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I. O0muM xapakTepUCTUKHA HA JUCEPTANUOHHUSA TPY/
AKTYaJIHOCT HA TeMaTa

HbpxkaBata N3paen e mnana nepxasa. [Ipu cb3gaBaHeTo cu, 4eTHpH
OCHOBHU HJCOJIOTUYECKH TEYEHUs C€a CU ChTPYAHUYWIM B HEWHOTO
yTBBpXkKJaBaHe. BCAKO MI€0I0rnYecKo TeYEHUE € UMAJI0 YHUKAJIHH YUUIIHILA
U y4yeOHM TMporpaMu, aJanTHUPaHd KbM CHEUU(PUUHUS XapakTep Ha
teueHueTo. [Ipe3 roguHuTe U ¢ KyJTypHUTE MPOMEHH U MPEIU3BUKATEICTBA
Ha BPEMETO, YUYCOHHUTE MPOTPaMU B YUIIMINATA HA BCSIKO TEUCHHUE ca OWIH
IIPOMEHSHU U aJalTUPAHU.

Karo wact or pyruHHata pabotra B ydWiauiiata, ¥ OCOOCHO Tmpe3
MOCJeAHUTE TOUHU C U30yXBaHeTO Ha riiobanHara nanaemus ot COVID-19,
€ HeoOXOoAMMO J1a ce MPOyYH JI0 KaKBa CTENEH JIbp)kaBaTa € ClocoOHa Ja
PBKOBOAM OOpa3oBaTeIHA CHCTEMa, KOSTO YCIsBa Ja TOCPETHUYH Ha
HallMOHAJIHUTE LIEHHOCTH Ha CTPaHaTa B CbOTBETCTBUE C HYKJAUTE HA HOBUTE
OOITHOCTH, KOUTO Ce€ra ce CTPEeMAT Jla XapaKTepU3upaT YHUKAIHA
naeHtnaHocT. JlHec B JIppkaBara M3paen nmma MHOTO y4WIMINA, KOUTO
JeKJIapupaTr, Y€ OTCTOSBAT HJCAIUTE HAa OCHOBATEIUTE Ha JIbpKaBarta.
ConpanHuTe MPOMEHW B HM3PACICKOTO OOIIECTBO, KAKTO M B TJIOOATHATA
KyJITypa B 3alajJHusl CBST, 00aue MOCTaBAT HOBHU IMPEIU3BUKATEIICTBA MPET
oOpasoBarenHaTa cuctema B M3paein. 3ama3enu Jim ca UaCOI0TUUTE TIO BpeMe
Ha Ch3J]aBaHETO Ha abpkaBara? M3ue3nanu nu ca HanbaHo? [Ipomenunm ou
ca ce J0 Hey3HaBaemocT? ChllecTByBa Jid 00IIa miargopma 3a BCUUKH
obpazoBarennu TeueHus B M3paen? [lobaBeHu au ca WM ca H3Ye3HAIU
uaeonornyecku TtedeHuss? CpllecTByBa JHM CHCTEMA OT PELMIPOYHU
OTHOIIICHUS  MEXIy  pasznuuHuTte TeueHus? Jlo KakBa  cTemeH
MuHHCTEPCTBOTO Ha 0OPa30BAHUETO CE HAMECBA B HJICOJIOTUATA B YUCOHUTE

IpOrpaMy Ha pas3jInyHuTE TeueHusA? MiMa nmu KpallHOCTH B UIEOJIOTHYECKOTO
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TE€YEHUe, KOMTO MPOTHUBOpEYAT Ha 3aKOHA 3a IbP>KaBHOTO 0Opa3oBaHME B
N3paen, u Kkbae 1ie ru HaMepum? 3amo3HaTH JU Cca YYUTEIUTE U
PEnoaBaTeNCKUIT ChCTaB C HWACOJOTHUUTE, 32 KOUTO ca OWIM HaeTH B
yuuiaaiara?

Beuuku Te3u BhIIPOCH cOYaT KbM PEATHO ChIIECTBYBaIIaTa Mpa3HUHA.
BspBam, ye Tasu pabora Moxe 1a Jaje M3ueprareieH M >KU3HEHOBaKEH
OTTOBOpP Ha BCEKM CIy)KHTE€T B MeECTHata BiacT B M3paen wim B
HaIMOHATHUTE o(rcu Ha MHUHHCTEPCTBOTO Ha 0OpPa30BaHUETO, KAKTO U Ha
BCEKH, KOMTO MCKa Ja 3a]1bia004yu oOpa3zoBaTeaHaTa ACHHOCT U J1a U3JAUTHE

HCA U 06IHCCTBOTO a0 HCUHUTE HICOJIOTUICCKU KOPCHHU.

O0eKT, mpeaMeT ¥ OCHOBHA XMIIOTE3a HA U3CJIeIBAHETO

O0eKT Ha W3CIIEIBAHETO Ca PA3TMYHUTE TEUCHUS B OOIIECTBEHOTO
obpazoBaHue B JIbpkaBata M3paen, a npeaMeT € BIUSHUETO Ha UACOJOTHATA
BBPXY TAXHOTO (hOpMHpAHE U MIpUIaraHe B 00pa3oBareiHaTa MpaKkTUKa.

OcHoBHaTa XHmoresa €, 4Ye KOraro MWUWHHUCTEPCTBOTO Ha
00pa30BaHUETO ,,3aTyOu** BJIACTTAa CU Ja JUKTYBa WJEOJIOTHUATA HA CaMHUTE
YUYWIMIIA U IPOSBU TOTOBHOCT J1a C€ OTBOPU KbM YHUKAJTHUTE UICOJIOTUN HA
HOBUTE OOITHOCTH, MapaJoKCcaIHO, UJICUTE HAa OCHOBATEIUTE Ha JbprKaBaTa
ce 3aBbpHaxa, 3a Ja OBaarT mpwiokeHH B yumimmara. [IporechT Ha
JELEeHTpaIM3UpaHe Ha UACOJIOTHYECKATa BJIACT KbM Pa3IMYHUTE OOIIHOCTH,
BMECTO Jia OTCJIa0M OPUTHHAIHUTE IUOHUCTKU WJACOJIOTHH, BCHIIHOCT TH
yKpernu u 0OHOBHU TIO TI0-aBTEHTHYEH Ha4YMH. B pe3ynTaT Ha TOBa ce OKa3Ba,
4ye JCUEHTPATU3UPAHUAT 00pa30BaTENIeH MOJIEN, CBbpP3aH ChC CIOJEeHa
IIEHHOCTHA 0asa, € MO-MOAXO/IAIL 3a CJI0XKHATAa U MYJITHKYJITYpHA PEaTHOCT
Ha M3paesn, OTKOJKOTO MEHTPATU3UPAHUAT MOJET, KOWTO Ce OmMuTBa Ja

HaJIO0XHU €AUHHA UOCO0JIOTHA.



Henu u 3apaun

Heara Ha wu3cjeIBaHeTO € Ja CE€ pPa3sKpuaAT O0O0pa30BATEIHUTE
WJICOJIOTUH Ha pa3IMuHUTEe TedueHus B M3paen m ga ce uscienBa TAXHOTO
BIIMSIHUE BHPXY YUCOHHUTE TPOrpaMu B yuuuiiaTa Ha npaktuka. [Ile mocras
u oOpazoBarenHuTe wujaeanu Ha JlppkaBata IM3paen B ucTOpUYECKHS
KOHTUHYYM, 3a Jia U3CJIe/IBaM JaJIM U JI0 KaKBa CTEIEH T€ Ca C€ MIPOMEHUIIU B
€XKETHEBUETO HA YUMUIIUIIATA.

3ajaunTe 3a IIOCTUraHE Ha IeJTa Morar aa OpaaT 00OOIIEHU IIO0
cnenuuss HauuH: IIppBa rpyma: IIpoBexmaHe Ha TEKCTOB aHalIu3 Ha
MOJUTUYECKH JOKYMEHTH M WJCOJOTHYECKO pa3BuTue; Btopa rpymna:

3a1bJI004€HU UHTEPBIOTA C JUTHKHOCTHH JIMIIA U JIUIIA, B3EMAllll PEIICHHUS.

MeTo/10J10THsl 1 METOAH HA U3CJIEIBAHETO

MeTomoJiorusaTa, KOSATO PHKOBOAM H3CICABAHETO, € TEOpHUATa Ha
METaJaHHUTE U HEWHOTO MPHUJIOKCHHE 3a N3yYaBaHE HA UICOJIOTHUTE, KAKTO
M W3M0JI3BAHETO HAa CEMHUOTHYHHS TIOAXOJ], KOWTO mpesmosiara, 4de
PA3TUYHUTE UJICOJIOTHH 1€ THJIKYBAT MOHATUS KaTO PABEHCTBO, UHTETPAIHS,
o0pa3oBaHKeE M0 pa3IMUYCH HAYUH.

