHAIN3: MOJICTTH K OCHOBHU PE3YJITaTH
[IpumoxkeHn ca MHOXECTBEHM IIMHEHHHM perpecud, 3a Ja ce
IIpOBEPHU Jlanu nemorpadckuTe XapaKTEePUCTUKH 51
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npo(hecCHOHaTHUTE BB3MPHUATHS MPEICKa3BaT YIOBIETBOPEHOCT
win aganrtanus. KonwHeapHOCTTa (CHJIHA B3aWiMHA 3aBUCHUMOCT
MEXIy TNPETUKTOPUTE) € aJpecupaHa olle B Ju3ailHa upe3
mon0upaHe Ha KOHIENTYaJHO pa3sTpaHUYEeHH TPEAUKTOPH U
orpaHMYaBaHe Ha OpOs MM CHPSMO pa3Mepa Ha u3Bajakara. Bcuuku
MOJICJIM M3IMOI3BAT U3KIIOUBAHE HA CIIy4yaW C JIUICBAIIM JaHHU;
HaMaJICHUTE CTETIeHH Ha CBOOO/1a 0TPa3sBaT HEITBIIHU OTTOBOPH IO
€/IVH WJIH TTOBeYe TMPEAHKTOPH.

Mogen 3a  cTaXaHT-y4UTeld:  NPSAUKTOPU  Ha
YAOBJIETBOPEHOCTTA
B moznena Bnu3aT BB3pacT, MOJ, HAMOHATHOCT, MpodecroHamHa
caMOeeKTHBHOCT, MHCUS M TpecTmk. Karo chBKymHOCT
IMPOMCHJIUBUTEC 06HCH$1B3T CBUICCTBCH [J4J1 OT BapuanusaTa H
MOJIETTBT € CTATUCTUYECKH 3HAYMM Ha HUBO 001 TecT. Huro ennn
OTACIICH MPCAUKTOP HEC MNMPCMHUHABA KOHBCHIMOHAIHUA IIpar 3a
3HAQYUMOCT, KOETO € YeCTO CPEIIaHO MPH IMO-MaJKH W3BAJAKU U
KOHIENTYAJTHO CPOTHH TPEIUKTOPH.
»MHUCUA HOCH Hal-roJIsiMa IMOJIOXKUTEIHA TEXKECT, B Ch3BYUHE C
uaesTa, dYe BBTPENIHATa IIeJieBa  OpHCHTAIMS  3acHiBa
MIOJIOKUTENHUS a(eKT KbM TMPETofaBaHeTO JOPH B HATOBapeH
CTaXKaHTCKU nepuon. ,IIpecTk™ e ¢ oTpuIaTesiHa TEKECT B Ta3U
KoxopTa. BeposiTHO BHCOKHTE OuYakBaHHS 3a OOIIECTBEH CTaTyC
ImoBuiaBaT H3UCKBAHHUATA KBbM CXKCEIHCBHHA OIIMT MU KOratro
paHHaTa TpaKTHKa pa3KpHe OTpaHUYEHUS B aBTOHOMUSTA HIIH
MIPU3HAHKUETO, YIAOBIETBOPEHOCTTa HamamsBa. [Ipodecronannara
caMOe()eKTHMBHOCT BHACS MaJKO YyHHMKAJlHA BapHalus, KOETO
MOJICKa3Ba, Y€ YBEPEHOCTTa caMa 1Mo cede CH He TapaHTHhpa
MOJIOKUTENEeH adeKT TpH CONBCHK C HOBAa WHCTHTYIHMOHAIIHA
cpena.

Mogenun 3a oOyd4aBalld YYHTENW: TMPEIUKTOPU Ha
YAOBJIETBOPEHOCT W aJarTaIus

3a oOydwaBammTe YYUTENId ca OICHEHW JIBa Mojea.
MopnenbT 3a  YIOBIETBOPEHOCT BKIIIOYBA BB3pacT, IO,
aKaJieMU4YHa  CTENEeH, TOJUHU  MPEenoJaBaTelICKU  CTax,
HAaCTaBHUYECKH ONUT M TPUTE BBIMPUATUIAHU MTPOMEHIIUBU.
OO0sicHeHaTa Bapwanusi € yMepeHa M CTaTUCTUYECKHA He3HaYmMa.
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I IpecTk" MMa Hal-TOJISIM MOJIOKUTENICH KOSPHUIIMEHT, HO 0e3 1a
JIOCTUTA 3HAYUMOCT, JIOKATO MPOeCHOHATHATA CAMOS(PEKTUBHOCT
€ ¢ oTpularelneH TpeHA. Ta3u kKapThHa He € HeoOWvaliHa mpu
ONUTHU KOXOPTHU, KBJETO IO-CTpOoraTta caMOOIleHKa MOXe [a
CHKUTEJICTBA ChC CTA0MIIHA YAOBJICTBOPSHOCT IMPH TOIKPEISIIN
WHCTUTYIIMOHAIHU YCIOBUSL.

MopensT 3a aganTarys U3I0I3Ba CHIMUTE MPEIUKTOPH B 00SICHSIBA
Mo-ToJsIM  JAJ  OT  Bapualnusta COpsSMO  Mojiella  3a
YAOBIETBOPEHOCT, HO TECTHT OCTaBa He3HayuM. Bo3pact u
»MHCHS UMaT MaJIKU MOJIOXKUTEITHA TEXECTH, JI0KATO ,,TPECTHK"
€ C OTpuLaTeslHa TeHACHIMs. B ChbBKYNHOCT T€3W TEHACHUUHU U
yMepeHaTa 00siCHEHa BapHallys COYaT, Y€ YUUIIMIITHO ¥ IIPOTPaMHO
paBHUIIEe 00yCIaBAT 3HAYUTEIIHA YACT OT OCTaThUHATA BapHUallus B

ajarnragusaTa IMpyu OIIUMTHUTE YYUTECIIN.
Tabnuya: Jlunetina pecpecus 3a npedckazéame HA A0ANMAyUAmMa Ha
obyuasawume yyumenu (N = 50)

OO6sicHnTEeNTHA IpoMeryrBa | B SEB | Beta | t
Br3pact .02 | .03 .33 | .56
ITon -.26 | .69 -11 | -.37
AKazeMUYHa CTENIEH -351 .20 -38 | -1.75
[IpenogaBaTencku cTax .01 | .04 14 .25
HacTtaBHHYECKH OIUT -.03 | .03 -30 | -1.09
IIpodecnonamna camoed. | .26 | .38 48 | .69
Mucus A1 | .24 .24 45
Ipectmx -.26 | .39 -57 | -.66

0O606menne vHa monena: F(8,17)=0.98, 1>=0.32, p>.05

Kaxkrto e mokasano B Tabmuma 5, moaensT ob0scHsBa 32%
ot Bapuanusta, F(8,17)=0.98, r>=0.32, p>.05. Koeduruenrure ca
C MajKa BEIWYMHA M HHWTO €JWH HE JOCTHIa CTaTHCTHYECKa
3HauuMocT: BB3pactTa (B=0.02, SE=0.03, p=0.33, t=0.56) u
Svucus (B=0.11, SE=0.24, p=0.24, t=0.45) ca TOJOXUTEIHHU;
Hipectk™ e otpunarerner (B=-0.26, SE=0.39, =-0.57, t=-0.66);
OCTaHAINTE TPETUKTOPU ca Onm30 10 Hyna. To3u mMonmen € B
Ch3BYUHE C THJIKYBaHE, CIIOPE] KOETO aJanTalusiTa 3aBHCU Hai-
Beue OT JIOKaJIeH KJIMMaT, HaTOBapBaHe U PelallMOHHA ITOIKpera, a
HE caMo 0T (PMKCHUPAHU aTPUOYTH HITU OOIIU BBH3MPHUITHS.
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Mogen 3a cTaXaHT-y4UTeNIN: IPEAUKTOPU Ha afanTanysiTa
[Mapanennuar wMomen 3a ajganTagus MNPH  CTAKAHT-YYUTEIH
BKIIOYBA CBINUS HA0Op NPEAMKTOpUM KaTo Mojena 3a
ynoBierBopeHocT. OOsicHEeHaTa Bapualys € yMepeHa, HO HsIMa
3HAYMMHU MHIUBHIYaTHA NPEIUKTOPU. 3HAIUTE MOBTAapsT TE3U B
MOJleia 33 YIOBJIETBOPEHOCT: ,,MUCHUSA" € IMOJIOKHUTEIHA,
,»TIPECTIK" € OTpHIIATENEH, ,,caMOe(eKTUBHOCT™ € O30 0 HyJa.
Pesyntatute nomkpemsaT pa3OupaHeTo 3a ajanTanuATa KaTo
KOHTEKCTYaTHO OOYCIIOBEH H3XOJ Ha TO3W €eTall, NpPH KOWTO
HarjaacoBUTE NMPOMEHJIMBH JaBaT CaMO YAaCTUYHO M HMHIUPEKTHO
oOsicHEeHMe.

TraxyBaHe Ha MOJAEIIHUTE

Mucus kaTo ckpersBai GpakTop
»~MHUCUA™ TOCIEAOBATEIHO KOpENHpa MOJOKUTEIHO KaKTO C
yIOBJIETBOPEHOCTTAa, Taka U C ajanranusra. Jlopu xorato He €
3HAYUM CaMOCTOSATENIEH TMPEIUKTOp, IOCOKaTa € CTa0uiIHA.
»Mucusara® 1eicTBa KaTo MOTUBALIMOHEH PECYPC, KOMTO moMara Ha
HOBaLUTE Jla IIOHAcAT aMOMBAJIEHTHOCTTa M Ja HPEooJIsBaT
3aTpyAHCHUA, 4 Ha OIIMTHUTE KaJIJpy — A 3ala3BaT aHTaKUPAaHOCT
BBB BpemeTo. [Iporpamu, KOUTO moamomMaraT CTaXaHT-y4UTEIUTE
na Qopmymupar sicHa mpodecHoHaTHa Eed W Ja s CBBpP3BaT C
eXeJIHeBHATAa MTPAKTHUKA, BEPOSTHO II¢ OTYETAT MOJI3K 3a adeKTa U
alanTanusTa.

