CTAHOBHUIIE

Ort: nou. n-p JIro6a CracoBa, UucTHTYT 110 hmtocodust u cormonorust — BAH

OtHocHO: [lucepranmonnust Tpyn Ha Amupa bap Illanom Ha Tema ,Brirousamio
o0pa3zoBaHMe B MYJITHKYITYpHO 001ecTBO. ETHOTpadcko n3cnenBane Ha ABYE3NYHO YUMIIUIIE
,PbKa 3a ppka’ B Hepycanmum®, 3a mpugoOuBaHe Ha oOpa3oBaTelIHATa W HaydHa CTENEH
,JIOKTOp* 1o mpodecnonanHo HamnpasieHue 3.1. Comuosorus, aHTPONOJIOTUS U HAayKd 3a
KyJITypaTa, JOKTOpCcKa nporpama ,,Coruonorus‘

AKTYaJIHOCT M HAy4YHAa 3HAYUMOCT HA TeMaTa HA JUCEPTAIMOHHHS TPY/

[IpeacraBeHuaT AMCEpTALlMOHEH TPYJ € MOCBETEH HA aKTyallHa M COLMAIHO 3HAaYyuMa
npoOyieMaTuka - pojsiTa Ha 00OpPa30BAaHHETO KAaTO BB3MOXKHO MPOCTPAHCTBO 3a BKIIIOUBAHE,
JUANIOT Y COIMalTHA KOXE3Us B YCJIOBUATA HAa IBIOOKO KOH(IMKTEH U CTPYKTYpHO HEpaBEH
o011ecTBeH KOHTEKCT. Upes 3a1b1004eH0 eTHOTpadCKo U3cieIBaHe Ha IBYE3UNYHOTO YUMITUIIE
Hand-in-Hand B WepycanumM, IMCEpTaHTKATA AHATH3MPA BH3MOKHOCTHTE M OrPAHUUYCHUATA
Ha MYJITHUKYJTYPHOTO M HHKJIY3MBHO OOpa3oBaHHE B CHUTyalMsl Ha MPOIBIDKUTENICH
€THOIOJIUTUYECKH KOH(IIUKT.

Temara e s[CHO NO3UIMOHMpaHA B TOJETO Ha COLMOJOTHSATAa Ha OOpPa30BAHUETO,
COUOJIOTHUATA Ha €THHUUYCCKUTC OTHOLICHHA U HU3CICABAHUATA HAa COLIUMATHOTO BKJIFOYBAHC.
AHaIU3BT HaAXBBPJISL YUCTO OMUCATCIIHUA IMOAXOA W IMpcajiara MHTCPIPCTATHBHA PAMKa,
KOATO CC€ CTPEMH Oa OTUYCTC BJIACTOBUTC aCUMCTPUN, UCTOPUYCCKUTEC TPpaBMU U CIKCIHCBHUTC
MPAaKTUKH HAa CBXKXUTCIICTBO, B OIMUT Ja YCTAHOBHU JaJIU U KaK YUUJIUITHUTC MHCTUTYIIUU 6I/IX21
MOIJIM Ja C€ MpeBbpHAT B ,MYJITHKYJITYPHO, €TaJUTapHO OE€30IacHO IMPOCTPAHCTBO B
KOHTEKCTa Ha KOH(MIUKT U MPOTHBOTIOCTABSIHE .

AKTyalHOCTTa Ha U3CJIeIBaHETO € 0e3CIOpHa KaKTO B PETMOHAJIEH, TaKa U B MO-IIHPOK
MEXIYHApoAeH IIaH. B ycnoBusiTa Ha HapacTBamla MNOJSPU3aLUs, paJuKalId3alus Ha
nyOMUYHMUS JUCKYpC W KpU3a Ha KIACHYECKUTE MOJEIM Ha MYJITUKYITYPaU3bM,
TUCEPTAIMOHHUAT TPY] Mpeajiara eMIMPUIHO 0OOCHOBAH MPOYHUT HA BBIIPOCA JATU U MPU
KaKBU YCJIOBUS 00pa30BATETHUTE WHCTUTYILIMU MOTaT Ja GYyHKIIMOHUPAT KaTO MPOCTPAHCTBO
3a COLMAIHA UHTErpalys B KOHTEKCT Ha CUJTHU BJIACTOBH aCUMETPHUH, UCTOPUUYECKU TPABMU U
MPOIBIDKUTEITHU COLMATHA KOH(DIUKTH.

