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BBBEJAEHUE

OO6pazoBanneTo € OocHoBomoaraml (GakTop 3a momoOpsiBaHe Ha
Ka4ecTBOTO Ha JKMBOT, KaTO BIMSHUETO My 3alo4Ba OLIC B PAaHHOTO
nerctBo. CeMeliHaTa cpefa Urpae pelnasaia poiis 3a (GopMupaHETO Ha
JETCKUTE MOCTHKEHHS, EMOIIMOHAIHOTO OJIaroroydre ¥ MOTHBAIHATA 32
yuene. M3cmexBanusAra momuepTaBaT, ue e(EKTHBHOTO 0Opa3oBaHUE
W3MCKBA aKTUBHO CHTPYJHUYECTBO MEXKIY YUCHHUIH, POJUTEIH H YUUTEIH,
KaTO aHT&KHPAHOCTTA HA CEMEHCTBOTO JIEHCTBA KaTO KITIOYOB MPEAUKTOP
3a IBJITOCPOYCH aKa/IEMUYEH yCIIeX.

Poaurenckoro ydactue ce cBbp3Ba € MO-100PO U3IBIHEHHUE HA
JOMAIlHUTE 3a7ayd, IO-BHCOKH pe3ylTaTH Ha M3MUTH W IO-CHJIHA
ydeHHn4ecKka akTHBHOCT. OTBBJ aKaIeMHUYHHTE PE3yNTaTH, ceMelcTBaTa
npeaaBar UEHHOCTH, IPEIOCTaBAT MOJICIH 3a MOApaKaHue U MOAIoMarar
W3rpaXKJAaHETO Ha CAMOOIIEHKa W aJaNTHBHOCT. EITHOBpeMEHHO ¢ ToBa
COIMATHO-MKOHOMHWYECKHUTE YCIOBHUS OKa3BaT MPSKO BB3JICHCTBHE BBPXY
MOCEIIaeMOCTTa M Hampenbka B YYWIMINE, KAaTO OHArjeqsIBaT Kak
CeMEHHHUTE CTPYKTYpU U pecypcu opopMsT B3MOKHOCTHUTE 32 yUCHE U
pasBuTHe.

CpII10 TOIKOBA BakKHA € U B3aUMOBpPB3KaTa MEX/y CEMEHCTBOTO
YUMIJINIICTO, TBH KaTo ABCTC MHCTUTYLHUH CIHOACIIAT OTTOBOPHOCTTA 3a
MOJIKpEeTa Ha JIETCKOTO h3pacTBaHe. PonuTenuTe U yuyuTenuTe CbBMECTHO
CBH3/1aBaT YCIIOBUS 32 EMOIMOHAIHA PETYIIAIHs, YCTOMYMBOCT M COIHATHA
ajanTanys, rapaHTHPaliKy, Y€ YYSHUIUTE ca MOJATOTBEHU Ja MOCpPEIIHAT
KOTHUTHUBHUTC u INOBCACHYCCKUTEC NpEaAN3BHUKATEIICTBA. Tosa
NapTHROPCTBO AaKIEHTHUPa BBPXY JONBJIBAIINTE CE€ POJIM HA JIOMa H
YUMIIMIIETO KaTo JBaTa LEHTPAIHH KOHTEKCTa, KOHTO BIHSAT BBPXY
oOpa3oBaTeIHaTa TPAEKTOPHUS HA JleraTa.

B 3axiroueHue, B3aMMOOTHOILICHMATA MEXIY YUYHUTEI U YYEHUK
NPE/ICTAaBISIBAT KIFOUYOBO M3MEPEHHE Ha aKaJeMHUYHOTO M JINYHOCTHOTO
pa3BUTHC. ITomoxxurennure OTHOUICHUA usrpaxaart CurypHa u
cTuMynupama oOpa3oBaTelHa Cpejia, IOKaTO HETraTHBHUTE Morar Ja
BB3IPENATCTBAT HANpeabKa U Ja ce OTpa3sT HeONaromnpHusTHO BBPXY
Onaromosyuyuero.  YUWTelIuTe M CeMelcTBara, JAelcTBamM B
CbTPYAHUYECCTBO, ITOJIaraT OCHOBUTEC Ha MOTUBAIUATA, YCTOﬁqHBOCTTa u
LSUTOCTHUS yCIIeX Ha Jielara, KaTo HoAYepTaBaT 3HaueHUETO Ha CHIIHATa
BpB3Ka MEXIy A0Ma U YUWIHLIETO B CbBPEMEHHOTO 00pa30BaHue.
H3caenoBaTencku npodiaem



[{eHTpamHUAT — W3CIAEAOBATEICKH MpoOJieM, pasmiiexaaH B
HACTOSIIIIATA JIMCEpPTAlrs, Ce KOPECHH B YCTOHUYMBHS Pa3pUB MEXKITY
MpU3HATaTa 3HAYMMOCT Ha B3aMMOJICHCTBHETO MEXIYy CEMEHCTBOTO |
YUUIIMIIETO U HEMOC/IEAOBATEIHUTE HAYMHN HA HETOBOTO MpHJIAraHe Ha
MpakTUKa. Behopekn de oO0mMUpHA MEXIyHApOJAHA W HAIMOHATHA
TUTEepaTypa IMOJ4YepTaBa, 4Ye POJUTEICKOTO y4acThe, KOMYHHKAIUATa
MEXKIY YYUTEIH W POAUTCIH W TO3UTHBHUAT YUYHIIHINEH KIAMAT ca
KIIOYOBH 32 TOBHWIIIABAaHE Ha YUYEOHUTE pE3yNTaTH HA YYCHHIIHTE,
EMIIMPUYHHUTE JAHHU COYAT 3HAYMTEIHH PA3INYHS B Pa3IMUHU KOHTCKCTH.
B MHOTO cltyyan ChTPyIHHYECTBOTO OCTABA MOBBPXHOCTHO HITH CE CBEKA
10 (hopMasTHH MOBON, KaTO ChOOIABaHe Ha OIICHKH WITH pasrieKIaHe Ha
MOBEJICHYECKH MPOOJIEMH, BMECTO Ja ObJic HHTETPUPAHO B CIKCTHEBHHUS
KMBOT Ha YYWIMIIETO. Ta3d HEMOCIEAOBATEIHOCT MOPaKIa BBIIPOCH
OTHOCHO CTENEHTa, B KOATO B3aMMOJCHCTBHETO MEXIYy CEMEHCTBOTO U
VUMIHIIETO PEANHO JOMPHHACS 33 TOCTHKCHUATA HAa YUCHUIUTE U MPH
KaKBH yCJIOBHUS TO CE OKa3Ba Hal-e()eKTUBHO.

OcBeH TOBa, B TPBIKHUS OOPa30BATEICH KOHTEKCT MPOOJIEMBT
npuaoOrBa OCOOCHAa BAXKHOCT TPEABHI COLMATHO-MKOHOMHUYECKUTE
TpaHC(hOpPMAIUK, KYJITypHHTE OYaKBAHHS U MPEIAU3BUKATEICTBATA, TIPS/
KOHMTO Ca M3MPaBEHH KaKTO YUMIIMIIATA, TaKa M ceMeicTBaTa. Y UUTEINTe
MPHU3HABAT POJISATA Ha POAMTENNTE B OPOPMAHETO HA BB3MOKHOCTUTE 34
y4eHe Ha YYCHUIIMTE, HO TPEISTCTBUS KATO OTPaHUYCHH PEeCypcH Ha
POIUTENNTE, JUICA HA CHUCTEMATHYHH PaMKH 32 CBTPYJHHYECTBO U
HEpaBeH JOCTHII J0 MOIKPENa BH3MPENATCTBAT TOTCHIIHATHUTE MOJI3H OT

napTHHOPCTBATA CeMENHCTBO—YUMIIHILIE. CrnenoBarenHo
W3CIIEOBATENCKUAT TpodneM ce  (oKycupa BBPXY TOBa  Kak
MeAaroru4eckuTe CHEINATINCTH BB3NpHEMAT pornsTa Ha

B3aMMOJICHICTBUETO MEXIy CEMEWCTBOTO W YYHIIHIIETO, KOM (GopMu Ha
CHTPYHUYECTBO CE€ CUUTAT 3a HAW-BIMATEIHU 3a aKaJeMHUYHHUS yCIIeX U
KaK Te3W TPO3peHHs MoraT Aa MHQOPMHUpAT TONUTHKH U TPAKTUKH,
HACOYCHU KbM YerHBaHe Ha C’[)Tp}I)IHI/IT-IeCTBOTO 3a HO-JIO6pPI y‘-IeHI/I‘IeCKI/I
noctmwkeHus. CbOTBETHO, Makap TEOpETHYHATa paMKa Jla ce omupa Ha
MEXKIYHAPOAHU U3CIEABAaHUS, EMIHMpPUYHATA YacT Ha HacTosIaTa
TUCepTaus Ce TPOBEXIa B pPaMKUTE Ha TpbIKaTa oOpa3oBaTEIIHA
CHCTEMA.
Onucanne Ha CHCTOSTHHETO B H3CJIeI0BaTeJICKATa 00J1aCT
WscnenBanusra B 00JlacTTa Ha B3aMMOJEHCTBHETO CEMENCTBO—
YUYWIHIIE TTOCIEIOBATEITHO MOIePTAaBAT 3HAUYMMOCTTA Ha POIAUTEIICKOTO
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y4acTUE U CHTPYAHUYECTBOTO MEKAY CEMEHCTBOTO W YYMJIMIIETO 3a
aKaJIeMUYHUTE TOCTHKCHUS W COIMATHO-EMOITMOHAITHOTO Pa3BUTHE Ha
y4eHUIUTE. MEXIyHapOJHY MTPOYYBaHUS, BKIIFOUUTEIIHO METaaHAIU3H U
ManiabHU CpaBHUTEIHU OICHKM kato PISA, mokas3maT, 4e ydYeHUIIWTE,
YUHUTO POJUTEIH AKTUBHO MOJKPEISAT YYEHETO Y JOMa, MOJIbpiKAT
IeJICHACOUYCHA KOMYHHKAIUS C YYWTEIUTE M YYacTBAT B YUMIIHIIHHS
JKUBOT, TIOCTUTAT TI0-BUCOKH 00pa30BaTeIHu pe3yaTaTu. EMHOBpeMeHHO ¢
TOBa TCOPETHYHHM MOJICTH KaTO TO3W 3a MPHUIIOKPUBAIIUTE ce chepH Ha
pimusaue Ha JDx. Encruitn (Epstein) u pamkara Ha Xysbp-Iemricu u
Canmmep (Hoover-Dempsey & Sandler) nemMoHcTprupaT MHOTOIIIIACTOBHS
XapaKTep Ha POJUTEIICKOTO yJacTHE, KOSTO BKJIFOUBA HE CaMO ChJICHCTBUE
MPU JOMAITHUTE 3a71a4¥, HO U (HOPMYJIHPAHE HA OYAKBaHUS, MOIbPIKAHE
Ha e(eKTUBHA KOMYHHKAIMS W y4aCTHE B NPOICCHTE Ha B3eMaHE Ha
peuieHus. B pe3yaTar ChTPYAHHYSCTBOTO CEMEHCTBO—YUMIIHUILE CE
YTBBPIKJaBa KaTo HeHTpaieH GOKyC Ha 00pa30BaTEITHUTE H3CICIBAHUS U
MOJUTUKHU TPE3 TOCICAHUTE JCCETHIICTHSI.

B rppuxus  oOpaszoBareneH KOHTEKCT o0aue HaJMYHHUTE
M3CIICIBAHMS OYEPTaBaT MO-(pparMeHTUpaHa KapTHHA. Makap y4uTeIInTe
W pONUTENHUTE Ja TPU3HABAT 3HAYCHHETO HA CBHTPYTHHUUYECTBOTO,
B3aMMOJICHCTBUETO YECTO CE OrpaHu4aBa 0 (HOpMaTHM M EMU30AUMYHU
CpPEeUM—OOMKHOBEHO BBB BpPB3Ka C OICHKUTE WM IOBEACHYCCKH
BBIPOCH—BMECTO Jia TMpHUeMa YCTOHYHMB W CTPYKTYPUPAH XapakTep.
IMpoyuyBaHusATa COYAT, Y€ COLUATHO-UKOHOMHUYECKUTE HEPABCHCTRA,
OTPaHUYCHUTE MHCTUTYIIUOHAIHA PAMKUA M TPAJIMIIMOHHUTE BBH3IPHUITHS
32 pPOJIMTE BB3MPEMATCTBAT M3TPAXKIAHETO HA CMHUCIICHH MapTHHLOPCTBA
MEXKJy CeMelcTBaTa W ydwiuiiara. BcleacTBue Ha TOBa, BBIPEKH
IIMPOKOTO MpH3HABAHE Ha IICHHOCTTa HA POJUTEIICKOTO YdYacTHe,
MPAKTUYECKOTO MY peaM3rpaHe Bapupa 3HAUUTEITHO, OCTABIMKH OTKPUTH
BBIPOCUTE KaK CBTPYJHHYECTBOTO MOXE CHCTEMATHYHO Jia Obje
YKPEIIEHO B MOJKpeIia Ha yYSHUUYECKUTE TOCTHKCHHUS.

Llen Ha u3cIeIBaAHETO

Llenra Ha HacTosIIaTa AWCEPTANMs € Ja W3CIelBa poJsATa Ha
B3aMMOJICHCTBUETO MEXTy CEMEHCTBOTO M YUIIIUIIETO TP (POpPMHUPAHETO
Ha y4eOHHTE MOCTHUKCHHS HA YUCHHUIIMTE, ChC CIICIUAJICH aKIEHT BbPXY
BB3MPUATHIATA HA YYUTEIUTE OTHOCHO POJUTEICKOTO YydYacTHEe U
ChTPYIHUYECTBO. Upe3 chueTaBaHe HA TEOPETUUYCH U EMITUPUYCH aHAIIN3
Ha HauyWHA, MO KOWTO CceMelcTBaTa W YYWJIMIIATAa B3aUMOJIEHUCTBAT,
M3CJISIBAHETO LIE/H Ja uACHTU(DHUIIMPa KO POPMH Ha ChTPYIHHUYECTBO CE
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BB3MPUEMAT KaTo Hal-e(EeKTHBHH, KOM MPEYKH BB3IPEIIATCTBAT
CMUCJIEHOTO aHTKHpPaHE U N0 KAKbB HAUYMH TE€3U AUHAMHUKU [OBJIUSBAT
aKaJICMUYHUTE pe3yaTaTH Ha ydeHunurte. [locpeacTBoM To3uM aHaIu3
JUcepTalusITa Ce CTpeMH Ja JONPUHECE KbM MEXKAYHAPOIHUS W
HAI[MOHAJHMS 1e0art 3a YKpenBaHe Ha MapTHhOPCTBATa MEXIY CEMENCTBO
W YyYWIHIIE, Tpemaraiiki W3BOIM, KOWTO MoOTaT na WHQOpMHUpaT
oOpa3oBareiHaTa MPaKTHKA W TOJHUTUKUA B TPBIKUAS KOHTCKCT M W3BBH
HETO.

3agauu HA U3C/IEABAHETO

3a mocTuraHe Ha MOCTaBeHATa el AMCEpTalUsATa NpearIpueMa CICIHUTE
W3CIIETOBATEIICKH 3aJauH:

1. Jla mpernena u CHHTE3Wpa TEOPETUYHATA M EMITUPUYIHATA JINTEPATypa
OTHOCHO B3aUMOJICCTBHETO CEMEUCTBO—YUWIHIE K HETOBOTO
BB3/ICHCTBHE BHPXY YICOHUTE MOCTHXKEHUS HA YUCHUIIUTE.

2. Jla aHanmm3Wpa pEJCBAaHTHUTE TOJMUTHYECKH M WHCTUTYIIHOHAIHU
JOKYMEHTH, KOUTO paMKHUpaT ChTPYJIHUYECTBOTO CEMEUCTBO—
VUHIIIMIIE Ha €BPOMEHCKO M MEXKTyHAPOIHO PaBHUIIIE.

3. Jla u3cnenBa BB3MPUATHATA HA YUUTEIUTE OTHOCHO POJHUTEIICKOTO
y4JacTHE€ M ChTPYIHUYECTBO Ype3 IMpWIaraHe Ha CTPYKTypHUpaH
BBIIPOCHHUK.

4. Jla uHTepmpeTHpa pe3yJTaTUTe B CBETIIMHATA HA CHIIECTBYBAIlaTa
TEOpUs. M TNPAKTUKA, KATO OTKPOU HMIUIMKAIIMUTE 32 TPBLUKUI
oOpa3oBareneH KOHTEKCT.

Xumnore3u
1. Yuutenu, KOUTO BB3MPHEMAT CHTPYAHHMYECTBOTO MEXIy CEMENCTBOTO
U YYWIUIIETO KAaTO CMHUCICHO W €(QEeKTHUBHO, IO-BEPOSTHO OTYHUTAT
MOJIOXKUTETHU €()EKTH BbPXY aKaJICeMUYHHUTE ITOCTHIKCHUS HA YUCHUIIUTE.
2. [Ipeuxu kaTo OrpaHUYCHU PECYPCH Ha POIAUTEIUTE, JTUIICA HA BpeME WU
HEJOCTaThYHA WHCTUTYLUOHAJIHA TMOJKpPENa OKa3BaT OTPULIATEITHO
BB3/ICHCTBUE BBPXY KAUECTBOTO HA B3aWMOJECHCTBUETO CEMENHCTBO—
YUWITHIIIE.
EMnupuyHa meToaoiorus

EMnupuynara yacT Ha HacTosIaTa IUCEpTalUs C€ OCHOBaBa Ha
JTBYKOMITOHEHTEH METOJOJIOTHYECKH IOAXO0d, ChUeTaBalll KauyeCTBEH H
KOJIMYECTBEH KOMIIOHEHT. KayecTBEHUAT METOA € peaJu3upaH upes
aHaJIM3 Ha JIOKYMEHTH, (OKYCHUPAH BHPXY KOPITYC OT MHCTUTYIIUOHAIHU U
nmoymTHYeCKn JokyMeHTH Ha EBpomeiickus cwvro3, OUCP, FOHECKO,
YHULIE® un nanmuoHamam paMmku. llenta Ha To3u aHanmu3 Oeme na ce
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UICHTHOUIUpPAT TOBTAPAIM €€ TEMH U JUCKYPCH  OTHOCHO
B3aMMOJCHCTBHETO  CEMEWCTBO—YUMIIMIIE, BKIIOYUTEIHO HErOBOTO
BB3ICUCTBHE BbPXY YUCOHHTE MOCTHIKCHUS HA YUCHUIMTE, POpMUTE HA
POMUTENICKO  yd4acTHe, OapuepuTe Tpeq  ChTPYIHUYECTBOTO |
NPENOPbYBAHUTE CTPAaTerud. AHAIM3BT Ha JOKYMEHTH CIyKH 3a
OYepTaBaHe Ha HAaYMHA, MO KOWTO MEXKIyHapOJHUTE U HAI[MOHAITHUTE
HUHCTUTYIIUH paMKUpar rnpobiieMa, 6e3 7a ce mpaBu OMUT 33 KOJIUYECTBCHO
M3MEpBaHEe WIN FeHepaIu3upaHe Ha IPEKUBEHUS OITHT.

KosnnuecTBeHHAT MeTox O€ OCBIIECTBEH Ype3 CTPYKTYpUpaH
BBIIPOCHHK, aIMHHUCTPHPaH Ha 256 yuuTenu B IPBIKHS 00pa3oBaTelicH
KOHTEKCT. WHCTPYMEHTBT C€ CBhCTOCIIC MPESIUMHO OT BBIPOCH C
(buKcHpaHl OTroBOpH M O¢ IMpeIHA3HAYCH Ja YJIOBU BB3MPUATHATA HA
YUUTEIUTE OTHOCHO CHTPYJHHYECTBOTO MEKAY CEMEHUCTBOTO W
YUHIUIIETO, (HAKTOPUTE, KOHMTO YJIECHSABAT WIH BB3MPEISITCTBAT
POMUTENICKOTO ~ ydacTHe, KakTO U BB3NPHETUTE e(eKTH BBPXY
aKaJIeMHYHUs HalpeIbK Ha ydyeHunure. [lepuoabt Ha chOMpaHe Ha JTaHHH
MPOIBIKH MPUOIM3UTENHO 12 ceamuinin — ot Maprt a0 touu 2025 r., npe3
KOUTO YYaCTHHUIIUTE MOXKEXa Ja MOIMBJIHAT BBIPOCHUKA B yI0OHO 3a TAX
Bpeme. B u3cienBaHero O¢ MpUiioKeHa CTpaTerdsi Ha yJqoOHAa W3BajKa
(convenience sampling), ¢ oryiea qocTHraHe 10 MIMPOK KPBI' YIACTHHUIIN B
rphIKaTa 00pa3oBaTeHa CHCTEMA.

BbrnpocHHKBT O€ pa3snpocTpaHEeH €JIEKTPOHHO 4Ype3 OHJIaiH
wiatropmu karto Facebook u Viber, HacoueHO KbM TPyl Ha yYHTEIH,
KaKTO M TIOCPEJCTBOM IMOKAHHU IO €JIEKTPOHHA TIOIIa. YJacTHUIUTE Osixa
HAChpUYaBaHM Jia CHOJACNAT BBIPOCHHUKA C KOJETH M MO3HATH YYHTEIH,
KOETO YJIECHH T.Hap. ,,CHe)KHA TONKA" MpPU HaOUPAHETO Ha PECIIOH/ICHTH.
To3u MOAXO0/1 MO3BOJIU BKJIFOYBAHETO HA YUUTEIH OT PA3JINYHK reorpadcKu
paiionn Ha ['bpIMS W OT HAYATHOTO U CPEJHOTO 0Opa3oBaHME, KaTO IO
TO3W HAa4YMH CEe MOBHIIMA pa3HOOOpa3ueTo Ha m3Bajakara. JlaHHUTE Osixa
AHAITM3UPAHK YPE3 OIMCATENTHA CTATHCTHKA C T[T J1a CE OTKPOSAT MOJICIIH U
YECTOTH B OTTOBOPHTE HA YUUTEIUTE.

CrnenBa 1a ce OTOGNIEKH, Y€ EMIHMPUYHOTO H3CICIBAHE HE €
NPEICTABUTEIHO 32 [U1aTa ChbBKYIMHOCT OT YYUTEIH HUTO HA HAL[MOHAIHO,
HUTO Ha MEXIYHApOAHO paBHuiie. llenta Ha MpoydYBaHETO HE €
bopMynupaHe Ha TeHEPATU3UPYEMH CTATUCTUYECKU U3BOAH, & MO-CKOPO
U3CJIe/[BaHEe Ha TEH/CHIIMH, OTKPOSIBAHE HA BH3IPHATHS U MPEIOCTABIHE
Ha AQHAIUTHYHM WMHCANTH, KOWUTO Ja HWH(OPMHUpAT [OCIIEIBAIIH
W3CJIeBaHMs M MOJMTHYECKU Jiebartu. Upes chueTaBaHETO HA aHAIM3 Ha
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JOKYMEHTH C pe3yiaTaTHTe OT BBIPOCHHMKA JUCEpTAlMATa Ipeiara
IPUIOCTEH Ioriel, BbPXYy (DeHOMeHa, Kato OOBBpP3Ba MOJIUTHYECKOTO U
MHCTUTYLIMOHAIHOTO paMKHpaHE Ha B3aUMOJEHCTBHETO CEMEHCTBO—
YUWJIMILE C BB3NPUATHATA HA MPAKTUIUTE HA TEPEH.

IMoaxon u BU3MA

TeopeTHUHUAT U METOAOJIOTHYECKHUST IOAXOJ Ha HAcTOsIIAaTa
JTUCepTalys € CUTYHpaH IMpeaud BCHYKO B MOJETO Ha COIMOJOTHATAa Ha
oOpa3zoBanneTo. B3aumoeiicTBHETO MEKy CEMEHCTBOTO M YUIITHIIIETO Ce
aHaJuM3Mpa KaTo COLMAJeH IpoLec, OTpassdBall CTIPYKTypUTE Ha
HEPABEHCTBOTO, KYJATYPHUTE HOPMH M WHCTUTYLMOHAJIHUTE MPAKTUKU,
KOUTO (hopMHUpaT 00pa3oBaTEIHUS ONKT Ha enara. Ta3u COUUoIorniecKa
MEPCIEKTHBA M03BOJISIBA M3CIIEIBAHETO Ja N3JI€3€ OTBB HHINBHYaTHUTE
HarJlacH  /1a pasriiexia CbTpyIHUIECTBOTO MEX/ly CeMeCcTBa U yUMIIHILA
KaToO 4acCT OT MO-IIMPOKH COITUATHA TUHAMUKH.

BususTa Ha n3cnenBaHeTo € Aa IONPUHECE KbM COLUOIOTMYECKUS
nebar 3a o00pa3oBaHMETO, KaTo TMOKake KaKk ChTPYJHUIECTBOTO
CeMEeNCTBO—Y4MIIHIIE MOXKeE J1a PYHKIIMOHHPA €THOBPEMEHHO KaTo pecypc
3a y4eHe M KaTO MEXaHW3bM 3a HachpyaBaHE HAa PaBHOIIOCTABEHOCTTA.
Upe3 cuTyupaHe Ha TPBLKUS ClIydail B IO-IIMPOKUTE MEXKIYHApOIHH
JUCKyCHM  JMceprauuara Lelad Ja  OTKpOM  COLMAJHUTE U
WHCTUTYUHUOHAJTHUTE YCJIOBHA, IPHU KOUTO CHTPYAHHUUCCTBOTO MEKAY
CceMeHCTBa U YYMIIUILA Ce IPEBPhIA B peraBaml (hakTop 3a akaJeMUIHUS
yCIHex.

CTpykTypa Ha AucepTANMATA

Hacrosimata auceprauus € CTpyKTypupaHa B UYETHPH OCHOBHH TIJIABH,
BCSIKa OT KOWTO Pa3riiexa OTIEIHO, HO B3aUMOCBBP3aHO M3MEPEHUE Ha
OTHOLICHUATA MEXKIY CeMeﬁCTBOTO, YUWINIICTO U y‘-le6HI/ITe ITOCTHIXXCHU S
Ha YYCHUIIUTE.

