IOT'O3ANNAJEH YHUBEPCUTET ,,HEO®UT PUJICKHN” —
BJIAT'OEBTPA
OUNITOCOPCKHU PAKVITET
KATEJIPA ,,COIIMOJIOT'UA”

AMMPA BAP ITAJIOM

BKJIFOUBAII[O OBPABOBAHUE B MYJITUKYJITYPHO
OBIIECTBO. ETHOI'PA®CKO U3CJIEJIBAHE HA
JABYE3UYHO YUYUJIHIIE ,,PHKA 3A PBKA” B
MEPYCAJIUM

ABTOPE®EPAT

Ha JICepTalus 3a NoJNyyaBaHe Ha HaydyHa U 00pa3oBaTesiHa CTENeH
»JLOKTOp”
Ob6nact Ha Bucuie oopazoBanue: 3. ColMaNHU, CTOMAHCKH U
MPaBHY HAYKH
[podecuonanno nanpasienue: 3.1. CoUONOrus, aHTPONOIOTHS U
HAyKH 3a KyaTypaTa

JHoxropcka nporpama: CoLuonorus

HAYYEH PBKOBOAMUTEJI: 10L. 1-P MAPHO MAPUHOB

BJIATOEBTPA ]
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I[I/IcepTaIII/IﬂTa BKJIIOYBa yBOJ, C€AEM TIJlaBHU, 3aKJIHOYCHUC,
61/[6)11/101"1)3(1)1/[5{, MPUIIOKECHUE, CAMOOLICHKAa Ha IMPUHOCUTEC B HAOKTOPCKaTa

Jaucepranus U CIMChK C Hy6J'II/IKaIII/II/I I10 TeMaTa Ha JOKTOpCKaTa AuCepTalus.

Pa3zpaborena e B 06eM oT 216 CTpaHUIIH, OT KOUTO OCHOBHHST TEKCT
e 201 crpanumu. M3nom3Banu ca 140 u3rouHmka, oT KouTo 28 Ha uBpHUT, 112

Ha aHTJTMHACKH C3HK.

JluceprallmOHHHUAT TPyI Ha Tema: ,,BrirouBamo oOpa3oBaHue B
MYITHKYITYpHO o0mectBo. ETHorpadcko mn3cienBaHe Ha JByEe3MYHO
yunnuie ,,Ppka 3a ppka” B Mepycamum® e 06ChIeH 1 IPEIOKEH 3a 3aIiTa
Ha 3acenanue Ha Karenpa ,,Commonorus® kM ®unocodekn dakynrer Ha
IOro3anazen yansepcurer ,,Heodpur Prickn - bnaroesrpan, npoBeaeHo Ha

1 mexemBpu 2025 1.

3amuTara Ha IUCepTaNMATa I ce mpoBene Ha 9 pepyapu 2026 1.
or 11:00 4. B 3ama 1342, VueGen xopmnyc 1, FOrozanamen yHuBepcuTET
,Heoputr Puncku®, BiaroeBrpaa B OTKpUTO 3aceJaHWe C HAYYHO JKYPH B
ChCTaB:

1. mpod. mu Banentnna MuneHkoBa
2. nou. a-p Ierpana CroiikoBa
3. npod. au [Tnamen Makapues — BEHIICH

4. mpod. n-p Hukomnait MuxaiiyioB — BhHILIEH

5. nou. a-p Jlro6a CriacoBa — BBHIIICH



Pe3epBHu uneHose:

1. npod. mu HoOpunka Ileiiuesa

2. mpod. mH Mapus JXKens3koBa — BEHIIICH

Marepuanure 3a 3am@rara ca Ha  pa3lOJIOKEHHE  Ha
3auHTEepecoBannTe B cTas 1485 Ha VYueben wopmyc 1, IOrozamangen

yHuBepcureT ,,Heodur Puicku*, braroesrpasn.
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YBoa

3HaueHne Ha U3CIIEABAHETO

N3paenckusaT KOHTEKCT: 00IeCTBO Ha HEPABEHCTBA
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I'maBa yerBbpTa: Pogurenure B IBYe3NIHOTO
Y
yunaume ,,PbKka 3a ppka“ B Mepycaanm 34

I'naBa nera: 3aBpbpIIMJINTE IBYe3HYHOTO

yumiuie ,,PrKka 3a ppka“ B Mepycaaum 40
I'naBa mecra: CneuuaJHu IHU M IEPEMOHHH 45
3akJoueHue 51
CaMo01IeHKA HA IPUHOCHTE B JOKTOPCKATA AUCEPTAIUS 65

CnHcBK ¢ MyOIHKAIMH 110 TeMAaTa HA JOKTOpcKaTa qucepranus 66

CBbABPKAHUE HA IAJATA JUCEPTAIIUA
YBOJ

3HaueHHe Ha JUcepTalusITa

XapaKTepUCTUKH HA YUHIUILETO ,,PBKa 3a ppka“
W3paenckusT KOHTEKCT: 00IIeCTBO Ha HEPABEHCTBA
JIndeH KoHTEKCT

Llen Ha nucepranmsaTa

3ajaun Ha TUcepTanuaTa

LleHTpaneH u3ciIen0BaTENCKH BBIIPOC
N3cnenoBarencka Xumoresa

MeTtonosorus



JoxTopcka Te3a

ETtnunu crobpaxkeHust
OrpanuueHus
Knacu¢ukanus Ha raBure

INTABA IIbPBA: W3PAEJI KATO MYJITHUKYJITYPHO
OBIIECTBO

1.1. lemorpadcko onrcaHue Ha H3PaeICKOTO OOIIECTBO
1.1.1 podmun Ha eBpeiickoTo MHO3UHCTBO B M3paen
1.1.2. Apabu B U3paen

1.2. TlocneaHu TEHAEHUMHU U PA3BUTHSA

INTABA  BTOPA: WM3PAEJICKUAT MVYJITUKVYITYPEH
KOHTEKCT - OT CEI'PErAlivsi KbM BK/IIOUBAHE

2.1. BkimtouBaHe U MYJITHKYJITYPHO 00pa3oBaHue
2.2. MynTHKYATYpHU IPOTPaMu B KOH(DIMKTHU palloHU
2.3. MynTuKynTypHHU TporpaMu B M3paen

2.4. TlpenuuIHyu U3cheABaHUs BbPXY ABYE3HMUHUTE yuuiauiua B M3paen

M HACTOSIIIETO U3CJIEBAHE
2.5. Yunnuierto ,,Prka 3a ppka“ B Mepycanum
2.5.1. ®ecTuBany, CuelaIHU AHA U LIEPEMOHUH

INTABA TPETA: METOAOJIOTUA W TEJIA HA
N3CJIEABAHETO



3.1. IToaxon KbM M3CIEABAHETO
3.2. llen 1 3a1auu HA U3CIIEABAHETO

3.3. Merogonorus

IVIABA YETBBPTA: YYWJINIIHUTE TPEIIOJABATEJIA B
JABYE3UYHOTO YYWIMINE ,PBKA 3A PBbKA“ B
HUEPYCAJIUM

4.1. BeBenenue

4.2. CaMOBB3IPUSATHE HA TIPEIIOAABATEIINTE B yYHIUIIETO

4.2.1. ApaGcku npernoaBareiu

4.2.2. EBpeiicku npenopaBaTenn

4.3. Yunnuiero karo Ge30IacHa cpea 1 MACTO 3a CIIyIIaHe

4.4, Vuunuiiero karo 00pa3oBarelieH MOJEN i MOJIEI 38 IUCKYPC
4.5. PaGora B eKuIl 1 00pa30BaHUE B MYJITHKYITYPHO [IPOCTPAHCTBO

4.6. CpTpymHUYECTBO, €KWIMHA paboTa W COIMAIIHA W KYJITypHa

OTKPUTOCT

4.7. Bw3mpusTvs Ha TpenojaBaTelNTe 3a €Toca W XapakTepa Ha

YUIHITATIETO
4.8. 3akiroueHne

INIABA IETA: POAUTEJIUTE B IBYE3UYHOTO YYUJINIIE
»PBKA 3A PbKA“ B HEPYCAJIUM

5.1. BeBencuue



5.2. CaMOBB3IIPHUATHE HA apPAOCKUTE POIUTENH B YUITUILETO
5.3. CaMOBB3IPHUATHE HA CBPCHCKUTE POIUTEIH B YUMIIHIICTO
5.4. 300pbT Ha yYMIUIIE KAaTO UICOJOTUICCKH aKT

5.5. Bp3npuatus Ha pOIUTENNTE 32 MYJITUKYJITypaIu3Ma U KyJITypHUTE

pasnuyus
5.6. CBKATEIICTBO
5.7. 3akmoueHne

INTABA  HIECTA: 3ABBPHIMJIUTE JABYE3UYHOTO
YUWIHIIE ,,PBKA 3A PBKA“ B MEPY CAJIUM

6.1. BpBeneuue
6.2. IIpo3peHus Ha 3aBbPILIUINTE

6.3. BousiHHeTO Ha yYWIMIIETO BBPXY KHBOTA Ha 3aBBPIIMIIATE CIE]

3aBBbPIIBAHE

6.4. 3axioueHme

INTABA CEJIMA: CITIEHUAJIHA JHU U HEPEMOHHUHA
7.1. BoBenenue

7.2. Cpema Ha YYUTCIIUTE 110 BPEME Ha OTITYCKa B YHYUTEJICKATa CTasd 3a

CTapuii TUMHAa3uaJIHA YUYUTCIN
7.3. Cpema B Kpas Ha rogrHara 3a npernogaBaTejInuTe OT TMMHAa3usATa

7.4. I[I/IaJ'IOFI/I‘lHa YBPKILIOIT CE€CUA 3a MPENOAABATCIUTE B YUUIIUILICTO



7.4.1. Habmonenne Ha 0Oy4UTEIIHA CECHs 32 TUAJIOT HA TeMa EMIIaTHs

1 HAOMOHAJIHUTE NpasHUIN

7.5. CpBMecTHa epeMOHHS 3a apabu u eBpeu ciien JleHs Ha maMerTa

Ha eBpenTe U apabckus Jlem Hakba

7.5.1. KonTeker

7.5.2. Cpema B yunTenckara ctas npean JleHs Ha maMeTTa

7.5.3. CpBMecTHa apaOCKo-eBpeiicka IEPEeMOHUS B CIIOPTHATA 3ajia
3AKJIIOYEHUE

BUBJIUOTI'PA®US

HOPUJOXKEHUE

CAMOOIIEHKA HA IIPUHOCHUTE B JOKTOPCKATA
JTUCEPTALMS

NYBJIUKAIINU, CBBP3AHU C TEMATA HA

JTUCEPTAIMSITA

YBoa

JbpkaBata U3paen mpeactaBs yOeauTesieH Ka3yc 3a MYITHKYJITYPHO
oOpa3oBaHHe B OOIIECTBO, OeNsA3aHO OT MABIOOKH ETHHYECKA U
couuanHu paszaenenus. Kato o0miectBo, U3MpaBeHo Mpea MHOXKECTBO
pa3puBH, M3paes e CBUACTEN Ha MOsSBATa HA PA3IUYHU OPTaHU3AIMU U
HETPABUTEICTBEHN OPraHU3aI[|H, KOUTO CE CTPEMSIT Jla HaChpUaBar Io-

JOOpH HMHTEPKYITYPHH OTHOLICHUS MEXAYy TIpPYNH B KOH(IHKT.



JIByesuunoto yummme ,,Ppka 3a pbka“ B Mepycamum, OCHOBHHAT
IpeAMET Ha TOBa M3LSJIO €THOrpad)cKo M3CielBaHe, € MHOHEpCKa
WHCTUTYLUS B ETAIMTAPHOTO JIBYe3UYHO 0Opa3oBaHUE B Ta3U CIIOXKHA
oOmecTBeHa paMka. Ta3W yHHKajHa oOpa3oBaTeliHa WHCTHTYIHS €
Credyenwna  3HAYMTETHO  MEXIYHApOIHO  BHHMAHUE  IOPaH
aMOMIIMO3HNTE CH YCHIIHS J]a CIIy>KH KaTo TOBa, KOETO MHO3HMHA OITHCBAT
Karo ,,0CTPOB Ha 3ApaBHs pa3yM"* B CHUIHO KOH(INKTHUS U HECTAOMICH

KOHTCKCT Ha CbBPEMEHHOTO U3PACIICKO 06HICCTBO.

Ta3u MOKTOpCKa AMCEpTAIUs MPEIOCTaBsI MHOTOCTPAHEH U IISUIOCTCH
nperie]] Ha YYUIUIIETO, JOKYMEHTUPANKY U aHATU3UPANKY HAUHHUTE,
M0 KOUTO MPAKTUKYBAIUTE CICIHATUCTA W JIPYTU 3aHMHTEPECOBAHU
CTpaHM ca c€ CHpPaBWIM C JpaMaTHYHUTE MPOMEHH, HACTHIHIM B
W3paen kato 1sno u B Mepycamum mo-koukperso ot 2010 . Hacam.
YUuIMIIeTo MpeAcTaBisiBa 3a0eeKUTeNICH NpUMep 3a BYE3UYHO
oOpasoBaHue, BKIIOUBANIO apaOH U eBpeu — (EHOMEH, KOMTO OocTaBa
M3KIIIOYUTENIHO PSIbK B HU3PaeiICKOTO OOMIECTBO, OCOOCHO B

HacCTosIIaTa €1oxa Ha HapacTBallla MMoJisipru3anusa u KOH(l)J'II/IKTI/I.

JByesuunoro yuwiuuie ,,Pbka 3a ppka“, cwhzgameno npe3 1997 r,
mpejyiara OTIMYHUTEICH 00pa3oBaTelicH MOJEN, KOWTO OCHrypsiBa
IBye3n9HO oOydeHHWe Ha apaOCKM W MBPHUT 3a mpuOmm3utenHo 670
YYEHHIM OT JeTCKa rpaguHa 10 12-tu knac. OCHOBHHAT MOAXOJ Ha
HHCTUTYLUSTa ce (DOKycHpa BbpPXY HAChPYaBAHETO HA PABEHCTBOTO
MEXIy eBpeHCKUTe © apaOCKUTe YYCHHIU 4Ype3 BHHUMATEIHO
CTPYKTypUpaHa o0pa3oBaTeliHa paMKa. B HawyamHaTa 4acT BCEKH KJIac
MOJTbpPXKA PABHO pa3/ie]IiCHUE MEXKIY €BPCHCKH M apaOCKU yYCHUIIH,

Kato 06y‘IeHI/IeTO CC ocUurypsdBa OT CbBMECTCH IIPCIIOAaBaTCIICKN CKUII,
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CBCTOSAI CE OT CIUH €BPCICKM M eIWH apaOCKu mpernoaaBaTen. To3u
MOJIeN C JIBaMa YUMTEIM TapaHTHpa, Y€ YpOLUTe ce MPOBEXKIaT U Ha
JIBaTa €31Ka, KaTo BCEKU MPEIoaBares U3M0J3Ba POJIHUS CH €3UK, KaTo
CBIIEBPEMEHHO MOJIbpPIKa MeJaroTHuecka ChINIaCYyBAaHOCT U KyATypHA

YYBCTBUTCIIHOCT.

O6pazoBarenHata pumocodus, 3ajerHana B OCHOBaTa Ha IEHHOCTTA Ha
YUWIIMILETO, HAOIAra Ha Ch3aBAaHETO HA Cpela, B KOSTO yUCHHUIIMTE
pa3BUBaT CBOOOMIHO BJIaJIcCHE KaKTO Ha apaOCKH, Taka U Ha UBpUT. Kato
ce MMa MpENBHJ, Y€ UBPHUTHT € JOMUHUpAIl €3WK B Ienus M3paen,
YYWIMIIETO TIojlara [IEJICHACOYEeHW YCHIUS 3a yKpelBaHEe Ha
00y4YCeHHETO 0 apaOCKH €3HK, KaTo 110 TO3W HAYHMH YCTAaHOBSBA €3UKOB
0ajyaHC W rapaHTupa, Y€ eBpPEHCKUTE YUCHHIIM MMOCTUTAT BiajieeHe Ha
apabCKu €3WK, CPABHUMO C BJIJICCHETO HAa MBPHT, JIEMOHCTPUPAHO OT
TEeXHHUTE apaOCKU BpbCTHUIIU. TO3M aHTQXKUMEHT 32 €3UKOBO PABEHCTBO
ce MpOoCTHpa OTBBJ MPOCTOTO YCBOSIBAaHE HA €3WKa M 0OXBalla Io-

LIMPOKO KYJATYPHO pa30UpaTesICTBO M B3aMHO YBa)KEHHE.

VYuebHara mporpama Ha YYHJIMIIETO BKJIIOYBA CHBMECTHO OOyueHHe,
U3CIeNBall0  €BPEHCKUTE, MIOCIONIMAHCKUTE U XPUCTUSHCKHTE
TpaguLIK, HachpUaBalky NpuoOasaiia oo0pa3oBareiHa cpeja, KosiTo
OTAaBa MOYHUT HA PAa3HOOOPA3HUS PEIUTHO3ECH U KyIATypeH MPOH3XOI.
Y4eHuImTe ce aHraXkKupar ¢ BEIIPOCH, CBEP3aHH C HICHTUIHOCTTA, Ype3
CTPYKTypUpaHH TPOTPaMH 32 MEKAYTPYNOB JHAJIOL, KOWTO
MPOIBIDKABAT Ipe3 Leusi UM 00pazoBaTeseH bT OT AeTCKaTa rpajuHa
JI0 3aBbpIIBaHEeTO. B ruMHa3nanHara yact oOpa3oBaresiHara rnporpama
nocraBst 0cOOCH aKIEHT BHPXY JMajora W JUCKypca, MHTETrpUpaiKu

Te3M TEMH BBB BCHUKU >KUTCHCKHU YMEHHUA U KYpPCOBC IIO 061]10
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o0Opa3oBaHKe, KaTo Ce OCHOBaBa HAa PaMKH 3a KPUTHYHA I1EJarOrHKa,
paspaborenn ot Dpeiipe (1990), kouto momuepTaBaT AMATIOra Karo

(byH,HaMeHTaJ'IeH CJIEMCHT 3a ACMOKPATUIHOTO 06pa3OBaHI/I€.

Jlokaro yuyeHUIUTE OT HAYATHOTO YUIIIUIIE OCTaBaT 3a€IHO 32 BCHIKHU
y4eOHU NEeHHOCTH, CTPYKTypaTa Ha TUMHA3UATa MO3BOJIIBA M3BECTHA
nudepeHnranus Bb3 OCHOBA Ha PENWTHO3HUTE TPEAIOYUTAHUS.
Yyenunure MoraT na M30Upar na usydaBaT EBpelickata buOmus,
Kopana mnu XpUCTHSIHCKM TEKCTOBE B YaCOBETE CH IO PEIUTHO3HO
o0pa3oBaHue, KOCTO MPE/CTaBIsIBAa CIMHCTBEHATA IIPEMETHA 00JIacT, B
KOSTO YUYEHUIUTE Ca pa3iesieHH CHOopea KYITypHHUS CH MPOHU3XOH. 3a
BBHITHUTE 3PEJIOCTHHU U3MUTH apaOCKUTE YUCHHUIM UMAT Bh3MOXKHOCT
Jla TIoyiaraT TEeCTOBE Ha apaOCKU €3WK, JOKATO TEXHUTE EBpEHCKH

BPBCTHUIIA ITOIIBJIBAT BEPCUU HA CHINUTE TCCTOBC HA UBPHUT.

AHT@XVMEHTHT Ha YYWINIIETO KbM aKaIeMHUYHH TOCTIDKEHHS ce
0Tpas3siBa B OCUTYPSIBAHETO HAa MAJIKH KJIACOBE, OOMKHOBEHO C HE TIOBEYE
or 24 y4yeHMUM Ha Kjac, ¢ MakcumaieHn npar or 30. Bceku kiac B
HAYaJHOTO YYWIIMIIE C€ B3IO0JI3Ba OT MPUCHCTBUETO HA IBAMa YUUTEIH
Ha TMBJIEH pabOTEeH JieH, JIOMBIHCHH OT IOMOIIHUK-YYUTEIH B
MpeIyYHIHIHITE CeKIUU. Ta3u o0pa3oBareliHa CTPYKTypa MO3BOJIsIBA
Ha MpEeIoJaBaTeNuTe Ja NMPENOCTaBAT WHAWBHIYalTHO BHUMAaHWE Ha
YYCHHUIIUTE [0 HAYWH, KOWTO OTIIMYaBa MHCTUTYNIHATA OT TUIHMIHUTE
M3paeicku  o0pazoBaTesHu  cpedu. [lepcoHaNM3UpaHUAT TIOAXOM
yAECHSIBA PAa3BUTUETO HA YYEHHULUTE CIOpEA HHIWBUIYaTHUTE
CIIOCOOHOCTH W HWHTEPECH, KAaTo ChIIEBPEMEHHO MaKCUMH3Hpa

NMOTCHIIMAJIa Ha BCAKO ACTEC 3a aKaACMHUYHO U JIUYHOCTHO U3PACTBAHE.

12



[IpemogaBaTeICKUAT ChCTaB CE CHCTOM OT IPEIONABATEIH, KOUTO
JNIEMOHCTPUPAT WCTHHCKA aHTa)KUPAHOCT KBM NPUHIUIUATE Ha
CHTPYIHHUYCCTBO W PABCHCTBO, KOUTO (OPMHUpAT OCHOBaTa Ha
oOpasoBarenHara ¢wiocobuss Ha yuwiIumeTo. l[IpemojgaBarenuTe
MOeMaT M3KJIIOUUTEIIHO CJIOKHH O0pa30oBaTeIHW U IEarOTHYECKH
OTrOBOPHOCTH, HW3WCKBAllM BHUMATEIHM TMPOIECH HA m0OmO0p H
HeMpeKbCHATO NPO(ECHOHATHO pa3BUTHE B PA3JIMYHH 00pA30BaTEIIHH
U colmanHu obnmactu. ToBa BKJIFOYBA CHCIHATIM3HPAHO OOydYeHHE II0
TEOpUS W TNPaKTUKAa HA JIByE3MYHOTO OOpa30BaHUE, ydYacTHE B
OOIIECTBEHU CBHOWTUS W INIUPOKO Y4YacTUE B CPEUIH, OOydYeHHs W
JMUCKYCUHM, KOWTO YEeCTO C€ IPOCTHpPAT BbB BPEMETO Jdajed Clel

PEIOBHUTE YICOHH YacOoBe.

VYwImImero MOoIAbpXKa IOJUTHKA HA OTBOPEH IIPHEM, KOSITO
MIPUBETCTBA YICHUIN OT BCHUKH CETMEHTH Ha €BPEHCKOTO 1 apabCKOTO
obOmecTBo. Pemenusara 3a mpueM He 3aBHCAT OT (PUHAHCOBOTO
MOJIOKEHUE Ha CEMEHCTBOTO WJIM M3HCKBAHUATA 32 aKaJIeMUYHH
TECTOBE, Karo €IMHCTBEHUST KPUTEPUH € CBIVIACHETO C OCHOBHUS
oOpazoBaTeieH e€TOC Ha WHCTUTYUWsTa. [IpMHIMIBT Ha pPaBEHCTBO,
TBIIKYBaH B Hali-IIIMPOK CMUCBJI, CIIY’KU KaTo GyHIaMEeHTaIHa [IEHHOCT,
JIOKaTo0 COLHMAIHOTO MHOTr0OOpas3ue ce Bb3NpHeMa Karo o0oraTsBali
¢akTop B 00pa3oBaTENHUs OMUT, B CHOTBETCTBHE C NMPHUHIMIIUTE Ha
MYJITHKYITypHOTO oOpa3oBaHme, ouepTann oT bankc n Maxkruit bankc

(2004).
3Ha'1elme Ha U3CJIeIBaHETO

ToBa H3CJICABAHC MPEAOCTAaBA MHOTOCTPAHCH U HAJIOCTECH IPEIJIC Ha

YUUIMIIETO, Karo paskpuBa W ONKMCBAa HA4YUHUTE, 1O KOUTO

13



MIPaKTUKYBAILUTE U APYTH, yUYaCTBAIIN B YUHIULIETO, Ca CE CIIPABHIIU C
JpaMaTUYHUTEe TpoMeHu B M3paen karo 1suio U B ﬁepycanHM B
yacTHOCT 0T 2010 . HacaM. YUHMIIUIIETO € MHOTO YHUKAJIHO B CMHCBHJI,
4e e YHUKaJIeH IIPIMep 3a AByEe3MIHO 00pa30BaHKeE, BKIIIOYBAIIO apadu

U €BpeH, PAAKOCT B M3PACIICKOTO 0OIIECTBO, 0COOEHO B THEIIIHO BPEMe.
H3paeckusiT KOHTEKCT: 00IECTBO HA HEPABEHCTBA

W3paen ce e mpeBbpHAI B CUJIHO HEPaBHO OOILECTBO, C €HA OT Hai-
TOJICMUTE Pa3JIHKH B OOTaTCTBOTO B pPa3BUTUS CBAT. ETHHWYeckara
MPUHAJICKHOCT UTPac BaKHA PO B MKOHOMHYCCKUTE HEPAaBEHCTBA,
KaToO alIKCHA3KWTE €BPCH ICUCIAT MOBEYEC OT MHU3PAXCKUTE €BPEH, a
apabute ca Haii-OemHara Tpyma B cTpaHara. ApaOuTe ChCTaBISIBAT
okono 20% ot HaceJeHHETO Ha V3paenm W BBIIPEKH Y€ ca IOTyYHiIn
rpaKAaHCKH TIpaBa Mpe3 rOJUHUTE, Te MPOIbDKABAT Ja ce COMbCKBAT
ChC 3HAYUTEITHA JUCKPUMHHALMS 1 HEPABEHCTBA B [NOYTH BCEKH aCHEKT

OT JXXHBOTa.

B obmactra Ha oOpa3oBaHMETO apaOCKHUTe rpakaaHu Ha I3paen
W3NUTBAT 3HAYUTEIHU HEONaronpusTHU oOcTrosiTencTBa. Apabckara
oOpazoBarenHa cucreMa B I3paen mnomydaBa MHOIO IIO-HHCKO
(rHaHCHpaHe OT eBpelcKkara cUcTeMa, KOETO BOIM JI0 HEPaBEHCTBA B
pecypcure ¥ BB3MOXKHOCTHTE. ApaOCKWTE CTYIEHTH CBIIO0 Ce
COTBCKBAT C IPEIU3BUKATEIICTBA BB BUCILIETO 00PAa30BAHMUE, KATO CAMO
HAIOJOBHHA M0-MAaJIKO OT TSX MOCTBIIBAT B YHHUBEPCUTET B CPAaBHEHHUE
C eBpEHCKHTE CTyeHTH. ApaOCKUTE CTYJICHTH Ca CKJIIOHHH J1a TIOCTUraT
MO-HUCKU PE3yITaTH B MEXIyHapOJHUTE 00pa3oBaTeJIHM OLEHKH
(PISA) m na ce mpexacTaBAT MO-371€ Ha IICUXOMETPUYHHUTE TECTOBE,

HeO6XOI[I/IMI/I 3a NpUEM B YHUBECPCHUTCT. OcBeHn TOBa, AOpPU KOIraTto
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apabuTte 3aBbpIIaT BUCIIC 00pa30BaHKE, € MO-MaJKO BEPOSTHO TE Ja
HaMepsAT paboTa B CBOSATAa 00JAcT Ha OOydYCHHE OT CBOWUTE CBPEUCKU
BpbCcTHUIIM. Te3u o0Opa3oBaTeIHM HEPABCHCTBA OTpa3sBaTr  IIo-
[IMPOKKUTE COLMATHO-MKOHOMHYECKU HEPABEHCTBA M PO IbJIKaBaIara
TUCKPUMHUHALIMSA, TPEH KOSTO € M3MPaBeHO apaOCKOTO HAcelIeHHE B

Uspaen.
JIn4eH KOHTEKCT

W3cnenoBaTenkara M3MBIHSIBA BaKHATA POJIA HA TIEJArOrHYCCKU
CHBETHHUK U B U3CJICABAHCTO BKJIFOYBA OOIIMPHUTE CH 3HAHUS U TOCTHIT
JI0 BBIIPOCH KaTo HAYMHUTE, [10 KOUTO MPENOAaBaTEINTE B YUUIALIETO
Ce CIPaBsT C BHHIIHUTE TPYIHOCTH; (PYHKIUITA HA MEIATOTUICCKHUTE
CBHBETHHIM B TOAIIOMAaraHeTO Ha MOAPACTBAIHMTE [1a CE CHPAaBAT C
BBIIPOCHUTE Ha MIACHTHIHOCTTAa B MYJITHKYJITYpHO OOIIIECTBO; M pOJIsiTA
Ha TONNOMaraHe Ha TO-IIUPOKaTa YYWIWIIHA OOIIHOCT B
HHTEPKYITYpPHHUS M MYITHKYITypeH KOHTEKCT. [Ipeu BCHUKO, CTaTyThT
Ha aBTOpKAarTa Karo IPAaKTUK TapaHTUpa, Y€ H3CICABAHETO IIC HMMa

NpaKTHYeCKa HACOUYEHOCT.
Hex Ha tucepranuaTa

JucepranusaTa pa3riekia TaIH U KaK JIBye3MYHOTO YUWIHIIE ,,PhKa
3a ppKa“ ycIsiBa Ja M3IBJIHU CBOSITA COLMANIHA U 00pa30BaTeIHa POJIsL.
C nmpyru maymu, menTa Ha Ta3W JHCEpTaIys € Jna pa3depe W OIuIine
(GYHKIMOHUPAHETO M MEXaHM3MUTE Ha YYWIMIIETO B IIHPOKHS

00pazoBaTeieH U COLMOKYATYPEH KOHTEKCT, B KOWTO TO (D)YHKIMOHHPA.

3agauu Ha qUcepTALUSATA:
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1. I[a CC MPOYYH KaK 3aBbPUIINUIUTEC ABYC3UYHOTO YYUJIHIIC ,,P"I)Ka 3a
p’BKa“ Bb3IIprueMar B’B3Zlel7[CTBI/I€TO Ha 06p330BaHI/IeT0 CHU BbBPXY

HACTOALIUA CU ) KUBOT U UHTCPKYJITYPHOTO CU pa361/1paTeJ10TBo.