JlucepramusiTa pasriexna o0pa3oBaHUETO HE MPOCTO KaTO WHCTUTYIMOHATHA paMKa, a
KaTo COIMallHA MPAaKTHKa, B KOSTO €XKETHEBHO C€ JOTOBapsT HMICHTHYHOCTH, TPAHHUIH,
JETUTUMHOCT W B3aUMHO IpPH3HABAaHE. YUWIHIIETO € MPEJACTaBEHO KaTO COIHMAIHO TOJIE,
0eJs13aHO OT HANPEKEHHsI, B KOETO BKIFOYBAHETO CE OCHIIECTBSABA KAaTO MPOIIEC HAa MOCTOSTHEH
nperoBop, a HC KATO CTATUYHO WJIU CTaGI/IJ'IHO CBbCTOAHUC - aHAJIMTH4YHA IIO3HUIMA, KOATO
npugaBa CbIICCTBCHA HAyYHA CTOMHOCT Ha HN3CJIICABAHETO.

B TO3M cCcMuCBI [OuCEPTAMOHHUAT TPYJ Ipeajlara EeMIMPUYHO U aAHAIUTUYHO
peeBaHTEH Ka3ycC, KOWTO, JOPU U CbC CBOSATA YHHUKAIHOCT, JOIPHUHACS KbM CPABHUTEIHUS



nebar 3a pojsTta Ha O0Opa3OBaHMETO KAaTO COIMajdHA HMHCTUTYIUS B KOHQJIUKTHU U
MMOCTKOH(DIIMKTHH OOIIeCTRA.

CTpyKTypa U ChbABbPKaHUE HA TUCEPTAIUOHHUS TPY/]

Ot QopmanHa rieaHa TOYKa, TUCEPTALMOHHUAT TPYyA € pa3paboTeH B obeM or 216
CTpaHHIM, OT Kouto 201 CTpaHMIIM OCHOBEH TEKCT, W BKJIOYBA YBOJ, CEIEM TEMAaTUYHO
000co0eHH TTIaBH, 3aKItoueHue, oubnuorpadus, MpUIOKEHHUs, CAMOOIICHKA HAa IPUHOCUTE U
CIUCBHK C MyOJIMKAIMW MO0 TemaTra Ha aucepranusara. M3momsBanu ca 140 Oubmmorpadcku
W3TOYHUKA, OT KOMTO 28 HAa UBpUT U |12 HaA aHTTIMICKU €3HK, KOETO CBUJETEICTBA 38 MHOTO
nobpa wHDOPMUPAHOCT M CHCTEMAaTHYHAa paboTa ¢ peleBaHTHATA MEXKIyHApoaHa |
pervoHajiHa JJuTeparypa.

ITo Temara Ha AucepTanusaTa JOKTOpAaHTKaTa MMa YETUPH HAay4yHH MyOiMKauuu (IBe B

ChaBTOPCTBO), BKIFOYUTEIHO CTATHX B MEXKIYHAPOIHH aKaJAEeMUYHU U3/1aHuUs, TyOIUKyBaHH B
nepuoga 2015-2023 r.

CrpykTypara Ha AUCEPTALIMOHHUS TPY/]l € IOTUYHA U MocaeAoBaTeliHa. B yBoaHara yact
ca sicHO (GOpMyJIMpaHU HU3CIEAOBATEICKUAT MpoOsieM, LEIuTe, 3aJauyuTe, LEHTPATHUSAT
M3CIIeI0BATEICKU BBIIPOC, XUIIOTE3aTa, METOIOJIOTMYHUSAT MOAXO0, ETHUHUTE ChOOPaXKEHUS U
OrpaHWYECHUATA Ha H3CIEIBAaHETO. [IbpBHUTE NBE TINIaBM M3rpa)aaT MIUPOKHUS COLMAIEH M
MHCTUTYLMOHAJIEH KOHTEKCT, KaTO MPEJICTaBAT U3PAEICKOTO OOIIECTBO KATO MHOTOIJIACTOBO
U CTPYKTYPHO HEPABHO, U MPOCIEASIBAT MPEX0/1a OT CErperamusi KbM MOJUTUKU U MPAKTUKU Ha
BKJIIOUBaHEe B oOpa3oBaHueTo. TperaTa riaBa € I[IOCBETEHa Ha METOJOJIOTHUATA U
M3CcleIoBaTeICKUs au3aiiH. EMmupuyHaTa yacT € pa3rbpHaTa B YETUPU MOCIEIOBATEITHU
[JIaBH, MOCBETEHH CHOTBETHO Ha IMEPCIEKTUBUTE HA YUYWIUIIHUS MEPCOHA, POJAUTEIIUTE,
3aBBPIIMIUTE YUYCHHUIU, KAKTO U Ha aHAJIW3a Ha CTICLIMAIHUA JHU, PUTYaJIU U LIEPEMOHUHU, KOUTO
(GyHKIIMOHHUpAT KaTo ,,HAI[MOHAJTHO YYBCTBUTEIHU MOMEHTH B YYWJIHLIHHUS XUBOT. Ta3u
CTPYKTYpa MO3BOJISIBA MHOTOM3MEPEH aHAIN3 HA YYMIMIIETO KaTO COLUAIHA MUKPOCUCTEMA U
OCHUT'ypsiBa IUTbTHA EMIIMPUYHA OCHOBA 32 HAIIPABEHUTE U3BOJM.

