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YBOJ

deHOMEeHbT Ha MPUHYAUTETHATa MUTPALIUS OTAaBHA 0POpMS
COIIMAITHO-TIOJIMTUYECKUSI W KYINTypeH TMeH3ak Ha  MHOIO
€BPOTCHCKN abpKaBH, kKato PemyOnuka ['bprus € BUACH mpumep
Mopajnd CTPATErHYecKOTO CH Teorpadcko MECTOIOJIOKEHHE Ha
KPBCTON'BTSI MEXIYy KOHTHUHEHTUTE. [IpuTokbT Ha OexaHIH,
oOxBarmamy OT pa3celBaHHATa clie[i BropaTta cBeTOBHa BOitHa 10
ChbBPEMEHHUTE KpU3M, HMa 3HAUUTENHHU TOCIEOUIM 32
oOpa3oBaTeriHaTa CHCTEMa Ha CTpaHaTa, apeHa, KbIETO Ce
MpEIIUTaT COLMAlHATa WHTErpanus, KyJTypHaTa WIACHTUYHOCT U
OBbJeINTE BH3MOXKHOCTH.

B ucropuuecku mnaH ['bpumsi € NpeXuBsiIa MHOXKECTBO
0eXaHCKH BBIHH, KOUTO ca npeneuHUpand HeHHUs aeMorpadceku
1 KyATypeH cbeTaB. Ciien Bropara cBeToOBHA BOHA M MoclieiBaiaTa
I'ppuka rpakgancka BoiiHa (19461949 r.) romsam Opoii pasceneHu
JUIA U TOJUTHYECKH OeXaHIIU ca MOThPCUIIN yOeXKUIlle B CTpaHaTa.
Te3n paHHH [OBIWKEHHS ca OWIM TNPOJUKTYBAaHU MPEAUMHO OT
UJCO0JOTHYEeCKH KOHQIUKT W TeoNOJUTHYECKa HECTaOMIHOCT B
peruona ( Triandafyllidou , 2018). IIpeau3BukarencTBara, CBbp3aHu
C MHTETPUPAHETO Ha OeXKaHIUTE B €/1HA HALlKs, KOSTO BEUe Ce CIIpaBs
ChC CJIEIBOCHHOTO BB3CTAHOBSIBAHE, Ca IOJIOKWIM OCHOBUTE 3a
CJIO)KHO B3aUMOJICCTBHE MEXAy OCKAHCKUTE OOIIHOCTH U
IbpP)KaBHUTE OOILECTBEHU YCIYTH, BKIIOUUTETHO 0Opa30BaHHUETO.
OnuThT OT TO3M NEPUOJ MOTYEpTaBa MPUCHIIUTE TPYIHOCTU MPHU
OCUTYpSIBAHETO Ha paBHH 00pa30BaTEIHU Bb3MOKHOCTH Ha (hOHA HA
Obp3uTe NeMorpadCcKu MPOMEHHU.

[Ipe3 mocneaHUTE MECETHIICTUS MOsBaTa Ha KOHQIHKTH B
bmuskus wm3tok m CeBepHa Adpuka, 0cOOCHO ciej CUpHiicKaTa
rpakJIaHCKa BOWHA, TPeIU3BUKA HOBA BBJIHA OT O€KaHCKH MTPUTOK B
I'epuusa. JlpaMaTHyHOTO YyBeNIWUYEHHWE Ha OpOsS HAa THPCEIIUTE
yoexwume, ocobeHo or 2015 r. Hacam, 3acHiIM HATHCKAa BBPXY
Hal[MOHaJHaTa oO0pa3oBaTeHa CHUCTeMa. YUWIHIlaTa, KOUTO
TPAIUIIMOHHO CE€ PA3TICKIAT KATO UHCTPYMEHTH 32 MHTETPALHs U
COITMATHO COJIMKaBaHe, 0sixa MPUHYACHH J1a Ce afantupaT 0bp30, 3a
Jla ce CIPaBAT ¢ pa3HOOOPA3HO YUEHUUYECKO HACENIEHUE C pa3lnyeH
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€3UKOB, KyJITypeH u oOpaszosaresen npousxon (BKBOOH, 2019 r.).
Ta3u ckopomHa OexaHCKa BbJIHA CE€ XapaKTepu3upa HE caMo C
Mamaba Ccu, HO M CBbC CIOXHOCTTa Ha O00pa3oBaTEITHHUTE
MOTPeOHOCTH, KOUTO TMpeAcTaBisBa. MHoOro Jmena OexaHIU
MPUCTUTAT C MPEKHCHATO YUYWIHMIIHO OOydYeHHE, TICUXOJIOTHMYecKa
TpaBMa W €3UKOBM  Oapuepu, KOUTO  MPEIACTaBISIBAT
MPEIM3BUKATEIICTBO 32  KOHBEHI[MOHAJTHUTE METOJUKH  Ha
IpenojaBaHe U pa3npeie]ICHUEeTO Ha PECYPCUTE.

OcBeH TOBa, WHTETpalUsATa HAa YYCHULIUTE OCKAHIU B
MacoBaTa oOpa3oBaTellHa CHCTeMa JOBEle /O TMpeolleHKa Ha
MEJaroTHYeCKUTe TMPAKTUKA W WHCTUTYIUOHATHUTE CTPYKTYPH.
Pa3nooOpa3zuero, mpuCHIIO Ha OCKAHCKUTE TPYIH, U3UCKBA I'bBKAB
MOIXOJl, KOWTO Ja OTYMUTAa MHOXKECTBO €3WIIH, pPa3HOOOpa3HU
KYJITYPHU U3pa3u U pa3HOOOpa3eH MpeauileH o0pa3oBaTesieH OIHUT.
ToBa pazHooOpa3zue MOXe Jla ce pas3riiexkaa €THOBPEMEHHO KaTo
MPEeIM3BUKATEIICTBO M KaTo Bb3MOxkHOCT. OT enHa cTpaHa,
yuniumiata TpsOBa 1ga ce CHpaBAT C MPOOJIEMH, CBBP3aHH ChC
cerperanusra, COMaIHOTO U3KIIOYBAHE U OTPAHUYCHHUTE PECYPCH;
OT Jpyra CTpaHa, T€ MMAaT MOTEHIMaNa JIa CIIy>)KaT KaTo MUTYBP 3a
MEXIYKYJITYpeH Auaior U B3auMHo odoratssane (OHICP, 2016 1.).
OO0pa3oBaTeHUTE MPEIU3BUKATEICTBA, TTOPOJICHN OT OCKAHCKHUTE
BBJIHM, HW3HUCKBAaT HE caMO HH(PACTPYKTypHH U TMOIUTHUYECKU
ajanrtanud, HO W TO-IIHPOK OOIIECTBEH aHTAKUMEHT 3a
npuoOIaBaHe U MHOTOOOpa3ue.

Onucanue HA CUTYAaUATA B 00J1aCTTA HA U3CJIeABAHUATA

Ha teopetnuHno HHBO, mpeceyHaTa TOYKa Ha M3CJIEIBAHUATA
Ha OexxaHIHTe U 00pa30BATEIIHUTE U3CIICIBAHUS MIPEAOCTaBs borara
pamKa 3a pa3dupaHe Ha Te3M AUHAMUKH. YUYEHUTE MoJ4YepTaBaT, ue
00pa30BaHUETO Urpae JABOWHA POJIsi B KOHTEKCTA HA MPUHYIUTEIIHA
murpanus. To € eIHOBPEMEHHO CpEACTBO 3a HEMOCPEICTBEHO
OIICNIsIBAHE W CPEJCTBO 3a IBJITOCPOYHA COILHMATHA HHTErparus
(FOHECKO, 2017).

HcTopudeckoTo pa3BuTHE Ha O€KaHCKHUTE BBIHU B ['bpitus,
OT MepHojia HETOCPEICTBEHO Cie/l BOMHATa 10 MpOIbJiKaBaIlIUTe
MpeIr3BUKATENCTBa HAa 21-BH BeK, € OKa3ajo ABIOOKO BIMSHHE

5



BBPXYy 0Opa3zoBaTelIHAaTa CHCTEMa Ha CTpaHaTa. B3aumoneicTBueTo
MeX1y MamiadHaTa MpPUHYAWTEIHA MHUrpanus U oOpa3oBareiHaTa
MOJIUTHUKA HE CaMO € HW3MUTAJI0 YCTOMYMBOCTTA Ha TPBIKUTE
nyOJMYHM MHCTUTYLIMHM, HO U € OCBETJIWIO TpaHCHOPMATUBHUS
MOTEHIIMal Ha OOpa30oBaHHMETO 3a HAChPUYAaBaHE HAa COIUAIHOTO
npuoOIaBaHe W KyATYpHUS IUTypalu3bM. TbHH Kato ['bprus
MPOIBIKaBa JIa c€ OOPH C MPEIU3BUKATEICTBATA HA MHTETPALHUATA
Ha OeXaHIHTEe, € HAJIOXKHUTEIHO MOJUTHUIUTE, IPEernoaaBaTeuTe u
YYEHUTE Ja NOJIbPKAT XOJUCTUYHA IEPCIEKTHUBA, KOSITO MPU3HABa
CJIOXHHUSI, TUHAMHYEH M pa3BHBAIll CE XapakTep Ha 0Opa30BaHUETO
Ha OexaHuute. ToBa BBBEIEHHWE TIOCTaBs OCHOBUTE 3a IIO-
3aIBJIOOYEHO MPOYYBAHE HA TE€3U BBIPOCH, NMPEAOCTABIANKH paMKa
3a  pa30OupaHe KaK  HCTOPUYECKUTE  €Tald, IMPUCHIINUTE
XapaKTepUCTUKU M CHBPEMEHHHUTE pEaKIUu ce CiIuBaT, 3a Ja
opopmsAT oOpa3oBaTelHUs ONUT Ha OexaHiuTe B PemyOnuka
I'bprus.

e

Ta3u aucepranus u3cienBa IJIEIHUTE TOUKU Ha YUUTEIUTE
OTHOCHO  OTHOIICHHETO UM KBbM  YYCHHIUTE  OexaHIH,
a/IeKBaTHOCTTA Ha TSIXHOTO 00y4YeHHe, MpeIu3BUKATENICTBATA, MIPe
KOUTO Ca W3MpaBEeHU, M HAJIMYHATa CHUCTEMHA IMOAKpena, u
aHalM3Wpa KaK Te3u TJEAHH TOYKM BapupaT B pa3IU4YHUTE
neMorpadCKu rpyImH.

HN3caenoBaTecKu 3a1a4u

3a TOCTUTaHe Ha LEeNTa, ca CTPYKTYpUPAHU CIIETHUTE
3aaun:

1. Jla ce pa3rienar TEOPETUUYHUTE U HCTOPUUECKUTE
MEPCIeKTUBH BbpPXY O€KaHCKUTE BBIHM B 00Opa3oBaTelHaTa
cucrema Ha Peny6iinka I'bprius.

2. Jla ce mpoydyaT MHEHHSTA HA YYHUTEJIUTE OTHOCHO
COOCTBEHOTO UM TIOJOXHUTEIHO OTHOIICHUE KbM YUCHHIIUTE
OeKaHIIN.

3. Jla ce mpoyyaT MHEHHSTa Ha YYHUTEIUTE OTHOCHO
a/JIeKBaTHOCTTAa Ha TSIXHOTO OOy4YeHHE U FOTOBHOCT Ja o0ydaBaTr U
MOJIKPEIIAT YUYSHUIN OexKaHIIH.



4. Jla ce mpeHTU(UIIMPAT OCHOBHHUTE MPEIU3BUKATEIICTBA,
Ipell KOUTO ca U3MPABEHU YUUTEIHUTE, KOrato padoTAT ¢ YUSHULU
OeXXaHIH.

5. Ja ce mpoydar MHEHUATAa Ha YYUTEIUTE OTHOCHO
MoJIKpernaTra, NpeaocTaBsHa OT oOpa3oBaTelHAaTa CHCTEMa Ha
YUYCHUITUTE OCIKAHIIH.

6. Jla ce aHanm3upar EMOUPUYHH JaHHHW, CHOpaHH OT
YUUTEIN OT Pa3IUuYHU JeMOTPaCKU TPYIIH.

Xunoresu

XUMoTe3uTe Ha TOBA U3CIIEBaHE ca:

Xunomeza  1: Yudurenure, KOUTO ca  MOJYyYHIH
CIICIUATIU3UPAHO OOyYEeHHE, CBBpP3aHO C OOpa30BaHMETO Ha
OekaHIU, ChOOIABAT 32 3HAYUTEITHO MO-TIOJIOKUTEIIHO OTHOIICHHE
KbM YYEHHMLIUTE O€XaHIIM B CPaBHEHHE C Te3M, KOMTO HE ca
MOJYYHII TaKOBA 00YyYEHHE.

Xunomesa 2: Bp3npusaTUATA HA YUYUTEINUTE 32 aICKBaTHOCTTA
HAa TIXHOTO OOydYeHHWE U TMpeAoCTaBeHaTa WHCTUTYIHOHAIHA
MOJIKperna ca OTPULATENIHO CBBP3aHH C Npeau3BHKATeNICTBATa, 3a
KOHMTO T€ ChOOIIaBaT mpu paboTa ¢ yUeHUIH OeKaHIIH.

Xunomesa 3: CpluecTByBaT CTaTUCTUYECKA 3HAYMMU
pa3iNK{ B HArJlaCUTE HA YYUTENHTE, Bh3MPHEMaHaTa aJeKBaTHOCT
Ha 00y4YEeHHMETO, Bh3IPHUEMaHUTE MPEAU3BUKATEICTBA U Bb3TJIEAUTE
3a CUCTeMHATa MOoJIKperna Bb3 OCHOBA HA JIeMOrpadcKu MPOMEHIUBU
KaTo I0J1, Bb3pacT U FOJIMHU MPEI0/1aBaTEICKHU OIHUT.

EMnupuyHa MeTo10J10TUsl

ToBa mpoyuBaHe H3MOJI3Ba CMECEH METOJl Ha HM3CJe/IBaHE,
KOMOMHHpAINI KOJMYECTBEHW WM KAueCTBEHU TOIXOAM, 3a Ja ce
MOJIyYd ISUIOCTHO pa3OupaHe Ha TJIEJHUTE TOYKM Ha YUUTEIHUTE
OTHOCHO YYEHUIIUTE OeXaHIIH.

1. KosinuecTBEeHO H3CJIeIaABHE

KonnuecTBeHUST KOMIOHEHT Ha M3CJIEIBAHETO BKIIOYBA
MPUJIAaraHeTo Ha CTPYKTypuUpaH BBIPOCHHUK, MpeJHA3HA4YeH Ja
M3MEpPU OTHOIICHHWETO HAa YYHTEITUTE KbM YUCHHUIIUTE OCKaHIIH,
TEXHUTE BB3NPUATHS 32 aJEKBATHOCTTA HAa TAXHOTO OOy4eHHeE,
MpeIM3BUKATENICTBATA, Tpe] KOUTO ca M3MPaBeHH, U TEXHHUTE
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BIDKIAHUS 3a TOAKpernara, MNpeaocTaBsHa OT oOpa3oBaTelHATa
cuctemMa. BBOPOCHUKBT C€ CBHCTOM MPEAUMHO OT BBIPOCH IO
ckamata Ha Jlukepr (OT ,,KaTeropuyHO HECHIVIACEH™ 10
,KaTETOPHUYHO ChIJIACEH) W € pa3paboTeH BH3 OCHOBAa Ha
CHIIECTBYBAIM BAIHIMPAHH HWHCTPYMEHTH OT CHOTBETHATA
muteparypa (Taylor & Sidhu, 2012; Dryden-Peterson, 2016), ¢
MOAXOANIM MOIU(PUKALUK, 33 J1a OTrOBapsST HAa HAIMOHATHUS
00pa3oBaTesieH KOHTEKCT.

W3Bankara e monydeHa 4Ype3 IEIeHAcOYeHa H3BajgKa |
CHE)XKHA TOINKAa, HACOUEHA KbM YUHTENH, paboTeuy B IbpKABHU U
YACTHU YYHWIUIIA C yYEHUIM OekaHiu. MUHUMATHHSIT pa3Mep Ha
n3BajikaTta oT 150 yuuTenu € cueTeH 3a JOCTaTh4Y€H 3a OCHOBEH
craTucTUYecKu aHanu3 upe3 uzBoau (Cohen, Manion, & Morrison,
2018). lemorpadcku nanHu (Hamp. ToJI, Bb3pacT, MPENo aBaTEIICKU
OTIHT, PEAMETHA 001acT) ca ChOpaHw, 3a J1a ce Aaj]ie Bb3MOKHOCT 32
CpaBHEHMsI Ha MOATPYIUTE M Ja c€ WACHTU(PUIUPAT BH3MOKHU
MOJIETT Ha BapHUaIusl.