MeToaurte, M3NOI3BaHU B JTUCEPTAIIMOHHMS TPy, Ca WHIYKTHUBEH
METOJI, aHAJIOTHMH, BTOPUYCH METOJ Ha aHajau3, BKJIIOYBAIl aHaIu3 Ha
JOKYMEHTH, MOHOTpauu, TPOyYBaHUS W CHOUTHSA, aHaJU3 Ha
M3CIIeIBaHUATA, POBEKIaHE HA MHTEPBIOTA, KOUTO TIO CHJIaTa HA pOJIsATa Ha
aBTOpA Ha JUCepTaIUATA Ha JUPEKTOP HA YUMUITUIIEC BKIIFOYBAT PHKOBOAUTEIIN
U JUTB)KHOCTHHM JiMIla B MUWHHUCTEPCTBOTO Ha OOpa30BaHHUETO, OOJACTHU

aIMUHUCTPATOPH, NOJMUTUYECKU JIMAECPHU, AUPEKTOPUTE HA YUYUIMINA U



O6paBOBaTCJIHI/I CKCIICPTHU, MpCACTABIABAIlM PA3JIMYHUTC IIOTOOMU B

cucremarta.

Orpannyenusi

[IpeanpremMaHoOTO W3CIIEBAHE CE€ OBILECTBSIBA HAa OCHOBAaTa Ha JIBE
OrpaHUYeHUs: TBPBO, ,ucropuecko®. I[lpuema ce, ye H3ydyaBaHETO Ha
UJICOJIOTHYECKUS POIIEC B HCTOPUSTA, MPEIoJIara OTYNTAaHETO HA daKTa, ye
UJICOJIOTUHUTE CE TIPOMEHST C PA3IMYHUTE MEPUOIHN U C€ OPOPMST BCEKH BT
CHopell TMpPEeIU3BUKATENCTBATa, KOUTO YOBEHIKOTO W TEXHOJOTUYHOTO
paszButue Hocu. CrnenoBarenHo He OMBa Ja ce OuyakBa HAealUTe, 3apaau
KOUTO € ch3faaeHa JbpkaBata M3paen, na )KMBEST U ChILIECTBYBAT JTHEC B
oOpa3zoBarenHaTa CHUCTEMa IO HAauyMHA, MO KOWTO ca OWIM H3pa3eHUu B
HayajoTo Ha AbpxaBaTta. BTopoTo orpanndeHue € ,,akTyaaHO-MPaKTUYECKO" .
To u3nckBa oTyuTaHe Ha OOCTOSITEICTBOTO, YE BCSIKAa MACOJIOTUS MOXKE Ja
Oblie 00XBaHaTa OT PA3IMYHM JEUCTBUS, KOETO MpeArosiara Bb3MOKHOCTTA
MPENo/IaBaTesIuTe B yUUIUIIATa, 1a CE CTPEMST KbM HIEaNU, Pa3IuYHU OT

TE3HU, KOUTO a3 CbM CMECTHAJI 3a IIOAXOAAIIH.

OuakBaHu pe3yJaTaTu

Wneonoruuecko-uctopuuecko  kaprorpadupane:  OuakBa  ce
U3CIIEIBAHETO J]a MPEIOCTaBH ISUIOCTHO KapTorpadupaHe Ha pa3BUTHETO Ha
oOpazoBaTenHuTe naeojgoruu B M3paen oT ch3laBaHETO Ha Ibp)KaBara Jio
JHEeC, KaTo HIACHTHU(QUIMpPA 3HAYUTEIHU MOBPATHU TOYKH M COLIMAIHO-
MOJIUTUYECKH BIHUSHUS.

Nnentudunmpane Ha mOpomact MEXIy JeKiIapalud W ACHCTBUAL:

HSCJ’ICI{B&HCTO BCPOATHO WIS PaA3KPUC 3HAYUTCIHU TIIPOIIYCKHU MCIKAY



UJIC0JIOTHATA, JEKJIapupaHa B OPUIIMAIHUA JOKYMEHTH, 1 HEHHOTO peaJiHO
MPUJIAraHe B PA3IMYHUTE YUUIIUIIA.

TenneHuuu Ha JeueHTpanu3auus: Pesynaratute Moratr ja moka3BaT
YCKOpEHa TEHJEHIMS Ha JCelEHTpaau3aius, OCOOEHO Ipe3 IMOCIETHOTO
JNECETUJIETHE, C MPEXBBPIIHETO HA MACOJOTHYECKA BJIACT OT LIEHTPAIHOTO
MUHHUCTEPCTBO KbM OOITHOCTUTE U YUMUJIUIIATA.

ABTOHOMMS M aBTEHTUYHOCT: M3ciieIBaHETO BEPOSATHO 1IE Pa3KpHUE, Ue
YUYUJIMILIATA C IO-TOJIsIMA UICOJOTHYECKAa aBTOHOMHMS YCHsIBaT 1A Ch3alatr
M0-aBTEHTHUYHA BPb3KAa C OCHOBHUTE IIEHHOCTHM Ha IMOHM3Ma, OTKOJKOTO
YUYWJIMILATA, OIpUIaraiy €IMHHU MTOJIUTHKHU.

HoBu Bpw3ku wMexay oOmHoctute: HM3cieaBaHero Moxke Ja
UJICHTU(PUIIMPA HOBU MOJCIM Ha HUHTETpalldsl U W3TPakJaHe Ha MOCTOBE,
0COOEHO B YUIIIHIIA, KOUTO HHTETPUPAT PEIIUTUO3ZHO U CBETCKO 00pa30BaHMeE,

npejyiaraiiku HoB CHHTE3 Ha UJ1€0JI0TUH, KOUTO MPEeIr TOBa ca OWIIU OT/ICJTHHU.

CTpykTypa Ha M3J105KEHHETO
[TognbpkanaTta Te3a, MOCTaBeHATa OCHOBHA 1€, (HhOpPMyJIMpaHUTE 3aayH,
aKTyaJJHUTe W 3HAaYUMU 3a OOIIECTBOTO CBHOWTHS, pa3IIeKIaHU B

AUCCPTAOVOHHHA TPYO Npcamnojarar CicadaTa CTPYKTypa Ha U3JI0KCHUCTO:
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II. Cbabp:kanue HA QUCEPTALMATA

CrpykTyparta Ha HACTOSAIIMSA TUCEPTAMOHEH TPY/ BKJIIOUBA TPU TJIaBU.

I'naBa 1. IleHHOCTHH, M1€0JIOTHYECKH U YIPABJICHCKH OCHOBU U
NPUHIMIN HA o0Opa3oBareaHara cucteMa Ha /[bp:xxkaBaTa U3spaei.

B mppBust etan oT paboTaTa ce pasriexaar uaeoJ0rHueCKUTe TeUeHUs
B PAaHHUTE JHYM Ha MOHM3Ma U CH3JABAHETO Ha AbpkasaTa. [Ipencrasar ce
BUIHUTE (UIYPH, KOUTO Ca PHKOBOJMIIM XOpaTa IO TOBA BPEME U TEXHMS
ceeroryies. IIpe3 18-tu u 19-tu Bek B EBpoma ce pa3BuBa eMaHUMIIALUATA,
KOATO TOATHUKBA HAPOJWUTE AAa THPCAT PAaBHU TPAXKAAHCKU, COLUAIHU H
MOJIMTUYECKH TIpaBa U Jia ce 00eIUHAT OKOJIO eiMHHa Hanus. bensiMun 3eeB
Xepuen (1860-1904) e wnapuuan ,,BuznoHepbT Ha abpxaBaTa®, 3alI0TO
ycIsiBa Ja cbOyAM LIMOHUCTKAaTa MeuTa 3a cONM)KaBaHE Ha €BPEUTE U Ja TU
BIBXHOBU Ja pabOTAT 3a Ch3/aBaHETO Ha JbpKaBa U CHOMpPAHETO Ha
W3THaHULNTE B 3eMsATa Ha M3paen.

ITpe3 1948 r. HaBuna ben-I'ypuon (1886-1973) oGenuusBa nuaepurte Ha
pa3IMYHUTE MApTUU B HalMATA, 3a Aa o0sBAT JbpikaBata M3paen u na s
ycTaHoBAT. Bonpeku ye [laBun ben-I'ypuoH € uMmain arpapHa U coluaiHa
UJICOJIOT s, TOU C€ € ChIUIACKII /1a TO3BOJIM Ha PETUTMO3HUTE MAapTUH J1a ObatT
ABTOHOMHH I10 BBIIPOCUTE HA PEIUTHUATA U IbPKABaTA.

Nurtenexktyanuu u KyatypHu nevnu kato Aapon JlenBun I'opabH
(1856-1922), Xaum Haxman bsinuk (1873-1934), paBun Mixak Xa-Koen Kyk
(1865-1935), Axan Xa'am — Amep llBu I'mucOepr (1856-1927) u paBun
Enueszep Meup Jlupmmn (1879-1946) ca odopmunu oOcHOBUTE Ha

KyJITypHaTa U colyania uaeosorus Ha [Ipp:xxaBara Uspaen.
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B u3noxxeHneTo ce MmokasBa, ye€ PAHHHUAT 00pa30BaTENICH Meh3ax,
o(OpMEH OT MUOHEPCKUS yX, BH3PAXKIAHETO HA WBPUT M MPUEMAHETO Ha
JuTeparypara u U3KycTBaTa, MMa 3a I1eJ 1a Ch3/aJe ,,HOB €BPEUH ", TBIOOKO
CBBP3aH ChC 3eMsTa U OTJAJIeH Ha KOJICKTUBHUTE Hjiealu. Ta3u Bu3us obade
YECTO CE€ XAPAKTEPU3HUPA C HAMPEKEHUE MEKAY HALMOHATHOTO €JUHCTBO U
WHJIMBUIYyaJTHOTO M3pa3siBaHe. ToBa HaIpe:KEHUE HApaCTBA MPE3 TOJUHUTE,
ThA KaTO CBBPEMEHHATa KyJITypa U COLMAIHOTO Cb3HAHUE 3acCUJIBAT
WH]JIUBUY ATHOCTTA.