ITo Temara Ha AucepTanusaTa JOKTOpPAaHTKaTa MMa YETUPH HaydyHH ITyOnMKauuu (IBe B
ChaBTOPCTBO), BKIIOYUTEIHO CTaTUM B MEXIYHApOJHU HM3AaHUs, MMyOJMKYBaHU B NEPHOAA

2015-2023 .
Teopemuuna pamka u Memooono2us

JlvcepTallMOHHUAT TPYA € U3TPaJIEH BbPXY COJIMIHA UHTEPAUCLUIUIMHAPHA TEOPETUYHA
OCHOBA, BKJIIOYBAIlla KOHIEMUWU 33 MYJITUKYITYpaJu3bM, HWHKIY3UBHO 00pazoBaHue,
KOHTaKTHH TEOpUH M KpuTHuecka erHorpadus. TeopernyHara pamka € mnoidOpaHa B
CHOTBETCTBUE C H3CJIEIOBATEICKUTE LEIU U € IOCIEAOBATEIHO CBBP3aHA C EMIUPHUYHHS
aHaIN3.

JlucepranTKaTa pabOTH KaKTO C TEOPUH 33 MYJITUKYJITYpalu3bM U NPU3HABAHE, TaKa U
C KPUTHUYECKHM MOJIXOAM, KOMTO MpOOIeMaTH3UpAaT HOPMATHUBHUTE UM IPEANOCTaBKH U
[IOIYEPTaBaT PAHULIUTE HA KYJITYPHOTO BKJIIOUBAHE B YCJIOBUATA HA CTPYKTYPHH HEPABEHCTBA
U BJIACTOBU acuMeTpuu. KOHTaKTHUTE TEOpUH ca U3IMOI3BAHN aHAJTUTUYHO U Oe3 HOpMaTHBHA
a0COJIOTU3AIM, KaTO Ce IT0Ka3Ba, Y€ MEXKAYTPYIOBHUAT KOHTAKT HE € JOCTaThYHO YCIOBHE 32



PaBHOIIOCTABCHO BSaHMOHeﬁCTBHe n 4e e(beKTI/ITe MYy 3aBUCAT OT HHCTUTYUHUOHAIIHUA H
CHUMBOJIHUA KOHTCKCT.

TeopeTHyHUAT aHAIW3 € JOMBJIHEH OT WJeH, OJIM3KH J0 KpUTHUYecKaTa TeAaroruka,
KOUTO TO3BOJISBAT YUYWIHINETO 1a ObJE pasrielaHo KaTo MPOCTPAHCTBO HAa MOPATHO U
rpaXxaaHcko (QopMHUpaHe, KAKTO M OT KpUTHYecKara eTHorpadus KaTo TEOPETUKO-
METOJIOJIOTUYECKA TMEpPCIEKTHBAa 3a AaHallu3 Ha eXCIHEBHM NPAKTHKH, pPUTyald U
MUKpOHHTEpakiuuu. M300pbT Ha KadecTBEH, €THOTpPa(CKU IMOAXOMA € aJCKBATCH CIPSIMO
[eTUTEe Ha M3CIAEABAHETO M € pealu3upaH 4Ype3 HAOMIOJCHHE C ydacTHe, TbIOOYMHHU
WHTEPBIOTA M aHAJIW3 HAa YUWIHIIHA U ,,HAIIMOHATHO YyBCTBUTEIHU " IPAKTUKH.

Bnevarnenne mnpaBM M BUCOKaTa CTENEH Ha M3CIEA0BATENCKA 3pSAJIOCT, C KOSATO
JUCEPTAHTKATa MOAX0XK/1a KbM €THUYECKUTE M METOIOJIOTMYECKUTE ACIIEKTH HA U3CIIEIBAHETO.
ETnuHuTe choOpakeHHsI ca SICHO apTHKYJIUPAHU U TIOCIESIOBATEIIHO CIIa3eHH, BKIIFOUUTEITHO
MH()OPMHUPAHOTO CHIIIACUE, 3AIUTATa HA AHOHUMHOCTTA ¥ YyBCTBUTEITHOCTTA KbM IMO3HUIIAATA
Ha YYaCTHUILIUTE B KOHTEKCT HAa AaCHUMETPUYHU BJIACTOBH OTHOIICHHS M MOJUTHYECKA
ysi3BUMocCT. Hapes ¢ ToBa, orpaHndeHusTa Ha U3CJIEABAHETO Ca KOPEKTHO U caMOpe(IIeKCUBHO
OTYETEHH — KaKTO M0 OTHOIICHHE Ha crienuprKaTa Ha eTHOrpaCKus MOIX0/] U OTpaHUyYeHaTa
TEeHEPAIN3YEMOCT Ha PE3YJITATUTE, TaKa U BbB BpPb3Ka C ABOIHATA pOJIsl HA U3CIeA0BaTeNIKaTa
KaTo MpakTuK U HaOmonaten. Ta3u mo3uius He € TpeTupaHa Kato caabocT, a € aHATUTHYHO
OCMHCJICHA U MpEeBbpPHATa B U3TOUHUK Ha MO-ABJIOOKO pazOupaHe 3a BbTpeUIHATa AUHAMHKA
Ha UHCTUTYLUSATA.