2. Jla ce OIeHM BB3MPUATHATA HA POJUTEINTE OTHOCHO BIMSHUETO Ha
YUYWIMIIETO BBPXYy OTHONICHHETO Ha JemaTa WM KbM KYyITypHOTO
MHOTOOOpa3ne W CBHBMECTHOTO CBHIIECTBYBaHE W Ja ce pas3bepar

MIPUYHHATE UM J1a U30epar 1a M3IPaTAT Jelara CH B TOBA YUIIIHIIE.

3. I[a CC aHAJIU3UPAT MIICAHUTC TOYKH Ha MPCHOoAaBaTCIMTE OTHOCHO
NPpESAN3BUKATCIICTBATA U YCIICXUTC Ha IMPUJIAraHeTo Ha ABYC3WYHA U

MYJITHKYATYpHa yueOHa mporpaMa B KOH(QIUKTEH 00IIeCTBEH KOHTEKCT.

4. Jla ce mOpenocTaBAT MPUIOKHMH HJEW 3a NPaKTUKyBalIUTE B
YUYWIIMIIETO W B TOZOOHN MHCTUTYIIMH 32 TOZOOpSBaHE Ha MIPAKTHKHUTE
3a MYNTHKYJITYPHO 00pa3oBaHUe Bh3 OCHOBA Ha OIIHUTA U PE3yATAaTUTE B

YUUIIUIIETO.
HeHTpaJ’leH H3CJ1e10BaTEJICKU BBIIPOC

LleHTpa HUAT W3CIIENOBATEICKN BBIIPOC, HACOUBAI TOBA M3CJEIBAHE,
ce (Qoxycupa BBpPXy TOBa Kak OO0pa30BaTeNHHUAT IEPCOHANT H
PBKOBOJCTBOTO Ha JIBye3WYHOTO yuwiumie ,Pbka 3a ppka“ B
MepycamuM ce CHOpaBsT C yCIOBHATA HA BHHIIHU HEOIATONPHATHH
(dakTopH, Karo EeIHOBPEMEHHO C TOBa C€ CTPeMAT Ja Ch3manar
MYJITUKYJITYPHO, €TaTUTapHO 0e3011aCHO MPOCTPAHCTBO B MO-IIHPOKHUS

KOHTCKCT Ha KOH(I)HI/IKT " COIIMATHO HAIIPEIKCHUEC.

HM3caenoBareiicka XHIOTE3a
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U3cnepoBatenckata Xumnore3a NpelBUKAa Ja ce JAEMOHCTpHUpa, 4e
00pa30BaTeIHUAT MOJACT Ha ABYE3MYHOTO y4YWIMIIE ,,PhKa 3a phka“
3HAYMTEITHO MOJ00psABa pa3OUpPaHETO M MPHEMAHETO HA KYITypHOTO
MHOTO0Opa3ue OT CTpaHa Ha 3aBbPIUIMIINTE, BIHE TIOIOKUTETHO BEPXY
BB3NPUATHATA HA POTUTEIUTE 32 HWHTEPKYITYpHUTE OTHOIICHHS U
MpeoCcTaBsl Ha MepcoHaia e(peKTUBHH CTPAaTeTHH 3a yIpaBlIeHHE Ha
MYJITHKYJITypHa 00pa3oBaTeIHa cpefa, KaTo Mo TO3W HauWH TOTPHHACS
3a TonoOpsiBAHE HA HMHTCPKYATYPHUTE OTHOIICHUS MEXKIY BCHYKU

3aWHTEPECOBAHU CTPAHHU.
MeTtomoaorus

ToBa eTHOrpadckO M3CIICABAHE HM3MOJI3Ba KAYSCTBCHW METOIHM, 32 Jia
MPOYYH J1alid ¥ KaK JIBYE3MYHOTO YUHIIHIIE ,,PbKa 3a pbKa“ ycrnemHo

U3IIbJIHABA CBOATA COIMAJIHA U 06pa3013aTenHa MUCHA.

KagectBenara erHorpadcka Meromojorusi Oemie n3OpaHa 3a Ta3u
OUcepTanys IOpagd HEHHUTE BCEOOXBATHH  H3CIIEIOBATEICKH
BB3MOXHOCTH. ETHOrpadusara € mMpoOKo Npu3HAaTa Karo BHUJICH
KauecTBEH IIOJXO/ B COLMOJNOTHATa M oOpasoBanuero (Morrison &
Pole, 2003), xoliTo 103BOJNISBA HA U3CIIEAOBATEIUTE J1a MACHTU(DHINPAT
TEMH, TEH/ICHIMU U COLUAIHM SIBJIICHUS 4pe3 JCTaWIHO NMpPOy4YBaHE U
reHepupaHe Ha TEOPUH, a He Ype3 TeCTBaHe Ha XUITOTE3H, KaKTO TOBa Ce
U3M0J3Ba B KOJNMYECTBEHHTE W3CIICHOBATEIICKH METOROJOTHH. To3m
HOIXOJ BKJIIOYBA HApaTHB, KOHTEKCTyaJIeH JNOKJIAJ OT HaONIONEHUE C
yyacTHe M JbJIOOYMHHM HHTEPBIOTA C KIIOYOBH 3aWHTEPECOBAHU

CTpaHHU.

JokTopcka Te3a
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Jucepranusta nogueprasa MONOKUTETHOTO BIUSIHUE Ha BKIKOYBAILIOTO
o0pa3oBaHHEe B MYIATHKYATYPHO YYWIHMINEG, Karo HaOnsra Ha
CBTPYIHUUECTBOTO MEXIY YUYUTEIM, YUYCHHLIM M POAUTENN 3a
W3rpakIaHe Ha YyBCTBO 3a INPHHAUICKHOCT. Upe3 eTHorpadcku
KadeCTBEH IIOIXOJ C€ W3ClenBaT IPAaKTUKHA, KOWUTO HachpdaBaT
PaBEHCTBOTO W HMHTEPKYATYPHOTO pa3OMpaTeicTBO. YUHUTEIHTE
HHTETPUPAT Pa3HOOOpPa3HW KYATYPHH TJIEOHM TOYKM W HachbpyaBaT

OTKPUT AUAJIOT, HaC"bp‘IaBaﬁKH B3aMMHO YBaXXCHUEC CpE€A YUCHUIIUTEC.

YyeHunuTe OMUCBAT MO-CUJIHO YTBBbPXKJaBaHE HAa HUICHTHUYHOCTTA U
COlMAIHA CBBP3aHOCT, IOKa3Baiiku, dYe MpuoOIIaBamiara cpena
MOJKpENnsl €MOLMOHAIHOTO M aKaJeMUYHOTO pa3BuTHe. Pomutenure
JOTIPUHACST, KaTO Ce€ BKJIIOYBAT B YUMJIMIIHHU IEHHOCTH M MOIKPEIIST
MEXIYKYATYpHH HWHHUIHAATHBHA. BBIPEeKH NpenIn3BHKATENICTBA KaTo
€3WKOBM DAa3NM4Msi W OTPaHWYCHH pPecypcH, OTAAACHOCTTa Ha
VYWIMIIETO KBbM TPHOOIIAaBAaHETO IIOMara 3a CIpaBgHE C Te3H

npoOseMu.

KOHCTaTaIII/II/ITe WIIIOCTPpHUPAT KaK BKIIFOUBAIIOTO 06pa30BaHI/Ie MOXE Ja
HaMaJii NO-IHUPOKUTE COLMAIHN HEPABCHCTBA U A CJIIYKHU KaTO MOACIT
3a pa3H006pa3Ha yqe6Ha cpeaa, npeanaraﬁxn MPAKTUYCCKU MPO3PCHUS

3a CIEIUAINCTH 10 00pPa30BaHUE U MTOJIUTHIIH.
ETuuHu cboOpakeHUst

[Ipu mpoBexIaHETO Ha TOBAa M3CIEIBAHE CE NMPHUIBPKAX KBM CTPOTH
CTHYHU CTAHIAPTH, 3a Jla TapaHTHpPaM IEIOCTTa Ha M3CICABAHETO U
0JIAar0CHCTOSHUETO HAa BCUYKH ydacTHUIM. [Ipenu 1a 3armoyna, momyqux

I/IH(i)OpMI/IpaHO CbhITIaCUC OT BCCKH YYACTHHUK, KAaTO CC€ MOTPUKUX Oa
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00sIcHs nejira, METOAUTE Ha U3CJICABAHEC U MMPABOTO MY Ja C€ OTTCITIN
IO BCAKO BpEME€ Ha ACCH U NOCTBHICH C3UK. Tosa Mpoy4BaHC Oerie

MMPOBEACHO B CbOTBETCTBUC CHC 3AKOHUTC Ha I/I3paen.

3amuTara Ha MOBEPUTEIHOCTTA M AHOHMMHOCTTAa HAa YYaCTHHIIUTE
Oemre OCHOBEH mnpuopuTeT. [IpUCBOMX MCEBIOHMMH U ChXpaHsBax
CUTYPHO BCHYKHM JJAHHH, 32 Jla 3alIUTs TSIXHaTa camoinyHocT. Karo
Y4YacTHUK-HaOMoareNn, OfX OCTpO OCh3HAaTa 3a TOTEHITHAITHOTO
BIHMSIHAC Ha MOSTa POl B ydwiuimHara oOmHOCT. [logxoaux KbM
JIBOMHATA CH POJIS C YYBCTBUTEIHOCT, CTPEMEHKH Ce Jla HaOoaBam u
Jla B3auMOJEWCTBaM, 0e3 Ja MPOMEHSM ECTCCTBCHATa JWHAMHKA Ha

cpenara.

[IpenBux MyITHKYATypHHS XapakTep Ha YUYWIHIIETO, MPOSBUX
KyATypHa YyBCTBHUTEIHOCT, YBa)kKaBaX Pa3NUYHHATE IJICTHH TOYKH U
CBH3HATEIIHO OCTaBAX HACTPaHA BCSIKAKBH JIMYHH TpexyOeKICHUS.
Usrpaxnanero Ha goBepue Oelre B 0CHOBaTa HA TO3W MPOIIEC, KaKTo U
aHT@XHMEHTBT MH Ja NPEACTaBIM BSpPHO TIJIACOBETE M ONUTA Ha

YUWIHIHATA OOLIHOCT.

u Hakpas, yBEpHUX CC, Y€ H3CJICABAHCTO AOIPHUHACA CMHCIICHO 3a
YUHUIMIICTO, KaTO NOoAYCPpTaBaM MPAKTUKU U MPO3PCHUA, KOUTO MOTaT

J1a ToH00PAT MPHOOIIABAIIOTO 00pa30BaHNE 32 BCHUKH YYaCTHHUIIH.
OrpannyeHust

Bbnpexu neHHHUTE CH NMPO3PEHHs, TOBA MPOYYBAHE MMa OTPaHUICHUS,
KOWUTO M3MCKBAaT pa3MHUCHI. IIbpBO, KaTo eTHorpa)cko mpoydBaHe,
KOHCTaTallMHTE Ca 110 CBOSITA CHITHOCT crienn(MIHM 32 HaOIo1aBaHaTa

yuuiauiiHa cpeaa. MaKap Z[eTaﬁJ'IHOTO IMpOy4YBaHEC Ha TO3U KOHTCKCT Aa
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npeaocraBda Ooratu JaHHHU, TO OI'paHU4YaBa OGOGIIIaeMOCTTa Ha
PE3YyATATUTE 3a APYru yduinila Win Cpeau. VYHukanHara KYyJITypHa U
colajiHa TUHaAMHUKa Ha YYWINIICTO ,,P’LKa 3a p”bKa“, HalmpuMep, MOXKe
Jila C€ pasiin4aBa 3HAYUTCIIHO OT Ta3u B ITIO-MaJIKO p33H006p3.3HI/ITC nim

Pa3INYHO CTPYKTYPHUPAHN HHCTUTYIHH.

Bropo, nBoiiHaTa Mu pONS KaTo YYacTHHK M HaOmIomaTeN MpeicTaBu
MOTEHIMATHN TIPEIM3BUKATEICTBA. Makap 4e y4acTHEeTO MU IO3BOJU
M0-33bJI00YCH OCTHI M Pa30UpaHe, TO HOCEIIE M PUCK OT HEBOJIHO
BJIMSIHUC BbPXY MOBEJCHUETO HA YYaCTHUIUTE. BBIpEeKH yCHausITa MU
Jla CBeJla 10 MUHUMYM TO3U €(DEKT, € Bb3MOXKHO MPUCHCTBHETO MU JIa €
0pOpPMIIIO HSIKOM B3aUMOJCWUCTBHSI WM OTTOBOPH, BBBEKIAWKU

N3BECTHA CTCIICH HA MPUCTPACTHOCT.

OcBeH TOBa, TPOYYBAHETO PA3UUTAIIIE 10 TOISIMA CTETICH Ha KaueCTBEHU
METOIN, KOUTO, MaKap ¥ MOIIIHH B YIaBSHETO Ha JBIOOYMHA U KOHTEKCT,
ca 10 CBOSITa CBHITHOCT CYOeKTHUBHH. MHTEprpeTanusaTa Ha HHTEPBIOTA,
HAOJFOZICHUS U IPYTY JAaHHA HEN30€KHO OTpa3siBa MOSITA [JIeIHA TOYKA,
JIOpU KOrato padoTs yCHPOHO, 3a Ja NpPEACTaBs IJacoBETe Ha

Y4aCTHUIIUTEC aBTCHTHUYHO.

W nakpas, BpeMeBHUTE OTpaHUUYEHHUs] HAa AUCEPTALUsITa OrpaHUYMXa
BB3MO)KHOCTTA 3a HAONIOZCHHWE HA IBITOCPOYHHUTE PE3yNTaTH OT
W3CIEIBAHNUTE TPaKTHKH. [1o-abIbI Iepron Ha HAOMIOACHUE OM MOT'BJI
Jla OCHTYpH TO-ISUIOCTHO pazOMpaHe Ha TpailHOTO BB3IEHCTBHE Ha

CTPAaTCruuTe 3a npno6maBamo 06pa3OBaHI/Ie.

I'naBa nbpBa: Leau 1 MeTOT0JI0T U HA U3CJI€ABAHETO
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OcHoBHaTa LieJl Ha Ta3W JMcepTanusl € Ja pa3depe W OmuIIe
ONEpPATUBHUTEC MEXAHU3MU Ha  YYWIUIIECTO B  MO-IIMPOKHUS
o0OpazoBaTeNeH M COLMAIHO-KYJITYPEH KOHTEKCT, B KOWTO TO
¢yukmonupa. M3cienBaneTo ce CTpeMu J1a IpoydHd Kak 3aBbPIIIINTE
BB3MPHEMAT B3IEHCTBHETO Ha 00Pa30BaHUETO CH BhPXY HACTOSIINS CH
KHUBOT W MHTEPKYATYPHOTO pa30MpaTeNCTBO, /1a OIICHU POJUTEIICKHUTE
IJIEHA TOYKH OTHOCHO BIUSHHUETO HA YUHIIHIIETO BHPXY OTHOIICHUETO
Ha Jenara KbM KYJITYPHOTO MHOroobpasue U CbhbBMECTHOTO
CBILECTBYBaHE U J1a aHAJIM3Upa NIEAHUTE TOUKHM HA MPETOAaBaTeINTe
OTHOCHO NPEAM3BUKATEIICTBATA U YCIEXUTE Ha IPWIATAaHETO Ha
JIBYC3UYHH W MYITHKYITYPHH YY€OHH IpOrpaMu B KOH(IMKTECH

00I1IECTBEH KOHTEKCT.

LleHTpa HUAT W3CIEIOBATEICKH BBIPOC, KOWTO PBHKOBOAW TOBA
n3cliie/iBane, ce (POKycHpa BbPXY TOBa KaK 00pa30BaTEHUAT IEPCOHAT
U PBKOBOACTBOTO Ha JBYE€3WYHOTO yuwiule ,Pbka 3a pbka“ B
VepycanuM ce CHOpaBsT C yCIOBHATA HA BHHIIHU HEOIATONPHSATHH
(axkTopy, KaTo €IHOBPEMEHHO C TOBAa C€ CTPEMSAT Ja Ch3najaar
MYJITHKYATYPHO, ErajluTapHo 0e30MacHO IPOCTPAHCTBO B ITO-LIMPOKHS

KOHTCKCT Ha KOH(l)J'II/IKT 1 COLIMAJTHO HAIIPEIKCHUC.

VHHUKAIHUSIT UHCTHTYIHOHAJICH KOHTEKCT Ha YYHJIMIIETO ,,Phka 3a
pBKa“ € 0co0EHO TIOAXOJAII 3a eTHOTpaCKO  M3CIeIBaHe,
MO3BOJISIBAWKY Ha M3CJIA0BATENS J]a Pa3KpHe MO-AbJI00KHUTE 3HAYCHUS,
3aJI0KEHU B O0pa30BaTeIHUTE MYy IPAaKTUKA. MeTomonorusra Ha
HAOJIOZICHHE C YydYacTHE II03BOJSIBA HA H3CICIOBATENsA, KOWTO
(YHKIIMOHUpPA KaTO TEJarorduyeckKd ChBETHUK B HHCTHTYNHUATA, Nia

pa36epe IEAHATE TOYKM Ha Y4YaCTHUIUTE, KAaTO CHIIEBPEMCEHHO
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MHUHAMH3HMpA IOTCHIMAIHUTE NPUCTPACTHS Ype3 YCTAaHOBSIBAHE Ha
JoBepue 1 crbupane Ha 0OeKTHBHU JtokazaresncTtsa (lacono, Brown &
Holtham, 2009). Uscnensanero ciexBa paMkara Ha KpUTHYHATa
etHorpadus Ha Kapcmeken (1996), kato wm3ciensa AMHAMHKATa Ha
BJIaCTTa M OOIIECTBEHWTE HECIIPABEUIMBOCTH, OTPA3eHH B CaMOTO
CBIIECTBYBAHE Ha YYWIMINETO Karo KOHTPaHapaTHB HAa MacoBaTa

u3paecka o0pazoBaTesHa cerperaius.

MertoponorusiTa Ha M3CIEABAHETO HAONATA HA ,,[TBJIHOTO ONHMCAHME",
KakTo € KoHuentyanusupano ot Impr (1973), npencrassiiku
KyJITYpHOTO IIOBEJICHWE C SIPKW JIeTaiyin, KOUTO II03BOJISIBAT Ha
YUTATEJIUTE Jla HANpaBsIT HE3aBUCHMH 3aKIIOYEHHS OTBBJ TE3H, JIO
KOWTO € CTHUTHAJ W3CIIeAOBaTeNsAT. To3W MOAXON /JaBa NMPHOPHUTET Ha
CHOMpaHEeTO Ha NaHHUW, CHEIM(PUYIHHA 32 MSCTOTO, Pa3sHOOOpa3HUTE
METOIOJIOTHYHH NPHIOKEHHS M 3aABI00YCHUS aHAIIN3, TpeIHa3HAYCH
la YIOBH CJIOKHOCTTa W KyITypHHTE HIOAHCH, NPUCHIIN Ha
MYJITHKYATYpHUTE oOpa3oBarelqHH cpenu. ETHorpadckara pamka
HaOJisira Ha MHTEPIIPETAlMUTE Ha YYaCTHHLUTE, KaTo ChIIEBPEMEHHO
MOCTaBs OTKPUTHATA B  MO-IIMPOK COLHMAIHO-TIOJIUTHYECKH U
HCTOPUYECKH KOHTEKCT, 3a Ja W3rpajd HIOAHCHPAaHO paz0upaHe 3a
KOJIEKTHBHUS KMBOT B yumimniHata oomHocT (LeCompte & Schensul,

1999).

[TonOopbT Ha YYaCTHHLUTE B IPOYYBAHETO CIIEABAILE MIPUHLUIIUTE HA
KauecTBEHOTO WM3Cie[BaHe, KaTo ce (oKycHpaiie BbpPXy JIHIa,
CHOCOOHH J1a MPEA0CTaBAT OOraTy 1 NOPOOHH pa3Kasy 3a CBOS OIMT B
koHTekcTa Ha m3cieaBaHero (Krathwohl, 2009). YuactHuumTe Osixa

1/136paH1/1 Bb3 OCHOBAa Ha TAXHATa YYBCTBUTCIHOCT, NPOHULIATCIHOCT,
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pedIIeKTUBHH CIIOCOOHOCTH H JKClaHWe Ja JONpUHecaT 3a
u3cnenoBaTesnickus — npoekT.  KpaiiHara  u3Bajka — BKIIIOYBaLIe
IIECTHACCET CIYXKHUTEIH, NPEACTABISBAIIA DPA3IUYHU (DYHKIMH B
YUWJIMIIETO, BKIIOYUTENHO KJIACHH YYHUTENH, IpEenogaBaTeld o
MpeIMeTH, AMPEKTOpH Ha YUHIININA, HEeJarorideckd CHBETHHIU U
3aMEeCTHHK-TUpPEeKTOopH. B mpoydBaHeTo ydacTBaxa IECET POIMTEINH,
pas3mlpeneneHn IMOpaBHO MEXAy eBpPEeWCKH W apabcku ceMeHCTBa,
moA0OpaHy Bb3 OCHOBA Ha 3HAYHUTEIIHOTO MM YYacTHC B YUMJIHMI[HHUTE
neitHocTH. MHTepBIOMpaHu 0sXa OCEeM 3aBBPIIIH, TPEACTABISIBAIIN
BB3MUTAHUIMU OT BUMyck 2012-2014, oTHOBO pa3mnpeneseHd NOPaBHO

MEX1y apaOCKU U eBpEiiCKH IIPOU3XOI.

I'maBa Bropa: M3paejcKUAT MYJITHKYJTYPeH KOHTEKCT — OT

cerperanus KbM BKJIIOYBaHE

PazbupaneTro Ha ClIO)KHaTa JTUHAMHUKA B YYHJIUINETO ,,PhKa 3a phKa“
M3WCKBA ISUIOCTHO MIPOYYBaHE HA MO-IIMPOKHS M3PACIICKU OOIIeCTBEH
koHTeKkcT. JlbpkaBara WM3paen e cw3mageHa npe3 1948 1 cuen
HacwicTBeHa OopOa, 3amouHalla ¢ ManiabHa eBpeiicka MMHUTpanus B
[MTanectuHa oT Kpast Ha JiIeBeTHaIeCeTH BeK. Pe3ynTarsT oT BolHaTa OT
1948 r. BoaM 10 €BpEHWCKM KOHTPOJI HAJ| TEPUTOPUH, MO-TOJIEMH OT
npenBuneHuTe B miaHa Ha OOH 3a  pasgensiHe, JTOKaTro
MIPOIBIDKABAIIAAT KOH(IMKT MEXIy €Bped M apadu, KaKTO M MEXIy
W3paenm © HEroBUTE CBCEOH, MPOABIDKABA Tpe3  CIICABAIINTE

necetunerus (Morris, 1988).

IectnueBHara BoiHa oT 1967 I. BogM 10 M3paeiicka OKyHauus Ha
JIOIIBJIHUTENIHN TEPUTOPUH, BKIIOUUTENHO CHHANCKHSA IOIYOCTPOB,

lonanckute Bwv3BuiieHus, VBuiara ['aza u 3anmaguus Opsar. JJokarto
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Cunaii u ['a3a orToraBa ca BbpPHATU CHOTBETHO MOJ ETHIETCKU M
MAJCCTUHCKH KOHTPOJI, 3amaJHUAT OpsAr OCTaBa IIOJ H3paciicKa
aJMUHUCTpaMsi. Ta3uw TEepUTOpHANIHA CIIOXKHOCT UMa JIBIOOKU
MOCTENNIN 32 YYCHHIECKOTO TSUIO Ha YYWJIHMIIETO, Thil KaTo HAKOU
YYEHHUIIN UMAaT U3PAeJICKO IPakIaHCTBO, JOKATO IPYyTH MMaT CTAaTyT Ha
,,JIOCTOSHHH JKHTCIIN® Ha ﬁepycanHM, CH3JIaBAMKH JIOIBJIHATCIHHI
CJIO€Be Ha WACHTHYHOCT M TPHUHAMIC)KHOCT, KOUTO BIHUAAT Ha

06pa3OBaTenHaTa cpena.

W3paenckoro o0OmMECTBO Ce € TMPEeBbpHAIO B €JHO OT Hak-
HEepaBHOIIOCTABEHUTE OOIIECTBA B PA3BUTHUS CBSAT, XapaKTEPU3UPAIIO C€ ChC
3HAQYUTEJHW HEpaBeHCTBAa B OOraTCTBOTO, KOMTO CHJIHO KOpEJIHMpaTr ¢
erHnueckus npomsxox (Ben-David & Bleikh, 2013). Amxkenasu eBpeute
OOMKHOBEHO IeYessiT MOBeYe OT MU3PaXM €BPEUTEe, KOMTO OT CBOS CTpaHa
meuenaT T1oBede OT apabuTe, KOWTO TMPENCTABIsABAT Haii-OeqHara
nemorpadcka rpyma B crtpaHara (Swirsky, 2016). Tasn nkoHOMHUYECKa
cTpaTr(duKanus OTpa3sBa MO-IIMPOKH MOJAETH HA ITUCKpUMHHALIUS |
HEPaBEHCTBO, KOWTO MPOHHWKBAT B PA3JIMYHU AaCIEKTH Ha H3PAEICKOTO

0011IECTBO.

B pamkwuTe Ha €BpeiicKOTO HaceneHne MoraT J1a ce WACHTH(HUINPAT HAKOIKO
OTZAEJTHYU NOATPYTH, BCSIKA OT KOUTO HOCH YHUKAJIHH KYJITYypPHH IEPCHEKTUBU
W TpeAn3BUKATEICTBA Npea MYJITHKYJITYpHaTa o0pa3oBaTelHa Cpeia.
AmnikeHa3u eBpeuTe, Hpousxoxpamu oT M3rouna u 3amagna Espomna,
OOMKHOBEHO Ca CKJIOHHU KbM IO-CBETCKH, JHOECpaTHH OPUEHTAlMU U MO-
BUCOKO oOpa3oBaHue. MHOTO OT TSX ca NPUCTUTHAJIM KaTro OLEJeTH OT

XoJIOKOCTa WM KaToO 9acT OT PAaHHUTE NUOHUCTKA UMHUI'PALTMOHHU BBJIHH,

24



HOCEHKH ChC cede cu eBponeﬁCKH npeacTaBy 3a HAHMOHAJIIU3BM U COLIMATTHA

OopraHusanus.

EBpewnte Mu3paxu, Mpou3xoxaamiy ot cTpanu ot biuskus u3tok u CeBepHa
Adpuka, yecto ca Owim O0EKT Ha KyJITypHa MaprHHAIMA3ANUS TPU
OpUCTHraHeTo cu B M3paen, ThH KaTo MPEIUMHO AIIKCHA3KHAT
eCTaOJIMIIMBHT € HachbpyaBall HUJICOJIOTHATA HA ,,JIPETAISAIIAS KOTEN
(melting pot), KoATO Ha TpaKTHKa € W3MWCKBaJla W30CTaBSHE Ha
TPaAUUMOHHUTE eBpPEiCKM KyIATypHH NpPAaKTHKM B II0Ji3a Ha CBETCKarTa
nmuonnctka uaeHTHYHOCT (Dahan-Kalev, 1992; Shenhav, 2006). To3u
HCTOPUYECKH OITUT € Ch3/aJ TPAHHO HAIPEIKEHUE B €BPEHCKOTO OOILECTBO B
W3zpaen, kaTo MHOTO OOIIIHOCTH MU3PaXH Ca BB3MPHUEIIU [T0-KOHCEPBATHBHU
MOJUTHYCCKY TTO3UIMH KaTo (JOpMa Ha CHIIPOTHBA CPEIy TOBA, KOETO TE ca

BB3NPpUCMAJIA KaTO KYJITYPHO INIOTUCHUYECTBO.

OpronokcaiaHaTa eBpeiicka OOIIHOCT, BKIIOYUTEIHO KAaKTO ChbBPEMEHHOTO
OpPTOJIOKCANHO, Taka U YJITPAOPTOJOKCATHOTO (Xapeau) HaceJeHHe,
MIpeACTaBIIsIBa IpyTa 3HaunMa ieMorpadcka rpyma B H3paesickoTo 00LIecTBO
(Batnitzky, 2011). VYnTpaopTomokcamHuUTe OOIIHOCTH OOWKHOBEHO
MOJIBPKAT CTPUKTHO Pa3eIICHUE OT CBETCKOTO OOIIECTBO U PAIKO yJacTBaT
B HHCTUTYLMU KaTo YYMIMIIETO ,Pbka 3a pbKa®“, NOpeAnouuTanku
CEeTperupaHy Mo MOJ PEIMTHO3HH 00pa3oBaTelHHM paMKH. ChbBpEMEHHHTE
OPTOJIOKCAIIHU €BPEH, MaKap W IO-HHTErpUpaHH B OOLIOTO H3paeiCKo
00I1IECTBO, YECTO 3aeMaT CHJIHU HALIMOHATIMCTHYECKH ITO3UIINH, KOUTO MOTaT
Ja TPOTUBOpEYaT HA aKIEHTa Ha YUYWIHINETO BBPXY MNaJeCTUHCKOTO

HapaTUBHO BKJIIOYBAHC U JBYHAIIMOHATTHOTO CHTPYAHUYCCTBO.
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Apabckoto Hacenenune Ha M3paen, cheraBnsBamo npuoimsurento 20% ot
00II0TO HAcelieHHWe, BKJIIOYBA HSKOJIKO OTIEIHH OOLIHOCTH C pa3indHU
B3aUMOOTHOILECHHUS C U3PACIICKUTE IbP)KaBHH CTPYKTypH. [lo-roismara yacrt
ca MIOCIOJIMAHCKM apabu, CbC 3HAYUTENHH XPUCTUSIHCKA U JAPY3CKH
MaJlIuHCTBAa. MHOro  apaOCKu  TpaXkJaHW  TOAABPXKAT  CIOXKHHU
B3aMMOOTHOILICHUS C HM3paeiiCKaTa HJICHTUYHOCT, Bh3NpHEMaliku cebe cu
KaTO TMAaJECTHHIM, JKMUBECIIM IO H3PACICKH CYBEPEHHUTET, a HE Karo
I'BJTHOINIPABHYU yYaCTHHLM B u3paeiickoTo obmectBo (Ghanem, 2001). Tasn
CJIOKHOCT Ha WJICHTHYHOCTTa Ch3/1aBa OCOOCHM IIpPEIM3BHKATENICTBA 3a
00pa3oBaTeTHUTE WHCTUTYIMH, KOMTO C€ CTpeMsT Ja OoOCIy»XBaT

€/IHOBPEMEHHO €BPEHCKOTO U apabCKOTO HACENICHHE.