MuToBeTe 3a ,,MajJlHa CPEIly MHO3MHA U ,,3aBpBbIIaHeTO B CMOH®,
KakKTO B JHUTE Ha bubmmsra, ciaykeT Karo MOIIHW HWHCTPYMEHTH 3a
M3TpaKJaHe Ha CIOJIeJICHa HallMOHAIHA UIEHTUYHOCT. KbM TAX ce 100aBsT 1
OIII€ UCTOPUH U JIET€H]IH, KOUTO CE€ TPOMEHST U aIallTUPAT KbM HAITUOHAJIHUS
HapaTUB U Bb3PAXKIAHETO HA XOpaTa B TAXHATA 3€MS.

MHoro BakHa poJjisi B TOBa OTHOILICHUE UIpAa€ MUOHEpPCKATa MOE3usl,
Cpel KOATO Ce OTKPOSIBAT TPUTE CTUXOTBOPEeHUs ,,AMan®, ,,be3nonna® u,, Tyk,
B 3eMsATa Ha OammTe. Te pa3kpuBaT HauYMHA, 110 KOUTO MUOHEPCKATa MOE3Us
e odopmMuIa OCHOBUTE Ha M3PAEICKOTO OOpa3zoBaHHeE. Te3n mecHU, KaKTo
MHOTI'O JIPyTH OT IEPHOJIa Ha HIIYBa, Ca HE CaMO XYJOXKECTBEH U3pa3 Ha
MMUOHEPCKHUSI OINMUT, HO W MOIIEH 00pa30BaTEICH HHCTPYMEHT, KOWTO €
o(OopMHUJT Ch3HAHUETO HA MIOKOJICHUS U3PACIITH.

OCHOBHUTE TMPUHLMUIM, TPOU3TUYAIIM OT CTUXOTBOPEHUSITA —
BB3INPUATHUETO 3a UCTOPUUYECKATA IPUEMCTBEHOCT, Bpb3KaTa MEK/1y YOBEKa U
3eMATa, OCBELIABAHETO HA TPyJa U TBOPUYECTBOTO, HAIMPEKEHUETO MEKIY
WHAUBUyaIU3Ma W KOJICKTMBHA3MA,  €3MKOBaTa  pEBOJIIOUMS U
TUAIEKTUYECKOTO OTHOILICHHE KbM TpaJuLMsATa — C€ MPEBPHIIAT B
KpalbI'bJIHA KaMBHU Ha U3PACIICKOTO 00pa30BaHKe B pAaHHUTE My TOJIUHU. Te

odopmsAT yueOHaTa nmporpama, METOJIUTE Ha MpernojiaBaHe, yueOHaTa cpeja u
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oOpa3a Ha MJeaJHUs 3aBBPLIWI, KbM KOHTO ce cTpemMHu oOpa3oBaTesiHaTa
CUCTEMA.

Bbrpeku ye mpe3 roqMHuTe B U3paeickaTta 00pa3oBaTeIHa CUCTEMA €
MMaJio MHOTO IIPOMEHM, € Bb3MOXKHO Ja C€ HACHTU(PUIMPA IPUEMCTBEHOCTTA
U BB3ACUCTBUETO HA TE3M NIPUHLUIMA MU A0 JHEC. AKIEHTBT BBPXY
[IO3HABAHETO Ha 3€MsATa U €KErOAHUTE IIbTYBAHUS, CUJIIHATA BPb3Ka MEXKIY
o0pa3oBaHHETO M HAlMOHAJIHATA WACHTUYHOCT, CJIO)KHATa Bpb3Ka C
€BPEMCKOTO HACJIEJICTBO W BB3MPUEMAHETO Ha YUYUTENIsl KaTro MoOpajeH
BB3IIUTATEIN, @ HE MPOCTO KaTo MPEAaBaTes Ha 3HAHUS — BCUYKO TOBA € 4acT
OT 00pa30BaTEIHOTO HACIIEACTBO, OCTABEHO OT MMOHEPCKATA MTECEH.

B epata Ha rno0anu3anusaTa ¥ HIOCTMOIEPHU3MA, KOTaTO U3PAEICKOTO
oOpa3zoBaHMe MPETHPIsABA HIMPOKOOOXBATHU MPOMEHH, € BaXHO Ja ce
MO3HABAT HETOBUTE MCTOPUYECKH KOPEHU U KYyJITYPHHUTE U3TOUHHUIU, KOUTO
ca ro opopmmin. Iloe3usTa Ha MMOHEPUTE HU NPEJOCTABS YHUKAJIECH MOTJIEN
KbM pa3OMpaHeTO Ha LEHHOCTUTE, HACATUTE U BHU3MUATA, KOWUTO Cca
MOTHUBHMpAIM OCHOBATEIUTE Ha H3PACICKOTO 00pa3oBaHWE, U HU KaHU
KPUTHYHO Y TBOPYECKH Ja pasriiefjaMme TIXHATa IPUEMCTBEHOCT U aJanTaIlvsl
KbM ChBPEMEHHATa PEasHOCT.

B Ta3u Bpb3Kka OCHOBATETHO BH3HUKBA BBIIPOCHT ,,BH3MOKHO JIH € /1a
ce obpazoBame 3a 1eHHocTUTEe?*“. TOBa € OTBOPEH U CIIOKEH BBIPOC, YHUTO
OTTOBOpP 3aBUCH OT Hallug O0pa30BaTeleH, MOPAJEH U MOJUTHYECKH
muporien. Moxke 61 BMECTO J1a ce MUTaMe Jajlu LIEHHOCTUTE MOorarT aa Obaar
BB3MUTaHU, TPsIOBa na 3aganeM mno-touHu Berpocu: Kakeu nennoctu? Ilo
KakBU HaunHu? W ¢ kakBu 1ienu?

Kakro W3xap mnonuepraBa, HaumBHaTa MpeAcTaBa, 4Ye ,,aK0 Camo
BApBaMe‘ U ,,aK0 CaMO C€ IBPKUM J00pe*, BCUUKO Ie OBae Mmo-moopo, ¢

OIIPOCTCHA U IMOABCIKAAIA. O6paSOBaHI/ICTO 34 OCHHOCTHU € CJIOKHO YCHUIIHUC,
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'BJIHO C MIPOTUBOPEUHS U AUIIEMH, KOETO U3MCKBA ABJIOOKO MHTEIEKTYaIHO
Y €EMOLMOHAIHO CIIPaBsiHE KAKTO OT CTPaHA Ha MPENOJABATEIUTE, TAKA U OT
CTpaHa Ha yYCHULUTE.

B moctMonepHaTta W CloKHA PEaTHOCT, B KOATO >KUBEEM, HAMaA
Marvyecky pelieHus U HaMa npoctu popmyiu. MiMmeHHo mopaau ToBa obaue
BBIIPOCUTE 3a IIEHHOCTUTE CTaBaT IO-BaXHU OT Bcskora. I[IpaBuiHOTO
oOpa3oBaHHE HE MOKE Ja C€ 3aJJ0BOJIU C TEXHMYECKO 00yUeHHUe U MpeaBaHe
Ha yMEHHs, a TpAOBa /a ce CIpaBU C ABIOOKUTE BBIIPOCH 33 CMUCHIA,
MJECHTUYHOCTTA U LEHHOCTTA — JOPH aKO OTTOBOPUTE HA TE3U BBIPOCH Ca
CJIOKHM M JOPU NPOTHUBOpPEUYMBHU. TOBa € MOCTOSHHO NPEIN3BUKATEIICTBO,
Mpea KOETO BCSAKO MOKOJEHHWE B oOpa3oBaTeiHaTa cUcTeMa TpsOBa na ce
U3MpaBU OTHOBO. B cBeT/iMHAaTa Ha 0OCTOATENCTBATa HA HETOBOTO BPEME U

MMPCAN3BUKATCIICTBATA HA HCTOBOTO BPCMC.

I'mapa 2. IlnoHuCcTKAa HAEOJI0THS M 00Pa30BaTe/JHA HIE0JIOTHSA 110
BpeMe Ha ch3aaBaHeTo HA /[bp:xaBara Uspaed.

B HavanoTto Ha riaBara ce pasriex/ia KakBo € uaeonorus npes 20-tu
BEK M TMO-CIEHMAaJHO KakBa € HalMOHAajJHaTa WJAE0JIOrus, KOSATO €
XxapakTepusupasia obpazoBaTenHara cucrema B M3paen. ,Hanumonannara
UJIC0JIOTUS € NyXbT HAa MPOAYKTUBHUS HAIMOHAIU3bM, CTUTA J1a HE MpaBU
HarusaTa camonel...” (Lam, 2002).