I'nmaBa 1: Bausinuero Ha ceMelCTBOTO U YYWJIHIIETO BbPXY
y4eOHHUTe MOCTUKEHHS 10JIara TEOPETUIHUTE ¥ EMITMPUYHUTE OCHOBU. B
paznmen 1.1 ce ananm3mpa OTHOIIEHUETO ,,VICHUK — CEMEWCTBO", KaTo ce
00CBHXK/IaT CEMEHHOTO ydacTHe, TeOpHsTa 3a MPUIIOKpUBAILIUTE ce chepu
Ha BIMSHME, €BOJIIOLMATA Ha POAMTEICKOTO Y4acTHE M MOJICIHTE Ha
ceMeliHn B3auMmozeicTBus. [loapasaenure TpeTupar ome poAUTEICKUATE
MPAaKTUKHU, HATJIACUTE U OYaKBAaHUATA Ha POIUTEIHNTE, KAKTO U PaKTOPHUTE,
(bopMupaIIy POJUTEIICKOTO y4acTHe BbB BPBb3Ka C JAETeTO (KaTo Bb3pacT,
MoJ1, y4eOHM TOCTIUKEHMs W a3-Kourienmus). HoB moapasmen usciesa
COIMMOMKOHOMHUYECCKUTE U KYJITYPHUTEC ACTCPMHUHAHTHU Ha POJAUTEIICKOTO
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ydacTue, 00OCHOBaH OT JIOKa3aTelCTBa, Y€ CTPYKTYPHHUTE HEPaBEHCTBA
CHIJTHO MEIUUpAT CIOCOOHOCTTa Ha ceMeicTBaTa Jia CU ChTPYIHHYAT C
YUWIUINETO W A3 MOAKpensaT ydeHero. Pasmen 1.2 ce dokycupa BBpXY
YYMUIUIHOTO B3aMMOICHCTBHUE B MOCTIKEHUATA Ha JCI1aTa, aHAIM3UPANKU
VUMIIHIIHATA CPeia, MeJarorniecKuTe MPAKTUKH, OTHONICHUSATA YIUTEN —
YYEHUK, EMOIMOHAIHUS  KJIMMAaT, BPB3KHTE C  BPBHCTHUIIMTE,
MOTHBAIIMOHHHUTE TEOPUH U KJIACHATa MHTEpaKIys. B3aumMHo pasrienanuy,
TE3W TEMHU IMO3UIMOHHUPAT CEMEHUCTBOTO M YYWIIMIIETO KATO KIFOUOBH
WHCTUTYITUH, ONIPEEIISIIN 00pa30BATEIIHUTE TPACKTOPHH.

I'maBa 2: B3aumojeiicTBHETO CeMeHCTBO — yYHJIHIILE
MPEeMEeCTBa aHAIM3a KbM UHTEpQEiica MKy ABaTa COIIMATHU KOHTEKCTA.
Paznen 2.1 npeictaBst u3MepeHHUITa Ha CHTPYIHUYECTBOTO, BKIIFOUYUTEITHO
eeKTUTE My BBPXY aKaJICMUYHHUTE IIOCTHIKCHUS, KA4yeCTBOTO Ha
OTHOILICHUSATA POJIUTEI — YUUTEN, KIIMMaTa Ha YUYWIHIIETO 32 CEMEUCTRA U
YUUTENW, KAaKTO M TIO3UTHBHUTE ACMEKTH HA POJMTEICKOTO YydYacTHhe.
Pasmen 2.2 pasmiexnaa ChTPYIHHYECTBOTO B MYJITHKYIATYPHH |
pa3HOOOpa3HH KOHTEKCTH, MpU3HABAKNKH, ue MUTpAIUITa,
MHOT000pa3ueTo M TMOJIMTHKHUTE 3a MpHOOIaBaHe MPEKOHPUTYypHpaT
KaKTO Bh3MOXXHOCTHUTE, TaKa U MPEIU3BUKATEIICTBATA MTPEJ] KOOTIePaIHsTA.
Paznen 2.3 BeBexk1a posisiTa Ha MUGPPOBUTE TEXHOJOTHU KaTO MEIMATOPU
Ha B3aUMOJEHCTBHETO CEMENCTBO — VYWIMILE, OIpaBjaHa oOT
HapacTBamaTa 3aBUCUMOCT OT JUTUTAIHH MIaTGOPMH 3a KOMYHHKAIHUS,
oco6eno cien mangemusata or COVID-19. Paznen 2.4 o6cexaa 6apuepute
U TpeU3BUKATEICTBAaTa Npes] e()eKTUBHOTO ChTPYIAHHUYECTBO, ¢ AKIICHT
BBPXY CTPYKTYPHUTE, KYATYPHUTEC W UHCTUTYIIMOHATHUTE OIPAHUYCHUS,
KOUTO 3aTPyJIHSIBAT ycToidmBara koomepanwus. Pasmen 2.5 cunrtesmpa
EMIIMPUYHHUTE J0Ka3aTeJICTBa 3a BpPbh3KATa MEXKIY ChTPYIHHYECTBOTO
CEeMEHCTBO — YyUYWIMIIE M YYECHHUYECKUTE pe3ynrard, a paszzaen 2.6
Mpe/CTaBs aHalu3 Ha JOKYMEHTH W CHHTE3 Ha KOHCTaraiuure. B
CHBKYIHOCT IjlaBaTa OTKPOsiBa KaKTO MOTEHIMAJIA, TaKa M CJIOKHOCTTA Ha
CHTPYIHUYECTBOTO B ChBPEMEHHUTE 00Pa30BaTEIIHA CUCTEMHU.

I'maBa 3: Merogonorusi Ha W3CIeIBAHETO IPEICTaBs
eMIMpUYHATA PaMKa Ha MPOydYBaHETO. B Hes ce QopMmyiupar menrta u
3aJlaYnTe Ha HW3CJICIBAHETO, M3CIICAOBATEIICKMTE BBIPOCH M XHIIOTE3H,
KaKTO ¥ M30paHUIT U3CIIEeIOBATEIICKY IU3aiiH. B creapamuTe moapasaenu
CE ONMUCBAT I'eHEepaJHATa CHBKYITHOCT W HM3BAJIKaTa, M3CJICIOBATEICKUSIT
MHCTPYMEHT, KaKTO W HEroBaTa BaJHIHOCT M HaAeKJHOCT. [JaBaTta
ouepraBa oOIll¢ NpoleaypaTta 10 ChOMpaHe Ha JJaHHU, CTHYHHUTE
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ChOOpaXKeHMsI ¥ METOJWTE 3a aHAIW3 Ha JIAaHHUTE, KaTO 3aBbpIBa C
METOAOJOTUYHUTE OrPaHWYEHUs] Ha Mpoy4yBaHeTo. EMmnupuunuTe
pe3yaTaTH W TAXHATAa HHTEpOpeTalus ca MPEACTaBeHH B pasleiuTe
»~Pesynratu u ,,JIuckycus* B chiiara riaea.

3akiaoyeHue  0000maBa  OCHOBHHTE  KOHCTaTallik  Ha
W3CIIEIBAHETO, TMOTBBPKAaBa HM3CIEAOBATEICKUTE XHUIOTE3W U 00CHKIA
TEXHUTE TEOPETUYHU W TMPAKTUUECKH UMIUIMKaiuu. llpencraBenu ca u
MIPETIOPbKH 32 OOpa3oBaTeNTHU TOJUTHKH W TPAKTHKH, HACOUYEHU KBM
YKpEIBaHE Ha CHTPYJAHHYECTBOTO MEXKAY CEMEHCTBO W YUYWIMILE U
HaMalisiBAaHE Ha HEpPaBEHCTBAaTa, KAaKTO M OYEpTaHU MPUHOCH Ha
M3CIIC/IBAHETO U HACOKHU 3a OBJICIIU POYYBAHUS.

Orpanunyenust

KaxkTo BcsAKO eMIUpUYIHO U3CIICIBAHE, U HACTOSIIATA TUCEPTAIIHS
€ TIOJBJIACTHA Ha OMNPEJCIICHU OrPaHUYCHUS, KOUTO Clie[iBa Ja ObIaaT
otueTeHd. Ha mbpBO MACTO, EMIUPUYHHUTE PE3YyIATaTH HE MOraT Jia ce
CUMTAT 34 MPEICTABUTEIHM 3a IU1aTa CHBKYNHOCT OT YYMUTEIU WIH
cemelicTBa B I'bprust. PasmMepsT U 00XBaThT HA aHKETHOTO MPOYYBaHE HE
Mmo3BOJIABaT  O0OOOIICHHWST Ha  HAIMOHAIHO paBHuUIle. [lo-ckopo
KOHCTaTallMUTE NPEJOCTABIT aHAaJUTUYHH WHCAHUTU 32 TEHICHUUU HU
BB3MPHUATHS, KOUTO MOTAT Ja HHPOPMHpPAT NOCIICABAIIM U3CIICIBAHUS U JIa
OTKPHAT HOBH HAINPaBJIICHUS 3a MIPOYIBAHE.

Ha BTOpO MsiCTO, caMHUAT METOAOJOTMYECKU AU3AUH MOCTaBs
orpaHudeHus. M3Moy3BaHUSAT BBIOPOCHUK CE€ CBHCTOCLIE MPEAMMHO OT
BBITPOCH C PUKCHUPAHU OTTOBOPH, KOMTO—MaKap MOJIe3HH 33 KOJUYEeCTBEH
aHAJIM3—HE BUHATH YJIABAT B LSJIOCTHATA UM CIIOKHOCT TJIEAHUTE TOUYKU
Ha YYWUTEIUTE OTHOCHO ChTPYAHUYECTBOTO MEXIY CEMEUCTBOTO U
yuniauimeTo. [10100HO, KayeCTBEHHAT KOMIIOHEHT Ha H3CJICBAHETO—
AQHAIM3BT HAa JOKYMEHTH—OE OrpaHM4YeH 0 MOoJA0paH KOpIyC OT
WHCTUTYIIMOHAJIHU M TMOJUTUKUYECKH TEKCToBe. Te3W JOKYMEHTH
OHArJeAsaBaT KaKk B3auMOJICHCTBUETO CEMEUCTBO—YUMIIUILIE CE€ PAMKUPA Ha
HHBO TIOJIUTUKH, HO HE HETIPEMEHHO OTPa3sIBaT MPEIKUBSIHATA PEATTHOCT Ha
ceMeNCcTBaTa U NeAarornueCKUTe CreUanuCTH.

W wnakpasi, uHTEpHpeTanuaATa Ha pE3yJiTaTUTe € OOyCIIOBeHa OT
u3cieqoBaTenckus Jau3aiiH. [IpoyuBaHETO HE MM YCTaHOBSBAHE Ha
NPUYMHHO-CIEICTBEHH BPB3KHM, a II0-CKOPO U3CIEeABAa acOLUaluH,
BB3MPUATHS ¥ TeMaTUIHHA Mojieiu. OCBEH TOBa KOHTEKCTyallHU (haKTOPH,
KaTo JIOKATHHW VYWIHIIHA TPAKTUKA WIH COIHATHO-HKOHOMHYECKH
pas3Iuyus MEXAy OOITHOCTHTE, HE MOXKaxa Ja ObAaT U3IsI0 0OXBaHATH B
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PaMKUTC Ha Ta3u JUCCpTalus. B’BHpeKI/I MMOCOYCHUTC OI'paHUYCHUA,
HU3CJI€ABAHETO IIpe€myiara HEHHU MPO3pC€HUA 3a OWMHAMUKHUTE Ha
B3aHUMO/ICHCTBUETO CCMCI‘/’ICTBO—y‘II/IHHHle 1 1oJjiara OCHOBa 3a 6’I>ILCHII/I
HAay4YHU U MMOJIUTUYCCKU MHUIIUATUBU.

I'JIABA 1: BIUSTHUETO HA CEMEHCTBOTO ¥
YUYUJINLIETO BbPXY YUEBHUTE INOCTUXEHUSA

CemelcTBOTO IIPEACTaBIsABA IIbPBUYHATA CPElla HA COLMAIN3ALUS
W OKa3Ba pelaBallo Bb3AeHCTBHE BPXY 00pa3oBaTeTHUTE TPACKTOPUH Ha
neuarta. Upes mpenaBaHeTO Ha ILIGHHOCTH, HArjacH, 3HAHUS U KyJNTypHH
HOPMH TO II0jlara OCHOBUTE HAa KOTHUTHBHOTO M E€MOLIMOHAIIHOTO
passutHe. OO0pa30BaTEIHOTO paBHUINE Ha POIUTEIUTE, COLUAITHO-
HUKOHOMHYECKUAT CTATYC U KYJITYPHHAT KallUTAJI — KaTO €3UMKOBU YMCHHA
U 3all03HaBaHe ¢ 00pa30BaTEIHUTE KOJOBE — (OPMHUPAT BB3MOKHOCTUTE
Ha YYCHUIMTEC 3a YCIICX. AKTHBHOTO POAUTCIICKO YHYAaCTHUEC B YUMJIMIIHUA
JKMBOT, BKIIIOUUTCIIHO NOAABPIKAHCTO HAa KOMYHHKAIUA C YUUTCIUTC U
MOJKpenaTa Ha YYEHETO y JIOMa, 3aCHJIBa MOTHBALMATA, YBEPEHOCTTa U
aKaJIEMUYHUTE MOCTIDKEHHS, KaTO HEPSAKO HaqAessiBa Haa eeKTUTe Ha
nemorpadekure ¢pakropu. OOpaTHO, OrpaHUYEHOTO aHTAXKHUpAHE Ce
CBBP3Ba C [10-CJIA0K Pe3yNATaTu U CHIKEH HHTEPEC KbM YUCHETO.

VYunnuiiero, KaTo BTOpaTa KII0YOBa HHCTUTYLHS, JOIBIHUTEIIHO
rmoaromMara HUHTCIJICKTYaJIHUA u E€MOIIMOHAJTIHUA pacTex upe3
CTpyKTypupaHo oOyueHume ©  counuanusanus. KadectBoro  Ha
MpenoJjaBaHeTo, METOANTE Ha 00y4YEeHHE M B3AaUMOOTHOIICHUSTA YUUTEI—
VU4EHHK Ca LEHTPAIHM JETePMUHAHTH HA TIOCTH)KEHUSTA, JOKATO
YUWIMIIHUAT KJIKUMaT, BPB3KUTC C BPBHCTHULUTC W MOTHUBaLUATA CbHIIO
BIMSAT BBPXY AaHraXupaHocTTa. HanuyHuTe OaHHU TOKa3Bar, de
MPAaKTUKU KaTO OBTapsiHE Ha KJ1ac HE MoJ00psIBaT yUEHETO U BMECTO TOBA
BB3MPOU3BEKIAT HEPABEHCTBATA, 0COOCHO 32 YUSHUIIM B HEOIArOMPHUSITHO
nonioxxenne. CieoBaTeTHO YYEHUYECKUTE TTOCTIKEHUS ca Pe3yiTaTr oT
JUHAMHUYHOTO B3aMMOJCHCTBHE MEXIY CEMEHCTBOTO, YUWIMLIETO U TO-
INUPOKUA COHOUAJICH KOHTCKCT. preHBaHeTO Ha CBTPYAHHUYECTBOTO
CeMeﬁCTBO—y‘IHHHHIe u rapaHTUpPaHETO Ha BHUCOKOKAaUYC€CTBECHO
o0OpazoBaHMe c€ OdYepTaBaT KaTo Hai-e()eKTHMBHM CTpaTerud 3a
HachbpuaBaHe Ha aKaJEeMUYHHUS yCIIEeX U PaBHOIOCTaBEHOCT.
1.1 Bausinue Ha ceMelCTBOTO

CeMeicTBOTO MpenCcTaBisBa MbPBUS U HAl-BIUSTENICH KOHTEKCT
Ha COIMANIM3alus, KOMTO MpsKo ¢GopMHpa Yy4YEHETO, HAarllacCuTe W
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OYaKBaHMATA Ha Jeuarta. PoauTenuTe mpenaBaT LEHHOCTH, MOJACIH Ha
MOBE/ICHNE M BB3TJIeIN KbM 00pa30BaHUETO, KaTo €THOBPEMEHHO C TOBA
Chb3laBaT E€MOLIMOHANHATa W COLMajHaTa Cpela, B paMKUTE Ha KOSTO
JeraTta u3pacTBar. ToBa BB3JEHCTBHE CE MPOSBABA KAKTO CTPYKTYPHO —
gpe3 (akTopw KaTo 0O0pa3oBATEIIHOTO pPABHUINEC HA POAWTEINTE H
COIIMATHO-NKOHOMHYECKHS WM MPOU3X0J — Taka W (yHKIMOHAIHO,
MOCPECTBOM POJUTEICKH CTHJIOBE, KOMYHUKAIMs W EMOIMOHAJIHA
moakpena. PomuTenckoTo ydacTthe, yKpemBaHETO Ha CaMOOIIEHKATa,
OCHUTYPSIBAHETO Ha MOTHBAIUS U yCTAHOBSIBAHETO HAa y4eOHW PYTHHH ca
KITIOYOBH €JIEMEHTH, KOUTO MOJABPKAT MOCTHXKEeHUsITa. EqHOBpeMeHHO ¢
TOBa OYaKBAaHMATA Ha POAUTENUTE M HAYMHBT, MO KOHUTO Te ce
KOMYHHKHpAT, OKa3BaT CWJIHO BJIHSHHE BBPXY a3-KOHIEMIHITA,
MOTHBAIHMATA U YCTOWYMBOCTTA HA YUYCHUIUTE.

BinsiHMEeTO Ha CEMEHCTBOTO € JUHAMUYHO U C€ IPOMEHS B
CHOTBETCTBHE C BB3pAcTTa M IMOTPEOHOCTHTE HAa NETETO — OT TMpsKa
MOJIKpena B paHHUTE YYMIUIIHN TOAWHA 0 HACOYBaHe W HAChpYaBaHe Ha
ABTOHOMMUSITA MPE3 IOHOLIECTBOTO. BhIpekn HepaBeHCTBaTa, CBBP3aHU ChC
COLMATHUST W HMKOHOMHYECKHUS IPOU3XOJ, TMO3WTHBHUTE HArjiacu Ha
POIUTENNTE, EMONIMOHATTHATA TOIUIOTA W ITOCIIEOBATEIHOCTTa MOTaT Jia
KOMIIGHCHpAT HEOJAronpusTHUTE YCIOBHA M Ja IOAIIOMOTHAT
aKaJIeMUYHUS HampeIbK. B KOHTEKCT Ha HENPEeKbCHATH COLMANHU WU
TEXHOJIOTHYHN TIPOMEHH CEMEWCTBOTO OcCTaBa CTaOWiIHa pedepeHTHa
TOYKa, TpeJyIaraiia MoIKpena, CUTYPHOCT U IeHHOCTH. HeroBusar nmpuHOC
KbM 00pa3oBaTeIHUTE TPACKTOPWUH Ha JielaTta € OIpeJelsil, OCOOEHO
KOTraTo ce ChYeTaBa C KOHCTPYKTUBHO CHTPYJHHYECTBO C YUYWIIHIIETO,
KOETO JIOIBITHUTEITHO YKPETBa YUYEHETO U HaChpyaBa PaBHOMIOCTABEHOCTTA
Ha BB3MOXKHOCTHTE.

1.1.1 PoanTesncko yyacTue U B3aMMOOTHOILIEHUS ,,y4eHUK —
cemeiicTBO

PonuTenckoro yyactue npejicTaBisBa eH OT Hali-peraBamure
¢akTopH, KOUTO POPMUPAT B3AUMOOTHOILICHUSTA ,,YYEHHK — CEMEHCTBO"
W TpSKO BIHAAT BBPXY OOpa30BATENHUTE pe3yNiTaTH. AKTHBHATa
AQHTQXKUPAHOCT HAIXBBPIS CBHACHCTBHETO MpPHU JOMAIIHHTE pPaboOTH W
BKJIIOYBA IPEJaBaHETO Ha LEHHOCTH, HArJlaCH W OYaKBaHUS, KaKTO H
CH31aBAHETO Ha MOJKpPErsl] KJIMMaT U eQeKTHBHA KOMYHUKausa. YUpes
MPUCHCTBUE B YUHIIUIIETO, B3AUMOJICHCTBHS C YUUTENINUTE U HACOYBAHE B
JOMalllHaTa cpe/ia pOJUTEINTE YKPENBaT MOTUBALMATA, CAMOYBEPEHOCTTA
W YyBCTBOTO 3a OTroBOpHOCT Yy aeuara. OOpaTHO, aWIicara Ha
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AQHTAKHPAHOCT YECTO CE acCOLUMHPA C MO-HUCKA BKIOYCHOCT U MO-ClIadu
aKaJeMUYHU TOCTIKeHHs. PopMaTa M MHTEH3UTETHT HA POIAMTEIICKOTO
ydacTHe BapupaT B 3aBUCHMOCT OT COIIMATHO-MKOHOMUYECKHS MTPOU3XOI,
KyJITYpHUTE paMKd M CEMEHHHUTE OOCTOSATEICTBA, Karo (haKTOpu Karo
MOJBT HAa POAUTEIS HIIM HAIUYHOTO BPEME JOITBIHUTEIIHO BIUSAT BBPXY
CTENEHTa Ha BKIIOYBaHE. BB BCHUKHM CilydaW HAIMYUETO HA CTAOMIHU U
MOJKPEISIIA OTHOIICHHS MEXIYy CEMEHCTBOTO M YYCHHKA OCHUTYypsBa
OCHOBA, KOSITO ITOIIIOMAara akaJeMHYHNTE MTOCTIKECHUS, ICHXOCOIMAITHOTO
pa3BHUTHE U €PEKTUBHOTO CHTPYAHIUYECTBO C YUHIIHIIETO.
1.1.2 Teopust 3a npunoKpuBammuTe ce chepu HA BIUSTHHE

Teopusra 3a mpurnokpuBamniuTe ce chepr Ha BaUsSHUE Ha J[KO¥iC
JI. Encruiin o0scHsSBa Kak CEMEHCTBOTO, YYHIIMIIETO M OOIIHOCTTa
(YHKIMOHUpPAT KAaTO OCHOBHU CpelH, KOUTO OQOpPMIT YYEHETO U
pa3BuTHETO Ha fenata. Te3u chepu Morar a AeficTBaT aBTOHOMHO WK 14
ce MPUIIOKPHBAT, KaTO CTEIIEHTA Ha IPHUIIOKPHBAHE C€ BIHsAC OT (HaKTOpH
KaTO BB3pacTra Ha MOETCTO, ceMeMHHuTe IMPAKTUKX W YYUWIMIIHUTC
HOIUTUKH. B LOCHThpa Ha MOJ€jIa Ca IMOCTABCHU YUYCHUIIUTEC, TBH KaTo
TSIXHOTO M3pAacTBaHE 3aBHCH OT KAYeCTBOTO HA B3aMMOJCHCTBHUATA MEKITY
MOCOYEHHUTE KOHTEKCTH. TeopusiTa BKIFOYBA KAKTO BEHIITHUTE OTHOLICHHS
MCXKOY HUHCTUTYUHUTCE, Taka u BBTPCUIHUTE, CKECIHCBHU
B3aUMOJICHCTBUS—HANPUMEpP KOMYHHUKAIMATA MEXIy PpOIUTENN U
YUUTENN WM CHTPYJHUYECTBOTO C MHUIIMATUBH Ha OOITHOCTTA.

ChIECTBEH €NEeMEHT Ha MOjela ca WIECTTEe THIIA POJHUTEICKO
yuactue, (opmysnupand oT EncTuiiH: poauTercTBaHe, KOMYHHUKAIIWS,
JI0OpOBOYECTBO, YUCHE Yy JIOMA, yJyacTHE BbB B3EMAHETO HA PEIICHUS H
CHTPYJHUYECTBO ¢ OOIIHOCTTa. Te3u NpaKkTUKH JEMOHCTPHpAT Kak
ceMelcTBara, y4yWIWIIATa W OONIHOCTHTE MOraT Ja CIOJAEJST
OTrOBOPHOCTTA 32 Pa3BUTHETO Ha Jienata. Makap cdepure HuKOra 1a He ce
NPUIIOKPUBAT HAITBJIHO, 3aCHJICHOTO CHTPYAHUYECTBO YKPEINBA YIEHETO U
Onaromosyunero. B o0oOmienuwe, TeopusTa  moadyepraBa, — ue
KOODJMHUPAHUTE YCWIIMS MEXKIYy TPHTE CpeAM Cbh3JaBaT Haii-
OJIaroNpUsITHATE YCIOBUS 32 YICOHU MOCTHKECHHUSL.
1.1.3 EBosroniisi HA POUTEJICKOTO YYacTHe

PoaurenckoTo yuactue ce € U3MEHSUIO BB BPEMETO, aIalTHPAHKU
ce KbM IPOMEHHUTE B CEMEHHUTE CTPYKTYPH, COIIMAITHO-UKOHOMUYECKUTE
yCIoBUsl U 00pa3oBaTeIHUTE OYakBaHHs. Pojsita Ha TOJNAraIius TPHKH
BeYe HE Ce OrpaHuyaBa 0 OMOJOTUYHHUTE POJHUTEIH, @ MOXKE J1a BKIIIOYBA
0abM W [SI0BLM, POJHMHM WJIM WICHOBE Ha OOIIHOCTTa, KOUTO
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MOJIIOMAaraT y4eHeTo Ha Jerero. J[HeC yJacTHeTo chueTaBa JCHHOCTH,
OCBIIECTBSIBAHK B YUYWIHIIE M y J0Ma, KaTO CHTPYIHHYECTBOTO H
JOBEPUETO MEXKIY CEeMeHCTBaTa M YUYUTEIWTE C€ Pas3rIekaaT Karo
KJIIOYOBH 3a MOTHBALMATA, COLMAIHUTE YMEHHS U TOCTHXKCHUATA Ha
nenata. CHIypHHUTE ¥ TOJKPENSIIA B3aHMOOTHOIICHHS, OCOOCHO B
paHHHTE TOIMHHU, HAChPUYABAT YCTOHYMBOCTTA U [TOJIAraT CTAOUITHU OCHOBH
KaKTO 3a KOTHUTHBHOTO, TaKa 1 3a COIMAIHOTO Pa3BUTHE.