OCHOBaHO Ha NPHUHLMIINTE Ha BKJIIOYBAIIOTO U ErajuTapHO 00pa3oBaHME,
yuwmmero ,,Ppka 3a ppka“ Moxe Jga ce pa3bupa Karo CIIOJENEHO
MHCTUTYLIMOHAJHO IIPOCTPAHCTBO, KOETO YJIECHSABA BKIIOYBAHETO Ha
apalCKuTe TpaXIaHH B NMO-IIMPOKHS COLMANCH KOHTEKCT, JOMHHHpPaH OT
€BpeH, KaTo ChINEBpEeMEHHO (OpMaJHO HAOISITa HAa PABEHCTBOTO H
B3auMHOTO mpm3HaBaHe (Morifia, 2017). Upe3 cBosta nBye3wmyHa u
MYJITUKYJITypHa paMKa YUYWIMIIETO C€ MNpHIbpKa KbM IPHOOIIaBAIIN
00pa3oBaTeTHU MOJICNIM, KOUTO CE€ CTPEMAT Ja OCHUTIYpSAT DPaBHOIPABHO
y4acTHe Ha yYSHUIH OT Pa3InieH KyJITypeH, ETHUYECKH 1 €3UKOB IPOU3XO0I,
0e3 1a IpUKpUBAT CHIIECTBYBAIUTE CTPYKTypHH HepaBeHcTBa (Karacsony
et al., 2022). Ot mparMaTidHa TJIEHA TOYKA, yUYACTHETO B TAKMBA PaMKH
YeCTo Ce pasriexaa OT apadCKUTE POJUTEIH KaTO CPEIICTBO 33 YKPEIBaHe Ha
COLIMAITHMS U KYJITYPHUS KaIlUTall Ha JenaTta uM, ocoOCHO 4pe3 yCTOHYHBO
B3aMMOJCIHCTBHE € MHO3MHCTBOTO M JOCTBII JO JOMHHHUpALIHS €3UK

(Meshulam, 2019).
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ToBa e pasnUYHO OT OOWIMS H3PACICKA KOHTEKCT, KBICTO apaOCKuTe
rpaxnanu Ha M3paen ca w3mpaBeHH Npel 3HAYMTCIHU OOpa30BaTCIHU
HEJIOCTAThIIM, KOUTO IMPSIKO 3aCATaT HHCTUTYIUHU KaTO YYWIHUINETO ,,PhKa 3a
pBKa“. Apabckara oOpa3zoBaTesHa CHCTEMa MOydaBa 3HAYUTEITHO MTO-MaJIKO
(uHaHCHUpaHe OT eBpeHCKHUTE 0O0pa30BaTETHH paMKH, KOETO BOJU JO
W3pa3eHd HEPaBeHCTBA B pPECYpCHUTe M OTPAHMYECHH 0Opa3oBaTeNHU
BB3MOkHOCTH (Bashi, 1995; Golan-Agnon, 2004). Apabckure ydeHHIH
MOCTOSIHHO JICMOHCTPHPAT IMO-HUCKHU PE3yNITATH HA MEXKTyHAPOTHH OIICHKH,
BKITIOYHUTEIHO TeCTOBe PISA W NMCUXOMETpUYHHM M3IUTH, HEOOXOJUMU 3a
npueM B yHEHBepcuTeT. Jlopu cpem Te3W, KOWTO IMOJydaBaT BHUCIIE
00pa3oBaHue, 3aBbPIIMIATE apadH CPEIIAT MO-TOJIEMHU TPYAHOCTH OT CBOUTE
eBpEeNCKHU KOJIETH X HaMHpaHe Ha paboTa B cBouTe 00aacTi Ha o0ydeHwue,
KOETO OTpa3sBa NO-IIUPOKH MOJIENM Ha CTPYKTYpHO HEPaBEHCTBO U

JIUCKPUMHUHAIIHS B H3PAEJICKOTO OOIIECTBO.

Te3u nemorpad)CKH U COLUATHU yCIOBHS 0(OPMST CII0KHATA CPE/ia, B KOSITO
pabotu yummuieTo ,,Ppka 3a ppka‘“. O0CiTy>)kBaliki CeMEHCTBa OT Pa3InIHA
1 4eCTO HEPABHOCTONHHM COIMAIHY MO3UIHH, HHCTUTYIHATA € [UIhKHA J1a ce
CIpaBs C KOHKYpHpAlld C€ HApaTHBH, MPOTHBOPCYMBH JIOSITHOCTH U
pa3HooOpa3Hu 00pa30BaTEIHU OYAKBAHUS, KATO CHINEBPEMEHHO MOIIbpHKA
OpUIMAIHUS CH aQHTQXUMEHT 33 pPABEHCTBO, [BYC3MYHUEC W B3aUMHO

pa3oupaTesncTso.

I'naBa TpeTa: YuuiauuHuTe npenogaBare/;inu B IBYE3UYHOTO YYUJIHIIE

»PBbKa 3a ppka“ B Uepycanum
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WHTepBroTaTa ¢ YYHTCICKHS IEPCOHANl Pa3KpUXa CIOXKHA JIHHAMHUKA,
CBBp3aHa c npogecrHoHaIHaTa HUICHTUYHOCT, KYJITYypHOTO
NPEJICTABUTECIICTBO M O0pa3oBaTelHATA NPAKTHKA B MYJITHKYJITYpHATa
y9mwIAOIHa ~ cperma.  YieHOBeTE  HAa  TIPENOAABATENICKHAS  CHCTaB
MOCTIEIOBATEIHO  JAEMOHCTPHpaxa aHT@XHPAaHOCT Jda CIOyXXaT KaTo
npodeCHOHATHN  TpenogaBaTeNd, KaTo  EIHOBPEMEHHO C  TOBa
(hyHKIMOHHMpAT KaTo KyJNTypHH MOCTOBE M MOICTH 3a IOJApakaHHe 3a
UHTEPKYIATYpEeH auanor. Ta3u NBOMHA OTrOBOPHOCT Ch3IaBa YHUKAIHU
MPEM3BUKATEIICTBA U Bh3MOKHOCTH, KOUTO OTIMYABAT paboTaTa UM OT Ta3u

Ha MnpenoaaBaTeJIuTe B MOHOKYJITYPHU 06pa3OBaTeJ'IHI/I cpeau.

ApabckuTe CIy)KUTEIH YecTO OIKMCBAT POJIMTE CH KaTo NPOCTHpald ce
OTBBJ] TPAJANIIMOHHUTE IIPENOAaBATEICKH OTTOBOPHOCTH, 3a J1a 00XBaHAT MO-
IMIMPOKH LEJIM 3a COLMaliHa NMpoMsHa. MHOro apaOCKu mpernojaBaTelld B
yuminIeTo ca MurpanT ot CesepeH M3paen u pernoHa Ha TpUbIbIHUKA,
KOMTO ca ce IpeMecTiIn B MepycamiM 3a 06paszoBaTelTHy 1 MPOhECHOHATHI
BB3MOXHOCTH. TO3M MUTPAllMOHEH ONUT MM IPENOCTaBs JINYHO pa3OHupaHe
32 MHTEPKYJITYpPHUTE NIPEXOIH U MPOLECUTE Ha CAaMOOIIPEACIICHUE, KOUTO Ce
OKa3BaT IEHHM B oOpasoBaTenHaTa MM paborta. Exumn apabcku yunten
00sicCHM MOTHBaNMATa CH: ,,Hayunx apaOcku B yHUBEpCUTETA, Xapecax e3HKa,
KyJITypaTa M BCUYKO, CBBp3aHO ¢ Hero. Korato cTuriax a0 y4uiMIIeTo, Te
BCBIIHOCT HAMAaxa y4uTel 10 apaOCKH 31K M CUTYaIUATa C IPETOJaBaHeTOo
Ha apaOcku Oeme nocra yoma. TpsOBamie na ce OpraHU3upaM | J1a OTpaBs

BCHYKO BeJHara, KOeTo Oelre HIKaK HEBB3MOIKHO.

OmuThT Ha apabCKHUTE XKEHHU MPETIONABATENKH OTpa3siBa 0COOCHA CIOXKHOCT,

TBH KaTo T€ C€ OPHEHTHPAT B TPAAWUIMOHHUTE KYITypHH OYaKBaHUSI, KaTO
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CBILEBPEMEHHO CIIY>KaT KaTO MOJEIH 3a MOoJIpaskaHue 3a KyJITypHa IPOMSIHA.
Enna yuurenka onucsa cBosi NOAXOJ: ,,BUHAru ce onuTBaM Jia ce aaantupam
KbM BcekH 4oBeK. Koraro roBopsi ¢ ydeHMIIM, C€ ONUTBaM Ja MPOHUKHA B
TEXHHUS CBAT U Ja pazdepa TsAXHATa KyJATypa U OTKbIe uaBatr. UyBcTBam, ue
Mora Jla OBJNajesl yUYeHUIUTE W Ja OTPaHWYa TEXHUTE MHEHHS M BCHYKO,
KOETO HOCAT ¢ TAX.“ ToBa TBBbpAEHHE WIIOCTPUPA CIOXKHUTE YMEHUS 32
KyJITYpHO IIOCPEIHUIECTBO, HEOOXOIUMH Ha IperofaBaTenTe, padboTemu B
MYJITHKYJITYypHA Cpe/ia, KbJETO Pa30UPaHEeTO U YBAKCHUETO KbM PA3TMIHHUTE
TJICHA TOYKMA CTaBaT OT ChIIECTBCHO 3HA4YeHHE 3a e(EKTUBHOTO

npenogaBaHe.

OmutbT Ha apabckaTa JUPEKTOpPKa JIEMOHCTpUpA JIONBbIHHUTEIIHATA
CJIOKHOCT, TIpeJ KOSNTO ca M3MPaBeHH apaOCKHUTe IperojaBaTesll Ha
PBKOBOAHHU MO3UIMH B U3PACJIICKU MHCTUTYIIHOHAJICH KOHTEKCT. Ts omucsa
NpEeN3BUKATEICTBATA NP YHPABJICHUETO HA MYJITHKYJITYPEH IEPCOHA:
,»BIDKnam cebe cu Karo OTKpHUTa M MHOTO JHOepaiHa >K€Ha M MHCHS, 4e
MO3BOJISIBAM BCEKM AMCKYPC M NPEJOCTAaBSAM MPOCTPAHCTBO 3a Pa3INYHU
KyITypH, BKIIOUNTEIHO pa3ln4usATa BbB BCsika rpyma. He BuHarm craBa
BBIIPOC 32 €BPEH U apadu; CHIIO Taka BOAS MHOTO OTIEIHU Pa3rOBOPH C
apaOCKy YYUTEIH U €BPEHCKH YYUTEIM U MMa MHOTO Pa3jInyusi BbB BCSKa
rpyma.” Heitnure KOMEHTapu noguepraBat HEOOX0ANMOCTTa
00pa3oBaTeTHUTE JIMJIEPU Ja NPH3HABAaT MHOrooOpa3MeTo B PAMKUTE Ha
KyITypHUTE TPYIIH, BMECTO Ja TPETHpaT apaOCKUTe WM eBpeiicKuTe

O6H.IHOCTI/I KaTO MOHOJIMTHH € IHMHHUIIN.

ﬂHpeKTOpKaTa JOMBJIHUTCIIHO pa3sCHABA YHUKAJIHUTC MPCAU3BUKATCIICTBA,

Ipel KOHWTO ca M3NpPaBeHH apabCKUTEe aAMUHUCTPATOPH B H3PACICKH
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KOHTEKCT: ,,IIoHsIKOTra, aK0 MMa HAKaKBa KOH(PPOHTAIMSI WIIH HENO NOJ00HO
C €BpEHCKU YYHTEJ, TOraBa T€ MOXKE Ja CH IOMHUCIT, Y€ MpaBs HELIO,
3amoTo cbM apabka. Pa3oupa ce, ToBa HMa HHUIIO OOIIO — KaTO AUPEKTOP,
a3 TpsOBa Ja MpaBs KOMEHTapHW M Jla HacoyBaM Ienus mepcoHan. Tosa
HaOJroIeHue pa3KpuBa Kak MYJITHKYITYPHUTE 00pa30BaTETHN CPEIH MOTAT
Ja BB3MPOM3BEKIAT MO-IIMPOKHA OOIIECTBEHN IWHAMHUKH Ha BJIACTTa,
W3UCKBaWKM OT apaOCKWTe JMAEPH IIOCTOSHHO Ja C€ OpPHEHTHPaT B

OPEANOJI0KEHUATA 3@ CBOUTEC MOTUBALIMU U Bb3MOKHOCTHU.

EBpeticknuTe ciay)XUTeNH BHACST pPa3MUYHH, HO CBIIO TOJKOBA CIIOKHU
TJIEAHA TOYKH B CBOSITa MYJNTHKYITypHa oOpa3oBareiHa padbora. MHOrO
EBPEVICKHU MPEIOAaBaTeN M OMUCBAT UACOJIOTUIESCKUA MOTHBH 3a U300pa CH Ja
paboTSIT B YUIWIHUILETO, YSCTO BKOPCHEHU B MOJUTHYCCKH aHTQXHMEHTH 32
CHBMECTHO CBhIIECTBYBaHE U COIMalHA cHpaBedauBocT. EauH eBpeicku
TpenojaBaTe)l OO0SCHM CBOSL  TPOW3XOoXn: ,,Malilka MH € MHOro
HJEOJIOTU3NpaHa, HO BCHYKO 3arloyBa M 3aBBPIIBA C rojam3Ma. T € 3a
PaBEHCTBOTO W OTJEIS MHOTO OT BPEMETO CH, 3a Ja ToMara Ha pa3jindHu
OpraHm3alii W BoOWHWIM. HamcThHa ce BB3XWIIABAaM Ha TOBA, HO
HUJEOJIOTUYECKOTO M MUCJIEHE 3aBbpIIBA C OJX0/a ,,HiEe U Te*. OnpeaeneHo

He OuX omucan JoMa CHU KaTo JIsIB JOM B ITOJITUTHYCCKU CMUCHIT — HaHpOTI/IB.“

OnuThT Ha EBPEUCKUTE NTPENOaBaTeNH, PAOOTENH B MyJITHKYJITYPHA CPEAa,
YeCcTO BKJIIOYBA 3HAYMTENHO JIMYHOCTHO M3pPAcTBaHE U camopeduieKcHs
OTHOCHO COOCTBEHHTE WM KYJITYPHH IIPEIIOJIIOKCHUS M TPUBHICTHH.
EBpeiickusiT paupexTop omnmcBa TO3M Ipouec: ,B Tasm pabora Ha
MYJITUKYJITypajqu3Ma HaUCTUHAa HsiMa OOMKHOBEHO moBeneHue. Ilpe3

TOAVMHUTE OCB3HAX, Y€ MMaM HAKAKbBB BUJ NPEAPA3CHABK WUIIN OIPEACIICHA
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COIIMAITHA KOHCTPYKIIUS, BBIIPEKH Y€ TPe3 CEAEMTE TOIUHH, B KOUTO ChbM TYK,
TS TOCTETICHHO CE€ pa3MH W CTaHa [O-erajuTapHa. AKO Joinmem jaa
PBHKOBOJIMII JIBYC3UYHO YUIIIHUINEG, aBTOMATHYHO MpPHUEMAIll, Y€ CH MHOTO
erajuTapeH, HO C TEYCHHWE Ha BPEMETO OTKpHBAIl MHOTO 3a cebe cu:
KOHCTPYKIIMH, pacu3bM U T.H.” ENHa eBpelicka yduTenaKa Croaeau 0Co0eHO
OTKpPOBEHO KaK MYITHKYJITypHaTa paboTa € IOCTaBHJIa MO BHIIPOC HEHHHUTE
MPENIoJIOKeHuss 3a apabckoro obmecTtBo: ,,CMmsATam, 49e € HaUCTHHA
UHTEPECHO Ja paboTs ¢ MApTHHOPH OT JPYrOTO OOMIECTBO — HAYYHX MHOTO
npe3 mocieaHuTe nBe roaunu. He e mpocto cperia odaue. Korato 3a mbpeu
BT TOWOX B YYMIHIIECTO, IUPEKTOPHT MU Ka3a, Y€ YyBCTBA, Ye BCCKH JICH
CBAJIA 110 €JIMH CIIOW pacu3bM. [IOMHCIHNX CH, KOJIKO CJIOS MOJKEIII J1a CBAJIHIII
3a HAKONMKO roguan?! YyBCTBaM, e BCEKH ICH CllaraM HOB CIIOW PacHU3bM,
3aI[0TO YyBCTBAM, Y€ cera MMaM IOBeYe MSCTO Jja KPUTHKYyBaM apaOCKOTO

00111eCTBO, OT IJIEAHA TOYKA Ha ITO3HATOTO.

Cp3naBaHeTo Ha Oe301acHa 00pa3oBaTeHa cpefia ce ouepTa KaTo IeHTpaTHa
TeMa B HWHTEpBIOTaTa C IepcoHaia. llpemomaBaTenn OT ABeTE KYJITYPHH
Cpenu moguepTaxa aHra)kUMEHTa CH 3a Ch3JlaBaHe Ha aTMoc(epa B KJlacHaTa
CTasl ¥ YYWIHIIETO, KOSATO IMO3BOJISIBA HAa YUEHHULIUTE J1a U3pa3siBaT pa3IniHu
TJIeIHA TOYKH, KaTO CHIIEBPEMEHHO MOJUIBPKAT B3aUMHO yBaxkeHue. Enna
apa0bcka TperojaBaTelika Oluca Kak ce CIpaBs C TPYIHH pasroBOpU IO
BpeMe Ha NepHOAM Ha BBHIIHO Hamnpexenwe: ,llmame mnepuony Ha
HanpexxeHue npenn JleHs Ha XoIOKOCTa M MMalle HAaUCTHHA TEXKBK CIIOP.
Knacausar pproBoauTen 6emne ocTaBeH caM B KOTaTo Ce BbpHAX, MU Ka3a, ue
e Ouno HamcTHHA TPynHO B yac. OTTram nmpemMuHaxMe KbM JleHs Ha mamerTa
u [lens Haxo0a. [Imannpaxme aBe cecnu, eIHATa eAHOHAMOHAHA, a Ipyrara

JIByHaIlMOHAIHA.
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PasButneTo Ha podecHoHATHY MAPTHROPCTBA MEXKIYy apaOCKU U EBPEUCKU
MPEenoaBaTel MPEICTABISABA JAPYT KIFOYOB CIEMEHT OT MYJITHKYJITYPHUS
MOJXO/1 Ha YYMIHUINETO. Te3U MapTHROPCTBA U3UCKBAT CII0KHO JIOTOBapsIHE
Ha KYJITYpHUTE pa3jinyusi, MeAarorn4ecKUTe MoAX0A1 U JMIHUTE CTUIIOBE Ha
pabora. Apabckara JUPEKTOPKa OMKCA ChTPYAHHYECTBOTO CH C €BpEHCKUs
IpekTop: ,,He mucis, 1e Oux Moria Ja cu Bbpina paboTara, ako He Oerne
J00OpOTO MapTHHOPCTBO, KOETO MMaM C TUPEKTOpa Ha rUMHa3usATa. To uMa
MOJIOXKUTENICH e(DeKT Ha HAKOJIKO HUuBA: Ha exeIHeBHO HUBO HU IoMara na
ce COpaBsME C pa3JIM4YHU Mpenu3BHKarenctBa. KoHcyirtupame ce,
U3CIyIIBaMe Ce B3aMMHO M C€ CIpaBsIME 3ae[HO, MpejjiaraMe pa3lIndHd

uaen.

UneHoBeTe Ha TNeEpcOHaja IIOCTOSHHO IOJYepTaBaT BaXHOCTTA Ha
HENPEeKbCHATOTO NMPO(ECHOHATHO pa3BUTHE, POKYCHUPAHO CHELUATTHO BBPXY
KOMIIETCHIINMATE 332 MYJITHKYITYpHO 0Opa3oBaHWe. YUWIWIIETO Ipeajiara
oOmmpHH TporpaMu 3a o0ydeHHne Ha pabOTHOTO MsICTO, OOXBaIaIly TEMH
KaTo yJIECHSBaHE Ha THAJIOTa, TOCPEIHUIECTBO IPH KOH(PIUKTH U KyJITYPHO
OTrOBOpHA IIEJJarOTHKa, KaTo CEe OCHOBaBaT HA YCTAaHOBEHH paMKH 3a
MHTEPKYITYpeH KOHTakKT, pa3dpadoreHu ot Ommopt (1954) u nocnensaiu
M3CIIe/IBAaHMS Ha TEOPUTA HAa KOHTAaKTa. Te3n mporpamu pasriexaar KakTo
TEOPETHYHHUTE PaMKH, Taka M IPAaKTUUYECKUTE YMEHHsS, HEOOXOIUMH 3a
e(eKTUBHO MYJTHKYJITYpHO oOpa3zoBanue. EnuH eBpeilicku mpenomaBaTeln
orrca BB3JeHCTBHETO Ha 00yUeHHETO 1o Auaior: ,,Cecunte 3a 00ydeHHe 1o
IUanor Ha paboOTHOTO MSCTO, KOMTO MMaxme, Osixa MHOTO CHiIHH. ToBa,
KOETO MH TIOMOTHa Hal-MHOTO, 0sfXa YYHTENUTe MH, KOUTO oOydaBaxa Ha
paboTa; HayYux TOIKOBa MHOTO OT ToBa. Hachkpuasa Te /1a ce 3aHUMaBaIl CbC

caMope(l)neKch U TH IIoMara aa MUCJIHII 3a TC3U Hema.“
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M3cnenBaneTo pa3kpu 3HAUUTEIHU MPEIU3BUKATEICTBA, CBbP3aHU
C €3MKOBUs 0OallaHC B yUHJIMIHATA cpena. HAkoJko 4ieHOBE HA mepcoHalia
u3pa3uxa 3arprKEHOCT OTHOCHO JOMHWHHUPAHETO HAa HMBPHUT Haj apaOckus
€3WK B E€XCTHEBHHWS YUIIHIIEH >XHWBOT, BBIPEKH WHCTHTYIHOHATHHUTE
aHTQ)XMMEHTH 32 JBYE3WYHO paBeHCTBO. EnuH apabcku ydmren orderssa:
,»DHX MCKaJl yUWIMILETO Ja OCUTypsiBa JEHHOCTHU 3a YUEHULUTE ciiel Jac. Te
TpsiOBa Ja y4acTBaT B CHCTE3aHHWS, Ja ydaT 3a BBHHIIHHA CBAT. TpsOBa nma
“MaMe My3UKaJTHU KOMITO3UIIMH, YaCOBE 110 CKYJINTYpa U APYTH HEIlla, KOUTO
HsIMaMe B MOMEHTa. bUX HCKaJ ChIIO Taka Ja 3acwisd apaOCKus €3WK B

YUWIIMIIETO, JIa CE YyBa IoBeye apadcku.

BBHIIHM MOJUTHYECKH M CBBP3aHU ChC CHUTYPHOCTTa CHOMTHS Ch3JaBar
0c0o0CHN NPEeIM3BUKATENICTBA 32 MYJTHKYJITYPHUTE 00pa30oBaTEHH CPEIH.
UneHOBETE Ha NEPCOHAJIA ONMCBAT CJIOXHUS IPOIIEC HA IOJIIOMAaraHe Ha
YUCHHIIUTE /1a CE CIIPaBAT C EMOLMOHATHNATE CH PEaKIMH KbM HACHICTBEHU
KOH(IMKTH, KaTO CHIIEBPEMEHHO MOJABPKAT AHTKIMEHTA Ha YIWIHIIETO
3a AWANor ¥ B3aMMHO pa3duparenctso. I1o Bpeme Ha meprou Ha MOBUIIEHO
HalpeXeHHue, MperojaBaTeNuTe TpsAO6Ba a OamaHCHpaT MPU3HABAHETO HA
JETUTUMHUTE OIUIAaKBAaHHS M CTpaxoBe OT JBETE€ OOLIHOCTH, KaTo
CBIIEBPEMEHHO MPEIO0TBPATABAT IPETOBAPBAHETO HA YUWIHIIIHATA CPEsia OT

BBHIIHHU Bpamae6}m HeﬁCTBHﬂ.

IToxxoabT Ha yUMIHIIETO KbM ,,HarpoHanHuTe 1HU — BKIIOUUTENHO JleHs
Ha maMeTTa 3a X0JI0KO0CTa, J[eHs Ha maMeTTa Ha u3paennure u [lanectTuHckus
neH Hakba — e mpumep 3a CIIOXKHOTO KyJITYPHO TOCPEIHHYECTBO,
HEOOXOAMMO B MYJITUKYATypHHTE oOOpa3oBaTeaHu cpead. Tesm

BB3IIOMCHATCIIHA TIOBOAM H3MCKBAT BHHUMATEIIHO IUIAHUpAHE, 3a Ja Cc€
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rapaHTupa, 4€ U JABCTC 06HIHOCTI/I CC YYBCTBAT yBa)XaBaHU WU YYTH, KATO
CbIIEBPEMCHHO CC n30srBa nojsApusanusaTa, KOATO 4YECTO XapaKTepuiupa
06HICCTBCHI/I${ JUCKYPC OKOJIO TE3U CLOUTUS B MO-IMHUPOKOTO H3PACIICKO

00111eCTBO.

I'maBa yerBbpTa: Pogutennre B ABye3H4HOTO yuuauie ,,Phka 3a ppka®

B Hepycannm

HuTepBroTaTa ¢ pOIUTENN Pa3KpUXa CIOXKHH MOTHBALUU 33 300D
HA YYWIUIIE ¥ Pa3HOOOpa3eH OMUT B MYJITUKYJITYPHOTO 00pa30BaHUE, KOUTO
BapHpa 3HAUNTEITHO MEXAY eBpeHCKuTe u apabckuTe cemericTa. [loBeueTo
eBPEHCKHU ceMeicTBa B YIWIIHIIETO IPOU3XOKIAT OT CpeTHATA KJlaca MITH 0-
BHCOK COIMAIIHO-WKOHOMHYECKH TMPOM3XOA M ce HACHTH(HIMpaT
HICOJIOTHYECKH C JIEBH TIONUTHYECKH Tmo3mmuu. [loBeueto apabcku
CEMEICTBA MPUHAIICKAT KbM TOBA, KOETO M3CJICIOBATEIIUTE OIKCBAT KaTO
,TIpO3amagHu CerMeHTH Ha apabckoto ooOmectBo (Abu-Asbeh, 2007),
JEMOHCTPHPANKH CWJIHH MPEANOYUTAHUS KbM 3allaJHUTE I[IEHHOCTH U

TLpCCﬁKH BPB3KHU C €BPCU, KOUTO COOACIAT TEXHUTE 3allaAHU OPUCHTALlUU.

Espeiickure poautenu IOCIICTIOBATEIIHO noayepTaBaxa
UJCOJIOTHYCCKUTE CHOOpaKeHMsI KaTO OCHOBHM MOTHBHM 3a H300pa Ha
yumImmieTo ,,Prka 3a ppka“. EnHa eBpeiicka maiika o0scHu: ,,Koraro Haii-
roJsIMaTa MU JbIIeps Oelre B IeTcKa rpaaiHa, 3all0YHaxMe 1a ThPCUM paMKa
3a Hesa. beme HE sicHO, e He ce MHTEpecyBaMe OT CTaHIapTHATa Jbp)KaBHA
cHcTeMa, 3aTOBa 3all0OYHaxXMe Ja ce orjexkaaMe. [loceTnx yJmiumeTo u ce
cpemHax ¢ aupekTopa. UyBcTBaX ce MHOTO 100pe B MSCTOTO M OsX

0YapoBaHa OT UIEATa eBPEeU U apabu Ja y4aT 3aeaHo.  To3u HICONOrnIecKu
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AHTAKUMCHT 4YCCTO CC€ pa3BUBa YCHOPEAHO C MPAKTUYCCKHU 01)06pa>1<eH1/m
OTHOCHO Ka4€CTBOTO Ha 06paSOBaHI/I€TO, KaTo eBpeﬁCKHTe poauTenan
HaCTOABAT AKAACMHWYHUTC CTAHAAPTU Aa OTTOBapAT WIMA Jda HaJABUIIABaAT

TE3HU, JOCTHITHU BbB BUCOKOKAYCCTBCHUTC CBpCﬁCKH yuuiudima.

ApaOCKuTe pOTUTENH IEMOHCTPUPAT MO-CIIOKHH MOTHBAIMOHHU
MOJIEJI, KOUTO YECTO JIaBaT MPHOPUTET HAa MPAKTUICCKUTE 00pa30BATEITHU
ChOOpaKeHUsI, JOKATO C TEYCHHWE HAa BPEMETO Pa3BHBAT HICOJOTHUCCKU
aHraxuMeHTH. EnquH apabckm 0Oamia, KOHNTO H3WMIpa KIOYOBa PO B
OCHOBaBaHETO HA YYMWIIMILETO, OMUCBA IMbPBOHAYAIHOTO CH MPHUBIMYAHE:
,,KoraTto mo-roysiMaTa HY ABIIEPS HABBPIIW YETUPH TOAMHH, 3aII0YHAX 1A
ThpPCSA MOAXOJAIA paMka. Uyx 3a yYMIIMIIETO, KOETO BCHIIHOCT MO TOBa
BpeMe Oelrie caMo eJIMH KJIac B Ipyro ydwiuiie. BeqHara mom Mu ka3axa 3a
HEro, WesITa MU Xapeca W UCKaX Jia CTaHa 4acT OT Hes. MHoro apaOcku
poauTenu obaye n3pasruxa OCHOBHA 3arPHIKEHOCT J]a OCUTYPST Ha Jenara cu
JOCTBII IO BHCOKOKAYECTBEHO OOpazoBaHMWE, KOETO OW yIECHHIIO
MPUEMAHETO B YHUBEPCUTET M KAPHEPHOTO MM Pa3BHUTHE, B ChOTBETCTBHE C
KOHCTAaTallMUTe OT MPEIUIIHKA HW3ClieBaHus Ha bexepman W XOpeHUHK

(2004).