CrneuuraiHo BHUMAaHHUE C€ OTAEJNA Ha UJICOJIOTMYECKUTE BBIIPOCH HA
o01oTO 00pa3oBaHME W PEIUTHO3HOTO OOpa3oBaHue, (HOPMYTUPAHH OT
pazMYHUTE Opranu B MUHHCTEPCTBOTO Ha 00pa3zoBaHueTo. M3riexna cbiio,
4ye € UMaJio MPOMEHHU KaKTO B PEJIMTMO3HOTO, TaKa U B 00II0TO 00pa3oBaHKe

U J0PpH € UMAJIO paauKaIN3UPaHC Ha UACOJIOTHYCCKUTC ITOCIIaHMA.
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Bususra 3a ieHHOCTHTE B 00IIaTa IbpKaBHa 00pa3oBaTeIHa CUCTEMA
HEe ¢ oOHoBsiBaHa OT 1953 r. 3akOoHBT 3a ABPKABHOTO OOpa3OBaHUE €
aKTyaJu3upaH B LUPKYJSPUTE HA TEHEPATHHS JUPEKTOP, KOUTO Ce
nyOJIMKyBaT CpPeAHO BEAHBXK TOAUIIHO. [IMpKyJIsIpuTe Ha TEHEpaTHUS
IUPEKTOP OTHACAT JM C€ W JO HJICOJOTMYECKU AaCMEKTH, WIA Ca IPOCTO
NpPaKTUYEeCKH pasnopenon ¥ Hacoku? (MUHHCTEPCTBO Ha 0Opa30BaHHETO,
AJIMUHHUCTpaIus 3a AbP>KaBHO-PETUTHO3HO 00pa3oBaHue, 0.a.).

Ha To3u eram ce w3cieaBaT MOJUTHYECKUTE MHEHHS, KOWTO
NPEJCTABISBAT PA3JIMYHUTE YAaCTH HA HAIUATa, U TEXHUTC HMCKAHUS B
obnacTTa Ha 00pa30BaHUETO.

OdepTaHu ca pa3IHyHU MEeIarornYecky METOI, KOMTO CE MpHIarat B
ydeOHara mporpaMa M 3a UICOJOTH3UpaHe Ha MPENOoJaBaHEeTO, U 3a OlCHKA
JaJId MICOJIOTHHTE HAUCTHHA ca OWJIM MHTCPHAIM3UPAHU OT YUUTEIHUTE U
yuenunure. CrHenuaHO BHUMaHHE ¢ OOBPHATO HAa MPEICTABSIHETO Ha
BOJICIINTE (PUTYPH M UICOTOTHUSCKH TEUCHUS Upe3 PEACTABIHE HA TEXHUTE
UJICH, UCTOPHYECKY JIeJIa U BU3US 10 BPEME Ha Ch3J]aBAaHETO Ha JbprKaBara.
OuepTaHo € ChTPYTHHUUCCTBOTO MEXIY MAPTHUHUTE JIUACPH U KaK TOBA CE
oTpa3sBa B JHJCPCTBOTO Ha XopaTa Ha MSCTO, KaKTO W BIMSHUETO Ha
JIMYHOCTH M UCATH NP3 TOJAWHUTE HA Ch3/IaBaHE Ha JIbpKaBaTa.

Ha npenmen 1uraH e mocraBeHa pojisTa Ha 3aKOoHa 3a JIBPIKaBHOTO
oOpa3oBaHHUe.

HcropuueckusaT 3akoH 3a JBbPKAaBHOTO 00pa3oBaHHE C€ CTPEMH Ja
YCTAaHOBH pPaMKa 3a PaBEHCTBO, JOCTBITHOCT M CIIOJACJICHU HAIIMOHAIHU
neHHocTH. Tol obade ChIIO Taka MpEAW3BUKA MPOJbIDKABAINM JcOaTH 3a
OanaHca MeXTy IEHTPAIM3UPAHUS KOHTPOJI U MECTHATa aBTOHOMHUS, MEXKTY
eBpeiicKkaTa MICHTUYHOCT W JEMOKPATWYHWTE NpuHIMNHU. [leHHOCTTA Ha

PaBEHCTBOTO € Owia pa3OupaHa 1O pas3jiMueH HAYWH B OHE3W JHU U
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NPaKTUYECKUTE MOCTIEIUI OT Ta3W LEHHOCT Ca Ce U3pa3saBaliil B pa3MHUBaHE
Ha YHHMKaJIHUTE 0OWYal Ha BCSKA OOIIHOCT U CEMEWCTBO U OMpeelisiHe Ha
eIMHEH KyJTYpeH mpar 3a Bcuuku. (B mo-rosjsimara cu yact BojemaTa JMHNAS
Ha KyJITypaTa € Ouia MOBJIMsIHA OT eBpoIelicKkaTa KyJlITypa, a He OT KyJITypaTa
Ha M3ToKa, BBIIpEKH Ue Te ca OMIM MHO3MHCTBO 110 OHOBA BPEME).

W3cnenBaneTro  paskpuBa TPaHOTO BIMSHUE Ha  pa3iIMyHU
oOpasoBarenuu ¢unocodun, OT T€3M, KOUTO HAOIATAT HA WHIAUBUIAYATHOTO
pa3BUTHE, 10 T€3U, KOUTO J1aBaT MPUOPUTET HA COLIMATIHOTO CONIMKABaHe, U
HauUMHUTE, [0 KOWTO T3 NOAXOAU ca O(QOPMHIU THIKYBAaHETO M
IpUJIaraHeTo Ha 00pa3oBaTeIHATA OJUTHKA.

WBoIbT, KOHTO ce MpaBH €, 4e M3CIeIBaHeTO, IMPOBEIECHO B IJIaBaTa,
pa3KprBa OCHOBHHUTE MPOSBU Ha BPB3KaTa MEXKIY HICOJOTHUTE M IIKOIHUTE
Ha MUCBHJITA B Ta3u 001acT, KaTto ce (PoKycupa BbPXy OCHOBHHUTE UJICOJIOTHUH,

TOSIBUJIN C€ ChC Ch3JIaBaHETO Ha JbpxkaBara M3paen.

I'naBa 3. EBoJsionnsi Ha 00pa3oBaTe/IHATA U1€0JIOTHS M CHCTEMA HA
N3paen. Kak ce m3pa3siBaT HUOHUCTKHUTE HAE0JOTMH B HM3PAEJICKUTE
yuuiuma npes 2020-re?

Ha To3u eram oT u3ciieaBaHETO ce pasriexaa OOus UAC0JIOrHYECKU
3HaAMEHATENI MEXIy 00pa30BaTEIIHUTE 3HaMeHaTenu B M3paen: miypaiusbm,
mudepeHnuans u koopauHamus. Ilpe3 mocnmemuure 20 romuHU e
HaOJI0/1aBa €CTECTBEHO MPOOYyKIaHe Ha OOUIHOCTUTE W POJAUTEIICKUTE
KOMUTETH 3a Cb3JaBaHE HAa HOBU YUYMWJIMINA, OCHOBAaHW HA HOBU HJCH H
unaeonorud. IlpuunHHUTEe 3a TE3W MNPOMEHU ca KYJITYpHH, PEIUTHO3HU,
COIIMAJTHU U TMOBJIUSHU OT IJI00ATHOTO TEXHOJIOTUYHO pa3BUTHE. 3a Ta3u 11eJ
ca MPOBEJICHU MHTEPBIOTA C JUPEKTOPH HA YUHIIUINA, KOUTO MPEICTABIISABAT

HOBOTO IEAArorud4cCKO pasBUTHUC, KAKTO M € IPCricaaHa HOBATa yqe6Ha
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nporpama. lIpencaBeHO € KOJMYECTBEHO KAKBO € TBHPCEHETO Ha TaKWUBa
VUIJIAINA OT CTpaHa Ha OOIIECTBEHOCTTA W JAJId UMa PETUOHAIHH CHBETH,
KbJIETO ThPCEHETO € MO-BUCOKO.

BBB BTOpaTa yacT Ha Tas3u IiiaBa ce U3CieIBa M U KaK UJCOJOTUUTE
Ha u3paelickata oOpa3oBaTeliHa CUCTEMa C€ MPUJIaraT ¥ B HOBUTE YUMIIMILA.
Nma nu KOHTpACT MEXy HOBUTE MACOJIOTMM M TE3H HAa OCHOBATEJIMTE Ha
nbpkaBata? Vit HOBUTE YUUITUINA Bb3paXKaAaT CTApUTE UACOJIOTHH?

[Tokazano e, 4e pa3BUTHETO HAa HJCOJIOTHUYECKUTE OOpPa30BATEITHH
TeueHuss B M3paen oTpassBa ABJIOOKHA COIMAIHU TPOIECH: BB3XOJIa Ha
IUTypaavu3Ma U UHAUBULY AJIN3Ma, EPO3HITA HA €IMHHUS HALIMOHAJICH HapaTUB
Y YKPEINBAHETO HA TPYNOBUTE UICHTUYHOCTHU. Te€31 mpouecH mpeacTaBisiBaT
3HAYUTETHO TPEAU3BUKATEIICTBO 3a JbpKaBHaTa oOpa3oBaTelIHA CHUCTEMAa:
Kak J1a 3ara3u MbPBOHAYAIHUTE CH 1I€JIM — Ch3JaBaHe Ha 001 3HaAMEHATEN U
COIlMATHO COJIMKaBaHE — B PEAJHOCT Ha MHOXECTBO TJIaCOBE U
UIEHTUYHOCTU?