Emnupuunu oannu u pesyimamu

EMnupuuHusaT Marepuasl € CTPyKTypUpaH OKOJIO HSKOJIKO $ICHO pa3rpaHUyYeHU
AQHAJMTUYHH TEPCIIEKTUBU: ONUTA U MPOPECUOHATHUTE CTPATETUN HA YUUIIHIIHUS TIEPCOHAT;
HarjacuTe U MOTHBALIMUTE HAa POAUTEIIUTE 33 y4acTHE B IBYE3HMUHUS 00pa3oBaTesieH MOJIEI;
pediekcunTe Ha 3aBbPIIMINTE YYECHHUIIM OTHOCHO BB3IPHUEMAHUTE ABITOCPOUYHU e(heKTH Ha
00y4eHHeTOo; KaKTO M aHalu3a Ha T.Hap. ,,HAI[MOHATHO YYyBCTBUTEIHHU' HHU, LIEPEMOHUU U
pUTYaH, KOUTO PyHKIMOHUPAT KaTO KOHIEHTPUPAHH MOMEHTH Ha HaIIPEKEHUE U IOTOBapsIHE
Ha WJEHTUYHOCTH. Ta3m MHOTONEpPCHEKTHUBHOCT MO3BOJISIBA M3CIIECIBAHETO Ja HAIXBbPIU
€IHOIUIACTOBOTO ONMCAHME WM Ja MPOCIEAN IPOLECUTE HAa BKIIOYBAHE BBB BPEMETO M IIPE3
Pa3IMYHU COLMAIIHYU MO3UIINH.

OCOGGHa CcuJia Ha GMHI/IpI/I‘IHI/IH aHaJIu3 € BHHUMAaHHCTO KBbM CXKCIHCBHHUTC, Ha Hp’bB
IorJjen 6aHaJIHI/I HpaKTI/IKI/I, I-Ip€3 KOUTO CC B’bBHpOI/I3Be)KI[aT nJin OCHOpBaT FpaHI/II_II/I Ha
MPUHAIICKHOCT, JISTUTUMHOCT U ,,HOPMAJHOCT®. AHAJIM3bT MOKa3Ba, Y€ BKJIIOYBAHETO CE
OCBIIIECTBSIBA HE caMoO upe3 (GOpMaHUW TOJUTHKA WU y4eOHM mMporpamMu, HO M Upe3
MUKPOUHTEPAKIINH, €3UKOBH U300pH, CHMBOJIHU >KECTOBE U HHCTUTYIIMOHATHU KOMIIPOMHUCH,
KOUTO OOWMKHOBEHO OCTaBaT HM3BHH IOJIC3PEHUETO HA KOJWYECTBEHW WJIM HOPMATHBHU
aHaJIN3H.

OCHOBHH HAYYHU ¥ HAYYHO-NPUJIOKHU NPUHOCH

CepriacHa ¢cbM C M3BEJICHUTE OT aBTOPKaTa MPUHOCHU MOMEHTH Ha JUCEpPTAllMOHHUS
Tpyd. C pHUCK Y4acTUYHO Ja MOBTOpPS HSKOM OT Bede (OpMyJIHpaHUTE MPUHOCH, KAKTO U



Ka3aHOTO MO-TOpe B CTAHOBMILETO, OMX OTKpOWJIa CIEAHUTE OCHOBHM HAYYHH M Hay4YHO-
MPUJIOKHU TPUHOCH:

1. EmnupuyeH npuHoc

JlucepTalMoHHUAT TPy Mpeiara 3aabi0oueHo eTHorpadcko KaprorpadupaHe Ha
YUWIMIIETO KaTO MHKPOCOIIMATHO MPOCTPAHCTBO, B KOETO C€ JOrOBapsAT HACHTHYHOCTH,
namerT, TpaBMa M MPUHAIICKHOCT, U B KOETO C€ MPEITUTaT 00pa30BaTeIHH, MIOJIUTHIYECKU U
UACHTU(UKAITMOHHY TPOLIECH. AHAIU3BT IT03BOJISIBA J]a CE MPOCTEIAT €KESTHEBHUTE MPAKTUKH
M B3aWMOJICUCTBHS, 4Ype3 KOUTO BKIIIOYBAHETO CE pealn3upa KaTro Mpomec, a He KaTo
MOCTUTHATO CHCTOSHUE.