M300pbT fa ce 3anmmar Jera B yYIINIIETO ,,PpKa 3a ppKa‘ 4ecTo
rmoJyIara ceMeicTBaTa Ha KpUTHKA OT CTpaHa Ha IO-ITHPOKUTE UM COIMATHU
o0mHOCTH. ApaOCKUTE ceMeicTBa ca U3MPABEHU Mpel 0COOCH KOHTPOJ OT
YJICHOBE Ha OOIIHOCTTA, KOWTO PAa3MICkKIAT YYACTHETO B JOMHUHHUPAHH OT
eBper 00pa30BaTCIHU HWHCTUTYIUH KAaTO KYJITYpPHO MPEIaTeiCTBO WU
MOJUTUYECKO ChTPYTHIYCCTBO. EMUH apaOuH, 3aBbPIIHI YYUITUIIETO, OTHCa

peaknuuTe Ha obmHOCTTA: ,,OIle OT IBPBUS ACH, B KOMTO NMPHCTHTHAX B
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YUuinmeTo, BCUYKM OKOJIO MCEH MCE IIMTaxa 3alo XoAsl TaM H 3alio
,,C”I)pr,HHI/I‘Ia“ — TOBa € AyMaTa, KOATO HU3MNOJI3Baxa. I[OpI/I CJICa KaTo

3aBBbPUINX, MC ITMTAaxa 3al10 BCC OLIC UJIBaM TYK, BBIIPEKHU YC 01X 3aB"prIII/IJ'I.“

EBpelickuTe ceMelcTBa ChINO ce COBCKBAT ChC COLMANICH HATHUCK,
Makap ¥ OOMKHOBEHO OT pa3iMyceH Xapakrep. Hskou eBpeiicku poauTenn
OmucBaT JAUCKOM(OpTa B JCCHM WIMA TPAJUIMOHHU KBAapTaJH, KbBICTO
00pa3oBaTeIHUTE UM H300PH CE€ BH3NMPUEMAT KaTO MOTUTHICCKH KPaiHH YT
MOTEeHIMAJIHO onacHU. EnmHa eBpelicka maiika cu crioMHs: ,,/IMmaiie Bpeme
cllel] omepanus ,,3aluTeH Kpai*, Korato B yYWINIIETO WMaIlle IECTBHS U
pOIOUTENNTE M YYCHHUIINTE HOCeXa CHEeNHaNHHd TeHHUCKH. CIOMHSM CH, Ye

CBAJIAXME€ TCHUCKUTE, MPEAN Aa BJIC3EM Ha yJiMllaTa CH, 3a J1a HC HU BUIOAT

ChCeIUTE HU 10 BpeMe Ha BoitHara.*

Poputenute oT cMeceHn OpakoBe (OOMKHOBEHO C €BPCHCKH MalKu
U apabu OamM) HaMUpPaT YYWIHIIETO 3a OCOOCHO IIEHHO KaTo €IHA OT
MaJIKOTO 0Opa30BaTEIHA CPEIW, KBACTO JelaTa UM MOTraT Ja pa3BUAT
WHTETPUPAHU MJCHTUYHOCTH, O€3 J1a M30CTABST CIEMEHTH OT KOWTO  Ja €
KyNITypeH npousxol. Exna takaBa maiika o0scHsBA: ,,AKO ITOTIATATE Jemara
MH KaKBH ca, T¢ IIe OTrOBOPAT, Y€ Ca CMECEHH Jela — HaroJOBHHA
MIOCIOJIMAaHU U HAIIOJIOBUHA eBper. Te 3HasAT TOYHO KOM ca M KaKBO Ca U KaK
Jla IpUHAIJIeKAT KM BCAKO 00miecTBO. HsimMaT HUKakBO 0OBpKBaHE OTHOCHO

CBOSATA UIECHTUYHOCT.

MynTHKYATYpHHAT OOpa3oBaTelIeH OIUT TEHEpUpa Ppa3IudHU
peaxiu cpesl pOAUTEIUTe OTHOCHO BB3JIEHCTBHETO My BBPXY Pa3BUTHETO

Ha Jgerata WM. ApaOCKUTE POTUTEIM YECTO OTOCNA3BAT IMOMOOPEHHUS B
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€3WKOBHUTE YMCHUS Ha JICIlaTa CU 110 UBPHUT U YBEPEHOCTTA UM B U3paeciicKara
conuaiiHa cpena. EnHa apaOcka maiika orOensi3sa: ,,BmkmaMm, ye gpliepure
MU CE€ 4yBCTBAT KOM(OPTHO U Y€ Ce OOPBINAT KbM CBPCHCKUS YUHUTEN, a HE
caMo KbM apabckusi. BCHuku Te ¢hIlo TOBOPST J0OpE UBPUT U TOBA MM JlaBa
YBEPEHOCT, KOSATO a3 HsiMax. KbAeTo W jJa oTuaeM, Te ce 4yBCTBAT
KOM(OPTHO U yBepeHH B cebe cu OirarogapeHre Ha Mo3HAHUATA CH 32 IPYTHS

e3HK.

EBpelickute poauTeny 4ecTo HAONATAT HA PA3IIMPSBAHETO HA
KyJITYpHHUTE MEPCHEKTHBH HA JeIara CH M Pa3BUTHETO HA eMIATHS KbM
najecTHHCKHs onuT. EnHa eBpelicka Malika pa3chkuaBa: ,,YYeOHHAT OTHUT
Ha JBIICPUTE MU OOOTaTH CBETa MM IO HEOOWYACH HAYMH. YUHJIHIIETO
pasuupu nepcnektuBara uM. Hail-ronsimata Mu aplieps cera sxusee B Ten
Agus. Ts dyecto xonu B Sda, cpera ce ¢ apadu u roBopu apadcku. [IbpBusT
KOMEHTAp, KOIMTO HAIpaBH, CJieJ] KaTo HamycHa Mepycarnm, Gelre, ge xopara

TaM HsAMAaT MpECcTaBa — T€ JOPU HUKOTA HE ca cpelain apaom.

MynTHKYITYPHUST OMHUT 00aue MOPa)aa M OMACCHHs Cpell HIKOU
pOIOUTENH OTHOCHO IOTCHIWAIHU KyNTYpHH BIHMSHUS W OOBpPKBaHE B
HOCHTUYHOCTTa. Hskom apabcku poAWTENN ce TPUTECHSABAT OT 3alajHu
KyJITYpHH BIUSHUS, KOUTO OMXa MOTJIIH J1a TPOTHBOPEYAT Ha TPATUIIMOHHHUTE
ceMeiiHn 1eHHoCcTH. EnmHa apabcka Maiika ommca cBouTe omaceHus: ,,Kato
MaiKa MOHSKOra ce MPUTECHSBAxX, Y€ € MMa HSIKAaKBO Pa3MHUBaHE MEXIY
YVYCHUIIMTE W Y€ T€ Ie OBJAT MOBIMSHU OT Apyrata Kyinrypa. [loHskora
BHKJIaX TOBAa B MaJIKM HEIA, KAaTO HANpHMep OOJCKIIO WM OINpEIesicH

u3pas.*
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I[MoxxoabT HA YYWIHMIIETO KBbM PEIUTHO3HUTE W KYITYPHH
Mpa3HEeHCTBA Ch3aBalle KaKTO Bb3MOKHOCTH, TaKa U MIPeIN3BUKATEICTBA 32
aHTOKUpPAHETO Ha pojuTenure. Poautenure OLEHSBAT 3aM03HABAHETO C
pa3NWYHM PEINTHO3HM TPAAWINKM, HO TOHSKOTa C€ 3aTpyAHsABAT [1a
OamaHcHpaT YBa)XEHHETO KBM JAPYTH KYJITypH CBC COOCTBEHHTE CH
pEeNUTHO3HN aHTaXKUMeHTH. EnHa apabcka Maiika MOXBald IOIXOAa Ha
yuauten: ,,ChIpyrsT MU HANCTHHA OIIEHW HadWHA, IO KOWTO YYHTENKaTa Ha
IIBILIEPUTE MU CeJellle C JelaTa U UM paskaszBaile ucropusita 3a Konena u
Benuknen. BenukaeH e mpasHHK ¢ Tema, KOSTO € B NPOTHBOpEYUE C
MIOCIOJIMAHCKATa PEJIUTUsi, Taka 4e MOJXKEIIe J1a Bb3HHKHE KOH(IUKT. Ho

yYuuTeiKaTa IpEMUHA IIPE3 TOBA, C€/IHA U Pa3Ka3a XpUCTUSHCKATa I/ICTopI/IH.“

Yd4acTHeTo Ha POIMTEIUTE B YYWIUINHUTE JCHHOCTH Bapupa
3HAYUTEITHO MEXKAY KYITYPHUTE TPYIH, KATO HIKOW POJUTEIH OTOENA3BaT
OTPaHMYCHO COLMATHO B3aWMOJCHCTBUE MEXAY KYJITypHHTE JIMHHU,
BBIIPEKH WHCTUTYIIMOHAIHOTO HAChpYaBaHE Ha WHTEPKYJITYPHUTE BPB3KH.
Enun apabckm Oarma otdensiza: ,,AKO B3eMa IbIIEPs CH 33 IPUMEP, BIDKIAM,
4ye Ts MMa JOOpH OTHOIIEHHs ¢ apaOCKu M eBpeiicku ydeHui. Ho Hsima
TBBPJIC MHOTO KOHTAKT MEX]y POJUTEIUTE OT nBeTe obmiecTBa. Korato ce
NPUCHETUHUXME KbM YUMIUIIETO, MMAIIC UCTUHCKO YyBCTBO HA BHIHCHUC U
eHTycra3bM. OTHOIICHUATA TOraBa 0sXa MO-OJIM3KH M XOJIEXME Ha MHOTO

CHBMECTHH €KCKYpP3HH.

N3cnenanero PpasKpu NpoabKaBallo HAIPEIKECHUE 1O OTHOIICHUE
Ha aKaJCMHUYHHUTC OYaKBaHUA H IMNCAArOrMYCCKUTC IIOAXOOU. Apa6CKI/ITe
poauTean 4eCTo HaOngraT Ha 06pa30BaHI/IeTO, OpPHUCHTHUPAHO KbM

TIOCTHKEHUATA, (POKYCHPAHO BBPXY MOJArOTOBKATa HAa YYCHUIUTE 3a IPUEM
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B YHHUBEPCHUTET W Mpod)eCHOHANICH yceX. EBpelickuTe poIuTeNu M0-4ecTo
LICHAT KPCATUBHH, OPHCHTHUPAHH KBbM MpoIlieca OOpa30BATEIHU IOIXOIIH,
KOUTO JaBaT MPUOPHUTET HA COIMATTHOTO U EMOIMOHAIHOTO Pa3BUTUC HAPET
C aKaJIeMHIIHUTE TIOCTIKEHUS. Te3n pasnuaau obpa3oBaTesHd Qrtocodun
MOHSKOTa Ch3AaBaT HANpPEKEHHE [0 BpEME Ha POJMTENICKH Cpelid Hu

AUCKYCHH 3a yIUJINITHATA ITOJINTUKA.

PopuTenuTe MOCTOSHHO OTOENSA3BAaT pOJATa HAa YYWIMIIETO BBB
(dbopmupaHeTo HE caMO Ha MEPCIEeKTHUBUTE Ha Jemara WM, HO M Ha
COOCTBEHOTO WM  pa30mpaHe 3a  MYJITHKYJITYPHOTO  CBBMECTHO
ChIecTByBaHe. MHOTO POAWTENN ONMMCBAT NPEKUBSIBAHUS Ha JTHIHOCTHO
MU3pacTBaHe, MPOU3TUYAINM OT M3JaraHeTO Ha PA3JIMYHU TICIHU TOYKH U
KynTypHU TpakTuku. EHa eBpelicka malika pa3chkiasa: ,,Korato 3amucax
MOMHYETATA B YUMIHUILETO, 05X YOBCK, HAITBIHO MOTBIHAT OT COOCTBEHATa
cu cpena. He 01X monUTHYECKH aKTHBHA U HE YYaCTBAaX B HUKAKBHU COIMATHU
neiictBus. B egmH MOMeEHT, MOXe OW 3aIlOTO €BpEICKHUTE YUSHHIN Osixa
TOJIKOBa MAaJIKO MAJIMHCTBO B YYWJIMIIETO MO TOBAa BpeMe, MOYYBCTBaX

Hy’Xa 1a 0bJa mo-aHraxupana.

BrusiHEETO Ha BHHIIHH MOJMTHICCKH CHOUTHS BBPXY yUMITHIIHATA
00OIIHOCT Ch3/1aBa IOMBJIHUTENICH CTPEC 38 POAUTEIUTE, KOUTO CE CTPEMSIT J1a
HOUTBPXKAT MYNTHKYJITYPHOTO 00pa3oBaHMe Ha [euara CH, JOKaTo
00paboTBaT COOCTBEHHTE CH EMOIMOHAIHU PEaKUUH KbM KOH(QIUKTH U
Hacuiaue. PoauTenuTe OMWUCBAT MPEAU3BHKATEICTBOTO [a MOAKPEIST
OPHMEHTHPAHHS KbM JHAJIOT TIOAXO0/ Ha YUYMIHIIETO 10 BPEME Ha MEPHOIH,
KOTaTO MO-IIHPOKOTO H3PACNCKO OOINECTBO CTaBa BCE MO-TONSPH3UPAHO.

Msoro poaurenu obade oTOens3axa ChIIo, Y€ Te3N TPYIHH MEPHOAN IECTO
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3aCHUjIBAT QaHTraKUMEHTa WM KbM MHCHUATA Ha  YYWIHUIICTO, KaTo
JACMOHCTpUpAT HEroBara YHHKaJIHa CTOMHOCT KaTo MMPOCTPAHCTBO 3a

KOHCTPYKTUBHO UHTEPKYITYPHO B3aUMOJEICTBHE.

I'maBa nera: 3apbpmIniINTe ABYE3UYHOTO yuymianiie ,,Pbka 3a ppka“ B

Hepycanum

HuTepBroTaTa ChC 3aBBPIIWINTE MPEIOCTABUXA KIFOYOBa MH(pOpMAIHS 32
JIBJITOCPOYHOTO BB3JICHCTBHE HA MYJITHUKYJITYPHOTO OOpa3oBaHUE BBPXY
MJIaJIUTE X0pa, JOKATO TE CE OPUEHTHPAT B U3PACICKOTO OOMIECTBO OTBB]I
3amTeHaTa cpema Ha yumaumeTto. OceM 3aBBPINMIM  ydacTBaxa B
MPOYYBAHETO, TPEACTABIIABAIIN IBPBUTE KJIACOBE, 3aBBPIIMIN IIbIHATA
mporpama OT AETCKa TpaanHa A0 12-Tm Kiac B yuwiuiie ,,Ppka 3a ppka‘.
TexHutre THEAHW TOYKM TpedyaraT I[IEHHH JOKa3aTeJCTBA OTHOCHO
e¢(eKTUBHOCTTa Ha JIBYe3UYHOTO MYITHKYIATYpHO 0Opa3oBaHHE B
MOJArOTOBKATA HA YYCHULIUTE 32 TPAXKIAHCKA AHTAXKUPAHOCT HAa B3PACTHUTE

1 UHTCPKYJITYpPHA KOMIICTCHTHOCT.

3aBbpUIMIINTE TOCJIEJOBATETHO OMMUCBAT YYWIHMLIHUS CH OINUT KaTo
dopMupan 3a pa3BUTHETO HAa KamalMTeTa UM 33 MEKAYKYJITYPHO
pa3oupaTencTBo u auanor. EnHa 3aBbppiimia eBpeiika o0sSCHHU: ,,YUCHETO B
YYWIMILIE B MYJITHKYJITYpHa cCpela BbB3IpUEMaM IpPEead BCUYKO KaTo
npeauMcTBO. TO3M acleKT € MHOIO Ba)KEH 32 MEH. MyJITUKYITYPHHUAT OIIUT
B YYWJIHIIETO Oelle HEemo HOPMAalTHO 3a MEH, ThH KaTo OSX TYK OT JeTCKa
rpaluHa M HE 3HaM HUILO Apyro. Ho koraTo roeopst ¢ apyru xopa 3a
YUYWIHILETO, T€ BUHAru C€ M3HEHaJBaT, Y€ ChbM y4YWJa TYK, U M€ IUTAT 3a

TOBa.*
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PasButneTo Ha €3WKOBaTa KOMIICTEHTHOCT KaKTO IO apaOCKH, Taka W IO
UBPUT C€ O4YepTa KaTo OCOOCHO BaXKCH pE3yiTaT 3a 3aBbpPUIMIUTE.
3aBBPIIUIIUTE CBPEU OTOCIIA3BAT CIIOCOOHOCTTA CH Jia 00IIyBaT e(heKTUBHO
Ha apaOCKu, J0KAaTO 3aBbPLIMIN apabu MmoguepTaxa yBepeHOCTTa CH B Cpeja,
ropopema WBpHT. EngHa 3aBppmmiia apabka otOenszBa: ,,Ipi  KaTo
YUWITUILIETO € JIOM Ha MHOI'O Pa3HOOOpa3HO HaceJeHHEe, YUYCHHUIIMTE ce
CpeliaT ¢ Xopa OT pa3iu4HH KyIATYpH W MPOHM3XOJ, U JOPU C YUCHUIH C
(bu3nvecky U akaieMUuYHY 3aTpyaHeHus. Cpelrara Ha yueHHKa ¢ IPYTUs My

nomara ga €€ 1noJaAroTrBu 3a XXKUBOT U3BBH y‘II/I.]'II/IIIIGTO.“

3aBBPUIMIINTE OIMCBAT 3aBJI00UYEHO pa3dupaHe 3a HOpMHPAHETO
Ha UJCHTUYHOCTTA, KOETO OallaHCHUpa KyJITypHATa TOPJIOCT C OTBOPCHOCTTA
KBM JIDYTH TEPCHCKTHBH. BMeCTO &a BOIM 10 KYATYPHO OOBPKBaHE WU
pa3MuBaHEe Ha HJCHTUYHOCTTA, MYJITHKYJITYPHHUSAT 0Opa3oBaTENICH OIMUT
CSAKaIll 3acHiiBa YyBCTBOTO 3a JIMYHA W KYIATypHAa HISHTHYHOCT Ha
3aBBPIIMINTE, KATO CHIEBPEMEHHO PAa3BHBA €MITATH KbM JIPYTH OOITHOCTH.
Enun 3aBbpiini1 eBperH pa3chikaasa: ,, I'bil KaTo CbM M3pacHajl TyK, MOTa Aa
Kaka, 4e MOST MHpPOTIIEN Ce € pa3BWI 3aeAHO C ydwinmero. Vmam
BB3MOXKHOCT JIa TOBOPHIII C OMIPE/ICSICHA TPYIIa U Ja Yyelll OT TAX Mpe3 KaKBO

NIpEeMUHaBAaT €XXeTHEBHO.

IlogxomsT Ha YYWIAOIETO KBM CIHOPHHUTE MOJUTHYECCKH TEMHU CE
o4dyepTaBa KaTo 0cobeHo LCHHA MOATO0TOBKA 3a I'pa’KAaHCKa aHTAXKUPAHOCT Ha
BB3pPACTHUTC. BaB”prlII/IJ'H/ITe ornucaxa KakK C€ Hayduxa Ja O6HIyBaT C
YBaXCHUC C XOpa, KOUTO HMAT HOPOTUBOIOJJOXHHU TJICAHU TOYKHU II0
YYBCTBUTCIHU BBIIPOCU KATO BOCHHA cny>K6a, MOJIMTHKa 3a 3aCCJIBAHC U

HCTOPHYECKH pa3ka3u. EnuH apaOCKy 3aBBPIIII MBX 0TOeNs3a;: ,,Mucis, ue
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y‘II/IHI/IIIIGTO MC Oq)OpMI/I 1 MU IIOMOTHA B JTUYHUTEC MU NMTPOLECCHU U B HAYMNHA,
0 KOWTO ce crpaBsAM JHCC B Ppa3jiMdHA CUTyallU, BKIIOYUTCIHO B
06y‘-ICHI/I€T0 MH. Hayqnx CC KaK Jia BIXKAaM Xopara Mnpea cebe cu He Karo

Bpar WM Ipeyka M Kak Ja TIIeJlaM Ha Xopa, KOUTO ca pa3INdHu OT MeH.

[IpexoabT OT MyNTHKYJITYpHaTa YYWJIMIIHA Ccpela KbM IIO-
cerperupaHd KOHTEKCTM Ha BHUCIIeTO o0pa3oBaHME Ce OKa3Ba
NPEAN3BUKATEICTBO 32 HAKOM 3aBbPUIMIM, KOWUTO Ca CBUKHAIH C
MHTETpHUpaHa coluanHa M oOpaszoBarenHa cpena. Hskomko 3aBbprumim
0TOeIA3BaT OTHOCHTENIHATA JIMICA HAa WHTEPYKYITYpPHH KOHTaKTH B
M3PACIICKUTE YHUBEPCUTETH M HA PAOOTHU MECTa B CPAaBHEHHE C yUMIHIIHUSL
uM ormt. Enna 3aBbpmmia eBpeiika oroensssa: ,,Mucis, 4e Bb3IIIEAUTE U
MEpPCIIEKTUBUTE, KOUTO Ca MPHUI0O0MIN B YUMIIHUILETO, OCUTYPSIBAT OCHOBA 32
NPaBWJIHMS TOAXOA KbM JXKMBOTA. YYEHHIUTE IOJIyYaBaT TOJKOBA MHOTO

JIOCET ¢ KyJITypaTa 1 ca aHTaKUPaH! B JUAJ03U U AUCKYCHH.

3aBppmimuin - apabu  ca ce  CONBCKBAIM € OCOOEHH
NpeN3BUKATEICTBA, KOTaTO Ca HAaBJIE3IH B H3PAEICKOTO OOIIECTBO C
HOOOPEHH €3MKOBH YMEHUS 110 UBPUT U II03HABaHE Ha eBpeiickaTa KynTypa,
KaTo CBHIIEBPEMEHHO Ca 3alla3iiy CUIIHA IaIeCTUHCKA NICHTHYHOCT. Hakon
OIMCBAT KaK Ca CIY)XXWIM KaTo KyJITYpHH MOCTOBE B YHHUBEPCHTETCKA H
paboTHa cpeza, KbIAETO APYTH apalH ca IMaJli OTPaHUYCHO B3aUMOICHCTBIE
c eBpelicku u3paenu. EnHa 3aBppmmia apabka oOscuu: ,Mucis, ue
YUMIIMIIETO M€ 0pOpMH M MU ITOMOTHA C JIMYHUTE MU MPOIIECH U C HAuWHa,
TI0 KOKMTO Ce CIpaBsiM JJHEC B pa3JIMuHK cuTyalmu. Hampumep, Mucis, 4e ako

KaHAUOATCTBAX B YHHUBCPCUTCT M HMMalIC CaMO €AHO CBO6OILHO MACTO U
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eBpeﬁKa ChIIO KaHAWMJAATCTBALIC, TA Ou OuIIa Mo-CKJIOHHA Ja 6T),H€ rnpuera oT

MeH. Ho B YUHUIIMIICTO MOXKEX 1a y4a TOBA, KOCTO HCKaM.“

BropockT 3a BoeHHaTa ciy:k0a cbh3aBa 0coOEHA CIOXKHOCT 3a
3aBBPIIIINATE, 0COOCHO 3a TE3W OT CMECCHHU HITU HJICOJIOTHICCKH O0OBBP3aHU
ceMeiicTBa. 3aBbPIIMINTE EBPEH Ca Ce COTBCKBAIH C PEIICHUS 32 BOCHHA WIIH
rpaxkIaHCKa HAI[MOHAIHA CIy»x0a, KaTo CHINEBPEMEHHO Ca IMOIIbPiKaIA
BPB3KH C apabCKH ChbYYCHHIIN, KOUTO Ca [IIe/IalId Ha U3PAeNICKaTa apMUsl KaTo
Ha OKYIAIlMOHHA CHJa. 3aBbpPIIMIATE apabu ca u3dpanmu MpeguMHO
rpakaaHCcKa HAlMOHAJIHA CITyK0a Wi He3a0aBHO 3alCBaHe B YHUBEPCUTET,
BBIIPEKH Y€ MaIIbK OpOii ca y4acTBajIH B MPOrpaMH, KOUTO €a T IOBENH JI0

KOHTAKT C eBpeﬁCKO—HZ’,paCHCKOTO OGHICCTBO qpe3 06HI€CTB€HOHOJ'IC3CH

TpyAa.

Hsikonko 3aBbpIIMIM MOTYEPTABAT MOCTOSHHUS CH AHTAKUMEHT
KbM MHCHUATA HAa YYWIMIICTO 4Ype3 HEMPEKbCHATO B3aUMOJICHCTBUE C
HACTOSIIHU CTYJICHTH ¥ YYaCTHE B ICHHOCTH HA BH3MUTAHUIIUTE. Y YHITHIICTO
MOJUIhPKa aKTHBHA mporpama ,,Alumni Nest“, koaTo opraHu3upa peOBHU
COLIMAJIHU W OOpa30BATENHHU [EHHOCTH 32 3aBBPIIIINTE, MPEIOCTaBINKU
Bb3MOXKHOCTH 33 TMOJNABPXKAHE HA HMHTCPKYJITYpHH MpUATEICTBA U
ChBMECTHH IpoekTd. Enma 3apppmmia apaOka otbenssa: ,,Pamsam ce ma
Ka)ka, Y€ BCE OIe IMOJIbpP)KaM BpPb3Ka C MPUATEIUTE CH OT MHHAIOTO U
npuHaaiexka kbM Alumni Nest. [IpaBuM BcsikakBu ASHHOCTH 3a€ITHO, KaTO
HATPUMEP U3JICTU CPe] IPUPOATa U MPEKHUBSIBAME MHOTO HEIlla, CBbP3aHU

¢ mpupojara.‘
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3aBBPIIMIINTE JIECMOHCTPUPAT 3aABIOOYCHO OCHh3HABAHE Ha
OTPaHWUYCHUSATA W  INPCAU3BHKATEICTBATA, CBBP3aHH C  TAXHOTO
MYJITHKYJITYPHO 00pa30BaHue, KaTO CHIICBPEMCHHO 3ala3BaT CHJIHA OIICHKA
3a HEroBaTra CTOMHOCT. HAKONKO OT TAX OTOENsI3BaT, Y€ YUWIHIIHHAAT UM
OTINT, MaKap M TPaHC(HOPMHUPAIL JIMIHO 32 TAX, MPEICTABIABA CAMO Majlka
CTBITKA KbM TO-IIHUPOKA COIMATHA TIPOMSIHA B U3PAEICKOTO 001mecTBo. Exnn
3aBBPINII €BPEWH pa3CchXkaaBa: ,,Koraro Mmucis 3a yYWIHIIETO, TO
CpaBHsBaM ¢ OaJIOH WU OpaHXepusi, B J0Opus cMUCHI. ToBa € 3aTBOPEHO
MSICTO, KOETO T€ MOAXPAaHBa U Te MOJAKperns. Moxell Ja BIU3all U W3IU3all

U TOBA HE BPEAM HA BHHIIHUSA CBAT.*

MscnenBaneTo paskpu, 4e 3aBBPIIMINTE HOAABPKAT COLMATIHHU
BPB3KH MEXKIY KYITYpHUTE JIMHHHM C TO-BHCOKM HUBA OT TUIHYHHUTE 3a
H3PACICKOTO OOINECTBO, BBIIPEKH Y€ TE3H B3AMMOOTHOIICHUS W3HMCKBAT
TTOCTOSIHHU YCHWJIMSI M aHTa)XKHPaHOCT. HAKoNKo 3aBbpmmim oTOens3axa, e
TTOITBPKAHETO HA MHTEPKYITYPHHU MPUATEIICTBA CTaBa MO-TTPEIN3BUKATEITHO
C pa3MHHABAHETO Ha KUTCHCKHUTE 00CTOSITEIICTBA, KATO 3aBBPIIHINTE €BPEH
IIOCTHIIBAT Ha BOCHHA CIYXK0a WM B MPOTpaMH 332 MEKIWHHU TOIUHH,
JIOKaTO 3aBBPUIMIUTE apabu OOMKHOBEHO NPOIBIIKABAT JUPEKTHO KbM

YHHUBEPCUTETCKO 00y4YeHHe.

3aB'BpH.II/IJII/IT€ TIOCJIEA0OBATEIIHO  OIIKCBAT YyBCTBaTta CH Ha
TOTOBHOCT Ja CC aHTaXUpaT KOHCTPYKTUBHO C KYJITYPHOTO MHOFOO6pa3I/Ie B
CICAYUYNUTIUIIHNA CHU OIIUT, HE3aBUCUMO JaJIi B YHHBCPCUTETCKA CpeCla,
pa60THa Ccpcaa Win courajicH KOHTCKCT. Ta3u moAroToBKa BKIIIOUBA HE CAMO
MPaKTUYCCKU YMCHHUA KaTO €3MKOBAa KOMIIECTCHTHOCT U KYJITYPHHU IMMO3HAHUA,

HO W €MOOHWOHAIIHA WHTCJIUTC€HTHOCT WU KOMYHHUKAlIHOHHU YMEHHUSA, KOUTO
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MO3BOJISIBAT YBAKUTEIHO B3aWMOJICHCTBUE MEXIAy pasiuuusita. EjuH
3aBBPIIAIT apabuH OOSCHSIBA: ,,Y YUMIIHIIETO MU JaJie Te3U WHCTPYMEHTH, 33
Ja HaOJofaBaM pasjinyusaTa ¥ NPUIMKUTE W Ja ciyiiam. Hampumep, B
00y4eHHeTO MU cera iMa MHOT'0 TIPOOJIeMH C OMpa3ara, HO Ce Hay4uX Jia ce

(hoxycupaM BbpXY IETHUTE CH U JIa TIOMHSI 3310 AOHI0X B TO3H KOJEK.