BB3MOXKHO € KJIIOYBT Jla ¢c€ Kpue B MOJCIM KaTo MPUOOIIaBaIioTo
oOpa3oBaHHME, KOWTO TMpeajaraT HOBa IMapajJurMa: HE HaCUJICTBEHA
eIHOOOpa3HOCT W HE WBJIHO pas3feicHHe, a I0-CKOPO CIOJICIICHO
MPOCTPAHCTBO, KOETO MO3BOJISIBA U3PA3IBAHETO HA PA3JIMYHU UJCHTUYHOCTH,
KaToO CHIIEBPEMEHHO HEMPEKbCHATO ThPCH 00Ia OCHOBA. AKO M3paelicKara
oOpa3oBareniHa cUCTEMa ycIiee Jia B3MpPUEME U PA3IIUpU T€3U MOJCIHU, TS
MOK€ HE CaMoO J1a CE CIIPaBHU C MPEAN3BUKATEIICTBATA HA MYJITUKYJITypaau3ma,
HO W JIa TIOCITY’)KM KaTO MOJE] 3a M3PACIICKOTO OOIECTBO KaTo ISUI0 TPH
CIIPaBSIHETO C IBJIOOKUTE MY Pa3pUBH.

ITpe3 2020-Te TOAMHU [UOHUCTKUTE HJICOJIOTMU MPOABJKABAT Jla Ce
M3pa3sBaT B U3PACICKUTE YUUIIMILA YPE3 PA3JIMYHH KaHAIM: [IPENOIaBaHe Ha

bubnmugara u HUCTOpHATA, HU3BLPIIBAHC HA HAIMOHAJIHHW LOCPECMOHHU H
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CBBP3BAaHE CbC 3€MATA 4Ype3 EKCKYp3UHM U HMHHMIMATHBU 33 €KOJOTMYHO
obOpazoBanue. Te3um u3pa3zu obOaye cTaBaT IO-CIOXKHHU, HIOAHCUPAHU U
OCIIOpPBaHM B OTIOBOP HA MPOMEHSIIUTE CE COLMATHM U HOJUTHYECKU
peasiHOCTH. ['oeMHsIT BBIIpOC, KOMTO BUTAe HaJl U3PACIICKOTO OOILECTBO, €
KaKBO € ,,[TMOHN3bM *? Y BB3MOKHO JIH € TOH J1a € CBBpIuni padorara cu? Unu
MoKe Ou € mpoMeHun uenure cu? IoauTHueckoTo pa3BUTHE B U3PAEICKOTO
OOIIECTBO M ONUTUTE 3a HaMHUpaHe Ha ABJITOCPOYHHM PEUICHHS C
HNAJIECTUHCKOTO OOIIECTBO €a B LIEHTbpa Ha M3PAEICKHUS TUCKYPC U ChC
CUTYPHOCT BJIUSAT BbPXY JIM3aliHa HAa 00Opa30BAHUETO.

N3cnensaneTo CBILIO Taka  HWJAGHTUGUIUpPA  3HAYUTEITHH
IIPEIU3BUKATENCTBA, MOPOJEHN OT HapacTBalllUs IUTypajlu3bM, Bb3XOJa Ha
MOJIUTUKATA HA WJIEHTUYHOCTTa W JUBEpCUPUKALUITA Ha HU3PAEICKOTO
OOIIECTBO MPU CHPABSIHETO C BOWHUTE €IHOBPEMEHHO, HapyllaBailku u 0e3
TOBA CJIOKHMSI OaaHC 3a MPENOJaBaTEINTE, KOUTO CE CTPEMST J1a OTCTOSIBAT
LHUOHUCTKUTE LEHHOCTH, KAaTO CBIIEBPEMEHHO 3a4yuTaT IIpaBaTta M

IMEPCIICKTUBUTC HA BCUYKU YUCHUIIN.

O0o01meHNe U 3aKJIIYCHUS HA U3CJIeIBAHETO

Brnusanero Ha wuacojorHaTa BHPXY OOpPa30BATCIIHUTE CHUCTEMHU €
¢dbeHomeH, KOUTO pe30HHpa B CBETOBEH Maiad, HO BBIIPEKH TOBA IPUI00MBA
VHUKAJIHA U3MEPEHHs B CIOXKHUSA TOOJIEH Ha U3PaAeJICKOTO 00mIecTBo. Taszu
JOKTOpCKa JUCEpTaIs Ce 3abJ004YaBa B CHIIHOCTTA HA Ta3HW BPb3Ka, KaToO
M3Clie[IBa KaK HUACOJOTUUTE, OCOOCHO Te3W, BKOPEHEHW B IMOHU3MA, Ca
obopMuIM U TPOABIKABAT Ja O(DOPMAT pPa3HOOOpA3HUTE TMOTOIU OT
IbpkaBHO oOpaszoBanue B M3paen.

[IeTsaT Ha M3paen karo HaIMOHAIIHA JBprKaBa, XapaKkTEpPU3UpaIll ce C

YHUKAJIHUTC cHu HCTOPHUUYCCKU O6CTO${TCJ'ICTBa, IMpoabJiKaBalln
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NpeAU3BUKATEIICTBA TIPS CUTYPHOCTTA U CJIOXKHOCTTa Ha MHTETPUPAHETO Ha
pa3HO00Opa3HO HACEICHHE, IPEACTABIsIBA YOS IUTENCH Ka3yc 3a pa3oupane Ha
B3aUMOJICHCTBHETO MEXy HACOJIOTHUsATa U 00pa3oBaHueTo. Pesynrarure ot
TOBAa M3CJICJIBAHEC PE30HHPAT OTBBJ HM3PACICKUS KOHTEKCT, IMpelaraiku
MPWIOKUMH TPO3PEHUS Ha APYTH OOIIecTBa, OOpemy ce C BBIPOCH 3a
HAIlMOHAJTHATA HWJCHTUYHOCT, KYJTYpHHS IUTypaJiu3bM M pOJIsiTa Ha
oOpa3zoBaHHeTO 32 (PopMUPAHETO HA OBICIIUTE TTOKOJICHHUS.

Tasu nuceprarus TBBPAM, Y€ B OCHOBATA HAa H3PAEICKOTO 0Opa30BaHHE
Ce Kpue eIMH yOCIWTEJCH MapajoKc: TOYHO KoraTo MHHHCTEPCTBOTO Ha
oOpa3zoBaHueTO ,,ryOW* MpsKaTa CA BJIACT Ja IUKTYBa HICOJIOTHS, OT Ce
MOSIBSIBA 3aBPBIIAHE KbM OCHOBHHTE IICHHOCTH HA OCHOBATCIUTC Ha
JIbpKaBaTa, agalTHPAHO M IPEOCMHUCICHO B YHHUKAJIHHS KOHTEKCT Ha
OTJICTHATE OOIIHOCTH M yUrInIa. ToBa TMHAMUYTHO B3aUMOJICHCTBUE MEXKTY
[ICHTpaJIHATA BJIACT W MECTHHTE arcHTU mpeneduHupa Tmei3axa Ha
U3PaeIICKOTO 00pa30OBaHHE.

ToBa u3cneBaHe UMaIle 3a el Ja pa3Kpue Ta3H CJIOKHA TUHAMHKA,
Ja M3CIe/iBa UCTOPHYECKATa €BOJIIOLMS HAa IIMOHHCTKUTE WJICOJIOTHH, I
aHAJIM3HUPa TPABHUTE U MOJIUTUICCKU PAMKH, PETYJIHpaIIi 00pa30BaHUETO U
Jla MPOYYH ChbBPEMEHHHUTE PCATHOCTH Ha YUHJIMILATA IOKATO TE CE CIPABSAT C
MPEIM3BUKATEIICTBATA HA IUTypaIi3Ma M COITMATHOTO COJMKaBaHe.

bsixa mocraBeH! BaXKHHW BBIIPOCH B HAYAJIOTO HA M3CIICABAHETO, KATO
Hanpumep: KakBu ca o0pa3oBaTeTHUTE HJICOJOTHH, KOUTO JIbpkaBaTa
W3paen ucka ja BHYIIM Ha CBOMTE YYCHHIIM B PAaHHUTEC JHU Ha CBOETO
CBIIECTBYBaHE M KAaKBO C€ CJIy4Ba C TE3H HJACOJIOTMH IO BpEeME Ha
TpaHcPOpMaIMUTE MTPe3 TOAMHUTE?

W3mon3Baiilku MHOTOCTPaHHA METOJIOJIOTHSI, KOSITO ChYeTaBa TEKCTOB

aHaJIM3 Ha IIOJJUTUYCCKH JOKYMCHTHU, HHTCPBIOTA C KIITOUOBU O6pa3OBaTeJ'IHI/I
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burypu u 3aabI009CHN TEPCHHHU WU3CIICJBAHUS B PA3IMYHU YUWIHINA, Ta3H
JOKTOpPCKa JHCEpTallsi Cce CTPEMH Ja TMpeAoCTaBh HIOAHCHUPAHO U
BCEOOXBAaTHO pa3z0upaHe HA CUIUTE, OPOPMSIIIIN U3PACICKOTO 00pa3oBaHueE,
0T MUHHCTEPCTBOTO Ha OOpa30BAHMETO 1O AUPEKTOPUTE HA YUUIIHUINA H
TEXHUTE OOITHOCTH.