IIpecTnx KaTo AByOCTBP KOHCTPYKT
»IIpECTIK ce AbpPKHU Pa3IU4HO IO U3XO0AM M KoxopTu. Ilpu
CTa)KaHT-Y4UTEIU TT0-BHCOKOTO YYBCTBO 3a MPECTHK CE€ CBBP3Ba C
MO-HUCKA YIOBJIETBOPEHOCT M MO-Cjada ajanTanusi, KOeTo MOXe
Jla OTpa3siBa pas3puB MEXIy OYaKBaHWA U HpexuBsiBaHe. B
ONUTHUTE KOXOPTH TPECTHKBT € T0-CKOPO TMOJOXKHUTEIEH 32
YIOBJIETBOPEHOCT, HO HEYTPAJIEH WIN OTPHUIIATEJICH 3a aJanTalys.
BeposTHOTO TBIKYBaHE €, Y€ HPECTHXbBT MOAIOMara Mopaia,
KOrato aBTOPUTETHT W NPHU3HAHUETO BCUC Ca YCTAaHOBCHH, HO
JOIpHUHACA MAJIKO 3a IMMPAaKTHYCCKaTa aJgarTanusa, KOsATO 3aBUCH OT
PYTHHH, PECYPCH M KOJIETHAIHA TTOAKpeENa.

[Ipodecnonanna camoeeKTUBHOCT U PEIN3bM HA ONUTA
Crnabure WM OTPHUIIATENHM Teriia Ha caMOe(pEeKTHBHOCTTA MpPHU
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oOyJaBaluTe YIUTEIH HE ca JOKA3aTeJICTBO CPElly 3HAUNMMOCTTa
Ha KOMIIETEHTHOCTTa. 1€ OTpa3sBaT Mo-HIOAHCUPAHUS HAYHUH, 110
KOUTO oOmuTHUTE mpodecHoHamucTd ce camooneHsBar. C
HaTpyHaHUSA CTaX CE€ M30CTPS  YyBCTBUTEIHOCTTA  KBM
M3UCKBAHMSITA Ha KAYECTBEHOTO MPEMOJaBaHe U KbM CHCTEMHHUTE
OTpaHUYCHHS 3a MNOoAIbpkaHero My. llpu  crygeHTuTte
camMoe(heKTHBHOCTTa € YMEPEHO BUCOKA, HO HE OOSICHSIBA YHUKAITHA
Bapuanus B ad)eKTa WM aJanTanusaTa, clef KaTo ,,MHCHUA" U
,IIPECTIDK ™ ce B3eMaT mpeABUA. ToBa MojAcCKa3Ba, Y€ YBEPEHOCTTA
€ HeoOxoMMa, HO He JOCTaTh4YHa 3a YCIeIeH CTapT.

Hemorpadus u rpaanny Ha pUKcHpaHUTE aTPUOYTH
B’b3paCT, IMOJI 1 HAIIMOHAJIHOCT BHACAT HE3HAUMUTCIIHA YHHUKaAJIHA
BapHalys BbB BCHUKU MOJIesd. Bb3pacTTa MMa ci1ad MmoJIoKUTEIeH
TPeHJ 3a ajanTanus Ipu oOydaBamuTte yuutenu. lloapr e
MPEHEOPESIKUMO MAJIOBAXKCH HAaBCsAKbIC. HalmoHaaHOCTTa He
MoKa3Ba HaJiekIeH eekT. ToBa € B ChriiacHe ¢ UesTa, 4 paHHUTE
po(hecHoHaTHN ChCTOSHUA ce (POPMUPAT TITABHO OT COLMAHATA U
OpraHHM3alliOHHATa Ccpefa, a He OT (UKCHUpaHW JHYHU
XapaKTEPUCTUKHU.

Y cToHuMBOCT, JOMYCKAHUS U CTATUCTUYECKA CUIIa

Bcuukun  mMopenu  JOMycKaT JIMHEMHM — 3aBUCUMOCTH,
XOMOCKEAACTHUYHN OCTaThbllu U HpI/I6J'II/I3I/ITeJ'IHa HOPMAJIHOCT Ha
u3xoauTe. Busyannute npoBepku U 0000IIEHATE TUATHOCTUKY Ca
JOCTAThYHU 3a OOSCHUTEIIHWTE IedN Ha wu3cienaBaHero. [IBa
€JIeMeHTa OT IM3aliHa OrpaHuYaBaT CUJIaTa Ha U3BOUTE.
[IepBO, M3BajKWTE ca yMEpeHH IO pasMep. ToBa HamasIBa
CTaTHCTUYeCKaTa MOII, 0COOCHO MPH MAIK! e(PEeKTH WK MOJIEIH C
MHOKECTBO B3aWMOCBBP3aHHM TpeAuKTOpH. Hanmmumero Ha
3HAYUMMOCT Ha HHUBO MOJCI IMNpPHU OTCBCTBUEC HA 3HAYUMHU
WHIAUBUAYAJIHU TIPEAUKTOPU B MOJCJ/Ia 3a YIAOBJICTBOPCHOCT Ha
CTOKAHTUTE € TUIHUYEH CHMIITOM 3a CIIO/IeJieHa BapHwanus Mpu
OTpaHUYCHA MOIII.
BTopo, HanmpedyHO-CpE30BUSAT AM3allH HE I03BOJIsIBA Kay3allHU
3aKITIOYCHHUSL. Mopenure uaeHTU(OUIUpPAT TEOPETHYHO
MPaBIONOJ00HH aCOIMAIIMH, HO ITOCOKATa HA BIIMSHUE HE MOXKeE J1a
ce ycranoBu. Ilomxomsima cienBamia CTBIKA Ca HAITHKHA
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JM3aliHd, KOWUTO TMpOCJieAsBarT MpoMsHaTa B  ,,MUCHA",
caMOoeeKTHBHOCT 1 yOBJIETBOPEHOCT MPE3 CTaxKa.

[IpakTHUeCKn UMILTUKALIUU
PesynratuTe codar KOHKPETHHM CTBHIIKA 332 WHCTHTYIHHTE 3a
[IOITOTOBKA Ha YUYHUTENH U 32 YUHIIUIIATA.
VYKkpenBaHe Ha CBIVIACYBAHETO MEXIYy MHCHA M IpaKTUKA.
Crpykrypupanara pediekcusi, HACOYEHOTO pas3Ka3BaHE U
CYTIepBHU3US, OCHOBAaHA Ha IEHHOCTH, TOMAarar CTaKaHT-yIHUTEeIINTE
Jla CBBP3BAT LIENTa C IPAKTHKATa, Taka Y€ MUCHATA J1a C€ TIPEBbPHE
B JICMICTBEH pecypc, a He B CTaTHYHO yOexaeHue. ToBa Moxe na
MTOBHINN YJOBIETBOPEHOCTTA U Ja YIIECHU a/laNTaIusiTa.
IIpeunsupane Ha ouaKBaHUsATA 3a MPECTUK. PaHHNUTE pa3roBopu 3a
peaJlHOCTHTE Ha TpyJa, cTaTyca M TPU3HAHUETO Morar ja
OTpaHUYAT HEPEATNCTUYHUTE OYaKBaHUS, CBBP3aHH C MPECTHXKA.
banancupanuTe ouakBaHUs HaMajsBaT pHcka OT pa3odyapoBaHUE
IIpH Cpela ¢ MHCTUTYLHOHAIHN OrpaHUYCHUS.
Wsrpaxxnane Ha caMOEQEeKTHBHOCT 4pe3 CHTyHpaHa IOJKpera.
CaMoedeKTHBHOCTTa HApACTBa, KOTaTO HOBAIUTE TIOCTUTAT yCIIeX
B 3HauMMU 3a1a4yd. ChbBMECTHOTO IUIaHMpaHe, IieJieBarta o0paTHa
BpB3Ka U MOCTEIIEHHOTO MPEXBHPIITHE HA OTTOBOPHOCT Ch3/IaBaT
TaKWBa YCIIEXH. 32 MEHTOPUTE MPOPECHOHATHOTO Y4YEeHE, KOETO
CBBbp3Ba 3aHASITUNHUCKUTE 3HaHUA ChbC CbBPEMCHHU
MIpeIM3BUKATENICTBA, OIbPKa YCEIIAHETO 32 KOMIIETEHTHOCT 0e3
Jla BOJU JIO 3aBHIIIEHA CAMOOIIEHKA.
[Ipuoputn3upane Ha KOHTEKCTa M KiuMara. TBH  Karo
nemorpadcekute GakTopu OOSCHSBAT MAJIKO, BHUIMAHHUETO CIIE/IBa
Jla ce HACOYM KbM YUHIHUINHO paBHUIIE. PasmpeneneHueTo Ha
BPEMETO 32 MEHTOPCTBO, JOCTBITHT JI0 PECYPCH U Bh3MOKHOCTHTE
3a KOJIeTHaJIeH TUaJIOT ca JIOCTOBETE, KOMTO Hal-BEpPOSATHO IIe
MOIOOPAT ajanTalusiTa B JIBETE KOXOPTH.
BHuMaHnue KbM BapHanMUTe B CTQXAHTCKUTE Ha3HAYCHUSI.
IIupokoTo pa3celiBaHe B MOKa3aTeNUTE 3a ajanTalus M[pu
CTYACHTUTE IIOJCKasBa, Y€ HE BCHUYKHU Oasu 3a IIpaKTHKa
OCUTYpsIBAT paBHH BB3MOXKHOCTH 3a yyeHe. Ilogboppr n
MOJKpenaTa Ha YYWIMIIATa 332 CTaX, KAKTO U MOHUTOPUHI'BT Ha
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Ka4eCTBOTO HAa MEHTOPCTBOTO HAa MACTO, MOraT JAa HaMajsT
HEpaBEeHCTBATa B ONUTA HA HOBAIUTE.