JBArocpoyHOTO BB3JICHCTBHE HA MYITHKYJITYPHOTO O0Opa30OBaHHE
ce OKa3Ba Hail-OUYeBUIHO B ITOIXONTE HA 3aBBPIIMINTE KbM Pa3perIaBaHeTo
Ha KOH()IWUKTH W TEXHUS aHT@XHMEHT 3a IWalloT TOPH NpPH TPYAHU
oOcTosiTencTBa. BMecTo 1a M30STBaT TPYAHM PasTOBOPH WM A 3aeMaT
MOJSIPU3MPAaHN  TIO3WIMH, 3aBBPIIMIATE  ONKMCBAT TBPCEHETO Ha
BB3MOXHOCTH 332 KOHCTPYKTUBHO B3aUMOJICUCTBUE OTBB]I pasinuyusiTa. Tazu
OpUEHTalMsl KbM U3rpaXKJaHe Ha MOCTOBE M [JUAJIOr MpEACTaBIsBa
3HAYUTEJICH MPUHOC 33 M3PACIICKOTO OOIIECTBO, KBJICTO MOJIOOHU YMEHUS

YECTO JIMIICBAT B Hy6III/I‘{HPI$[ AUCKYpPC.

I'naBa mecra: CnenuajaHu JHU U LlePeMOHUM

[ToaxonbT Ha YYWIMIIETO KbM OTOENISA3BAHETO HA HAI[MOHATIHU U
PEIMIUO3HH MPa3sHUNU IPEAOCTaBs OCOOCHO pa3KpUBAINU IPO3PEHHS 3a
CIIOKHHUTE IIPErOBOPH, HEOOXOJMMH 3a YCIEIIHO MYJTHKYJITYPHO
oOpa3oBaHKe B paszeieHH oOmecTBa. ['OAMIIHUAT KaJeHaap Ha y4uIuine
»PPKa 32 phbKa" YMHUIIUICHO BKIIOYBAa (PECTUBAIM W BH3IIOMEHATEIHU IHH,
MIPEACTABISBALIA BCHUKN PEIUTHO3HN U HAMOHAIHA TPYIH B YUWINIIHATA
OOIIHOCT, KaTro CBHIICBPEMEHHO OTrOBaps Ha M3UCKBAaHWATA Ha

MI/IHI/ICTepCTBOTO Ha 06pa30BaHI/I6TO 3a yqe6H0 BpEMCE. To3u 6amaHc U3UCKBa
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CJIOKHO KYJTYPHO NOCPECAHUYCCTBO U BHUMAHHUC KbM KOHKYPUpALIUTE CC

CMOLMOHAIHU U NOJIUTHUICCKU HYIKIU.

Haii-nipein3BUKaTEIHUAT acleKT Ha LEPEMOHHAIHUS KaJleHap Ha
YUWIIMIIETO € CBhBHAJeHWeTo Ha V3paenckus JpaeH Ha Imamerra u
nanecTuHckus aeH Hak0a, xato u BaTa ce CiiyyBar Ipe3 MpoJieTTa Cropes
eBpeiickusl KayieHgap. Te3u BB3NOMEHATEJIHH TIIOBOAM NPE/CTaBISIBAT
(hyHIAMEHTAIHO MPOTHBOIOJIOXKHA MCTOPUIECKH HapaTHBH: M3paenckusTt
JIeH Ha TaMeTTa MOYNTa eBPEHCKUTE BOWHWIN W LIUBUIIHWUTE >KEPTBH Ha
BOWHM W TepopusbM, nokato Jlenst Hakba ckbpOM 3a TaJIECTHHCKOTO
pa3cenBaHe W Ch3JaBaHETO Ha OEKaHIM B pe3yiTaT Ha BoWHaTa oT 1948 T.
(Morris, 1988). [TogxoabT Ha YUHIINIIETO BKIFOYBA IPOBEXK/IaHE HAa OT/IEIHU
LIEPEMOHHH 3a BCSIKA OOLIHOCT, MOCIEABaHN OT ChBMECTHA BH3IIOMEHATEIHA
ciyxk0a, KOATO ce OnMTBa Ja IpU3HAe W JBaTa HapaTuBa, Karo
CBIIEBPEMEHHO HAachpUaBa CIIOACICHUTE EHHOCTH Ha MUpPa M YOBEIIKOTO

JIOCTOMHCTBO.

OtnenuusT GopMaT Ha LIEPEMOHUATA ITO3BOJISIBA Ha BCSIKA OOIIIHOCT
Jla Cce aHTaXHpa aBTEHTHYHO ChC COOCTBEHATa CH HCTOPHYECKA IAMET U
eMolMoOHaIHU Hyxau. Llepemonuara no ciywail [Ilens Ha maMerra Ha
W3paenuTe, NpOBeXJaHa B aM(uTeaTbpa HAa YUYWIMIIETO, ClEABa
TPaAWIMOHHN (OPMaTH, BKIIOYMUTETHO YECTEHHWS 32 OTACIHH JKCPTBH,
BB3MIOMEHATEIHU CTUXOTBOPEHUS M TMECHHU, KaKTO W oOHMYaiiHaTa MHHYTa
MbJIYaHue. ApaOCKUTE yUSHHIM MOTaT Jia IPUCHCTBAT, aKO JKEJasT, JOKaTo
Y4EeHHIIUTE OT CMECEHM ceMeilcTBa pelllaBaT Bb3 OCHOBAa Ha JHMYHATa CHU
uneHTuUKaIus U ceMeiHuTe cu Hacoku. [1o mogoben HaunH nepeMoHusTa

o cirydaii Jlens Hak6a mpemocTaBs mpocTpaHCTBO HA apaOCKUTE YUCHUIH,
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ceMelcTBa U nepcoHal aa 0TOEIIEeKAT MMAaIECTUHCKUTE 3ary61/1 1 pasceiiBaHe,
KaTo CBHIICBPECMCHHO 3aras3saT coOcTBeHATa CH KyJTypHa W MNOJUTUYCCKA

TJICIHA TOYKa.

CbBMecTHaATa HEepeEMOHUA TpEACTaBJIABa Haﬁ—aM6HHI/IO3HI/I${ OIINT
Ha YYWJIMIIETO Ja MOJC/IMpa CbBMECTHOTO CHIIECTBYBAHE, KAaTO 066ZII/IH51Ba
KOHKYpHUpalqu €€ UCTOPUYCCKU Pa3Ka3h B paMKa Ha B3aMMHO YBaXXCHHUC U
CIIOJIeJICHa YOBEYHOCT. Ta3u HEPEMOHUA OOMKHOBEHO BKJIFOYBA YETCHHS OT
OICYAJICHU POIAUTEIN OT IBETC O6H.[HOCTI/I, MY3UKaJIHU U3ITBJIHCHUS HA IBaTa
C€3UKa U O6p’bIJ.ICHI/I}I OT YYMWIINIIHOTO PBHKOBOACTBO, IMOAUEPTaBAIN O6H.[I/I
HOEHHOCTHU M CTPEMEXU 3a MUPHO CBBMECTHO CBHIIECCTBYBAHE. CbBMecTHATA
HCPEMOHUA 3aBbpIIBA C IECHU, U3pa3dBalllkd HAACKIa 3a MUP U IOMHUPECHUC,

U3IIbJIHCHU KaKTO Ha apa6c1<1/1, TaKa U Ha UBPUT.

Peaknmure Ha ydYCHHIIMTE Ha TE3W ICPEMOHHAIHU CHOUTHS
pa3KpuBaT CJIOKHOCTTA Ha (OPMHUPAHETO HA UICHTHYHOCTTa B
MYJITHKYJITypHa 0Opa3oBaTelHa cpeia. MHOTO yuYCHHIM NPUCTHTAT B
yumiuiie, OOJCYCHH B JPEXH, KOUTO OTpa3siBaT TsAXHATA KyITypHa U
MOJIUTHYECKA HICHTUYHOCT: €BPEHCKUTE YUSHUIM YECTO HOCSAT CHHBO U 0510
(M3paenckuTe HAIIMOHAIHH IBETOBE), JOKATO apabCKUTE YUCHUIN MOTaT Jia
HOCSIT YEPHU NPEXH, CHMBOJIM3UPAIIM Tpayp 3a MaJeCTHHCKHTE 3aryOu.
Hskon apabcky ydYeHHIM HOCAT [[BETOBETE MM CHMBOJHTE Ha
MAJICCTUHCKOTO 3HAaMe, BBIPEKH Y€ YUMIHUINETO KaTo ISJI0 HE HachpuaBa

MOJUTAYCCKUTE eMOJIEMH B 10J13a Ha MO-(DUH KYJITYPEH H3pa3.

HpOHeCT)T Ha TOAroToBKa 3a Hamuonamnute Mpa3sHull BKJIOYBa

06HII/IpHI/I CECUHU 3a aAuaJor, mpcaHasHa4€Hu Aa NOMOrHaT Ha YYCHUIUTC Oa
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00paboTAT E€MOLMOHAIHUTE CH PEAaKLUUM, KaTo ChIIEBPEMEHHO 3amassiT
YBaXXCHUE KbM CBYYCHHIMTE OT JAPYrd oOmHOcTH. Te3um cecuum 4ecTo
Pa3KpHBarT CJI0XKHATA NOJIUTHYECKA OCBEJIOMEHOCT Ha YYCHULIUTE, N3PACHAIIH
B Ta3M OCTIOpBaHa cpeaa. EnHa cecns 3a quanor B JeBETH KJIac, HAOII01aBaHa

10 Bp€ME€ Ha U3CJIICABAHETO, BKIIFOYBA CICTHUA 00OMeH:

Engna apabcka ydYeHWYKa OTIPaBH MPEIU3BUKATEICTBO KBM
CBhYYCHHUINTE CH: ,lIpe3 MsI0TO BpeMe HH pas3Ka3BaTe 3a CICIIHaHHUTE
eBpeiCKM THU, HO He ce CBhp3Bare ¢ Hac. KakBo 3HaeTe 3a Hak6a? Huio,

Hamn?“

EBpelicku yueHUK OTTOBOpH: ,,JIMaM MHOTO Ja BU OTIOBOPsI, HO HE
MCKaM Jla 3aB3eMeTe CIIeHaTa U Jla OTKJIIOHHTE TeMaTta OT JeHS Ha Tpayp Ha

MOs Hapon.*

Jpyra apabcka yaeHHYKa ce OIHUTA Jla TIoCpeaHnYH: ,,He Mucis, ge
n300mmo TpsaoBa ga ciopuM. Mima yHUBepcalHO TOCIIaHUE, KOETO TpsidBa na
M3BJICYEM ITOYKa OT BCSAKO TPYIHO CHOWTHE — HSIMA 3HAYCHHE Ha KOS CTpaHa
cme.

Te3u pa3sroBopu JEMOHCTPHPAT KAKTO MPEIU3BUKATEICTBATA, TaKa
M TOTCHIMaJIHAaTa CTOMHOCT Ha MYJITHKYJITYPHOTO OOpa3oBaHHE, Karo
rmomMara Ha MJAIMTe XOopa Ja pasBHAT YMEHHUS 33 YBa)XUTEIHO
B3aUMO/ICHICTBUE C OCIIOPBaHM HAPATHBH M KOHKYPHPALIH CE€ TBHPACHUS 32
xepTBa. OOpa3oBaTEIHMSAT MOAXO0/1 Ha YUWIIUILETO HAOJsra Ha YMEHHUITA 32
JUajor ¥ EMOIMOHATHATA WHTEJIUTEHTHOCT, BMECTO Ja CE ONUTBA Ja

paspeliaBa HCTOPHYECKH CIIOPOBE WIIM Jia TIOCTHI'a KOHCEHCYC 110 CIIOPHH
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BBIPOCH, KAaTO CC OCHOBABa Ha NPUHIUIUTC HA AUAJIOTHIHOTO 06pa30BaHI/IC,

paspaborenu ot Tagmop (1997), u paMKUTE HA KPUTHYHATA TICIATOTHKA.

W3zcnenBanero BKIIOYBaIIe HAOIIOICHUE HAa CPEIH 3a HOATOTOBKA
Ha mnepcoHasa 3a HanumoHamHWTe npasHUIM, pa3KpUBaWKW oOIIMpHATa
€MOIIMOHAJIHA U TeJarornyecka pabora, HeoOXoauMma 3a IOJKpena Ha
MYJITUKYJITYpHH LepeMOHHaNHU JedHocTH. Ilo Bpeme Ha eamH 0coOeHO
HalpersaT MepHoj, CBbP3aH C IpeMecTBaHeTo Ha mocoictBoro Ha CAILL B
Wepycamnm, CIyHTeluTe ydacTBaxa B CBOM COOCTBEHH MpPOIECYaNHH
cecuw, 3a J1a yNpaBisBaT €MOIMOHAIHUTE CH PEaKIWH, JOKATO IIaHUpaxa
MNOAKpETAIM JAeHHOCTH 3a ydeHunuTe. Exna ciykurenka apaOka
pascexaasanre: ,,J130pax na nrHopupaM BCHYKO, KOETO ce Ciry4yBa B M3paen
Y 110 TPaHMIIMTE, HANCTHHA HE MCKax J1a BUKJaM BCHYKH IIOKKpaIin oopasy,
KOMTO ce pa3npocTpansBar. UyBcTBax, 4e B MOsI KJIaC BUHArd BbPBUM CPELLY
TEUEHHUETO U BSIPBaM, U€ TOBA YUWIUINE UM CHJIA, JOPH aKO TOTOKBT CPEILy

HaC € MHOT'O CHUICH.

[IponbikaBamara mporpamMa 3a o0ydeHHe [0 JMAJIOr  Ha
YYWIIUIIETO 33 BCHYKH CIYKHTEIN OCHUTYpsiBa KIIFOUOBAa MMOATOTOBKA 32
BOJICHE Ha TPYIHH pa3rOBOpH IO BpeMe Ha HarmoHamHWTE IpasHUON U
JIpyTH TpyAHU mepuou. ToBa oOydeHHE, MPOBEXIAHO KAKTO OT apaOCKH,
TakKa M OT €BPEHCKH (pacHIuTaTOpH, IIoMara Ha MpeToJaBaTeNIuTe ¢ yMEHHS
3a TpynoBa JMHAMHKA, TEXHHKH 3a MOCPEAHUYECTBO NPU KOH(MIMKTH U
CTpaTeruyl 3a e€MOIMOHAJHA peryJjanus, HeOOXOANMH 3a TOJIbp)KaHe Ha
OeszomacHa oOpa3oBaTelHa cpeia IO BpeMe Ha IIEPUOAUM HAa BBHIIHO

HaNpeXeHUe.
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YectBanusata Ha Komema u XaHyka NpeqoCTaBsAT MpUMEpH 3a
YCIEUIHO PEJIMTHO3HO MPHUCIOCOOSBaHE, KOCTO M30SrBa KOHKYPCHIIMATA C
HYJICB PE3YJTaT MEXKIY TPAJUIUUTE. YUHIHUIIETO Ch3[aBa MPUOOINABAIIN
MPa3HAYHA THP)KECTBA, KOUTO TOYHTAT KAKTO XPHCTUSHCKUTE, Taka W
eBpEUCKUTE TPAIUINH, KaTO CHIIEBPEMEHHO 00pa30BaT BCHYKH YUCHHUIIH 3a
pa3sHOOOpa3sHH PEeNUTHO3HU MPAKTHKH. Te3W TBhpP)KECTBa JIEMOHCTPUpPAT
BB3MOKHOCTTa 33 MYJITHKYJITYpHO pEJINTHO3HO 00pa3oBaHHE, KOETO

YKp€EIiBa, a HE 3arlialliBa MHAWBUAYyaJTHaTa PEJIMTMO3Ha UACHTUYIHOCT.

YectBanwsiTa 3a JleHd Ha 3eMsaTa MPEACTaBISABAT OCOOCHH
MPEIN3BUKATENICTBA, Thil KaTO TO3W TMAJECTUHCKU TIOBOJ 32 COJUIAPHOCT
HSIMa €KBUBAJICHT B €BPEHCKO-U3pACICKUS KaJIeHJap, KOETO H3UCKBa
BHHUMATEIHO BHUMaHHE, 3a JIa C€ TapaHTHUpa, ye apaOCKUTe yUYEHUIM MOrat
Jla M3pa3sT CBOATA KyJITypHA HICHTUYHOCT, 0€3 J1a OTYYXKIaBaT eBpEHCKUTE
CH ChyUYEHHIH. YUWIHIIETO OOMKHOBEHO oTOens3Ba JleHs Ha 3eMsTa upe3
oOpa3oBaTemHN W3NOKOM W IUCKYCHH B KJac, KOWUTO TIIPEIOCTaBAT
HMCTOPUYECKH KOHTEKCT, KaTO CHIIEBPEMEHHO TOTYepTaBaT ChBpEMEHHATA

3HAYMMOCT 32 HHTEPKYJITYPHOTO pa30HpaTencTBo.

EBomrornusiTa Ha LEPEMOHHANIHUTE NPAKTUKH HAa YUMIHIIETO C
TEUCHHE Ha BPEMETO OTpa3siBa HEMPEKHCHATOTO OOydueHHE 3a e(EKTUBHO
MYJITHKYATYpHO oOpa3oBaHue. PaHHUTE mMOIXOnM, KOMTO CE ONMUTBaxa Ja
MOCTHUTHAT IThJIHA UHTETPALMS WM CHHTE3 Ha KOHKYPHUPAIK Ce HAPATUBH, C&
OKa3axa I0-MaJIKO YCIICIIHU OT HACTOALIMTE (POPMATH, KOUTO NPEJOCTaBAT
MPOCTPAHCTBO 32 aBTEHTHYHO W3pa3sBaHe Ha OOIIHOCTTA, MOCIEABAHO OT
BB3MOXKHOCTH 32 MEXIYKYJITYPEH OHalOr W CHOAEJECH aHTaKMMEHT 3a

MHUPHO CBBMECTHO CHIICCTBYBAHE.
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BBbHIIHOTO MOTBBPXKIEHHE Ha LEPEMOHUAIHUS TOAXOJ Ha
VYWIAIICTO WJABa OT WICHOBE HAa OOIIHOCTTa ©  00pa3oBaTeIHU
HAOJIOATENIM,  KOUTO  OTOENsA3BaT  M3ThHYCHATA  EMOLMOHAJHA
WHTEINTEeHTHOCT, IEMOHCTPHpaHa OT yUYEHHUIIUTE ¥ IepCOHaNa 1o BpeMe Ha
TEe3W TPYAHU CEONTHA. BMecTo a m30sTBa TPYTHH TEMH WK Ja ce IPAIbPKa
KbM MOBBPXHOCTHH HW3pa3d Ha EIWHCTBO, YYWIMIIHATA OOIIHOCT ce
aHTaXXHUPa JUPEKTHO C ICTOPUIECKUTE TPAaBMHU U ChBPEMEHHUTE KOH(DINKTH,
KaTo ChIIEBPEMEHHO MOJAbP)KAa AHTAXKHUMEHT 3a YBAXKHUTENIEH AUAIOr U

B3aWMHO pa36I/IpaTeHCTBO.

3akjouenue

ToBa erHOrpad)ckOo W3cieaBaHE [OMPUHACT 3a IMO-IIHPOKO
TEOPETHYHO pPa30OMpaHe Ha MYJITHKYJTYPHOTO OOpa3oBaHME B Pa3lelCHU
o0IecTBa, KaTto AEMOHCTPHpa YCIOBHUSATA, NPH KOUTO 00Opa3oBaTeHUTE
MHCTUTYIMM  MOTaT YCIEIIHO Ja HachpyaBaT MHTEPKYJITYPHOTO
pa3dupaTescTBO BBIPEKH MPOIbIDKaBalUs 00mecTBeH KOHPIUKT. OnUTHT
Ha Y4YWIMIIETO ,,PbKa 3a pbKa“ mpemocTaBsi eMIUPUYHH J0Ka3aTelCTBa B
MOJKpEIa Ha MPOTHO3UTE Ha TEOPHATA 32 KOHTAKTa OTHOCHO MOTEHIMANA 32
MOJIOKUTETTHA MEXIYTPYTIOBH OTHOIICHMS IPH CHENU(GUYHH CTPYKTYPHU
YCIOBUSI, BKJIIOYMTENHO KOHTAKT C paBeH CTaTyc, OOMmM IIeTH,

WHCTUTYIIHOHAJIHA IIOAKPENa U Bb3MOKHOCTH 3a JIMIHO B3aMMOJCHCTBHE.

Xunore3aTta 3a KoHTakT Ha Ommopt (1954) ycraHOBSIBa OCHOBHH
NPUHLUIE 32 pa30MpaHe Kora HWHTEPKYJNTYPHHAT KOHTAKT BOIOH JIO
MOJIOKUTEIHN, a He J0 OoTpHuarejHu pesyiaratd. CTpykTypaTa Ha

YUUIMIeTo ,,P’LKa 3a p’LKa“ YMUIUICHO BKJIIOYBA TE€3U YCJIOBUA YPE3 CBOUTEC
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NOJIMTHKM 32 paBHO 3allMCBaHe, CIOJEJICHM 00pa3oBaTeNHU 1IEJH,
aJMUHUCTPAaTUBHA T[OJKpeNa 3a MYJITHUKYJITYpHO NporpamMupaHe |
U3UCKBAHUs 3a €KEIHEBHO B3auMojieiicTBue. Pesynratute oT U3cienBaHETO
MOKa3BaT, d4e Te3W CTPYKTYPHH €JEeMEHTH HaWCTHHA IONpUHACAT 3a
MOJIOXKUTETHA WHTEPKYJNTYpHH PpE3YNTaTH, BBIPEKH 4UYe TMPIIaraHeTo
W3UCKBA  CJOXHO  KYyITypHO  TIOCPEOHHYECTBO W IIOCTOSTHEH

HWHCTUTYIIMOHAJICH aHTa)KUMEHT.

[MoaxoabT HA YYWIMIIETO KbM DPa3BUTHETO HA HMICHTHYHOCTTA
OCIIOPBa ACUMMJIAMOHUCTKUTE MOJIENIH Ha MYJITHKYJITYPHO 0Opa3oBaHme,
KOWTO OYaKBaT YUYCHHIMTE OT MAIIMHCTBATA Jid CE OTKaXaT OT CBOSATA
KYJITypHa OTJIMYMTECIHOCT B IMOJI3a HA JIOMHHHUPALIUTE KYJITYPHH HOPMHU.
Bmecto TOBa, W3CIICIBAHETO JIEMOHCTPUpPA CTOMHOCTTA HA TOBA, KOETO
YYEHUTE HapuyaT ,MYIATHKYJITYpeH IUIypaIu3bM™, KOHTO HachbpuaBa
CHJIHOTO Pa3BUTHE Ha WICHTUYHOCT BHB BCSKA KYJITypHA OOIIHOCT, HApe. C
omeHsBaHeTo Ha Apyru Tpaguuuu (Banks & McGee Banks, 2004). To3u
MOAXOJ] U3TJIeXK/Ia BOJH 0 3aBbpIlIBaHE HA 00pa30BaHUe, KOSTO MOAIbPKA
KyJITypHa TOPJAOCT, KaTO ChHIICBPEMEHHO pa3BHBa MEKAYKYJITYpHA

KOMIICTCHTHOCT M CMIIaTHA.

TeopusTa Ha KpUTHYHATa MEJaroTHKa, OCOOCHO KakTo €
pa3paborena ot @peiipe (1990) m mpmiokeHa KBM MYJITHKYJITYPHOTO
o0pa3oBaHue, I0JUepTaBa 3HAUCHUETO Ha 00Y4EeHUETO, OCHOBAHO Ha AUAJIOT,
KOETO C€ aHraXhpa IUPEKTHO C JUHAMHKaTa Ha BIACTTa M COLMAIHOTO
HEpaBeHCTBO. AKIEHTHT Ha y4ywiumero ,Ppka 3a pbKa“ BbpPXY
JIMaJOTUYHOTO 00pa30BaHWE W TOTOBHOCTTa My Ja pasriexaa CIIOpPHU

TIOJIMTUYECKHU TEMHU OTpa3sBaT Ta3u TCOPETUIHA OPUCHTAIINA. Vaenunure ce
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aHraxupar C BbIPOCH 3a MNOTUCHHUYCCTBOTO, MPUBUIICTUNUTC u
HUCTOpHUYCCKAaTa HECHPABCAJIUBOCT 4YpE3 CTPYKTYpUPAHU  AHUAJTIOTOBU
Mnpouecu, KOUTO HaCbpyaBaT KPUTUYHOTO MHCJIICHC, a HC IAaCUBHOTO

npreMaHe Ha TOMUHHUPAIIATE HAPaTUBH.

Pesynrature oT M3ClieBAHETO CHIIO JONPUHACAT 332 pa3OMPaHETo
Ha TOBa, KOETO YYEHHUTE HapUyaT , KUB MYITHKYIATYpaau3bM™ CIPIMO
,,O(pHIIHaeH MyNTHKYATYpadu3bM . JIoKaTo MOJUTHKHUTE HA H3PACIICKOTO
MPaBUTEJIICTBO O(HUIMATHO HAChpUaBaT TOJIEPAHTHOCTTA M CHBMECTHOTO
CBIIECTBYBAaHE, CErperupaHaTa CTPyKTypa Ha M3PAclICKOTO 00pa3oBaHWE U
00IIeCTBO Ch3/jaBa OrPAHNYEHH Bb3MOKHOCTH 38 CMHCIIEHO HHTEPKYJITYPHO
aHrakupase. Y YWINILETO ,,PBhKa 3a pbKa‘“ IpeICTaBIsABA OMUT 3a Ch3aBaHE
Ha JKUB MYJTUKYITYpalu3bM upe3 €XeJHEBHAa IIpaKkTHKa, a He dpe3
CUMBOJMYHO MpU3HAHUE, W3HUCKBAIIO HENPEKbCHATO JOrOBapsiHE Ha

pas3nuuusiTa, a He pa3HyBaHe Ha MOBPXHOCTHOTO pa3HOOOpa3ue.

W3zcnenBaHusTa Ha €3MKOBaTa IMOJUTHKA OKA3BaT, Y€ ABYE3UYHOTO
o0Opa3zoBaHNe MOXXE WIHM Jia HachbpyaBa €3MKOBOTO DPaBEHCTBO, WIH Jia
BB3MPOU3BEXKAA HEPApXUUHU B3aMMOOTHOUICHUS MEXAy €3UNUTE B
3aBHCHMOCT OT momxoxaute 3a npunarane (Opwitvan, 1996). AkneHTHT Ha
YUIIALIETO ,,PBKa 3a ppKa“ BbPXY YKpEIBaHETO Ha O0YUCHHUETO 110 apadcku
€3UK, KaTO CBHIIEBPEMEHHO C€ IMOJIbp)Ka KOMIIETEHTHOCTTa IO WBPHT,
0Tpa3sBa OCH3HABAHETO Ha Ta3W JMHaMHKa. V3ciexBaHero obaue paskpu
NPOJBDKABAllM TPEIU3BUKATEICTBA TPH IMOJIBPKAHETO Ha HCTHHCKO
€3UKOBO DPaBEHCTBO, MPEABH] JOMHHHUPAHETO Ha HMBPHUT B MO-IIHPOKOTO

H3paciICKo 0OIIECTBO.
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Konrnenmusita 3a ,,0e301acHO MPOCTPAHCTBO™ CE OdYEpTaBa KaTo
KIIIOYOBa 3a pa3OMpaHETO HAa 0O0pa30BaTeIHHS MOAXON HA YUIIHUILICTO.
Bmecrto ma u30sirBa KOHGJIMKTH WM MPOTHBOPCUMS, YYUIHIIETO Ch3/1aBa
CTPYKTYPUPaHH BB3MOKHOCTH 3a aHTaXHpaHE C pa3InduiTra, KaTo
CBIIEBPEMEHHO IOIIbPKa E€MOIMOHATHa M (ru3udecka Oe30macHOCT 3a
BCHYKH 4WICHOBE Ha OOMIHOCTTA. ToBa BKIIOYBA CJIOXKHO OIpENeIsHe Ha
TPaHUIM, KOETO IO3BOJISIBA aBTEHTHYHO M3pa3siBaHEe Ha KOHKYPHUpPAIIH ce
TJICIHA TOYKH, KAaTO CHINEBPEMEHHO IPEIOTBPATSIBa CCKAJAIMATA BEHB

BpeZeH KOH(IIUKT.

TeopusitTa 3a conmManHUs KamWTal IIoMara Ja ce OOSICHAT
pa3MYHHUTE TMOJ3HM, KOUTO EBpEHCKHTE CHpsAMO apaOCKuTe ceMmelcTBa
W3IUTBAT, U30Upaiku y4minmero ,,Prka 3a ppka“. 3a apadckute cemeiicTBa
3alMCBAaHETO OCUTYpPsIBA JAOCTBI JO 3acCUIEH COLMAJeH KamuTal 4pe3
YCBOSIBAHE HAa WBPHT, IIO3HABaHE Ha €BpeiickaTa H3paeiicKa KynTypa H
KBaJIM()UKAIMH, TIPU3HATH B ISJIOTO M3paesicko obmectso (Mustafa, 2007).
3a eBpelickuTe CeMeicTBa MOI3UTE ca II0-CKOPO HIICOJIOTHYECKH U
KyJITYpHH, BKJIIOYBAIIHN W3/IaraHe Ha MTAJIECTUHCKY TJIEIHN TOYKH U Pa3BUTHE
Ha UHTEPKYJITYpPHAa KOMIETEHTHOCT. Te3U pa3lIu4yHU CTPYKTYpH Ha MOJI3UTE
MOrar Jia IIOMOTHAT Ja ce OOSCHAT Pa3IMYHUTE MOTHBALMOHHU MOJEIH,

HaGJ’IIOZIaBaHI/I cpea ceMelicTBaTa OT BCsKa 06HIHOCT.