EMnupuuHusT MaTepuan ce OCHOBaBa Ha IPOABIKUTENHO €THOIPa)CKO MPUCHCTBUE B
YUUIIUIIETO, 3amo4yHano okoso 2010 1. m peanu3upaHo Ha pa3jdyHA €Tanu 10
¢buHaTU3MpaHeTO Ha AMCEpTALMOHHUS TpyA mpe3 2024-2025 r., karo BBBEXIa BPEMEBO
M3MEpeHue upe3 HaOJIOJCHUs, MHTEPBIOTA C JEHCTBAI] MEPCOHAT M POTUTENH, KAKTO H
PETPOCIEKTUBHY pa3Ka3y Ha 3aBbPIINIM yUeHHULU OoT Bunyckure 2012-2014 r.

2. KonuenryaneH npuHOC

PaGorata mpeanara SCHO aHAIMTHYHO pa3TpaHUYaBaHE MEXIy BKIIOUBAHE KaTo
HOPMAaTHBHA I[eJl M BKJIIOYBAHE KaTO KOH(UIMKTHA CONIMANHA NpPAKTHKa, IMOJUIOKEHAa Ha
MOCTOSTHHY W3MUTAHUS U TPeroBopH. [10 TO31 HaYMH quicepTanusaTa JOIPHHACS 32 KPUTHYECKO
NPEOCMHCISIHE Ha BKJIIOYBAHETO M3BBH HEHHOTO YECTO HWICATM3UPAHO HOPMATHUBHO
pazbupane.

3. Merononoruuecku NpuHOC

JlucepranusaTa JeMOHCTpUpa MOTEHIIMAIa Ha KpUTHYecKaTa eTHOrpadus 3a n3cieBaHe
Ha 00pa3oBaTeIHM WHCTUTYLMU B YCJIOBUS HAa aCUMETPUYEH KOH(IIUKT U CTPYKTYpPHO
HEPaBEHCTBO. METOMO0NIOTHYECKHAT TOAXO0 € MPUIOKEH IMOCIEI0BATETHO U peIeKCUBHO,
KaTO IO3BOJIABA YJIABSIHETO HA HAIIPE)KEHUS U 3HAYCHMSI, KOUTO OCTAaBaT TPYJHO JOCTBIIHU 32
KOJIMYECTBEHU WM HOPMaTUBHU U3CIIEI0BATCIICKA JU3aiHU.

4. PasmmpsiBaHe Ha COLIMOJIOTUYECKOTO MO3HAHUE

Oco0eHo 1IeHEeH € aHAIU3bT Ha POJIATa HA YUYUTEIUTE U YUYUIHIIHOTO PhKOBOJICTBO KaTO
KYJITYypHA M MOpadHU MEIUATOPU MEXKIYy KOHKYpHUpAIlU C€ HCTOPUYECKM HapaTuBU U
UJCHTUYHOCTH, a HE MPOCTO KaTO HOCUTENW Ha mefarorudecku ¢(yHkuuu. Tosum ¢oxyc
JONpHUHACS 3a TMO0-700po pa3dupaHe Ha YYMJIMIIETO KAaTo HWHCTUTYLHUS, B KOSTO Ce
KOHIICHTPUPAT MO-IIUPOKU OOIIECTBEHH HATIPEKEHUSI.

5. IlpunioxeH nmpuHOC

JIucepTauuoOHHUAT Tpyd (GOpPMYyJIUpa MPAKTHYECKH HMIUIMKAUK W HUMILTHIATHA
IPEropbKU 32 00pa30BATEHU MOJUTUKH W MPAKTUKA B MYJITHKYJATYPHH U KOHQJIUKTHU
KOHTEKCTH, 0e3 Ja T'M peaylmpa 10 YHHUBEPCATHHM MOJCTH Wid perentd. [1o To3u HaYMH
HU3CJICABAHCTO 3alla3Ba YYBCTBUTCIIHOCT KbM KOHTCKCTA U OTPAHUYCHHATA HA BKIIHOYBAILIOTO
oOpa3oBaHmue.



Kputnunu 0esiexku

Kputnunure Genexku KbM AUCEPTALMOHHUS TPYJl Ca aHAJTUTUYHU IO CBOSI XapakTep U
npesaraT mo-CKopo JI0pa3BUBaHE Ha U3CJIEIBAHETO.