PonuTenure U3IIBIHABAT K MHOKECTBO POJIH: KaTO MApTHHOPH BHB
B3aMMOJIEHCTBHETO, KOUTO IOAIOMAarar (OPMHpPAHETO Ha COIHATHH
BPB3KH; KATO HACTABHUIIM, TIPEIABAIIM KYJITYPHH ¥ MOPAIHH [IEHHOCTH; U
Karo ,,CIIOHCOPHU"’, KOMTO HACOUBAT U PETYIUPAT MPEKHUBIBAHUATA U3BHH
noma. Te3u posin OKa3Bar, Y€ yJ4acTHETO Jajiey HaJXBbPJIs MaTepralHaTa
mojkpena. Makap MOHSITHETO Ja OCTaBa IIMPOKO M Jla Bapupa MEKIY
KyJ'ITypI/ITe, CBBpeMeHHI/ITC Imoaxoau aK]_[CHTI/IpaT B’pry TJICAHUTC TOYKU U
CTpaTeruMTe Ha CAMUTE POITHUTENH, MOAYCPTABAMKM CIOKHOCTTA Ha
CbBPEMCHHHSI CEMEEH JKHBOT M TPAWHOTO MY BB3ICHCTBHEC BBPXY
obpa3oBaTeHHs YCIEeX Ha Jerara.

1.1.4 Mopeaun Ha ceMeiiHH B3auMOAEeHCTBUSA

CTusioBeTE Ha POJMTEIICTBAHE OKAa3BaT CHIIECTBEHO BB3ICHCTBHE
BBPXY Pa3BUTHETO HA Jie1aTa U YUYUIUIIHATE UM IIOCTHXKEHUSA. bayMpuH
WAeHTUGHUIMpAa TPU OCHOBHH THIIA. aBTOPHUTAPEH (CTPOT, ChC CHIICH
aKIEHT BBPXY IMOCIYyIIAHKETO), MEPMHUCHBCH (IIMpPOKa CBOOOAA MpPH
MHHHMAJIHA CTPYKTypa) ¥ aBTOPUTETEH (BUCOKH OYaKBaHHs, ChUCTAHH C
TOIUIOTA ¥ KOMYHHKAIMs). ABTOPUTETHHUST CTHII € HAH-TSACHO CBBP3aH C
MOJIOKUTEIIHU  PE3YJITaTH KAaTO BHUCOKH IOCTHIKCHHs, MOTHBAIHS U
COLIMAJIHM YMEHHUS, ThbH KaTro MocThra OajlaHC MEXIy CTPYKTypa H
mojkpena. OTHOMIEHHUATa MEXIYy CEMEHCTBOTO M YYMIIMIIETO CHINO Ca
eBOJIFOMPAIIA — OT OTPAHUYCHH POJAUTEIICKHA POJIM KbM aKTHBHO Y4acTHE
B yIPaBJIEHUETO U pedopmuTe. J{HEC pOAUTEICKOTO YUACTHE CE PA3TIICHKIa
Karo (opMa Ha COIHMANIEH KalMTal, KOSATO IMOoJIoMara KakTo ycrexa Ha
YUYCHHUIIMTE, Taka M COIMaJHATa pPABHOIOCTABEHOCT, IOAYePTaBANKU
3HAQUEHWETO Ha  OaJaHCUPAHWTE CEMCHHH  B3aUMOJCHCTBHSA W
KOOHepaTI/IBHI/ITe HapTHBOpCTBa.

1.1.5 PoauTesicku NPaKkTHKH

PoauTeNcKuTe MPAKTUKK BIMSAAT BHPXY YUCHETO Ha JIEIara OIle
OT Hal-paHHUTE eTamnu, 3alo4YBalKM C €3UKOBOTO pa3BUTHE U
OrpaMOTABAHETO MpeAH MOCThIBaHe B yumnwiie. CrOAeNeHOTO YeTeHe,
MOJIKperaTa Ipy JOMAIIHUTE 3a/1a4H, HAChPYABAHETO U KOMYHHKAI[HSTA C
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YUUTETUTE TOBUIIABAT MMOCTH)KEHUTA, YCTOHUYMBOCTTa U CAMOOLICHKATA,
0COOEHO KOTaTo ca ChIIPOBOJICHN C EMOIMOHATHA ONOpa. ABTOPHTETHHUTE
MOJIXOAN—TOIUIOTa, ChUeTaHa C SCHH OYaKBaHUSI—ca Hai-e(eKTUBHHU,
JOKAaTO  TOCNIEJOBAaTeTHOTO POAUTEICTBAHE MOXE YacTUYHO /12
KOMIICHCHpA COIMAIHO-NKOHOMUYECKUTE HEOJaronpusTHH YCIOBUSL.
[TpakTHKHTE CE pa3BUBAT C BH3pACTTA: IIPsKa MOAKPETa B pPaHHUTE TOANHH,
CTPYKTYpUPaHO HACOYBAHE B HAYAIHOTO YUMIIUILE U JUAJIOT C YBa)KEHHE
KbM AaBTOHOMHSTA IIpe3 IOHOMIECTBOTO. KynTypHUTE LEHHOCTH W
CHBPEMCHHU IMPEIU3BUKATEICTBA KAaTO TUrUTaTHOTO yueHe u COVID-19
JOMBITHATENHO OPOPMAT CTPATETHUTE, MOJTYePTaBaliKu HEOOXOAUMOCTTa
OT aJanTHBHO, TMOJAKPEMALIO PpOJUTEICTBAaHE, KOETO HachpuaBa
HacTOMYMBOCT U yCHeX.
1.1.6 Hariiacu u 04aKBaHUsI HA POUTEIHTE

Harnacure 1 oyakBaHUsTa Ha POAUTEINTE Ca MOIIHH IPETUKTOPH
3a aKaJeMUYHHTE TIIOCTIDKCHUS W JIMYHOCTHOTO pas3BuTHe. Korato
pOOUTENHUTE ULEHIT 00pa3oBaHUETO W (OopMyJHpar aMOMIMO3HH, HO
pEATMCTUYHH 1I€JIH, AeIaTa CTaBaT MO-MOTUBUPAHU, 10-HACTONYMBYU U TO-
yBepenu. [lomkpensmara KOMyHHKanusi MOATIOMAara YCTOHYHBOCTTa H
CaMOOIICHKATA, IOKATO MPEKOMEPHHAT HATHCK WK 0e3pa3IHIHeTo MOraT
Jla TOPOAAT CTpeC, TUCTaHIMPaHEe OT YUEHETO WIIM HHUCKA yBepeHocT. Te3n
OYaKBaHMs B3aUMOJICIHCTBAT C KYJITYPHUS M COLMAIHO-MKOHOMHYECKUS
KOHTEKCT: B CEMEHCTBA C IOBEYE pecypcr aMOMIIMUTE CEe pean3nupaT 1mo-
JIECHO, JIOKAaTO HEONarompuaTHO TOCTABEHHTE ceMeicTBa Morar Ja
cpeurHat 3aTpyaAHCHUA BBIIPEKU €AHAKBO BUCOKUTC HAACKIN.

OuakBaHUWSTa ce pa3BUBAT BBB BPEMETO IO/ BIHMSHUE Ha
POOAUTECIICKHA OIIUT, BSaHMOI[efICTBHSITa C YYWIMIIECTO W HAJIW4YHaATa
nojkpena. ChbIrIIACyBaHOCTTa MEXKAY POJAWTENH M YYUTEIH 3achiBa
MOCJICIOBATETHOCTTA M Hampeabka  Ha  YYCHHIHMTE,  JIOKATO
HECHOTBETCTBUSTA MOTAT Jia BB3MPEINSATCTBAT MOCTIDKEHUsATa. Toruiara,
MMOAKpEIIAIla aBTOHOMUATA KOMYHHMKallMd Ha OYaKBaHUATA HaCbp4daBa
BBTpEIIHATa MOTUBALMS, JOKATO KOHTPOJIUPALIUTE TTOAXOAH YECTO BOAST
caMO [0 BBHIIHA MOTHBAlMsA. B CBbBpeMeHHaTa JWTHTalHA eroxa
MOHUTOPUHI'BT HA YHUJIIUITHUTE PE3YJITAaTU OT CTPaHa Ha POAUTEIINTE € 110~
JieceH, HO TpsAOBa ia Obe GamaHCHpaH C HaCchpyaBaHe, a HE ¢ KOHTPOIL. B
0o0o0meHne, OanaHCUpaHUTE ¢ MOJIKPEIALIM OYaKBAaHHUA HUIPasT
HeHTpaiHa poist 3a (OPMHPAHETO Ha ydeHWYecKara MOTHBAIUS,
AHTAXXUPaHOCT U ABJITOCPOYCH YCIIEX.
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1.1.7 ®akTopu Ha POAUTEJICKOTO Y4acTHe, CBbP3aHHU C IeTeTO

Ponurenckoro ygactue B 00pa3oBaHHETO € pemaBail (akTop 3a
aKaJIeMUYHUTE MOCTIDKEHUS Ha JeuaTa, (GopMHpaHETO Ha JMYHOCTTA U
COIMAIHUTE yMEHHs, HO HETOBHAT OOXBAaT ce ONpelesst OT CeMeHHus
MPOM3XO/, YUYMIHMIIHAS KOHTEKCT W MHIMBHIYaTHHTE IOTPEOHOCTH Ha
nerero. CemelicTBaTa C MO-BHCOKM COLMAJHO-MKOHOMHUYECKH U
00pa30BaTeIHU pecypcu OOMYaliHO MPOSBSBAT MO-TOJIIMA YBEPEHOCT U
KamamuTeT 3a AaKTUBHO aHTaXWpaHe, JOKaTo IIOCTaBEHUTE B
HeOlaronpusaTHa IO3ULMSA CEeMEWCTBa 4YecTo cpemaT Oapuepu KaTo
OrpaHMYEHO BpEME, pecypcH MIM HEJOCTaTh4yHAa 3alO3HAaTOCT C
YYWIUITHATE TPAKTHKU. ETHOBPEMEHHO C TOBa XapaKTEpHCTHKHTE Ha
JIETEeTO W eTambT Ha HErOBOTO pAa3BUTHE HWIPAsT KIOYOBA POJIA:
POAUTEIICKOTO yyacTHe OOMKHOBEHO € I10-CUJIHO B PAHHHUTE FOANHU, MOXKE
Ja Ce 3acWiId IpH HAIMYUETO Ha OOYYMTEIHH WIN TOBEACHUYCCKH
3aTpyJHEHHS M MMa TEHICHIMS Ja HaMalsiBa Ipe3 FOHONIECTBOTO C
HapacTBaliaTa aBTOHOMUH. Te3u JUHAMHKHU nogdyepraBat
HCO6XOILI/IMOCTT3 OT I'bBKaBU U ano6maBamH CTpaTeruu OT CTpaHa Ha
yUWIIMIIATa 33 MOJAbp)KaHE Ha CMHCICHO CBTPYAHHYECTBO CBC
ceMeiicTBara B pa3HOOOpa3HH KOHTEKCTH.
1.1.7.1 Oépazoeamenen, couuanen u UKOHOMUUECKU CHAMYC HA
pooumenume

OOpa3oBaHMETO HA POJHUTEIUTE, COLUUATHUAT NPOU3XON H
HUKOHOMHYECKUAT CTATyC OKa3BaT CHUJIHO BJIMAHHUC BBPXY CTCIICHTA Ha
TAXHOTO Y4YaCTUC B YUWJIMIIHHA XUBOT Ha JAc€lara. HO‘O6pa3OBaHI/ITe
POAMTENH TI0-4ECTO TIOJAKPENSAT YYEHeTO W HOAIbPXKAT peJOBHA
KOMYHUKAIUs C YYUTEIIUTE, JOKAaTO Te3H C MO-OTPaHHYCHU DEecypcH,
HPOIBDKUTEIIHO PAa0OTHO BpeMe, 3[pPaBOCIOBHH 3aTPyIHEHUS WIH
€3MKOBU OapHepy YEeCTO Cpemiar INPensTCTBUS NPH yd4acTHETO CH B
YUWIMIIHA ~ JeiHOCTH. [IpoMeHsAmmTe ce CeMEeHHHM CTPYKTypH W
MKOHOMHYECKUAT HATHCK CHIIO MOTaT 1a HAMAJISAT aHTQ)KUPAHOCTTA, KOETO
obaye He BUHArW € IPHU3HAK Ha JIMICA HAa HHTEPEC, a MO-CKOpO Ha
CTPYKTYpHH OTrpaHMYEHHS, KOWTO JUMHTHUPAT BB3MOKHOCTUTE Ha
POANTENNTE J]a Ce BKIFOYBAT AKTUBHO.
1.1.7..2 Bwv3pacm u non na oememo

PonuTenckoro ywactue MO MpaBWIO € HAN-CHIIHO B DPaHHHUTE
YYCHUYCCKU I'OAWHHA, KOTraTO A€HaTa C€ HYXXIAAT OT IPAKO HACOYBAHE, HO
MMa TEHJICHIUS Ja HaMajsBa Mpe3 IOHOMIECTBOTO, BBIIPEKU 3ala3eHaTa
HE00X0AUMOCT OT nojkpena. KauecTBOTO Ha aHraXKUPaHOCTTA € 10-BaXKHO
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OT KOJIMYECTBOTO: Hail-e()EeKTUBHU C€ OKa3BaT BB3PACTOBO aJICKBAaTHUTE
CTpaTeTuH — KaTo ChACHCTBHE MPH JOMAITHATE 33a4H 32 TO-MAIKUTE U
MOTHBAI[IOHHO HACOYBAHE 32 THHHEHIKBbpHTE. [10IBT CHIIO CTPYKTYpHpPA
POAUTEIICKUTE PAKTUKU: MOMYETATA MO-YECTO Ca MMOJUIaraHy Ha MO-TeCeH
HaI30p, JOKaTo TIpH MOMHYETaTa I0-BEpOSATHO C€ HachpyaBa
eMOIIMOHAJTHA TOAKPETIa, KOSITO MoAIoMara camoperynanusara. B ['eprus,
KakTO M B JPYI'M KOHTEKCTH, y4YacTHETO € II0-BUCOKO B HAYaIHOTO
obpazoBaHne W ce AUQEpeHIHpa I10 IOJOBH POJH, a IHPPOBHUTE
TEXHOJIOTUH BBBEIOXa HOBH (OPMH HA MOHHTOPHHT M ToOnKpena. B
000011IeHIe, eeKTHBHATA POAUTENICKA AHTAKUPAHOCT TPsiIOBa I'bBKABO /1a
Cce aJlanTHUpa KaKTo KbM BB3pACTTa, Taka U KbM I10JIa, 3 Jia 3aIa3u CBOsITa
CMHCIICHOCT B X0/1a Ha 00pa3oBaTesHaTa TPAeKTOPHS Ha yYCHUKA.
1.1.7.3 Hocmuoicenus na oememo

AKaJieMUYHUTE TIOCTIKEHHUS Ha JieTiaTa eJHOBPEMEHHO (OopMHpaT
U ce (opMHUpPAT OT POAUTEICKOTO YJacTHE. YCIIEXbT OOMKHOBEHO 3aCHIIBA
aHT@KHUPAHOCTTA, JIOKATO Ca0HWTe pe3yiTaTH MorarT 1a s HaMaliT.
W3cnenBaHusATa MOKa3BaT, Y€ HAChPYaBAHETO, BHCOKHUTE OYAKBAHUS U
IoAKpeIAiaTa KOMyHUKAIUA Ca HO'C(bCKTI/IBHI/I OT IpsdgKaTa ImoMoul IIpnu
nomamHUTe  padotu. COIMATHO-MKOHOMUYECKHTE (aKTOPH  CHITHO
o0ycnaBsT Ta3u BpPbB3KA: 3aMOKHHUTE CEMEWCTBA KOMIICHCHPAT dYpe3
pecypcu KaTo 4YacTHH YpOLM, JOKATO HEONAromnpHATHO MOCTaBEHUTE
ceMeicTBa € Bh3MOXKHO J1a ce AUCTaHIMpaT. CIe10BaTeHO MOCTHKEHUSTA
(GYHKIIMOHUpAT €IHOBPEMEHHO KaTO pe3yJNTaT W KaTo JBHUraTrel Ha
POIUTEICKOTO YJacTHe.
1.1.7.4 A3-06pazvm na dememo

A3-00pa3pT Ha gererto, (OpMHpaH oOmEe OT pPaHHHUTE
B3aUMOJICIICTBHS B CeMeiHaTa cpella, OKa3Ba CHIIHO BIIHMSHHE BBPXY
MOTHUBAIAATA, YCTOWYMBOCTTA M y4deOHHMTE pe3ynratd. [loaxpermsmoTo
POAMTENCKO ydacTHe — Ype3 HachbpyaBaHE, BHCOKH, HO PEAIUCTUYHU
OYaKBAaHUA U AKLCHT BBPXY YCUIIMCTO — IIOAIIOMAara MU3rpaxaaHeTo Ha
MO3UTHBHHU CaMOYOEXK/ICHHUS, BBTPEIICH JOKYC Ha KOHTPOJI U Harjiaca 3a
pa3BHTHE, KOUTO OT CBOSl CTpaHa 3acWJBAT MOCTOSHCTBOTO H
noctmwkenuara.  OOpaTHO,  OUCTAHIMPAHETO  HMIM  KPUTHIU3MBT
MOJIKONIABAT YBEPEHOCTTa M MpeACTaBsHEeTO. KakTo TPBIKH, Taka H
MEKIyHApOIHH M3CIICBaHHUS MOTBBPKAABAT, Y€ CeMelHara IOJKpera,
BKJIFOUMTEIIHO  ©(EKTUBHATA KOMYHUKAIMsi ¥  JOIBJIHUTEIHUTE
BB3MOXKHOCTH 32 yUeHe, € KIF0U0Ba 32 (POPMHUPAHETO HA aKaJeMUYHUS a3-
00pa3 Ha YUCHHIIUTE U 3a JBITOCPOYHUS UM YCIIEX.
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1.1.8. ConnoMKOHOMMYECKHU U KYJITYPHHU IeTEPMUHAHTH Ha
POAMTEICKOTO yYyacTue
CoOUMOMKOHOMHUYECKUTE U KYJATYPHUTE YCIOBHUS UTPAsT peliaBaiia poJis
npu GopMHpaHETO Ha POJUTEIICKOTO ydacTHe B OOpa3OBAHUETO, KATO
BIIHMSIAT HE CaMO BBPXY YECTOTaTa, HO M BbPXY (JOPMHUTE HA aHTAKUPAHOCT.
CemeiicTBaTa € TIO-BHCOK COIMATHO-UKOHOMHUeCKH crtatyc (SES)
OOMKHOBEHO paslojiaraT C IIOBEYE pPECypCH, KYJIATypeH KamuTal |
MO3HABaHE HA YYWIUITHUTE CHCTEMH, KOETO MM TI03BOJISIBA /1a OCUTYPSBAT
oborareHa JIoMallHa Cpefia 3a YUCeHE, H3BBbHKIACHU BB3MOXKHOCTH H IO-
TSICHa KOMYHHUKAIIMS C YIUTEIHTE. 3a pa3siuKka OT TAX, ceMeiicTBara c 11o-
HUCBK SES wecto cpemar Oapuepu kato (GUHAHCOB HATUCK, OTPAHUICHO
BpeMe U MO0-ciiada 3alo3HaTOCT ¢ WHCTUTYIUOHAIHUTE TPAKTHKH, KOUTO
orpanvM4yaBaT aKTUBHOTO Y4aCTUC BBIIPCKU BHCOKUTC aM6I/IHI/II/I 3a acuara
M. KyntypHute HOpMH CBIIIO MEANPAT YIACTHETO: B KOJIEKTHBUCTHIHUTE
0O0IIIECTBa POTUTEIIUTE Ca CKIIOHHH 12 aKIIEHTHPAT BPXY YBOKEHHETO KbM
YUUTCINUTC U O6H_[HOCTHI/ITC HEHHOCTHU, JOKATO B MHAUBUIAYAIUCTUYHUTC
KOHTEKCTH C€ HaChp4aBa IMO-TPSKO 3aCTHITHUYECTBO 32 JIETETO.

MmurpaHTCKHUTE ceMeiicTBa MOTaT J1a ce COBCKAT C JOTBIHUTEITHI
MpeaU3BUKATEICTBA, KAaTO €3WKOBH OapHepH M KyJITypHa HEMO3HATOCT,
KOETO BOJM JI0 TI0-MaJIKO BHMMO Y4acTHe, HO He HEITPEMEHHO JI0 TT0-CJ1ad
aHTOKUMEHT KbM oOpa3zoBaHueTo. B 00o0OmeHue, Te3u Monenn
MoIYepTaBaT HeOOXOAMMOCTTA YUHIIMIIATA JIa Bh3IPUEMAT MPUOOIIIaBaII!
MOJIXO/IM, KOWUTO NpPU3HABAT Pa3HOOOpazHUTE (OPMH HAa POJUTEICKH
NPUHOC W HAachpyaBaT pPABHOINOCTABEHH NAPTHBOPCTBA B PA3IHMYHU
COIIMOMKOHOMUYECKH U KYJITYPHH KOHTEKCTH.
1.2 Bausinue HA yYUJIHIIIETO

BriusHrero Ha yumimineTo € pemraBami (Gaktop 3a GpopMHpaHETO
Ha aKaJeMHYHHTE, COLMAIHUTE M EMOLHUOHAIHUTE pEe3ylNTaTu Ha
YUEHHIIUTE, MPOSBSBAI Ce Upe3 KJlacHaTa Ccpeja, B3aUMOOTHOIICHHUSITA
YUUTEI—y4YeHHK U HHCTUTYLIMOHATHUTE CTPYKTYpH. Pasnuunure Teopuu 3a
yueHe OOSICHSIBAT T€3M MEXaHHU3MH 10 Pa3In4eH HaYMH: OMXEBHOPU3MBT
aKIEHTUpa BBPXY [MOJKPEIUICHUETO U pOJisATa HA HArpagure 3a
HachbpyaBaHEe Ha Y4YaCTHETO M MOCTOSHCTBOTO, Makap KPUTHLUTE Aa
penynpexaaBaT cpelly NpeKoMepHaTa onopa Ha BhHIIHATA MOTHUBALHS,
KOTHUTHUBU3MBT PA3IICKJaa YUYCHUIIUTE KaTO aKTUBHU O6pa6OTBaTeHI/I Ha
WHpOpMAIUS, TPU KOETO YYUTEIUTe ,,CKeleoOpa3Ho" Haarpaxiaar
3HAaHUETO Ype3 OOSICHEHUs], OOpaTHa BPB3KA U CTPATETHH 3a MPUIIOMHSHE
W pa3dupane, KaTo ChIIEBPEMEHHO MPU3HABAT HEOOXOIMMOCTTA YUEHETO
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da €€ CUTyHpa B MO-IIUPOKU COIHAIHHU KOHTEKCTH, KOHCTPYKTHUBU3SMBT
noz[qepTaBa AaKTHUBHaATa pOJ'ISI Ha yqamHTe B I/IBFpa)KILaHCTO Ha 3HAHHUCTO
gpe3 CbTPYAHUYCCTBO, auajor ©u HpOGKTHO-6a3I/IpaHI/I I[eﬁHOCTH,
aKHCHTHpaﬁKH BBpPXY 3HAYCHUCTO HAa COLUAIHOTO B33HMOI[€I>'ICTBI/IG u
y‘IeHI/I‘IeCKaTa areHTuBHOCT. B CT)BKYHHOCT TE3U IIOAXOAN IIOKa3BaT, 4
qunHmaTa BJIUAAT Bbpxy IMOCTHIXKCHUATA HE CaMO 4YpE€3 NpCaaBaHEC Ha
3HaHHd, HO U 4Ype3 (bopMI/IpaHe Ha MOTHBalusi, aBTOHOMUA U COLKMAJITHO
pa3BUTHUE, TOpaau KOETO y‘H/ITeJ'ICKI/ITC IIPAKTHKH, KIUMAThT B KJIacHaTa
cTtad WU BB3MOXKXHOCTUTC 3a y‘laCTI/Ie ca HOCHTpaJlHKU 3a OBbJTIOCPOYHUA
o0pa3oBaresieH ycrex.
1.2.1 YuunumHara cpeaa karto ¢pakrTop 3a yueHe

Yumnumaata cpenma — oOXBamiama MaTepHaHUTE YCIOBUS,
KJIaCOBHU KJIMMAT, B3aUMOOTHOLICHUATA U I/IHCTI/ITy]_[I/IOHaIIHaTa HOI[erHa
— Wrpae pemasaiia poJis 3a GopMHpaHETO Ha YICHHYESCKUTE TOCTHIKCHHUS
nu paSBI/ITI/IeTO. Ilo3utuBHATa " 6630HaCHa cpez[a 3aCHUJIBa MOTHBALUATA,
AQHTQXUPaHOCTTA W y4yeOHUTE pe3yNTaTH, JAOKaTO HeJOCTaThb4HaATa
WHPACTPYKTYypa, Hee(eKTUBHUTE METOJM Ha MPENoaBaHe 1 JIUIcaTa Ha
pecypcu BB3IPENSTCTBAT Hampeabka. M3ciaenBaHusi, OCHOBaHHM Ha
CKOJIOTUYHU U COHI/IaHHO-O6y‘II/IT6J'IHI/I TeOpI/II/I, II0Ka3BaT, 4€ MHO>XKECTBO
HHWBA HAa KOHTCKCTA — CCMCP'ICTBO, Bp'bCTHI/I]_[I/I, y‘II/ITeJ'II/I 158 HO'HH/IpOKI/ITe
YUWIMIHA CUCTEMU — BSaHMOHeﬁCTBaT, 3a Ja IOBJIUIAAT BbBPXY
IIOCTHXKCHUATA, KaTo OTHOLICHUsATA MCKAY YUuTEeI )51 YYCHUK,
POAUTEIICKOTO YUAaCTUE U BPBCTHUUYCCKATA MOAKPEIAa C€ OTKpPOABAT KAaTO
0c00eHO KpUTHYHHU. [IpoydBaHNs OT pa3IUYHU KOHTEKCTH MOTBBPKIaBaT,
Y€ KOrato Yyuwidiiara oOCUurypsaBat 6G3OHaCHa MaTepHuaiHa 6a3a,
e()eKTUBHO MpernoaBaHe, MOJKPEISIIA B3aUMOJACHCTBUS U CHJTHU BPB3KH
ChC CEMEICTBATA, YUYCHHUIIUTE CE MPEICTABSAT MO-100pe KaKTO aKaJIeMUYHO,
TakKa U COOHUAJIHO. OGpaTHO, cpeay, 66J'I5133.HI/I OT HCCUT'YPHOCT, HECAOCTUT
Ha peCypcu Win cna6a neaarorvuka, JOMpPUHACAT 3a HUCKU PE3yJITaTU U
OTIIaJ[aHe OT aHTAKUPAHOCTTa. B 000011IeHIE, HATMYHUTE J0Ka3aTeICTBA
noa4yepraBar, 4€ Ka4CCTBOTO HA Y4YHJIUIIIHATA Cpe€aa HC € r[epn(bepﬂo, a
HCHTPAJIHO 3a y‘ICHCTO; e(beKTHBHHTG, ,Z[06p€ 0663HC‘{6HI/I " NOAKpeIAIn
KOHTCKCTU HaC’Lp‘IaBaT KaKTO aKaICMU4YHUA YCHCX, TakKa 158
651aronoIyYreTo Ha YICHUITUTE.
1.2.2 YuunuineH KauMaT 4 paKkTopu Ha B3aUMO/IeliCTBHETO