W3cnensaneTo mompuHACS 3a pa3OUpaHETO Ha OOpPA30BATEIHOTO
MpearnprueMadyecTBO U WHOBAIMM B PAMKUTE HAa OTpaHUYEHA MOJUTHYECKa
cpena. YUunuieTo ,,Ppka 3a ppka“ padOTH B paMKUTE Ha HallMOHAJHATA
oOpa3oBaTenHa cucTeMa Ha M3paen, KaTo ChINEBPEMEHHO MOIBPKa

OTIIMINUTCITHA  TEAArOTUYECKU IMOAXOAH, KOWUTO OCIopBaT MacCOBUTE
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oOpasoBatenuu npaktuku (Bar-Shalom, 2006). ToBa 6anaHcupaHe U3UCKBA
HENPEKbCHATH TMPETOBOPH C JTBXKHOCTHH JiMIAa OT MHUHHCTEPCTBOTO Ha
00pa30BaHUETO, MECTHHTE OOIIHOCTH W BBTPCIIHUTE 3aMHTEPECOBAHU
CTpaHu, 3a Ja ce 3ama3d HWHCTHUTYLHOHAJIHATA aBTOHOMHOCT, Karo

CBIIEBPEMEHHO C€ OTIrOBApA Ha BBHINHUTEC N3NCKBAHUA.

HNHcTtuTynnoHanHata Teopus IMpearnoJiara, 4e OpraHu3aluuTe,
JIefiCTBAIIN B OCIIOPBaHA Cpefa, TPsOBa 1a pa3paboTsT CIIOKHHU CTPATETHH 32
JIETUTHMAITHS, 32 J1a 3a1a3sT MOIKPeraTa Ci OT MHOYKECTBO 3aMHTEPECOBAHN
CTpaHM ¢ KOHKYpHUpaITH ce nHTepecH. OMUTHT Ha YIHIUIIETO ,,PhKa 3a ppka™
JEMOHCTPHpa KaKTO BB3MOXKHOCTHTE, TaKa W OTPAHMYCHUATA Ha IIOJOOHU
cTpaTeruu. Bonpeku ue yuuiuiieTo € HOCTUrHANIO TPU3HAHKUE KaTO yCIelIHa
oOpa3oBaTellHA HWHCTHUTYIHUS, TO TPOJB/DKAaBa Jia ce COJTBCKBa ChC
CKENTULM3bM M MPOTUBOIOCTABAHE OT CTpaHa Ha CEKTOpPU KakKTO Ha
eBPENCKOTO, Taka M Ha apaOCKOTO OOIIECTBO, KOWTO MOCTABAT IOJ BBHIIPOC

HCETOBHA IMOAXOI UIIH LICIIH.

KoncraranuuTe OT n3ciieIBaHETO UMaT 3HAUCHHE 33 TIOJINTHKATA 32
MYJITHKYIATYpHO 00pa3oBaHUE B IPYTH pasfeleHu odmecTBa. M3paenckust
Cilydyall TIOKa3Ba, 4e 00pa3oBaTelIHATa CErperanus He ¢ Hen30exxHa JopH B
KOHTEKCTa Ha IPObIIKABAI KOH(IIUKT, HO YCIICIIHATA HHTETPALlUsI H3UCKBA
3HAQUUTENICH WHCTUTYIHOHAJIEH AaHTAXKMMEHT W CIOXKHA KyJITypHa
KOMIIETEHTHOCT cpej mpemnojaBarenute. [loauTuunTe B Opyrd KOHTEKCTH
O1xa MOTJIM 1a OOMHCIIAT KaK CTPYKTYpHHTE YCJIOBHS U MHCTUTYLIMOHAIIHATA

MOJKpeIia Ouxa MOrau Ja yJIECHAT HOL[O6HI/I O6paSOBaTeJ’IHI/I HWHOBAIIUU.
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ToBa eTHOrpadcko Tpoy4uBaHE c€ COMBCKA C  HIKOJIKO
METOOJIOTUYECKH KOHTEKCTYallHH OTPAHUYCHUs, KOUTO TpsOBa na ObaaT
MpU3HATH MPU pa3riekJaHe Ha HEroBUTE KOHCTATAllMKM W MOCIEAMIIH.
JIBoitHaTa poJIA Ha W3CIEMOBATENS KAaTO HW3CJIENOBATEN W IeIarOrHIeCKH
CBBETHHK Ch3/1aJIc TOTCHIINAN 33 TIPUCTPACTHUS U BIMSIHUE BHPXY OTTOBOPHUTE
Ha YYaCTHHUIIUTE, BBIPEKH YCHWIMATA 3a IOATBpP)KaHE HA aHAIWTHYHA
00exTHBHOCT. Bpopekn dWe Tasw BBTpENIHA MO3HWIUSA  OCHUTYpHU
Oe3mperieleHTeH  JOCTBII O  HWHCTUTYIIMOHANHATA  JUHAMUKA U
MEPCIEeKTUBUTE Ha 3aMHTEPECOBAHUTE CTPAHMU, TS MOXKE Ja OTrpaHUYU
JKENIAHMETO Ha YYACTHUIUTE Ja M3Pa3siBaT KPUTUYHH TIICIHH TOYKU WU

HCTAaTUBHU MPECIKUBABAHUA.

@®okychT Ha M3CIENBAHETO BBHPXY €1HA-E€AWHCTBEHA MHCTHTYLUS
OrpaHMYaBa BB3MOXKHOCTTa Ja ce o0000uaBaT pe3ynratuTe 3a Jpyrd
MYJITHKYJITYpHH 0Opa3oBaTeNHN cpean. Yumimmero ,.Ppka 3a ppka“
(YHKIIMOHMpPAa B YHHKAJIHH KOHTEKCTYaJIHH YCIOBHUS, BKIIOUUTEIHO
MECTOTIONIOKEHHETO My B Mepycamnm, criemuduunns My aemorpadycku
ChCTaB U cuenu(uIHATa My HHCTHTYIIHOHATHA HCTOpHs. OOpazoBaTeTHUTE
VMHOBAILIMK, KOUTO CE€ OKaXaT YCIEIIHW B TO3M KOHTEKCT, MOXE Jia He ce
npeHecar e(pEeKTHBHO B JPYIU Cpeld C pasziuyHa KyITypHa JHHAMHMKA,

HaJIMYHOCT Ha PpECYpPCH UJIU NOJUTUYCCKU OrpaHUYCHUA.

BpemeBure orpaHmucHHs ~CBIIO OrpaHM4yaBaT oOXxBata U
MOCJICIMIIMTE OT M3CieqBaHeTo. M3cienBaHero ce (OKycHpa HpPEAUMHO
BBpXY onuTta npe3 yueoHara 2017-2018 roauna, ¢ orpaHHYCHH JIOHTUTIOHA
JIAHHU 32 HHCTUTYLIMOHAJIHATA €BOJIOIUS WK ABITOCPOYHUTE PE3yiTaTh Ha

3aBBpIIMINTE. VIHUOHATHBUTE 3a MYITHKYITYpHO OOpa3oBaHHME MOrar ja
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JACMOHCTpUpAT Ppa3jiMdHA MOJCIM Ha YCOEX U MPCAU3BUKATCICTBA 3a
MNPOABJDKUTCIIHU MIEpHUOAU OT BPEME, 0c00€eHo ¢ npoMsiHaTa Ha BBHIIHUTE

TMOJMTUYCCKHU YyCJIOBUA U CMAIHATAa HAa UHCTUTYIITUOHAJTHOTO PBKOBOJICTBO.

IponechT Ha MOAOOP HA YYACTHHIM B HM3CIICABAHETO, MaKap U
MOJXOMAII 3a KauecTBeHO wu3scienBane (Marshall, 1996), moxe na He
MpPEeJICTAaBJsIBA IMBJIIHOTO pa3HOOOpasue OT IVICAHM TOYKH B YYHJIMIIHATA
obmHOoCT. PomuTenuTe, KOUTO ce BKIOYBAT TOOPOBOJHO B HM3CIIEABAHETO,
MOJKE JIa UMAT TO-TIOJIOKUTEITHH BB3TVIEAN 32 WHCTHUTYIHMATA, OTKOJIKOTO
Te3W, KOUTO m3bepaT ma He ydactBaT. Ilo momoOeH HauWH, 3aBBPIIMIINTE,
KOUTO TOIIBbpPXKAT BPH3KA C YUWIWIIETO dYpe3 ACHHOCTH, CBBP3aHU C
BB3MUTAHUIU, MOTAT CUCTEMATUYHO J1a C€ Pa3iMuaBaT OT TE3U, KOUTO ca ce

OTTETJIWJIN OT UHCTUTYLUATA CJICA AUITJIIOMUPAHCTO.

EsukoBara n1uHaMuKa IpeAcTaBisiBa JPYro OrpaHuueHHE, Thi KaTo
M3CIIEIBAHETO € IMPOBEACHO NMPEANMHO Ha MBPUT C HSIKOW PasrOBOPH Ha
apabcku e3uk. [1o-100poTo BiajseeHe Ha UBPUT OT M3CJIEI0BaTENKaTa MOXE
Jla € TOBJIMSUI0O KaKTO Ha MpOoIecUTe Ha ChOMpaHe Ha JaHHW, Taka U Ha
MHTEPIPETaTUBHUA aHaNIW3, IIOTCHIMAIHO MJaBalkl TNPHBWIECTHH Ha
OIIpe/IeNICHH TJICAHH TOUYKH Ipex Apyry. OCBeH TOBa, IPEBOABT HA IUTATH OT
WBPUT W apaOCKH Ha aHTJIMHCKY 3a MyONHUKyBaHEe MOXKe J1a JoBeAe 10 (GpuHU

HUHTEPIIPETATUBHU U3KPUBSIBAHUA.

IlepmogpT Ha wu3ClenBaHE CHBNAAHA C OCOOEHO MOIUTHYECKO
HaIlpeXeHHE B M3PAEICKOTO OOIIECTBO, BKIIOUNTENHO KoH(pmUKTH B [a3a n
HepycamimM, K0eTo MOXKE Aa € MOBJIUSIO HAa PeaKUUTe Ha YYaCTHULIUTE U

MHCTUTYIHMOHAJIHATAa AWMHAMHWKA MO HAYUHU, PA3JIAYHU OT IO-CTaOMITHUTE
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nepuoau. AKIICHT”I)T Ha YUYWJIUIICTO BbPXY TOBA Ja CIIY>KH KAaTO ,,6630HaCHO
l'IpOCTpaHCTBO“ o BpEME Ha BBHIIHU KOH(l)J'II/IKTI/I MOXEC Ja € 3aCHJINI
TMOJIOKUTCIIHUTC Bb3NPUATUA 3a MHCTUTYHATA IPE3 NICPUOAa Ha U3CJICABAHC

B CpaBHEHHE C IT0-MaJKO TPYIHH BpEMEHa.

OrpannycHusATa BHB (DUHAHCHUPAHETO W PECYpCUTE OTpPaHHUIMXA
00XBaTa Ha Bb3MOXKHOCTHUTE 32 ChOMpPAHE U aHANH3 Ha JaHHU. [10-1JI0CTHO
poy4BaHe OU MOTJIO /ia BKJIFOUBA HAOJIOICHHS B KIIACHUTE CTau Npe3 Isu1aTa
yueOHa rojinHa, HHTEPBIOTA ChC CAMHUTE YUEHHIIH, a HE CaMO C Bb3PACTHU, U
CPaBHHUTENHH JAHHA OT JPYTM MYITHKYJITYPHH WJIH CerperupaHu
o0pa3oBaTeTHN WHCTHTYIHH. TakoBa pa3MIMpeHO ChOWpaHe Ha JaHHU On
MOTJIO Jla OCHTYPH IIO-HIOAHCHPAHO pa30MpaHe Ha HWHCTHTYIIMOHATHATA

JAWHaMHKa U pe3yJiTaTu.

WnentudHocTTa Ha H3clenOBaTeNKaTa KaTO eBpeiicka H3paelnka
MOXE Ja € MOBIMsJIa KaKTO Ha JOCThIA JI0 YYacTHULUTE, Taka M Ha
XapakTepa Ha pa3roBOpHUTE, 0COOEHO C 4WiIeHOBe Ha apadckara OOIIHOCT,
KOMTO MOXe Ou ca OWiIM MO-CObpKaHW B OTTOBOPHUTE CH, OTKOJIKOTO Ouxa
O6unn ¢ apabcku m3cienoBares. ToBa MO3MIMOHMPAHE HA MICHTHYHOCTTA
MOJKE ]2 € Ch3/aJI0 Pa3IuIHI HUBA HAa KOMGOPT MEXIY KyATYPHHUTE TPYIIH,

KOC€TO € MOBJIMAIO HA KAYECCTBOTO U IIBJIHOTATAa HA JaHHUTEC.

Bbrpekn Te3um orpaHMYeHHs, W3CICABAHETO NPENOCTaBs IICHHA
uHpoOpMamus 32  BB3MOXKHOCTUTE WM INIpEAM3BHKATeICTBaTA  Ha
MYJITHKYATYpHOTO oOpa3oBaHHE B pa3zieieHn odmectBa. ETHorpadcekara
METOJIOJIOTHS TTO3BOJIM 3a]bJIO0YCHO IMPOYYBaHE HAa WHCTUTYLHMOHAIIHATA

KYJITypa 1 OTIMTa Ha 3aMHTEPECOBAHUTE CTPAHU, KOCTO HE Ou OUII0 BH3MOKHO
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Ype3 KOJUYCCTBCHHM MCTOJAM Ha IPOYUYBAHC WU TMO-IMIOBBPXHOCTHU

Ha6J'I}O,HaT€J'IHI/I noaxoau.

Tosa AJIOCTHO eTHOI‘pa(l)CKO MPOYYBAaHC HA ABYC3UIHOTO YUUIIUIIIC
,,P’I)Ka 3a p’I)Ka“ B ﬁepycaHHM ImokKasBa, Y€ BHCOKOKaA4YCCTBCHOTO
MYJITUKYJITYPHO 06pa30BaHI/Ie € MNOCTHXHUMO J0pU B ,H’I).]'I6OKO pazacicHu
06HICCTBa, XapakTepusupalu ce € npoAabiiKaBalll KOH(I)J'II/IKT n B3aUMHO
HEOOBCPUEC. PeSyHTaTI/ITe OT HU3CICABAHCTO MPEAOCTABAT CHIICCTBCHU
JOKas3arejicTBa B IIoaKpena Ha XumnoTre3ara, qc ABYE3UYHUTE,
MYJITHUKYJITYPHH 06pa3OBaTem-m TIOAX0a1 MOraT €THOBPEMEHHO J1a YKPEIIAT
WHANBUAYyaIHaATa KYJITypHa HACHTUYHOCT, KaTO CBIIEBPEMEHHO pa3BUBAT
HUHTCEPKYJITYpHA KOMIICTCHTHOCT W AHT'a)KUPAaHOCT KbM MHPHO CHbBMECTHO

ChIIIECTBYBAHEC.

YenexbT Ha YYHIUILETO B HOIbPIKaHETO Ha 00pa3oBaTesHaTa CH
MHCHS BBIIPEKH BBHIIHUS MOJIUTHYECKH HATUCK M BBTPEHIHUTE KyJITYPHHU
HanpeXeHUsl Ipeajara LEHHW YPOLM 3a IperojaBaTesd, MOJUTUIM U
JIUJEepH Ha OOIIHOCTTa, KOUTO C€ CTPEMST Ja HaChpuaBaT UHTEPKYITYPHOTO
pa30bupaTencTBO B APYTH OCHOPBaHH cpeiu. MHCTHTYIMOHATHUAT MOIEIN
JIEMOHCTPHpA 3HAYEHUETO Ha CTPYKTYPHOTO PaBEHCTBO, €3UKOBHS OanaHC 1
YCBBBPIICHCTBAHOTO KYJITYpPHO IIOCPEJHWYECTBO 3a CB3IABAHETO Ha

e(eKTUBHY MyITHKYITYpHH 00pa30BaTEeIHU IIPOTPaMHU.

KimouoBute Qaktopm 3a ycmex, HWACHTHQHUIUpaHH dUpe3
W3CIEIBAHETO, BKIIOYBAT aHTXKMMEHTa Ha YYWIMIIETO 33 PaBHO
MPE/ICTABUTEIICTBO Ha BCHYKH KyJITYPHH I'PYIH KaKTO B OpOsl Ha yUECHHLIHTE,

TaKka U B CbCTaBa Ha MNEPCOHAJTA, aKHECHTHT MY BBPXY HNOAABPKAHCTO Ha
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ABTEHTHYHATA KYyJITYpHA MICHTUYHOCT, Haped C HHTEPKYJITYPHOTO
OLIEHSIBaHE, U TOTOBHOCTTA MY J[d C€ aHT'AXXHPA JUPEKTHO C MPOTHBOPEUNBU
MOJIUTHYECKA TEMH 4pe3 CTPYKTypupaH jauanor. Te3u eneMeHTH pabOTAT
CHHEPTUYHO, 3a J1a Ch3maaaT oOpa3oBaTeaHa Cpela, KOSATO HUTO H30srBa

KYJITYPHUTE pa3jInius, HUTO UM ITIO3BOJIsIBA Ja CTAaHAT pa3ACIIAIIN.

W3cnenBaHeTo pa3kpwBa M TEKYIIM IPEAU3BUKATEICTBA, KOUTO
OrpaHMYaBaT MO-IIHUPOKATA HPUIOKUMOCT Ha MOJXO0Ja Ha YUHIMIIETO.
WHctutynusta 0o0CHy)XBa MNPEJUMMHO CEMEHCTBa OT CpelHaTa Kiaca,
OpPHEHTHPaHH KbM 3aliajia, KOUTO MOXKE JIa He MPECTaBIsABAT MO-IIHPOKOTO
eBpeiicko M apabCKo HacelleHWe B W3paeyickoTo o0mecTBo. CpaBHUTEITHO
MAJKHAT Mam@ad ¥ YHHUKATHOTO MECTOIOJIOKCHHE Ha YYWIUINETO B
Mepycanum cp3aaBar crienuUIHN yCIOBHS, KOUTO MOXE Ja ca TPYIHH 3a
MOBTOPEHUE B JIPYTd KOHTEKCTH C Pa3JIM4eH JeMorpadcku ChCTaB WK

HaJIM4YKe Ha PeCypcu.

[IpodecnonanHoTo pa3BUTHE Ha IEpPCOHANA CE OdYepTaBa KaTo
peliaBamo 3a YCHEHIHOTO IpWIaraHe Ha MYJITHKYJITYPHO 0Opa3oBaHUeE.
W3scnenpaHero mokasBa, 4e IOpPH IDOOpPOHAMEPEHUTE MpEroaBaTelIn Ce
HY)XHAST OT HENpeKbCcHAaTO oOydeHHe I0 (acWIUTHpaHe Ha JIHAJIOT,
KyJITypHa KOMIICTEHTHOCT M IIOCPEIHHYECTBO NpPH KOHQUIUKTH, 3a JIa
pabotar edekTHBHO B MyNTHKYATYpHa cpema. ToBa mpogecHoHATHO
pasButue TpsiOBa nga oOXBalla KakTO TEOPETHYHHTE PaMKH, Taka H
NPaKTHYECKUTE YMEHHS, KaTO CBIIEBPEMEHHO OCHUTYpsiBa €MOIMOHAIHA
MOJAKpena 3a NpeJu3BUKATEIHaTa MEKAYJUYHOCTHA JWHAMHUKA, KOSTO

XapakTepu3upa MyJITHKYJITypHaTa o0pa3oBaTeiHa padora.
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Koncraranuure Ha NPOYyYBAaHETO OTHOCHO MOTHBALMATA U
VIOBJICTBOPCHOCTTa HAa POJUTCIMTE IIOKA3BaT BAXKHOCTTA Ha sCHATa
KOMYHUKAIMsT OTHOCHO WHCTHTYIIMOHATHHTE IEIM W OO0pa3oBaTeiHaTa
¢unocodpus. PaznudHWTE MOTHBAIIMOHHU MOJIEIH, HAOJIONAaBaHH CpeJ
eBpeiickuTe W  apaOCKWTe ceMelcTBa, Ch3AaBaT TIOTCHIWAT 3a
Helopa3yMeHUsI U KOH(IMKTH, OCBEH aKO HE ce pa3pemaT 4pe3 IMOCTOSHEH
JUasiorT B OOIIHOCTTA ¥ OIpENeNsTHe Ha OYaKBAaHUATA. YUMIIUIIATA, KOUTO
cle/BaT TOAOOHM TMOAXOIHM, TPsAOBa Jia WHBECTHPAT 3HAYMTECIHO B

06y‘~IeHI/IeTO Ha pOAUTECIIUTEC U L[eleOCTI/ITe IO U3rpaxaaHe Ha 06H1HOCT.

Pesynratutre OT 3aBBpIIBAHETO Ha OOpa30BaHWE TIPEIOCTABAT
OKypakaBallli JIOKa3aTeJCTBa 3a JBITOCPOYHOTO BB3IACHCTBHE HA
MYJITHKYJITYPHOTO 00Opa3oBaHME BBbpPXY TpakAaHCKaTa aHTaXUPaHOCT M
MHTEPKYJITypHaTa KOMIETEeHTHOCT. M3cienBaHero oOaue paskpuBa U
TpeIU3BUKATENICTBAaTa, Npel KOWTO ca W3MPaBeHH 3aBBPIIMINTE TpPH
mpexofa OT HWHTerpupaHa oOpa3oBaTelHa cpema KbM IIO-CErpernpaHa
YHHBEpPCHUTETCKa U paboTHa cpema. ToBa mpearnoiara HEOOXOAUMOCTTa OT
MO-IIMPOKKA OOIIECTBEHM YCHIWS 3a Ch3JaBaHE HA MYJITHKYITYPHU

BB3MOXHOCTH U3BBH YUMUJIMIIIHATA CpCaa.

[MoxmxombT HAa YYMNHIIETO KBM IEPEMOHHAIHUTE TOBOAH U
HAIIMOHAJTHHUTE MPa3HHUIHU Ipeiara 0cOOEHO IIEHEH MOJEN 3a CIIPaBSHE C
HCTOPUYECKUTE TPaBMU W KOHKYypHUpAIIUTE C€ HAIMOHAJIHU HAapaTUBU B
oOpa3oBatenHaTta cpena. I3crneaBaHero TMoka3Ba, 4Ye aBTCHTUYHOTO
aHTQXHPaHE C Pa3INIMATa € MO-¢()SKTUBHO OT MOBBPXHOCTHOTO YCCTBAHE HA

MHOFOO6pa3I/IeTO WU ONMTHTE 3a U30sArBaHe HA CIIOPHU TCMHU. ToBa u3ucksa

61



YCBBBPUICHCTBAHU YMCHUSA 3a q)aCI/IJ'II/ITI/IpaHe U CWICH HMHCTUTYHUOHAJICH

AHTAXXUMCHT KbM 06y‘I€HI/I€, OCHOBAHO Ha JuaJjor.

3a MpaKTUKyBAl[UTe, KOUTO C€ CTPEMST Ja MpuiaraT MOJ00HU
00pa30BaTeHU MOJXOMAM, W3CICIBAHETO Mpelylara HAKOJIKO KIOYOBU
npernopbku. [IbpBO, HMHCTUTYIIMOHATHOTO PBKOBOJACTBO TpsiOBa Jna
JICMOHCTPUPA UCTHHCKH AHTKUMEHT KBM MYJITHUKYITYPHHUTE MPHHIIUIIH,
BMECTO J]a TPETHPa MHOTOO0OPa3HeTO KaTo MOBBPXHOCTHO JNOMBIHEHNE KbM
KOHBEHIIMOHAHATE OOpa3oBaTeTHH TporpaMu. Bropo, mombopsT Ha
MepcoHan M NMpo(ecHOHATHOTO pa3BUTHE TPsOBa Ja JaBaT NMPHOPUTET Ha
MHTEPKYATYpHATA KOMIETEHTHOCT, Haped C eKCIiepTh3aTa Io IpeaMeTa.
Tpeto, cTpaTeruuTe 3a aHTa)XKHUpaHe Ha OOIIHOCTTA TPSOBA J1a OTrOBapPSIT HA
JICTUTUMHHUTE OIACEHMS W MOTHBAIMK HAa BCUYKH 3aUHTECPECOBAHM CTPAHH,

KaTo ChUICBPEMEHHO 3aria3Bat HEJIOCTTa HA MHCTUTYHMOHAJIHATa MUCHSL.

[lonuTuueckure MOCHEIMIM BKIIOYBAT HEOOXOAMMOCTTa OT
HOJKpena OT cTpaHa Ha MUHHCTEPCTBOTO Ha 00pa3oBaHUETO 3a
MYJITUKYJIATYpHH 00pa30BaTEIHU WHOBAIMM, MEXaHW3MH 3a (UHAHCHpaHE,
KOWTO OTYHMTAT [AONBJIHHUTCIHUTE Pa3XOAM, CBBP3aHU C IBYE3MYHOTO M
MYJATHKYATYPHO NIPOTPaMHUpaHe, U PETYIATOPHU PAMKH, KOUTO ITO3BOJISIBAT
00pa3oBaTeTHN EKCIIEPUMEHTH, KaTO CBIIEBPEMEHHO C€ MOIIbpKa
OTYETHOCT 3a pE3yNTaTHTE Ha YYEHHWIHUTE. l3cieaBaHeTo IOKas3Ba, 4e
YCIEITHOTO ~ MYJTHKYJTYPHO  0Opa3oBaHME  H3UCKBA  3HAYMUTEIHU
WHCTUTYIIMOHAJIHH  WHBECTHULMH, KOUTO  MOraT Ja  HaJXBBbPJST

KOHBCHIIMOHAHUTE JTOMyCKaHUS 33 00pa30BaTEeIHO OIOKETUPAHE.
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[To-mupoxoTo 3HaYeHHE HAa TOBA U3CJIEJBAHE C€ MPOCTUPA OTBBJ
H3pACIICKHUS KOHTEKCT, 3a Jia IOTPUHECE 32 MEXKyHapOIHOTO pa3OupaHe Ha
MOTEHIIMAJIHATA POJIsl Ha 00pa30BaHUETO B TpaHCHOPMAIUATA Ha KOH(IMKTH
W W3rpakAaHeTo Ha Mup. Makap o0pa30oBaTETHUTE WHHUIMATHBH CaMH 10
cebe cM Ja HE MOraTr Ja pa3pemaT ABJIOOKO BKOPEHEHHU ITOJIUTHYECKU
KOH(IMKTH, Te MOraT Aa AONpPHHECAT 3a JBITOCPOYHA COIMATHA MPOMSHA
Yype3 pa3BMBaHE HA YOBEIIKUS KaNalWTeT 33 WHTEPKYITYPEH AWAlIor U
cbTpyaHudecTBO. OnuThT Ha yumnumero ,Pbka 3a pbpka® mokasBa, ue
1oJOOHM 00pa30BaTENHU MOJIX0IU OCTABAT KHU3HECTIOCOOHH JIOpH 110 BpeMe

Ha NE€pUoar Ha UHTCH3UBCH KOHq).]'H/IKT U1 MOJUTUYCCKA MOJApUu3anus.

bbremure Hacoku Ha U3CielBaHe, NPEUIOKEHH OT TOBa
Npoy4YBaHe, BKJIOYBAT HA/UIRKHO TMPOCIE/SBAaHE HA pe3ylNTaTUTe Ha
3aBBPLIMINTE 32 MPOABIDKUTEIHU NIEPUOIU OT BpeMe, CpaBHUTEJICH aHAINU3
Ha MYJITHKYJITYpHUTE 0Opa30BaTENIHW MOAXOAW B pa3IMYHH HAIMOHAIHU
KOHTEKCTH W HW3CJIENBaHE HA YCIOBHUATA, NMPH KOWTO MYJITHKYITYPHHUTE
o0Opa3oBaTeIHN MHOBAIMM MOTaT Jla ObJaT pasIIupeHy, 3a Ja MOBIUIAT Ha
MO-IIMPOKUTE 00pa30BaTEITHN CUCTEMH. TaKuBa H3ciIe1BaHus OMXa MOTIIH J1a
JIOTIPHHECAT 3a TMO-IUIOCTHO pa30HMpaHe Ha pojsTa Ha 00pa30BaHUETO B
HACHPUYABAHETO HA COIMAIHOTO CONMKAaBaHE B PAMKHUTE Ha pa3HOOOpa3HHUTE

JACMOKpaTHUIHU OGIHGCTBa.

I[Bye?,I/I‘IHOTO yuuiaumie ,,P’LKa 3a pm(a“ MpeacTaBjiiBa TOBAa, KOCTO
yduyeHure onmcBar Karo ,,)KUBsAHA yTOHI/Iﬂ“ —  HHCTUTYHUOHAJIHO
MMPOCTPAaHCTBO, KbACTO UACAJIMCTUIHUTEC aHI'a)KUMCHTHU 34 PAaBCHCTBO U MUP
CC MPCBpPBHIIAT B CKCAHCBHA IIPpAKTHKa BBIIPCKU TPYAHUTE YCJIIOBHSA Ha

okomrarta cpena (Lieblich, 2015). Bemnpekn de BIMSHHETO HAa YUHIHIIETO
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BBbPXY MO-IMUPOKOTO H3pacyICKo 06HICCTBO ocTaBa OTrpaHU4CHO,
JACMOHCTpaludaTa Ha BB3MOXKHOCTHUTEC Ha MYJITUKYJITYPHOTO 06pa30BaHI/Ie
JlaBa HaJCKaa U MPAKTUYCCKO PBKOBOACTBO 3a HOL[O6HI/I ycuius B ApyTru

paszencHu OOIIECTRA IO CBETa.

ToBa wu3cienBaHe JONMpHUHACS 3a HapacTBalius O0eM Hay4HU
W3CJIC/IBaHMS, AEMOHCTPHpAIIY, Y¢ O0pa30BAHUETO MOXKE JIa CIIY)KU KaTo
MOIIIEH WHCTPYMEHT 3a COIMaiiHa TpaHchopMalysi, KOraTo ce IpHiara ¢
JOCTaThYHA WHCTUTYIMOHATHA aHTAXHPAHOCT, KYJITypHa KOMIIETEHTHOCT U
MOJKperna OT oOmHocTTa. YeTBBhPTBEKOBHOTO (YHKIMOHHpaHE Ha
YUYWIUIIETO ,,PbKa 3a pbka“ NpenocTaBs CHIIECTBEHU JOKA3aTENICTBA, 4e
MYJITUKYITYPHOTO o0Opa3oBaHue MpeIcTaBsiBa ’KU3HECIIOCOOHA
ANTEpPHATHBA HA CETPErHMpPaHHUTe OOpa30BATEIIHM CHCTEMH JIOPH B Haii-

MPCAU3BUKATCIIHUTC MMOJIUTUYICCKU CPCIU.