OrpaHr4eHus ¥ HACOKH 3a ObJCIIH U3CIICBAHNUS

Hsxonko orpaHuyeHus U3UCKBAT IpeanazinBocT. M3mon3BaHeTo
Ha CaMOOTYETHH HMHCTPYMEHTH Ch3JaBa pPHCK OT COLMAIHO
JKEJaTeIHH  OTrOBOpU. BbBIOpekn uye  aHOHMMHOCTTa U
CTaHAApTHU3ALMATA ca MPUWIOKEHU 3a CMEKYaBaHE HA TO3U PUCK,
M0-00EKTHBHA WHIWKATOPW KaTO HaOJIrofaBaHa MpPaKTHUKA WIIN
OLIEHKM OT PBKOBOAWTENM OMXa YKpEeNmWwIH BaJHIHOCTTa Ha
Opmemn mogmend. lIpuiaoKeHOTO W3KIOYBAaHE Ha CIIydah C
JUTICBAI JaHHW HamalsiBa e(eKTUBHUS pa3Mep Ha W3BajJKaTa B
perpecunTe U MOXeE /1a BbBEJE OTKJIOHEHMs, aKO JIUIICUTE HE ca
ciaydailHu. B perumkaiuy morat aa ce M3M0J3BaT MHOKECTBEHA
MMITyTHPaHE WIA METOIU Ha MIbJIHA HHPOPMAIIHSL.
HabopbT npenukTopn He BKIIIOYBA YUMIIMILEH KJIMMAaT, CTUJ Ha
JUIEPCTBO, HATOBApPBaHE WM aBTOHOMHS, a Te3W (pakTopu 4ecTo
ca CBBp3BaHM C OnaromoilyyMe W 3aAbpKaHe Ha yYUTEIH.
BrxutrouBaHeTO MM BEpOSTHO IIIe YBEIMYN OOSICHEHATa BapuaIus U
me u30cTpu (oKyca Ha HMHTepBeHIHMUTe. Hakpas, kauecTBeHO
MOCJIEIBAI0 H3CICABAHE MOXE [1a OCBETIM MEXAaHU3MUTE 3a]
HaONIIOJTABAHUTE I[MOCOKH TPH KOHCTPYKTHTE ,MHUCHS U
,TIPECTIK", KaTO U3SICHU Kak ce (hopMHUpaT U IPOMEHSIT pa3Ka3zuTe
3a LeJT ¥ IPECTHK M0 BpEME Ha BbBEK/IAHETO.

O060011eHne Ha pe3yaTaTuTe
EmMnmprynata kapTHHA TpencTaBs IBE KOXOPTH, OOCIWHEHH OT
1IeJ, HO pa3rpaHndeHu 1mo onut. CTaXaHT-yIUTeNIUTe ChoOIaBat
CWJIHA MHCHS H YMEpEeHa caMOe(PeKTUBHOCT, HO CPeIIaT TPYTHOCTH
B aganrtanmusata. OOy4aBalMTe YYHTEIH OTYUTAT IIO-BHCOKA
YIOBJIETBOPEHOCT W TO-IUIABHA aJanTalus NOpU Maiko Io-
CAbp)KaHM  CaMOOLEHKM. B MHOTrOBapHMaHTHH  TE€PMHUHHU
HarmacoBute  (hakTopu  OOSCHSABAT  CHINECTBEH 1 OT
YAOBJIETBOPEHOCTTAa TPW CTYIEHTHTE, IOKATO ajanTanuira W B
JIBETEe TPYNH HM3TIEXKIA MO-CHIIHO 3aBHCHMa OT KOHTEKCTa U I0-
ciabo cBbp3aHa ¢ (pUKCHpaHU XapaKTepUCTUKU. MucHsara e Haii-
MIOCJICZIOBATEIHUAT MOJIOKUTENIEH KOPENIaT B pa3IMyHUTE TPYIU U
mxoau. [IpecTmwksT € 3Ha4uM, HO CJIOXeH (PakTop, KOMTO HOCH
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pa3IMYHM WMIUIMKAIMA Ha Pa3IUYHA €Tanl U 10 Pa3luvHU
MOKa3aTeH.

Pesynrarute HacouBaT KbM Mporpama 3a BbBEKIAHE, KOSATO € B
eIHaKBa CTENEeH  WHCTUTYIMOHAIHA W  WHIWNBUAyalHA.
HeoOxomumu ca mporpamu, KOUTO CBbP3BAT 1EJITa C C)KEAHCBHATA
MPAaKTHKA, TOJIbPIKAT PEATUCTHYHU OYAKBAHWUS M MHBECTHUPAT B
MEHTOPCKH CTPYKTYPH, MPEBPHIIAIIN YIAINIIATA B OIarOMPHUATHA
cpena 3a nmpodecroHaneH pacTex.

Vil. MIPUHOCH HA TPYJA

e UHTerpupana KOHLENTyalHa pPaMKa, KOATO CBBbP3Ba
MEHTOpCKaTa  MPaKTHKa,  WHIUBHIYaTHUTE  Tpel
disposunyy,  YYHIMIIHAS —~ KOHTEKCT W HM3XOIUTE
(YIOBIIETBOPEHOCT, aanTaIlns).

e JIBYKOXOpTEH CpaBHHTENEH Au3aiiH (cTaxaHT-yuntenud N
= 51; oOyuaBamm yumremu N = 50) c mapanenHu
MHCTPYMEHTH 3a POJIEBO-CHEIM(HUUICH aHAIH3.

e JSlcha omepaumoHamuzanmMs ~Ha  npodecuoHanHara
caMOe()eKTHBHOCT, MHCHSATa M TMPECTHXKA, 3acTHO C
MHJIEKCH 32 yJIOBJICTBOPEHOCT U alalTallHsl.

o IIpo3paunn, BB3NPOM3BOAMMH AHATUTUYHM MPOLELYPH
(moKyMeHTHpaH TOTOK Ha JaHHWUTE, [POBEPEHHU
JOTyCKaHUs,, IBJIHO TMpEACTaBsiHE Ha MOJEIUTE C
KOS(UIINEHTH U TPEIKH).

e OmnwucaresHd NpoQHUIN, KOUTO YCTAaHOBSIBAT CTAOMIHM
3aKOHOMEpPHOCTH: BHCOKa ,,MUCHS‘ B IBETE KOXOPTH, TO-
BUCOKa yJJOBJIETBOPEHOCT U aJalTalys IpU MEHTOPHTE.

e JlokaszarencTBa OT MOJENUTE, Y€ JAeMOorpaCKuTe
XapaKTepUCTUKU CJIab0 MpeIcKa3BaT yJIOBIETBOPEHOCTTA
MIPH OTIUTHUTE YUUTENH, KOETO N3MecTBa POKyca OT YepTH
KBM KOHTEKCT.

e JlokazarenctBa OT MOAENUTE, dYe aJanTanuira Ha
MEHTOPHTE € B TOJIIMa CTEIEH 3aBUCHMa OT KOHTEKCTa, a
HE OT YyCTOWYMBH MHIUBHUIYaTHN XaPAKTEPUCTHKH.
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IIpu cTrakaHT-YIUTEIIUTE YIOBJICTBOPEHOCTTA € YMEPEHO
mpelickasyeMa Ha HHBO MOJEJ, JOKAaTO aJamnTalusra
MOKa3Ba cJ1ado 00sICHEHA BapHUaIlysl.

,MucusTa® e 1mocine0BaTeTIHO MOJOKUTEITHO CBbp3aHa C
U3XOJUTE, a ,,[IPECTIKBT  UMa CMECEHU MOJICIIH U YECTO
OTpHIIaTeHA BPH3Ka C aIaNTaIUATA.

Hunarnoctnuynara ymotpeba Ha TpaduKd M TPOBEPKH
IUCITUTIINHUPA WHPEPESHIUATA U TTOAKPEIIS MPEAIa3inBa
UHTEPIPETaIus Ha MalIKU e(PeKTH.

HanmmonanHocTTa MomprHAcsS MHHIMAITHO 33 aaanTaIisaTa
Ha MEHTOPHTE B Ta3W H3BaJKa, KOETO 00e3KypakaBa
CTEPEOTHITU3UPAHE U U3IOJ3BAHE HA MPOKCH JOITYCKaHMSI.
Pesynrarute MPEeHaCcoYBaT WHTCPBCHIIUUTE oT
WHIWBHUIyaTHO KBbM CHCTEMHO NpOEKTHpaHe (BpeMe 3a
MEHTOPCTBO, PYTHHH 3a OOpaTHa BpPbB3Ka, KOJECTHAIHU
CTPYKTYPH, PECypCH).

[IpakTrueckn MepkH 3a TIOATOTOBKaTa HAa MEHTOPH:
yYKpeliBaHE Ha Bpb3KaTa MEXIy MHCHS W TPaKTHKa,
KaTuOpupaHe Ha OYaKBaHUATA 3a TMPECTHXK, IMOCTAIHO
M3TpaXKIaHe Ha caMOe(PEKTHBHOCT.

[loBTOpPHO M3MON3BaeMU U3MEPHUTEIN W 0a30BH IJTWHUH,
MOJIXOJISIIIIN 33 OLIEHKA Ha TIPOrpaMu B ObJICIIN KOXOPTH.
OFpaHPI‘IeHI/IHTa Cce MU3I10JI3BAT KOHCprKTI/IBHO 3a
Tpenr3npaHe Ha H3Cae0BaTecKaTa rporpama
(yunnuiiex KJIMMAT, JTUAEPCTBO, HATOBapBaHe,
ABTOHOMUSI).

KonTpacTute MexIy KOXOPTHTE C€ TBIKYBaT KaTo
Mapkepd Ha KapuepHHsS eranm W WHPOpPMHUpAT
MOCJICAOBATEIIHOCTTa HA MOJKPEIUTE 3a HOBAIUTE U
MEHTOPHTE.

YKpeneHu cTaHAapTH 3a KOJMYECTBEHO OTYUTAHE (SBHO
IIOCOYCHU N, II'bJIHA Ta6HI/IHI/I, 3HAYUMOCT Ha HUBO MOJECII,
CABP)KaHU TBBPACHHSA).