Bb3 ocHOBa Ha Ta3u METOMIOJIOTHS, U3CIEIBAHETO YCIEITHO TIOCTUTHA
LEJIUTE CH M TO0Ka3a, 4ye CBETCKOTO o0miecTBO B M3paen u peinuruo3HOTO
oOmiecTBO MMar OO UACOJIOTMUECKH 3HAMEHaTesl W Te C€ Hu3pa3sBarT B
YyBCTBO 3a MPHHAJJICKHOCT KbM JIbpKaBaTa U JKEJaHHWE 3a MPUHOC KbM
100pOTO Ha OOIIECTBOTO, B KOETO H3PAENICKOTO OOIIECTBO MpPEThPIsBa
MPOMSIHA, TIPU KOSITO IIEHTHPHT Ha BIIACTTAa CE€ M3MECTBA OT IbpKaBaTa KbM
rJIaBUTE Ha OOIIHOCTHUTE, KAaTO BCAKA OOIIHOCT C€ XapaKTepusupa C
AMHAMMYEH KOHTHHYYM OT LEHHOCTH W 3ala3Ba MPaBOTO CHU Ja IMPOMEHS

pelIeHusITa CH CIIope1 1aJieHa CUTYaIHs.
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I11. U3Bon.

KazanoTo B Hacrosmoro ,,O06001enne’ q1aBa OCHOBaHUE J1a CE TBBPAH,
Ye MOCTHUTHATOTO B ISJIOCTHOTO U3CJie/IBaHe MOTBbPKIABA XUIIOTE3aTa
HA, 4e¢ Koraro MHUHUCTEPCTBOTO Ha 00pa30BaHUETO ,,3aryOu* BiacTTa CH Ja
JUKTYBa UCOJIOTHATA HA YUMIIMINATA U TTOKa3a TOTOBHOCT JIa C€ OTBOPY KbM
UJICOJIOTUUTE HA HOBUTE OOIITHOCTH, MTapa0OKCAIIHO, UJICUTE Ha OCHOBATEIUTE
Ha JIbpKaBaTa c€ BbpHAaxXa, 3a /1a ObJaT BHEAPCHH B yUWIHINATA. XHUIIOTE3a,
KOSITO B Tpolleca HA AaHAJIW3, IJaBHO BbB BTOpaTa 4YacT Ha
AUCEPTALMSATA, Oellle HANBJIHO NMOTBBbP/EHA U Cce MPeBbPHA B /I0Ka3aHAa
Te3a Ha u3cjeIBaHeTo!

B 3akimouenue, kaTo 00001IaBaIo TBBPACHUE, MOXKE Jla C€ Kaxke, ue
MIPOBEJICHOTO M3CJIC/IBAHE II¢ HAMEPH MSICTO B HACTOSIIETO IPOTHBOPEUHBO
WHTEJICKTyaIHO  HAcToAIlle, O0000maBaiku  KIIOUYOBUTE  OTKPUTHA,
OOCHXKJIaMKW TEXHUTE TOCJIEIUIM 3a T[OJUTUKATa M MPaKTUKAaTa,
MpU3HABAKU TpallHUTE HANPEKECHUS U MpeJiaraiiku BU3us 3a ObIeHIeTO Ha

BIBXHOBEHOTO OT ITMOHM3Ma 00pa3oBaHue B M3paen.
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IV. HayyHu ¥ HAYYHO-TIPUJIOKHU MPUHOCH HA TUCEPTANMOHHUA TPYA

[TepBOo. OcCBUIECTBEHO € IJIOCTHO M3CJIEABAHE HA MCTOpUATA U
OCHOBHUTE NOTOIM Ha wuueosoruute B [IbpxkaBata 3paen, mpoydenw,
ONMCaHU M JETAWIHO Ca aHAJIM3UPaHU TIXHOTO BIIMSAHHE BBPXY
YCTaHOBSIBAHETO, PA3BUTHUETO U CHbBPEMEHHOTO CHCTOSIHME Ha JbPKABHOTO
oOpazoBaHne B Hes, KaTO € HAMpaBEeH OIMUT 3a OuyepTaBaHE Ha OBACIIN
BB3MOKHOCTH 34 HErOBOTO YCHBBPLIEHCTBAHE B YHHCOH C YCJIOBHUATA B
CbBPEMEHHUS CBAT.

Bropo. HampaBeno e pauHamuyHO  ,KapTorpadupane” Ha
oOpaszoBarenHuTe uaeonoruu B M3paen: Jlokato npeJuIIHUTE IPOYyUBaHMSI ca
HACOYEHH KbM CTAaTMYHU ONHUCAHUS HA WJACOJOTUYECKH MOTOLH,
U3CIEABAHETO Ipejjiara JUHAMUYHO KapTorpadupaHe, MOKa3Ballo Kak
UJIEOJIOTUUTE CE MIPOMEHSIT, EBOJIFOMPAT, U CH BIMSAT B3aHMHO BbB BPEMETO,
KOETO € HHOBaTHBHA METOOJOTHS 3a pa30upaHe Ha HJIECOJIOTMYECKUTE
IIPOMEHU B 00pa30BaTEITHUTE CUCTEMU.

Tpero. IlpoBeneH € aHanM3, BKIIOUYUTEIHO HA OCHOBara Ha
OCBILICTBEHO €MIIMPUYHO U3CIIEABAaHE, Ha BpPb3KaTa MEX]y IPOMEHHUTE BbB
BJIACTOBATa CTPYKTYpPa U UACOJOTUYECKATa aBTEHTUYHOCT, KaTO CE U3BEXKAAT
HOBU TPOSIBU B Ta3W Bpb3Ka IO OTHOLIEHWE HA BJacToBaTa CTPYKTypa B
oOpa3oBaTtenHaTa cucreMa (LEHTpaJM3UpaHa - JCLEHTpaIU3UpaHa) MU
ABTEHTUYHOCTTA, C KOSTO HACOJOTHUYECKH CTOMHOCTH C€ TMpujarar B
o0pa3oBaHHETO, KOETO € HOB BI'bJ 3a pa3dupaHe Ha JAWHAMUKA Ha
00pa30BaTEIHUTE UJICOJTOTHUH.

Yerebpro. UneHtudunmpan € mapajokc B OTHOIICHHETO MEXKIY
LEHTpaJHaTa BJIACT U SIAPOTO OT IIEHHOCTH Ha 0Opa3oBaTeIHATa CUCTEMA Ha

HwpxaBata W3paen. M3cimenBaHeTro IpencTtaBs HOBATOPCKU IOTJIEX 10
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OTHOIIICHHME Ha KaTo Y€ JM MapaJoKCaTHUs (akT, Y€ HMEHHO KOraro
[IEHTpaJIHATa BIACT HA MUHHUCTEPCTBOTO HA OOPA30BAHUETO B TUKTYBAHETO
Ha OTpeJIesIeHa UICOJIOTHS OTCJIa0HA U C€ OTBOPH 3a pa3HOOOpa3Ha OOIIHOCT
OT WJICOJIOTMH, HACTHITM aBTEHTUYHO 3aBPbIllaHE KbM IIMOHUCTKUTE OCHOBHU
IIEHHOCTU. ToBa € (OPMYITUPOBKA, KOSTO OCIOpPBAa KOHBEHITMOHAIHOTO
PEANOoJIOKEHUE, Ye ACIEHTpAIN3alMATa Ha BIacTTa BOJIM JI0 OTCJIa0BaHe Ha
CIlojeJIcHa HaIlMOHAJIHA HUJICOJIOTHSl.

[lero. IlpemnokeH € TMPAaKTUYECKUM MOJENI 3a YIIPAaBICHUE Ha
IIypaJIMCTUYHA oOpa3oBareiiHa cucrema: Ha ocHoBara Ha pe3ynraTure OT
M3CJIEIBAHETO, KAKTO U Ha CHOJICJICHUS JIMYEH OMHUT Ha aBTOpa B HETrO, €
MPEJICTAaBEeH HOB MPAKTUYECKH MOJE] 3a yMpaBjieHUE Ha oOpa3oBaTeHa
cucTeMa, KOUTo OajlaHcupa MEXKTy OOIITHOCTHO-HUJICOJIOTUYECKA aBTOHOMUS U
HaIllMOHAIHO cOmkaBaHe. ToBa MoXke 1a ObJie 3HAUYNUTEIICH TPUHOC HE CaMo
3a M3paen, HO CHIIO M 3a JAPYrHM CTpaHW, HUMAIM MYJITHHAIMOHAIHU,

MYJITUCTHUYICCKH U MYJITUKYJITYPHH OCHOBH Ha CBOsATA IbpPiKdBHA CUCTCMA.
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JlekJiapanus 3a HAY4YHA €eTHYHOCT

Huceprauusta ,,BnusiHue Ha HIE0JNOTHATAa BHPXY pPa3IUYHUTE MOTOLU B

IbpAKABHOTO 0Opa3oBanue B M3paen‘ e aBTOPCKU TEKCT.