KonunuectBenute nanHu Osxa aHAIM3MpPAHU C MOMOIITA Ha
SPSS (v.28). M3non3pBaHa Oeliie onucareiiHa CTATHCTHKA, 3a JIa CE
MPECTaBAT OOIIMTE TEHJIEHUIUU B OTroBopute. M3mon3Banu Osixa
TEXHHUKU 332 MHPEPEHIIMATHA CTATUCTUIECKA OIICHKA, BKIIOYUTEITHO
t-recroBe 3a He3aBucuMH H3BaAKd, ANOVA u koeduimeHTH Ha
Kopenarusi Ha [IMbpCHH, 3a U3CIeABaHEe HA PA3IMKUTE U BPBH3KHUTE
MeX/1y TPOMEHIUBHUTE, OCOOCHO 0 OTHOIIEHUE Ha JAeMorpadckure
dbaxTopu.

2. KayecTBeHO M3cjieIaBHE

KauecTBEHMAT KOMIIOHEHT JOMBJIBA  KOJHMYECTBEHUTE
pe3yaTaTH, Karo H3CieABa  IM0-331bJI00YEHO CyOCKTUBHHUTE
NPSKUBSABAHKUS W pa3Muciu Ha yuurtenurte. [IpoBeneHu ca
MOJyCTPYKTYPUPAHU MHTEPBIOTA C Moau3Baaka oT 10 yuyacTHUIH,
non0paHd BH3 OCHOBA Ha JKEIAHUETO WM 3a YydYacTHE U
neMorpapckoTo WM pazHooOpasWe, KaTo CE€  OCHTypsBa
MPEJICTAaBUTEJICTBO TIO TIOJI, BH3PACT U MPO(ECHOHATICH OIHUT.

PbKOBOACTBOTO 3a MHTEPBIOTA BKJIIOYBAIIE BBIPOCH C
OTBOPEH OTTOBOP, HACOUEHHU KbM IOJIy4aBaHe Ha MOAPOOHU pazkasu
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OTHOCHO  mpodecroHaliHaTa  TOArOTOBKA  HA  YYHTEIUTE,
©KETHEBHUTE MPEIU3BUKATEIICTBA, EMOIIMOHAIHUTE pEakUuud u
BB3MPUATHATA 32 WHCTHUTYI[MOHATHA MOJKpeNna B OOYYCHHETO Ha
yueHuu OexaHuu. IHTepBroTara 0sixa mpoOBECHH JIHIIE B JTULIE WIH
4ype3 BUICOKOH(EpEeHTHA BPbH3KA, 3alMHCAHH CHhC CHIIACHETO Ha
YYaCTHUIIUTE U TPAHCKPUOUPAHU JOCIOBHO.

JlaHHWTE OT MHTEPBIOTATa OsXa aHAM3UPAHU C TOMOIITA Ha
TEMaTUYEH aHaJIU3, CJIENBAalKM IIECTETAlHUS IMPOIEC, MPEI0KEeH
or bpayn u Knapk (2006): (1) 3amo3naBane c naHHure, (2)
reHepHpaHe Ha HAaYaJIHU KOJoBe, (3) ThpceHe Ha TeMH, (4) mperiien
Ha TemH, (5) nepuHUpaHe U UMEHyBaHE HAa TEMU | (6) U3TOTBSIHE HA
okonvarennus nokian. CodryepsT NVivo Oemie u3monsBaH 3a
MoJIMTOMaraHe Ha OpraHu3alusaTa U KOJUPAHETO Ha TAHHUTE.

Bb3npuemaHneTo Ha cMECEH METOJIOJIOTUYEH IM3aliH B TOBA
NpoydBaHe  Mpeasiara  3HAYUTETHH  CMUCTEMOJOTHYHU U
MPAKTUYECKH MPEIUMCTBA, OCOOCHO MpPH M3CJIE/IBAHE HA CIIOKHU
COIIMANTHU SIBJICHUS KAaTO HAarjaCUTe W MPEKUBSIBAHUATA Ha
YUUTEIUTE, CBBP3aHH C yUeHUIUuTe OexaHIu. Ype3 HHTerpupaHe Ha
KOJIMYECTBEHU M KAYeCTBEHH METOJOJIOTHH, W3CJICIBAHETO Ce
BB3IOJI3BA OT JOIBJIBAILMUTE CE CUJIHH CTPAaHU HA BCEKH IMOAXOJ,
KaTo pasriiekaa CHOTBETHUTE WM OTPAHMYEHUS M TIOBHIIABA
CTa0WIHOCTTa H JBJIOOYMHATa Ha KoHcTartamuuTe (Johnson,
Onwuegbuzie , & Turner, 2007).

IMoaxonu u BU3UA

TeopeTnuHaTa paMKa Ha Ta3u JUCEPTAIUsS CE OMPEICNs OT
COLIMOJIOTHSL Ha OOpa30BaHMETO, KOSITO € JOMBJIHEHA OT HSIKOJIKO
KOHIIENTYaTHH BU3HUH, CBbP3aHU ChC CHBPEMEHHHUTE METOIUKH Ha
npenojaBaHe, WHOBATHUBHUTE negaroruyecku MOJIETH,
MPHUOOIIAaBaHETO, COIMAHOTO BB3ACHCTBHE W TOJUTHYECKATa
edexTuBHOCT. JlucepTanusra € UHTEPAUCIUIUIMHAPHO U3CIIE/IBaHE,
KOETO TpecHya HIKOJIKO JUCHUIUIMHAPHU OOJACTH: COILMOJIOTHS,
neAaroruka, MoJMTHYECKH HayKU U JINJEPCTBO.

CTpyKTypa Ha THCepPTALUATA

Jucepranusita € oOpraHM3upaHa Taka, 4Ye Ja Hu3rpaau

nociefoBaTeIHa JIMHHUS HA apryMeHTalus OT KOHIENTYaTHO
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U3SACHSBAaHE [0 CMIMPUYHH JOKA3aTeJICTBA W HakKpas 1o
UHTEpIIpeTalus W clIeACcTBHUs. TS 3amouBa C BBBEJACHHE, KOETO
ouepTaBa  COIMAIIHOTO W  O0pa3oBaTeTHO  3HA4YeHHE  Ha
npuoOIaBaHETO Ha OCKAHIIMTE B  EBPOMEHCKOTO  CPEIHO
oOpa3zoBaHMe, ¢ OCOOEH akIeHT BbpPXY ['bprus, odepraBa
MPa3HUHUTE B M3CJEIBAHUATA M MOCOYBA LIEJUTE, BBIPOCUTE U —
KBJIETO € MPUIOKUMO — IPOBEPUMHUTE XHIOTE3U. BbBeneHueTo
CBIIO Taka IMpPEACTaBs IMPEABAPUTENHO JAU3aiiHA CHhC CMECEHU
MeTOI1, 000CHOBaBa HETOBaTa 3HAYUMOCT 32 yJIaBSHE HA TJICAHHUTE
TOYKM Ha YUYUTEIUTE M OdYepTaBa KakK CJEABAIllUTE TJaBU Ce
MOperiuTaT, 3a Ja OTrOBOPSAT HA BOJCIIMTE BBIPOCH HA
U3CIIE/IBAHETO, Kato CHILIEBPEMEHHO JOTIPUHACST 3a
MeXIyHapOJHATA JIUTEepaTypa Mo mpruodIaBaHe.

I'maBa 1 pa3BuBa TeopeTHYHATa U KOHTEKCTyalHa OCHOBA. T4
3armoyvBa ¢ yTOYHSIBaHE HAa TEPMUHOJIOTHATA, M3IOJI3BaHA B IISUIOTO
u3cienBane. I[nmaBa 2 ommcBa MOAPOOHO OpraHM3anuaATa |
METOJIOJIOTHUATa Ha  W3cienBaHero. [maBa 3 mpencrams
KOHCTAaTallUUTe M TEXHUS aHalu3 B IOCJIEI0BATEIHOCT, KOSTO
OTpassiBa M3IMOJ3BAHUTE KOHCTPYKIHMH. PBKOMUCHT 3aBBpIIBA C
KpaTbK pa3fen ,,3aKIOYeHHs ", KOUTO CHUHTE3Upa MPUHOCUTE, U
pazznen ,,Jluckycus‘, KOUTo CUTyHupa pe3yiaTaTUTe B PAMKHUTE Ha I0-
HIMpoKaTa JUTepaTypa, IpU3HABa OrpaHMYEHHUSATA U IMpenasara
MOCTIEANIIN 32 MOJIUTHUKATA, OOYUYECHHUETO HAa YYUTENIW U ObJCHINuTe
uscnenBanus. M3uepnarenna Oubnmorpadus rapaHTHpa IEIOCTTa
HA IUTHPAHETO, TOKATO MPWJIOKCHUATA MPEACTABAT BBIIPOCHHUKA,
PBKOBOJCTBOTO 32 HHTEPBIOTA, (opMmyssipure 3a CchIllacue H
TEXHHMYECKUTE pE3yATaTH B TOJKpeNna Ha MPO3payHOCTTa H
MOBTOpPHATA yroTpeoa.

Orpannyenust

Bbrnpekn dve mpoydBaHeTO MOm00psiBa pazOuMpaHETO Ha
HArJlaCUTe Ha yYUTENIHWTe, WOATOTBEHOCTTa, BB3MPHUEMAHHUTE
MPEeIM3BUKATEICTBA U CHCTEMHAaTa MOJKperna MO OTHOIICHHE Ha
BKIIFOUBAHETO Ha Yy4YEHUIM OeXaHIM B CPEAHOTO oOpa3oBaHMUE,
HSIKOJIKO OTpaHUYEHUS HajaraT MPENa3IuBOCT npu
uHTeprnperanusara. [Ipean BCUUKO, TOKa3aTejcTBaTa ceé OCHOBABaT
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MPEeIMMHO Ha JJAHHU OT CaMOOILICHSBaHE HA YYUTEIIUTE OT aHKETH.
TakuBa MJaHHU ca YSA3BHMH KbM COIMAJHA OKEIATCITHOCT U
MPUCTPACTHSI KbM ChIVIACHE, KAKTO U KbM HATHCK 32 MMPUIIOMHSHE U
MOCJICIOBATETHOCT, KOWTO MOTaT Ja 3aBHIIAT TOJOXHTEITHUTE
OIICHKH 3a COOCTBeHaTa mpakThka. OCBEH TOBa, BB3MPUATHUATA HA
YUUTEIIUTE HE Ca TPHAHTYJIMPAHU C OOCKTHBHH TMOKa3aTeau (Harp.
MOCEIIAEMOCT, HAMpeIbK, MOJ0OpEeHUsT B €3WKOBUTE YMCHUSI,
HACOYBAaHE KbM TIOBEJICHHE ) WJIU C BHHIIIHU OIICHKH Ha TPAKTUKATa
B KJAacHaTa cTas, KOETO OrpaHHYaBa TBBPICHHUATA 32
JCHCTBUTEITHUTE PE3YJITATH HA YUCHHIINTE.

OrpannueHusTa Ha M3BaJKaTa CMEKYaBaT 0000IAeMOCTTA.
VYyactuero Oemie JOOPOBOJHO M CE€ OCHOBaBaIlle HA JOCTBITHOCT,
KOETO JOBENe /0 HEMpeACTaBUTETHA H3BaJKa, KOSITO MOXE Ja
BKITIOYBA MPEKOMEPHO MPENOJaBaTeNId C TO-CHJICH HHTEPEC KbM
npuoOIaBaHeT0 WJIM C TO-TOJsiIMa JWTUTAIHA CBBP3aHOCT.
['pascknuTe U KOHTHHEHTAHUTE YYWIWIIA, 00M000pa30BaTEITHUTE
OporpaMyd WM WHCTHTYIIMUTE C YCTAHOBCHH TIOJTOTBUTEIIHU
KJJaCOBE MOJXKE Ja Ca HEMPOINOPIIMOHAIHO IPEICTABCHU CIIPSIMO
CEJICKUTE, OCTPOBHUTE, NPO(ECHOHATHUTE WJIH HEIOCTATHYHO
pecypcHO obesnedeHuTe ycioBus. [IpucTpacTHeTo KbM HEOTTOBOP
0CTaBa BH3MOXKHO, aKO YYHUTEIUTE, M3MPABEHH MPEJ TO-TOJISIMO
HATOBapBaHE WIIU MO-CJIOKEH ChCTAB Ha KIIACHHUTE CTau, € TI0-MaJIKO
BEpOATHO na ydacTBaT. ChoOpakeHUATa, CBHP3aHU C pa3Mepa Ha
W3BajJKaTa, CHIIO OrPAaHMYMXa CTATHCTHYECKaTa MOIIHOCT 3a
aHAIIM3W HAa TOATPYyNH (HAMp. MpeaMeTHa 00JacT, TOJUHU OIMUT, BH/T
yUYWIHIIe) W He OsXxa TMPHIOKEHH aHAIWTUYHU Teryia 3a
MPUOTU3UTEIHA TAPAMETPH HA MOMyJIAIHITA.

CpoOpakeHUsATa, CBBP3aHU C HM3MEPBAHETO, BBHBEXKIAT
JIOMBIHUTETHU OrpaHu4YeHus. Bovopeku dYe Oeme oOleHeHa
BBTpEIIHATA ChIVIacyBaHOCT (Hamp. o Ha KpouOax), mo-mbaHuTE
JTIOKA3aTeJICTBA 32 KOHCTPYKTUBHA BATHIHOCT U MHBAPUAHTHOCT HA
MU3MEPBAHETO B KIFOYOBH TMOATPYNH (TIOJN, PErHOH, THIT YYHIIUIIE,
MIPEIUIIICH OMUT B 00pa30BaHUETO Ha OexkaHIM) OsXxa U3BBH 00XBaTa
Ha M3CJICJIBAHETO. AJAIITHPAHETO U MTPEBOABT HA CIIEMEHTUTE, MaKap
¥ HEOOXOJIMMH 32 KOHTEKCTYaJTHO ChOTBETCTBUE, MOTAT Jia BbBEIAT
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(UHM TPOMEHH B 3HAYEHUETO WIN e(PEeKTH HA TaBaHA, KOUTO CBUBAT
IPOMEHJIMBOCTTA U OTCIa0BAT acolManuuTe. AHAIUTUYHO, JUIICaTa
Ha MHOIOCTEIIEHHO MOJEIUpaHe O3HayaBa, 4€ IOTCHIUAIHOTO
rpylnupaHe Ha OTrOBOPM B PAMKHMTE Ha Y4WIMINATa HEe € Ouio
U3PUYHO OTYETEHO, KOETO PUCKYBA MOALEHEHH CTaHJAPTHU IPEIIKU
M 3aBHIIEHA 3HAYUMOCT. MHOKECTBEHUTE CpPaBHEHUS MEKIY
KOpeJIMpaHH MPOMEHJIMBU MOTAT J]a yBEJIMUaT rperkara ot tui [ 6e3
CTpOra KOpPEeKIUsl.

I'JTABA 1: BKJIIOYBAHE HA BEXKAHIIMTE B
OBPA3OBATEJIHATA CUCTEMA

1.1 le¢puHunum oT HA NOHATHUATA ,,0€e:KaHen* U ,,MMUTPAHT*

Cnopen XXeneBckaTta koHBeHIHs oT 1951 r., parudunupana
or 145 nwppxkaBu, OexaHEUbT ce OMpeAess KaTo JIHUIE, KOETO Cce
HaMHMpa W3BBH CTpaHaTa CH Ha TMPOMW3XOJ WJIM CTpaHaTa Ha
MOCTOSIHHO TnpeOuBaBaHe. ChUIEBPEMEHHO, 3a J1a ObJe CUUTAHO 3a
OekaHell, TOBa JIMIle TpsAOBa Ja WMa OCHOBATEIIHH OIACCHHS
OTHOCHO BB3MOXKHOCTTa OT IpecieBaHe MOPaaAUd CBOSITA PEIIUTHs,
paca, HaIMOHAJTHOCT, CONMAJIHA Tpyna WX JIOpH TOpaau
MONMUTUYECKUTE cH yOoexaenus. [lopaau ropenocoueHnTe NpuauHu
OcKaHeIbT MOXKE J1a HE € B ChCTOSHHE WJIU J1a He JKellae Ja OCTaHe
WM J1a Ce BbPHE B Ta3M CTpaHa '.