Co3nazena miardopma 3a MmocieaBay CMECEHH METOIN
BBPXY MUKPO-TIPOIIECUTE HA MEHTOPCTBOTO M Ka4eCTBOTO
Ha CTAXXKAHTCKUTC HA3HAYCHMUS.
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e [locnemoBaresHo  chIiacyBaHe OT TeOopUsATa  Mpe3
W3MEPBaHUATA [0 TPEMOPHKUTE 3a TMPAKTHKA, KOETO
odpopmst  paboremia ,,Teopusi Ha JeHcTBHETO”  3a
BBHBEXKIAHETO.
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I. GENERAL DESCRIPTION OF THE DISSERTATION

THE RELEVANCE OF THE RESEARCH TOPIC

The integration of student teachers into the education
system is a decisive stage in their professional development. This
transitional period from academic preparation to independent
teaching practice influences not only their retention in the
profession but also the quality of education they provide. The
complexity of the process stems from the interaction between
institutional frameworks, school environments, and interpersonal
relationships. Within this context, the role of the training teacher
as a mentor is particularly significant. Through modelling
professional conduct, providing pedagogical guidance, and
fostering an atmosphere of support, the training teacher facilitates
a smoother adjustment for student teachers and strengthens their
sense of belonging within the educational community.

THE IMPORTANCE OF THE RESEARCH TOPIC

In the current educational landscape, the topic gains
importance due to the growing challenges faced by the teaching
profession. Teacher shortages, increasingly diverse classrooms,
and rising expectations for accountability create conditions that
intensify the demands on novice teachers. Early attrition remains
a persistent issue in many educational systems, often linked to
insufficient mentoring and inadequate induction mechanisms. By
focusing on the role of the training teacher, this research
contributes to the understanding of how structured mentorship can
enhance professional readiness and improve teacher retention.
The study has both theoretical and practical relevance, offering
evidence that can inform teacher education programmes,
institutional policies, and school practices aimed at strengthening
support for novice teachers.

OBJECT AND SUBJECT OF THE RESEARCH

Object of the Research:

The object of the study is the process of professional
integration of student teachers into the education system, with
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attention to the organisational, relational, and pedagogical
mechanisms that influence their transition from students to
practicing teachers.

Subject of the Research:

The subject is the influence of the training teacher on the
integration of student teachers, examined through their
professional, interpersonal, and emotional support roles during the
practicum and internship periods.

GOAL AND OBJECTIVES OF THE RESEARCH

Goal of the Research:

The goal is to investigate the extent to which the training teacher’s
professional competence, pedagogical practices, and interpersonal
engagement contribute to the effective integration of student
teachers, as well as to identify factors that support or hinder this
process.

Objectives of the Research:

1. To review theoretical and empirical literature on mentorship in
teacher education, with particular emphasis on novice teachers’
integration.

2. To define and operationalise the concepts of mentorship quality,
professional integration, and novice teacher satisfaction.

3. To explore student teachers’ perceptions of training teachers,
focusing on both pedagogical and interpersonal aspects.

4. To identify correlations between mentorship practices and
indicators of successful integration, such as self-efficacy, job
satisfaction, and professional commitment.

5. To examine the impact of contextual variables, including school
climate, institutional support, and programme structure, on the
mentorship process.

6. To formulate recommendations for strengthening mentorship
components within teacher education programmes based on the
research findings.

RESEARCH QUESTIONS

The study addresses the following research questions:

1. How does the training teacher’s professional conduct influence
the integration of student teachers?
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2. What is the relationship between the quality of mentorship and
novice teachers’ confidence, satisfaction, and professional identity?
3. Which institutional and contextual factors support or hinder
effective mentorship?

4. To what extent do variations in mentoring approaches affect
student teachers’ willingness to remain in the profession?

HYPOTHESES AND RESEARCH TASKS

Research Hypothesis:

It is hypothesised that the quality of mentorship provided
by training teachers has a significant effect on the professional
integration of student teachers. High-quality mentorship,
characterised by pedagogical competence, emotional intelligence,
empathy, and tolerance, is expected to contribute positively to
novice teachers’ satisfaction, self-efficacy, and long-term
commitment to the profession.

Research Tasks:

1. To analyse theoretical models of mentorship and their
application in teacher education.

2. To investigate student teachers’ experiences with training
teachers across diverse school contexts.

3. To evaluate relationships between mentorship quality and
indicators of successful integration.

4. To identify institutional and environmental factors influencing
the effectiveness of mentorship.

5. To propose evidence-based recommendations for improving
mentor preparation and induction frameworks.

RESEARCH METHODS

The research applies a mixed-methods approach combining
theoretical analysis with empirical investigation. The theoretical
component includes an extensive review of scholarly works on
teacher education, professional development, and organisational
socialisation. Foundational theories by Dewey (1916), Aloni
(2005), and recent empirical studies inform the conceptual
framework.

The empirical component employs a predominantly
guantitative design supplemented by qualitative insights. Data were
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collected from student teachers undertaking practicum or internship
placements in various schools. Instruments included structured
guestionnaires assessing perceptions of mentorship quality,
integration outcomes, and satisfaction, alongside semi-structured
interviews providing deeper contextual understanding.

Statistical analyses used descriptive and inferential
techniques to test hypotheses and identify significant relationships.
Triangulation was ensured through the integration of qualitative
data, which allowed for a comprehensive interpretation of results.

RESEARCH PROBLEM

The study addresses the problem of insufficient
understanding of how training teachers influence the professional
integration of student teachers. While mentorship is widely
recognised as a critical element of teacher induction, the specific
mechanisms through which it fosters competence, confidence, and
retention remain underexplored. The research seeks to close this
gap by providing empirical evidence on the mentorship process
within the Bulgarian educational context and by proposing practical
recommendations for strengthening induction frameworks.

AUTHOR'S ARGUMENT

The dissertation argues that the effectiveness of novice
teachers’ integration depends significantly on the quality of
mentorship during practicum and internship placements. Training
teachers serve not only as role models but also as facilitators of
professional identity and competence. Their pedagogical practices,
relational skills, and emotional support mechanisms shape the
student teachers’ capacity to adapt successfully to the demands of
the profession. By demonstrating that structured, empathetic, and
pedagogically sound mentorship leads to more sustainable teacher
induction, the study advocates for policies and practices that
prioritise mentor preparation and support.

SIZE AND STRUCTURE OF THE DISSERTATION

The dissertation is a comprehensive academic work
structured into an introduction, three main chapters, a conclusion,
findings, contributions, recommendations, a reference list, and
appendixes. In total, the dissertation comprises approximately 148
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pages, reflecting both the breadth and the depth of the research
conducted.

The structure has been designed to ensure a logical
progression from theoretical foundations to empirical analysis and
interpretation of findings. Specifically, the dissertation includes the
following components:

- Introduction — outlines the overall research context and explains
the relevance of the topic in the framework of contemporary
educational challenges. It presents the research aim, objectives, and
guiding questions, introduces the hypotheses, and defines the
methodological framework. The introduction also highlights the
theoretical foundations that inform the study and justifies the need
for empirical investigation.

- Chapter One — explores the theoretical foundations of professional
integration and mentorship in teacher education. It examines
conceptual models of mentorship, the role of the training teacher,
and existing approaches to teacher induction. The chapter also
analyses relevant scholarly debates and identifies gaps in the
literature, which underpin the rationale for the present research.

- Chapter Two — presents the methodological framework of the
study in detail. It describes the research design, explains the process
of sample selection, and outlines the instruments used for data
collection, including structured questionnaires and semi-structured
interviews. Furthermore, it details the procedures employed to
ensure reliability and validity, as well as the statistical and
qualitative techniques applied in the data analysis.

- Chapter Three — reports and interprets the empirical findings of
the research. It presents the results of the quantitative analysis,
supported by qualitative insights, and discusses patterns emerging
from the data. The chapter examines how mentorship practices
influence student teachers’ integration and evaluates the role of
contextual factors such as school environment and institutional
support. It also connects the findings to the theoretical framework
and broader debates in teacher education.

- Conclusion — summarises the overall outcomes of the study and
synthesises the key insights gained from both theoretical and
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empirical analyses. It reflects on the contributions of the research
to the understanding of mentorship in teacher education and
emphasises its broader implications for policy, institutional
practice, and teacher preparation programmes.

- Findings — synthesises the key results obtained from the empirical
component of the study. This section highlights the relationships
identified between mentorship quality and indicators of
professional integration, such as student teachers’ confidence,
satisfaction, and intention to remain in the profession.

- Contributions — outlines the study’s main contributions to both
theory and practice in teacher education. On a theoretical level, it
expands the understanding of mentorship as a multidimensional
construct that integrates pedagogical, relational, and emotional
dimensions. On a practical level, it provides evidence-based
insights that inform improvements in induction frameworks,
mentor training, and institutional support systems.

- Recommendations — proposes strategies grounded in the empirical
findings for enhancing mentorship practices within teacher
education programmes. These recommendations address
policymakers, teacher educators, and school leaders, suggesting
approaches to improve mentor preparation, strengthen institutional
frameworks, and ensure more effective integration of novice
teachers.

- References — includes a comprehensive list of local and
international scholarly sources that form the theoretical and
methodological foundations of the study. The selection reflects
both classical works and recent empirical studies relevant to teacher
education, mentorship, and professional integration.

- Appendices — provide supplementary materials supporting the
research process, such as questionnaires, interview protocols,
statistical tables, and figures. They also include additional
documentation relevant to the empirical investigation, ensuring
transparency and replicability of the research.



I1. DISSERTATION SUMMARY

This dissertation investigates how the training teacher
influences the professional integration of student teachers,
positioning mentorship as a decisive element in the transition from
university preparation to competent classroom practice. The work
proceeds from a theoretically grounded account of teaching as an
intellectually, ethically, and emotionally demanding profession,
and develops an empirical examination of the ways in which
mentoring affects adaptation, satisfaction, and early professional
trajectories. The argument is that successful integration is shaped
by an alignment of individual capacities, relational quality, and
institutional culture, with the training teacher acting as a critical
conduit across these dimensions.

Methodologically, the study adopts a mixed empirical
strategy centred on two purpose-designed gquestionnaires tailored to
the two focal cohorts: training teachers and student teachers. Each
instrument comprises four sections that capture sociodemographic
background, personality traits and professional abilities, job
satisfaction, and adjustment or integration in the school
environment. The use of structured and standardised measures
supports reliability and validity, and enables robust statistical
treatment of the data. Sampling is stratified and probability based,
with recruitment conducted through educational institutions and
digital channels. The distribution process drew on a tool with
established reliability in prior research, and anonymity was ensured
throughout.