[Ipu pa3paboTBaHETO M HE ca M3MOJI3BAHU YYXKIECTPaHHU MyOJUKALUHU U
MIPOM3BEICHNUS B HApYIICHUE Ha aBTOPCKUTE IpaBa, 0e3 Ha/IJIe)KHO MOCOYBAHE

1 OUTHUPAHC.
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I. General characteristics of the dissertation work
Relevance of the topic

The State of Israel is a young country. Upon its establishment, four
main ideological streams collaborated in its establishment. Each ideological
stream had unique schools and curricula adapted to the special character of
the stream. Over the years and with the cultural changes and challenges of the
time, the curricula in the schools of each stream have been changed and
adapted.

As part of the routine work in schools, and especially in the past years
with the outbreak of the global COVID-19 pandemic, it is necessary to
examine the extent to which the state is capable of leading an education
system that succeeds in mediating the country's national values in accordance
with the needs of the new communities that are now seeking to characterize a
unique identity.

Today, there are many schools in the State of Israel that declare that
they uphold the ideals of the state's founders. However, the social changes in
Israeli society as well as in the global culture in the Western world pose new
challenges to the education system in Israel.

Were the ideologies preserved during the establishment of the state?
Have they disappeared completely? Have they changed beyond recognition?
Is there a common platform for all education streams in Israel? Have
ideological currents been added or disappeared? Is there a system of reciprocal
relations between the different streams? To what extent does the Ministry of
Education interfere with ideology in the curricula of the various streams? Are
there extremes in the ideological stream that conflict with the State Education

Law in Israel, and where will we find them? Are the teachers and teaching
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staff familiar with the ideologies for which they were employed in the
schools?

All of these questions point to the gap that actually exists. I believe that
this work can provide a comprehensive and vital response to any official in
local government in Israel or in the national offices of the Ministry of
Education, and to anyone who wants to deepen educational activity and raise

it and society to its ideological origins.

Object, subject and main hypothesis of the research

The object of the study is the different streams in public education in
the State of Israecl and its subject is the influence of ideology in their
formation and implementation in educational practice.

Main hypothesis is that when the Ministry of Education "lost" its
power in dictating the ideology to the actual schools and was willing to open
up to the unique ideologies of the new communities, paradoxically, the ideas
of the state's founders returned to be implemented in schools. The process of
decentralizing i1deological authority to diverse communities, instead of
weakening the original Zionist ideologies, has actually strengthened and
renewed them in a more authentic manner. As a result, it turns out that a
decentralized educational model connected to a shared value base is more
suitable for Israel's complex and multicultural reality than a centralized model

that attempts to impose a uniform ideology.

Goals and objectives
The purpose of the study is to expose the educational ideologies of
the various streams in Israel and to examine their impact on the curricula in

the schools in practice. I will also place the educational ideals of the State of
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Israel on the historical continuum, in order to examine whether and to what
extent they have changed in the daily life of the schools.
The tasks to achieve the goal can be broadly summarized as follows:
First group: Conducting textual analysis of policy documents and
ideological development; Second group: In-depth interviews with officials

and decision-makers.

Methodology and methods of the research

The methodology that guides the research is the theory of metadata
and its application to the study of ideologies, as well as the use of the semiotic
approach, which assumes that different ideologies will interpret concepts such
as equality, integration, education in different ways.

The methods used in the dissertation are inductive method, analogies,
secondary method of analysis, including analysis of documents, monographs,
studies and events, analysis of research, conducting interviews, which, by
virtue of the role of the author of the dissertation as a school principal, include
managers and officials in the Ministry of Education, district administrators,
political leaders, school principals and educational experts representing the

various streams in the system.

Limitations

The research undertaken is carried out on the basis of two limitations:
first, “historical”. It is assumed that the study of the ideological process in
history implies taking into account the fact that ideologies change with
different periods and are shaped each time according to the challenges that
human and technological development brings. Therefore, one should not

expect the ideals for which the State of Israel was created to live and exist
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today in the educational system in the way in which they were expressed at
the beginning of the state. The second limitation is “current-practical”. It
requires taking into account the fact that any ideology can be covered by
different actions, which implies the possibility that teachers in schools may

strive for ideals different from those that I have considered appropriate.

Expected results

Ideological-Historical Mapping: The research is expected to provide a
comprehensive mapping of the development of educational ideologies in
Israel since the establishment of the state until today, identifying significant
turning points and socio-political influences.

Identification of Gap Between Declarations and Actions: The research
is likely to reveal significant gaps between the ideology declared in official
documents and its actual implementation in different schools.

Decentralization Trends: The results may indicate an accelerated trend
of decentralization, especially in the last decade, with the transfer of
ideological authority from the central ministry to communities and schools.

Autonomy and Authenticity: The research is likely to reveal that schools
with greater ideological autonomy succeed in creating a more authentic
connection to the core values of Zionism than schools implementing uniform
policies.

New Connections Between Communities: The research may identify
new models of integration and bridging, especially in schools that integrate
religious and secular education, offering a new synthesis of ideologies that

were previously separate.



Structure of the research
The supported thesis, the main goal set, the formulated tasks, the current and
significant events for society, considered in the dissertation work, suggest the

following structure of the research:
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I1. Content of the dissertation

The structure of this dissertation includes three chapters.

Chapter 1. Value, ideological and managerial foundations and
principles of the educational system of the State of Israel

The first stage of the work examines the ideological currents in the early
days of Zionism and the creation of the state. It presents the prominent figures
who led the people at that time and their worldview. In the 18th and 19th
centuries, emancipation developed in Europe, which aroused the peoples to
seek equal civil, social, and political rights and to unite around a unified
nation. Binyamin Ze'ev Herzl (1860-1904) was called the “Visionary of the
State” because he succeeded in awakening the Zionist dream of bringing the
Jews closer together and inspiring them to work for the establishment of a
state and the ingathering of the exiles to the Land of Israel.

In 1948, it was David Ben-Gurion (1886-1973) who united the leaders
of the various parties in the nation to declare the State of Israel and establish
it. Although David Ben-Gurion had an agrarian and social ideology, he agreed
to allow the religious parties to be autonomous in matters of religion and state.

Intellectuals and cultural figures such as Aharon David Gordon (1856-
1922), Chaim Nachman Bialik (1873-1934), Rabbi Yitzhak HaCohen Kook
(1865-1935), Ahad Ha'am — Asher Zvi Ginsberg (1856-1927) and Rabbi
Eliezer Meir Lifshitz (1879-1946) shaped the basis of the cultural and social
ideology of the State of Israel.

The study shows that the early educational landscape, shaped by the
pioneering spirit, the revival of Hebrew, and the embrace of literature and the

arts, aimed to create a 'New Jew' deeply connected to the land and committed
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to collective ideals. However, this vision was often characterized by a tension
between national unity and individual expression. This tension grew over the
years as modern culture and social awareness amplified the individual.

Myths of 'few against many' and 'return to Zion' as in the days of the
Bible served as powerful tools for forging a shared national identity. These
were also added more stories and legends that have changed and adapted to
the national narrative and the revival of the people in their land.

A very important role in this regard is played by pioneer poetry, among
which the three poems “Amal,” “Barren,” and “Here in the Land of the
Fathers” stand out. They reveal the way in which pioneer poetry shaped the
foundations of Israeli education. These songs, like many others from the
Yishuv period, were not only an artistic expression of the pioneering
experience, but also a powerful educational tool that shaped the consciousness
of generations of Israelis.

The main principles that emerged from the poems — the perception of
historical continuity, the connection between man and the land, the
sanctification of work and creativity, the tension between individualism and
collectivism, the language revolution, and the dialectical attitude to tradition
— became the cornerstones of Israeli education in its early years. They shaped
the curriculum, the teaching methods, the learning environment, and the
image of the ideal graduate to which the education system aspired.

While there have been many changes in the Israeli education system
over the years, it is possible to identify the continuity and impact of these
principles to this day. The emphasis on knowledge of the land and annual
trips, the strong connection between education and national identity, the

complex relationship to Jewish heritage, and the perception of the teacher as
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a moral educator and not just as a transmitter of knowledge — all these are part
of the educational legacy left by the pioneer song.

In the age of globalization and post-modernism, when Israeli education
1s undergoing far-reaching changes, it is important to know its historical roots
and the cultural sources that shaped it. The poetry of the pioneers provides us
with a unique window into understanding the values, ideals, and vision that
motivated the founders of Israeli education, and invites us to critically and
creatively examine their continuity and adaptation to contemporary reality.

In this regard, the question “Is it possible to educate ourselves about
values?” justifiably arises. It is an open and complex question, the answer to
which depends on our educational, moral, and political worldview. Perhaps
instead of asking whether values can be educated, we should ask more precise
questions: What values? In what ways? And for what purposes?

As Izhar emphasized, the naive notion that "if we only believe" and "if
we only behave well," everything will be for the better, is simplistic and
misleading. Values education is a complex effort, full of contradictions and
dilemmas, that requires deep intellectual and emotional coping on the part of
both educators and students.