Cnopen nanau Ha UNHCR, B kpas Ha 2018 r. mo cBera e
umaio 25,9 MmunroHa OexaHiu. BChITHOCT cUTyanusITa B CTpaHaTa
UM € TOJIKOBa TEXKKa, Y€ T€ ca MPHUHYJEHHU J1a ThPCAT YOCSKHIIE B
CBhCEIHA CTPaHU W Cca MEXIYHApPOJHO MPHU3HATH 3a ,,0€kaHIH ‘.
CrhIieBpeMEHHO T€ IMOJy4YaBaT TMOMOIN OT JAPYTH JAbpXKaBd, OT
BwpxoBHuss komucapumar Ha OOH 3a OexaHuutre M OT APYTH
opranuzaruu. [IpuurHara, mopaay KOATO ca MPU3HATH 33 OeXKaHIH,
€ OMacHOCTTa, KOSITO CaMUTE T€ U3MUTBAT MPHU 3aBPBIIAHETO CU B

I Lawspot . gr (3.x.). Tt problépet 1 Zvmbacn tng I'enevng yia to kadestdg Tmv
TroseVy®v. AHakTHpaiiTe ce Ha 16 HoemBpu 2017 r. Ha https :// www . Lawspot . gr/
nomikes - plirofories / voithitika - kemena / ti - provlepei - isymvasi - tis - geneyis - gia -
kathestos - ton - prosfygon
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poIMHATA CH, KAKTO U BAXHOCTTA Jla HAMEPAT YOSKHIIE B Ipyra
nbpxkaBa. [lo TO3M HayMH HECHITIACHMETO Ha JIPYTH Ibp>KaBU Aa
npemiokaT yOexuile Ha OekaHIUTe MOXe Jaa uMa ¢aTalHu
nocienuiu 3a Tsx (Edwards, 2016). Hakpas e BaxxHO 1@ ce mocoyat
npaBata Ha 6exxanuute. Cropen XKeneBckaTta koHBeHIus ot 1951 r.,
KakTo € mocodyeHo B Stergiou um Simopoulos (2019, ctp. 34),
OeKaHIIUTe MMAT TPaBo: ,,HA CBOOOJA HA PEHTUsATa, JBHKCHUE,
oOpa3zoBaHHe, IMpHUTEKaBaHE Ha JIOKYMEHTH 3a [IbTYBaHeE,
BB3MOXKHOCT 32 paboTa W 3aJblKaBa MPUEMAIIUTE CTPAaHU Ja He
BpbIIAT OEKaHIM HAa MECTa, KbIAETO MOXKE Jla UMa ChbMHEHHE 3a
npecneaBane’ (Stergiou & Simopoulos, 2019, ctp. 33-34).

U taka, kakBa € pa3jauKara MeXIy ,,AMUTPAHT U OexaHel?
[Ipu neduHUpaHEeTO HA MOHATHETO ,,AMHUIPAHT € HEOOXOIMMO
OBPBO Ja ce pa3depe pa3nukara My OT Ta3W Ha ,,0exaHerr".
NMurpanTuTe ce cuuTaT 3a XOpa, KOMTO MoraT jaa u3bepar naa
HaIlyCHaT CBOSITA CTpaHa M Ja >KUBEST B Jpyra, Ha KOSTO HAMAT
rpaxaaHcTBO. ToBa ce CiydBa OCHOBHO IO HWKOHOMHYECKU
MPUYMHY, >KEeJaelKU Mo-100pu ycloBUS Ha Tpyd. Bupryannara
cB00OMA, KOSTO ,,AMUTPAHTUTE U3TJICKA UMAT MPU B3EMAHETO Ha
pellleHre Jaiy Jla OCTaHaT WJIM Jla HalyCHaT cTpaHaTa CHU Ha
npousxoj, obaue HEe oO3HadaBa, ue T8 € peanHa (Stergiou &
Simopoulos, 2019, ctp. 34).

Pasnuyanre  OekaHCKM  BBIHM  Mpe3  TOCJIEIHUTE
JECETUIIETHS ca:
a) 2013-2020 r., ¢ 6exxaniy oT Cupust ¥ bauskus U3TOK.
0) 2022 - 2024 1. - 6exxaHu OT YKpaiiHa
B) 2024 1. - Gexxannu oT uBHiara ['aza

1.2 IBye3nuen e3uk / Bropu / Uy:xxn / MaiunH-IbPBH €3UK B
I'vspuus

Maknamapa (1967) omnpenenst ,,0MIMHTBH3MA™  KaTo
CrocOOHOCTTa Ha YOBEK Ja M3M0J3Ba JBa WIM IIOBEUYE €3HKa B
exxeHeBueTo cu. [1o-KOHKpeTHO, 32 Hero OMJIMHTBHUTE CE CUUTAT 3a
UHIMBUAM, KOUTO JO M3BECTHAa CTENEeH ca CIOCOOHH Ja
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BB3MPOU3BEAAT €THO OT YETUPUTE €3UKOBH YMEHHS: ,pa3Oupane,
ropopene, yerene, nucane’ (Lokamumy, 2015).

OcseH 1oBa, Crepruy u Cumonyinoc (2019, crp. 264-265)
omucBar ,,IBYe3UYHOCTTA* KATO CBBKYIIHOCTTa OT €3UIU MU
€3UKOBH PAa3HOBHUJIHOCTH, TOBOPEHHU OT I'PaXAAHUTE ,,B KOHTEKCTA Ha
MEXKIYKYJTypHAaTa  KOMYHHUKAIUA ‘. B CBIIOTO  BpEME,
crenuUIHUIT TEPMHUH C€ Pa3TIIexk/Ia KaTo CII0KHO SBICHHE, KOETO
MOKE€ Ja MMa MHOTO W3MEPEHHUS U BIUSHUSA KAKTO BBPXY
WHAWBUINTE KaTO SIUHUIIM, TaKa U BBPXY OOIIECTBOTO KATO IISLIO.

B knaurara cu Crepruy m Cumomymnoc (2019, ctp. 265) ce
M030BaBaT Ha pa3JesHETO Ha ,,JBYE3UYHOCTTA HA JBE KATErOpUU:
,COMAIHA® W ,uHIuBUAyanHa*. B mwpBua ciydaii ObpriocbH
(1959) uznon3ea TepMuHa ,,COMMATTHA BYE3UYHOCT ", 32 Aa 00SCHU
KaK JIBa pa3jN4H{ €3UKOBH Pa3HOBUAHOCTH WJIM AMAJIEKTa MOTraT Jia
CBINECTBYBAT €THOBPEMEHHO B €IMH U ChII| reorpadcku paiioH. BsB
BTOpHUA CiIy4yail € Bb3MOXHO ,,MHAWBUIyaTHATa™ W ,,cOMAIHATA"
JIBYE3UYHOCT J]a CHIIECTBYBAT €JHOBPEMEHHO, HO € Bb3MOXKHO U T€
na (yHKIMOHMpAT HE3aBUCUMO eauH OT Apyr. [lo-koHkpeTHO,
JIBYE3UUHUSIT MOKE J]a C€ ONPEENIN KaTO YOBEK, YUUTO MO3HAHUS 110
€IMH €3HMK ca B ChOTBETCTBHUE C HETOBHUTE WJIM HEHHHUTE MO3HAHUS
KaTo TOBOpEI, KaKTO U HAKOM, KOMTO M3MOJ3Ba BTOPUS CH €3UK B
no-cnenuuynu cutyanuu (Crepruy u Cumomnyioc, 2019, ctp. 268-
269).

1.3 bpoii Ha yyeHunure Oeskanuu B EBpona

HenbiHoneTHuTEe O€XaHIM, MOPAay YyBCTBUTEIHOCTTA HA
BB3paAcTTa CH, MPEJCTaBIsIBAT 0COOCHO ysA3BUMA TpyMa, KOSATO ce
HYKJ]a€ OT HEOOXOIMMUTE IPHIKHU U 3aIUTa B CPABHEHHE C JPYTUTE
oexxaniu. CreqHUTE JaHHU MPEICTaBAT Oposi HAa HEMbIHOJIETHUTE,
KaHUAATCTBAIIM 32 YOSKHUIIE 32 MbPBU BT B EBpomeiickus chio3,
npe3 nepuoaa 2012-2022 r.
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Mot EU infals are cakculabed based on avafatie Member States

& eurostatill

Queypa 1Bpoti na kanouoamume 3a yoexcuwe 3a Nvpeu Nbm Hd
éw3pacm noo 18 zoounu ¢ EC, 2012-2022 2.?

Kakto moxe ma ce Bumu, mpe3 2015-2016 r. OposT Ha
MaJIOJICTHUTE OCKAaHIIM € MHOTO TO-BHCOK B CpPaBHEHHUE C JAPYTH
TOJIMHM, TTOPaIu BH3HUKBAHETO HA ,,0ekaHckaTa kpuza““. Ot 2017 1.
10 2020 r. obaue ce HabOIOaBa PSA3BK craj B Opost Ha OeKaHIUTE,
KOHTO oOaue marnexaa ce nmpomens ot 2020 r., koraro OposiT Ha
ThpCeNUTe YOSKHIIE 3aII0YHA OTHOBO Jla ce yBenndaBa. TpsoBa aga
ce B3eMe MpEeNBUJ, Y€ TOPHHUTE 4YHCIa HE BKIIOUBAT XBpPBATHA,
Vurapus u Asctpus 3a 2012 r. 1 nakpas, 3a 2013 r. oTchcTBa caMo
ABCTpHS. OT Ha MPOLICHTH .

1.4 O0pa3oBaTeTHM MO/Ie/IM 32 J1e1[a ¢ 0eKAHCKH MPOU3XO0J
[To-monmy mie ObaaT pas3riedaHd MO-KOHKPETHO HSIKOU

oOpa3oBaTeIHM MOJEIH, HAChpYaBaHHM OT OOpa3oBaTeIHATA
CUCTEMa, C LIe7T UHTeTpUpaHe Ha MPAKTHKA Ha YYEHUIN C OeKaHCKU
npousxon. Te3n Mogenu ce paszauyaBaT €AUH OT JApPYr, HO
CBIIIEBPEMEHHO MOTAaT Jia 3aMMCTBAT €JIEMEHTH €IUH OT JIPYT IO
BpeMe Ha TAXHOTO mpmiarane (Stergiou & Simopoulos, 2019, cTp.
56).

e 1.4.1 Monen Ha acHMHJIAIUS

e 1.4.2 Monen Ha UHTErpanus

2 https://ec.europa.eu/eurostat/statisticsexplained/index.php?title=fleua 8
_MUrpauma _ - _ KaHamaati 3a _ybexuuie
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e 1.4.3 MyaTuUKyJITypeH MOJEN
e 1.4.4 Autupacuctko obpazoBaHue
o 1.4.5 MexaykylaTypHO oOpa3oBaHHe
B I'bprimst KOHIIETIITHATA 32 MEXKIYKYJITYPHO 00pa3oBaHUE ce
U3I0J13Ba KAaTO CHUHOHMM Ha OOpa30BaHMETO Ha YYKICCTPAaHHU
ctyneHTH. Kakro ordenszsa Mapky (1998), TepMUHBT ce nosiBsBa 3a
II'bPBU I'BT B IpblIKaTa JuTeparypa npe3 1980 r., kato ciencreue ot
(pe)uHTerpanyaTa Ha PENaTpUpaHUTE CTYACHTH B YUMWJIUIIHATA U
couuansa cpena Ha I'epuus (Stergiou & Simopoulos, 2019, ctp. 62).
JeduHuimsaTa Ha TEpMHUHA ,,AHTEPKYJITYPHO 00pazoBaHHe
ce XapakTepusupa ¢ 00O0OIIeHHs, B pe3yiTaT Ha KOETO HsIMa
obmonpuera uHTEpKyATypHa Teopus. Kakro ommcBa I'oBapuc
(2011, ctp. 77), opueHTaMITa HA UHTEPKYITYPHOTO 0Opa3oBaHUe
ce oTiuYaBa C Tpu HamnpasieHus. IIbpBara ce ocHOBaBa Ha
OPUHIUINTE HAa KYyJITYpHHMS YHHUBEPCAJIM3bM M HMMa 3a LEed Ja
NpEICTaBU  CXOJHWUTE  KYJITYpHH  XapaKTEpPUCTUKH,  KOHUTO
XapakTepu3upar TpyHH, >KUBEEHIIM B €IHO M ChILO COLMUATHO
npoctpanctBo. IIpogbmxaBa, BTOpaTa MOCOKa CE€ OCHOBaBa Ha
BB3IJIEAUTE, U3PA3eHU OT KYJATYPHHUS PEIaTUBU3BM, U UMa 32 Lied Ja
noxyeprae KyjlaTypHUTe paziauuus. M Hakpas, TperaTa Hocoka ce
ONKTBA Jla TMpeojojiee JAWJeMara, KOSTO Bb3HUKBA MEXIY
»CKYMEeHH3bM*“ U ,,penatuBu3bpM* (I'oBapuc, 2011, ctp. 78).
1.5 ®opmyaupane Ha npodjaema
HeoOxomuMocTTa OT BKJIIOYBAHE HAa YUYCHHIM O€KaHIM B
CpPEeIHOTO OOpa3oBaHME € OYEeBHJIHA, aKO Ce MMa NpeABH], Y€ B
CBETOBEH Mamad, IMo ce oTHACA 0 OexkaHuuTe, camo 23% oT Tax
nojy4yaBaT HEOOXOJUMOTO CpeiHO 00pa30BaHue, 10KATO 3a AenaTa
M0 CBETa CHOTBETHHUAT mpoueHT € moHe 84% (Hansen, 2018).
CrnenoBarenHo, TOBA IOKa3Ba 3HAUUTENHATA Pa3JIMKa B TPETUPAHETO
Ha JIBETEC TPYIH JAela, KOUTO OOMKHOBCHO O TPSOBANO Ja MMAT
paBeH JOCTBI 10 3aAbDKUTENTHOTO CPeAHO oOpa3oBaHue. Ta3u
pasziuka U3IIIeKAA Mpou3THYA oT 3HAYUTEITHUTE
NpPEIU3BUKATENICTBA, MPEJ KOUTO ca W3MpaBeHH OeKaHIMTE.
[TokxazaTenHH 3a TaKKMBa MPEIN3BUKATEICTBA CA HEBB3MOKHOCTTA 32
JOCTBII 10 00pa3oBaTeIHH CTPYKTYpH, JIMIICaTa Ha MO3HAHUS Ha
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€3WKa Ha IpueMaliara CTpaHa, paCu3MbT U MPOU3THUYAIIIOTO OT TOBA
COILIMAJTHO M3KJIIOYBAHE, MOCTOSHHUTE JBUKEHUS OT €IUH MPUEMEH
[EHTHP B JIPYT — JOPH MEXKIY Pa3IUIHHA CTPAHU — M M3JIaraHeTo Ha
TpaBMaTHUYHU CHOUTHS. BCHIIHOCT, MOCIEAHUTE MOTaT 1a MPUYUHST
MOCTTPaBMATHYEH CTpeC, ThH KAaTO TE3M Jella Ca HAasCHO ChC
3ary0aTa Ha POJIHWHHU, TIocieaunuTe otT BoiHata u np. (Hebebrand
et al., 2016).

OcBeH TOBa, MHTEPECHT KbM Ta3M T€Ma Ha U3CJEIBAHE CE
ycellla Ype3 MHOKECTBOTO MPOYUYBaHUs, IPOBEICHU WU KATO IISJI0
3a npuoOIIaBaHe, UM B CIEHUAIU3UPAHU CIIydal Ha CTPaHH KaTo
eBporneiicku (Hamp. I'sprus, IIBerusi, ['epmanusi), HO ChUIO H
crpanu u3BbH EBpona (Hanp. Typuus u Jlusan) (Crul et al., 2019).
Kakro 6e cnoMeHarto no-rope, mog00HH U3CIICABAHUS Ca IPOBEICHU
B HoBa 3enannus, Kenus u ap. OcBeH ToBa ca mpeanpueTy 1eMCTBUS
3a UH(OpMUpaHE U M0-700p0 00yUeHHE HAa YUUTEIINTE, TaKa Y€ Te Ja
Moratr mo-go0pe Ja ce€ COpaBiIT CbC CHEIMUUUYHUTE CH
00pa3oBaTeNHH, ICUXOJIOTHYECKH U COLMATHH HY /1 Ha YICHHUIIUTE
OekaHIM, KaTo Hampumep ,,J1a sxkuBeeM 3aeaHO ™ B [ 'bpIius, B KOHTO
yuactBaxa 800 yuurenu B 11 rpazna, neMOHCTpUpaliKu HHTEPEC KbM
to3u 1poekT (Adamopoulou, 2019).