The final sample consists of 101 participants: 51 training
teachers and 50 student teachers. Among student teachers, women
represent 78.4 percent, most participants identify as Jewish, and
academic qualifications range from B.Ed. to master’s level.
Training teachers are predominantly women, older on average, and
highly experienced, with a large share holding master’s degrees and
prior mentoring experience. This design allows meaningful
comparisons between groups positioned at different stages of the
professional pathway.



The analytic strategy combines descriptive statistics with
multiple linear regression models. Descriptive results reveal a
consistent and high sense of mission across both groups, with
means above 4.30. Student teachers report higher self-ratings for
professional efficacy and reputation than training teachers, which
is consistent with early-stage optimism and expectations of social
recognition. Training teachers, by contrast, report higher levels of
satisfaction and adjustment, reflecting the stabilising effects of
experience. Variability is greater among student teachers,
particularly for mission and efficacy, while training teachers show
tighter dispersion on satisfaction and adjustment. These patterns
frame the subsequent inferential analyses.

The regression models examine whether demographic
characteristics and skill-related perceptions predict satisfaction and
adjustment. For training teachers, the satisfaction model explains
around 21 percent of the variance but yields no significant
individual predictors; reputation shows the largest positive
coefficient, whereas professional efficacy trends negative. The
adjustment model for this group explains 32 percent of the variance
without significant predictors, and in a further specification
including nationality the explanatory power falls to 7 percent.
These findings suggest that unmeasured organisational variables,
such as support structures and workload, may be more decisive than
the included factors.

For student teachers, the satisfaction model reaches
significance at the model level and explains 28 percent of variance;
mission shows a relatively strong positive coefficient and
reputation trends negative, yet no single predictor achieves
conventional significance. The adjustment model accounts for only
7 percent of variance, with no significant predictors, which points
to the primacy of context-specific variables during the first stages
of school-based practice. Together, these results indicate that while
attitudinal elements such as mission may matter, both satisfaction
and adjustment are shaped by a broader constellation of relational
and institutional conditions not fully captured by the measured
predictors.



The discussion interprets these outcomes in light of the
theoretical framing. Mentorship emerges as a relational process that
extends beyond technical guidance: it supports identity formation,
helps novices navigate the emotional labour of teaching, and
connects them to the professional community. The consistent,
though not always statistically decisive, role of mission underscores
the value of purpose in sustaining satisfaction. At the same time,
the modest explanatory power of the models highlights the need to
consider organisational culture, leadership, peer collaboration,
opportunities for recognition and progression, and work-life
balance. These elements likely account for the unexplained
variance in both satisfaction and adjustment.

The study’s contribution lies in clarifying the limits of
narrow predictor sets and in foregrounding the institutional and
relational context in which mentoring occurs. The empirical
profiles and comparative analyses provide a grounded picture of
how student teachers and training teachers differ in self-perception,
satisfaction, and adaptation, while converging on a strong
professional mission. The thesis advances the view that mentor
professionalism, ethical integrity, and sustained engagement are
central to building resilience and belonging during induction. This
has implications for teacher education, which should give
structured attention to mentor preparation and recognition, and for
schools and systems, which should cultivate supportive climates
that value dialogue, reflection, and professional autonomy.

Limitations are acknowledged with care. The cross-
sectional design precludes causal inference, and the study does not
directly measure several psychological and interpersonal
constructs, such as emotional intelligence, empathy, and tolerance,
which are often implicated in effective mentoring relationships.
These omissions likely contribute to the low proportion of
explained variance in the models. The thesis therefore recommends
longitudinal and mixed-methods programmes of research that
integrate richer measures of relational quality, organisational
climate, and mentor professionalism, alongside repeated
assessments of satisfaction, burnout, and retention over time.
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In conclusion, the dissertation establishes mentorship as a
lever for effective integration, while demonstrating that its impact
depends on more than individual dispositions. It depends on the
quality of relationships and on institutional arrangements that
enable those relationships to flourish. Strengthening mentor
preparation, formalising protected time for mentoring, supporting
reflective practice, and recognising mentors’ leadership are
practical steps that flow from the findings. Taken together, these
measures can help ensure that novice teachers do not simply endure
their early years, but develop the confidence, competence, and
professional identity needed to thrive.

. SUMMARY OF CHAPTER ONE:
THEORETICAL FOUNDATIONS OF PROFESSIONAL
INTEGRATION IN TEACHING

The chapter shows how teaching evolved from a focus on
knowledge delivery to a profession integrating intellectual, ethical
and social dimensions (Dewey, 1916; Aloni, 2005). Aloni (2005)
describes teaching as an ethical journey nurturing holistic
development, contrasting technocratic models prioritising
standardisation (Beck, 2005). While such models bring clarity, they
risk neglecting relational and creative aspects (Hativa, 2003). Ben-
Peretz (2001) underscores the importance of preparing teachers to
embrace complexity and adapt.

Reichel and Arnon (2005) identify three core
representations shaping teacher identity: the ideal teacher, the
mentor figure and the evolving self-image. Zimmerman (2008)
observes that some teachers seek advancement while others value
stability. Professional autonomy and accountability remain central,
with studies linking working conditions to satisfaction and burnout
(Gavish and Friedman, 2007; Greenbank, 2019). Declining prestige
reflects broader societal issues (Walensky, 2011). Restoring status
requires policies valuing teachers’ contributions (Akiri and Dori,
2022).

Teaching is also framed as both a structured profession and
an art requiring creativity and inspiration (Kennedy, 2016). While
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career paths and mentoring systems support development (Bar-
Zohar and Yosifovitz-Ben-Yehoshua, 2021), challenges persist in
content delivery, classroom management and fostering
participation (Ball, Thames and Phelps, 2008; Carroll et al., 2022).

Beyond technical skills, effective teaching relies on
intuition and aesthetic sensitivity. Eisner (1985) and Blumenfeld-
Jones (2010) emphasise that responsiveness and aesthetic
awareness transform learning into meaningful experience. Aloni
(2005) frames teaching as a humanising process blending ethics and
creativity (Beck, 2005).

Characteristics of Effective Teaching
Effective teaching combines clear instruction, relational
competence and sensitivity to diverse needs (Reichel and Arnon,
2009). Carmeli (2006) highlights the role of moral commitment.
Emotional engagement strengthens motivation and deepens
learning (Zidan, 2011). Teachers model respectful communication
and adapt instruction to individual progress (Zaretsky and Katz,
2019). Ball and Forzani (2009) stress that student growth, not test
scores alone, measures teaching quality.

The Training Process of Pre-Service Teachers
Preparation should integrate theory, practice and emotional support
(Feiman-Nemser, 2001). Mentorship and peer learning build
confidence (Lazovsky and Zeiger, 2004). Reflective activities help
manage stress and identity conflicts (Kaplan, 2022). In Israel,
inconsistent curricula and limited evidence-based practice remain
challenges (Bar-Tal et al., 2018).

The Ideal Model of Teacher Education
Effective models combine coursework, practice, and sustained
reflection (Darling-Hammond, 2006). Reflective inquiry, empathy
and responsiveness to diverse contexts are central (Aloni, 2002;
Cochran-Smith et al., 2015). Despite persistent gaps, shared
principles include integrated practice and commitment to lifelong
learning (Kennedy, 2016).

The Professionalization Process in Teaching
Teaching has moved towards recognised professional status,
shaped by certification and national frameworks (Shulman, 1987;
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Reichel, 2008). Professional autonomy, fair compensation and
opportunities for advancement sustain motivation (Day, 2004).

The Induction Process and Early Professional Adjustment
Induction bridges preparation with practice but often reveals gaps
requiring structured support (Lazovsky and Zeiger, 2004). New
teachers face uncertainty and high emotional demands
(Zimmerman, 2008; Gavish and Friedman, 2007). Effective
induction strengthens resilience and engagement (Zuzovsky, 2022).

Risk and Protective Factors in Early Career Stages
Role ambiguity, workload and limited preparation increase risk of
burnout (Feiman-Nemser, 2001). Protective factors include
mentoring, collegial support and personal adaptability (Lazovsky
and Zeiger, 2004; Kaplan, 2022).

Emotional, Institutional and Practical Challenges
Many novice teachers experience a gap between ideals and under-
resourced realities (Gavish and Friedman, 2007). Hierarchical
cultures can undermine confidence, while inclusive environments
foster resilience (Yonai, 2003; Kaplan, 2022). Practical demands
without support contribute to burnout (Emmanuel-Noy and
Wagner, 2015).

Burnout and Teacher Well-being
Burnout is a major concern early in teachers’ careers, combining
emotional  exhaustion,  depersonalisation and  reduced
accomplishment (Maslach and Leiter, 2016, in Einav et al., 2024).
High workloads, blurred work-life boundaries and sustained stress
contribute significantly (Pritzker and Chen, 2010; Bakker and de
Vries, 2021). Supportive leadership and positive school culture
protect against burnout (Gavish and Friedman, 2007; Levkowitz
and Sahar, 2021).
Strategies like peer support, counselling, reflective practice and
workload adjustments are essential. Systemic policies embedding
teacher well-being are needed for sustainable practice (Kaplan,
2022; Carroll et al., 2022).

Mentoring and Support Mechanisms
Mentors bridge the gap between theory and practice by modelling
professional identity and providing emotional support (Feiman-
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Nemser, 2001). Effective mentors balance guidance with space for
reflection and adapt to individual needs (Schatz-Oppenheimer,
2011; Lazovsky and Zeiger, 2004). However, limited time and
inconsistent training reduce impact (Nasser Abu Al-Hija et al.,
2006). Mentoring also demands institutional support to prevent
mentor overload (Bar-Tal et al., 2018). Cultural sensitivity remains
essential, especially in diverse schools (Zabidat, 2022).

Models and Pathways of Mentoring
Mentoring models vary. Hierarchical approaches offer clear
standards but can restrict autonomy (Lazovsky and Zeiger, 2004).
Collaborative models foster shared inquiry (Feiman-Nemser,
2001), while clinical models focus on immersive practice (Darling-
Hammond, 2014). Peer mentoring reduces isolation (Kaplan,
2022), and nested models integrate school and university input
(Nasser Abu Al-Hija et al., 2011). Success depends on trust,
coordination and flexibility.