In the post-modern and complex reality in which we live, there are no
magic solutions and no simple formulas. However, it is precisely because of
this that the questions of values are becoming more vital than ever. Proper
education cannot be satisfied with technical training and the imparting of
skills, but must deal with the deep questions of meaning, identity, and value —
even if the answers to these questions are complex and even contradictory.
This 1s an ongoing challenge that each and every generation in the education
system must face anew. In light of the circumstances of his time and the

challenges of his time.
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Chapter 2. Zionist Ideology and Educational Ideology During the
Establishment of the State of Israel

This chapter began by examining what ideology was in the 20th
century, and in particular what the national ideology was that characterized
the educational system in Israel. “National ideology is the spirit of productive
nationalism, as long as it does not make the nation an end in itself...” (Lam,
2002).

This chapter examines the ideological issues of general education and
religious education, as formulated by the various bodies in the Ministry of
Education. It also seems that there have been changes in both religious and
general education, and there has even been an radicalization of ideological
messages.

The vision of values in the general state education system has not been
renewed since 1953. The State Education Law has been updated in the
Director-General's Circulars, which are published on average once a year. Do
the Director-General's circulars also relate to ideological aspects, or are they
merely practical regulations and guidelines? (Ministry of Education, State-
Religious Education Administration, n.d.).

At this point, the different political opinions that represent the different
parts of the nation and their demands in the field of education are examined.

Various pedagogical methods were outlined that are applied in the
curriculum and to ideologize teaching and to assess whether the ideologies
have indeed been internalized by teachers and students. Special attention was
paid to presenting the leading figures and ideological currents by presenting
their ideas, historical deeds and their vision during the establishment of the
state. The cooperation between the party leaders was outlined and how this

was reflected in the leadership of the people on the ground, as well as the
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influence of personalities and ideals on the course of the years of the
establishment of the state.

The role of the State Education Law was brought to the fore.

The historic State Education Law sought to establish a framework for
equality, accessibility, and shared national values. However, it also sparked
ongoing debates about the balance between centralized control and local
autonomy, between Jewish identity and democratic principles. The value of
equality was understood differently in those days, and the practical
implications of this value were expressed in blurring the unique customs of
each community and family and setting a uniform cultural threshold for all.
(For the most part, the guiding line of culture was influenced by European
culture and not from the culture of the East, even though they were the
majority in those days).

The research revealed the enduring influence of distinct educational
philosophies, from those emphasizing individual development to those
prioritizing social cohesion, and the ways in which these approaches have
shaped the interpretation and implementation of educational policy.

The conclusion that is drawn is that the research conducted in the
chapter reveals the main manifestations of the relationship between ideologies
and schools of thought in this field, focusing on the main ideologies that

emerged with the establishment of the State of Israel.

Chapter 3. Evolution of Israel's educational ideology and system.
How are Zionist Ideologies Expressed in Israeli Schools in 2020s?

At this stage of the study, the common ideological denominator among
educational denominators in Israel is examined: pluralism, differentiation and

coordination. Over the past 20 years, there has been a natural awakening of
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communities and parent committees to establish new schools based on new
ideas and ideologies. The reasons for these changes are cultural, religious,
social and influenced by global technological developments. For this purpose,
interviews were conducted with school principals who represent the new
pedagogical development, and the new curriculum was reviewed. The demand
for such schools by the public was quantified and whether there are regional
councils where the demand is higher.

The second part of this chapter examines whether and how the
ideologies of the Israeli educational system are also applied in the new
schools. Is there a contrast between the new ideologies and those of the
founders of the state? Or are the new schools reviving the old ideologies?

It has been shown that the development of ideological educational
streams in Israel reflects deep social processes: the rise of pluralism and
individualism, the erosion of a unified national narrative, and the
strengthening of group identities. These processes pose a significant challenge
to the state education system: how to preserve its original goals — creating a
common denominator and social cohesion — in a reality of multiple voices and
identities?

It is possible that the key lies in models such as inclusive education,
which offer a new paradigm: not forced uniformity and not complete
separation, but rather a shared space that allows for the expression of different
identities while constantly searching for a common ground. If the Israeli
education system succeeds in adopting and expanding these models, it may
not only deal with the challenges of multiculturalism, but also serve as a model
for Israeli society as a whole in dealing with its deep rifts.

In 2020s, Zionist ideologies continue to be expressed in Israeli schools

through a variety of channels: teaching of the Bible and history, the
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performance of national ceremonies, and connecting to the land through field
trips and environmental education initiatives. However, these expressions
have become more complex, nuanced, and contested in response to evolving
social and political realities. The big question hovering over Israeli society is
what is "Zionism"? And is it possible that it has finished its job? Or maybe
she changed her goals? The political development in Israeli society and the
attempts to find long-term solutions with the Palestinian society are at the
center of the Israeli discourse and certainly influence the design of education.

The research also identified significant challenges posed by increasing
pluralism, the rise of identity politics, and the diversification of Isra eli society
in coping with wars in parallel, disrupting the already complex balance for
educators seeking to uphold Zionist values while respecting the rights and

perspectives of all students.

Summary of the Research

The influence of ideology on education systems is a phenomenon that
resonates globally, yet it takes on unique dimensions within the intricate
tapestry of Israeli society. This doctoral dissertation delves into the core of
this relationship, examining how ideologies, particularly those rooted in
Zionism, have shaped and continue to shape the diverse streams of state
education in Israel.

Israel's journey as a nation-state, characterized by its unique historical
circumstances, ongoing security challenges, and the complexities of
integrating a diverse population, presents a compelling case study for
understanding the interplay between ideology and education. The findings of

this research resonate beyond the Israeli context, offering applicable insights
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to other societies grappling with questions of national identity, cultural
pluralism, and the role of education in shaping future generations.

This dissertation argues that a compelling paradox lies at the heart of
Israeli education: precisely when the Ministry of Education 'lost' its direct
power to dictate ideology, a more authentic return to the core values of the
state's founders emerged from the ground up, adapted and reinterpreted within
the unique contexts of individual communities and schools. This dynamic
interplay of central authority and local agency has redefined the landscape of
Israeli education.

This research aimed to unpack this complex dynamic, to explore the
historical evolution of Zionist ideologies, to analyze the legal and policy
frameworks governing education, and to examine the contemporary realities
of schools as they navigate the challenges of pluralism and social cohesion.

Important questions were asked at the beginning of the study, such as:
What are the educational ideologies that the State of Israel wanted to instill in
its students in the early days of its existence, and what happened to those
ideologies during the transformations of the years?

Employing a multi-faceted methodology that combines textual analysis
of policy documents, interviews with key educational figures, and in-depth
field research in diverse schools, this doctoral dissertation sought to provide
a nuanced and comprehensive understanding of the forces shaping Israeli
education, from the Ministry of Education down to school principals and their
communities.

Based on this methodology, the research successfully achieved its goals
and showed that secular society in Israel and religious society have a common
ideological denominator and they are expressed in a sense of belonging to the

state and a desire to contribute to the good of society, in which Israeli society
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is undergoing a change in which the center of power is shifting from the state
to the heads of the communities, with each community being characterized by
a dynamic continuum of values and retaining the right to change its decisions

according to a given situation.
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III. Conclusion.

What has been said in this “Summary” gives reason to claim that what
has been achieved in the overall study confirms the hypothesis that when the
Ministry of Education “lost” its power to dictate the ideology of the schools
themselves and showed a willingness to open up to the unique ideologies of
the new communities, paradoxically, the ideas of the founders of the state
returned to be implemented in schools. A hypothesis that, in the process of
analysis, mainly in the second part of the dissertation, was fully confirmed
and became a proven thesis of the research!

In conclusion, as a generalizing statement, it can be said that the
conducted research will find a place in the current controversial intellectual
present, summarizing the key findings, discussing their implications for policy
and practice, acknowledging the enduring tensions, and offering a vision for

the future of Zionist-inspired education in Israel.
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IV. Scientific and applied applied-scientific contributions of the

dissertation

First. A comprehensive study of the history and main streams of
ideologies in the State of Israel has been carried out, their influence on the
establishment, development and current state of public education in it has
been studied, described and analyzed in detail, and an attempt has been made
to outline future opportunities for its improvement in unison with the
conditions in the modern world.

Second. A dynamic “mapping” of educational ideologies in Israel has
been made: While previous studies have focused on static descriptions of
ideological streams, the study offers a dynamic mapping, showing how
ideologies change, evolve, and influence each other over time, which is an
innovative methodology for understanding ideological changes in educational
systems.

Third. An analysis has been conducted, including on the basis of
empirical research, of the relationship between changes in the power structure
and ideological authenticity, deriving new manifestations in this relationship
with respect to the power structure in the educational system (centralized -
decentralized) and the authenticity with which ideological values are applied
in education, which is a new angle for understanding the dynamics of
educational ideologies.

Fourth. A paradox has been identified in the relationship between the
central authority and the core values of the educational system of the State of
Israel. The study presents an innovative view of the seemingly paradoxical
fact that precisely when the central authority of the Ministry of Education in

dictating a certain ideology weakened and opened up to a diverse community
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of ideologies, an authentic return to Zionist core values occurred. This is a
formulation that challenges the conventional assumption that the
decentralization of power leads to the weakening of a shared national
ideology.

Fifth. A practical model for managing a pluralistic education system is
proposed: Based on the results of the study, as well as the author's shared
personal experience, a new practical model for managing an education system
is presented, which balances community-ideological autonomy and national
cohesion. This can be a significant contribution not only to Israel, but also to
other countries with multinational, multiethnic, and multicultural foundations

of their state system.
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