Haxpasi, akieHT BbpXy BKJIIOYBAHETO HAa YYCHHUIIUTE
OexaHIu ce rmoctass 1 oT EBporeiickaTa KOMUCHS, KOSITO OTIpeAess
KaTo CBOH MpPHOpPUTET O€3MpoOIEeMHOTO UM HWHTETPUpAHE B
00pa3oBaHUETO, M30SATBAHETO HA COIMATHOTO M3KIIIOUYBAHE, HO CHIIO
Taka ¥ Hachbp4yaBaHETO Ha MEXIAYKyATypHHs auanor (EBpomnelicka
komucwusi, 2016 r.). ToBa ce moka3Ba oT (pakTa, 4e CHIIECTBYBa
ormenna JlupexktuBa (2013/33/EC) oTHOCHO jgocThma 1O
obOpaszoBaHue 3a OexaHIM M Thpceny yoexwuie. CiaeaoBaTelHo,
BKIIFOUBAHETO Ha OEKAHIUTE B CPEIHOTO 0Opa3oBaHUE, KOETO € U
OCHOBA 3a MOCJIEABAIIOTO UM Pa3BUTHE IPU HABJIU3aHE BHB BUCLIETO
o0Opa3oBaHue /WM HA TIa3apa Ha TPYla, € 0COOEHO HHTEpecHa TeMa
Ha U3CJIe/IBaHe.
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[JTABA 2: OPTAHM3ALMA W METOHOJIOTUA HA
N3CJIEABAHETO
2.1 O0XBAaT Ha U3CJIeABAHETO H METOX0JIOT U

Ta3u gucepramus u3cienBa IJ€IHUTE TOYKU HAa YUUTEIIUTE
OTHOCHO  OTHOLICHMETO MM KbM  YYCHHLUTEe  OexaHLH,
a/IeKBaTHOCTTA Ha TSIXHOTO 00y4YeHHe, MpeIu3BUKATENICTBATA, MIPel
KOMTO Ca MW3MpaBeHH, W HaJUYHATa CHUCTEMHA IMOJKpena, |
aHaJlM3Wpa KaK Te3u TJEAHU TOYKM BapuUpaT B pa3IU4YHUTE
neMorpad)CKu rpyImH.

ToBa mpoyuBaHe H3MOJ3Ba CMECEH METOJ Ha H3CIe/ABaHe,
KOMOMHUpAI] KOJMYECTBEHHM W KAdyeCTBEHM NOJXOMAHW, 3a Ja Ce
MOJIyYd ISUIOCTHO pa3OupaHe Ha TJIEJHUTE TOYKM Ha YUUTENIHUTE
OTHOCHO ydeHuuuTe Oexxaniu. To3um au3aifH e u30paH, 3a 1a ce
TPUAHTYJIMpAT KOHCTaTallMMTe, Ja C€ TMOBHUIIM BAJIWTHOCTTA Ha
pe3ylNTaTuTe W Ja c€ JajJe BB3MOXKHOCT KakTo 3a 00oOIaBariu
TEHJCHIIMH, TaKa U 3a 3aJbJI00YEH IMOTJe] BbPXY MHANBUAYATHUS
omut (Creswell & Plano Clark, 2017).

KonnuectBeHo n3ciensane

Konn4yecTBeHUAT KOMIIOHEHT Ha M3CJIEIBAHETO BKIIOYBA
MPUJIAraHeTo Ha CTPYKTypuUpaH BBIPOCHHUK, MpeJHA3HA4YeH Ja
U3MEpU OTHOIICHHETO Ha YYUTEIUTE KbM YUYCHHMIUTE OekKaHIH,
TEXHUTE BB3NPUATUS 32 aJEKBATHOCTTA HAa TAXHOTO OOy4eHHeE,
NpeIU3BUKATENICTBATA, TPEJ KOUTO ca MH3MPaBeHH, U TEXHUTE
BIDKJAHUS 3a TMOJKpenara, NpeaocTaBsHa OT oOpa3oBaTelHaTa
cucreMa. BBIPOCHUKBT CE€ CBCTOM NPEAMMHO OT BBIPOCH IO
ckaijata Ha Jlukepr (oT ,,KaTErOPMYHO HECHIVIACEH 10
,»KaTeTOPUYHO CBHIVIACEH) M € pa3paboTeH BB3 OCHOBA Ha
CHILECTBYBAIM BaJIMIMpPaHU HMHCTPYMEHTH OT CBHOTBETHATa
mureparypa (Taylor & Sidhu, 2012; Dryden-Peterson, 2016), c
NOAXOAIIM MoAu(UKALMK, 33 J1a OTroBapsAT Ha HAlMOHAIHUS
o0Opa3oBaTelieH KOHTEKCT.

N3Bankata e nmonydeHa 4ype3 LeJIeHacOueHa U3BaIKa U CHEXHa
TOTKA, HaCOYEHA KbM YUYUTENH, pabOTeIly B AbPKaBHU U YaCTHU
YUMJTUIIA C YYEeHUIM OekaHu. MUHUMAIHUAT pa3Mep Ha U3BaKaTa
ot 150 yuntenu e cueTeH 3a JOCTaThUYEeH 32 OCHOBEH CTaTUCTUYECKU
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aHanmu3 upe3 wu3Boau (Cohen, Manion, & Morrison, 2018).
Hemorpadcku nannuu (Harp. oI, Bb3pacT, MPEroaBaTeJICKH OIHT,
npenMeTHa o05acT) ca chOpaHHW, 32 Ja ce Jaje BBb3MOXKHOCT 3a
CpaBHEHMsI Ha MOATPYIUTE M Ja c€ HACHTU(PUIMPAT BH3IMOKHU
MOJIETIU Ha BapHuaIusl.

KonunuectBenute naHHM OsiXa aHaJM3MpaHU C MOMOIITA Ha
SPSS (v.28). M3non3Bana Oele onucaTelIHa CTaTHCTHKA, 33 J1a CE
MPEJCTaBAT OOIIMTE TEHJIEHIUU B OTroBopute. M3mon3Banu Osixa
TEeXHHUKH 332 MHPEPEHIIMATHA CTATUCTUIECKA OIICHKA, BKIIOYUTEITHO
t-recroBe 3a He3aBucuMH H3BaAkd, ANOVA u koeduimeHTH Ha
Kopenarusi Ha [IMbpChH, 3a U3CleABaHEe HA PA3IMKUTE U BPBH3KHUTE
MEX1y IPOMEHIUBHUTE, 0OCOOEHO 0 OTHOIIEHUE Ha AeMorpadckure
dbakTopu.

KauecTBenO U3ciensane

KauecTBeHUST  KOMIIOHEHT  JIOMBIBAa  KOJIUYECTBEHHUTE
pe3yaTaTH, Karo H3CJieABa  IM0-33bJI00YEHO CyOCKTUBHHUTE
NPEeKUBSABAHWMS W pa3Muciu Ha yuurtenurte. [IpoBeneHu ca
MOJyCTPYKTYPUPAHU MHTEPBIOTA C Moau3Baaka oT 10 yuyacTHUIH,
non0paHd BH3 OCHOBA Ha JKEIAHUETO WM 3a YydYacTHE U
neMorpapckoTo WM pazHooOpasWe, KaTo CE€  OCHTypsBa
MPEJICTAaBUTENICTBO TIO TIOJI, BH3PACT U MPO(ECHOHATICH OITHUT.

PpKOBOACTBOTO 3a HHTEpBIOTA BKJIIOYBAIIE BBIPOCU C
OTBOPEH OTTOBOP, HACOUCHHU KbM IOJIyIaBaHe Ha MOAPOOHHU pa3Kasu
OTHOCHO  mpodecuoHalHaTa  TOArOTOBKA  Ha  YYHUTEJHTE,
©KETHEBHUTE TPEIU3BUKATEIICTBA, EMOIIMOHATHHUTE pEaKlUud |
BB3NPUATHATA 3a MHCTUTYIMOHAJIHA MOJKpena B OOy4YeHHETO Ha
yueHuny Oexannu. IHTepBroTaTa 0sxa mpoOBEICHH JIHUIIC B JTUIIE WITH
ype3 BHUJICOKOH(EpEeHTHA Bpb3Ka, 3aMUCAHU ChC CBHIJIACHETO Ha
YYaCTHUITUTE U TPAHCKPUOUPAHU JOCIOBHO.

JlanHuTe OT MHTEpPBIOTaTa 0sXa aHAIM3UPAHU C MOMOILTA Ha
TEMaTUYCH aHAJIU3, CJIEBAWKH MIECTETAITHUS IMPOIIEC, MPEI0KECH
or bpayn m Kmapk (2006): (1) 3amo3naBane ¢ naHHuTe, (2)
reHepUpaHe Ha HAYATHH KOJIOBE, (3) ThpceHe Ha TeMHu, (4) mperien
Ha TeMHu, (5) neuHUpaHe M UMEHYBaHE Ha TeMU | (6) U3rOTBSHE Ha
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okonvarennusi noknan. Codryepsr NVivo Oemre u3mons3BaH 3a
MoJioMarale Ha OpraHu3alusaTa U KOJMPaHeTo Ha JTaHHUTE.

Bb3npruemaHeTo Ha CMECEH METOHOJIOTMYEH JM3aiH B TOBA
NpoyuyBaHEe  TMpeasiara  3HAYUTETHH  €MNUCTEMOJIOTHMYHU U
NPaKTUYECKH MPEAUMCTBA, OCOOCHO MpPU H3CIE/IBAHE Ha CIIOKHU
COLIMAJIHU SIBJICHMS KaTO HarjacuTe U MPEeKUBSIBaHHUATA Ha
YUUTENIUTE, CBbP3aHU C yUeHHIUTE OexaHIu. Upe3 HHTerprpaHe Ha
KOJIMYECTBEHU M KayeCTBEHHM METOJOJIOTHH, H3CJIEIBAHETO Ce
BB3I0JI3Ba OT JIOMBJIBAILUTE CE€ CHJIHHM CTPAaHU Ha BCEKHU IOAXO],
KaTo pasriiexJa CHhOTBETHUTE KM OTpPaHMYEHUS M IOBHILABA
CTa0MJIHOCTTa M JbJIOOYMHATAa Ha KoHcTartamuuTe (Johnson,
Onwuegbuzie, & Turner, 2007).

KonngectBeHoTo mpoy4BaHe Oelie IpoBeIeHO OHIAWH MEXTy
sayapu 2025 1. u mait 2025 . UacTpyMeHTBT O¢ ch3maneH B Google
Forms u pasnpocTpaHsiBaH 10 MHOXECTBO KaHaJH, 3a Ja JJOCTUTHE
JI0 paboTeIN YYUTEIN B CPEAHOTO 0Opa30OBaHKE B IsLIaTa CTpaHa:
(1) mpodecOHAIHU TOUICHCKH CIUCHLUM W YUYWIMITHH MpexH, (ii)
TPy B COLUUAJIHUTE MEAWHM, OPUEHTHUPAHU KbM TPBIKHU
npenonasatenu BB Facebook, u rpynu B LinkedIn, ¢oxycupanu
BBPXy OOpa3zoBaTeiHAaTa MOJUTHKA U MpaKTUKA. YdacTuero Oere
noOpoBorHO u  0Oe3 BB3HArpaxaeHWe. 3a Ja Cce 3amasu
aHOHMMHOCTTa, HE C€ ChbXpaHsBalle MPAKO HAESHTUUIMpALIA
uHpopmanus (umeHa, umeinu, I[P aapecu); ywactuero Oemie
OTpaHHYEHO JI0 €HO MojjaBaHe Ha cecHsl Ha Opay3bpa, a HabOpHT OT
MaHHM Oelle TPOBEpEH 3a HEBEPOATHU IyOIMKaTH (MACHTHYHHU
BpPEMEBH T€YATH U MOJIENIU Ha eleMeHTH). KpaTbk MUIOTeH NpoeKT
[n=8—12 yuurenu] mnpexalmecTBamie cTapTa, 3a Ja C€ IPOBEPU
SCHOTaTa M BPEMETO 3a 3aBBbpILIBAaHE, KOETO JOBEAE A0 MaJIKH
noo0peHus BbB (HOpMyTUpOBKaTa U 0(hOPMIICHHUETO.

KauecTBeHMAT  KOMIIOHEHT  ce CBhCTOH oT 10
MONyCTPYKTYPUPAHU UHTEPBIOTA, MPOBEACHU MEXKIY arpuil U Mal
2025 r., mpeauMHO Ype3 3alUTeHa BHICOKOH(EpEeHTHa Bph3Ka
(Zoom) ¢ mambk Opoii (2) cecun nuIe B JHIlE, KOTaTO TOBa Oerie
JOTUCTUYHO OCBhIIeCTBUMO. HHTepBIOMpaHuTe Osxa HaOpaHu
U3MEXKIY MAOOpOBOIIM OT MPOYYBAHETO, KOUTO ca u3bpanu
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MocJeBaIl KOHTAKT, ¥ Uype3 IeJIEHACOUEHO MOA0MpaHe Ha U3BAJIKH,

3a Ja ce OamaHcWpa MpeaMeTHaTa o0JacT, BHAA HA YUYWIIHIIETO

(o6mo/mpodecnoHaHO) u MECTOTIOIOKCHHE

(rpancko/cencko/ocTpoBHO). MuTepBloTata mnpoabmkuxa 15-20

MUHYTH, OsiXxa ayauO3alMCaHH CbC ChIVIACHE, TPAHCKpUOMpaHU

JIOCIIOBHO, TICEBAOHUMU3UPAHH U aHAIU3UPAHU TEMATUYHO.
N3Bankara (KOTMYECTBEHOTO MPOyYBAHE) e

HernpeAcTaBuTeaHa 1o  (ymoOCTBO M HaOWpaHe HAa YYAaCTHHIM T10

MeTo/la ,,CHekHA Tomka™). CaMOCTOSITENHUAT TOA0Op MOXKE Ja

Mpe/ICTaBIsiBA MPEKOMEPHO YYHUTENINM C MO-CHJIEH HHTEpec WIn

KaranuTeT 3a MPUOOIaBaHe; MPUCTPACTUATA B 00XBaTa MOXKE J1a ca

B IOJI3a Ha TPaJCKUTE M JUTUTAHO CBbpP3aHUTE YUWIIMILA; a

HNOATPYIIUTE (Hamp. npodeCHOHATHU HaIpaBJICHUS,

OCTPOBHH/CEJICKM  yYMJIWIIA) MOXE Jla ca HeIOCTaThuHO

MpeJICTaBEHH, KOETO U3KIII0UBA U3BOANTE 32 MOMyanusaTa. Bpemeto

Ha HANpeyHOTO CEYEHHE OrpaHuvaBa IMPUUYMHHO-CIIEACTBEHATA

WHTEPIIPETAINS, 2 PA3YUTAHETO HA CAMOOIICHKATa BHBEXK 14 pPUCKOBE

OT COIIMaJIHA JKEeJIATeIHOCT U BapHalluK B OOIIUTE METOAM; BHIIPEKU

4ye aHOHUMHOCTTA M HeyTpalHaTa GOpMYITUPOBKA ca U3MOI3BAHU 32
CMEeKYaBaHe Ha Te3U PUCKOBE, TE HE MOrar Jia ObJaT eIMMUHUPAHU.
OunaifH aAMUHHCTPUPAHETO MOXKE Ja W3KIIOYH YYHTETH C
OTpaHHuY€eH AOCTBI 0 LU(PPOBU TEXHOJOTHMH WU BpEMe, TOKATO
pa3MpOCTPAaHCHUETO B COIMAIHUTE MEIUU MOXE Ja Tpynupa
OTTOBOpPUTE B paMKUTe Ha crneunduyHu Mpexu. KadectBenure
pe3yliTaTd mpeasarar  AbI0OYMHA, HO  OTpa3sBaT  MAabK,
1[eJIeHacoueH Habop OT rjacoBe M ca OOBBP3aHU C KOHTEKCTa; Te
TpsiOBa /1a ce THJIKYBaT KaTo OOSICHUTEINEH , He 000011aeM acIeKT.
2.2 U3ciienoBaTe/ICKM BHIIPOCH M XUIIOTE3H

U Taxa, u3cienoBaTeNCKUTE BBIIPOCH Ca:

e KakBu ca MHEHHUSATA HAa YYUTEIUTE OTHOCHO COOCTBEHOTO UM
MOJIO’KUTETHO OTHOILIEHUE KbM YUEHHUIIUTE OeKaHIn?

e KakBu ca MHEHHUSATA HA YYUTEIUTE OTHOCHO aJIeKBaTHOCTTA Ha
TAXHOTO OOy4YeHHE W TOTOBHOCT Ja OOydaBaT M TOJKPEIST
yYCHUIN OeKaHIn?

e KakBu ca MHeHUSTAa Ha YYUTEIUTE OTHOCHO OCHOBHHUTE
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NpeIU3BUKATENICTBA, IPEJl KOUTO Ca U3IPABEHHU, KOTAaTO paboTsT

C y4eHHIH OexaHu?

e KakBu ca MHEHMSTa Ha YYHUTEIUTE OTHOCHO MOJKpernara,
npefocTaBsiHa OT oOpa3zoBaTeNHATa CHCTEMa Ha YYCHUIUTE
OexxaHuu?

e KakBu ca MHEHHUSATA HA YUUTENNUTE OT Pa3IUYHU JeMorpadcku
rpynu (Hamp. IoJ, Bb3pacT, FOJUHU OINUT) OTHOCHO TEXHUTE
Harjacu, o0y4eHue U MoJAr0TOBKa, MPeIU3BUKATENICTBATA, IPE]]
KOUTO Ca W3NPaBeHHM, M TMOJKpenara, NpPeJoCTaBsHa OT
oOpa3oBaTenHaTa cucteMa ? 3a 6ekaHel| CTyACHTH 7
Xunoresure ca:

Xunore3a 1: Yuutenure, KOUTO ca MOJTYYWIN CIICIUATU3UPAHO
oOydJeHne, CBbP3aHO ¢ 00pa30BaHUETO Ha OeXaHIM, ChOOIIABAT 32
3HAYUTEIIHO TMO-TIOJIOKUTEIIHO OTHOIIEHHUE KBbM  YUYCHHIIUTE
OekaHIIM B CpPaBHEHUE C TE€3M, KOUTO HE ca MOJy4YMUJIU TaKoBa
oOydeHue.