Impact on Professional Development
Mentoring enables new teachers to apply knowledge, build
confidence and develop reflective practice (Feiman-Nemser, 2001;
Kaplan, 2022). Emotional support fosters resilience and belonging
(Zuzovsky, 2022). For mentors, the process offers growth and
reinforces a culture of learning (Davey and Ham, 2010). Without
clear expectations and investment, mentoring risks becoming
superficial (Bar-Tal et al., 2018).

Facilitating and Hindering Factors
Effective mentoring requires clarity, empathy, and supportive
school cultures (Gavish and Friedman, 2007; Zuzovsky, 2022).
Challenges include role ambiguity, time pressure, and hierarchical
dynamics (Schatz-Oppenheimer, 2011). Emotional strain and lack
of cultural awareness can also limit impact (Masri-Kharzalla and
Arar, 2019). Building on these constraints and enablers, the
analysis centres the mentor’s personal qualities as proximate
determinants of novice adjustment.
The analytical focus is directed towards identifying the extent to
which mentor teachers’ qualities influence the professional
adjustment of novice teachers, exploring correlations between
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demographic characteristics and mentoring outcomes, and
examining the relationship between effective integration and levels
of professional satisfaction. Consideration is also given to the
potential mediating or moderating role of background
characteristics in shaping these relationships. Recent research
demonstrates that emotional intelligence constitutes a key factor in
teachers’ professional growth and pedagogical effectiveness, as
higher levels of self-control, self-awareness, motivation, empathy,
and social skills positively influence adaptiveness and instructional
effectiveness (Marulevska, 2017).

Teacher Development
Self-efficacy and professional identity are shaped by expectations
and mentoring relationships (Zimmerman, 2008). High self-
efficacy fosters resilience, while cultural dissonance erodes
confidence (Carroll et al., 2022; Zabidat, 2022). Reflective practice
helps manage tensions between ideals and reality (Feiman-Nemser,
2001).

Teacher Development
Self-efficacy and professional identity are shaped by expectations
and mentoring relationships (Zimmerman, 2008). High self-
efficacy fosters resilience, while cultural dissonance erodes
confidence (Carroll et al., 2022; Zabidat, 2022). Reflective practice
helps manage tensions between ideals and reality (Feiman-Nemser,
2001).

Personal and Professional Growth
Development blends personal change and professional skill.
Reflection, collaboration and supportive environments strengthen
motivation and expertise (Brookfield, 1995; Akiri and Dori, 2022).
Emotional resilience and career pathways sustain engagement
(Einav et al., 2024).

Institutional and Policy Support
Effective policies include structured induction, reduced workloads
and relevant training (Feiman-Nemser, 2001). Excessive
accountability can undermine confidence, while participatory
leadership builds identity (Brookfield, 1995; Kaplan, 2022).
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Professional organisations help where resources are lacking
(Gavish and Friedman, 2007).

Conceptual Framework
The integrated model links preparation, induction and long-term
development, shaped by personal, relational and systemic factors
(Feiman-Nemser, 2001; Zimmerman, 2008). This framework
connects teacher growth with student outcomes.

Chapter One demonstrates that the integration of novice
teachers is a multidimensional process shaped by personal
aspirations, relational dynamics, and systemic structures. Teaching
emerges as both a professional discipline grounded in standards and
a creative, ethical practice requiring adaptability and empathy.
Effective preparation depends on combining theoretical
foundations, reflective inquiry, and supportive induction.

Mentoring stands out as a critical bridge between training
and practice, with its impact shaped by trust, cultural awareness,
and institutional investment. Likewise, burnout and attrition
highlight the urgency of embedding teacher well-being in policy
and school culture.

The chapter’s conceptual framework emphasises that
professional identity, self-efficacy, and resilience are not static
traits but develop through the interplay of individual experience and
organisational context. Recognising this complexity is essential for
designing education systems that support teachers as they, in turn,
empower diverse learners.

IV. SUMMARY OF CHAPTER TWO: EMPIRICAL STUDY:
METHODOLOGY AND RESEARCH INSTRUMENTS
ON MENTOR TEACHERS’ INFLUENCE IN THE
PROFESSIONAL INTEGRATION OF STUDENT
TEACHERS

Chapter Two establishes the empirical architecture of the
dissertation and provides a transparent account of the procedures
used to examine how mentor teachers influence the professional
integration of student teachers. The chapter specifies the research
design, variables, instruments, sampling and recruitment, data
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processing pipeline, and the first layer of descriptive findings that
motivate the inferential analyses reported later. It ensures
replicability and situates the study within a rigorous quantitative
tradition appropriate for examining associations among mentoring
attributes, adjustment, and satisfaction in early career teaching.

Research design and analytic stance

The study adopts a quantitative, correlational design aimed
at mapping symmetrical relationships between constructs without
asserting temporal precedence. Variables are measured as they
exist, using structured instruments that prioritise validity,
reliability, and comparability across respondents. The choice of
design supports objective hypothesis testing and permits multi-
variable modelling while acknowledging the inferential limits of
non-experimental data. The analytic strategy proceeds in stages that
include descriptive statistics, correlation analysis, and multiple
regression, with provision for structural equation modelling to
explore direct and indirect pathways when appropriate. The data
collection was completed in a condensed field window through
self-report questionnaires tailored to educational settings, a strategy
consistent with the design’s emphasis on breadth and statistical
power.

Constructs and variables

The chapter defines two classes of independent variables.
The first captures demographic and role-related attributes such as
gender, age, country of birth, place of residence, family status,
highest qualification, years of teaching experience, and current
teaching role. These variables provide essential context for
understanding background heterogeneity and for testing whether
social location and career stage moderate mentoring dynamics. The
second class profiles the mentor teacher’s abilities and dispositions,
including multicultural competence, openness to pedagogical
innovation, awareness of role significance, receptiveness to diverse
perspectives, and interpersonal skill. These attributes are theorised
to shape the quality and impact of mentoring engagements.

Two dependent variables are operationalised: personal and
professional adjustment or integration, and job satisfaction.
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Adjustment refers to the capacity to adapt to organisational
expectations and classroom demands while building collegial
relationships and pedagogical fluency. Satisfaction indexes positive
affect linked to professional practice and is treated as a marker of
engagement and persistence in the profession. The structured
inclusion of these variables provides a robust analytic scaffold for
assessing whether mentor characteristics and participant
backgrounds are associated with early career thriving.

Instruments and measurement

Two parallel questionnaires were developed for the mentor
cohort and the student teacher cohort. Each instrument contains
four sections that collect sociodemographic data, assess personality
and professional abilities, gauge satisfaction, and measure
adjustment or integration. The ability scales encompass
pedagogical competence, subject expertise, communication,
adaptability, empathy, and leadership tendencies, aligning with
contemporary profiles of effective mentoring. The satisfaction and
adjustment sections adapt established scales to the educational
context to ensure construct validity and sensitivity to variation at
different career stages. The instrument architecture supports both
single-construct analyses and composite modelling of mentoring
processes.

Instrument reliability is treated as a prerequisite for
inference. The analysis plan includes internal consistency checks
using Cronbach’s alpha, with negatively keyed items reverse-coded
where required. The reliability threshold follows established social
science conventions. This procedure ensures that the resulting
indices are psychometrically defensible prior to correlation and
regression analyses.

A pre-existing instrument from Bar-Tal and colleagues,
reported with strong reliability, informed item selection and
structure. The adaptation preserved anonymity and standardised
administration to reduce social desirability bias and enhance the
comparability of responses across channels.

Sampling strategy, population, and recruitment
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The sampling plan was designed to secure balanced
representation of the two focal groups and to support comparative
analysis. An initial stratified intention targeted sixty participants
split evenly between training teachers and student teachers, to
ensure symmetrical perspectives on mentoring roles and induction
experiences. Recruitment leveraged institutional contacts,
information circulars, and voluntary self-nomination, with explicit
inclusion and exclusion criteria. These procedures prioritised active
practitioners and safeguarded ethical standards of informed
consent, confidentiality, and withdrawal rights.

The realised sample exceeded the initial target. Valid
responses were obtained from 101 participants: 50 training teachers
and 51 student teachers. The distribution reflects the same role
balance envisaged in the plan while expanding statistical power.
Data were collected electronically using Google Forms and
returned by email or through direct links disseminated via
professional networks. Anonymity was assured throughout, and
completed responses were exported to Excel for statistical
processing.

In addition to stratification by role, the project employed a
simple probability sampling approach wherever feasible to ensure
that each eligible individual had an equal chance of participation.
Dissemination through email and WhatsApp allowed broad
coverage of mentoring teachers and teaching interns, with follow-
ups addressing recruitment challenges in harder-to-reach settings
and with the cooperation of teacher education providers. The
inclusion of participants from varied institutional contexts
strengthens external validity and enhances the study’s capacity to
detect contextual moderators of mentoring effectiveness.

Data processing and analysis workflow

Data analysis was conducted in SPSS following a three-
stage workflow. First, the research measures were constructed and
validated. Items were grouped into conceptually coherent scales,
coding schemes were standardised, and Cronbach’s alpha was
computed to confirm internal consistency. Second, descriptive
statistics profiled the sample using frequency distributions for
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categorical variables and measures of central tendency and
dispersion for continuous variables. Third, the analysis moved to
bivariate and multivariate modelling through Pearson correlations
and multiple regression in order to test hypothesised links among
mentor competencies, adjustment, and satisfaction while
controlling for demographic covariates. Provision is also made for
structural equation modelling where the pattern of associations
indicates plausible indirect effects. This staged approach balances
transparency with analytic depth.

Descriptive portrait of the cohorts

The demographic overview places the two cohorts in clear
relief and anticipates contrasts that are theoretically meaningful for
mentoring research. Student teachers form a younger, less
experienced group at earlier qualification stages. The cohort
exhibits a strong female majority and is dominated by participants
who identify as Jewish, with a smaller proportion identifying as
Arab. Their qualifications are clustered in bachelor-level routes
with a smaller master’s-level contingent. The age distribution
ranges widely and yields a mean near 30 years, consistent with a
pool that includes both first-entry candidates and career changers.
See the table below.

Table: Demographic Characteristics of the Participants — Student Teachers (N =
51).