YyunumHuAT KiauMmar, (GopMHpaH OT B3aWMOOTHOIICHHATA,
CUT'YPHOCTTAa U O6H_IaTa aTMocq)epa, OKa3Ba CHIIHO BL3HeﬁCTBH€ BBpPXY
YUCHUYCCKUTEC IMOCTHKCHUS. HO,Z[KpCHSIH.[I/ITe OTHOLICHUS MCKAY YUUTCIIN
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YW YYCHHWIM TIOBUIIABAT AHTAXUPAHOCTTA M MOTraT Ja KOMIIEHCHpAT
COIMATHO-MKOHOMHYECKH HEOIaronoaydnsi, JOKaTo HETaTUBHUAT KIIMMaT
yBEIMYaBa PHUCKa OT JE3aHTaXKuWpaHe U oTmajnaHe. B3aumonencTBusTa
MEXy BPBCTHUIIUTE CHIIO UMAT KIFOYOBA POJIS: MO3UTUBHUTE MPEKHU
CTUMYJIHpAT MOTHBAlMATA W aKaJIEMUYHOTO YCHIIME, a OTpUIATEIHUTE
BITUSTHUS TIPEISATCTBAT Hampeabka. B cBosATa CHBKYMHOCT COIMAHATA
Cpela—BKJIIOYBAIA YYUTCIIM, BPBCTHUIM W YUWIMIHATA KyJITypa—
Ch3/IaBa YCIIOBUATA, KOUTO O(hOPMAT yUEHETO U yCcIeXa Ha yIESHUIIHITE.
1.2.3 [IpenoaaBaTesiHa cpeaa

[IpenogaBarenHara cpeia urpae perrasaiia posis 3a popmMupaHeTo
Ha YYCHWYECKUTE TIIOCTIDKEHHUS, THhil KaTo 3HAHHUATA Ha YYHUTEIHTE,
OpPTaHM3ANMOHHUTE MM YMEHHUS M TPAKTHKUTE B KJIACHATa CTas MPSKO
BIIUSIAT BBPXY yueOHUTE pe3ynTaT. EekTuBHHUTE cpenu ce oTinyaBaT ¢
aHT@XUPAIIOo TIpernojaBaHe, SCHO (OPMYyIMpPaHH [ETH W CMHUCICHO
OIICHsIBaHE, JOKATO MO3UTHBHUTE OTHOIICHUS YUUTEI—yUEeHUK HachpyaBaT
MOTHBAIIMATa, aBTOHOMHUATA M YYBCTBOTO 3a IPHHAJJICIKHOCT.
M3cnenpanusita TOKa3BaT, Y€ BapHaIllMUTe B MPEMOAABATCICKUTE
CTpaTeTny CHIIECTBEHO BIUSSAT BBPXY HAINpembKa HA yUEHHUIIUTE, KaTo
TUTaKTHYECKUTE TIOIXOAH 1 (POPMUPAIIIOTO OLIEHSIBAHE Ca TACHO CBhP3aHU
C aKaJeMUYHOTO pa3BUTHE. B KpailHa cMeTKa KadecTBOTO Ha
MPEToaBaHeT0 OCTaBa €AWH OT HaW-MOIIHUTE (HaKTOPH TPHU
OTIPEIETITHETO Ha 00pa30BaTEIHHUS YCIIEX.
1.2.4 PoasiTa HA yYUTeJs M B3aUMO/IeliCTBHETO C YUEHHUIIUTE

B3aumooTHOIIEHNATA MEXIy YYHTENH W YYCHUIM Ca KIIFOYOB
(hakTop 3a GhopMUpaHETO HA cpelara B KJIacHaTa CTas M OKa3BaT CHITHO
BJIUSTHUE KAKTO BBPXY aKaJECMHUYHHUS YCIIEX, TaKa M BbPXY JHYHOCTHOTO
pasButue. [lonoxuTeTHnTe B3aNMOIEHCTBHUS YUUTEI—yIeHUK HAChpYaBaT
MOTHBAIMATA, YBEPEHOCTTa W YYBCTBOTO 3a TPUHAIJIEKHOCT, KaTo
€THOBPEMEHHO TIOJIIOMarar €MOIOHAHAaTa, I[IOBEJEHYECKaTa W
KOTHMTHBHATA aHT@KHPAHOCT. YUHUTEIM, KOWUTO MPOSABSBAT TI'PHIKA,
MPEIOCTaBIT HAaCOYBAHE W pearupar aJeKBaTHO Ha TOTPEOHOCTUTE Ha
YUYSHUITUTE, Ch3aBaT CUTYpPHA U CTUMYJIHpaIa atMocdepa, KOsSTo 3aCHiIBa
y4eHeTo u ygactuero. OOpaTHO, OTHOMICHUS, OeIsI3aHu OT KOHMIUKT WITH
JIUTICA Ha MOJKpeIia, MOTaT J1a Bh3MPenIaTCTBAT Hanpeabka. B 00o0menHue,
poJIsATa Ha YYUTENS HAAXBBPIIS MPENOJaBAHETO U BKIIFOUBA U3rPaXIaHEe Ha
CMHUCJICHU BPB3KH, KOMTO IOOIIPSIBAT ABTOHOMHUSITA, MMOCTOSHCTBOTO H
TpaiiHaTa CTpacT KbM 3HAHUETO.
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1.2.5 EMonnoHa1HaTa BPB3KA MeKAY YUUTEIN U YUeHUIH

EMonuonanHaTta Bpb3Ka MEXKIY YUUTENIN U YUCHULIH € KPAaebI'bJICH
KaMbK Ha €(DEKTHBHOTO YUYCeHE, Thil KaTO U3rpak/ia TOBEpUES, MOTHBAIIUS U
YYBCTBO 34 MPUHAJIEKHOCT, KOUTO MPSAKO BIHSAT BbPXY AKAAECMUYHOTO
NPEACTABSIHE U JUYHOCTHOTO M3pacTBaHe. [lonoxuTenHure, moaKpensu
B3aMMOJICVICTBUS HachbpuyaBaT YUYEHUIMUTE Ja IOEMaT PHUCKOBE, Nla Ce
AQHTQXUPAT IMO-IBIOOKO C YYEHETO M Ja pa3BUBAT YCTOWYHMBOCT, KaTO
€HOBPEMEHHO IT0I00pSABAT MOBEACHUETO B KJIAC W COLMAITHUTE YMEHUSI.
VYuurenu, KOUTO NMPOSIBABAT MUCKPEHA I'PUXKA, YBAXKECHUE U MHTEPEC KBM
CBOMTE  YYEHHIM, CB3JaBaT  Oe3olacHa  cpelda,  yKpemBala
CaMOYBEPEHOCTTa U BhTpemrHaTa MoTuBalws. OOpaTHO, HETATUBHUTE WIIH
TUCTAHIIMPAHH OTHOIICHHUS MOTAT J]a IOBEAT JI0 Je3aHTa)KUPAHOCT, CIIadu
pe3ysiTaTi M JAOpU OTNAJaHE OT yuyuiauule. B kpaliHa cMeTKa, CHIIHUTE
E€MOIIMOHAIIHU BPB3KU MEXIY YUYUTEIN M YYEHULHU MOANOMAraT HE camo
AKaIEMUYHUS yCNEeX, HO W MO-UIMPOKOTO COLUUATHO M E€MOLIMOHAIHO
pa3BUTHE.
1.2.6 B3auMOOTHOIIEHUATA ¢ BpbCTHHLIMTE

B3anMooTHOLIEHUATA C BphCTHULUTE UTPasAT PellaBalia pois 3a
aKaJIeMUYHUA HANpeabK M COLUAIHO-EMOIMOHATHOTO pa3BUTHE Ha
YYEHULUTE, TbH KATO NOJAKPEISILIUTE MPUATEICTBA HAChpPYABAT
ChTPYOHUYECTBOTO,  caMmMoperyjanusiTa W  MOTUBalUATa,  KaTo
CBIIIEBPEMECHHO HaMaJisiBaT IOBeJAeHUECKUTe mpodsemu. I[lo3utuBHaTa
BpbCTHUYECKA JMHAMHKA OCHUTYpsABa YYBCTBO 3a IPUHAMIEKHOCT HU
MOJENIHM 3a LEHHOCTH, CBBbpP3aHM C YYEHETO, KaTo JAOMpHUHAacs 3a
CaMOOIICHKaTa W AakKTHUBHOTO ydacThe B kiac. OOpaTHO, HETaTHBHH
B3aUMOJICUCTBUA  Karo TOPMO3 WM  M3KIIOYBAHE  IOJKONABaT
OJIaronoy4reTo U OCTHYKEHUATA, YECTO BOJICHKH JI0 IE3aHT AKUPAHOCT U
TPEBOXHOCT. YUUTENNUTE UMAT IEHTpaliHa PoJist 3a (GOpMUpPAHETO Ha Te3U
JUHAMHMKH. KaTO HachpuaBaT MpUOOIIABAHETO, YBaKEHUETO U
CHTPYIHUYECTBOTO, T€ KOCBEHO YKPEMBAT BPH3KUTE MEXITY BPHCTHUIIUTE
Y HamansBaT KoH(pmukTuTe. M3cinenBanusTa MOMBIHATEHO MOAYEPTABAT,
Y€ CWJIHOTO YYBCTBO 3a IIPUHAJIEKHOCT U CBBP3aHOCT B KJIACHATA CTasi HE
caMO cMeKk4yaBaT e(eKTHTE OT HeOJAronpUsTHUTE YCIOBHS, HO H
yJIOBJIETBOPSIBAT Oa30BaTa ICUXOJIOTHYECKA MOTPEOHOCT HA YIYCHUIIUTE OT
CBBP3aHOCT, KOETO OT CBOSI CTPaHa 3aCUJIBA YCTOMUMBOCTTA, BHTPEIIHATA
MOTHUBAIMA U IBITOCPOUHUS aKaJIEMUYEH YCIIEX.
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1.2.7 Teopuss Ha MoTHBaUATA HW o0pa3oBaTejHaTa
NepcrneKTuBa

Teopusta 3a MOTHMBaLUsATa MOAYEpTaBa LIEHTpalHATa poOJsl Ha
YYUTENUTE 3a HachpyaBaHE HA YYCHHYECKAaTa aHTaKUPAHOCT W
MIOCTHXKEHUSI Upe3 aipecpaHe Ha €MOIIMOHAIHUTE U MCHUXOJIOTHUECKUTE
notpeOHocTH. [loNOXKUTENTHUTE B3aMMOOTHOIICHHUSI YUUTEI—yYEHHK,
XapakTepU3UpaHu C TPUXKa, HachbpyaBaHE M KOHCTPYKTHBHa oOpaTHa
BpPb3Ka, 3aCHWJIBAT BBTPELIHATA MOTHMBALUs HAa YYEHHIUTE U Ch3JaBat
MOJKPETSIM Y4eOHU Cpely, B KOUTO YYaCTHETO U CHTPYAHUYECTBOTO
npoubTaBar. Teopun KaTo HUBOTO Ha CTpeMexX y JIeBUH u pamkaTa 3a
camoomnpenenciue Ha Jlecu u PailbH mopuepraBaT 3HAUYEHHETO Ha
KOMIICTCHTHOCTTA, aBTOHOMMUATA W MNPHUHAAJICIKHOCTTA KaTO KIHOYOBU
JIBUTATEIM Ha MoTuBamusaTa. Korato Te3m moTpeOHOCTH  ca
YAOBJIETBOPCHHU, YYEHHUIIMTE PA3BUBAT YBEPEHOCT, MOCTOSHCTBO U IIO-
CIJIHO YYBCTBO 32 IIeJI, KOUTO OT CBOS CTpaHa MOJABPKAT aKaJeMUIHHS
ycrmex.
1.2.8 KnnacHaTa uHTepaKkuus

Knacnara nunTepakuus urpae pemiaBaiia poiis 3a GopMHpPAHETO Ha
MOTHUBALYATA, AHTAXXHUPAHOCTTA M aAKAaACMUYHUA YCII€X HA YYCHUIIUTC.
[lonoxurenHuTe B3aMMOOTHOILEHUS MEXIOY YUUTEd M YUYEHHK H
AKTUBHOTO Yy4YaCTHC B JMCKYCHHU YKPEIIBAT YyBCTBOTO 3a IMPUHAAJICI)KHOCT,
KOMIIETEHTHOCT M YBEPEHOCT, KOUTO Ca TSACHO CBBP3aHU C MO-BHCOKHU
MOCTIKEHUs. M3cnenBanusTa mocie0BaTeNHO [I0Ka3BarT, Y€ YUeHHULNTE,
KOHTO C€ BKJIIOUBAT B KJIACOB TUAJIOT, KOJJa0OpaTUBHU 3aJjau U 00y4eHue,
OCHOBAaHO Ha BBIIPOCH, pa3BUBAT IIO-CUJIHM AHAJIUTUYHU YMCHMUI,
HACTOMYMBOCT W COLIMAJIHA KOMIIETEHTHOCT. EJHOBpeMEHHO C TOBa
y4acTHETO B YacoBeTe ACWCTBA Karo 3alluTeH (hakTop, HaMalsBaiKu
BEPOATHOCTTA OT J€3aHTaXHUPaHOCT, OTCBHCTBHA NI HETaTHUBHU
noseneHus. B kpaitHa cMeTKa, KOTaTo YYUTEIUTE KYJITUBUPAT yBaXKUTEIIEH
W TpuoOIIaBall KJIacoB KIMMAT, HachpyaBall H3CIEJOBATEICKOTO
MUCJIEHE M ChTPYIHUYECTBOTO, YUECHUIUTE HE CaMO CE€ MPEACTABAT IO0-
no0pe akageMHYHO, HO W pa3BUBAT YCTOMYMBOCT W ABJITOCPOYHA
OTJaICHOCT KbM YUYEHETO.
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T'JIABA 2: BBAUMOJENWCTBUE MEJXIY CEMEVCTBO U
YUNJINIIE

2.1 U3mepeHusi HA CHTPYAHUYECTBOTO MEKIY CeMeiCTBO 1
YUYHJIHIIEe

C’I)pr,lIHI/I‘IeCTBOTO MCKIOY CEMENCTBO U yYauMmie € KM3HCHOBAXKCH
Cl)aKTOp 3a aKaACMHUYHOTO W COLOMAJIHOTO PAa3BUTHUEC Ha y‘ICHI/ILII/ITe, KaTo
ocurypsaBa MNMpUEMCTBCHOCT M IIOJAKPEIIa B JOMAIllHATA W YYHWJIUIIHATA
cpena. EdexTtuBHOTO (YHKIIMOHMpaHE HA CEMEWCTBOTO W CHIIHUTE
OTHOLICHUA pO,I[I/ITeJ'I—y‘II/ITCJ'I Cch3aaBaT CTa6I/IJ'IHOCT, JOBEPUEC U OTKpHUTA
KOMyHI/IKaI_II/IH — CJIEMCHTH, KOHUTO 3aCujIBaT aHIraXXHUpaHOCTTa H
MPEICTaBAHETO Ha Jerara. PoauTenckoTo yyactue, OWUIO Upe3 JToMallHu
MPAKTUKU KaTO TIOJKpPEera MpH JOMAIIHA paboTH, OMII0 Ype3 YUHITUIIHA
HeﬁHOCTH KaTo cCpe€uu u ILO6p0BOJ'I‘I€CTBO, IIOCJICOIOBATCIIHO IIOKAa3Ba
ITOJIOKUTCIIHU C(bCKTI/I Bbpxy y‘-ICHI/IHGCKI/ITe IIOCTUXCHMUA.

Bbenpekun TOBa CBTPYJHUYECTBOTO YECTO € 3aTPYAHEHO OT
COIIMATHO-MKOHOMHUYECKH HEPaBEHCTBA, KYJITypHU U €3UKOBU Oapuepu u
I/IHCTI/ITYHI/IOHaJ'IHI/I OI‘paHI/I‘-ICHI/ISI B y‘-II/IJII/IHlaTa. 33 HpCOI[OJIHBaHeTO Ha
TE3U HpCHHTCTBI/I}I ca H€O6XOI[I/IMI/I CTpaTCI‘I/II/I KaToO I'bBKaBa KOMYHI/IKaLII/I)I,
MpOrpaMu 32 00pa30BaHUE HA POAUTENH U KYJATYPHO OT3UBUHBH ITPAKTHKH.
Koraro yumnumara u cemelictBata paboTST 3aeAHO MO MPHOOIIABAIL U
YBa)KI/ITeJIeH HA4YUH, TC Ch3aBaT HO}Z[erHHHII/I cpem/l, KOUTO HaC’bp'-IaBaT
aKaJICMUYIHUS YCIICX, COIUMAJIHOTO Pa3BUTUC U yCTOIZ‘IHBOCTTa.

2.1.1. BausiHue HA B3aUMO/JEHCTBUATA MEXKAY YUHIUIIE U
ceMeliCTBO BbPXY aKaJeMHUYHUTE MOCTHKEHHUS

ChpTpyAHHUYECTBOTO MEXKAY YUWIMILE M CEMEICTBO € pellaBall
(hakTop 3a aKaJIEMUYHHUS YCIIeX HA YUYCHHUIUTE, Thil KATO OBJIACTCHUTE U
aHI‘a)KI/IpaHI/I pO[II/ITeJ'II/I HO-BepOHTHO HO)Z[erHSIT yqueTo qpe3
KOMYHHUKALMSA C YYMUTEJINUTE, CTPYKTYpUpPAaHH PYTMHU W HachbpYaBaHE.
I/ISCHeIlBaHI/IHTa IMMOKa3BaT, 4€ aHTaXXUPAaHOCTTAa — KaTO MOHHMTOPUHI Ha
JOMAITHUTE 3a4a4H, OTKpI/IT AUaJior u HOHerHHHI JOMAalICH KiuMar —
Kopeiimpa C€ TII0-BUCOKH TIOCTHIXKCHUSA, MOTHBAIUA U HaCTOfI‘lHBOCT.
Ka‘{eCTBOTO Ha ceMeﬁHaTa cpcaa, BKIIFOYUTCIIHO TOIUIOTA, CTa6I/IJ'IHOCT u
IIOBUTUBHU OYaKBaHUA, HAOIIBJIHUTCIIHO YerHBa pe3y.HTaTI/ITe, J0KaTo
crioaesicHata OTTOBOPHOCT W B3aMMHOTO YBAXCHUC MCXKIAY POAWTEIN U
YUUTCIN MAKCUMHU3UPAT TIOJ3UTEC. B O606IJ_ICHI/IG, 6anchnpaHI/ITe
MapTHBOPCTBA MEXKAY CEeMeHCcTBaTa M YUYWIMINATA ca KIHYOBH
NPEAVKTOPHU KaKTO 3a aKaaeMHUYHOTO IMpPEACTaBsAHEC, TakKa HW 3a
ABJIroCpoYHATa MOTHUBALIM: 3a YYCHC.
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2.1.2. B3auMOOTHONIEHHUsI POUTEN — YUHTEN/ydnjInine
B3anMooTHOImIEHNATa MKy POIUTEN U YUIUTEN ca KpaehI'bJIeH KaMbK Ha
e(QEeKTUBHOTO CHTPYIHHYCCTBO MEXKIY CEMEHUCTBOTO U YUMIIUILETO, KaTO
oopMAT HE CcaMO aKaJAEMHYHUTE IOCTIDKCHHUS, HO M COLUATHOTO M
eMOIIMOHATHOTO pa3BUTHE Ha Jenarta. JloBepueTro, yBaKEHHETO U
B3aMMHOTO TpPU3HABaHE HAa pPOJUTE Ca KIIOYOBH CJIEMCHTH 32
M3rPaXKIaHEeTO Ha TOBA MAPTHLOPCTBO, ThH KATO POAMTEIIUTE CE aHTAKUPAT
M0-aKTUBHO, KOTaTO C€ YyBCTBAT ILIEHEHHW KATO NMApTHHOPH B YYEHETO.
VYuunumara, KOWTO HachbpyaBaT OTKpPHUTaTa KOMYHHUKAIIMs, KaHSIT
pPOAMTENHTE Ja YYacTBaT BBbB B3EMAaHETO Ha pEIICHHS M Ch3IaBaT
NpUBETIIMBA arMocdepa, yKpemnBaT CHTPYJHHYECTBOTO M YCTAHOBSBAT
TpaifHM, TIO3UTUBHU BpB3KH. B KkpaliHa cMeTka eQeKTUBHOTO
B3aUMOJICHiCTBE  ce  oOmUpa  Ha  KOHCTPYKTHBHM  HarJjacH,
PaBHOIIOCTABEHOCT M CIIOJICJICHa OTTOBOPHOCT, TIO3BOJISIBAKM —Ha
YUUTEINTE W CEMEUCTBaTa CHBMECTHO Jia IOJIKPEMST H3PacTBAHETO H
ycrexa Ha Jienara.
2.1.3. YuninineH KJIuMaT 3a ceMelcTBATa U yYuTeJuTe
[TO3NTHBHUAT YYMIIMILIEH KJIMMAT 32 CEMEHCTBaTa U YUUTEIINTE Ce
H3TpaXIa BBPXY JOBEPUE, OTKpPUTAa KOMYHHKAldg W CIOJECIIEH
aHT@KMMEHT KbM pelIaBaHeTo Ha mpobiemu. Koraro yunnuimara cp3naBat
NPUBETIMBA M NPUOOIIABAIIA Cpea, POAUTEIUTE CE YyBCTBAT IEHEHU U
MOTHUBUPpAHU Ja ydacCTBaT, a YYHUTCIMTEC CC BB3IOJI3BAT OT IIO-CUJIHU
NapTHBOPCTBA, KOMTO IIOJAIIOMArar y4eHeTO Ha yyeHuuTe. Belpeku ToBa,
CMHCIICHAaTa aHTKUPAHOCT M3MCKBA IOBEYE OT OOMKHOBEHO KaHEHE Ha
poauTenHTe — TS 3aBUCH OT AKTUBHHTE YCHIHMS Ha YYHIHMIIETO Ja
dbopmupa aTmMocdepa, KOSITO pUBIHYa, HHOOPMHUpA U TMOAKPENS BCUUKU
ceMeiicTBa, BKIIOYMTETHO W TE3M C OrpPaHWYEHa 3alo3HATOCT C
oOpa3oBaTeHUTE CUCTeMH. Upe3 rapaHTUpaHe Ha JOCTBHITHOCT U B3aUMHO
YBAXKCHUC YUuWjuliaTa Morat ga pas3BUBAT MNPOAYKTUBHHW OTHOUICHHA
CeMeI\/’ICTBO—y‘H/IHI/IHIe, KOUTO JAOIIPHUHACAT 3a HOAJIOCTHOTO pa3BUTUC U
ycIex Ha yYeHHIUTE.
2.1.4. TIoN0KUTETHH ACTIEKTH HA POAUTEJICKOTO y4acTue
Poaurenckoro y4acThe HOCH CHUICCTBEHH IOJ3HM 32 aKaJAEMHYHOTO U
JMYHOCTHOTO Pa3BUTHE HA YUCHMIMTE, KAaTO Ch3/aBa IOJKpEIsa |
HUHTCrpaTuBHAa Cp€aa 3a YUCHC. Korato AOMBT M YYUIUIOETO CH
ChTPYQHUYAT e(PEKTUBHO, Jeara M3MUTBAT IOCISIOBATEIHOCT MEXIY
KOHTEKCTUTE, KOMTO O(OPMAT TAXHOTO MHTEIEKTYaIHO, COLMUAIHO W
eMOIIMOHATHO ~ W3pacTBaHe.  V3cienBaHusita  NOTBBPXKIABAT,  ue
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pOOMTENCKATa aHTAXKUPAHOCT OKa3Ba TOJIOKHUTEIHO BB3ACHCTBHE BHPXY
MOCTH)KCHUSITA, MOTHUBAIIMATA, TOBEJICHUETO U IBITOCPOUHUTE CTPEMEKH
— HE3aBUCHMO OT COLMATHO-WKOHOMHYECKHs mpousxoln. OTBbA
aKaJeMUYHUTE  W3MEPEHHs, AaHTQKUPAaHH  POJUTEIH  yKpemBar
YCTOMYMBOCTTa W aJANTUBHOCTTa HA Jielara, MOJINOMAaraiku T Ja ce
CTpaBAT ¢ Mpeau3BUKaTe]ICTBaTa B yuminiie. B 00o0mieHne, akTHBHOTO
ydacTHe Ha CEMEWCTBOTO MOJCHIIBA BPB3KUTE MEXKIY AOMa, YUMITUILETO 1
OOIIHOCTTa, TONAaraiiku OCHOBUTE 3a yclexa W OJaromoixy4nero Ha
YYCHUIINTE.
2.2. CbTPYIHUYECTBO MKy CEMEICTBO M YYHJIUIIE B
MYJTHKYJTYPHH U PAa3HOO0OPAa3HU KOHTEKCTH