W3Boaute OT W3CICABAHETO MOTBBPXKIABAT (PyHIaMEHTAIHATA
MpeanocTaBka, 4e  oOpa3oBaTeNIHUTE  MHCTUTYUMM  HMAT  KaKTo
BB3MOXHOCTTa, Taka W OTTOBOPHOCTTA Ja TOJATOTBAT MJAJAMTE XOopa 3a
KOHCTPYKTUBHO TPaXTAaHCKO ydYacTHEe B pPa3sHOOOPa3HH IEMOKPATHIHU
obmectBa. B epata Ha HapacTBama Tri00aTHa MOOMIIHOCT, KyJITYpPHO
MHOT000Opa3fe M WHTEPKYJATYPHH KOHTAKTH, KOMIICTCHIIUHTE, Pa3BUBAHU
Ype3 BHCOKOKA4EeCTBEHO MYJITHKYJITYpHO oOpa3oBaHHe, CTaBaT OT
CBICCTBCHO 3HAYCHUEC 32 C(PEKTUBHOTO TPAXIAHCTBO U COIMATHOTO
commkaBane. ONUTHT Ha YYUIIHIICTO ,,PhKa 3a pbKa“™ MOKa3Ba, 4e MOA00HU
00pa30BaTeIHU MOJIXOAM, MaKap U TPYIHH 3a MPUIIATaHe W TOJIbpXKAaHE,
MOJITOTBST 3aBBPIIIINTE, KOUTO Ca MO-100pe MOJArOTBEHH JIa TOIIPUHECAT 3a

MHPHH ¥ POCIICPUPAIIN MYITHKYITYPHH 00IIECTBa.
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CaMoo1neHKa HA NMPUHOCUTE B TOKTOPCKAaTa TUCEPTAIIUSA:

1. Ta3n noKTOpCKA ANCEPTALMSI PEACTABSA IBPBOTO LSUIOCTHO €THOTpadCcko
u3cle[BaHe Ha JBYE3UYHOTO yumnuime ,Ppka 3a peka“ B Hepycamum,
Npeayaraiky 3ab1004€H aHaIN3 Ha MyJITHKYJITYPHOTO 0Opa3oBaHUE B €JTHO

pasacicHo 0OIIECTBO.

2. Ta mpenocraBs OpUIMHAJIHM KauyeCTBEHM JAHHU OT MpenojaBaTeli,
POIMTENN M 3aBBPIIWIN YYWIMIIETO, Pa3KpUBaWKH Kak ABYE3MYHOTO H
MYJTHKYJITYPHOTO 0Opa3oBaHue (pyHKIMOHHMpA Ha NPaKTHKa B PaMKUTE Ha

CJIOXKHA COoMaIHA U MOJIMTUYCCKA PCATTHOCT.

3. Upes npwiiaraHe Ha BBTpeINHA eTHOrpadust ¢ pedieKCHBHa CTPOrocCT,
U3CNEBAHETO JEMOHCTPUpPA METOAOJIOTHYHA MHOBAIMA U Hpejsiara Mojeln
3a W3CIEIBAaHE HAa YyBCTBUTEIHH MHCTHTYIUH B MOJIMTHYCCKH 3apElCHU

KOHTCKCTH.

4. U3cnenBaneTo nACHTUDHUIMPA KIFOYOBH (aKTOpH 32 yCIEX — CTPYKTYPHO
PaBEHCTBO, IBYE3WUCH OajaHC M yJeCHsSBaHE Ha AWAOra — KOMTO MOTaT Ja

nH(GOPMUPAT U YKPENST APYTH MyITHKYITYPHH 00pa30BaTEIHH CPEAN.

5. OcBeH TEOpETHUYCH W TPAKTHYECKH TNPHHOC, M3CIEABAHETO Mpeiiara
MPaKTHYECKH CTPAaTeTMM 3a IIOJKpena Ha JABYE3WYHO 00pa3oBaHUeE,
OPHEHTHPAaHO KbM CBBMECTHO CBIIECTBYBAaHE M TIIpeJJiara MoJIen 3a
o01ecTBa, U3NPABEHH IMPE MPEAN3BUKATENICTBA, CBbP3aHH ChC CHBMECTHO
CBLIECTBYBaHE, JEMOHCTPUPAaWKN Kak 00pa30BaHHETO MOXKE Ja Hachpuu

OCBEJIOMEHOCT M B3aUMHO pa30UpPaTEICTBO B KOHMIMKTHA KOHTEKCTH.
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The State of Israel presents a compelling case study for multicultural education
in a society marked by deep ethnic and social divisions. As a society facing
multiple rifts, Israel has witnessed the emergence of various organizations and
NGOs seeking to promote better intercultural relations between groups in
conflict. The Hand-in-Hand Bilingual School in Jerusalem, the focal point of
this comprehensive ethnographic study, stands as a pioneer institution in
egalitarian bilingual education within this complex societal framework. This
unique educational establishment has garnered significant international
attention for its ambitious efforts to serve as what many describe as "an island
of sanity" within the highly conflicted and volatile context of contemporary

Israeli society.

This doctoral research provides a multifaceted and holistic examination of the
School, documenting and analyzing the ways in which practitioners and other
stakeholders have navigated the dramatic changes that have occurred in Israel
generally, and in Jerusalem particularly, since 2010. The school represents a
remarkable example of bilingual education involving Arabs and Jews, a
phenomenon that remains exceptionally rare in Israeli society, especially in the

current era of increasing polarization and conflict.

The Hand-in-Hand Bilingual School, established in 1997, offers a distinctive
educational model that provides bilingual instruction in Arabic and Hebrew for
approximately 670 students spanning from kindergarten through 12th grade.
The institution's fundamental approach centers on promoting equality between
Jewish and Arab students through a carefully structured educational framework.
In the elementary section, each class maintains an equal division between Jewish

and Arab students, with instruction provided by a collaborative teaching team
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consisting of one Jewish and one Arab educator. This dual-teacher model
ensures that lessons are conducted in both languages, with each instructor
utilizing their native language while maintaining pedagogical coherence and

cultural sensitivity.

The educational philosophy underlying the school's operations emphasizes the
creation of an environment where students develop fluency in both Arabic and
Hebrew. Given that Hebrew functions as the dominant language throughout
Israel, the school makes deliberate efforts to strengthen Arabic language
instruction, thereby establishing linguistic balance and ensuring that Jewish
students achieve proficiency in Arabic comparable to the Hebrew competency
demonstrated by their Arab counterparts. This commitment to linguistic equality
extends beyond mere language acquisition to encompass broader cultural

understanding and mutual respect.

The school's curriculum incorporates joint studies examining Jewish, Muslim,
and Christian heritage traditions, fostering an inclusive educational environment
that celebrates diverse religious and cultural backgrounds. Students engage with
questions of identity through structured intergroup dialogue programs that
continue throughout their educational journey from kindergarten through
graduation. In the senior high school section, the educational program places
particular emphasis on dialogue and discourse, integrating these themes across
all life skills and general education courses, drawing upon critical pedagogy
frameworks developed by Freire (1990) that emphasize dialogue as fundamental

to democratic education.
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While elementary students remain together for all instructional activities, the
senior high school structure allows for some differentiation based on religious
preference. Students may choose to study Jewish Bible, Quran, or Christian texts
in their religious education classes, representing the only subject area where
students are separated according to cultural background. For external
matriculation examinations, Arab students have the option to take tests in Arabic

while their Jewish peers complete Hebrew versions of the same assessments.

The school's commitment to academic excellence is reflected in its provision of
small class sizes, typically accommodating no more than 24 students per
classroom, with a maximum threshold of 30. Each elementary classroom
benefits from the presence of two full-time teachers, supplemented by teaching
assistants in pre-school sections. This educational structure enables staff
members to provide individualized attention to students in a manner that
distinguishes the institution from typical Israeli educational settings. The
personalized approach facilitates student development according to individual
capabilities and interests while maximizing each child's potential for academic

and personal growth.

The teaching staff comprises educators who demonstrate genuine commitment
to the principles of cooperation and equality that form the foundation of the
school's educational philosophy. Staff members undertake exceptionally
complex educational and pedagogical responsibilities, requiring careful
selection processes and ongoing professional development in diverse
educational and social domains. This includes specialized training in the theory

and practice of bilingual education, participation in community events, and
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extensive involvement in meetings, training sessions, and discussions that often

extend well beyond regular school hours.

The school maintains an open admissions policy that welcomes students from
all segments of Jewish and Arab society. Admission decisions are not contingent
upon family financial circumstances or academic testing requirements, with the
sole criterion being agreement with the institution's underlying educational
ethos. The principle of equality, interpreted in its broadest sense, serves as a
fundamental value, while social diversity is embraced as an enriching factor in
the educational experience, consistent with multicultural education principles

outlined by Banks and McGee Banks (2004).

Importance of the Study

This study provides a multifaceted and holistic overview of the School,
exposing and describing the ways in which practitioners and others involved
with the School have coped with the dramatic changes in Israel in general, and
in Jerusalem in particular, since 2010. The school is very unique in the sense
that it is a unique example of bilingual education involving Arabs and Jews, a

rarity in Israeli society, especially in present time.

The Israeli Context: An unequal society.

Israel has become a highly unequal society, with one of the largest
wealth gaps in the developed world. Ethnicity plays a significant role in
economic disparities, with Ashkenazi Jews earning more than Mizrahi Jews, and
Arabs being the poorest group in the country. Arabs make up about 20% of
Israel's population, and while they have gained civil rights over the years, they
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continue to face significant discrimination and gaps in almost every aspect of

life.

In the field of education, Arab Israel citizens experience considerable
disadvantages. The Arab education in Israel system receives far lower funding
than the Jewish system, leading to disparities in resources and opportunities.
Arab students also face challenges in higher education, with only half as many
entering university compared to Jewish students. Arab students tend to score
lower on international educational assessments (PISA) and perform less well on
psychometric tests required for university admission. Furthermore, even when
Arabs graduate from higher education, they are less likely than their Jewish
counterparts to find employment in their field of study. These educational
inequalities reflect the broader socio-economic disparities and ongoing

discrimination faced by the Arab population in Israel.

Personal Context

The researcher serves in the important role of school counselor, and
brings to the study her extensive knowledge and access to such issues as the
ways the school staff copes with outside adversity; the function of school
advisors in helping adolescents to cope with questions of identity in a
multicultural society; and the role of assisting the broader school community in
the intercultural and multicultural context. Above all, the author’s status as a

practitioner ensures that the study will have a practical orientation.

Purpose of the study
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The study examines whether and how the Hand-in-Hand Bilingual
school manages to fulfill its social and educational role. In other words, the
purpose of this thesis is to understand and describe the school's operation and
mechanisms within the broad educational and socio-cultural context in which

the School operates.

The objectives of the study:

1. To explore how graduates from the Hand-in-Hand Bilingual School
perceive the impact of their education on their current lives and
intercultural understanding.

2. To assess the perceptions of parents regarding the school's influence
on their children’s attitudes towards cultural diversity and coexistence
and to understand their reasons to choose to send their children to this
school.

3. To analyze the staff’s perspectives on the challenges and successes of
implementing a bilingual and multicultural curriculum in a conflicted
societal context.

4. To provide actionable ideas for practitioners at the school and in
similar settings for improving multicultural education practices based

on the experiences and outcomes at the school.

Central Research Question

The central research question guiding this investigation focuses on how the
educational staff and management of the Hand-in-Hand bilingual school in

Jerusalem cope with conditions of external adversity while simultaneously
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striving to create a multicultural, egalitarian safe space within the broader

context of conflict and social tension.

Research Hypothesis

The research hypothesis anticipates demonstrating that the Hand-in-Hand
Bilingual School's educational model significantly enhances graduates'
understanding and acceptance of cultural diversity, positively influences
parents' perceptions of intercultural relations, and equips staff with effective
strategies for managing multicultural educational environments, thereby

contributing to improved intercultural relations among all stakeholders.

Methodology

This ethnographic study employs qualitative research methods to examine
whether and how the Hand-in-Hand Bilingual School successfully fulfills its

social and educational mission.

The qualitative ethnographic methodology was selected for this dissertation due
to its comprehensive exploratory capabilities. Ethnography is widely recognized
as a prominent qualitative approach in sociology and education (Morrison &
Pole, 2003), enabling researchers to identify themes, trends, and social
phenomena through detailed exploration and theory generation rather than
hypothesis testing as employed in quantitative research methodologies. This
approach involves narrative, contextual reporting featuring participant

observations and in-depth interviews with key stakeholders.
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Doctoral (scientific) thesis

The study highlights the positive influence of inclusive education in a
multicultural school, emphasizing cooperation among teachers, students, and
parents to build a sense of belonging. Through an ethnographic qualitative
approach, it explores practices that promote equity and intercultural
understanding. Teachers integrated diverse cultural perspectives and encouraged

open dialogue, fostering mutual respect among students.

Students described stronger identity affirmation and social connection, showing
that inclusive settings support emotional and academic development. Parents
contributed by engaging in school activities and supporting cross-cultural
initiatives. Despite challenges such as language gaps and limited resources, the

school’s dedication to inclusivity helped address these issues.

The findings illustrate how inclusive education can reduce broader social
inequities and serve as a model for diverse learning environments, offering

practical insights for educators and policymakers.

Ethical Considerations

In conducting this research, I adhered to strict ethical standards to
ensure the integrity of the study and the well-being of all participants. Before
beginning, I obtained informed consent from every participant, taking care to
explain the study’s purpose, methods, and their right to withdraw at any time in
language that was clear and accessible. This study was conducted in accordance

with the laws of Israel.
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Protecting participants' confidentiality and anonymity was a top
priority. I assigned pseudonyms and securely stored all data to safeguard their
identities. As a participant observer, I was acutely aware of the potential
influence of my role within the school community. I approached my dual role
with sensitivity, striving to observe and interact without altering the natural

dynamics of the environment.

Given the multicultural nature of the school, I exercised cultural
sensitivity, respecting diverse viewpoints and consciously setting aside any
personal biases. Building trust was at the heart of this process, as was my
commitment to faithfully representing the voices and experiences of the school

community.

Finally, I ensured that the research contributed meaningfully to the
school by highlighting practices and insights that can enhance inclusive

education for everyone involved.

Limitations

Despite its valuable insights, this study has limitations that warrant
reflection. First, as an ethnographic study, the findings are inherently specific to
the particular school setting observed. While the detailed exploration of this
context provides rich data, it limits the generalizability of the results to other
schools or environments. The unique cultural and social dynamics of the Hand-
in-Hand School, for example, may differ significantly from those in less diverse

or differently structured institutions.

Second, my dual role as a participant observer presented potential

challenges. While my involvement allowed for deeper access and
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understanding, it also carried the risk of unintentionally influencing the behavior
of participants. Despite my efforts to minimize this effect, it is possible that my

presence shaped some interactions or responses, introducing a degree of bias.

Additionally, the study relied heavily on qualitative methods, which,
while powerful in capturing depth and context, are inherently subjective.
Interpretation of interviews, observations, and other data inevitably reflects my
perspective, even as I worked diligently to represent participants’ voices

authentically.

Finally, the time constraints of the dissertation limited the ability to
observe long-term outcomes of the practices examined. A longer period of
observation might have provided a more comprehensive understanding of the

lasting impacts of inclusive education strategies.

Chapter One: Research Objectives and Methodology

The primary purpose of this dissertation is to understand and describe the
school's operational mechanisms within the broader educational and socio-
cultural context in which it functions. The research seeks to explore how
graduates perceive the impact of their education on their current lives and
intercultural understanding, assess parental perspectives regarding the school's
influence on children's attitudes toward cultural diversity and coexistence, and
analyze staff viewpoints on the challenges and successes of implementing

bilingual and multicultural curricula within a conflicted societal context.

The central research question guiding this investigation focuses on how the

educational staff and management of the Hand-in-Hand bilingual school in
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Jerusalem cope with conditions of external adversity while simultaneously
striving to create a multicultural, egalitarian safe space within the broader

context of conflict and social tension.

The Hand-in-Hand School's unique institutional context lends itself particularly
well to ethnographic investigation, enabling the researcher to uncover the deeper
meanings embedded within its educational practices. Participant observation
methodology allows the researcher, who functions as a school counselor within
the institution, to understand actors' perspectives while minimizing potential
bias through the establishment of trust and objective evidence collection
(Tacono, Brown & Holtham, 2009). The study follows Carspecken's (1996)
critical ethnography framework, examining power dynamics and societal
injustices reflected in the school's very existence as a counter-narrative to

mainstream Israeli educational segregation.

The research methodology emphasizes "thick description" as conceptualized by
Geertz (1973), presenting cultural behaviors in vivid detail that allows readers
to draw independent conclusions beyond those reached by the researcher. This
approach prioritizes site-specific data collection, diverse methodological
applications, and in-depth analysis designed to capture the complexities and
cultural nuances inherent in multicultural educational settings. The ethnographic
framework emphasizes actors' interpretations while situating findings within
broader sociopolitical and historical contexts to construct nuanced
understanding of collective life within the school community (LeCompte &

Schensul, 1999).
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The study's participant selection followed qualitative research principles,
focusing on individuals capable of providing rich, detailed accounts of their
experiences within the research context (Krathwohl, 2009). Participants were
chosen based on their sensitivity, insight, reflective capabilities, and willingness
to contribute to the research project. The final sample included sixteen staff
members representing diverse functions within the school, including homeroom
teachers, subject-area instructors, both school principals, educational
counselors, and deputy principals. Ten parents participated in the study, equally
divided between Jewish and Arab families, selected based on their significant
involvement in school activities. Eight graduates were interviewed, representing
alumni from the classes of 2012-2014, again equally divided between Arab and

Jewish backgrounds.

Chapter Two: The Israeli Multicultural Context — from Segregation to

Inclusion

Understanding the complex dynamics within the Hand-in-Hand School requires
comprehensive examination of the broader Israeli societal context. The State of
Israel was established in 1948 following violent struggle that began with large-
scale Jewish immigration to Palestine from the late nineteenth century. The
outcome of the 1948 War resulted in Jewish control over territories larger than
those envisioned in the United Nations partition plan, while the ongoing conflict
between Jews and Arabs, and between Israel and its neighbors, has continued

throughout the subsequent decades (Morris, 1988).

The 1967 Six-Day War led to Israeli occupation of additional territories

including the Sinai Peninsula, Golan Heights, Gaza Strip, and West Bank. While
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Sinai and Gaza have since been returned to Egyptian and Palestinian control
respectively, the West Bank remains under Israeli administration. This territorial
complexity has profound implications for the school's student body, as some
students hold Israeli citizenship while others possess the status of "permanent
residents" of Jerusalem, creating additional layers of identity and belonging that

influence the educational environment.

Israeli society has evolved into one of the most unequal societies in the
developed world, characterized by significant wealth disparities that correlate
strongly with ethnic background (Ben-David & Bleikh, 2013). Ashkenazi Jews
typically earn more than Mizrahi Jews, who in turn earn more than Arabs, who
constitute the poorest demographic group in the country (Swirsky, 2016). This
economic stratification reflects broader patterns of discrimination and inequality

that permeate various aspects of Israeli society.

Within the Jewish population, several distinct subgroups can be identified, each
bringing unique cultural perspectives and challenges to multicultural
educational settings. Ashkenazi Jews, originating from Eastern and Western
Europe, generally tend toward more secular, liberal orientations and higher
educational attainment. Many arrived as Holocaust survivors or as part of the
early Zionist immigration waves, bringing with them European notions of

nationalism and social organization.

Mizrahi Jews, originating from Middle Eastern and North African countries,
often experienced cultural marginalization upon arrival in Israel, as the
predominantly Ashkenazi establishment promoted a "melting pot" ideology that

effectively required abandonment of traditional Jewish cultural practices in
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favor of secular Zionist identity (Dahan-Kalev, 1992; Shenhav, 2006). This
historical experience has created lasting tensions within Jewish Israeli society,
with many Mizrahi communities adopting more conservative political positions

as a form of resistance to what they perceived as cultural oppression.

The Orthodox Jewish community, including both Modern Orthodox and ultra-
Orthodox (Haredi) populations, represents another significant demographic
within Israeli society (Batnitzky, 2011). Ultra-Orthodox communities typically
maintain strict separation from secular society and rarely participate in
institutions like the Hand-in-Hand School, preferring gender-segregated
religious educational frameworks. Modern Orthodox Jews, while more
integrated into general Israeli society, often hold strong nationalist positions that
may conflict with the school's emphasis on Palestinian narrative inclusion and

binational cooperation.

The Arab population of Israel, constituting approximately 20% of the total
population, includes several distinct communities with varying relationships to
Israeli state structures. The majority are Muslim Arabs, with significant
Christian and Druze minorities. Many Arab citizens maintain complex
relationships with Israeli identity, viewing themselves as Palestinians living
under Israeli sovereignty rather than as full participants in Israeli society
(Ghanem, 2001). This identity complexity creates particular challenges for
educational institutions seeking to serve both Jewish and Arab populations

simultaneously.

Grounded in principles of inclusive and egalitarian education, the Hand-in-Hand

School can be understood as a shared institutional space that facilitates the
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inclusion of Arab citizens within the broader Jewish-dominated social context,
while formally emphasizing equality and mutual recognition (Morifia, 2017).
Through its bilingual and multicultural framework, the school aligns with
inclusive educational models that seek to enable equitable participation for
students from different cultural, ethnic, and linguistic backgrounds, without
obscuring existing structural inequalities (Karacsony et al., 2022). From a
pragmatic perspective, participation in such frameworks is often viewed by Arab
parents as a means of strengthening their children’s social and cultural capital,
particularly through sustained interaction with the majority group and access to

the dominant language (Meshulam, 2019).

This is different from the general Israeli context, where Arab citizens of Israel
face significant educational disadvantages that directly impact institutions such
as the Hand-in-Hand School. The Arab educational system receives
substantially lower funding than Jewish educational frameworks, resulting in
pronounced resource disparities and limited educational opportunities (Bashi,
1995; Golan-Agnon, 2004). Arab students consistently demonstrate lower
performance on international assessments, including PISA tests and
psychometric examinations required for university admission. Even among
those who attain higher education, Arab graduates encounter greater difficulties
than their Jewish counterparts in securing employment within their fields of
study, reflecting broader patterns of structural inequality and discrimination

within Israeli society.

These demographic and social conditions shape the complex environment in
which the Hand-in-Hand School operates. Serving families from diverse and

often unequal social positions, the institution is required to navigate competing
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narratives, conflicting loyalties, and varied educational expectations, while
maintaining its formal commitment to equality, bilingualism, and mutual

understanding.

Chapter Three: The School Staff at the Hand in Hand Bilingual school in

Jerusalem

The interviews with teaching staff revealed complex dynamics surrounding
professional identity, cultural representation, and educational practice within the
multicultural school environment. Staff members consistently demonstrated
commitment to serving as professional educators while simultaneously
functioning as cultural bridge-builders and role models for intercultural
dialogue. This dual responsibility creates unique challenges and opportunities
that distinguish their work from that of educators in mono-cultural educational

settings.

Arab staff members frequently described their roles as extending beyond
traditional teaching responsibilities to encompass broader social change
objectives. Many Arab educators at the school are migrants from northern Israel
and the Triangle region who moved to Jerusalem for educational and
professional opportunities. This migration experience provides them with
personal understanding of cross-cultural transitions and self-definition
processes that prove valuable in their educational work. One Arab male teacher
explained his motivation: "I learned Arabic at university, I loved the language,

the culture, and everything to do with it. When I got to the School they didn't
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actually have an Arabic teacher and the situation regarding Arabic teaching was
pretty bad. I had to get organized and fix everything straight away, which was

kind of impossible."

The experience of Arab female educators reflects particular complexity as they
navigate traditional cultural expectations while serving as role models for
cultural change. One teacher described her approach: "I always try to adapt
myself to each person. When I talk with students, I try to get inside their world
and understand their culture and where they're coming from. I feel that I can
contain students and contain their opinions and everything they bring." This
statement illustrates the sophisticated cultural mediation skills required of
educators working in multicultural settings, where understanding and respect for

diverse perspectives becomes essential for effective teaching.

The Arab principal's experience demonstrates the additional complexity faced
by Arab educators in leadership positions within Israeli institutional contexts.
She described the challenges of managing a multicultural staff: "I see myself as
an open and very liberal woman, and I think that I allow any discourse and
provide space for different cultures, including the differences within each group.
It isn't always a matter of Jews and Arabs; I also have lots of separate
conversations with Arab teachers and Jewish teachers, and there is a lot of
variance within each group." Her comments highlight the need for educational
leaders to recognize diversity within cultural groups rather than treating Arab or

Jewish communities as monolithic entities.

The principal further elaborated on the unique challenges faced by Arab

administrators in Israeli contexts: "Sometimes if there's some confrontation or
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something with a Jewish teacher, then they may think I'm doing something
because I'm an Arab. Of course that has nothing to do with it — as principal, I
have to make comments and guide all the staff." This observation reveals how
multicultural educational settings can reproduce broader societal power
dynamics, requiring Arab leaders to constantly navigate assumptions about their

motivations and capabilities.

Jewish staff members brought different but equally complex perspectives to
their multicultural educational work. Many Jewish educators described
ideological motivations for choosing to work at the school, often rooted in
political commitments to coexistence and social justice. One Jewish male
educator explained his background: "My mother is very ideological, but it
begins and ends with Judaism. She is in favor of equality and gives a lot of her
time to help various organizations and soldiers. I really admire that, but her
ideological thinking ends with an 'us and them' approach. I definitely wouldn't

describe my home as a left-wing home — on the contrary."

The experience of Jewish educators working in multicultural settings often
involves significant personal growth and self-reflection about their own cultural
assumptions and privileges. The Jewish principal described this process: "In this
work of multiculturalism, there is really no ordinary behavior. I've come to
recognize over the years that I have a kind of prejudice, or a certain social
construct, although in the seven years I've been here, it has gradually been
blurring and more egalitarian. If you come along to run a bilingual school, you
automatically assume that you're very egalitarian, but over time you discover a

lot about yourself: constructs, racism, and so on."
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One Jewish female teacher provided a particularly candid reflection on how
multicultural work challenged her assumptions about Arab society: "I find it
really interesting to work with partners from the other society — I've learned a
lot in the past two years. It isn't a simple encounter, though. When I first came
to the School, the principal told me that he feels that he sheds another layer of
racism every day. I thought to myself, how many layers can you peel off in a
few years?! I feel that every day I put on a new layer of racism, because I feel

that I have more room to criticize Arab society now, from a point of familiarity."

The creation of safe educational environments emerged as a central theme in
staff interviews. Educators from both cultural backgrounds emphasized their
commitment to establishing classroom and school-wide atmospheres that allow
students to express diverse viewpoints while maintaining mutual respect. One
Arab female educator described managing difficult conversations during periods
of external tension: "There was a period of tension ahead of Holocaust Day and
there was a really tough argument. The class educator was left on her own, and
when I got back she told me that it had been really hard in class. From there we
moved on to Memorial Day and Nakba Day. We planned two sessions, one

mono-national and the other binational."

The development of professional partnerships between Arab and Jewish
educators represents another crucial element of the school's multicultural
approach. These partnerships require sophisticated negotiation of cultural
differences, pedagogical approaches, and personal working styles. The Arab
principal described her collaboration with the Jewish principal: "I don't think I
could do my job if it weren't for the good partnership I have with the principal

of the high school. It has a positive effect on several levels: On the daily level,
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it helps us to cope with various challenges. We consult, lend each other an

attentive ear, and cope together, bring different ideas."

Staff members consistently emphasized the importance of ongoing professional
development focused specifically on multicultural education competencies. The
school provides extensive in-service training programs covering topics such as
dialogue facilitation, conflict mediation, and culturally responsive pedagogy,
drawing upon established frameworks for intercultural contact developed by
Allport (1954) and subsequent contact theory research. These programs address
both theoretical frameworks and practical skills needed for effective
multicultural education. One Jewish male educator described the impact of
dialogue training: "The in-service dialogue training sessions we had were very
powerful. What's helped me most is my work training teachers; I've learned so
much from that. It encourages you to engage in self-reflection and helps you

think about this stuff."

The research revealed significant challenges related to language balance within
the school environment. Several staff members expressed concerns about the
dominance of Hebrew over Arabic in daily school life, despite institutional
commitments to bilingual equality. One Arab male teacher noted: "I would like
the School to provide activities for students after class. They should participate
in competitions, learn about the outside world. We should have music track,
sculpture classes, and other things we don't have at the moment. I would also
like to strengthen the Arabic language at the School, to hear more Arabic

spoken."
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External political and security events create particular challenges for
multicultural educational environments. Staff members described the complex
process of helping students navigate their emotional responses to violent
conflicts while maintaining the school's commitment to dialogue and mutual
understanding. During periods of heightened tension, educators must balance
acknowledgment of legitimate grievances and fears from both communities
while preventing the school environment from being overwhelmed by external

hostilities.

The school's approach to "National Days" — including Holocaust Remembrance
Day, Israeli Memorial Day, and Palestinian Nakba Day — exemplifies the
sophisticated cultural mediation required in multicultural educational settings.
These commemorative occasions require careful planning to ensure that both
communities feel respected and heard while avoiding the polarization that often

characterizes public discourse around these events in broader Israeli society.

Chapter Four: The Parents at the Hand in Hand Bilingual school in

Jerusalem

The parent interviews revealed complex motivations for school choice and
diverse experiences of multicultural education that varied significantly between
Jewish and Arab families. Most Jewish families at the school come from middle-
class or higher socioeconomic backgrounds and identify ideologically with left-
wing political positions. Most Arab families belong to what researchers describe
as "Westernizing" segments of Arab society (Abu-Asbeh, 2007), demonstrating
strong preferences for Western values and seeking connections with Jews who

share their Western orientations.
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Jewish parents consistently emphasized ideological considerations as primary
motivations for choosing the Hand-in-Hand School. One Jewish mother
explained: "When my eldest daughter was in kindergarten, we started looking
for a framework for her. It was clear to us that we weren't interested in the
standard state system, so we started looking around. I visited the school and met
with the principal. I felt very good about the place, and I was fascinated by the
idea of Jews and Arabs studying together." This ideological commitment often
developed alongside practical considerations about educational quality, with
Jewish parents insisting that academic standards meet or exceed those available

in high-quality Jewish schools.