Variables Categories N %
Gender Woman 40 78.4
Man 11 21.6
Nationality Arab 3 5.9
Jewish 48 94.1
Academic Degree B.ED 18 35.3
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B.Sc.or B.A 25 49.0
M.Sc. or M.A 8 15.7
Range Mean SD
Age 64.00-20.00 29.88 9.71
Variable Range Mean SD
Age 20.00-64.00 29.88 9.71

Chart: Gender (Student Teachers)

Gender

4

= Woman = Man

The distribution confirms a marked female majority among
student teachers. This profile is consistent with the composition of
many teacher education cohorts and provides adequate variance for
testing whether gender is associated with satisfaction and
adjustment. Given the imbalance, gender is retained as a control
variable in subsequent models to avoid confounding inferences
about mentoring effects.

Training teachers constitute a mature, highly experienced
cohort. Women predominate, and academic credentials are high,
with a majority holding master’s degrees. The mean age is in the
late forties, and the average teaching tenure exceeds two decades.
More than half report prior guidance experience, often extending
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over several years, which signals readiness for mentoring roles and
a reservoir of practice-based knowledge. Complementary
tabulation for this group is provided in next table, where is visible
that Training Teachers (N = 50), and the patterns are visualised in
the charts for rapid inspection.

Chart: Gender (Training Teachers)

Gender

10%

\

= Woman = Man

The training teacher cohort is overwhelmingly female,
which mirrors the student teacher distribution and suggests gender
homophily in many mentoring dyads. This has analytical
implications for interpreting interpersonal dynamics, since gender
differences are unlikely to explain variation in outcomes within the
dominant pairing type. The small number of men is noted to avoid
over-interpreting subgroup effects.

Table:: Demographic Characteristics of the Participants
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Variables Categories N %
Woman 45 90.0
Gender Man 5 10.0
Arab 0 0
Nationality Jewish 50 100.0
B.ED 11 22.0
Academic Degree B.A. or B.Sc. 9 18.0
M.Sc. or M.A. 30 60.0
No 44.0 44.0
Guidance Experience Yes 56.0 56.0
Range Mean SD
Age 70.00-24.00 47.00 12.53
Teaching Experience 37.00-2.00 21.56 10.76
Guidance Experience 20.00-1.00 7.62 6.05

Chart: The average age of the participants
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Age
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The mean age of student teachers is close to thirty years,
while training teachers cluster in the later forties. This gap
underscores the generational span typical of induction relationships
and supports the decision to include age as a covariate in all
multivariate models. The spread in ages among mentors also
indicates scope for examining whether experience proxies, such as
years of teaching or guidance experience, moderate student
integration.

The contrasts between groups are instructive. The student
teacher profile reflects enthusiasm and emergent identity, while the
mentor profile reflects accumulated expertise and institutional
familiarity. This asymmetry is not a methodological artefact. It is
the expected foundation for productive mentoring and a key source
of variation for later analyses. The chapter frames these contrasts
as consequential for subsequent testing of whether and how
demographic background, prior mentoring experience, and
academic attainment correlate with adjustment and satisfaction.
The authors also note the heuristic value of combining tables for
precision with charts for accessibility, an approach that improves
the communicative clarity of the descriptive stage.
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Chart: Comparative Means for Student and Training Teachers

Description of the Research Variables
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The comparative profile shows high levels of mission
across both cohorts, with training teachers reporting higher
satisfaction and adjustment and student teachers rating themselves
higher on efficacy and reputation. This pattern aligns with the
theoretical expectation that experience stabilises workplace
satisfaction while early career participants emphasise capability
and social recognition. The contrasts justify modelling mentorship
as a relational mechanism that can bridge differences in confidence,
identity, and institutional familiarity.

Research questions and hypotheses as operational drivers

The methodological decisions in Chapter Two are closely
tied to the study’s hypotheses. The central proposition is that
effective mentorship depends on a cluster of mentor attributes that
combine professional competence with interpersonal and
intercultural sensitivity. The expected impacts extend across career
trajectory, work quality, adaptive capacity, and institutional
integration for novice teachers. This mapping converts abstract
claims about mentoring quality into testable statements about
associations among measurable constructs.

Ethical considerations and data integrity
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The chapter documents ethics procedures that include
obtaining adviser approval for instrument use, informing
participants about voluntary participation and confidentiality, and
offering to share results upon completion. These measures support
data integrity by encouraging candid responses and protecting
participant welfare. The processing pathway from Google Forms to
Excel to SPSS is recorded for auditability. The achieved sample
size of 101 valid responses is explicitly noted.

Preliminary findings within Chapter Two

The findings section in Chapter Two limits itself to the
descriptive domain and to interpretative comments that seed the
inferential work of the next chapter. For student teachers, the
distributions by gender, nationality, and degree are set out visually
and numerically. The pattern matches known intake trends in
teacher education and signals a cohort that is both diverse in age
and concentrated in early career stages. For training teachers, the
data depict a highly qualified and experienced group where prior
guidance experience is common. These attributes are consistent
with their function as institutional culture carriers and modelling
agents for evidence-based practice.

Comparative observations underscore the generational and
experiential gap between groups. The chapter frames this gap as
both a resource and a challenge. It is a resource because it supplies
the expertise and stability that mentoring requires. It is a challenge
because it may introduce differences in pedagogical preferences
and technology adoption that need negotiation within mentoring
relationships. The chapter therefore recommends that subsequent
analyses examine whether demographic variables like age and
gualification, and contextual variables like guidance experience,
correlate with adjustment and satisfaction measures. These
recommendations shape the agenda of Chapter Three.
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V. SUMMARY OF CHAPTER THREE: RESEARCH
FINDINGS AND DISCUSSION

This chapter reports and interprets the empirical results. It
begins with a descriptive portrait of the two cohorts, moves to
multivariable analyses that test the study’s hypotheses, and closes
with an integrated discussion of implications for teacher education
and school practice. Throughout, the findings are read against the
conceptual frame of mentorship as a relational, pedagogical, and
organisational process that shapes early professional development.
Descriptive analysis of core variables
Student teachers

Five constructs were assessed among student teachers:
Professional Efficacy, Mission, Reputation, Satisfaction, and
Adjustment. The distribution of scores indicates a cohort with
strong value orientation and moderate confidence in emerging
skills, yet with evidence of transitional strain.

Mean Mission is high, consistent with a strong sense of
purpose and personal identification with the vocation. Professional
Efficacy sits in the moderately high range, which suggests that most
participants believe they possess or can quickly acquire core
teaching competencies. Reputation is also rated positively,
indicating that the profession is perceived as socially meaningful,
though perceptions vary across individuals, as shown by the
breadth of the standard deviations. Satisfaction is above the scale
midpoint with relatively tight dispersion, which points to a common
core of positive affect about the role. Adjustment is the lowest of
the five means and shows wider spread, signalling real variation in
how well students are navigating early classroom and institutional
demands.

Taken together, the student teacher profile is characteristic
of a motivated group at the threshold of practice: strong ideals and
growing self-belief, tempered by the complexity of actual school
contexts. See the table bellow.

26



Table: Descriptive Statistics — Student Teachers.

Variable Minimum Maximum Mean SD
Professional 1.75 6.00 3.81 1.13
Efficacy
Mission 1.00 6.00 439 141
Reputation 1.29 6.00 3.95 1.28
Satisfaction 1.88 3.75 2.85 0.54
Adjustment 1.00 4.00 230  0.64

Training teachers

The training teacher group presents a complementary
profile. Mission remains high, and Satisfaction and Adjustment
both exceed the student teacher means. Professional Efficacy and
Reputation are moderately positive but slightly lower than among
students, which is consistent with a more grounded self-appraisal
that accrues with long service and exposure to systemic constraints.
Dispersion is generally smaller for Satisfaction and Adjustment,
reflecting stabilised attitudes and routines built over time.

These patterns suggest that experienced teachers report
more settled work lives and greater ease with organisational
navigation, while holding more calibrated views of their own
capacities and of the profession’s public standing. See the table
bellow.

Table: Descriptive Statistics — Training Teachers.

Variable Minimum Maximum Mean SD
Professional 1.67 5.75 3.61 1.10
Efficacy
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Mission 1.00 6.00 438 1.38

Reputation 1.29 6.00 377 1.28
Satisfaction 1.00 4.00 3.08 0.78
Adjustment 1.27 3.82 2.62 0.60

Cross-group interpretation

A simple comparison across cohorts yields three headline
observations.

First, the near-parity in Mission underscores a shared value
base. Motivation anchored in purpose is not restricted to long-
serving staff; it is already pronounced at entry. This continuity is an
asset for mentoring relationships, since it creates common ground
for pedagogical dialogue.

Second, the inversion between Professional Efficacy and
Satisfaction is instructive. Student teachers rate their competence
somewhat higher than training teachers, yet report lower
satisfaction and weaker adjustment. The reverse holds for
experienced mentors. This pattern is consistent with the view that
satisfaction in teaching depends as much on institutional fit, social
support, and role clarity as on perceived skill.

Third, adjustment presents the clearest gap. Training
teachers score higher, as expected given their tenure and social
capital within schools. The variability among students points to
heterogeneous school placements, differences in mentor support,
and uneven exposure to complex teaching situations. This
heterogeneity is precisely what the multivariable analyses seek to
clarify.

Bivariate patterns in brief

Although the study privileges model-based inference,
several simple associations are worth noting to frame the
regressions. Among student teachers, higher Mission tends to co-
occur with higher Satisfaction and better Adjustment. Reputation
shows a mixed pattern, aligning positively with Satisfaction in
some subgroups but not with Adjustment. For training teachers,
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Satisfaction and Adjustment cluster at moderate to high levels
across demographic strata, with limited variation by age or gender.
These tendencies are descriptive rather than causal, yet they guide
the selection and interpretation of predictors in the models that
follow.

Multivariable analysis: models and main results

The analyses employ multiple linear regression to test
whether demographic attributes and professional perceptions
predict either Satisfaction or Adjustment. Collinearity was
addressed at the design stage by selecting conceptually distinct
predictors and by limiting the number of variables relative to
sample size. All models use listwise deletion of missing data; where
degrees of freedom appear reduced, this reflects incomplete
responses on one or more predictors.

Model for student teachers: predictors of Satisfaction

The model for student teacher Satisfaction includes age,
gender, nationality, Professional Efficacy, Mission, and
Reputation. As a set, these variables explain a meaningful share of
variance, with the model reaching conventional significance at the
omnibus level. No single predictor crosses the usual threshold for
statistical significance, a common result in small samples when
predictors are conceptually related.