B MynTHKYJNTypHH KOHTEKCTH CBHTPYJHHUYECTBOTO MEXKIY
CEMEHMCTBO M yumiuine ce (opMupa TOJ BIMSHHETO Ha MHUIPAIMOHHH
mporiecH, KYJITypHH HOPMH H €3UKOBH Oapuepu. Bomopeku de
MUT'PAHTCKUTEC U MAJIIMUHCTBECHUTC CeMeMCTBa YeCTO npuaaBaT BHCOKa
CTOHHOCT Ha 00pa30BaHHETO, OTrpaHUYEHATa €3WKOBA KOMIIETEHTHOCT,
HETMO3HABAHETO HA YYWJIMIIHUTE CUCTEMH WJIH HM3KITIOYBAIIH TPAKTHKH
MOTraT Ja BB3MPENATCTBAT AKTUBHOTO Y4YacTHE, KOETO TOHIKOra ce
THJIKYBa MOTPEHIHO Karo jurca Of mHTepec. MexayHapoIHUTE NaHHH
MOKa3BaT, Ye CTPATETHH KATO MHOTOC3MKOBA KOMYHHKAIIHS, KYJITYypHH
CBOUTHS W H3TPAXKJAHE HA JIOBEPHE YKPENBaT CHTPYAHUUYESCTBOTO U
noJo0psiBaT pe3ysTaTuTe Ha ydeHunuTe. EQeKTHBHHUTE MapTHHOPCTBA
HU3UCKBAT KYJITYPHO OT3UBYHMBH IIOAXOAH, KOUTO INCHAT 3HAHUATA Ha
ceMelcTBara, aapecupar OapuepuTe UM HAChpuaBaT MPHOOMIABAIIH,
PaBHOIIOCTABEHH paMKH, TapaHTHPAWKH €JIHOBPEMEHHO aKaJeMHUYHH
ITIOCTHXKCHUA U COIIMAaJIHA KOXE3HU.
2.3. Hn¢ppoBH TEXHOJIOTHH KATO MeIHATOPH HA
CHTPYJAHUYECTBOTO MEKIY CEMeiCTBO U YUYUJIUIILe

[MudppoButre TEXHONOTHH  WrpasT [EHTpaJiHA  pois B
CBHTPYAHUYECTBOTO MEXAY CEMEHCTBO W YYMWJIMIIE, KaTo Ipexjarar
I'bBKaBU KaHAJIM 34 KOMYHHUKaLWA YpE3 MPUITIOKECHUA, CIICKTPOHHA I1011a 1
y4ueOHH TU1aT(OpMHU, KOUTO TO3BOJISBAT HA POIAUTEIIUTE Ja MPOCIEasIBAT
Hanpeabka W Aa B3aUMOJEHCTBAT C YYUTEIUTE HE3aBHCHUMO OT BpeME U
pascrosaue. Ilanpemusta or COVID-19 moguepra KakTO MOJ3HUTE OT
JUTUTAJIHUTEC MHCTPYMEHTHU 3a NMOAABPKAHC Ha INMPUEMCTBEHOCT, TaKa U
TEXHUTE NpPEAU3BUKATENCTBA, OCOOEHO HEpaBeHCTBaTa B JOCTBIIA U
mudpoBara rpaMOTHOCT. Makap TEXHOJNOTHATa Ja HachbpyaBa
MPO3PaYHOCTTA M U3TPAXKTAHETO HA OOLIHOCT, IPEKOMEPHATA 3aBUCUMOCT
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OT HC MOKC Ja IMOAKOIAac aBTOHOMUATA HA YYCHUIIUTC WU Ja WU3KIIHOYU
ys3BUMH cemeiicTBa. Hali-e()eKTHBHU ce OKa3BaT XHOPUIAHUTE TIOIXOMH,
cbUycTaBalllu HPI(I)pOBa " MpUCBHCTBCHA KOMYHUKaAIMA, 3aCJHO C o6yquHe
Ha YYUTCIIMTC 3a ano6maBama U €THYHa yrIOTpe6a, KOHUTO B CbBKYITHOCT
YKpenBat CbTPYAHUICCTBOTO.
2.4. bapuepu ¥ NpeIN3BUKATEJICTBA Npeja e()eKTHUBHOTO
CHTPYAHMYECTBO

Bapuepure mpen epeKTHBHOTO  CHTPYOHHYECTBO  MEXKIY
CEMENCTBO U YUWIIMIIC MPOU3TUYAT OT COOMOUKOHOMUUYCCKHU, KYJITYPHHU,
HHCTUTYIUUOHAJITHU W TEXHOJIOI'MYHU (I)aKTOPI/I, KOHUTO B3aMMHO C€
IpecHvaT U OrpaHrYaBaT CMUCIICHaTa aHraxupanoct. CemelicTBara ¢ mo-
OTPaHUYCHH PECYPCH YECTO HAMAT BpeMe, PHUHAHCOBH BH3MOKHOCTHU MM
A0CTaThb4Ha 3allO3HATOCT C YUMJIMIIHUTE IMTPAKTHUKH, JOKATO MUT'PAHTCKUTEC
U MAaJILMHCTBEHUTE CEMEUCTBA MOTAaT A C€ CONIBCKAT C OOMBIHUTEIHU
€3UKOBH 1 KyJITYPHHU OapuepH IpH JIMIICa Ha a/IeKBaTHA MHCTUTYIIMOHATHA
noakpena. OT cTpaHara Ha YYWIMIIETO ToOJIMara HaTOBapeHOCT,
OTPaHUYCHOTO OOy4YeHHE W OIOPOKpATHYHUTE OTPaHUYCHUS CTECHSBAT
BBb3MOKHOCTUTE HAa  Yy4YUTEIUTE 3a MNOAABPKAHE Ha  TpailHO
ChTPyAHUYECTBO. HaracoBure nmpeAn3BUKaTENICTBA — KAaTO HEJOBEPUE HA
pPOOUTEIINTE KBbM YYMJIHMIIATa WJIHM BB3NPUEMAHETO OT YUYHUTCIIUTE Ha
POAUTECIICKOTO Y4YaCTHC KAaTO HamMeca — JOOIbJIHUTCIIHO oTci1adBaT
MapTHHOPCTBATA. [udpoBoTo  pazmencHHe  ChIIO  YCIOKHABA
B3aUMOJICCTBUETO, TbA KaTO HEPABHUAT JOCTHI JI0 TEXHOJOTHH,
Pa3JIMYHUTEC HHUBA Ha AJUTIATAJIHA TPAaMOTHOCT M OIIACCHHUATA OTHOCHO
MMOBECPUTCIIHOCTTA UIIN Oe3nnyHaTa KOMYHUKalMg MOraT 1a U3KJIII0YaT 4acT
OT ceMelicTBara. B cBosiTa ChbBKYIHOCT T€3M IPENSATCTBUS MOJYEPTaBAT
H606XO,I[I/IMOCTTa oT HpI/IO6H_IaBaH.[I/I CTpaTeruy, KOUTO aJApecupar
CAHOBPEMCHHO CTPYKTYPHUTC HCPABCHCTBA U pCIIAlIMOHHATA TUHAMUKA, 34
na C€ pPasrbpHC MBJIHUAT NMOTCHLOHWAJI Ha HNapTHbBOPCTBATA CEMENCTBO—
YUY€ 3a yCri€xa Ha YUYCHHUIUTE.
2.5. EMIUpHYHH 10Ka3aTeJICTBa 32 B3aUMOAeliCTBHETO
ceMelCTBO—y4YlJIMIIe U YUeHHYeCKUTe MOCTHKeHUs!
Hamnuaust KopmyC OT EMIIMPUYHU NJAaHHU y6e,[[I/IT€J'IHO NOTBBPIKAAaBa, 4Uc
B3aMMOJIEVCTBUETO MEX1Y CEMENCTBO M YUMIIMILIE UTpaAe pellaBaiia posis
3a (hOpMHUPAHETO HAa YICHUICCKUTE ITOCTIKCHISI — HE CaMO B aKaJIeMUICH
IJIaH, HO U 1O OTHOLICHWEC HAa MOTHUBAUATA, AHTAXKUPAHOCTTA U CONUAJIHO-
CMOIIMOHAJIHOTO pa3BUTHC. MertaaHanns3u u MCKAYHApOJAHHU U3CJICABAHUA
IMOCJICA0BATCIIHO IToaYepTaBar, 4€ poaAUTEICKOTO Y4aCTUE — B YaCTHOCT
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BHCOKUTE OYaKBaHWs, TOJKpensmaTa KOMYHUKAlUs ¥ aKTUBHATa
AHTXUPAHOCT B IOMAITHATA Cpefla — KOpeHpa ¢ M0-100po MpeaCcTaBsIHe
10 YETCHEe, MaTeMaTHKa U MPUPOIHU HAYKH, IOPU KOTATO CE KOHTPOIHMPAT
e()eKTUTE Ha COLMATHO-UKOHOMHYecKus ctaryc. Joknanu Ha KOHECKO,
OUCP u YHUIE® nombiHATENHO TOKa3BaT, Y€ CHTPYIHHYECTBOTO
MEXIy CEMEICTBA U YUIIUINA YKPENBa YCTOMIUBOCTTA, OJIArONOIYIHETO
U JBITOCPOYHHS O0O0pa3oBaTeNieH YCIEX, a TPBIKUTE H3CICIBAHUSL
MOTBBPIK/IABAT T€3W KOHCTATAI[MH, KaTO JEMOHCTpHpAT, Y€ e(eKTUBHOTO
POIMTENICKO yJacTHe HaMalsiBa OTHaaHeTo U moxo0psiBa pesyirarute. B
CBIIOTO BpEeME JHMTeparypara akKIeHTHUpa, 4Ye KadecTBOTO Ha
ChTPYJIHUYECTBOTO € TO-BAYKHO OT HEroBara 4YecToTa. aBTEHTHYHATA
AHTXUPAHOCT UMa MO-CHJIeH e(DEeKT OT MOBBPXHOCTHOTO BKITFOUBAHE.

[lapanenHo Cc TOBa BB3NPHUATHATA HA YYUTCIUTE pa3KpUBaT
HIOAHCUPAHO pa30MpaHe 3a Ta3u B3aMMOBpB3Ka. llemaro3ure mpu3HaBar
MOIIHOTO BIUSTHUE HAa YYWIHIIETO BHPXY MOCTHIKEHUATA, HO TIOYEPTAaBaT,
ye HeroBaTa eQeKTUBHOCT € O0OyCIOBEHa OT CEMEWHHS IPOU3XO[,
COLIMAJTHO-MKOHOMHYECKUTE HEPABEHCTBA W 00pPA30BATECIHOTO PaBHUIIEC
Ha pouTenuTe. [ pbLKUTE U3CIeABaHMS TIOKA3BaT, Y MaKap YUUTEIUTE Ja
LEHAT POAUTEICKOTO YYacTHE, T€ YECTO MPEANOYUTAT CTPYKTYPUPaHU U
noAKpensnm GopMH Ha CHTPYIHUUECTBO, a HE MPSIKa POJAUTEIICKA HaMeca
B IIeIarOrMUeCKUTE perieHus. OMUTHT, TOMbIHUTEIHATA KBATH(pUKALIHS U
M0-BHCOKaTa akKaJeMHYHa TOJrOTOBKAa OQOPMAT BB3TJEAWTES HA
YUHUTEINTE: TO-OMUTHUTE U BUCOKOOOPA30BaHM IMEAaro3u ca CKJIOHHU Jia
OIICHSIBAT 3HAYCHUETO HAa HMHOBATUBHUTE MPEIOIABATCIICKA METOAU H
yCTOWYMBATA POJUTENICKA AHTAKUPAHOCT, OCOOCHO B NpHOOIIaBAIIN
oOpazoBarenHu cpenu. B cBosTa CBHBKYNMHOCT —J[OKa3aTeJICTBATa
MOJYEepPTaBaT, Y€ CHTPYJAHUYCCTBOTO CEMEUCTBO—YUYWIMIIE HE ¢
€JIHOU3MEPEH MPOIIeC, @ MHOTOIIACTOBO SIBJICHHUE, KOSTO U3MCKBA B3aUMHO
JIOBEpHUE, HENMPEeKbCHATa KOMYHHUKAIUA U KOHTEKCTYalTHO YyBCTBUTEIHHU
MPaKTUKH, 32 Ja ObJAaT MaKCUMH3UPAHU TOJI3UTE MYy 3a YYEHETO U
Pa3BUTHETO HA YUCHUIIUTE.
2.6. AHAJIN3 HA IOKYMEHTH

AHaMM3bT Ha JOKYMEHTH H3CJIElBa KaK MEXIYHApOIHUTE H
HAI[HOHAJTHUTE MOJINTHYECKU TEKCTOBE KOHIICNITyaJIn3upaT
ChTPYJIHUYECTBOTO MEXJy CEMEHCTBO W YYIIUIIE W POJUTEICKOTO
y4acThe, Karo OTKpOsiBa TAXHATa 3HAYMMOCT 34 YUYCHHYECKHUTE
MOCTHIKEHHS, PABHOIOCTABEHOCTTa M COllMalHaTa Koxesus. Upes
KauecTBEH moaxoJ Osxa aHanmm3upanu 18 ximrouoBu mokymenta Ha EC,
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OUCP, IOHECKO, YHULIE® u HauuoHAIHU paMKH, CbC (QOKYC BBPXY
YEeTHPH TeMAaTHYHU HANPABIICHUS. BB3JICHCTBUETO HA CHTPYAHHYECTBOTO
BbpPXy IOCTIDKCHUsTA, (OPMUTE HA B3auMojeiicTBue, Oapuepure wu
HEpaBEHCTBaTa, KaKTO W TOJUTHKATE M CTpareruute. Pesynrarure
MOKa3BaT, Y€ MOJUTHYECKUAT AUCKYPC IIOCIEIOBATEIHO ITOJYepTaBa
TIOJIOKUTEITHUTE e(PEeKTH HA POJUTEIICKOTO YIaCTHE BBPXY aKaJeMUYIHOTO
NpE/ICTaBsIHE W OJIaromojy4yueTo, Karo ChIIEBPEMEHHO HICHTH(UIMpPa
COIMATHO-MKOHOMUYECKH, KYITypHH ¥ WHCTHUTYIHOHAIHH OapuepH,
KOWTO BB3NPEIATCTBAT YYACTHETO. YCIOPETHO C TOBa JOKYMEHTHUTE
npejsIarat CTpaTeruy Kato nproodInaBamia KOMyHHKaIHs, TPO()ECHOHAIHO
oOydeHHe 3a YYMTCIM W CTPYKTYpPUpaHH pPaMKH 3a aHraXupase,
MO3UIIMOHUPANKH POIUTEIICKOTO YYacTHE KAaTO CHCTEMEH IPHOPHUTET.
MaKap TE3W M3BOAM Ja OTpasdaBaT MNPEAMMHO HWHCTUTYIMOHAIHU
MEPCIEKTHUBHY, a HC NPCIKUBCHHUA OIUT, TC NPCAOCTABAT ICHCH KOHTCKCT 3a
pa30upaHeTo Ha HaAYMHA, 110 KOHTO 00pa30BaTEITHUTE CUCTEMH PAMKUPAT U
HAachpYaBaT CHTPYJHUIECTBOTO MEKITY CEMEHCTBO M yUIITHIIIC.

2.6 .1. CuHTe3 HA KOHCTATAIUMTE

CuHTE3bT Ha KOHCTATAI[MMTE IIOKa3Ba, Y€ MEXKIYHAPOAHUTE U
eBpOIICHCKUTE OpraHu3aluu HIOCJIC/TOBATETHO paMKupaT
CBTPYAHUYECTBOTO MEXKAY CEMEHCTBO M YYMIIMIIE KaTo KIIOYOB
JIETePMHHAHT HA YYCHWYECKUTE IOCTIIKCHHUS, PAaBHOIIOCTABEHOCTTA H
Onaronomyuynero. Benpekn pasnuumsta B 0o0XBaTa, JOKYMEHTHTE Ce€
cONMKaBaT OKOJIO YSTUPU OCHOBHHU TeMH: () POJUTEIICKOTO y4acTHEe MMa
U3MEPUMO BB3JIEUCTBHE BBPXY IOCTH)KCHHATA, MPENOTBPATABAHETO HA
OTIaJaHeTO " COIMAJTHO-€MOLIMOHAITHOTO pa3BHTHE,; (6)
CHTPYJHUYECTBOTO TpHEMa pa3HOOOpa3sHH (GOpPMHU — OT JOMallHa
MOJKpeNa A0 CTPYKTypUpaHa KOMYHMKallMsl, y4acTUE B YIIPABICHUETO U
aHra)kupane Ha OOWIHOCTTA; (B) 3HAYUMHU Oapuepy — KaTo COIMAITHO-
MKOHOMHYECKO HEpPaBEHCTBO, KYJITYPHH U €3UKOBH pa3zInuusi U
WHCTUTYUHWOHAJIHKU OI'paHUYCHUSA — JIMMUTHPAT PABHOIIOCTABCHOTO
y4actue; ¥ (T) MOJUTUYECKUTE NPENOPHKH NOAYepTaBaT HEOOXOIMMOCTTa
OT CTPYKTypHpaHH paMKd, OOy4YeHHE Ha YYHUTENM, NpUOOLIaBaIIN
BB3MOXHOCTHU U CUCTECMHH MHBECCTHUIINH. MaKap TE3W U3BOIU Jia OTpa3saBaT
IIO0-CKOPO MOJUTHYECKHA AHUCKYPC, OTKOJIKOTO IMPCKUBCHUA OIIUT, TEC
NPEIOCTaBIT BAaXHU IPO3PEHHS 3a HAYMHA, MO0 KONTO HMHCTUTYLMUTE
KOHIIETITYyaJIM3UpaT W HaChpyaBaT POTUTEIICKOTO ydacTHe, KaTro Mo TO3H
Ha4YMH OCUTYpABAT IICHCH KOHTCKCT 3a UHTEpIIpETaAlATa HA EMIITMPUIHUTE
pEe3yJITaTh B CIIC/IBAILMS €Tall HA U3CIICABAHETO.
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I'JIABA 3: METOJ0OJIOT'USA HA U3CJIEABAHETO
3.1 Iles 1 3a1a4U HA U3CJIEIBAHETO
lenra Ha HACTOSIIOTO W3CIEABAaHE € Ja TPOYYH BBINPUATHATA HA
YUUTEIUTE OTHOCHO POJIsiTa HAa B3aMMOIEHCTBUETO CEMENCTBO—YUMIIHIIE 1
POIUTENCKOTO ydacTHe 3a (POPMHUPAHETO Ha YUEHUUECKUTE IIOCTHKCHUS B
I'eprms. JlokaTo MexayHapoaHATa JUTEparypa MmoadepTaBa 3HAYEHHUETO
Ha 00pa30BaHUETO Ha POAWTENNTE, TEXHUTE HATJaCH M OYaKBaHUS, KaKTO
Y YYHJTUIIHYU (DaKTOPH KaTO METOIM Ha MPEToJaBaHe ¥ YYMIUIICH KIIMMAT,
HAIMYHUTE EMIUPUYHU JaHHW OTHOCHO TOBa KaK TPBIKUTE yUUTEIH
OIICHSIBAT OTHOCHWTEIHHS IMPHHOC HAa TE3W HM3MEPEHHUs Cca OTpaHHYeHH.
[Mopanu TOBa M3CIIEABAHETO 1M JIa PEATIOKHA CUCTEMATHICH aHalu3 Ha
BB3TJICAUTE HAa YUYUTEIWTE B TPBUKUS 00pa3oBaTeieH KOHTEKCT, KaTo
W3MOJ3Ba  KONWYECTBEHW JaHHW, CHOpaHW dYpe3  BBIPOCHHUK,
pasnpocTpaHeH cpeq MeAaro3u OT pa3InyHu 00pa30BaATEIHU CTEICHU.
Upe3 cuTyupaHe Ha BB3NPUATHITA Ha YUUTEIMTE B MO-IIHPOKH
TEOPETHYHU W TIOJUTHYECKH pPaMKH, H3CIECABAHETO MOMpHHACT 3a
pa3zbupaHeTo Ha AMHAMUKHTE Ha CHTPYJHUYECTBOTO CEMENCTBO—YUIITUIIE
B ['bp1ivst ¥ Ha BB3MPUETOTO MY BIIMSHUE BBPXY YCIIEXa Ha YUCHUITUTE.
B croTtBeTcTBHE C Tasm BceoOXBaTHA IIEJ, WM3CIEIBAHETO CE
PBHKOBOJIH OT CIIETHUTE 3a/1a4H:
1. Ha ce u3cienBaT BB3NPUSATHATA HA TPHIKHTE YYUTEIH OTHOCHO
BIAMSHUETO Ha poauTelickuTe (aktopu (Karo oOpa3oBaHue, HAriacH,
OYaKBaHHsI U aHTAKUPAHOCT) BbPXY MPEACTABIHETO Ha JIerara.
2. Ja ce mpoyuaT Bp3NpUATHATA HA TPHIKUTE YIUTENH 32 YUUIUIITHO
Oasupannte (hakropu (METOIM Ha MperojaBaHe, yueOHO ChIbpIKaHHE,
oOpaTHa BpB3KA, JIMAEPCTBO M YUYWIHINCH KIMMaT) BbB BpbB3Ka C
YYCHUYECKUTE MTOCTHKESHHS.
3. Ja ce aHanm3upa Jany XapakTepUCTHKUTE Ha yuuteiante B ['bpuus
(kato TomuHM TpodecHoHAlleH OMUT W OOpa3oBaTelHA CTEMeH) ca
CBBP3aHH C TEXHUTE BB3TJICIU 32 ChTPYAHUYECTBOTO CEMEHCTBO—YUMIIHIIIC
M HETOBOTO BB3JICHCTBHE.
4. Ja ce u3cnenBa Bh3MpHETATa POJIs HA COIMATHO-HKOHOMHYECKHUTE
U KyITypHUTE ycloBusi B I'bpuus 3a (opMHpaHETO Ha POJUTEICKOTO
y4acTHe W BIUSHUETO MY BbPXY PE3yJITATUTE HA YUCHHIIUTE.
5. Ja ce uneHTUGUIUPAT BB3TIIEANTE HA TPBIIKUTE YIUTEIH OTHOCHO
MpPEeIU3BUKATEICTBATA W BBH3MOKHOCTUTE 32  YKpelnBaHe  Ha
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ChTPYIHUYECTBOTO POJUTCI—YUIIUIIE B paMKUTe Ha TpbIKaTa
oOpa3oBartenHa CUCTEMA.
3.2 U3ce10BaTeICKH BHIPOCH

Bv3 ocHoBa Ha T1enTa W 3aJaudTe Ha W3CIeIBaHETO O¢
¢dbopmynmupan  HabOp OT  M3CIENOBATEICKH  BBIPOCH C e
olepaloHaIM3UpaHe Ha MPOYYBAHETO Ha BB3MPHUATHATA HA YUUTEITUTE
OTHOCHO  CBTPYJHHYECTBOTO  CEMEHCTBO—YUWJIMIIE W  HETOBOTO
BB3/ICHCTBUE BBPXY YUCHUUECKUTE NOocTHKeHus B ['bpuus. Te3u Bprpocu
LEJIAT Ja 00XBaHAT KAKTO OOIIMTE BB3IJICAN HA YUUTEIUTE 32 BIUSHUETO
Ha CEMEWCTBOTO M YYWJIMLICTO, TAaKa U HAYUHUTE, [0 KOUTO COOCTBEHUTE
UM XapaKTEPUCTUKU O(DOPMSIT TE3U BH3MPUSATHSL.

CBbOTBETHO, H3CIEJBAHETO CE PBKOBOOU OT  CICIHHUTE
W3CIIEeJ0BATENICKU BBITPOCH:
» KakBu ca BB3NPHUATHATA HA YYUTEIUTE OTHOCHO CTEMEHTAa Ha
POIUTENCKOTO BIUSHUE BbPXY MPEJCTABIHETO Ha Jierara’?
> KakBu ca BB3NPUATUATA Ha YUYUTCIWUTEC 3a BCJIMYMHATA Ha
YUWIMIIHOTO BIHMSIHAE BHPXY MPEACTABSHETO Ha Jierara?
» B KakBa CTeleH YUUTEINUTE CMATAT, Y& 00pa30BATEITHOTO PABHUIIE
Ha POJUTEIIMTE BIUSIC BHPXY MPEACTABSIHETO Ha JenaTa?
Kon  cdakropu, CIIOpEN  YYHTEIHTE, BIIUSAT  BBPXY
CHTPYAHUYECTBOTO MEXKY POTUTEIH U YUHIIHIIE?
ChIlecTBYBa JM BPh3Ka MY FOJMHUTE TIETAarOTUYECKH OMUT Ha
YUUTCINUTEC U BB3NPUATUCTO UM 3a POJIATa HA CHbTPYAHUICCTBOTO
pOOUTEN-yUYMIHIIE 3a IMOAOOpsSBaHE Ha  YYCHUYCCKUTE
TTOCTHKEHUS?
» CepuiecTByBa JIM Bpb3Ka MeXIy oOpa3oBaTelHaTa CTENeH Ha
YUUTCIUTEC U BBINPUATUCTO MM 3a POJIATa HAa AUJAAKTHYCCKUTE
METOJIM B YIYCHUYECKHUS YCIeX?
3.3 U3caenoBaTescKu An3aiin

Hacrosimoro U3cieBaHe BB3IIpUEMa KOJINYECTBEH
W3CIIEeOBATENICKM JW3aiiH, TbH KaTo Heropara OCHOBHA 1€l €
CUCTEMAaTUYHO a U3MEPU W aHAJIM3Wpa BBIINPUATUATA HAa YUYUTCIIUTEC
OTHOCHO CBTPYJHHYECTBOTO CEMEHCTBO—yUWIIMIIE W POJUTENICKATa
AHTXUPAHOCT BHB BPb3Ka C YUEHUYECKHUTE TIOCTIKEHUS B [ bpIiusi.
B pamkuTe Ha TO3M MOIXOA W3CIEIBAHETO MMa OMHCATENICH XapakTep,
JIOKOJIKOTO IIEJIY JIa IPEJICTABY SICHA KapTHUHA 32 BB3TJICANTE Ha YUUTEIINUTE
OTHOCHO BJIMSIHHETO Ha POAMTEJICKATE M YUWIMIIHO OOYCIOBEHHUTE
(akTOpH BBHPXY NPEACTABSIHETO HA yuyeHHuuTe. EAHOBpeMEeHHO ¢ TOBa TO
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€ ¥ KOPEIAIMOHHO, Thi KaTO M3CJIe/IBa Bh3MOXHHUTE 3aBUCUMOCTH MEKTY
XapaKTEPUCTUKUTE HA y4uTeauTe (Hamp. roAuHH MPOGECHOHAIICH OIHT,
obpazoBareiqHa CTEMEH) W TEXHUTE BB3MPUATHA 3a pOJIATa Ha
ChTPYJTHUYECTBOTO CEMCHCTBO—YUWIIHMINE M JUAAKTHYCCKUTE METOJIH.
Tosu nBoeH (OKyc—BBpPXY OIMHCAHUETO H BBHPXY KOpelaluuTe—
OCHUTYpsIBa €JTHOBPEMEHHO 0030p Ha JOMUHHPAIUTE BB3TICIN M aHAIN3
Ha TIOJIeXKAIIUTE B3aUMOBPB3KU.