Xunore3a 2: Bp3npusaTusTa Ha yYUTEIUTE 3a aJIeKBATHOCTTA Ha
TAXHOTO OOyUY€HHUE U MpeIoCTaBeHaTa MHCTUTYIIMOHATHA TOJKpena
ca OTPULIATENIHO CBBP3aHU C NPEIU3BUKATENICTBATAa, 32 KOUTO T€
choOIIaBar npu padbora ¢ yueHUIH OeKaHITH.

Xunore3a 3: CplLiecTBYBaT CTATUCTUUECKH 3HAUUMU PA3JIUKU B
HarjlacUTe Ha Yy4YdTeNWTe, Bb3lpUEMaHaTa aJeKBaTHOCT Ha
00y4YeHHETO, Bb3MPUEMAHNUTE MPEIU3BUKATEIICTBA U BB3TJIEAUTE 3a
CHUCTeMHaTa MOJKperna Bb3 OCHOBA Ha JeMOrpadcKu MPOMEHIUBU
KaTo I10J1, Bb3pacT U FOJIMHU. OT PENO0IaBaHE OIHUT .

2.3 AHkeTa

AHkerarta ce cbecTor OT 0010 40 BbIpoca, pa3felieHd B TET
paznena. [IspBaTa yacT ce cbcTOM OT 8 BBIIPOCA, KOUTO CE€ OTHACST
10 uH(OpMaIMs OTHOCHO JEMOTpa(CKUTE XapaKTepUCTUKU Ha
u3Bajnkara. Cneasamure 4 pasnena H3cienBaT cCHEHU(PUUYHHUTE

U3MEPEHUs Ha BB3TJICIUTE Ha YUUTEIINUTE, a OTTOBOPHUTE 051Xa JaIeHU

1o S-creneHHara ckana Ha JIukept: 1 = KareropuuHo Hecbriaces, 5

= Hambenmao ceraoaced. [lo-moapoOHO, pasmpeneneHueTo Ha

BBIIPOCUTE € IMOKA3aHO B TaOIMIIATA MO-J0ITY.
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Tabnunara mo-moiry TpeacTaBs pe3yATaTHTE OT TecTa 3a
HagexaHocT Ha Crobach a 3a ornmennuTe pazmenu. OtOens3Ba ce
obaye, 4ye B TO3M TECT Ca y4acTBAIHM CaMO BBIIPOCHUTE, HA KOUTO €
OTTOBOPEHO MO cKajata Ha JlukepT, a HE TE3W C KAYECTBEHU
XapakTepucTuku. Kato ce uma npenBu/, 4e TO31 UHAUKATOP IpreMa
croiitHoctn oT 0 mo 1, craBa OYEBUIHO, Y€ HAJEKIHOCTTA Ha
BBIIPOCHUKA € 3a/JI0BOJIMTENIHA, Thi KaTO B MHOIO CIIy4au TS C€
puOJIMKaBa 10 €AMHMIIA.

Tabmuua 1TecTBane Ha HAIGKIHOCTTA HAa BHIIPOCHUKA

P Enoi o Ha
azgen pOii BEIIPOCH Kponbax
[MomoxurenHo OTHOIIICHUE Ha | o 0.857
YUUTEINTE KbM YUCHHUITUTE OCHKAHIH ’
OOyuenne ©  TOATOTOBKAa  Ha 3 0.8 79
YYUTEIUTE
[Ipenu3BukarencTBa, mpej KOUTO ca ] 0. 771
M3MPABEHH YUYUTEIUTE ’
Ionkpena  Ha  obpaszoBarenHaTa 3 0. 779
CHUCTEMa 33 CTYJCHTU OCIKaHIIH ’

2.4 U3Baaka

W3Bankara  obOxBama 330 mpemojaBaTeNd, — YHHTO
neMorpadCcky XxapakTepUCTHKH pa3KpuBaT pasHOOOpa3eH nmpodui B
HAKOJIKO m3MepeHus. [1o Bb3pacT pecrioHICHTUTE ca pa3npe/esieHn
B 1eT kareropuu. Hali-ronsmara Bb3pacToBa rpymna ca Te3u MEXIy
35 u 44 ronunwu, cbe 123 mymmu (37,3%), cneaBaHa oT Bh3pacToBaTa
rpyna ot 45 no 54 romunu cbe 113 mpenopasarenu (34,2%).
Bw3pactoBara rpyma 25-34 roauHu BkiouBa 50 pecrnoHAeHTH
(15,2%), nokato Hai-myiajata Tpymna, TE3W TOa 25 TOAWHH, Ce
cbeTou oT 16 yuurenu (4,8%). Hali-MankusT cerMeHT e rpynara Ha
npenoaaBaTeNIuTe Ha Bb3pacT Hal 55 roaunu, ¢ 28 nymu (8,5%).

PasnpenenenueTo mo moyx € OTHOCHUTENHO OalaHCHPaHOo,
Makap M JIeKo B 1moj3a Ha skeHute. Ot 330 pecrionentu 176 ca sxeHun
(53,3%) u 154 ca mbxe (46,7%). ToBa Mo4TH PaBHOMOCTABEHO
MIPEJICTAaBUTEJICTBO Ha IOJIOBETE MPENOCTaBsl COJIMIHA OCHOBA 3a
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aHaJIM3 HA CBBP3aHUTE C TI0JIa Pa3INYUs B OMUTA U TIEPCIIEKTUBUTE B
y4HuTeNICcKaTa mpodecus.

[Ilo ce oTHaca A0 TPENOAABATEICKUS OIHT, JTaHHUTE
MOKa3BaT IIMPOK JAMAINAa30H OT MpernojaBaTesid B paHHA Kapuepa 10
BUCOKOKBAaTU(HUIMPaHU TpernojaBaTenu. Manka rpyma ot 12
yunrtesnu (3,6%) umat 1no-mManko ot TOANHA MPENoJaBaTeICKH OIUT.
Te3u ¢ or 1 10 5 roaMHM NpenogaBaTEICKU ONUT ChCTaBisABaT 57
pectionaentH (17,3%), mokaro yaurenure ¢ ot 6 10 10 roguHu onut
ca 77 (23,3%). Hail-onutHuTte rpynu BKiIrouBat 97 mpenogasaTenu
c ot 11 no 15 rogunam (29,4%) u 87 yuurenu ¢ Hax 15 roguHu
(26,4%) npenonaBaTesicku onuT. ToBa pa3npeneseHue npeanonara
3[paBOCJIOBHA KOMOWHAIUsl OT MJaAM TalaHTHU W  ONMTHU
MPAKTUKYBAIIH B U3BAIKATA.

[Tpu u3cnenBaHe Ha oOpa3oBareiHaTa Cpena, Mo-rojsMara
4acT OT PECHOHICHTUTE PAa0OTAT B CPEAHOTO yumnuiie, karo 171
yuuresnu (51,8%) mocouBaT ToBa KaTo CBOS MpernoaBaTesicka cpe/a.
Yuutenure B HAYaTHUTE YUHIUIIA MPEACTABIABAT 89 PECIOHICHTH
(27,0%), nokato yuurenute B rumHaszusTa ca 70 (21,2%). Ta3u
TEHACHIUS OTpassBa (PoKyca BbPXY CPEIHOTO O0Opa3oBaHHE, KATO
CBILIEBPEMEHHO C€ 3ala3Ba 3HAYUTENIEH /s Ha YYUTEIUTE B
HAYAJTHUTE U TUMHA3UATHUTE YUUIIHIIA.

Haii-Bucokoro HMBO Ha  (QopmamHO  00pa3oBaHUE,
MOCTUTHATO OT TMpemojaBaTeNiuTe, ChHIIO € IOKa3aTeHo.
3HAYUTEIHO MHO3UHCTBO, Win 235 yuurenu (71,2%), nputexanar
MarucThbpcka CTENeH, KOETO JEMOHCTpUpa BHCOKO HHBO Ha
npodecuoHaiHa KBanu(UKAIMI U eKCrepTu3a. 3a cpaBHEHHUE, 83
npenojasaTenu (25,2%) umar GakanaBbpcKa CTENEH, a MHOTO TO-
MaJdbK KOHTUHTEHT oT 12 yuurenu (3,6%) npurexaBa TOKTOpPCKa
crenied. ToBa mpenamnonara, 4e cpeil pECIOHIEHTUTE MpeodiaiaBa
HalnpeaHala akaJleMUYHa [MOATOTOBKA.

Tabnuna 2KakBo e Haii-Bucokotro Bu HEBO Ha oOpa3oBanme?

[To otHOmIeHHE Ha MPO(ECHOHAIHOTO Pa3BUTHE, CBBP3AHO
CIEIUAIIHO C TMpernojaBaHETO Ha ydeHWnM OexaHmu, 147
npenogaBatenu (44,5%) ca momy4ywsid TakoBa CHELHMATU3UPAHO
oOyuenue, mokato 183 (55,5%) ue ca. ToBa moka3Ba, ye Makap
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MOYTH TIOJIOBMHATA OT M3BajJKara Ja € ydJacTBalia B LIEJICHACOYCHO
oOydeHue 3a crpaBsHE C 0Opa30BaTEIHUTE HYXAU HAa YUCHHUIIUTE
OekaHIM, BCE Ole MMa 3HAYMUTEJICH [IsJ1, KOUTO BCE OIIE HE ca ce
BB3IMOJI3BAIH OT Ta3M ClIeHHaTH3aIMs.

ChCTaBbT Ha KIACHUTE CTaW CHINO MOKa3Ba 3a0€NeKUTEITHU
Bapuanuu. Yact ot yuurenute, Touno 70 (21,2%), cpobuiaBart, ue
HSMAT YYCHHIM OeXaHI B KJIacHHUTE cU cTau. [lo-roismara 4acr,
170 yuurenu (51,5%), umar mexny 1 u 5 ydyenunu OexaHIu B
KIIACHUTE CH CTaW. 3a pa3iuka ot ToBa, 90 mpemnogasatenu (27,3%)
MocouBar, ye uMat Mexay 6 u 10 yueHurm 0exaHIy B KJIACHUTE CH
CTaW, KOETO TOaYepTaBa pPAa3IMYHUTE HHUBA HA HMHTETpalus Ha
YYEHULIUTE O€KaHIM B pa3IuYHUTE 00pa30BaTEeIHU YCIOBHSL.

Haxkpas, reorpadcku, u3BajKaTa € pa3npbcHaTa B Pa3IndHU
peruonn Ha ['sprusa. Haili-romsimaTta rpyna mnpenojaaBaTenu
npenonasatr B lOxna I'spums, cwe 136 pecnionaentu (41,2%),
cienBana ot Te3u B Llentpanna I'vprus ¢ 86 pecionaentu (26,1%).
Cesepna I'spuust € npencraBeHa ot 63 mpenoaasarenu (19,1%),
JIOKAaTO Hail-MajKkara rpymna ce Hamupa Ha octpoBute B ['bpuus, ¢ 45
yuurenu (13,6%).

2.5 MeTtoau 3a cTaTUCTHYECKA 00pa00TKAa HA JAHHU U
TeMaTH4eH aHAJIN3

AHKeTaTa IbpBOHaUAIHO O€ pexBbpiicHa B excel daitn u orram
B SPSs, 3a 1a Ob1ae oOpadoTena. [To OTHOIIEHNHE HAa CTATUCTHYECKUTE
MHCTPYMEHTH, U3MOJI3BAHUTE MEPKH 3a TO3UILMS U AUCTIepCcHs Osixa
aOCOFOTHUTE W OTHOCUTEIHUTE YECTOTH, CPEIHUTE CTOWHOCTHU U
CTaHJapTHUTE OTKJIOHeHHs. OCBeH TOBa, t-TECT 3a HE3aBUCHUMU
m3Bagku U ANOVA 0sixa WH3BBPIIEHHM B CIy4auTe, KOraro
He3aBHCHMaTa MIPOMEHJIMBA MMallle ChOTBETHO JIBAa WJIH MOBEYE OT
JBa BapWaHTa, JIOKATO B CilIy4ail Ha CTAaTHCTUYECKH 3HAYMMH
pasznuku B ANOVA, aHanu3bT NPOABIKH C POBEXKIaHe Ha post hoc
LSD Tect. [loBepurenausT uHTEpBaI Oerne 3aaaneH Ha 95%, kakTo
€ 00MYaiiHO B ChOTBETHUTE COLIMATHU MPOYUBAHUSI.

[Ilo ce oTHacs 1O KAauyeCTBEHUTE [aHHW, CHOpaHU Upe3
MOJTyCTPYKTYPUPAHU UHTEPBIOTA, TE Ca aHAIM3UPAHU C TOMOIITA Ha
TEMaTU4YeH aHadu3 — TbBKaB U CUCTEMaTHYeH METOJ 3a
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uacHTU(UIIMpaHe, aHAIM3UPAHE U TOKJIa/IBaHE Ha MOJISIIH HITK TEMU
B TeKCTOBU naHHH. CienBaiiku mectdasHaTta paMka, MpeyioxKeHa OT
bpayn u Knapk (2006), aHanu3bT 3amouBa CbhC 3arlo3HaBaHe, MPU
KOETO TPAaHCKPHUIITUTE OT MHTEPBIOTaTa Ca MPOYETCHH MHOTOKPATHO,
3a Jla ce pa3BUe 33aqbJI00YECHO pa3OupaHe HA ChABPKAHHETO. BBB
BTOpaTa (ha3a MbPBOHAYAITHUTE KOJOBE Ca TeHEPUPAHHU WHYKTUBHO,
VIIaBSIMKU CMHCICHU XapaKTEPUCTUKUA Ha JAHHUTE, CBBHP3aHU C
HarJIaCUTe Ha YYUTEIIUTE, OMUTa OT OOYYEHUETO, BH3MPUEMAHUTE
MPEIM3BUKATEIICTBA M  BIDKIAHHWITA 332 HHCTUTYIMOHATHATA
noakpena. Ciiesr TOBa T€3H KOJIOBE ca ChOpaHH B TOTCHIIMAIHA TEMU
B Tperata (aza, KOUTO IIe OTPa3siBaT MO-IIUPOKUA MOJIEIH CPel
yuactHuiuTe. [To Bpeme Ha yeTBbpTaTa aza TEMUTE ca MperiieaHn
U yCHBBPIICHCTBAHU, 33 Jla C€ TapaHTUpa, Y€ ca ChIVIACYBaHU U
TOYHO IIPEICTaBAT HAOOpa OT JaHHU, ITOCIIEABAHO OT reTarta ¢a3a Ha
neduHUpaHe U UMEHYBaHE HA TEMH, 33 J]a CE€ YJIOBU SICHO TAXHATa
ceirHocT. Hakpasi, B mectata (a3a, € M3TOTBEH pa3Ka3BaTelieH
JOKJIaJl, WHTETpUpAIl W3BICYCHHUS OT JaHHU U aHAIUTUIHA
WHTEpOpeTanus, 3a Ja ce€ TMpeAocTaBH Oorata W MOApOOHa
uH(pOpMAIIUS 32 KUTCHCKUS OMUT HA YIACTHUIUTE.