OCHOBHOTO OIpaHHYEHHME, KOPEKTHO OTYETEHO M OT caMaTa aBTOpKA, MPOMU3THYA OT
¢dokyca BbpXy €IUMH KOHKPETEH M OTHOCUTEIIHO YHUKAJIEH WHCTUTYIMOHAJEH Ka3yC, KOETO
orpaHuyaBa BbH3MOXKHOCTUTE 32 MO-IIMPOKA EMIUPUYHA TEHEpaih3alusi U CpPABHUTEIICH
aHann3. OT enHa cTpaHa, OTCHCTBA KOHTEKCT, KOMTO Ja IO3BOJM CBHIIOCTaBKa C JPYrd
o0Opa3oBaTeHU MOJIENH, a OT Ipyra - OCTaBa OTKPUT BBIPOCHT JOKOJIKO HAIIPaBEHUTE U3BOIU
ca MPWIOKUMH M3BbH Pa3TiIekIaHus YacTeH ciaydyail. ToBa oTBaps MepcrlekTHBa 3a ObAeu
u3CcleBaHMsl, KOUTO OMXa MOTJIM Jla pa3IIUpAT aHaJIM3a Yype3 BKIIOYBaHE HA KOHTPACTHHU WU
CPABHUTEIHU Ka3yCH B CXOJHU WJIH PA3JIMYHU COLIMAIHA KOHTEKCTH.

Hapen c ToBa, O MOIJIO MO-SICHO J]a c€ M3BEJE BIMSHUETO HA BIACTOBUTE aCHMETPUU
BbpPXY VYUWIMIIHUTE TPAKTHUKU. [l0-eKCIIMIUMTHOTO MOKa3BaHE Ha HA4MHA, 1O KOWTO
CTPYKTYPHUTE HEPABEHCTBA — MOJMTUYECKHU, COLUATTHA U UKOHOMHYECKHU — C€ ,,[IPEHACAT"* B
YVYHIUIITHOTO TIPOCTPAHCTBO, O MO3BOJIMIIO TI0-33IBJIOOYEH aHATN3 Ha OTPAHUYCHUSTA MPEJT
pealHO PaBHOIIOCTABEHOTO B3aUMOICHCTBHE, HE3aBUCUMO OT 100paTa MHCTUTYIMOHAIIHA BOJIS
u nenaroruueckure ycuius. [lonobHo nopa3BuBaHe OM 3aCHIINIIO aHAJIMTUYHATA THI00YHHA
Ha M3CJIEe/BAHETO U O JOMPUHECIIO 3a MO-5CHO CBbP3BAaHE HA MUKPOHHMBATAa HA YUWJIMIIHUS
YKUBOT C MO-IIMPOKUTE CTPYKTYPHHU PAMKHU.

3akao4YeHue

B 3akmouenue, nucepraunoHHUAT Tpyn Ha Amupa bap llanom npencrasisBa 3psia,
METOAOJIOTMYECKH KOPEKTHA M TEOPETHYHO U eMIMPUYHO 0OOCHOBaHA HayuyHa pa3paboTka,
KOSITO OTroBapsi Ha BCUYKM W3MCKBAHUA 3a MPUA0OMBAaHE Ha oOpa3oBarelHaTa M Hay4yHa
CTEIIEH ,,JIOKTOP .

CuwnrtamMm, 4e aBTOpKaTa JEMOHCTPUPA CIIOCOOHOCT 3a CAaMOCTOSITEIIHO HAYYHO MHUCIICHE,
aHAJTMTHYHA THJIOOYMHA H YYBCTBUTEITHOCT KBM CIIO)KHU COITUAITHU TTPOLIECH.

C orjieq Ha M3JI0KEHOTO, JaBaM MOJIOKHUTEIHO CTAHOBHINE M MpeAjaraM Ha
YBa:KaeMOTO HAy4YHO KypH jJa mpuchau Ha Amupa Bbap Illanom oGpa3oBaTeqiHaTa H
HAy4YHa CTemeH ,J0KTOp* mo mpodecnonanHo Hamnpapiaenue 3.1. Coumosorus,
AHTPOMOJIOTHS W HAYKH 32 KYJITypaTa.