M3060pbT Ha TO3M IH3aiiH ce 000CHOBaBa OT HM3CIICIOBATEIICKUTE
TSN OTTMCATEITHUATE SIIEMEHTH aJPECHpaT BBIIPOCHUTE, CBhP3aHH C OOIIUTE
BB3MPUATHS HA YUUTEINUTE, TOKATO KOPETAIMOHHHUSIT aHAIN3 € HEOOX0TUM
3a MPOBEPKAa Ha XUIIOTE3UTE OTHOCHO BIUSHUETO HAa MPOPECHOHATHUTE
XapaKTepUCTUKUW Ha YYHTENUTe. B CBBKYMHOCT TE3U H3MEPCHHUS
rapaHTHpAaT, Y€ U3CICABAHETO MOXKE J1a 00XBaHe KaKTO IIMPOTAaTa, TaKa U
IBJIOOYMHATA HAa YYUTEIICKHTE MEPCICKTUBU BBPXY (DAKTOpPHUTE, KOWUTO
BIIHUSIAT HA YYCHUUICCKHS yCIIeX.

3.4 T'eHepajiiHa CbBKYNHOCT M U3Ba/KAa

LleneBara reHepaiHa CbBKYIMHOCT Ha U3CJICIBAHETO C€ ChCTOU OT
VUMITHNIHA yauTend B ['bpius. YauTtenure ca n3dpaHu KaTo eIUHUIA HA
aHanu3a, Th KaTo Te MPSKO ydacTBAaT BB (POPMUPAHETO HA YUeOHHS
MpoLleC M TOJABPKAT PEryJsipHU B3aUMOJICHCTBHSI ChC CeMeEiCTBATa,
MPEIOCTaBSIMKK 10 TO3M HAYMH IICHHA WH(pOPMAIUS 332 TUHAMUKUTE Ha
CBHTPYJHUYECTBOTO MEXIy CEMEHCTBO W YUYWIHUINE W HETOBOTO
BB3JICHCTBHE BHPXY MPEACTABSIHETO Ha YUCHHITUTE.

B wuscienBaHeTo € npuIOXKEeHAa CTpaTervs Ha yJao0Ha W3BajKa.
BoopocHurure 0sixa  pasmpoCTPaHEHH CICKTPOHHO upe3  OHJAiH
wiatrpopmu karo Facebook u Viber no rpymu ydactBamm yuutenu B
CTpaHaTa, KaKTO U I10 €JICKTPOHHA MOIIa J0 YYUTEIH, KATO ChIIEBPEMEHHO
Te OsXxa HACHPYCHH Jia TO CIOJACIIT ChC CBOM IMO3HATH U TPHUATEIH
yuntend. To3u MoAXo/] MO3BOJIM BKJIFOUBAHETO HA YUUTEIH OT Pa3IHYHH
reorpa)cku parioHu Ha ['bpIivst U OT pa3iuyHU 00pa30BaTEIHH CTEIICHH,
Karo MO TO3M HAYWH C€ YBEJIMYHM pa3sHOOOpa3MeTO Ha W3BAJIKATA.
W3Bankara Ha mzcneaanero BkaouBa N = 256 yuurenu. Cnensa na ce
oTOCNIeXKH, Ye TOopaad H3MO0JA3BaHETO Ha yJ00HA W3BajgKa W METO/a
,»,CHEXHA TOIKa", pe3yJITaTUTe OT HACTOSIIOTO M3CIICBAHE HE MOraT Ja ce
CUMTAT 3a MPEACTABUTEIHU 32 IISJIaTa ChBKYIMHOCT OT TPBIKH YUHUTEIH.
Bwmecrto ToBa T IPe0CTaBAT MHANKATUBHY IPO3PSHHMS 33 TOMHUHUPAIINTE
BB3MPUSATHS U B3aNMOBPBH3KH B pAMKUTE Ha U3CIIe/[BaHATA N3BajIKa OT 256
YUYACTHHIIH.
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3.5 U3cie1oBaTeICKM HHCTPYMEHT

N3cnenoBaTenckusT HMHCTPYMEHT, HW3IO0J3BaH B HACTOSIIOTO
W3CIIe/IBaHe, € CTPYKTYpPUpPaH BBIPOCHHK, pa3paboTeH ¢ Iied Jia yJIOBU
BB3MPHUATHATA HA YYUTEINTE OTHOCHO (DaKTOpUTE, BIHUSCIIH BBPXY
YUYEHUUECKUTE NOCTHKEHHUS, U POJIATA HA ChbTPYIHUYECTBOTO CEMEUCTBO—
yunnuiie B I'sp1iiusi. BEIPOCHUKBT € OpraHu3upaH B ABE OCHOBHHU YacTH.
[IwpBara vact crOupa gemMorpad)CKu TaHHHU, BKIOYUTEIHO T0J, Bh3PacT,
TOJHY TIPETOIaBaTEIICKH OITUT M 00pa3oBaTeleH mpodu, 3a 1a ce yIecH!
aHAIM3bT MO MOJArPYNH U J1a CE€ U3CIEABAT MOTECHIMAIHU 3aBUCUMOCTH
MEXy XapaKTEPUCTUKUTE HA YUUTEIUTE U TEXHUTE BH3MPUSITHUS.

BTroparta yacT ce ¢hCTOU OT TBBPACHUS € 3aTBOPEH TUIl OTTOBOPHU
0 METCTENEHHA CKalla Ha JIUKbPT, TpyIUpPaHU B TPU TEMATUYHU pa3jena:

Biansinue Ha cemMelcTBOTO — To3U pa3aen U3cieaBa Bb3rJIEaUTE
Ha YYUTEINTE OTHOCHO CTEIEHTA, B KOSITO 00pa30BaHUETO HA POAUTEIINTE,
TEXHUTE OYaKBaHUs, HAIJIACH U IOJKPEIa B JOMAILIHATA CPEA TOIPUHACST
3a MPEJCTaBsIHETO HAa yUeHULIUTE. TBbpAeHUATa agpecupaT BbIIPOCH KaTo
poJifta Ha 00pa30BATEIHUTE IMOCTIKEHUST HA POJUTEIIUTE, TOACHIBAHETO
Ha YYWIWLOIHUTE YpPOLM Yy J0Ma M BB3ACHCTBUETO Ha POAUTENICKATa
AHTXUPAHOCT WIIH JINTICATA M BHPXY PE3yNTATUTE HA YICHUIUTE.

Biansinue Ha yunanmero — Tyk ce OIIEHSABAT Bb3MPUATUATA HA
YUHTEINTE 32 YYHUIUIIHO 00ycioBeHuTe (haktopu mpu GopMHUpPaHETO Ha
MOCTIKEHUATa. TBBpHeHUATa ca (OKycHpaHH BBPXY Yy4eOHOTO
ChABpKAHUE, METOIUTE HA TIPETIoAaBaHe, 0OpaTHATa BPB3Ka, YUUIUIITHOTO
JIUJIEPCTBO, KJIMMaTa W PECYPCUTE, OTPa3siBAlKU JOKOJKO YUUTEIUTE
BB3IPHUEMAT YCIOBUSITA B YUWINIIE KaTO IE€TEPMUHAHTH HA YUEHETO.

B3anMmopgeiictBue cemelcTBO-yumJanme — Tpetudar pazuen
M3CJIeBa BB3MVICAUTE HAa YUYUTCIIMTE 3a KadecTBOTO M edeKkra OoT
CBTPYOHUYECTBOTO MEXKOYy CcemeiicTBaTa W ywwiumara. B Hero ce
BKJIIOYBAT NPAKTUKUTE 32 KOMYHHUKALIMS, CPEIIUTE POIUTEI—YUUTET,
CBBMECTHOTO (DOpMyJIMpaHe Ha €U, POJAUTEICKOTO JOOPOBOIUECTBO U
y4acTHETO BHB B3€MAaHETO Ha PEIICHUs, KAaKTO M MOTEHIMAIHU Oapuepu
KaTO €3UKOBU WJIH COIIMAIIHO-UKOHOMHYECKH OTPaHUYEHUSI.
3.6 BanruaHOCT U HAIEKTHOCT

BamuaHocTTa Ha BBIPOCHUKA O€ OCHTYpEHA Ype3 ChAbPIKATEITHA
BaJIMTHOCT, ThI KaTO TBBPACHUATA My Osixa pa3pab0OTeHU Bbh3 OCHOBA Ha
YTBBbPJICHM TEOPETUYHU MOJEIM W EMIIMPUYHU M3CJIEJBAHUS 3a
B3aMMOJICHICTBUETO CEMEHCTBO—YUMJIMINE ¥ 0fSXa ChIVIACYBAaHH C
M3CIIEIOBATEIICKUTE BBIIPOCH Ha MpoydyBaHeTo. Bwopocure 0Osxa
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(bopMyIHpaHu SICHO M OCTBIIHO, C 1€ MUHUMH3HPAHE Ha TOTPEIIHUTE
TBHIKyBaHusA. HanexxaHoctrta Oe TMOJKperneHa 4Ype3 IMOCIeT0BATEITHOTO
M3M0JI3BaHe HAa METCTENICHHA CKaia Ha JIMKBPT, KaKTO U Ype3 JIorniyecKara
MOCJIC/IOBATEITHOCT ¥ TEMAaTUYHOTO TPyNUpaHEe HA TBBPACHHATA, KOUTO
MOJIOMOTHAXa BhTPEIIHATA KOHCUCTEHTHOCT U KOXEPEHTHOCT.
3.7 Ilpouenypa no cL0MpaHe HA TAHHH

JlanHuTe 0sXxa CHOpaHU Ype3 OHJIAHH CTPYKTYPUpPAH BBIIPOCHUK,
PasnpoCTpaHeH €ICKTPOHHO B mepuoaa mapT—tonu 2025 r. mocpeacTsoM
iatdopmu kato Facebook u Viber, kakto u ype3 MokaHu Mo eNeKTPOHHA
nomia. YyacTHHIUTE Osixa HAachpuaBaHU Ja CIHOJCIAT BBIPOCHHKA C
KOJIETH, KOETO yJIecHHU edeKTa Ha ,,cHe’kHa Tonka®. To3u moaxon mo3Boiu
BKITIOYBAHETO HA YUUTEIH OT pa3nudyHu reorpadcku paiionu Ha ['epuus u
OT HAYaIHOTO M CPETHOTO 00pa3oBaHMe, KaToO MO TO3H HAYMH CE€ YBEIHYH
pa3HOOOpa3neTo Ha W3BaAKATa. YJacTHETO Oerie T0OPOBOIHO, aHOHUMHO
W OCHOBaHO Ha WH(POPMHPAHO ChIIACHE, B PE3yJTAT Ha KOETO Osxa
MOJIy4eHH pa3HOOOpa3HU, HO HENPEICTABUTEIIHU TaHHH.
3.8 U3caenoBaTelicka eTHKA

IIpoyuyBaneTo cneaBaiie YTBBPACHUTC CTUYHU CTaHIAPTH 32
W3CeBaHUA B COLMAIHUTE HAyKH. YdacTHeTo Oemie IT0OPOBOJHO,
OCHOBaHO Ha WH(OPMHpaAHO ChIVIACHE, KAaTO HA PECIOHACHTUTE Oe
rapaHTUPAHO TMPABOTO JIa C€ OTTETIIAT MO BCSIKO BpeMe 0e3 MOCIECTBHS.
AHOHUMHOCTTa W TIOBEPUTEITHOCTTAa OsfXa CTPUKTHO 3aIUTCHU: HE CE
chOMpaxa JIMYHU WICHTU(PHUKATOPH, a JAHHUTE CEe ChXPaHsIBaxa CUTYPHO B
choTBeTcTBHE C wm3uckBaHusATa Ha GDPR. Bcewuku otroBopm 0Osixa
M3MON3BaHK SUHCTBEHO 33 aKaJeMUYHH IIeJU, MPH IIBJIHO Cla3BaHE Ha
STUYHUTE HACOKHU Ha MPUEMaIllaTa HHCTUTYIHSL.
3.9 AHa/1u3 HA JaHHUTE

Cbv0OpaHuTe upe3 BBIPOCHUIUTE JaHHU OsfXa BBBEACHU H
amammsupann ¢ IBM SPSS Statistics v. 27.0. AnanusbT BKIIIOYBaIIe
M3M0JI3BaHe HA ONKMCATEIHA CTATHCTHKA (YECTOTH, MPOLICHTH) C 1IeT Jia ce
Npe/ICTaBu 0030p HAa XapaKTePUCTHUKHTE HA M3BaJKaTa M Ja ce 0000msIT
OTrOBOPHUTE HA YUUTEIMTE B OCHOBHHUTE Pa3/Iei Ha BHIIPOCHUKA.
3.10 OrpaHuyeHus1 HAa METOA0JIOTUSATA

KakTo BCAKO eMITUPHUYHO M3CIICIBaHE, U HACTOAIIOTO MPOYYBaHE
MMa OrpaHHYeHUs], KOUTO clie/iBa Ja Obaar oryereHd. Ha mbpBO MscCTO,
M3M0JI3BaHEeTO Ha y100Ha N3BaJIKa O3HAYaBa, Y€ pe3yJITaTUTe HE MOrar Ja
Ce CUUTAT 3a HAIBJIHO TPEJCTABUTEIHU 32 BCUUKU yuuTesu B ['bpIims, a
M0-CKOPO 3a MHAMKATHBHH MOJICNM B paMKHTe Ha m3Bajakata. Ha BTOpO
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MSICTO, ONMHUPAHETO HAa CAMOOTYETHH BBIIPOCHUIIM MOXE Ja € BHECIO
CYOCKTHBHOCT, Thi KaTo OTTOBOPUTE OTPA3sIBAT JMYHU BB3MPHITHSI U €
BB3MOXKHO Jla Ca TOBJIMAHH OT COLMAIHATA JKEIaTeJIHOCT WM
WHAUBUAyATHUS OomuT. DOpMAaThT ChC 3aTBOPEHU OTTOBOPH, Makap M
MOJXOMANI 32 KOJNMYSCTBEH aHallM3, OTpPaHWYM JbI0OOYMHATA Ha
otroBopute. Hakpas, u3clieZIBAHETO TPENOCTaBI MOMCHTHA CHHUMKA,
yIaBAHKH BB3TJCANTE HA YYUTCIUTC B KOHKPETEH MOMEHT, a He
JBITOCPOYHU TEHACHIMH. BBIpekn Te3n OrpaHHYCHHUS, METOIOJIOTUITA
mpejyiara MeHH! MPO3PESHUS U CTa0MITHA OCHOBA 32 O'bACIIHN H3CIICIBAHMS
BBPXY  CBHTPYAHHYECTBOTO  CEMEWCTBO—YYMJIMINE B  TIPBIKHS
o0Opa3oBaTeneH KOHTEKCT.

3.11 Pe3yaraTu

B Ta3u rnaBa ce mpeacTaBsT pe3yJATaTUTE OTHOCHO BB3IIPUSATHITA
HA YYUTEJHWTE 332 B3aMMOJCHCTBHETO MEXIY CEMEWCTBO M YYMJIMIIC M
HETOBOTO BB3JCHCTBUE BBPXY YUCHHUYECKUTE MOCTWKEHHs. M3marat ce
neMorpadckuTe XapakTepUCTHKH Ha PECHOHACHTHTE, HW3CIeaBaT ce
npeanovYnTanuTe GOpMH Ha POJUTEICKO YYacTHe, MACHTU(HUIHMPAT Ce
OCHOBHHUTE Oapuepu Mpell ChTPYIHUYECTBOTO M CE€ aHAIM3Upa Kak
KOOIIEpaIUsTa Ce CBhP3Ba C aKaJCMUYHUTE PE3YIITATH.

AUCKYCUs

Hacrosimoro u3cnenBaHe pasriieia Bh3NPUATHATA HA TPBIKUTE
YYUTEIH OTHOCHO (akTopure, KOUTO (HOPMHUPAT YUYCHHUUECKUTE
MTOCTHKEHMSI, KATO OTKPOU POJIUTE HA CEMEHCTBOTO, YUMIIUIIIETO M TAXHOTO
CBHTPYAHUYECTBO. YUHUTEIUTE MOJYEpTaxa, 4e POJMUTEIICKUTE HArJacH,
OYaKBaHWS M OOpPA30BATEIIHO PABHUINE Ca pelIaBallld, Makap U He
JEeTePMUHHUPAIIHN BIMSHUS, IPU3HABAMKHY, Y€ TIOCTIDKEHHUATA C€ 0POPMSAT B
PaMKHTE Ha TO-IITUPOKH COIIMATHO-HKOHOMHYECKH YCIIOBHS. Te ChIIo Taka
orOens3axa, Ye HUCKATa POAUTENICKA aHTAKUPAHOCT M 0OpPa30BATEIIHUTE
HEpaBEHCTBA OrpaHHYaBaT Bb3MOKHOCTUTE Ha JIeIaTa.

Ha paBHmmie yuwnuiie yveOHata mporpama, IMeJarormkara H
pecypcHaTa OCHTYpPEHOCT Osixa BB3MPUEMAaHH KAaTO HaW-CHUIHHTE
JNETEPMUHAHTY HA YYCHETO, JIOKATO JIMJCPCTBOTO U YUMIHUIIHUAT KIUMAT
ce OleHsBaxa MO-NPEANa3IMBO TMOpaJd CHCTEMHH OTPaHUYCHUSL.
ChTpyIHHYECTBOTO MEXIY CEMEHCTBA W YUWIHINA MO MNPUHIMIT Ce
0100psiBa, OCOOEHO B CTPYKTypHpanu ¢GOpMH KaTo IeJieHacoueHa
KOMYHHUKAIMS ¥ Cpely, HO OsiXa OTYEeTeHH OapHepH KaTo COIMAaHO-
WKOHOMHWYECKU HEPaBEHCTBA, BPEME W €3WKOBH 3aTPyJHEHUS, KOETO
nmojkpenss Xumnoresa 2. XapaKTCPUCTUKUTE HA YUHUTCIUTE ChHIIO
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MOAU(DUINPAT BB3MPUATHATA: TIO-OMMUTHUTE YUYUTEITH OIICHSBAT [T0-BHCOKO
CHTPYIHUYECTBOTO (B MOAKpena Ha Xumoresa 1), J0KaTo mpUTeKaBaIuTe
MO-BUCOKa KBaTM(pHUKAIMS aKIICHTUPAT BBPXY MUIAKTHUECKUTE MeTOU. B
0000IICHHE, Pe3yNTaTUTE TIOTBHPKAABAT, Y€ YUCHHUCCKUTE MTOCTUKCHHUS
BB3HHKBAT OT B3aUMOJICHCTBHETO MEXIY CEMEHCTBOTO, YUYWIHIIETO U
KOOTIepaIusITa MeXIy TAX, KOeTo MoadepraBa HEOOXOAMMOCTTa OT
MPHOOINABaIIK OJUTHKY 33 YKPEIIBaHE Ha TAPTHOPCTBATA M HAMAJIIBAaHE
Ha HEepaBEHCTBATa.

3AKVIFOYEHHUE

Hacrosmoro n3cnenBane nokas3sa, 4€ yUeHUYECKUTE TOCTHKEHUS
[POU3TUYAT OT JUHAMUYHOTO B3aUMOJECHUCTBUE MEXAY CEMEUCTBOTO,
YUYWIHILIETO U TAXHOTO CHTPYJHUYECTBO. I’ PBLKUTE yUUTENN MOAYEpTaxa
3HAYEHUETO HA POIOUTEICKUTE OYaKBaHMs, Harjlack M oOpa3oBaTelieH
MPOM3X0J,, KAaTO CBIIEBPEMEHHO IIPU3HABAT HEPABEHCTBATA, KOUTO
OrpaHMYaBaT POIUTEICKATA AHTAKUPAHOCT. YUYWIHIIETO C€ PasIVIekKaa
KaTo LEHTPaJHO uype3 ydeOHaTa mporpama, Ieaarorukatra ¥ pecypcure,
Makap JHUAEPCTBOTO W KJIMMAaThbT Ja CE€ OIEHABAT MO-TPEINa3NIHBO.
ChTpyIHMUYECTBOTO MEXIY CEMEHCTBOTO M YUYMIHUILETO ce 0100psBa
LIMPOKO, 0co0eHO noJ ¢opMaTra Ha KOMYHHKALUS U PETYJSIPHH CPEILH,
JOKaTO MO-y4aCTHUYECKH POJIM — KAaTO CbBMECTHO B3EMaHE Ha PEIICHUS
WM pabOTHIIHUIM — C€ MOCPEIIAT C ONPEAEIeH CKENTUII3BM.

KomOuHanusita oOT aHamu3 Ha JOKYMEHTH W YYHTEJICKU
BB3NPHUATHS IOTBBPIU JBETE XUMOTE3H: CHTPYAHUUECTBOTO € CBBP3aHO C
NOJOOpEHN YUYEHMYECKH IIOCTHXXEHHUS, HO Oapuepu KaTo COLMAaIHO-
MKOHOMUYECKH HEPABEHCTBA, BPEMEBU OTPAHUYEHHUS] U MHCTUTYLIMOHAIHU
JUMHUTH HamajsiBaT HEroBaTa €(QEeKTHBHOCT. YCTAHOBEHO O€ ChIIO, Ye
npodeCHOHATIHNTE XaPAKTEPUCTUKU HA YUYUTEIUTE — OCOOCHO ONMUTHT U
MO-BUCOKaTa KBaTU(HKAIUS — BIUSAT BbPXYy MNPHU3HABAHETO Ha
3HAYMMOCTTA Ha KOOIepauusaTa U Ha JTUJAKTHYECKUTE IIPAKTUKH.

Hapen ¢ Te3n 3akimiodyeHus, W3CIEIBAHETO OTKpOsSBa U
NpakTUYECKH HMIIMKauuu. IlonmuTukure ciueasa ga  yKpensar
CTPYKTYPUPAHU M YCTOMYMBM MAPTHBOPCTBA CEMEHCTBO—YUMJIMLIE YpE3
I'bBKaBH Cpelid, LUU(QPOBHM HHCTPYMEHTH M MNpUOOIIABAIINd pPaMKH.
HeoGnaromerencrBanute cemeiicTBa ce HYXXAAaAT OT IelieHacoueHa
MmojKpena, a o0y4eHneTo Ha y4HuTenuTe TpsSOBa Aa ce (pokycupa BbpPXY
KOMYHMKAIIIOHHHU CTPaTETUu M KyJITYpHO OT3MBYMBH NpakTuku. Haxpas,
OCUT'YPSIBAHETO Ha PABHOIIOCTABEH JOCTHII 0 PECYPCU MEXKAY YUUIHUILATA
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€ OT pelIaBallo 3Ha4YCHUE 32 HaMallsiBaHE Ha HepaBeHCTBaTa. B cBosrta
CBHBKYITHOCT TE€3W TPENOPBKU IOJYepTaBaT HEOOXOAMMOCTTa  OT
nproOIIaBail M KOHTEKCTYaJlHO YYBCTBHTENHHM CTPAaTErdd, KOUTO Ja
MO3BOJISAT Ha CEMEWCTBATa U yUHIUIATa ePeKTUBHO Ja PaboTAT 3a€AHO 3a
HachbpuaBaHe Ha 00pa30BaTEIHUS YCIIEX.

NPUHOCHU U ITPENNOPBKU

Hacrosimoro wu3cnenBane JompuHacs KbM JIMTepaTypaTa, KaTo
MIPEeOCTaBsl EMIMPUYHH JaHHU OT ['bplLiKs, KbAETO MPOYUBAHUATA BBPXY
BB3IPUATHATA HA YUYUTEIUTE 32 ChTPYIHUYECTBOTO CEMENCTBO—YIMIIHILE
ca orpaHuueHd. To moOKa3Ba, 4e yUUTEIUTE BB3NPUEMAT YUCHHUCCKHUTE
MOCTHKEHUST KaTo (PYHKIHS €THOBPEMEHHO Ha CEMEHHHM M YUHIIHMIIHH
(dakTopH, HO OTpaHMYaBaHU OT HEPABEHCTBA U cUcTeMHH Oapuepu. JlokaTo
aKLEHTUPAT BbPXY POIAUTEIICKUTE OYAKBaHUs, HAriIacu 1 o0pa3oBaHue, Te
CBILIEBPEMEHHO IIOJYepTaBaT 3HAUEHHETO Ha Y4eOHOTO ChABP)KaHUE,
MeJarorukara M pecypcure, KaTo MpOsABABAT MO-TIPEANa3IMBH OLEHKU
CHPSIMO JIMAECPCTBOTO U YUMITMIIHUS KIMMAT.

B mpaktrdecku miaH HM3CIIEABAHETO OTKPOSBA CTOMHOCTTA Ha
CTPYKTYpPUPAHOTO H CMHUCIIEHO CBTPYAHHYECTBO, OCOOEHO upe3
KOMYHHKAIMs, PEryJIipHU CPeIl U I'bBKaBU (popmatu. CKeNTUIU3MBT Ha
YUUTENUTE KbM PaOOTHIHULM, JOOPOBOIYECTBO WIIM POJIM BBB B3EMaHETO
Ha pelIeHns MOoJCKa3Ba HEOOXOAUMOCT OT CTpaTeruu, KOUTO HachpyuaBaT
KOOIIepalusITa, KaTo ChIIeBPEMEHHO 3a4UTAaT MPOGECHOHATHUTE TPAHHIIH.

[Ipemiosxkenus 3a ObaeIM U3CIEABAHUS BKJIIOYBAT: UHTETPUPaHE
Ha MEepPCHEKTHBUTE HAa POJWTENM U YYEHHIH, IpHUjaraHe Ha KayeCTBEHH
MOAXOMM 32 TMO0-33AbJI00YEeHH WHCAWTH; KakTO M TPOBEXJaHE Ha
CPaBHHUTEIHM WM JIOHTUTIOAHW mnpoyuBaHus. OT TjenHa Touyka Ha
MNOJUTUKA M TPAKTHKA, pe3ylTaTUTe MOoAYepTaBaT BaKHOCTTa OT
HaMaJsIBAHE Ha HEpaBeHCTBaTa B  POJAUTENCKAaTa aHTaXHPaHOCT,
WHTETpUpaHe Ha oOydeHHe 3a paboTa ChbC CeMeWCTBa B ydYUTeENCKaTa
MOJATrOTOBKA M pa3paboTBaHe HA MPHOOLIABALIM PAaMKH, KOUTO YKpelBat
MapTHHOPCTBATa CEMEUCTBO—yUMIHIIE. B 1A7I0CT H3cneaBaHeTo CUTynpa
BB3IJIEIUTE Ha TPBIKUTE YUYUTENH B MEXKIYHAPOTHHUS JHUCKYPC,
[MOKa3BaWKM, Y€ Makap CBHTPYAHHYECTBOTO Ja € YHHUBEPCAIHO
HEOOXOIMMO, cTpaTeruure TpsOBa Ja  ObJaT  KOHTEKCTYaIHO
YYBCTBUTEIIHH, CIIPABEJINBU M YCTONYNBH.
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CAMOOIIEHKA HA TIPUHOCA B JIOKTOPCKATA
JTNCEPTALIHAS

1.