I'JIABA 3. PE3YJITATHU U AHAJIN3
3.1 I10/10:KUTEJTHO OTHOLIEHHE HA YYUTEJNTE KbM YUEHUIIUTE
0eKaHIU

Jlanaute 3a Hariacute oT u3Baaka ot 330 mpenogaBaresu
MPEeNoCTaBiIT I[IeHHA WHPOpMAIMs 3a TOBAa KaK yUYUTEIHTE
BB3NpPUEMAT Pa3IMYHU aCTeKTH Ha paboTaTa ¢ yUeHHUIU OeKaHIU B
KIIACHUTE CU CcTaW. PecroHmeHTUTe Osfxa MOMOJIEHH Na TOocodar
CTEIEHTAa CH Ha ChIVIACUE C HAKOJIKO TBBPACHUS, a PA3IPEACIICHUETO
Ha OTrOBOPUTE OTpa3siBa KAKTO CHJIEH KOHCEHCYC 10 HSIKOU
BBIIPOCH, TaKa U MO-Pa3HO00Pa3HU MHEHHUS 10 JPYTH.

[To oTHOLIEHHE HA TBBPACHUETO ,,UyBCcTBaM ce KOM(OPTHO
Ja TperojaBaM Ha YYEHMIM OeXaHIIM B MOsATa KiacHa cras’
OTPOMHOTO MHO3MHCTBO OT YYaCTHHUIIUTE H3pa3uxa MOJOXKHUTEIHO
otHoweHnue. [lo-koHkpetHo, 86,4% oOT mnpenopaBaTenuTre ca
CBITIACHM, Y€ C€ YyBCTBAT KOM(OPTHO B TakaBa 00CTaHOBKA, TOKATO
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MUHUMAJIEH MPOLEHT (2,4%) ca KaTEropUuYHO ChITIACHU. 3a pasiuKa
OT TOBa, 5,8% OT aHKETHpaHUTE HE ca ChIVIACHM, a Apyru 5,5% ca
OocTaHajau HeyTpaaHu. To3u MoOzel Ha OTroBOp IIpearnosara, 4e
[IOBEYETO YUYUTEIH CE€ YyBCTBAT KOM(OPTHO, KOraro padoTAT C
YUEHHUIM OeXaHIM, KOETO IMOKa3Ba T'OTOBHOCT Jla BKIJIOYAT TE3U
y4allly B ©XKEJHEBHUTE CU IPAKTUKU B KJIaCHATA CTasl.

UyscTBaM ce KOM(OPTHO Ja TpernojaBaM Ha OeXaHIM B MOsTa
KJIaCHA CTasl.

YyscTBaM ce KOM(MOPTHO jJa nMpenoJaBaM Ha OesKaHUM B MOSITa
KJIACHA CTasl.

Yecrora % Bamunen | Kymynatus

MPOIEHT | ©€H MPOIEHT

HEChITTaCeH 19 5,8 5,8 5,8
Huto ceM | 18 5,5 5,5 11,2
CBIJIACEH,  HUTO
ChM HEChITIACECH
ChIIaceH 285 86,4 86,4 97,6
HAI'bJIHO 8 2,4 2.4 100,0
ChIJIACEH/ChITIACH
a
06110 330 100,0 | 100,0

3.2 O0y4eHue U MOATOTOBKA HA YYUTEJIUTE

Pazmen 3.2, ,,O0yuyeHue W MOATOTOBKA Ha YYHUTEIHTE™,
XBBPJISI CBETJIIMHA BHPXY TOBA KaK IMPENOJABATEIINTE BB3IPUEMAT
npo(hecHoHATHOTO Pa3BUTHE, HAIWYMETO HA pecypcH M olmiara
TOTOBHOCT, HEOOX0IMMU 3a e(heKTHBHA PabOTa C yUCHHUITH OSKAHIIH.
[IbpBHUAT BBIIPOC, OTHACAN] C€ A0 aJ€KBATHOCTTa HA MOJIy4YEHOTO
o0yueHue 3a paboTa C yYECHHMIM OCKaHIM, pa3KpuBa ITOHIKBIC
paszzeneHa nepcnekTuBa cpefl yuurenute. [lo-konkpetHo, 38,5% ot
AHKETUpPAHWUTE I[I0COYBAT, Y€ Ca CBIVIACHH, Y€ Ca TMOIYYUIH
agexBatHO oOyuenue, nokato 30,3% wu3paszsBaT HecChIJIAcHE.
Jonbnaaurennu 23,6% noaabpikar HeEyTpajiHa MO3ULKs, KaTO MaJlKa
yact, camo 1,8%, kareropuuHo He ca cbriaacHu, a 5,8% ca
KaTerOpUYHO ChIVIACHU. ToBa pasmpeielieHHe TNpenanosiara, ue
BBIIPEKH Y€ 3HAUYMTEIHA YacT OT MpernojaBaTelIUTe Ce€ YyBCTBAT
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JOCTaThYHO TOJATOTBEHH MO OTHOIICHHE HA OOYYCHHETO, MOYTH
CBILUAT AsUT BB3NPUEMA HEJIOCTATHK B MIPEIOCTaBeHO 00yUeHueE.
3.2.1 Ilpenu3BuKaTe/ICTBA, Pe] KOUTO €A H3NPABEHH
YUHTeJIUuTe

Pasnen 3.3. mpennara nmoapoOeH mperiie Ha TPy AHOCTHTE, C
KOUTO c€ COBCKBAT MpENoJiaBaTeiuTe NpH padoTa C YYEHUIU
oexxaniu. OTroBOpUTE MOKA3BaT, Y€ €3MKOBUTE OapUepH ca MUPOKO
OpU3HaTH KaToO €IHO OT OCHOBHUTE IMPEIN3BUKATEJICTBA.
[TpeobagaBaroTo MHO3UHCTBO oT aHKETUPAHUTE —
npubm3uTenHo 83,6% ca chriacHu, ¢ 1OoNbIHUTEIHA 3,3%, KOUTO
ca KaTerOPUYHO CHITIACHU — SICHO TIOCOYBAT, Y€ HEMPEOAOIIBAHETO
Ha €3MKOBHUTE PA3JINYUs € ChUIECTBEHA MpeykKa Mpu 00y4eHHETO Ha
y4eHHUIIM OekaHmu. ToBa BHCOKO HMBO HA ChIVIACHE IMOAYEPTaBa
LEHTpajgHaTa poOJs Ha e3UKOBUTE NPEIU3BHKATENICTBA IMpU
oopMsHETO HA TMHAMUKATA B KJIACHATA CTasi U yUY€OHH CTPATETHH .
3.2.2 Iloakpena Ha o0pa3oBaTe;IHATA CUCTEMA 32 YUYEHULH
0eKaHIU

Paznen 4.4 ce gokycupa BbpXy OIICHKaTa Ha IMOJKperara,
mpenocTaBsiHa OT oOpa3oBaTelHAaTa CHCTEMa 3a YYCHHIIUTE
OekaHIM, KaKTO € BB3NPUETO OT MpernojaBaTeIuTe B H3BaJKara.
OtroBopute pa3KpuBaT Karo IS0 TOJOXKUTEITHO MHEHHE 3a
CHUCTEeMHaTa [OJKpemna, KaTo CBIIEBPEMEHHO WJIEHTUPUIMPAT
cnemuuyHar  0o0NacTH, HYXKAAemd Cc€ OT JOMBIHUTEIHO
nogpoOpeHue. 3a TBBPACHUETO ,,I phlKaTa 00pa3oBaTelIHa CHCTEMaA
MOJIKpeIs aIeKBaTHO yueHunure oexanmu' 23 pecionaert (7,0%)
He ca cbriiacHu, 43 (13,0%) He ca HUTO ChIIACHU, HUTO HECHITIACHH,
252 (76,4%) ca cerinacuu u 12 (3,6%) ca kKaTeropu4HO ChHIVIACHU OT
obmo 330 yuactHunu. ToBa pasmpeneneHue IOKa3Ba, ue
npubnuzutenHo 80% OT yuYuTenuTe UMaT MOJOKUTEITHO MHEHHE 32
IJI0CTHATa TMOJKpEerNa, BBIPEKH 4Ye MAaJIMHCTBO H3pa3siBa
HECUTYPHOCT WJTU HEChIJIACHE .
3.3 TemaTH4HM aHAJM3 OT HA MHTEPBIOTA

TemMaTHUHUAT aHANIM3 Ha JECETTE WHTEPBIOTA C POAMTEIU
paskpuBa 0OOraTto M MHOTOCTPAaHHO pa30MpaHe 3a ToBa Kak
ceMeiCcTBaTa BB3NpPUEMAT, MPEKUBSIBAT W JONPHUHACAT 32
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WHTETpaIsITa Ha yYeHUIUTEe OeXaHIM B rpblikaTa 0OpazoBaTeIHA
cuctema. Koncrarauuure ca rpynupaHu B MeT BCEOOXBAaTHU TEMHU:
(1) onut ¢ yuenunute Oexanu, (2) cTparernu 3a mpuodiasane, (3)
MPEeIM3BUKATENICTBA U aJIEKBATHOCT Ha pecypcure, (4) Bb3aelcTBrE
BBPXY YUCHUIINTE U YUUIUIIHATA OOUTHOCT U (5) ObJeIH HACOKU U
MPEIOKEHUS 32 TIOTUTHKHY.

B 00o00mienne, MHTEpBIOTaTa pa3KpUBaT KAaKTO MOTEHIMANA,
Taka M TMPOMYCKUTE B HACTOSAUIUTE YYWJIMIIHH TMPAKTUKH IO
OTHOIICHHE Ha WHTETpanusaTa Ha OexaHiu. Bbopekun ye uma
oueBHAHA 100pa BOJIA Cpea MPErojaBaTeiuTe M OOIIHOCTHUTE,
CTPYKTYpHHUTE TPEIU3BUKATEIICTBA MPOABIDKABAT J]a ChIIECTBYBAT.
Pogutenure, ocobeHo Te3u C O€XaHCKH TPOU3XOJ, Ipeiiarat
000CHOBaHHM M KOHCTPYKTHUBHU MPO3PEHUS, KOUTO OMXa MOIIIH J1a
JOTIPUHECAT 3a TMO-TPHOOIIaBalid 00pa30BaTEIHN TMOJUTHKA U
IIPaKTUKU B [ bprusi.

[Ipodecnonannoro pa3BuTue TpsiOBa Jga TPEMUHE OT
€IHOKpPaTHH CEMUHApH KbM OOydeHHEe, OCHOBAaHO Ha MpaKTUKATa.
[Tpuopurer TpsiOBa Aa ce Aane Ha MUKPO-CEPTUDUIUPAHU MOYIIN
3a TIelaroruka, OCHOBaHAa Ha TPaBMH, M MEXAYKYJITypHa
nejarorvka, nudepeHnuanys 3a MHOTOCTENEHHM KJIacHHM CTau,
ajanranus ~ Ha  OIEHSABAHETO U CHTPYAHUYECTBO  C
NPEeBOJAUYM/KYATYpHU  Menuatopu. Lluxnure Ha ~ KOYYHHT
(mpenBapuTeIeH ~ WHCTPYKTaxX,  HaONIONEHUE,  OOCHKIAHE),
OOLTHOCTUTE OT MPAaKTHKU B y4YWiIMIaTa U (opmarure Ha ypouu
MoraT Ja KOHCOJMIHpAT TpaHchepa Ha yMEHHUS U Ja TOA0OpST
epukacHocTTa Ha yuyurenute. ChUI0 Taka, yywidmiata TpsOBa na
BHEJPSAT MHOTOCTENIEHHA CHUCTEMa OT TMoJKpemna (yHHBEpcaaHa,
I[eJIEHacOYEeHa, WHTEH3UBHA), MHTETpupalia COLIMAJTHO-
€MOILIMOHAIHOTO 00ydYeHHe, TICHXOCOIUAITHUTE TPUKH U IIBTHUINATA
3a HacouyBaHe. MepKuUTE€ Ha YHUBEPCATHOTO HHMBO BKJIIOYBAT
NPEeIBUIUMHU PYTUHHU, MPOTPAMH MPOTUB TOPMO3, CEAMHIH 32
OpHEHTAIMsl U CXEMH 32 HACTaBHUYECTBO OT BPBHCTHHIIM, KOUTO
CBBHP3BAaT HOBONPUCTUTHAIUTE YYCHUIM C OOYYCHH CHhYUCHHIIH.
IlenenacoueHarta mnojkpena TpsOBa Ja OCUTypsBa €3HKOBa U
OrpaMoTsBaIlla MHTEPBEHIIMS B MAJIKH TPYIH, KIIyOOBE 3a TOMaIllHa
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paboTa W JAOCTBI [0 YYWIMIIHM COIMAIHU pPAOOTHUIM WU
MCUX0JI03U. HTEH3MBHUTE MEpKU TpsOBa Ja OCUTYPAT OBP30
HACOYBAHE KbM BBHIIIHU 3/IPaBHU U 3AIUTHU YCIYTU 332 YUSHUIH C
OCTpU HYXAH, KOOPAMHHPAHU upe3 OQHUIMATHU TMPOTOKOIH C
OOIIMHYU, HENPaBUTEICTBEHM OpTraHU3allMM M  OpraHHU3alluy,
3aHMMaBallld ce€ CbC 3akpwia Ha jereto. OcBeH TOBa,
NapTHBOPCTBATA MEXAY CEMEWCTBOTO M YYWIMIIETO H3UCKBAT
IIeJICHACOYCHO TuTaHupane, a He ad hoc pabora ¢ oOmiecTBeHOCTTA:!
JBye3MYHa KOMYHHKauus (mucma/SMS/mpuiioskeHus), HacpoueHO
MPUCHCTBUE HA MIPEBOJIAY 32 POAUTEIICKU CPEIH, CECHU 3a CEMEHHa
OpHUEHTAIHS, 00sICHSIBAIIU npaBuIaTa 3a
OIICHSIBaHE/pa3npeiesieHne, U JTOOPOBOUECKH POJU HA POJUTEIN
(Hamp. KyATYpHH cbhOUTHS, OMONMOTEYHA MOIAPBIKKA), KOUTO
U3TpaXKIAT J0BEpHE U CIOJIEIeHa OTTOBOPHOCT 3a o0yueHuero. U
HaKpas, PaBeHCTBOTO HM3UCKBA BHUMaHHWE KbM ,,CKpUTaTa ydeOHa
mporpama‘“ 3a ygactue. Y UniuiiaTa TpsoBa J1a U3BbPIIBAT OJUT U Ja
npeMaxBar OapuepuTe Mpes BKIIOYBAHETO B JIAOOPATOPUH, CIIOPT,
W3KyCTBA M €KCKyp3uH (Takcu, 00OpyHaBaHe, TPaHCIOPT) W Ja
Ch3/1aBaT HUCKOOIOKETHU (DOHIOBE 32 yyacTue, aAMUHUCTPUPAHU
npo3payHo. Ha HUBO Kjac, CTpyKTypHUTe 3a ChbBMECTHO OOy4eHHeE,
XETEPOreHHOTO TpyNHpaHe M TNPOCKTHUTE 3BEHA, KOUTO LEHST
MpeIBapUTEIHUTE 3HAHMS, MOraT Ja YCKOpAT MHTErpanusta Ha
BPBCTHHUIIUTE U J1a HAMAJIAT CTUTMATa.