26.01.2025 . not. 1-p Jlro6a CniacoBa
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OPINION

From: Assoc. Prof. Lyuba Spasova, PhD, Institute of Philosophy and Sociology,
Bulgarian Academy of Sciences

Regarding: Dissertation by Amira Bar Shalom on the topic of “Inclusive Education in a
Multicultural Society. An Ethnographic Study of the Bilingual ‘Hand in Hand’ School in
Jerusalem ”, presented for the acquisition of the educational and scientific degree "Doctor" in
the professional field 3.1. Sociology, Anthropology and Cultural Studies, Doctoral Program
"Sociology"

Relevance and Scientific Significance of the Dissertation Topic

The doctoral dissertation addresses a topical and socially significant issue — the role of
education as a potential space for inclusion, dialogue, and social cohesion in a deeply conflictual
and structurally unequal social context. Through an in-depth ethnographic study of the bilingual
“Hand in Hand” school in Jerusalem, the doctoral candidate analyses the possibilities and
limitations of multicultural and inclusive education in a context of prolonged ethno-political
conflict.

The topic is clearly situated within the fields of sociology of education, sociology of
ethnic relations, and studies of social inclusion. The analysis goes beyond a purely descriptive
approach and proposes an interpretative framework that seeks to take into account power
asymmetries, historical traumas, and everyday practices of coexistence, in an attempt to explore
whether and how educational institutions might function as a “multicultural, egalitarian, and
safe space in a context of conflict and confrontation”.

The relevance of the study is indisputable both at the regional and at the broader
international level. In a context of growing polarisation, radicalisation of public discourse, and
a crisis of classical models of multiculturalism, the dissertation offers an empirically grounded
reading of the question of whether and under what conditions educational institutions can
function as spaces for social integration in contexts marked by strong power asymmetries,
historical traumas, and prolonged social conflicts.

The dissertation conceptualises education not merely as an institutional framework but as
a social practice in which identities, boundaries, legitimacy, and mutual recognition are
negotiated daily. The school is presented as a social field marked by tensions, in which inclusion
is realised as a continuous process of negotiation rather than as a static or stable state—an
analytical position that lends substantial scientific value to the study.

In this sense, the dissertation offers an empirically and analytically relevant case which,
despite its uniqueness, contributes to the comparative debate on the role of education as a social
institution in conflict and post-conflict societies.



Structure and Content of the Dissertation

From a formal perspective, the dissertation comprises 216 pages, of which 201 pages
constitute the main text. It includes an introduction, seven thematically organised chapters, a
conclusion, bibliography, appendices, a self-assessment of contributions, and a list of
publications related to the dissertation topic. A total of 140 bibliographic sources are used,
including 28 in Hebrew and 112 in English, which demonstrates very good familiarity and
systematic engagement with relevant international and regional literature.

The doctoral candidate has authored four academic publications on the topic of the
dissertation (two co-authored), including articles published in international academic outlets
between 2015 and 2023.

The structure of the dissertation is logical and coherent. The introductory chapter clearly
formulates the research problem, objectives, tasks, central research question, hypothesis,
methodological approach, ethical considerations, and limitations of the study. The first two
chapters establish the broader social and institutional context, presenting Israeli society as
multilayered and structurally unequal, and tracing the transition from segregation towards
policies and practices of inclusion in education. The third chapter is devoted to methodology
and research design. The empirical part is developed in four consecutive chapters focusing
respectively on the perspectives of school staff, parents, graduates, and the analysis of special
days, rituals, and ceremonies that function as “nationally sensitive” moments in school life.
This structure enables a multidimensional analysis of the school as a social microsystem and
provides a solid empirical basis for the conclusions drawn.

Theoretical Framework and Methodology

The dissertation is grounded in a solid interdisciplinary theoretical framework,
encompassing concepts of multiculturalism, inclusive education, contact theories, and critical
ethnography. The theoretical framework is selected in accordance with the research objectives
and 1s consistently linked to the empirical analysis.

The doctoral candidate draws on both theories of multiculturalism and recognition, as
well as critical approaches that problematise their normative assumptions and highlight the
limits of cultural inclusion under conditions of structural inequality and power asymmetry.
Contact theories are employed analytically and without normative absolutisation,
demonstrating that intergroup contact alone is not a sufficient condition for equitable interaction
and that its effects depend on the institutional and symbolic context.

The theoretical analysis is further informed by ideas close to critical pedagogy, which
allow the school to be examined as a space of moral and civic formation, as well as by critical
ethnography as a theoretical-methodological perspective for analysing everyday practices,
rituals, and micro-interactions. The choice of a qualitative, ethnographic approach is
appropriate to the aims of the study and is implemented through participant observation, in-
depth interviews, and the analysis of school and “nationally sensitive” practices.

A high degree of research maturity is evident in the doctoral candidate's approach to the
study's ethical and methodological aspects. Ethical considerations are clearly articulated and
consistently observed, including informed consent, protection of anonymity, and sensitivity to



participants' positions in contexts of asymmetric power relations and political vulnerability. At
the same time, the study's limitations are appropriately and reflexively acknowledged, both in
relation to the specificity of the ethnographic approach and the limited generalisability of the
findings, and with regard to the researcher's dual role as practitioner and observer. This position
is not treated as a weakness but is analytically reflected upon and transformed into a source of
deeper insight into the institution's internal dynamics.