ToBa e mbpBOTO cUCTEMATUYHO AOKTOPCKO H3cieaBaHe B ['bpiius,
(hoxycupaHO BBpPXY poOJIsAiTa HAa B3aWMOJIEHCTBHETO CEMEHCTBO—
YUMWIMLIE 38 YYEHHUECKUTE IOCTHKEHHUSI, KOETO HHTETpUpa KakTo
TEOPETUYHU MOJIENH, TaKa U EMIMPUYHH JOKA3aTEICTBA. .
Pa3paborena e BceoOXxBaTHa KOHIENTyallHA paMKa, KOSATO
chueraBa corposiornuecku Teopun (Encruitn, Xysbp-Jemrcu u
Canmnep, Koyaman, Bypauiio) ¢bC ChbBpeMEHHH TEPCIEKTHBH
OTHOCHO pPOJUTCIICKOTO Yy4acCTUC, YUYWIMUIIHUA KIMMAT H
KOMYHHKAIMATA MEXKIy YUYUTENIN U POIUTEIH.

Cn0OpaHu ca OpUTHHAIHY EMIIMPUYHY JaHHH OT 256 yuuTenu upe3
CTPYKTYpHUPaHU BEIPOCHULIY, TOI'BIHEHU C aHAJIU3 HA JOKYMEHTHU
OT €BPOMNEHCKH W MEXIYHApOAHU IOJUTHYECKH DPaMKH, KOETO
OCUT'YpsIBa YCTOMUYUBH IIPO3PEHUS 32 BH3NPHUATUATA U IPAKTUKUTE
Ha CbTPYAHUYCCTBOTO CCMCﬁCTBO—y‘-IHHHHIC.

Pesynratute pa3skpuBaT MHOTOM3MEPHOTO BB3ACHCTBHE Ha
poIMTeNcKaTa AaHTaKUPAaHOCT, YYWIMLIHOTO JIMACPCTBO H
KOMYHHMKAaI[MOHHUTE  CTPYKTYpH BBPXYy  MOTHBALUiATA U
MOCTMIXKCHUATA HAa YYCHUIIUTC, KAaTO OTKpPOABAT €AHOBPEMCHHO
yinecHsBamure (GakTopu u Oapuepure mpen e€(PeKTHBHOTO
CHTPYAHUYECTBO.

Hucepranmsara npemiara IOPakTUYECKM — MMIUIMKAMA 34
oOpa3zoBaTeiHaTa IIOJIMTHKA, MOArOTOBKaTa HA YYHUTENIU U
YUWIMLIHOTO JIMAEPCTBO, KaTO IMpeAsiara CTpaTeruu 3a yKperBaHe
Ha MMapTHLOPCTBOTO JAOM—YyYUJIUIIE, HaMaJIsiBaHE Ha
HEpaBCHCTBATa " HO)IO6p$IBaHe Ha aKaJ€MUYHUTEC U COIIMAJIHO-
€MOLIMOHAITHUTE PE3YJITaTH Ha YUECHULIUTE.
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INTRODUCTION

Education is a fundamental factor in improving quality of life, and
its impact begins in early childhood. The family environment plays a
decisive role in shaping children’s achievements, emotional well-being,
and motivation to learn. Research highlights that effective education
requires the active collaboration of students, parents, and teachers, with
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family involvement acting as a key predictor of long-term academic
success.

Parental engagement has been linked to improved homework
completion, higher exam performance, and stronger student participation.
Beyond academic outcomes, families transmit values, provide role models,
and foster self-esteem and adaptability. At the same time, socioeconomic
conditions directly affect school attendance and educational progress,
illustrating how family structures and resources shape opportunities for
learning and development.

Equally important is the interaction between family and school, as
both institutions share the responsibility of supporting children’s growth.
Parents and teachers together create the conditions for emotional
regulation, resilience, and social adjustment, ensuring that students are
equipped to meet cognitive and behavioral challenges. This partnership
emphasizes the complementary roles of home and school as the two central
environments influencing children’s educational trajectories.

Finally, teacher-student relationships constitute a vital dimension
of academic and personal development. Positive relationships foster safe
and motivating learning environments, while negative ones may hinder
progress and affect well-being. Teachers and families, acting in
collaboration, provide the foundation for children’s motivation, resilience,
and overall success, highlighting the importance of a strong home-school
connection in contemporary education.

Research problem

The central research problem addressed in this thesis lies in the
persistent gap between the recognized importance of family—school
interaction and the inconsistent ways it is implemented in practice. While
a rich body of international and national literature highlights that parental
involvement, teacher—parent communication, and a positive school climate
are crucial for enhancing students’ learning outcomes, empirical evidence
shows significant variation across contexts. In many cases, cooperation
remains superficial or limited to formal occasions, such as reporting grades
or addressing behavioural issues, rather than being integrated into the daily
life of the school. This inconsistency raises questions about the extent to
which family-school interaction genuinely contributes to student
achievement and under what conditions it becomes most effective.

Moreover, in the Greek educational context, the issue gains
particular importance given the socio-economic transformations, cultural
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expectations, and challenges faced by both schools and families. Teachers
acknowledge the role of parents in shaping students’ learning opportunities,
yet barriers such as limited parental resources, lack of systematic
frameworks for cooperation, and unequal access to support hinder the
potential benefits of family—school partnerships. Thus, the research
problem centres on examining how educators perceive the role of family-
school interaction, which forms of cooperation are considered most
influential for academic success, and how these insights can inform policies
and practices aimed at strengthening collaboration for improved student
achievement. Accordingly, while the theoretical framework draws on
international research, the empirical investigation of this dissertation is
conducted within the Greek educational system.

Description of the situation in the research field

Research in the field of family—school interaction consistently
underscores the significance of parental involvement and school-family
cooperation for students’ academic achievement and socio-emotional
development. International studies, including meta-analyses and large-
scale assessments such as PISA, highlight that students whose parents
actively support learning at home, communicate with teachers, and
participate in school life tend to achieve higher learning outcomes. At the
same time, theoretical models such as Epstein’s overlapping spheres of
influence or Hoover-Dempsey and Sandler’s framework demonstrate the
multifaceted nature of parental involvement, which includes not only
assistance with homework but also expectations, communication, and
participation in decision-making. This has positioned family—school
cooperation as a central focus of educational research and policy in recent
decades.

In the Greek educational context, however, research reveals a more
fragmented picture. While teachers and parents recognise the importance
of cooperation, interaction is often confined to formal and episodic
encounters, typically around grades or behavioural concerns, rather than
sustained and structured engagement. Studies indicate that socio-economic
disparities, limited institutional frameworks, and traditional perceptions of
roles hinder the development of meaningful partnerships between families
and schools. As a result, although the value of parental involvement is
widely acknowledged, its practical implementation varies greatly, leaving
unanswered questions about how cooperation can be systematically
strengthened to support student achievement.
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Aim of the research
The aim of this dissertation is to investigate the role of family-
school interaction in shaping student achievement, with a particular focus
on teachers’ perceptions of parental involvement and cooperation. By
combining a theoretical and empirical exploration of how families and
schools interact, the study seeks to identify which forms of cooperation are
perceived as most effective, what barriers hinder meaningful engagement,
and how these dynamics influence students’ academic outcomes. Through
this analysis, the dissertation aspires to contribute to the international and
national debate on strengthening family—school partnerships, offering
insights that can inform educational practice and policy in the Greek
context and beyond.
Research Tasks
To achieve this aim, the dissertation undertakes the following
research tasks:
1. Toreview and synthesise the theoretical and empirical literature on
family—school interaction and its impact on student achievement.
2. To analyse relevant policy and institutional documents that frame
family—school cooperation at European and international levels.
3. To investigate teachers’ perceptions of parental involvement and
cooperation through the use of a structured questionnaire.
4. To interpret the findings in light of existing theory and practice,
highlighting implications for the Greek educational context.
Hypotheses
H1: Teachers who perceive family-school cooperation as meaningful and
effective are more likely to report positive effects on students’ academic
achievement.
H2: Barriers such as limited parental resources, time constraints, or
insufficient institutional support negatively influence the quality of family—
school interaction.

Empirical Methodology

The empirical part of this dissertation is based on a dual
methodological approach that combines a qualitative and a quantitative
component. The qualitative method is represented by the document
analysis, which focused on a corpus of institutional and policy documents
from the European Union, OECD, UNESCO, UNICEF and national
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frameworks. The purpose of this analysis was to identify recurring themes
and discourses around family—school interaction, including its impact on
student achievement, forms of parental participation, barriers to
cooperation, and recommended strategies. Document analysis served to
highlight how international and national institutions frame the issue,
without attempting to quantify or generalise lived experiences.

The quantitative method was carried out through a structured
guestionnaire administered to 256 teachers in the Greek educational
context. The instrument consisted primarily of closed-ended questions,
designed to capture teachers’ perceptions of family—school cooperation, the
factors that facilitate or hinder parental involvement, and the perceived
effects on students’ academic progress. The data collection period lasted
approximately 12 weeks, from March to June 2025, during which
participants could complete the questionnaire at their convenience. The
study applied a convenience sampling strategy in order to reach a wide
range of participants within the Greek education system.

The questionnaire was distributed electronically through online
platforms such as Facebook and Viber, targeting groups of teachers, as well
as through email invitations. Participants were also encouraged to share the
guestionnaire with colleagues and acquaintances who were teachers, thus
facilitating a snowball effect. This approach allowed for the inclusion of
teachers from different geographical areas of Greece and from primary and
secondary education, thus enhancing the diversity of the sample. The data
were analysed through descriptive statistics to reveal patterns and
frequencies in teachers’ responses.

It should be noted that the empirical research is not representative
of the entire teacher population, either at the national or international level.
The aim of the study is not to produce generalisable statistical conclusions,
but rather to explore tendencies, highlight perceptions, and provide insights
that can inform further research and policy discussions. By combining
document analysis with the questionnaire results, the dissertation offers a
comprehensive view of the phenomenon, connecting the policy and
institutional framing of family—school interaction with the perceptions of
practitioners in the field.

Approach and vision

The theoretical and methodological approach of this dissertation is
primarily situated within the field of the sociology of education. Family-
school interaction is analysed as a social process that reflects structures of
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inequality, cultural norms, and institutional practices shaping the
educational experiences of children. This sociological perspective allows
the study to move beyond individual attitudes and to examine cooperation
between families and schools as part of broader social dynamics.

The vision of the study is to contribute to the sociological debate
on education by showing how family—school collaboration can function as
both a resource for learning and a mechanism for promoting equity. By
situating the Greek case within wider international discussions, the
dissertation seeks to highlight the social and institutional conditions under
which cooperation between families and schools becomes a decisive factor
for academic success.

Structure of the Dissertation

This thesis is structured in four main chapters, each of which
addresses a distinct yet interrelated dimension of the relationship between
family, school, and student achievement.

Chapter 1: Family and School Influence on Student Achievement
provides the theoretical and empirical foundations. Section 1.1 examines
the student—family relationship, discussing family involvement, the theory
of overlapping spheres of influence, the evolution of parental involvement,
and patterns of family interactions. Subsections also address parenting
practices, parental attitudes and expectations, and factors shaping parental
participation in relation to the child (such as age, gender, performance, and
self-concept). A new subsection explores the socioeconomic and cultural
determinants of parental involvement, justified by evidence showing that
structural inequalities strongly mediate the capacity of families to engage
with schools and support learning. Section 1.2 focuses on school interaction
in children’s achievement, analyzing the school environment, teaching
practices, teacher—student relationships, emotional climate, peer relations,
motivational theory, and classroom interaction. Together, these topics
situate the family and school as core institutions influencing educational
trajectories.

Chapter 2: Family—School Interaction moves the analysis to the
interface between these two environments. Section 2.1 presents the
dimensions of cooperation, including its effects on academic achievement,
the quality of parent—teacher relationships, the climate of the school for
families and teachers, and the positive aspects of parental participation.
Section 2.2 addresses family—school cooperation in multicultural and
diverse contexts, acknowledging that migration, diversity, and inclusion
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policies reshape both the opportunities and challenges for cooperation.
Section 2.3 introduces the role of digital technologies as mediators of
family—school cooperation, justified by the increasing reliance on digital
platforms for communication, especially after the COVID-19 pandemic.
Section 2.4 discusses the barriers and challenges in effective cooperation,
emphasizing structural, cultural, and institutional constraints that hinder
sustained collaboration. Section 2.5 synthesizes empirical evidence on the
association between family—school cooperation and student outcomes,
while Section 2.6 provides a document analysis and synthesis of findings.
Collectively, this chapter highlights both the promise and complexity of
cooperation in contemporary education systems.

Chapter 3: Research Methodology presents the empirical
framework of the study. It sets out the research purpose and objectives, the
research questions and hypotheses, and the chosen research design. Further
subsections describe the population and sample, the research instrument,
and its validity and reliability. The chapter also outlines the data collection
procedure, the ethical considerations, and the methods of data analysis,
concluding with the study’s methodological limitations. The empirical
results and their interpretation are presented in the Results and Discussion
sections of the same chapter.

Conclusion summarizes the key findings of the study, confirms the
research hypotheses, and discusses their theoretical and practical
implications. It also presents recommendations for educational policy and
practice aimed at strengthening family—school cooperation and reducing
inequalities, as well as outlining the study’s contributions and directions
for future research.

Limitations

Like all empirical research, the present dissertation is subject to
certain limitations that must be acknowledged. First, the empirical findings
cannot be considered representative of the entire population of teachers or
families in Greece. The sample size and scope of the questionnaire survey
do not allow for generalisations at the national level. Rather, the findings
provide insights into tendencies and perceptions that can inform further
research and open new avenues for investigation.

Second, the methodological design itself presents limitations. The
guestionnaire employed consisted primarily of closed-ended questions,
which, while useful for quantitative analysis, may not fully capture the
complexity of teachers’ perspectives on family—school cooperation.

10



Similarly, the qualitative component of the study, the document analysis,
was limited to a selected corpus of institutional and policy texts. These
documents illustrate how family—school interaction is framed at the policy
level, but they do not necessarily reflect the lived realities of families and
educators.

Finally, the interpretation of the results is constrained by the
research design. The study does not aim to establish causal relationships
but rather to explore associations, perceptions, and thematic patterns.
Moreover, contextual factors, such as local school practices or socio-
economic differences across communities, could not be fully captured
within the scope of this dissertation. Despite these limitations, the study
offers valuable insights into the dynamics of family—school interaction and
provides a foundation for future research and policy initiatives.

CHAPTER 1: FAMILY AND SCHOOL INFLUENCE ON STUDENT
ACHIEVEMENT

Family constitutes the primary environment of socialization and
has a decisive impact on children’s learning trajectories. By transmitting
values, attitudes, knowledge, and cultural norms, it provides the foundation
for cognitive and emotional development. Parental education, socio-
economic status, and cultural capital—such as language skills and
familiarity with educational codes—shape students’ opportunities for
success. Active parental involvement in school life, including
communication with teachers and support for learning at home, enhances
motivation, confidence, and academic performance, often outweighing the
effects of demographic factors. In contrast, limited engagement is linked to
weaker outcomes and diminished interest in learning.

The school, as the second major institution, further supports
intellectual and emotional growth through structured teaching and
socialization. Quality of instruction, teaching methods, and teacher—student
relationships are central determinants of achievement, while school
climate, peer relations, and motivation also influence engagement.
Evidence shows that practices such as grade repetition do not improve
learning and instead reinforce inequalities, particularly for disadvantaged
students. Thus, student achievement results from the dynamic interplay
between family, school, and the broader social context. Strengthening
family—school cooperation and ensuring high-quality education emerge as
the most effective strategies for promoting academic success and equity.
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1.1. Family influnce

The family represents the first and most influential context of
socialization, directly shaping children’s learning, attitudes, and
expectations. Parents transmit values, behavioral patterns, and perspectives
toward education, while at the same time creating the emotional and social
environment within which children grow. This influence operates both
structurally—through factors such as parental education and socio-
economic background—and functionally, through parenting styles,
communication, and emotional support. Parental involvement, the
reinforcement of self-esteem, the provision of motivation, and the
establishment of learning routines are key elements that sustain
achievement. At the same time, parents’ expectations and the way they are
communicated strongly affect students’ self-concept, motivation, and
resilience.

Family influence is dynamic, changing in line with the child’s age
and needs—from direct support in the early school years to guidance and
encouragement of autonomy during adolescence. Despite inequalities
linked to social and economic background, positive parental attitudes,
emotional warmth, and consistency can offset disadvantages and promote
academic progress. In a context of ongoing social and technological
change, the family remains a stable reference point, offering support,
security, and values. Its contribution to children’s educational trajectories
is decisive, especially when combined with constructive cooperation with
the school, which further enhances learning and fosters equity in
opportunities.

1.1.1. Parental Involvement and the Student-Family Relationship
Parental involvement represents one of the most decisive factors
shaping the student—family relationship and directly influencing
educational outcomes. Active participation extends beyond homework
assistance to the transmission of values, attitudes, and expectations, as well
as the creation of a climate of support and communication. Through their
presence at school, interactions with teachers, and guidance at home,
parents strengthen children’s motivation, self-confidence, and sense of
responsibility. Conversely, lack of involvement is often associated with
lower engagement and weaker academic performance. The form and
intensity of parental participation vary depending on socioeconomic
background, cultural frameworks, and family circumstances, while factors
such as parental gender or available time further affect the degree of
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engagement. In all cases, the existence of a stable and supportive family—
student relationship provides a foundation that enhances academic
achievement, psychosocial development, and effective cooperation with
the school.

1.1.2. Theory of Overlapping Spheres of Influence

Joyce L. Epstein’s Theory of Overlapping Spheres of Influence
explains how family, school, and community function as the main
environments shaping children’s learning and development. These spheres
may operate independently or overlap, with the extent of overlap
influenced by factors such as the child’s age, family practices, and school
policies. Students are placed at the center of the model, as their growth
depends on the quality of interactions among these contexts. The theory
includes both external relationships between institutions and internal, day-
to-day interactions—such as communication between parents and teachers
or collaboration with community initiatives.

A key element of the model is Epstein’s six types of parental
involvement: parenting, communicating, volunteering, learning at home,
decision-making, and collaboration with the community. These practices
highlight how families, schools, and communities can share responsibility
for children’s development. While the spheres will never fully overlap,
increasing cooperation strengthens learning and well-being. Overall, the
theory underscores that coordinated efforts among all three environments
create the most supportive conditions for student achievement.

1.1.3. The Evolution of Parental Involvement

Parental involvement has changed over time, adapting to shifts in
family  structures, socio-economic conditions, and educational
expectations. The role of caregiver is no longer limited to biological parents
but may include grandparents, relatives, or community members who
support a child’s learning. Today, involvement combines school-based and
home-based activities, with collaboration and trust between families and
teachers seen as crucial for children’s motivation, social skills, and
achievement. Secure and supportive relationships, especially in the early
years, foster resilience and lay strong foundations for both cognitive and
social development.

Parents also take on multiple roles: as interactional partners who
help children form social ties, as instructors transmitting cultural and moral
values, and as sponsors who guide and regulate experiences outside the
home. These roles show that involvement extends far beyond material
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support. While the concept remains broad and varies across cultures, recent
approaches emphasize parents’ own perspectives and strategies,
underlining the complexity of modern family life and its enduring impact
on children’s educational success.

1.1.4. Patterns of Family Interactions

Parenting styles significantly shape children’s development and
school performance. Baumrind identified three main types: authoritarian
(strict and obedience-focused), permissive (freedom with little structure),
and authoritative (high expectations combined with warmth and
communication). The authoritative style is most strongly linked to positive
outcomes such as achievement, motivation, and social skills, as it balances
structure with support. Family—school relations have also evolved, moving
from limited parental roles to active participation in governance and
reform. Today, parental involvement is seen as a form of social capital that
promotes both student success and social equity, underscoring the value of
balanced family interactions and cooperative partnerships.

1.1.5. Parenting Practices

Parenting practices influence children’s learning from the earliest
stages, starting with language and literacy before school. Shared reading,
homework support, encouragement, and teacher communication enhance
achievement, resilience, and self-esteem, especially when paired with
emotional support. Authoritative approaches—warmth combined with
clear expectations—are most effective, while consistent parenting can
partly offset socio-economic disadvantages. Practices evolve with age:
direct support in early years, structured guidance in primary school, and
dialogue with respect for autonomy in adolescence. Cultural values and
recent challenges such as digital learning and COVID-19 further shape
strategies, underscoring the need for adaptable, supportive parenting that
fosters persistence and success.

1.1.6. Attitudes and Expectations of Parents

Parental attitudes and expectations are powerful predictors of
academic achievement and personal development. When parents value
education and set ambitious yet realistic goals, children become more
motivated, persistent, and confident. Supportive communication fosters
resilience and self-esteem, while excessive pressure or indifference can
create stress, disengagement, or low confidence. These expectations
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interact with cultural and socio-economic contexts: in resource-rich
families, aspirations are more easily realized, while disadvantaged families
may struggle despite equally high hopes.

Expectations also evolve over time, shaped by parental
experiences, school interactions, and available support. Alignment between
parents and teachers enhances consistency and student progress, while
misalignment may hinder achievement. Warm and autonomy-supportive
communication of expectations promotes intrinsic motivation, whereas
controlling approaches often produce only extrinsic motivation. In today’s
digital age, parental monitoring of school performance is easier but must
be balanced with encouragement rather than control. Overall, balanced and
supportive expectations play a central role in fostering students’
motivation, engagement, and long-term success.

1.1.7. Parental Participation Factors Concerning Child

Parental participation in education is a decisive factor for
children’s academic achievement, personality development, and social
skills, but its extent is shaped by family background, school context, and
the child’s individual needs. Families with higher socio-economic and
educational resources are generally more confident and able to engage
actively, while disadvantaged families often face barriers such as limited
time, resources, or familiarity with school practices. At the same time, the
child’s characteristics and developmental stage play a key role: parental
involvement is usually stronger in early years, may increase in cases of
learning or behavioral difficulties, and tends to decline during adolescence
as independence grows. These dynamics highlight the need for flexible and
inclusive strategies by schools to sustain meaningful collaboration with
families across diverse contexts.
1.1.7.1. Parents' educational, social, and economic standing

Parents’ education, social background, and economic status
strongly affect their level of involvement in their children’s schooling.
Educated parents are more likely to support learning and maintain
communication with teachers, while those with fewer resources, long
working hours, health challenges, or language barriers often face
difficulties participating in school activities. Changing family structures
and economic pressures can also reduce involvement, though this does not
always indicate a lack of interest but rather structural constraints that limit
parents’ capacity to engage.
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1.1.7.2. Age and gender of the youngster

Parental involvement is generally strongest in the early school
years, when children require direct guidance, but tends to decline during
adolescence, despite the continued need for support. The quality of
involvement matters more than quantity, with age-appropriate strategies—
such as homework assistance for younger children and motivational
guidance for teenagers—proving most effective. Gender also shapes
parental practices: boys often receive closer supervision, while girls are
more likely to be encouraged through emotional support that fosters self-
regulation. In Greece, as in other contexts, involvement is higher in primary
education and differentiated by gender roles, while digital technologies
have introduced new forms of monitoring and support. Overall, effective
parental engagement must adapt flexibly to both age and gender to remain
meaningful across the student’s educational trajectory.

1.1.7.3. Childs’ performance

Children’s academic performance both shapes and is shaped by
parental involvement: success often increases engagement, while poor
performance may reduce it. Research shows that encouragement, high
expectations, and supportive communication are more effective than direct
homework help. Socio-economic factors strongly condition this
relationship, with affluent families compensating through resources like
tutoring, while disadvantaged families may disengage. Thus, performance
functions as both an outcome and a driver of parental participation.
1.1.7.4. Child's self-concept

A child’s self-concept, shaped from early interactions at home,
strongly influences motivation, resilience, and academic outcomes.
Supportive  parental involvement—through encouragement, high
expectations, and emphasis on effort—fosters positive self-beliefs, internal
locus of control, and a growth mindset, which in turn enhance perseverance
and achievement. Conversely, disengagement or criticism undermines
confidence and performance. Both Greek and international research
confirm that family support, including communication and supplementary
learning opportunities, is central in building students’ academic self-
concept and long-term success.
1.1.8. Socioeconomic and Cultural Determinants of Parental
Involvement

Socioeconomic and cultural conditions play a decisive role in
shaping parental involvement in education, influencing not only how often
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but also in what ways families engage. Families with higher socioeconomic
status (SES) typically have more resources, cultural capital, and familiarity
with school systems, allowing them to provide enriched home learning
environments, extracurricular opportunities, and closer communication
with teachers. By contrast, families from lower SES backgrounds often face
barriers such as financial pressures, limited time, and less familiarity with
institutional practices, which restrict active participation despite high
aspirations for their children. Cultural norms also mediate involvement: in
collectivist societies, parents tend to emphasize respect for teachers and
community values, while in individualist contexts, they are encouraged to
advocate more directly for their child.

Immigrant families may experience additional challenges such as
language barriers and cultural unfamiliarity, resulting in less visible
participation but not necessarily weaker commitment to education. Overall,
these patterns highlight the need for schools to adopt inclusive approaches
that acknowledge diverse forms of parental contribution and foster
equitable partnerships across different socioeconomic and cultural
contexts.