JTNCKYCHS

Xunomeza 1: Yuuream, KOUTO ca  MNOJYYWIH
creuMaJIu3upaHo ol0yuyeHHe, CBHP3aHO ¢ 00pa30BaHMETO Ha
0e:xxkaHIM, CHOOIIABAT 32 3HAYUTENHO TMO- TOJOKUTEJTHO
OTHOLIIEHMEe KbM YYeHHMIUTe Oe:KaHIM B CPaBHEHUE C Te3H,
KOMTO He ¢a MOJYYHJIH TAKOBA 00y4eHHue.

KonuuectBeHuTe pe3ynTaTd MOAKPENAT Ta3d XUIOTE3a.
AHanu3bT pa3KpuBa, Y€ YUUTEIINUTE, IPEMUHAIN CHELUATU3UPAHO
oOydeHue, MoKa3BaT MO-MOJOKUTETHO OTHOLIEHHE KbM YUCHHUIIUTE
OekaHIM, OTKOJIKOTO TeXHUTe HeoOydeHn koiern. Kakro e
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MOCOYCHO B PE3YJITATUTE, ,,yUUTEIIUTE, YIaCTBAIU B 00y4YEeHUE WU
CEMHHApH, CIIEIMaTHO 3a O€KaHIM, ChOOIIaBaT, Y€ Ce YyBCTBAT I10-
YBEPEHH B CIPABIHETO C HYXIUTE HAa YYCHHUIIUTE OCKAHIU H
MOKa3BaT TO-BUCOKO ChITIACHE C TBBPACHHATA 3a MPUOOIABAIIO0
oOpaszoBanue. OcBeH ToBa, ANOVA u t-TecroBere, NpoBeIeHN B
MIPOYYBAHETO, MOKA3BAT CTATUCTUYECKU 3HAUMMHM PA3IUKH MEXKIY
o0ydeHnuTe U HeoOyUeHUTE TPYIH B TEXHUTE OIICHKH 33 OTHOIICHUE
(p < 0,05), koeTo MOTBBPXK/aBa, Y€ OOYUYCHHETO WIpae KIHOYOBA
podist 32 (opMUPaAHETO Ha MPUOOIIABAIINUTE MEPCIEKTUBU. ToBa € B
ChOTBETCTBUE C TMpeAXoJHATa JUTeparypa, M[oJuepTaBalla
CTOMHOCTTa Ha MPO(ECHOHATHOTO Pa3BUTHE 3a HACHhpPUYABAHE Ha
MeXIyKyinTypHata kommereHTHOCT (Garcia & Kleifgen, 2018;
Taylor & Sidhu, 2012).

Xunomeza 2: Bb3npusTufiTa HA  y4YdTeJUTEe 34
aJeKBATHOCTTA Ha TSIAXHOTO O0O0y4YyeHHe M MpeAOCTaABEeHATA
HHCTUTYIIMOHAJTHA TMOAKpeNna ca OTPHMUATEJHO CBbP3aHH C
NpeIN3BUKATEJICTBATA, 32 KOUTO Te ChOOIIABAT MpU padoTa ¢
YYeHM I OekaHIM.

Ta3u xumore3a ce MOJKpens W OT CTATUCTUYECKHUS aHAIU3.
Kopenanmonnure pe3ynraTd, MNpeACTaBeHH B AUCEpTalUsiTa,
MOKAa3BaT yMepeHa OTpHIlaTeTHA KOpEeIalus MKy Bh3lIprueMaHaTa
aJCKBaTHOCT HA  OOyYEHHETO/TIOAKpenara ¢  OTYCTCHHUTE
npeausBukatencTsa (r = -0,42, p < 0,01). Yuurenure, KOUTO ce
YyBCTBAT  MO-100pe TMOATOTBEHH U  MO-MHCTUTYIMOHATHO
MOJIKPETEeHH, ca CKIOHHM J1a ChOOIIaBaT 3a MO-MAJKO TPYIHOCTH,
CBBP3aHHM C €3UKOBU Oapuepu, o0ydeHne, Cho0pa3eHo ¢ TpaBMara, u
yIpaBlieHUE Ha KJIacHATa CTasl C YUYCHHIIN OeKaHIU. PerpecnoHHUsT
aHaJIM3 TOMBbJIHUTENIHO TI0Ka3a, Y€ aJIeKBaTHOCTTa Ha 00YYEHHETO U
WHCTUTYIIMOHATHATA TIOJIKpENa 3HAYUTEITHO TPeICKa3BaT MO-HUCKU
HUBA Ha OTYETEHH MPEIU3BUKATEIICTBA, IOPU KOTATO C€ KOHTPOJIUPa
MPETOAABATEIICKHUST OMUT U MECTOIOIOKEHUETO Ha yIuauimeTo ( B
= -0,35, p < 0,01). ToBa OTKpuUTHE TOJKPETIsI CHIIECTBYBAIINTE
W3CIICIBAHMSI, KOUTO TBBPIAT, Y€ BB3MpPHUEMaHATa TOJTOTBEHOCT
CMEKYaBa CTpeca Ha y4MTEIUTEe U MOoAoOpsiBa €peKTUBHOCTTA Ha
KJIacHaTa ctas B pazHooOpa3Ha cpena ( Hanna & Linden , 2020).
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Xunomesa 3: CbliecTBYBAaT CTaTHCTHYECKM 3HAYMMH
pa3sJMKH B HarjlacuTe Ha YYHMTeJHMTe, Bb3NpPHeMaHATA
a/1eKBaTHOCT Ha o0y4eHuero, Bb3NPHEMAHUTE
NpeAu3BUKATEJICTBA U Bb3IJIeIUTe 32 CHCTEMHATa NMOJIKpena Bb3
OCHOBa Ha JeMOrpa)cku NPOMEHJIMBHU KaTO MO0J, Bb3PacT U
TOAUHY NMPenoJaBaTeJICKH ONMT.

Jloka3zarencTBaTta MOTBBPXKIABAT YAaCTHYHO Ta3d XHUIIOTeE3a.
Pesynratute or ANOV A noka3Bar, ye roAMHUTE MPENO1aBaTEICKH
ONUT MU BB3PACTTA Ca 3HAYUTEIHO CBBP3aHU C DPA3IUKUTE U B
YeTUpUTe KOHCTPYKTa — OCOOEHO BBB  BB3MPHUEMAHUTE
IIPEIM3BUKATENICTBA U HUBATa Ha yBepeHocT (ucepranus, ctp. 91—
92). Vuurenute ¢ Hag 10 ToauHU OMHUT CHOONIABAT 3a IMO-MAJIKO
NPEIU3BUKATENICTBA U MO-BUCOKA BB3MpPUEMaHa IMOJKpeENa, T0KaTo
HAaUYMHACLIUTE YYUTENN choOLIaBaT 3a Hal-HUCKA MOATOTBEHOCT U
Hail-rojgsiMa Hy)XJa OT HMHCTHTYyIHMOHamHH Hacoku. Ilo momoOeH
HA4YMH NO-MJIanuTe yuuTenau (<35 roauHu) MoKa3BaT o-HUCKU HUBA
Ha YBEPEHOCT B YNPABJICHUETO HAa MpUOOIIaBaHETO Ha OekaHIMTE,
JIOKaTO Yy4YHUTENIuTe B cpenata Ha Kapuepara (35-50 romunm)
U3pa3sBaT Mo-rojsiMa yCTOMYUBOCT M MMPOAKTUBHO OTHOIICHHE.

Paznmukute Mexay monoBeTe obOade Osxa MUHUMAIHU H
CTAaTUCTHYECKM HE3HAUYMMHU 33 [IOBEUETO IPOMEHIIMBHU, C
U3KIIIOYEHHWE Ha MaJIKo II0-BHCOKaTa OLEHKa Ha CHUCTeMHarta
MOJKpena cpel KEHUTE NpenojaBaTelH, BBIPEKH Y€ TOBa HE
JIOCTUTHA KOHBEHIIMOHAJTHUTE HUBA HA 3HauuMocT (p > 0,05). Te3u
pe3yaTaTd OTpa3sBaT MPEIUIIHU HW3CIEABAHMS, IOKA3BallH, Ye
npodecHOHATHUAT ONUT U pe(IEKTUBHATA IPAKTHKA — & HE MOIBT —
ca TMO-CWIHM Tpeacka3Bamid ¢akTopu 3a e(PUKACHOCTTa Ha
yuutenure B MexaykynrypHa cpena (Civitillo et al., 2019; Faas et
al., 2018).

Wuterpanusta Ha ydyeHuuuTe OexaHIM B  IpblKaTa
o0Opa3oBaTesiHa CUCTEMa Pa3KpHBa CI0KHO B3aUMOACHUCTBUE MEXKIY
BB3NPUATHUATA, HATJACUTE M KalaluTeTa KaKTo Ha YYUTENIUTe, Taka
U Ha poaurenuTe. B3 ocHOBa Ha pe3ynTaTHTE OT KOJIUYECTBEHOTO
MPOyYBAaHE CpeJl YUYUTEIUTE U TEMAaTUYHUAT aHalu3 Ha JeceT
3aIBJIOOYEHU MHTEPBIOTA C POAUTENH CE€ OYepTaBa HIOAHCHUPAHO U
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MHOTOM3MEPHO pa3dupaHe 3a mpuodmaBaHeTo. Ta3w AHUCKyCHs
CHUHTE3HMpa OTKPUTHSTa B UYETHPUTE IEHTPAIHU KOHCTPYKTa —
OTHOIICHHE, TOTOBHOCT, MPEIU3BUKATEIICTBA  CHCTEMHA IMOIKpera
— MOTYePTaBalKK KaKTO CONMKABAHETO, TaKa U PA3ITUIHATA MEXKTY
3aMHTEPECOBAHUTE CTPaHH B OOPA30BAHHETO W TpeJIaraiiku
MOJUTUYCCKH PEIIEBAHTHH PAa3MUCIH, OCHOBAaHM Ha CKOPOIIHA
JTuTepaTypa.

KonmdecTBeHuTe pe3ynraTy MOKa3Bar, 4e yYUTEITUTE KaTo LsII0
MOJIKPEIAT BKIIOYBAHETO HA YUCHUIIUTE O€KAHIIM, pas3TieKIaiku
T'H KaTO KyJITYpHHU [EHHOCTH, KOUTO pa3HOOOpa3sBaT U o0oraTsiBaT
JUHAMHUKaTa B KJacHaTa cras. MHOroO mpenojaBaTel OMNHCBAT
YyBCTBO 32 NMPO(ECHOHAIHO YyIOBIECTBOPEHHE OT MOJKperara Ha
Te3W YydYalld, KOETO € B CBOTBETCTBHE C MEXKIyHapoaHATa
JUTEpaTypa, KOSTO TOJYepTaBa pojsiTa HA €MIATUATA M CTUYHATA
aHTaXKUPAHOCT Ha YYHUTEIUTE B MNPUOOIIABAIIOTO 0Opa3oBaHHE
(Taylor & Sidhu, 2012; Dryden-Peterson, 2016). [To mogo6en HaunH
WHTEPBIOTaTa C POJUTENH pPA3KPUBAT BHCOKA EMOIIMOHAIHA
MHBECTHUIUS, OCOOCHO Cpe/l ceMeicTBaTa OeKaHIM, KOUTO BHKIAT
00pa30BaHUETO KaTO OCHOBHO CPEACTBO 32 COIMAIHA MOOMIHOCT U
uHTerpanus. PoruTenuTe MOCTOSIHHO MPEICTABST YYMIUIIATA KaTo
MPOCTPAHCTBA KAKTO HA HAJEXK]a, TaKa U Ha HAMPEKECHHE, KbIETO
Jierarta UM ce COMbCKBAT C KyJITYpeH OOMEH, HO ChIO Taka U ChC
COLIMAJIHA M30JIalUs U CUCTEMHO peHeOperBaHe.

CrpimecTByBa aMOWBaJICHTHOCT. Hskow yuwrTenu wu3passBaT
3arpMKEHOCT, 4Ye NpuoOIIaBaHeTo Ha OeXaHIu MOXe Ja
BB3MPEISITCTBA TEMIIOTO HA y4eOHATa porpaMa WiH J1a TIPOBOKHUPA
HE/IOpa3yMEHUsI MEXAYy BPBCTHHUIIMTE, OCOOCHO KOTaTO €3MKOBUTE
Oapuepu ca cepuo3HH. Te3n pe3epBH ca HaW-CUIIHU Cpef
MPErnoAaBaTeIMTE C OTPAaHUYCH MEXAYKYJITYpPEH OIHT, KOETO
MOYepPTaBa KOHCTATAIUATA, Y€ U3JIaraHeTO Ha KOHTAKT KYJITHBHPA
yBepeHocT (Allan, 2013). Ilo chbuus HAYUH HAKOU POJUTEIH
NPOSIBSIBAT CKENTHUIM3bM WM OTKBCHATOCT, KOETO OTpa3siBa IO-
IIMPOKO  OOIIECTBEHO HAMNpPEXEHHE OKOJIO MHIrpanuara u
cormanHoTo cOmmkaaHe (Motti-Stefanidi & Pavlopoulos, 2008).
CrnenoBaTeHO €MOLIMOHANHUAT TEpeH Ha MpHOOIIaBaHEe €
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HEPABHOMEPEH U 3aBHCH OT IMPEKHUsS OMUT, KYJITYypHHUS KaluTal U
WHCTUTYLMOHAIHUS KJIUMAaT.

JlaHHWTE 3a YYUTENHUTE TMOKAa3BaT yMEpPEHa CaMOOIIEHKa Ha
MOJIFOTBEHOCTTA, KATO YBEPEHOCTTA CE YBEIUYaBa Cpej Te€3H, KOUTO
ca MOJXYYWIN CTPYKTYPUPAHO 00yUEHUE UITU ca PAOOTHITN TUPEKTHO
¢ ydyeHUUU OexaHuu. 3abeneXUTETHO €, Y€ YUUTEJIHUTE C BHCILIE
o0pa3oBaHWEe WIH TO-ABIBI CTaX OTYHUTAT IMO-BUCOKM HUBA Ha
KOMIIETEHTHOCT M CHCTEMHO JIOBepue, KOETO IIpearoara, ue
npodecroHamHaTa ~ 3pSJIOCT  MOAOOpsBa  Tmemarormyeckara
HaxomuuBocT (Guo et al., 2019). Benpeku ToBa, Mo4TH MOJOBUHATA
OT  aHKETUPAHWUTE  T[OCOYBAT  3HAYMUTEIHH  TPOMYCKH B
I'PBOHAYAIIHOTO CH 00y4YEeHHE U MPU30BaBAT 3a MOBEYE CEMUHApU
3a MpenojaBaHe, Cho0pa3eHo ¢ TpaBMarTa, yCBOsSBaHE HA BTOPH €3UK
Y CbBMECTHO IJIAHUPAHE.

CBujeTencTBara Ha pOAUTEIUTE TOTBBPKIABAT T€3H OMACCHUS.
MHo3uHa BB3NpUEMAT YUYMIHMIIATa KaTO HENOJArOTBEHU Jia
OTTOBOPSAT Ha HYXKIUTE HA JleraTa CH, 0COOCHO MO OTHOIICHHE Ha
00y4eHHEeTO MO IPBUKHU €3UK U eMOIMOHaIHaTa nojakpena. Hsakou
pOIUTENN W3pa3siBaT pa3odapoBaHUE OT JHICAaTa Ha KyJITYpHH
MEANaTOpu  WIM  YCTOWYMBH  TICUXOJOTHYECKH  YCIYTH,
noJ4YepTaBaiku TPYAHOCTTa TpPH CHpaBsiHE C OOpa3oBaTeIHATa
Oropokparusi 0e3 aJeKkBaTHa €3MKOBAa WM WHCTUTYLHMOHANHA
nojkpena. Te3u OTKpUTHUS OTpa3sIBAT MEKIAYHAPOIHU MIPOYIBAHHS,
KOUTO YCTAHOBSIBAT CHCTEMAaTUYHO HEIOCTUI HAa WHBECTHIIMH B
MOJrOTOBKATA Ha yuuTenuTe 3a OexaHcku kKoHTekcT (Rutter, 2006;
OECD, 2019). U3BoasbT € siceH: Makap AoOpaTa BOJISI HA YIUTEINUTE
Jla € MHUPOKO pa3mpoCcTpaHeHa, MpoGEeCUOHATHOTO pa3BUTHE TPSIOBa
na ObJie HEMPEKbCHATO, J1a OTIOBAPS HA KOHTEKCTA U J1a € BrPaJIeHO
B PAMKHUTE Ha ChbBMECTHATA YUMIIUIIIHA KYyJITypa.