Empirical Data and Findings

The empirical material is structured around several clearly differentiated analytical
perspectives: the experiences and professional strategies of school staff; the attitudes and
motivations of parents for participating in the bilingual educational model; the reflections of
graduates regarding the perceived long-term effects of schooling; and the analysis of so-called
“nationally sensitive” days, ceremonies, and rituals that function as concentrated moments of
tension and negotiation of identities. This multi-perspectival approach allows the study to move
beyond a one-dimensional description and to trace processes of inclusion over time and across
different social positions.

A particular strength of the empirical analysis lies in the attention to everyday, seemingly
banal practices through which boundaries of belonging, legitimacy, and ‘“normality” are
reproduced or contested. The analysis demonstrates that inclusion is realised not only through
formal policies and curricula, but also through micro-interactions, linguistic choices, symbolic
gestures, and institutional compromises that typically remain outside the scope of quantitative
or normative analyses.

Main Scientific and Applied Contributions

I agree with the contribution claims made by the author of the dissertation. At the risk of
partially repeating some of the contributions outlined above, I would highlight the following
main scientific and applied contributions:

1. Empirical contribution

The dissertation offers an in-depth ethnographic mapping of the school as a micro-social
space in which identities, memory, trauma, and belonging are negotiated, and where
educational, political, and identity-related processes intersect. The analysis makes it possible to
trace everyday practices and interactions through which inclusion is realised as a process rather
than as an achieved state. The empirical material is based on prolonged ethnographic
engagement with the school, beginning around 2010 and conducted at different stages until the
finalisation of the dissertation in 2024-2025, thus introducing a temporal dimension through
observations, interviews with staff and parents, and retrospective accounts by graduates from
the 2012-2014 cohorts.

2. Conceptual contribution

The study offers a clear analytical distinction between inclusion as a normative goal and
inclusion as a conflictual social practice subject to constant testing and negotiation. In this way,



the dissertation contributes to a critical rethinking of inclusion beyond its frequently idealised
normative interpretations.

3. Methodological contribution

The dissertation demonstrates the potential of critical ethnography for the study of
educational institutions in contexts of asymmetric conflict and structural inequality. The
methodological approach is applied consistently and reflexively, allowing for the capture of
tensions and meanings that remain difficult to access through quantitative or normative research
designs.

4. Contribution to sociological knowledge

Particularly valuable is the analysis of the role of teachers and school leadership as
cultural and moral mediators between competing historical narratives and identities, rather than
merely as bearers of pedagogical functions. This focus contributes to a deeper understanding of
the school as an institution in which broader societal tensions are concentrated.

5. Applied contribution

The dissertation formulates practical implications and implicit recommendations for
educational policies and practices in multicultural and conflict contexts, without reducing them
to universal models or prescriptions. In this way, the study maintains sensitivity to context and
to the limitations of inclusive education.

Critical Remarks

The critical remarks on the dissertation are analytical and primarily focus on opportunities
for further development of the research.

The main limitation, appropriately acknowledged by the author herself, stems from the
focus on a single, relatively unique institutional case, which restricts the possibilities for broader
empirical generalisation and comparative analysis. On the one hand, the absence of a
comparative context limits systematic comparison with other educational models; on the other
hand, the question remains open as to the extent to which the findings can be applied beyond
the specific case examined. This opens up avenues for future research that could extend the
analysis through the inclusion of contrasting or comparative cases in similar or different social
contexts.

In addition, the influence of power asymmetries on school practices could be made more
explicit. A more detailed analysis of the ways in which structural inequalities—political, social,
and economic—are “transferred” into the school space would allow for a deeper understanding
of the limitations to genuinely equitable interaction, regardless of institutional goodwill and
pedagogical efforts. Such further elaboration would strengthen the analytical depth of the study
and contribute to a clearer linkage between the micro-levels of school life and broader structural
frameworks.



Conclusion

In conclusion, the doctoral dissertation by Amira Bar Shalom represents a mature,
methodologically sound, and theoretically and empirically grounded scholarly work that meets
all the requirements for the award of the educational and scientific degree “Doctor”.

I consider that the author demonstrates the capacity for independent scholarly thinking,
analytical depth, and sensitivity to complex social processes.

In view of the above, I give a positive evaluation and propose that the respected
Academic Jury award Amira Bar Shalom the educational and scientific degree “Doctor”
in the professional field 3.1. Sociology, Anthropology and Cultural Studies, Doctoral
Program “Sociology”.

26.01.2026
Blagoevgrad Assoc. Prof. Lyuba Spasova, PhD
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