Arab parents demonstrated more complex motivational patterns that often
prioritized practical educational considerations while developing ideological
commitments over time. One Arab father who was instrumental in founding the
school described his initial attraction: "When our elder daughter turned four, I
started looking for a suitable framework. I heard about the School, which
actually at this time was just a single class within another school. As soon as
they told me about it, the idea clicked with me and I wanted to become part of
this idea." However, many Arab parents expressed primary concern with
providing their children access to high-quality education that would facilitate
university admission and career advancement, consistent with findings from

previous research by Bekerman and Horenczyk (2004).

The choice to enroll children at the Hand-in-Hand School often subjects families
to criticism from their broader social communities. Arab families face particular
scrutiny from community members who view participation in Jewish-dominated

educational institutions as cultural betrayal or political collaboration. One Arab
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graduate described community responses: "From the first day I arrived at the
School, everyone around me asked me why I went there and why I was
'collaborating' — that's the word they used. Even after I graduated, they asked me
why I was still coming here although I had graduated."

Jewish families also encounter social pressure, though typically of different
character. Some Jewish parents described discomfort within right-wing or
traditional neighborhoods where their educational choices are viewed as
politically extreme or potentially dangerous. One Jewish mother recalled:
"There was a time after Operation Protective Edge when there were marches at
the School and the parents and students wore special T-shirts. I remember that
we used to take the shirts off before entering our street so that our neighbors

wouldn't see us during the middle of the war."

Parents from mixed marriages (typically involving Jewish mothers and Arab
fathers) found the school particularly valuable as one of the few educational
environments where their children could develop integrated identities without
abandoning elements of either cultural background. One such mother explained:
"If you ask my children what they are, they will answer that they are mixed
children — half Muslim and half Jewish. They know exactly who they are and
what they are and how to belong to any society. They don't have any confusion

about their identity."

The multicultural educational experience generated diverse responses among
parents regarding its impact on their children's development. Arab parents
frequently noted improvements in their children's Hebrew language skills and

confidence in Israeli social settings. One Arab mother observed: "I see that my
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daughters feel comfortable and that they turn to the Jewish teacher and not only
to the Arab one. They all also speak good Hebrew and that gives them a
confidence that I didn't have. Everywhere we go they feel comfortable and self-

confident thanks to their knowledge of the other language."

Jewish parents often emphasized the broadening of their children's cultural
perspectives and development of empathy for Palestinian experiences. One
Jewish mother reflected: "My daughters' learning experience has enriched their
world in an unusual way. The School has broadened their perspective. My eldest
daughter lives in Tel Aviv now. She goes to Jaffa often, meets Arabs, and speaks
Arabic. The first comment she made after leaving Jerusalem was that people

there have no idea — they've never even met Arabs."

However, the multicultural experience also generated concerns among some
parents about potential cultural influences and identity confusion. Some Arab
parents worried about Western cultural influences that might conflict with
traditional family values. One Arab mother described her concerns: "As a mom,
I was sometimes concerned that there would be a kind of blurring among the
students and that they would be influenced by the other culture. I saw this

sometimes in little things, such as clothing or a particular expression."

The school's approach to religious and cultural celebrations created both
opportunities and challenges for parent engagement. Parents appreciated
exposure to diverse religious traditions but sometimes struggled with balancing
respect for other cultures with maintaining their own religious commitments.
One Arab mother praised a teacher's approach: "My husband really appreciated

the way that the teacher of my daughters sat with the children and told them the
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story of Christmas and Easter. Easter is a festival with a theme that is contrary
to the Muslim religion, so that there could be a conflict. But the teacher moved

past this, sat there, and told the Christian story."

Parent involvement in school activities varied significantly between cultural
groups, with some parents noting limited social interaction across cultural lines
despite institutional encouragement of intercultural connections. One Arab
father observed: "If I take my daughter as an example, I can see that she has
good relations with Arab and Jewish students. But there isn't too much contact
between the parents from the two societies. When we joined the School, there
was a real sense of excitement and enthusiasm. The relations back then were

closer, and we went on lots of joint outings."

The research revealed ongoing tensions regarding academic expectations and
pedagogical approaches. Arab parents often emphasized achievement-oriented
education focused on preparing students for university admission and
professional success. Jewish parents more frequently valued creative, process-
oriented educational approaches that prioritized social and emotional
development alongside academic achievement. These different educational
philosophies sometimes created friction during parent-teacher conferences and

school policy discussions.

Parents consistently noted the school's role in shaping not only their children's
perspectives but also their own understanding of multicultural coexistence.
Many parents described personal growth experiences resulting from exposure to
diverse viewpoints and cultural practices. One Jewish mother reflected: "When

I enrolled the girls at the School, I was someone who was completely absorbed
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in my own bubble. [ wasn't political and I wasn't involved in social action of any
kind. At some point, maybe because the Jewish students were such a small

minority at the School at the time, I felt the need to be more involved."

The impact of external political events on the school community created
additional stress for parents who sought to maintain their children's multicultural
education while processing their own emotional responses to conflict and
violence. Parents described the challenge of supporting the school's dialogue-
oriented approach during periods when broader Israeli society became
increasingly polarized. However, many parents also noted that these difficult
periods often strengthened their commitment to the school's mission by
demonstrating its unique value as a space for constructive intercultural

engagement.

Chapter Five: Graduates at the Hand in Hand Bilingual school in

Jerusalem

The graduate interviews provided crucial insights into the long-term impact of
multicultural education on young adults as they navigate Israeli society beyond
the protected environment of the school. Eight graduates participated in the
study, representing the first classes to complete the full kindergarten through
12th grade program at the Hand-in-Hand School. Their perspectives offer
valuable evidence regarding the effectiveness of bilingual, multicultural
education in preparing students for adult civic engagement and intercultural

competency.
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Graduates consistently described their school experience as formative in
developing their capacity for cross-cultural understanding and dialogue. One
Jewish female graduate explained: "I experience my school learning in a
multicultural setting first and foremost as an advantage. This aspect is very
important to me. The multicultural experience at the School was a normal thing
for me since I was here from kindergarten and I don't know anything else. But
when I talk to other people about the School, they are always surprised that I

learned here, and they ask about it."

The development of linguistic competency in both Arabic and Hebrew emerged
as a particularly significant outcome for graduates. Jewish graduates noted their
ability to communicate effectively in Arabic while Arab graduates emphasized
their confidence in Hebrew-speaking environments. One Arab female graduate
observed: "Because the School is home to a very diverse population, the students
meet others from different cultures and backgrounds and even students with
physical and academic difficulties. The student's encounter with the other helps

them to prepare for life outside the school."

Graduates described sophisticated understanding of identity formation that
balanced cultural pride with openness to other perspectives. Rather than
producing cultural confusion or identity dilution, the multicultural educational
experience appeared to strengthen graduates' sense of personal and cultural
identity while developing empathy for other communities. One Jewish male
graduate reflected: "Because I grew up here, I can say that my world view
developed along with the School. You get to talk with a particular group and to

hear from them what they go through on a daily basis."
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The school's approach to controversial political topics emerged as particularly
valuable preparation for adult civic engagement. Graduates described learning
to engage respectfully with individuals holding opposing viewpoints on
sensitive issues such as military service, settlement policies, and historical
narratives. One Arab male graduate noted: "I think the School shaped me and
helped with my personal processes and with the way I cope today in various
settings, including my studies. I learned how to see people in front of me not as

an enemy or an obstacle, and how to look at people who are different from me."

The transition from the multicultural school environment to more segregated
post-secondary contexts proved challenging for some graduates who had
become accustomed to integrated social and educational settings. Several
graduates noted the relative absence of intercultural contact in Israeli
universities and workplaces compared to their school experience. One Jewish
female graduate observed: "I think the views and perspectives they gained at the
School provide a basis for the right approach to life. The students get so much

exposure to culture and are engaged in dialogues and discussions."

Arab graduates faced particular challenges as they entered Israeli society with
enhanced Hebrew language skills and familiarity with Jewish culture while
maintaining strong Palestinian identity. Some described serving as cultural
bridges in university and workplace settings where other Arabs had limited
interaction with Jewish Israelis. One Arab female graduate explained: "I think
the School shaped me and helped with my personal processes and with the way
I cope today in various settings. For example, I think that if I was applying to

university and there was only one place left and a Jewish woman also applied,
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she'd be more likely to be accepted than me. But at the School I could study

what I wanted."

The issue of military service created particular complexity for graduates,
especially those from mixed or ideologically committed families. Jewish
graduates faced decisions about military versus civilian national service while
maintaining relationships with Arab classmates who viewed the Israeli military
as an occupying force. Arab graduates overwhelmingly chose civilian national
service or immediate university enrollment, though a small number participated
in programs that brought them into contact with Jewish Israeli society through

service work.

Several graduates emphasized their ongoing commitment to the school's mission
through continued engagement with current students and participation in alumni
activities. The school maintains an active "Alumni Nest" program that organizes
regular social and educational activities for graduates, providing opportunities
to sustain intercultural friendships and collaborative projects. One Arab female
graduate noted: "I am glad to say that I still keep in touch with my friends from
the past and I belong to the Alumni Nest. We do all kinds of activities together,

such as nature outings and experiencing lots of things to do with nature."

Graduates demonstrated sophisticated awareness of the limitations and
challenges associated with their multicultural education while maintaining
strong appreciation for its value. Several noted that their school experience,
while personally transformative, represented only a small step toward broader
social change in Israeli society. One Jewish male graduate reflected: "When 1

think about the School, I compare it to a bubble or hothouse, in a good sense.
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It's a closed place that nurtures and fosters you. You can go in and out and it

doesn't harm the outside world."

The research revealed that graduates maintain social connections across cultural
lines at higher rates than typical for Israeli society, though these relationships
require ongoing effort and commitment. Several graduates noted that
maintaining intercultural friendships becomes more challenging as life
circumstances diverge, with Jewish graduates entering military service or gap
year programs while Arab graduates typically proceed directly to university

studies.

Graduates consistently described feelings prepared to engage constructively
with cultural diversity in their post-school experiences, whether in university
settings, workplace environments, or social contexts. This preparation included
not only practical skills such as language competency and cultural knowledge
but also emotional intelligence and communication capabilities that enabled
respectful engagement across differences. One Arab male graduate explained:
"The school gave me these tools to observe differences and similarities and to
listen. For example, in my studies now there are lots of problems with hatred,
but I've learned to focus on my goals and to remember why I came to this

college."

The long-term impact of multicultural education appeared most evident in
graduates' approaches to conflict resolution and their commitment to dialogue
even in challenging circumstances. Rather than avoiding difficult conversations
or defaulting to polarized positions, graduates described seeking opportunities

for constructive engagement across difference. This orientation toward bridge-
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building and dialogue represents a significant contribution to Isracli society,

where such skills are often lacking in public discourse.

Chapter Six: Special Days and Ceremonies

The school's approach to commemorating national and religious holidays
provides particularly revealing insights into the complex negotiations required
for successful multicultural education in divided societies. The annual calendar
at the Hand-in-Hand School deliberately incorporates festivals and memorial
days representing all religious and national groups within the school community
while meeting Ministry of Education requirements for instructional time. This
balancing act requires sophisticated cultural mediation and careful attention to

competing emotional and political needs.

The most challenging aspect of the school's ceremonial calendar involves the
coinciding of Israeli Memorial Day and Palestinian Nakba Day, both occurring
in the spring according to the Hebrew calendar. These commemorative
occasions represent fundamentally opposed historical narratives: Israeli
Memorial Day honors Jewish soldiers and civilian victims of wars and terrorism,
while Nakba Day mourns the Palestinian displacement and refugee creation
resulting from the 1948 war (Morris, 1988). The school's approach involves
conducting separate ceremonies for each community followed by a joint
memorial service that attempts to acknowledge both narratives while promoting

shared values of peace and human dignity.

The separate ceremony format allows each community to engage authentically

with their own historical memory and emotional needs. The Israeli Memorial
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Day ceremony, held in the school's amphitheater, follows traditional formats
including readings about individual casualties, memorial poems and songs, and
the customary minute of silence. Arab students may attend if they choose, while
students from mixed families decide based on their personal identification and
family guidance. Similarly, the Nakba Day ceremony provides space for Arab
students, families, and staff to commemorate Palestinian losses and

displacement while maintaining their own cultural and political perspective.

The joint ceremony represents the school's most ambitious attempt to model
coexistence by bringing together competing historical narratives within a
framework of mutual respect and shared humanity. This ceremony typically
features readings by bereaved parents from both communities, musical
performances in both languages, and addresses by school leadership
emphasizing common values and aspirations for peaceful coexistence. The joint
ceremony concludes with songs expressing hope for peace and reconciliation,

performed in both Arabic and Hebrew.

Student responses to these ceremonial occasions reveal the complexity of
identity formation within multicultural educational settings. Many students
arrive at school dressed in clothing that reflects their cultural and political
identification: Jewish students often wear blue and white (Israeli national colors)
while Arab students may wear black clothing symbolizing mourning for
Palestinian losses. Some Arab students wear Palestinian flag colors or symbols,
though the school generally discourages political emblems in favor of more

subtle cultural expression.
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The preparation process for National Days involves extensive dialogue sessions
designed to help students process their emotional responses while maintaining
respect for classmates from other communities. These sessions often reveal the
sophisticated political awareness of students who have grown up in this
contested environment. One ninth-grade dialogue session observed during the

research included the following exchange:

An Arab female student challenged her classmates: "You tell us all the time
about the Jewish special days, but you don't relate to us. What do you know

about the Nakba? Nothing, right?"

A Jewish male student responded: "I have a lot to answer you with, but I'm not
willing for you to seize the stage and divert the subject from the day of mourning

of my people."

Another Arab female student attempted mediation: "I don't think we should be
arguing at all. There's a universal message that we need to learn from any

difficult event — it doesn't matter which side."

These exchanges demonstrate both the challenges and the potential value of
multicultural education in helping young people develop skills for engaging
respectfully with contested narratives and competing claims to victimhood. The
school's educational approach emphasizes dialogue skills and emotional
intelligence rather than attempting to resolve historical disputes or achieve
consensus on controversial issues, drawing upon dialogue education principles

developed by Tadmor (1997) and critical pedagogy frameworks.
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The research included observation of staff preparation meetings for National
Days, revealing the extensive emotional and pedagogical work required to
support multicultural ceremonial activities. During one particularly tense period
related to the U.S. embassy relocation to Jerusalem, staff members engaged in
their own processing sessions to manage their emotional responses while
planning supportive activities for students. One Arab female staff member
reflected: "I chose to ignore everything that's going on in Israel and on the
borders, I really didn't want to see all the shocking images that are going around.
I felt that in my class we always go against the flow, and I believe that this

School has strength, even if the flow against us is very powerful."

The school's ongoing dialogue training program for all staff members provides
crucial preparation for facilitating difficult conversations during National Days
and other challenging periods. This training, conducted by both Arab and Jewish
facilitators, equips educators with group dynamics skills, conflict mediation
techniques, and emotional regulation strategies necessary for maintaining safe

educational environments during periods of external tension.

Christmas and Hanukkah celebrations provide examples of successful religious
accommodation that avoid zero-sum competition between traditions. The school
creates inclusive holiday celebrations that honor both Christian and Jewish
traditions while educating all students about diverse religious practices. These
celebrations demonstrate the possibility of multicultural religious education that

strengthens rather than threatens individual religious identity.

Land Day commemorations present particular challenges as this Palestinian

solidarity occasion lacks counterpart in Jewish Israeli calendar, requiring careful

42



attention to ensure that Arab students can express their cultural identity without
alienating Jewish classmates. The school typically handles Land Day through
educational exhibitions and classroom discussions that provide historical
context while emphasizing contemporary relevance for intercultural

understanding.

The evolution of the school's ceremonial practices over time reflects ongoing
learning about effective multicultural education. Early approaches that
attempted to achieve complete integration or synthesis of competing narratives
proved less successful than current formats that provide space for authentic
community expression followed by opportunities for cross-cultural dialogue and

shared commitment to peaceful coexistence.

External validation of the school's ceremonial approach comes from community
members and educational observers who note the sophisticated emotional
intelligence demonstrated by students and staff during these challenging
occasions. Rather than avoiding difficult topics or defaulting to superficial
expressions of unity, the school community engages directly with historical
trauma and contemporary conflict while maintaining commitment to respectful

dialogue and mutual understanding.

Conclusion

This ethnographic study contributes to broader theoretical understanding of
multicultural education in divided societies by demonstrating the conditions
under which educational institutions can successfully promote intercultural

understanding despite ongoing societal conflict. The Hand-in-Hand School's
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experience provides empirical evidence supporting contact theory predictions
about the potential for positive intergroup relations under specific structural
conditions including equal status contact, common goals, institutional support,

and personal interaction opportunities.

Allport's (1954) contact hypothesis established foundational principles for
understanding when intercultural contact produces positive rather than negative
outcomes. The Hand-in-Hand School's structure deliberately incorporates these
conditions through its equal enrollment policies, shared educational objectives,
administrative support for multicultural programming, and daily interaction
requirements. The research findings suggest that these structural elements do
indeed contribute to positive intercultural outcomes, though implementation

requires sophisticated cultural mediation and ongoing institutional commitment.

The school's approach to identity development challenges assimilationist
models of multicultural education that expect minority students to abandon their
cultural distinctiveness in favor of dominant cultural norms. Instead, the
research demonstrates the value of what scholars term "multicultural pluralism"
that encourages strong identity development within each cultural community
alongside appreciation for other traditions (Banks & McGee Banks, 2004). This
approach appears to produce graduates who maintain cultural pride while

developing cross-cultural competency and empathy.

Critical pedagogy theory, particularly as developed by Freire (1990) and applied
to multicultural education, emphasizes the importance of dialogue-based
learning that engages directly with power dynamics and social inequality. The

Hand-in-Hand School's emphasis on dialogue education and its willingness to
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address controversial political topics reflects this theoretical orientation.
Students engage with questions of oppression, privilege, and historical injustice
through structured dialogue processes that promote critical thinking rather than

passive acceptance of dominant narratives.

The research findings also contribute to understanding of what scholars term
"lived multiculturalism" versus "official multiculturalism." While Israeli
government policies officially promote tolerance and coexistence, the
segregated structure of Israeli education and society creates limited
opportunities for meaningful intercultural engagement. The Hand-in-Hand
School represents an attempt to create lived multiculturalism through daily
practice rather than symbolic recognition, requiring ongoing negotiation of

difference rather than celebrating superficial diversity.

Language policy research suggests that bilingual education can either promote
linguistic equality or reproduce hierarchical relationships between languages
depending on implementation approaches (Freeman, 1996). The Hand-in-Hand
School's emphasis on strengthening Arabic language instruction while
maintaining Hebrew competency reflects awareness of this dynamic. However,
the research revealed ongoing challenges in maintaining true linguistic equality

given Hebrew's dominance in broader Israeli society.

The concept of "safe space" emerges as crucial for understanding the school's
educational approach. Rather than avoiding conflict or controversy, the school
creates structured opportunities for engaging with difference while maintaining

emotional and physical safety for all community members. This involves
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sophisticated boundary-setting that allows authentic expression of competing

viewpoints while preventing escalation into harmful conflict.

Social capital theory helps explain the differential benefits experienced by
Jewish versus Arab families choosing the Hand-in-Hand School. For Arab
families, enrollment provides access to enhanced social capital through Hebrew
language acquisition, familiarity with Jewish Israeli culture, and credentials
recognized throughout Israeli society (Mustafa, 2007). For Jewish families, the
benefits are more ideological and cultural, involving exposure to Palestinian
perspectives and development of intercultural competency. These different
benefit structures may help explain the different motivational patterns observed

among families from each community.

The research contributes to understanding of educational entrepreneurship and
innovation within constrained policy environments. The Hand-in-Hand School
operates within Israel's national education system while maintaining distinctive
pedagogical approaches that challenge mainstream educational practices (Bar-
Shalom, 2006). This balancing act requires continuous negotiation with
education ministry officials, local communities, and internal stakeholders to

maintain institutional autonomy while meeting external requirements.

Institutional theory suggests that organizations operating in contested
environments must develop sophisticated legitimation strategies to maintain
support from multiple stakeholder groups with competing interests. The Hand-
in-Hand School's experience demonstrates both the possibilities and limitations

of such strategies. While the school has achieved recognition as a successful
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educational institution, it continues to face skepticism and opposition from

sectors of both Jewish and Arab society who question its approach or objectives.

The research findings have implications for multicultural education policy in
other divided societies. The Israeli case demonstrates that educational
segregation is not inevitable even in contexts of ongoing conflict, but successful
integration requires substantial institutional commitment and sophisticated
cultural competency among educators. Policy makers in other contexts might
consider how structural conditions and institutional supports could facilitate

similar educational innovations.

This ethnographic study encountered several methodological and contextual
limitations that must be acknowledged when considering its findings and
implications. The researcher's dual role as both investigator and school
counselor created potential for bias and influence on participant responses,
despite efforts to maintain analytical objectivity. While this insider position
provided unprecedented access to institutional dynamics and stakeholder
perspectives, it may have limited participants' willingness to express critical

viewpoints or negative experiences.

The study's focus on a single institution limits the generalizability of findings to
other multicultural educational settings. The Hand-in-Hand School operates
within unique contextual conditions including its location in Jerusalem, its
specific demographic composition, and its particular institutional history.
Educational innovations that prove successful in this context may not transfer
effectively to other settings with different cultural dynamics, resource

availability, or political constraints.
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Temporal limitations also constrain the study's scope and implications. The
research focused primarily on experiences during the 2017-2018 academic year,
with limited longitudinal data about institutional evolution or long-term
graduate outcomes. Multicultural education initiatives may demonstrate
different patterns of success and challenge over extended time periods,
particularly as external political conditions change and institutional leadership

transitions occur.

The study's participant selection process, while appropriate for qualitative
research (Marshall, 1996), may not represent the full diversity of perspectives
within the school community. Parents who volunteer for research participation
may hold more positive views of the institution than those who choose not to
participate. Similarly, graduates who maintain connection with the school
through alumni activities may differ systematically from those who have

disengaged from the institution after graduation.

Language dynamics present another limitation, as the research was conducted
primarily in Hebrew with some Arabic language conversations. The researcher's
greater fluency in Hebrew may have influenced both data collection processes
and interpretive analysis, potentially privileging certain perspectives over
others. Additionally, the translation of quotations from Hebrew and Arabic into

English for publication may introduce subtle interpretive distortions.

The research period coincided with particular political tensions in Israeli society,
including conflicts in Gaza and Jerusalem, which may have influenced
participant responses and institutional dynamics in ways that differ from more

stable periods. The school's emphasis on serving as a "safe space" during
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external conflicts may have enhanced positive perceptions of the institution

during the research period compared to less challenging times.

Funding and resource constraints limited the scope of data collection and
analysis possibilities. A more comprehensive study might have included
classroom observations throughout the entire academic year, interviews with
students themselves rather than only adults, and comparison data from other
multicultural or segregated educational institutions. Such expanded data
collection could have provided more nuanced understanding of institutional

dynamics and outcomes.

The researcher's identity as a Jewish Israeli may have influenced both access to
participants and the nature of conversations, particularly with Arab community
members who might have been more guarded in their responses than they would
have been with an Arab researcher. This identity positioning may have created
differential comfort levels across cultural groups that influenced data quality and

completeness.

Despite these limitations, the study provides valuable insights into the
possibilities and challenges of multicultural education in divided societies. The
ethnographic methodology enabled deep exploration of institutional culture and
stakeholder experiences that would not have been possible through quantitative

survey methods or more superficial observational approaches.

This comprehensive ethnographic study of the Hand-in-Hand Bilingual School
in Jerusalem demonstrates that high-quality multicultural education is

achievable even within deeply divided societies characterized by ongoing
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conflict and mutual mistrust. The research findings provide substantial evidence
supporting the hypothesis that bilingual, multicultural educational approaches
can simultaneously strengthen individual cultural identity while developing

intercultural competency and commitment to peaceful coexistence.

The school's success in maintaining its educational mission despite external
political pressures and internal cultural tensions offers valuable lessons for
educators, policy makers, and community leaders seeking to promote
intercultural understanding in other contested environments. The institutional
model demonstrates the importance of structural equality, linguistic balance, and
sophisticated cultural mediation in creating effective multicultural educational

programming.

Key success factors identified through the research include the school's
commitment to equal representation of all cultural groups in both student
enrollment and staff composition, its emphasis on maintaining authentic cultural
identity alongside intercultural appreciation, and its willingness to engage
directly with controversial political topics through structured dialogue
processes. These elements work synergistically to create an educational
environment that neither avoids cultural difference nor allows it to become

divisive.

The research also reveals ongoing challenges that limit the broader applicability
of the school's approach. The institution serves predominantly middle-class,
Westernized families who may not represent the broader Jewish and Arab
populations in Israeli society. The school's relatively small scale and unique

location in Jerusalem creates specific conditions that may be difficult to replicate
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in other contexts with different demographic compositions or resource

availability.

Staff professional development emerges as crucial for successful multicultural
education implementation. The research demonstrates that even well-
intentioned educators require ongoing training in dialogue facilitation, cultural
competency, and conflict mediation to work effectively in multicultural settings.
This professional development must address both theoretical frameworks and
practical skills while providing emotional support for the challenging

interpersonal dynamics that characterize multicultural educational work.

The study's findings regarding parental motivation and satisfaction suggest the
importance of clear communication about institutional objectives and
educational philosophy. The different motivational patterns observed among
Jewish and Arab families create potential for misunderstanding and conflict
unless addressed through ongoing community dialogue and expectation setting.
Schools pursuing similar approaches should invest substantially in parent

education and community building activities.

Graduate outcomes provide encouraging evidence about the long-term impact
of multicultural education on civic engagement and intercultural competency.
However, the research also reveals the challenges graduates face when
transitioning from integrated educational environments to more segregated
university and workplace settings. This suggests the need for broader societal

efforts to create multicultural opportunities beyond the school setting.
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The school's approach to ceremonial occasions and national holidays offers a
particularly valuable model for addressing historical trauma and competing
national narratives within educational settings. The research demonstrates that
authentic engagement with difference is more effective than superficial
celebrations of diversity or attempts to avoid controversial topics. This requires
sophisticated facilitation skills and strong institutional commitment to dialogue-

based learning.

For practitioners seeking to implement similar educational approaches, the
research suggests several key recommendations. First, institutional leadership
must demonstrate genuine commitment to multicultural principles rather than
treating diversity as a superficial add-on to conventional educational
programming. Second, staff selection and professional development must
prioritize intercultural competence alongside subject-matter expertise. Third,
community engagement strategies must address the legitimate concerns and

motivations of all stakeholder groups while maintaining institutional mission

integrity.

Policy implications include the need for education ministry support for
multicultural educational innovation, funding mechanisms that recognize the
additional costs associated with bilingual and multicultural programming, and
regulatory frameworks that permit educational experimentation while
maintaining accountability for student outcomes. The research demonstrates that
successful multicultural education requires substantial institutional investment

that may exceed conventional educational budgeting assumptions.
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The broader significance of this research extends beyond the Israeli context to
contribute to international understanding of education's potential role in conflict
transformation and peace building. While educational initiatives alone cannot
resolve deep-seated political conflicts, they can contribute to long-term social
change by developing human capacity for intercultural dialogue and
cooperation. The Hand-in-Hand School's experience demonstrates that such
educational approaches remain viable even during periods of intense conflict

and political polarization.

Future research directions suggested by this study include longitudinal tracking
of graduate outcomes over extended time periods, comparative analysis of
multicultural educational approaches across different national contexts, and
investigation of the conditions under which multicultural educational
innovations can be scaled up to influence broader educational systems. Such
research could contribute to more comprehensive understanding of education's

role in promoting social cohesion within diverse democratic societies.

The Hand-in-Hand Bilingual School represents what scholars describe as a
"lived utopia" — an institutional space where idealistic commitments to equality
and peace are translated into daily practice despite challenging environmental
conditions (Lieblich, 2015). While the school's impact on broader Israeli society
remains limited, its demonstration of multicultural education's possibilities
provides hope and practical guidance for similar efforts in other divided

societies around the world.

This research contributes to the growing body of scholarship demonstrating that

education can serve as a powerful tool for social transformation when
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implemented with sufficient institutional commitment, cultural competency,
and community support. The Hand-in-Hand School's quarter-century of
operation provides substantial evidence that multicultural education represents
a viable alternative to segregated educational systems even in the most

challenging political environments.

The study's findings affirm the fundamental premise that educational institutions
have both the opportunity and responsibility to prepare young people for
constructive civic engagement in diverse democratic societies. In an era of
increasing global mobility, cultural diversity, and intercultural contact, the
competencies developed through high-quality multicultural education become
essential for effective citizenship and social cohesion. The Hand-in-Hand
School's experience demonstrates that such educational approaches, while
challenging to implement and sustain, produce graduates who are better

prepared to contribute to peaceful and prosperous multicultural societies.
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Self-assessment of contributions in the doctoral dissertation

1. This doctoral dissertation presents the first comprehensive
ethnographic study of the Hand-in-Hand Bilingual School in
Jerusalem, offering an in-depth analysis of multicultural education in a
divided society.

2. It provides original qualitative data from staff, parents, and graduates,
revealing how bilingual and multicultural education operates in
practice within a complex social and political reality.

3. By applying insider ethnography with reflexive rigor, the study
demonstrates methodological innovation and offers a model for
researching sensitive institutions in politically charged contexts.

4. The research identifies key success factors—structural equality,
bilingual balance, and dialogue facilitation—that can inform and
strengthen other multicultural educational settings.

5. Beyond its theoretical and practical contributions, the study presents
practical strategies for supporting bilingual and coexistence-oriented
education and offers a model for societies facing coexistence
challenges, demonstrating how education can foster awareness and

mutual understanding in conflicted contexts
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