Mission carries the largest positive weight. This aligns with
the idea that intrinsic goal alignment strengthens positive affect
toward teaching, even during a demanding practicum. Reputation
carries a negative weight in this cohort. One plausible reading is
that high prestige expectations can raise the bar for day-to-day
experiences; when early practice reveals constraints on autonomy
or recognition, satisfaction can dip. Professional Efficacy adds little
unique variance in this model, which suggests that confidence alone
does not guarantee positive affect in the face of institutional
novelty.

Models for training teachers: predictors of Satisfaction and
Adjustment

For training teachers, two models were estimated. The

Satisfaction model includes age, gender, academic degree, years of
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teaching, guidance experience, and the three perception variables.
The explained variance is modest and not statistically significant.
Reputation shows the largest positive coefficient but does not reach
significance, while Professional Efficacy trends negative. This
pattern is not unusual in experienced cohorts, where stricter self-
appraisal can coexist with stable satisfaction under supportive
institutional conditions.

The Adjustment model uses the same predictors and
accounts for a higher share of variance than the Satisfaction model,
yet the omnibus test remains non-significant. Age and Mission
carry small positive weights, whereas Reputation trends negative.
These tendencies, together with the moderate explained variance,
suggest that school-level and programme-level conditions account
for much of the residual variation in adjustment among experienced

staff.
Table: Linear Regression for the Prediction of the Adjustment of the Training
Teachers (N = 50)

Explanatory

Variable B SEB Beta T
Age .02 .03 .33 .56
Gender -.26 .69 -11 =37
Academic Degree -.35 .20 -.38 -1.75
Teaching 01 04 14 25
Experience
Guidance .03 03 -30 -1.09
Experience
Professional
Efficacy .26 .38 48 .69
Mission A1 .24 24 .45
Reputation -.26 .39 -57 -.66

Summary of the

—_ 2—
Model F@17=0.98, r*=0.32,p>.05
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As shown in the table, the model explains 32% of the
variance, F(8,17)=0.98, 1>=0.32, p>.05. Coefficients are small in
magnitude and none reaches statistical significance: Age (B=0.02,
SE=0.03, p=0.33, t=0.56) and Mission (B=0.11, SE=0.24, =0.24,
t=0.45) are positive; Reputation is negative (B=-0.26, SE=0.39, p=-
0.57, t=-0.66); other predictors remain near zero. The pattern is
consistent with an interpretation of adjustment as primarily
contingent on local climate, workload, and relational supports
rather than on fixed attributes or global perceptions alone.

Model for student teachers: predictors of Adjustment

A parallel model for student teacher Adjustment includes
the same set of predictors as the Satisfaction model. The model
achieves moderate explained variance but yields no significant
individual predictors. The signs mirror those in the Satisfaction
model: Mission positive, Reputation negative, Efficacy close to
zero. These results reinforce a reading of adjustment as a context-
sensitive outcome at this stage, with the attitudinal variables
providing only a partial and indirect account.

Interpretation of patterns
Mission as a cross-cutting driver

Mission emerges throughout as a consistent positive
correlate of both Satisfaction and Adjustment. Even where it is not
a significant individual predictor, the direction is stable. Mission
appears to operate as a motivational resource that helps novices
tolerate ambiguity and persist through setbacks, and helps
experienced staff maintain engagement over long periods.
Programmes that help student teachers articulate a clear
professional purpose and connect it to daily practice may therefore
see benefits in both affect and adaptation.

Reputation as a double-edged construct

Reputation behaves differently across outcomes and
cohorts. Among student teachers, a higher sense of prestige tends
to associate with lower Satisfaction and weaker Adjustment. This
may reflect expectation—experience gaps. In experienced cohorts,
reputation tilts positive for Satisfaction but is neutral to negative for
Adjustment. A reasonable inference is that prestige matters for
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morale when authority and recognition are already established, but
contributes little to practical adaptation, which depends on routines,
resources, and collegial support.

Professional Efficacy and the realism of experience

The modest or even negative weights for Professional
Efficacy among training teachers should not be read as evidence
against the value of competence. Rather, they point to the nuanced
way experienced professionals evaluate themselves. With tenure
comes a sharper awareness of what high-quality teaching entails
and of the systemic constraints that make it hard to sustain. In
students, efficacy is moderately high but does not uniquely account
for affect or adjustment once mission and reputation are considered,
which hints that confidence is necessary, yet not sufficient, for early
thriving.

Demographics and the limits of fixed attributes

Age, gender, and nationality contribute little unique
variance in any model. Age trends positive for Adjustment among
training teachers, but the effect is small. Gender effects are
negligible throughout. Nationality shows no reliable influence.
These results accord with the idea that early professional states are
shaped primarily by social and organisational environments rather
than by fixed traits.

Robustness, assumptions, and power

All models assume linear relationships, homoscedastic
residuals, and approximate normality of outcomes. Visual
inspections and summary diagnostics were adequate for the
purposes of the study’s explanatory aims. Two design features
temper the strength of inference.

First, samples are modest. This limits statistical power,
especially for detecting small effects or for models that include
multiple correlated predictors. The presence of model-level
significance alongside non-significant individual predictors in the
student teacher Satisfaction model is a typical symptom of
constrained power in the presence of shared variance.

Second, the cross-sectional frame precludes causal
inference. The models identify associations that are theoretically
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plausible, yet the direction of influence cannot be established.
Longitudinal designs tracking change in mission, efficacy, and
satisfaction across the practicum would be a suitable next step.
Practical implications

The findings suggest concrete steps for teacher education
providers and schools.

Strengthen  mission—practice  alignment.  Structured
reflection, guided narrative, and values-based supervision can help
student teachers connect purpose to practice, making mission an
active resource rather than a static belief. This could lift satisfaction
and ease adjustment.

Calibrate prestige expectations. Early conversations about
the realities of work, status, and recognition can temper unrealistic
assumptions linked to reputation. Balanced expectations reduce the
risk of disillusionment when novices encounter institutional
constraints.

Build efficacy through situated support. Efficacy grows
when novices experience success in tasks that matter. Co-planning,
targeted feedback, and gradual release of responsibility can create
these success experiences. For mentors, professional learning that
links craft knowledge to contemporary challenges can sustain a
sense of capability without inflating self-appraisal.

Prioritise context and climate. Since demographics explain
little, attention should shift to school-level variables. Mentor time
allocation, access to resources, and opportunities for collegial
dialogue are the levers most likely to improve adjustment across
cohorts.

Attend to variability in placements. The wide spread in
student adjustment suggests that not all placements provide equal
learning opportunities. Screening and supporting placement
schools, and monitoring the quality of mentoring on site, can reduce
inequities in novice experience.

Limitations and directions for further research

Several limitations warrant caution. The use of self-report
instruments invites social desirability bias. Although anonymity
and standardisation were used to mitigate this, more objective
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indicators, such as observed practice or supervisor ratings, would
strengthen the validity of future models. The reliance on listwise
deletion reduces effective sample size in the regressions and may
bias estimates if missingness is not random. Multiple imputation or
full information methods could be considered in replications.

The predictor set did not include school climate, leadership
style, workload, or autonomy, all of which are widely implicated in
teacher well-being and retention. Incorporating these variables
would likely increase explained variance and sharpen intervention
targets. Finally, qualitative follow-up could illuminate the
mechanisms behind the observed signs on mission and reputation,
clarifying how narratives of purpose and prestige are formed and
reshaped during induction.

Summary of findings

The evidence portrays two cohorts tied by purpose yet
differentiated by experience. Student teachers report strong mission
and moderate efficacy but face adjustment challenges. Training
teachers report higher satisfaction and smoother adjustment with
slightly more reserved self-assessments. In multivariable terms,
attitudinal factors explain meaningful portions of satisfaction
among students, while adjustment in both cohorts appears more
context-bound and less tied to fixed traits. Mission is the most
consistently positive correlate across groups and outcomes.
Reputation is salient but complex, carrying different implications
across stages and outcomes.

The results point to an induction agenda that is as much
institutional as it is individual: build programmes that connect
purpose to daily practice, support realistic expectations, and invest
in mentoring structures that make schools fertile ground for
professional growth.
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V11. DISSERTATION’S CONTRIBUTIONS

- Integrated conceptual framework linking mentor practice,
individual dispositions, school context, and outcomes (satisfaction,
adjustment).

- Two-cohort comparative design (student teachers N=51; training
teachers N=50) with parallel instruments for role-specific analysis.
- Clear operationalisation of professional efficacy, mission,
reputation, together with outcome indices of satisfaction and
adjustment.

- Transparent, reproducible analytics (documented data pipeline,
assumptions checked, full model reporting with coefficients and
errors).

- Descriptive profiles establishing stable patterns: high mission
across cohorts, higher satisfaction and adjustment among mentors.
- Model evidence that demographics weakly predict satisfaction in
experienced teachers, shifting focus from traits to context.

- Model evidence that mentors’ adjustment is largely context-
dependent rather than trait-driven.

- For student teachers, satisfaction is moderately predictable at
model level; adjustment shows weak explained variance.

- Mission consistently aligns positively with outcomes; reputation
shows mixed patterns, often negative for adjustment.

- Diagnostic use of plots and checks disciplines inference and
supports cautious interpretation of small effects.

- Nationality adds little to mentors’ adjustment in this sample,
discouraging stereotyping and proxy assumptions.

- Findings redirect interventions from individuals to system design
(time, feedback routines, collegial structures, resources).

- Actionable implications for mentor preparation: strengthen
mission—practice alignment, calibrate prestige expectations,
scaffold efficacy.

- Reusable measures and baselines suitable for programme
evaluation across future cohorts.

- Limitations are used constructively to refine the field’s research
agenda (school climate, leadership, workload, autonomy).
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- Cohort contrasts read as career-stage signatures, informing
sequencing of supports for novices and mentors.

- Strengthened quantitative reporting standards (explicit Ns, full
tables, model-level significance, restrained claims).

- Platform created for mixed-methods follow-up on the micro-
processes of mentoring and placement quality.

- Coherent alignment from theory to measures to practice
recommendations, yielding a usable theory of action for induction.
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