1.2. School influence

School influence is a decisive factor in shaping students’ academic,
social, and emotional outcomes, operating through classroom
environments, teacher—student relationships, and institutional structures.
Different learning theories explain these mechanisms: behaviorism
emphasizes reinforcement and the role of rewards in encouraging
participation and persistence, though critics warn against overreliance on
extrinsic motivation; cognitivism highlights students as active processors
of information, with teachers scaffolding knowledge through explanations,
feedback, and strategies that promote retention and understanding, while
also acknowledging the need to situate learning within broader social
contexts; and constructivism underscores the active role of learners in
building knowledge through collaboration, dialogue, and project-based
activities, stressing the importance of social interaction and student agency.
Together, these approaches reveal that schools influence achievement not
only by transmitting knowledge but also by fostering motivation,
autonomy, and social development, making teacher practices, classroom
climate, and opportunities for participation central to long-term educational
success.
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1.2.1. The School Environment as a Learning Factor

The school environment, encompassing physical conditions,
classroom climate, relationships, and institutional support, plays a decisive
role in shaping student achievement and development. A positive and safe
environment enhances motivation, engagement, and learning outcomes,
while inadequate infrastructure, poor teaching methods, and lack of
resources hinder progress. Research grounded in ecological and social
learning theories shows that multiple layers of context—family, peers,
teachers, and wider school systems—interact to influence achievement,
with teacher-student relationships, parental involvement, and peer support
emerging as especially critical. Studies from diverse contexts confirm that
when schools provide safe facilities, effective teaching, supportive
interactions, and strong connections with families, students perform better
academically and socially. Conversely, environments marked by
insecurity, resource shortages, or weak pedagogy contribute to low
performance and disengagement. Overall, the evidence highlights that the
quality of the school environment is not peripheral but central to learning,
with effective, well-resourced, and supportive contexts fostering both
academic success and student well-being.

1.2.2. School Climate and Interactional Factors

School climate, shaped by relationships, safety, and atmosphere,
strongly influences student achievement. Supportive teacher-student
relationships enhance engagement and can help offset socioeconomic
disadvantages, while negative climates increase the risk of disengagement
and dropout. Peer interactions also play a key role, as positive networks
encourage motivation and academic effort, whereas negative influences
can hinder progress. Together, the social environment of teachers, peers,
and school culture creates conditions that shape students’ learning and
success.
1.2.3. Teaching environment

The teaching environment plays a decisive role in shaping student
achievement, as teachers’ knowledge, organizational skills, and classroom
practices directly influence learning outcomes. Effective environments are
marked by engaging instruction, clear goals, and meaningful assessment,
while positive teacher-student relationships foster motivation, autonomy,
and a sense of belonging. Research shows that variations in teaching
strategies significantly affect students’ progress, with instructional
approaches and formative assessment strongly linked to academic
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development. Ultimately, the quality of teaching remains one of the most
powerful factors in determining educational success.

1.2.4. The teacher’s role and the interaction with students

The relationship between teachers and students is a key factor in
shaping the classroom environment and strongly influences both academic
success and personal development. Positive teacher-student interactions
foster motivation, confidence, and a sense of belonging, while also
supporting emotional, behavioral, and cognitive engagement. Teachers
who show care, provide guidance, and respond effectively to students’
needs create a secure and stimulating atmosphere that enhances learning
and participation. Conversely, relationships marked by conflict or lack of
support can hinder progress. Overall, the teacher’s role extends beyond
instruction to building meaningful connections that encourage autonomy,
persistence, and a lasting passion for learning.

1.2.5. The emotional relation between teachers and students

The emotional relationship between teachers and students is a
cornerstone of effective learning, as it builds trust, motivation, and a sense
of belonging that directly influence academic performance and personal
growth. Positive, supportive interactions encourage students to take risks,
engage more deeply in learning, and develop resilience, while also
enhancing classroom behavior and social skills. Teachers who show
genuine care, respect, and interest in their students create safe environments
that strengthen self-confidence and intrinsic motivation. Conversely,
negative or distant relationships can lead to disengagement, poor
performance, and even dropout. Ultimately, strong emotional bonds
between teachers and students foster not only academic success but also
broader social and emotional development.

1.2.6. The relations with the peers

Peer relationships play a decisive role in students’ academic
progress and socio-emotional development, as supportive friendships
foster cooperation, self-regulation, and motivation, while reducing
behavioral problems. Positive peer dynamics provide companionship and
models for learning-related values, contributing to self-esteem and active
classroom participation. Conversely, negative interactions such as bullying
or exclusion undermine well-being and achievement, often leading to
disengagement and anxiety. Teachers are central in shaping these
dynamics: by promoting inclusivity, respect, and collaboration, they
indirectly strengthen peer ties and reduce conflict. Research further
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highlights that strong feelings of belonging and classroom connectedness
not only buffer the effects of disadvantage but also satisfy students’ basic
psychological need for relatedness, which in turn enhances resilience,
intrinsic motivation, and long-term academic success.

1.2.7. Motivation theory and the educational perspective

Motivation theory highlights the central role of teachers in
fostering students’ engagement and achievement by addressing their
emotional and psychological needs. Positive teacher-student relationships,
characterized by care, encouragement, and constructive feedback, enhance
students’ intrinsic motivation and create supportive learning environments
where participation and collaboration thrive. Theories such as Lewin’s
level of aspiration and Deci and Ryan’s self-determination framework
emphasize the importance of competence, autonomy, and belonging as key
drivers of motivation. When these needs are met, students develop
confidence, perseverance, and a stronger sense of purpose, which in turn
sustain academic success.

1.2.8. The classroom interaction

Classroom interaction plays a decisive role in shaping students’
motivation, engagement, and academic success. Positive teacher-student
relationships and active participation in discussions foster a sense of
belonging, competence, and confidence, which are closely linked to higher
achievement. Research consistently shows that students who engage in
classroom dialogue, collaborative tasks, and question-based learning
develop stronger analytical skills, persistence, and social competence. At
the same time, classroom participation acts as a protective factor, reducing
the likelihood of disengagement, absenteeism, or negative behaviors.
Ultimately, when teachers cultivate respectful and inclusive classroom
climates that encourage inquiry and collaboration, students not only
perform better academically but also develop resilience and long-term
commitment to learning.

CHAPTER 2: FAMILY-SCHOOL INTERACTION
2.1. Dimensions of Family—School Cooperation

Family—school cooperation is a vital factor in students’ academic
and social development, providing continuity and reinforcement across
home and school contexts. Effective family functioning and strong parent—
teacher relationships create stability, trust, and open communication, all of
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which enhance children’s engagement and performance. Parental
involvement, whether through home-based practices like supporting
homework or school-based activities such as meetings and volunteering,
consistently shows positive effects on student achievement.

However, cooperation is often challenged by socioeconomic
inequalities, cultural and linguistic barriers, and institutional limitations
within schools. To overcome these obstacles, strategies such as flexible
communication, parent education programs, and culturally responsive
practices are needed. When schools and families work together in inclusive
and respectful ways, they create supportive environments that foster
academic success, social development, and resilience.

2.1.1. Effect of school-family interactions on academic achievement

School-family cooperation is a decisive factor in students’
academic success, as empowered and engaged parents are more likely to
support learning through communication with teachers, structured routines,
and encouragement. Research shows that involvement—such as homework
monitoring, open dialogue, and a supportive home climate—correlates
with higher achievement, motivation, and persistence. The quality of the
family environment, including warmth, stability, and positive expectations,
further strengthens outcomes, while shared responsibility and mutual
respect between parents and teachers maximize benefits. Overall, balanced
partnerships between families and schools are key predictors of both
academic performance and long-term motivation for learning.

2.1.2. Parent-teacher/school relationship
The parent—teacher relationship is a cornerstone of effective family—school
cooperation, shaping not only academic achievement but also children’s
social and emotional development. Trust, respect, and mutual recognition
of roles are key elements in building this partnership, as parents are more
engaged when they feel valued as learning partners. Schools that foster
open communication, invite parental participation in decision-making, and
create a welcoming atmosphere strengthen collaboration and establish
durable, positive bonds. Ultimately, effective cooperation relies on
constructive attitudes, equality, and shared responsibility, enabling
teachers and families to jointly support children’s growth and success.
2.1.3. School climate for families and teachers

A positive school climate for families and teachers is built on trust,
open communication, and a shared commitment to problem-solving. When
schools create a welcoming and inclusive environment, parents feel valued
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and motivated to participate, while teachers benefit from stronger
partnerships that support student learning. However, meaningful
engagement requires more than simply inviting parents—it depends on
schools actively fostering an atmosphere that attracts, informs, and
accommodates all families, including those with limited familiarity with
educational systems. By ensuring accessibility and mutual respect, schools
can cultivate productive family—school relationships that enhance students’
overall development and achievement.

2.1.4. Positive aspects of parental participation

Parental participation brings significant benefits to students’
academic and personal development by creating a supportive and
integrative learning environment. When home and school collaborate
effectively, children experience consistency across the contexts that shape
their intellectual, social, and emotional growth. Research confirms that
parental involvement positively impacts achievement, motivation,
behavior, and long-term aspirations, regardless of socioeconomic
background. Beyond academic gains, engaged parents also strengthen
children’s resilience and adaptability, helping them navigate challenges at
school. Overall, active family participation fosters stronger connections
between the home, school, and community, laying the foundation for
students’ success and well-being.

2.2. Family-School Cooperation in Multicultural and Diverse Contexts
In multicultural contexts, family—school cooperation is shaped by
migration, cultural norms, and language barriers. Although immigrant and
minority families often value education highly, limited proficiency, lack of
familiarity with school systems, or exclusionary practices can hinder active
participation, sometimes misinterpreted as disinterest. International
evidence shows that strategies such as multilingual communication,
cultural events, and trust-building enhance cooperation and student
outcomes. Effective partnerships require culturally responsive approaches
that value families’ knowledge, address barriers, and promote inclusive,
equitable frameworks, ensuring both academic achievement and social
cohesion.
2.3. Digital Technologies as Mediators of Family—-School Cooperation
Digital technologies play a central role in family-school
cooperation, offering flexible channels of communication through apps,
emails, and learning platforms that enable parents to track progress and
engage with teachers regardless of time or distance. The COVID-19
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pandemic underscored both the benefits of digital tools in maintaining
continuity and their challenges, particularly inequalities in access and
digital literacy. While technology fosters transparency and community
building, over-reliance may undermine student autonomy or exclude
disadvantaged families. Blended approaches, combining digital and face-
to-face contact, together with teacher training on inclusive and ethical use,
provide the most effective strategies for enhancing cooperation.

2.4. Barriers and Challenges in Effective Cooperation

Barriers to effective family—school cooperation stem from
socioeconomic, cultural, institutional, and technological factors that
intersect to limit meaningful engagement. Families with fewer resources
often lack time, financial means, or familiarity with school practices, while
immigrant and minority families may face additional linguistic and cultural
barriers without adequate institutional support. On the school side, heavy
workloads, limited training, and bureaucratic constraints restrict teachers’
ability to foster sustained collaboration. Attitudinal challenges—such as
parental distrust of schools or teachers perceiving parental involvement as
interference—further weaken partnerships. The digital divide also
complicates cooperation, as unequal access to technology, differing levels
of digital literacy, and concerns about privacy or impersonal
communication can exclude some families. Collectively, these obstacles
highlight the need for inclusive strategies that address structural
inequalities and relational dynamics in order to unlock the full potential of
family—school partnerships for student success.

2.5. Empirical Evidence on Family—School Interaction and Student
Achievement

The body of empirical evidence strongly confirms that family—
school interaction plays a decisive role in shaping student achievement, not
only in academic terms but also in motivation, engagement, and socio-
emotional development. Meta-analyses and international studies
consistently highlight that parental involvement—particularly high
expectations, supportive communication, and active engagement at
home—correlates with better performance in reading, mathematics, and
science, even after accounting for socio-economic status. UNESCO,
OECD, and UNICEF reports further demonstrate that cooperation between
families and schools enhances resilience, well-being, and long-term
educational success, while Greek studies echo these findings by showing
that effective parental participation reduces dropout rates and improves
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outcomes. However, research also emphasizes that the quality of
cooperation matters more than its frequency, with genuine engagement
producing stronger impacts than superficial involvement.

At the same time, teachers’ perceptions reveal a nuanced
understanding of this relationship. Educators acknowledge the school’s
powerful influence on achievement, yet stress that its effectiveness is
conditioned by family background, socio-economic inequalities, and
parental education. Greek research shows that while teachers value parental
involvement, they often prefer structured and supportive forms of
cooperation rather than direct parental interference in pedagogical
decisions. Experience, training, and higher academic qualifications shape
teachers’ views: more experienced and highly educated teachers tend to
appreciate the importance of innovative instructional methods and
sustained parental engagement, particularly in inclusive settings. Taken
together, the evidence underscores that family—school cooperation is not a
uniform process but a multidimensional one, requiring mutual trust,
continuous communication, and context-sensitive practices to maximize its
benefits for student learning and development.

2.6. Document Analysis

The document analysis examines how international and national
policy texts conceptualize family—school cooperation and parental
involvement, highlighting their importance for student achievement,
equity, and social cohesion. Using a qualitative approach, the study
analyzed 18 key documents from the EU, OECD, UNESCO, UNICEF, and
national frameworks, focusing on four themes: the impact of cooperation
on achievement, forms of interaction, barriers and inequalities, and policy
strategies. Findings show that policy discourse consistently emphasizes the
positive effects of parental involvement on academic performance and
well-being, while also identifying socio-economic, cultural, and
institutional barriers that hinder participation. At the same time, the
documents propose strategies such as inclusive communication,
professional training for teachers, and structured frameworks for
engagement, positioning parental involvement as a systemic priority.
Although these insights reflect institutional perspectives rather than lived
experiences, they provide valuable context for understanding how
educational systems frame and promote family—school cooperation.
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2.6.1. Synthesis of Findings

The synthesis of findings shows that international and European
organisations consistently frame family—school cooperation as a key
determinant of student achievement, equity, and well-being. Despite
differences in scope, the documents converge on four main themes: (a)
parental involvement has a measurable impact on performance, dropout
prevention, and socio-emotional development; (b) cooperation takes
diverse forms, from home-based support to structured communication,
governance participation, and community engagement; (c) significant
barriers—such as socio-economic inequality, cultural and linguistic
differences, and institutional constraints—limit equitable participation; and
(d) policy recommendations stress the need for structured frameworks,
teacher training, inclusive opportunities, and systemic investment. While
these findings reflect policy discourse rather than lived experiences, they
provide important insights into how institutions conceptualise and promote
parental involvement, offering a valuable context for interpreting empirical
results in the next stage of the study.

CHAPTER 3: RESEARCH METHODOLOGY

3.1. Research Purpose and Objectives

The purpose of this study is to investigate teachers’ perceptions of
the role of family-school interaction and parental involvement in shaping
student achievement in Greece. While international literature highlights the
importance of parental education, attitudes, and expectations, as well as
school-based factors such as instructional methods and school climate,
there is limited empirical evidence regarding how Greek teachers evaluate
the relative impact of these dimensions. This study therefore aims to
provide a systematic analysis of teachers’ views within the Greek
educational context, using quantitative data collected through a
guestionnaire distributed to educators across different school levels.

By situating teachers’ perceptions within broader theoretical and
policy frameworks, the study contributes to understanding the dynamics of
family—school cooperation in Greece and its perceived influence on student
success.

Based on this overarching purpose, the study is guided by the
following objectives:
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1. To examine Greek teachers’ perceptions of the influence of
parental factors (such as education, attitudes, expectations, and
involvement) on children’s performance.

2. To explore Greek teachers’ perceptions of school-based factors
(instructional methods, curriculum, feedback, leadership, and school
climate) in relation to student achievement.

3. To analyze whether teachers’ background characteristics in Greece
(such as years of experience and level of education) are associated with
their views on family—school cooperation and its impact.

4. To investigate the perceived role of socio-economic and cultural
conditions in Greece in shaping parental participation and its effect on
student outcomes.

5. To identify Greek teachers’ perspectives on the challenges and
opportunities for enhancing parent—school cooperation within the Greek
educational system.

3.2. Research Questions
Based on the purpose and objectives of the study, a set of research
guestions was formulated in order to operationalize the investigation of
teachers’ perceptions of family—school cooperation and its impact on
student achievement in Greece. These questions aim to capture both
teachers’ general views on parental and school influence, as well as the
ways in which their own background characteristics shape these
perceptions.
Accordingly, the study is guided by the following research
guestions:
» What are the perceptions of school teachers as to the extent of
parental influence on children's performance?
» What are school teachers' perceptions of the magnitude of school
influence on children's performance?
» To what extent do school teachers think that parents' educational
level affects children's performance?
» What factors influence parent-school cooperation, according to
teachers?
» s there an association between teachers’ years of experience and
their perception of the role of parent-school cooperation in
improving student achievement?
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> Is there an association between teachers’ educational level and
their perception of the role of instructional methods in student
success?

3.3. Research Design

This study adopts a quantitative research design, as its primary aim
is to systematically measure and analyze teachers’ perceptions of family—
school cooperation and parental involvement in relation to student
achievement in Greece.

Within this framework, the study is descriptive in nature, as it seeks
to present a clear picture of teachers’ views regarding the influence of
parental and school-related factors on student performance. At the same
time, it is also correlational, as it explores possible relationships between
teachers’ background characteristics (e.g., years of experience, educational
level) and their perceptions of the role of family—school cooperation and
instructional methods. This dual focus on description and correlation
provides both an overview of prevailing perceptions and an examination of
underlying associations.

The choice of this design is justified by the research objectives:
descriptive elements address questions related to teachers’ general
perceptions, while correlational analysis is necessary to test the hypotheses
concerning the impact of teachers’ professional characteristics. Together,
these dimensions ensure that the study can capture both the breadth and the
depth of teachers’ perspectives on the factors influencing student success.

3.4. Population and Sample

The target population of the study consisted of school teachers in
Greece. Teachers were selected as the unit of analysis because they are
directly involved in shaping the learning process and interact regularly with
families, thus providing valuable information on the dynamics of family-
school collaboration and its influence on student performance.

The study applied a convenience sampling strategy. The
guestionnaires were distributed electronically through online platforms,
such as Facebook and Viber, to groups of participating teachers in the
country and to teachers' emails, encouraging them to share it with their
acquaintances and friends who are teachers. This method allowed the
inclusion of teachers from different geographical areas of Greece and from
different school levels, enhancing the diversity of the sample. The study
sample consisted of N = 256 teachers. It should be noted that, due to the

27



use of convenience and snowball sampling, the findings of this study
cannot be considered representative of the entire population of Greek
teachers. Instead, they provide indicative insights into prevailing
perceptions and associations within the sample of 256 participants.

3.5. Research Instrument

The research instrument employed in this study was a structured
guestionnaire, developed to capture teachers’ perceptions of the factors
influencing student achievement and the role of family—school cooperation
in Greece. The questionnaire was organized into two broad parts. The first
part collected demographic data, including gender, age, years of teaching
experience, and educational background, in order to facilitate subgroup
analyses and to examine potential associations between teachers’
characteristics and their perceptions.

The second part consisted of closed-ended items on a five-point
Likert scale, grouped into three thematic sections:
Family Influence — Items in this section examined teachers’ views on the
extent to which parental education, expectations, attitudes, and home
support contribute to student performance. Statements addressed issues
such as the role of parents’ educational attainment, reinforcement of school
lessons at home, and the impact of parental involvement or lack thereof on
student outcomes.
School Influence — This section assessed teachers’ perceptions of school-
related factors in shaping achievement. Items focused on curriculum,
instructional methods, feedback, school leadership, climate, and resources,
reflecting the extent to which teachers view school conditions as
determinants of learning.
Family—School Interaction — The third section investigated teachers’ views
on the quality and impact of cooperation between families and schools.
Items covered communication practices, parent-teacher meetings, joint
goal-setting, parental volunteering and participation in decision-making, as
well as potential barriers such as language or socio-economic constraints.

3.6. Validity and Reliability of the Instrument

The questionnaire’s validity was ensured through content validity,
as its items were developed from established theoretical models and
empirical studies on family—school interaction and aligned with the study’s
research questions. Questions were designed to be clear and accessible,
minimizing misinterpretation. Reliability was supported by the consistent
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use of a five-point Likert scale and by the logical sequencing and thematic
grouping of items, which promoted internal consistency and coherence.

3.7. Data Collection Procedure

Data were collected through an online structured questionnaire
distributed electronically between March and June 2025 via platforms such
as Facebook and Viber, as well as email invitations. Participants were
encouraged to share the questionnaire with colleagues, facilitating a
snowball effect. This approach enabled the inclusion of teachers from
different geographical areas of Greece and from both primary and
secondary education, enhancing sample diversity. Participation was
voluntary, anonymous, and based on informed consent, resulting in diverse
but non-representative data.

3.8. Research Ethics

The study followed established ethical standards for social science
research. Participation was voluntary, based on informed consent, and
respondents were assured they could withdraw at any time without
consequences. Anonymity and confidentiality were strictly protected, with
no personal identifiers collected and data stored securely in line with GDPR
regulations. All responses were used solely for academic purposes,
ensuring compliance with the host institution’s ethical guidelines.

3.9. Data Analysis

The data collected from the questionnaires were entered and
analyzed using the IBM SPSS Statistics v. 27.0. The analysis included the
use of descriptive statistics (frequencies, percentages) to provide an
overview of the sample characteristics and to summarize teachers’
responses across the main sections of the questionnaire.

3.10. Limitations of the Methodology

Like all empirical research, this study has limitations that must be
acknowledged. First, the use of convenience sampling means the findings
cannot be considered fully representative of all teachers in Greece, but
rather indicative of patterns within the sample. Second, the reliance on self-
report questionnaires may have introduced subjectivity, as responses
reflected personal perceptions and may have been shaped by social
desirability or individual experiences. The closed-ended format, while
suitable for quantitative analysis, also restricted the depth of responses.
Finally, the study provides only a snapshot in time, capturing teachers’
views at a specific moment rather than long-term trends. Despite these
limitations, the methodology offers valuable insights and a strong
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foundation for further research on family—school cooperation in the Greek
educational context.

3.11. Results

This chapter presents the findings on teachers’ perceptions of family—
school interaction and its impact on student achievement. It outlines
respondents’ demographic characteristics, explores preferred forms of
parental involvement, identifies key barriers to cooperation, and examines
how collaboration relates to academic outcomes.

DISCUSSION

This study explored Greek teachers’ perceptions of the factors
shaping student achievement, highlighting the roles of families, schools,
and their cooperation. Teachers emphasized parental attitudes,
expectations, and education as decisive influences, though not
determinative, recognizing that achievement is shaped by broader socio-
economic conditions. They also stressed that low parental involvement and
educational inequalities constrain children’s opportunities.

At the school level, curriculum, pedagogy, and resources were
viewed as the strongest determinants of learning, while leadership and
climate were perceived more cautiously due to systemic limitations.
Cooperation between families and schools was generally endorsed,
particularly through structured forms such as communication and meetings,
though barriers like socioeconomic inequalities, time, and language
challenges were noted, supporting Hypothesis 2. Teacher characteristics
also shaped views: experienced teachers valued cooperation more
(supporting Hypothesis 1), while those with higher qualifications stressed
instructional methods. Overall, the findings confirm that student
achievement arises from the interplay of family, school, and cooperation,
underscoring the need for inclusive policies that strengthen partnerships
and reduce inequalities.

CONCLUSIONS

This study shows that student achievement emerges from the
dynamic interplay between families, schools, and their cooperation. Greek
teachers emphasized the importance of parental expectations, attitudes, and
educational background, while also recognizing inequalities that limit
parental involvement. Schools were seen as central through curriculum,
pedagogy, and resources, though leadership and climate were viewed more
cautiously. Cooperation between families and schools was broadly
endorsed, particularly through communication and regular meetings, while
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more participatory roles such as decision-making or workshops were
approached with skepticism.

The combined evidence from document analysis and teacher
perceptions confirmed the two hypotheses: cooperation is linked to
improved student achievement, but barriers such as socioeconomic
inequalities, time constraints, and institutional limitations reduce its
effectiveness. Teachers’ professional characteristics, especially experience
and higher qualifications, were also found to shape their recognition of
cooperation and instructional practices.

In addition to these conclusions, the study highlights practical
implications. Policies should strengthen structured and sustainable family—
school partnerships through flexible meetings, digital tools, and inclusive
frameworks. Disadvantaged families require targeted support, while
teacher training should focus on communication strategies and culturally
responsive practices. Finally, ensuring equitable access to resources across
schools is vital for reducing inequalities. Together, these recommendations
stress the need for inclusive and context-sensitive strategies that enable
families and schools to work effectively together in fostering educational
success.

CONTRIBUTIONS AND SUGGESTIONS

This study contributes to the literature by providing empirical
evidence from Greece, where research on teachers’ perceptions of family—
school cooperation remains limited. It shows that teachers view student
achievement as shaped by both family and school factors but constrained
by inequalities and systemic barriers. While they emphasized parental
expectations, attitudes, and education, they also highlighted the importance
of curriculum, pedagogy, and resources, with more cautious views on
leadership and school climate.

Practically, the study underscores the value of structured and
meaningful cooperation, especially through communication, regular
meetings, and flexible arrangements. Teachers’ skepticism toward
workshops, volunteering, or decision-making roles indicates the need for
strategies that foster collaboration while respecting professional
boundaries. Suggestions for future research include incorporating the
perspectives of parents and students, applying qualitative approaches for
deeper insights, and conducting comparative or longitudinal studies. For
policy and practice, the findings highlight the importance of reducing
inequalities in parental involvement, integrating family engagement
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training into teacher education, and developing inclusive frameworks that
strengthen family—school partnerships. Overall, the study situates Greek
teachers’ perspectives within international discourse, showing that while
cooperation is universally essential, strategies must remain context-
sensitive, equitable, and sustainable.

SELF-ASSESSMENT OF CONTRIBUTIONS IN THE PhD THESIS

1.

This is the first systematic doctoral research in Greece focusing on
the role of family—school interaction in student achievement,
integrating both theoretical models and empirical evidence.

A comprehensive conceptual framework has been developed,
combining sociological theories (Epstein, Hoover-Dempsey &
Sandler, Coleman, Bourdieu) with contemporary perspectives on
family involvement, school climate, and teacher—parent
communication.

Original empirical data were collected from 256 teachers through
structured questionnaires, complemented by document analysis of
European and international policy frameworks, providing robust
insights into perceptions and practices of family-school
cooperation.

The findings reveal the multifaceted impact of parental
involvement, school leadership, and communication structures on
student motivation and achievement, highlighting both facilitators
and barriers to effective cooperation.

The dissertation offers practical implications for educational
policy, teacher training, and school leadership, suggesting
strategies to strengthen home-school partnerships, reduce
inequalities, and enhance students’ academic and socio-emotional
outcomes.
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