E3ukbT ce ouepraBa Karo OCHOBHO INPEAM3BUKATEICTBO U B
nBaTa Habopa OT JaHHU. YUUTEIUTE U POJAUTEIUTE IO TIOCOYBAT KATO
Hall-CchbLIECTBEHAaTa TMpedyka 3a Y4YEHEeTO, COolHalu3alnuara u
aKkaJeMUYHus HampenbK. Jlerara OexaHIM YECTO TMPUCTHTaT C
OTPaHWYEHO WU TPEeKbcHaTO (opmaaHO 00pa3oBaHUE, KOETO
Hamara audepeHnupaHo OO0ydYeHHEe U JOMBIHUTEIHU BpPEMEBU
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unBectuimy. [IpemogaBatenure choOIIaBaT, Y€ ca MPETOBAPECHH,
0COOCHO B YUHJIHMIIA C HEJOCTAThYHHU PECYPCH, KBJIECTO JOCTHITBT 10
MaTepuaiu, IPeBOIauy UM KOHCYJITAaHTH € HETIOCTOsTHEH. TexecTTa

Ha EMOILIMOHAIHUA TPYyJd — CIpaBsgHE C TpaBMa, H30Jalus U
MOBEJICHYECKH  TpoOJIeMH  —  JONBIHUTEITHO  yTEKHSBA
HaIpPEKEHUETO.

Brrpeku ToBa, ChILECTBYBAT AOKA3aTEICTBA 3 YCTOMUMUBOCT U
ajanrtanus. YYUTeIuTe ¢ KOJIeTHallHa TMOJAKpPEeNa WIW JOCTBI /10
JTOOPOBOJIIH U3pa3siBaT MO-HUCKU HUBA HA CTPEC, a HAKOM YUHIIUIIA
yIJIECHSABAT UHTETPALUATA Ype3 rpyIoBa paboTa, TBOPUECKHU MPOEKTH
Y MMapTHHOPCTBA ¢ OOIIHOCTTa. PouTenuTe ChIillo onucBaT ycnemeH
ONWT, KOraTo YYHWJIMIIATa HMHBECTUpPAT B €3MKOBa MOJKpena u
HAChpYaBaT MPHUOOIIABAMIOTO B3aUMOJICHCTBHE C BPHCTHHUIIM YPE3
W3BBHKJIACHU JeWHOCTU. Te3u pa3kasu ca B CHOTBETCTBHE C
U3CIIe/IBAHMS], KOUTO C€ 3aCTHIIBAT 32 ISJIOCTHU YUUJIUIIHU MTOIX0IU
KbM NPHOOIIABAaHETO Ha O€XaHIMTE — TaKUBa, KOUTO MHTETPUpPAT
aKaJleMUYHH, EMOIMOHAIIHM U COLUAJIHU MU3MEPEHHS TOJI €IUHHO
cTpaTernyecko prkoBoACcTBO (Arnot & Pinson, 2005; Pastoor, 2015).

UeTBbpTaTa 0OC — CUCTEMHATA MOJIKPETa — MOPAXK/IA MPE/IIa3IUB
ONTUMU3BM. YUHUTENUTE MPU3HABAT HAIMOHAIHHUTE TMOJUTHKH U
€3UKOBUTE MporpamMu, HO TMOJYEpTaBaT, Y€ MPUIATaHETO UM €
HEPaBHOMEPHO W YECTO 3aBUCHU OT HMHIWBUIYATHOTO YUYWJIHIIHO
pBKOBOACTBO. IlcuxosiormueckuTe yciayrd W MapTHbOpCTBaTa ¢
HENPABUTEJICTBEHN OPraHU3aIK ca 0COOCHO HEAOCTaThbUHHU, KOETO
¢ 0e3MOKOHCTBO, M3PA3€HO M OT POAMUTEIUTE, KOUTO CE UyBCTBAT
OTKbCHATH OT (opmanHuTe Mpexku 3a mnoxakpemna. Cenckure
YUWINILA Ca U3MPABEHU MPEJI OLlE MO-OCTPU OTPAHUUYEHUS, KbACTO
MaTepUaTHUAT HEJAOCTUT Cce Ipecuya ¢ reorpadckarta u
aMUHUCTpATUBHATA U30JIallHsl.

KauecTBeHuTe NaHHU MOAYEPTaBAT POJIATA HA CTPYKTYpPHHUTE
YCJIOBHS B MEIMMPAHETO KAKTO HA OMMTA HA MPEro/laBaTesinTe, Taka
u Ha poxaurtenure. Koraro yuumnumiata ocurypsBar IpeBOJadH,
OpTaHU3UpPaAT MYITUKYIATYPHH CHOUTHUS WIH MOJABPKAT CTAOWIHU
MOJATOTBUTEIHU KJIACOBE, M JBETe TIPyHH OTYUTAT IO-BHCOKa
YAOBIETBOPEHOCT U aHTAXKUPAHOCT. BhITpeku ToBa, MpeoCTaBIHETO
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Ha ad hoc ycnyru u parmeHTHpanata KOMyHHKaIMs 4eCTO KapaT
OC)KaHCKUTE CEeMEMCTBa Jla ce YyBCTBAaT MapruHaiauzupanu. Kakro
Bepau  [paiigpn-Ilerepcsn  (2016),  ycroiiumBocTTa  Ha
00pa3oBaHMETO Ha OCKAHIIUTE 3aBHCH HE CaMO OT YYHUTEJICKaTa
aKTUBHOCT, HO M OT WHCTUTYLMOHAJIHATA CBHIJIACYBAHOCT U
MEXTyCEKTOPHOTO CHTPYIHUYECTBO.

KoHcraTanuure OT [BeTE HANpaBICHUS HA H3CIEIBAHETO
pa3KpuBaT B3aMMO3aBHCHMa EKOCHUCTEMa: IO3UTHUBHUTE Harjacu
noao0psBaT MOATOTBEHOCTTa, KOETO OT CBOS CTpaHa HaMassiBa
BB3NPUEMAHOTO MPEAU3BUKATEICTBO U HachpyaBa OLIEHSBAHETO Ha
cucreMHaTa mnojakpena. M o6patHo, koraro o0y4eHHETO JIMIICBA U
CTpyKTypHaTa TMoOJKpena € cinaba, JOopu Hail-eMINaTUYHHUTE
YYaCTHHMLIM MOTaT Jia ce nmokojebasT. M3BoabT 3a MONIUTHKATA €, ue
WHBECTHUIIMUTE B MPUOOIIaBaHETO TPsAOBa Ja ObIaT MHOTOILIACTOBU
— HacOYEHH KbM IPEABAPUTEIHO OOpa3oBaHME, HEMPEKbCHATO
Mpo)eCHOHAIHO Pa3BHUTHE, aJICKBATHOCT Ha MHEGpaACTpyKTypaTa U
MEXaHU3MHU 32 Y4aCTHE HA POJUTEIIUTE.

3AK/IFOYEHUE

OTroeopuTe Ha YYUTEIUTE PUCYBAT KaTO LSUIO OKypakaBallla
KapTHHA Ha COOCTBEHUTE MM HArjacu KbM YUYCHHMIUTE OexaHIu.
[ToBeuero mpemnonmaBaTeNn c€ OMMCBAT KAaro  KOMQOPTHO
IIPENOAABAIlM HA YYEHULIH C IIPOU3XO0J OT IPUHYJUTEIIHA MUTPALUs
Y BB3IIpHEMAaT T€3U YUEHUIM KaTO [IEHHU aKTUBHU, KOUTO 000raTsiBaT
MHOrooOpa3heTo B KJlacHaTa cTas W BBBEXKIAT MEPCIEKTUBH,
pasIupsBallld XOPU3OHTUTE Ha BpbcTHULMTE. [IproOiaBamoTo
o0Opa3oBaHUe ce pas3riexiaa He caMo KaTo KeJaTelaHoO, HO M KaTo
npoeCHOHATHO BB3HArPAKAABALIO, U MHOIO OT aHKETHPAHUTE
U3pa3sBaT yBEPEHOCT B CIIOCOOHOCTTA CH J1a OTTOBOPSAT HA HYXKIUTE
Ha yyamuTe OexaHuu. B c¢bioro BpeMe, 3a0e1eXUMO MaIIIMHCTBO
ocTaBa aMOMBAJIEHTHO OTHOCHO KYJITYPHHUTE IOJI3M WM H3Pa3siBa
3arpuUKEHOCT, Y€ MPUOOILIABAHETO MOXKE Jja HapyIIu MHEPLUATa Ha
oOyueHunero B uenus kiac. Te3u pe3epBU M3TJICKAAT Ha-CHIIHHU,
KOTraTo NPENOAaBATEIUTE OYaKBAaT €3MKOBH HENOPa3yMEHMs WU
KOraTo ca MMajy OIPaHWYEH KOHTAaKT C KYyJTYpPHO XETEpOI€HHa
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cpena. Koncratanusra moka3Ba, 4e Makap poOpara BoJs Ja €
HIMPOKO pa3NpOCTPaHEHa, JbIOOYMHATA Ha MEXIYKYJITypHaTa
KOMIIETEHTHOCT Bapupa W YBEPEHOCTTa IIOHAKOra 3aBUCH OT
KOHTEKCTyallHM (DaKTopu KaTo pa3Mep Ha Kjlaca, HATHUCK BBPXY
ydeOHaTa nmporpaMa 1 HaJIM4eH MOMOILEH nepcoHall. B 06o0menue,
npeo0aaBaiiaTa MepcreKTuBa € Ha OTKPUTOCT U aHTaXUPaHOCT;
NPEBPBIIAHETO Ha MOJOXKHUTEIHUTE HACTPOCHUS B TIOCIIEIOBATEIIHO
ehekTUBHA TpakTHKa obOade IIe W3UCKBA  IIEJICHACOUYEHO
KyJITUBUpaHE Ha pe(IeKTHBHA MEXAYKYJITypHa OCBEIOMEHOCT U
CTPYKTYpPH 32 HACTABHUUYECTBO OT BPBCTHUIIM, KOUTO IIO3BOJISIBAT HA
KOJICOJIMBUTE YUUTENM J1a Ce ydaT OT KOJEeTH C IMOo-0orar OmuT B
MpUOOIIaBaHETO.

Bearneaure 3a 00y4eHHMETO M IOATOTOBKAaTa pPa3KpUBaAT
CMECEHa, HO MpWIOXKUMa cpega. MHOro ydurenu ce 4yBCTBAT
JOCTAaThYHO MOJTOTBEHM Jla C€ CHPABAT C €3MKOBUTE OapuepH, na
U3I0J13BaT JTU(GEPEHIUPAaHN CTPATETUU U J1a OCUTYpsIBaT OCHOBHU
MaTepHali 332 MHOTOE3MYHU KJacHU cTtau. ChILo Taka, 3HAUUTEITHA
4acT OT TAX ChOOIABaT, Y€ KypCOBETE 3a MOATOTOBKA 3a padoTa u
MOCJEIBAIOTO MPO(ECHOHANIHO pPAa3BUTHE ca OOBPHAIM MAaJIKO
YCTOMUMBO BHMMAaHUE HA CIOXHHUTE aKaJeMHYHH, €3UKOBU U
NICUXOCOIMAJIHU HYXXIM Ha y4YalluTe ce OeKaHIM. 3asBKUTE 3a
JOIIBJIHUTENTHM CEMHMHApHU ca CbhCPEIOTOYEHHM BBPXY IPAKTHKA,
OCHOBaHAa Ha TpaBMa, (OPMHPAILO OICHSIBAHE B KOHTEKCT Ha BTOPH
€3UK M CBBMECTHO IIJJAHMPAHE CBbC CHEIHUAIM3UPAH IEPCOHAI.
Bpnpeku de moBede OT MOJIOBUHATA OT aHKETUPAHUTE MPU3HABAT
HOJKPENALIOTO YYMIIUIHO PHKOBOACTBO U 33J]0BOJIIBALIMS 1OCTHII
710 y4eOHHM romarasia, Io4YTH TOJIKOBA JIMIa MOAYepTaBaT MPOITYCKU
B IIOCJEIOBATEIHOTO NPEJOCTaBsIHE HA PECYypCH, OCOOEHO B
CEJICKUTE paioHM WIM B  HeIO(PHHAHCHUPAHUTE  paloHH.
3abeneXUTeNHO €, Y€ CaMOOLICHKaTa Ha YBEPEHOCTTa HapacTBa
PSI3KO0, KOTaTo yUYUTEIUTE MOTaT Jia M0COYaT KOHKPETHU €MHU30/I1 Ha
o0OyueHHe, KOUTO ChUETABAT TEOPUS C HACOYEHO IPUIIOKEHUE B
KJacHata ctas. Te3u Mojenu noxdyepranar, ye MoJAroToBKarTa € Io-
MaJIKO (PUKCHpPaHa JIUYHA XapaKTePUCTUKA, OTKOJIKOTO (DYHKIUS Ha
TEKYyIH, KOHTEKCTYaJHO-OT3UBUYMBU BBH3MOXKHOCTH 3a OOy4YECHHE.
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CrnemoBaTelHO YKpPEBAaHETO Ha TOTOBHOCTTA HAa YUHUTEIHUTE 3aBUCH
OT BHEAPSBAHETO HAa CUCTEMATHYHW, OCHOBAaHM Ha TPaKTHUKaTa
[UKIU Ha MPO(ECHOHATHO Pa3BUTHE U CHIVIACYBAHETO MM C SCHU
WHCTUTYIIMOHATHH aHT@XMMEHTH 3a MPHOOIaBaHe Ha OeKaHITUTE.
[MpodunbT Ha MpeaM3BUKATEICTBATA, C KOUTO CE€ CONLCKBAT
yauTenuTe, ce  (Qokycmpa  HW3IUI0  BBPXY ~ €3MKa U
WHANBUAyanu3anusaTa. Ha mpakThka BCHUYKH — PECIIOHACHTH
MO0COYBAT KOMYHHKAIIMOHHUTE MPEYKUA KATO OCHOBHO IPETSITCTBUE
3a Hampeabka B 00yUeHHETO, CIeIBAaHH OT HEOOXOAMMOCTTa Ja Ce
OTJENI JIOMBJIHUTEIIHO BpeMe 3a OOyYCeHHE Ha YUYCHHIIH, KOWTO
UABaT C TMpPEeKbCHAaTO oOydyeHue. EmouumoHanmHMAT cTpec U
MOBEJICHUETO, CBHP3aHO C TPaBMa, CHIIIO CE OYEPTaBAT KaTO BAKHU
npobiemMH, KOeTOo BOAM JO0 TMPHU3MBH 32 CHEIHATU3UPAHU
KOHCYJITAHTCKH YCJIYTH U TIO-MaJIK/ KJIAaCOBE, KOUTO MO3BOJISIBAT HA
YUUTENUTE Ja WHTErpupaT COLUATHO-EMOIIMOHAIHOTO OOy4YeHHE,
0e3 ;a ce kepTBa 00XBaTHT Ha yueOHaTa nporpama. J[okato HIKOU
npernojaBaTeNd CchoOIIaBaT, 4e Cce YyBCTBAT IPETOBAPEHH OT
JOIIBJIHUTEITHN OTTOBOPHOCTH, JPYTH IOCOYBAT KOJETHATHOTO
CBHTPYJHHYECTBO M JJOOPOBOJIIIMTE OT OOIIHOCTTAa KATO CMEKYaBaIx
(dakTOopu, KOETO TI0OKa3Ba, 4Ye BB3MPHUATHATA 32 PabOTHOTO
HaTOBapBaHe ce (opMHUpaT OT HAIWYUETO WM OTCHCTBHUETO HA
MOJKPETISIIN MpeXH. JloCTaThUHOCTTA Ha PECYPCHTE € APYyTa 00JIacT
Ha Pa3Uyus: yUUTEeNIUTe B J00pe 00€3MeUeHUTE YUUIIHILA OMUCBAT
aJIecKBaTHU MHOTOC3MYHH MaTepHali W TPEBOJAYecKa IOJAKpena,
JIOKaTO TEe3W B TMO-HETPUBWIETUPOBAHU KOHTEKCTH TpsOBa ma
UMIIPOBHU3HUPAT, YECTO 32 JINYHA CMeTKa. MHEHHATA ca pa3/IeCHH 10
nofmoOCH HAYMH OTHOCHO JIEKOTaTa Ha HachpyaBaHE Ha
B3aWMOJICHCTBHETO MEXAY BpPBCTHHUIIM, MHO3MHA C€ YYBCTBAT
YCIIEUIHU B OPTaHU3UPAHETO HA TPYNU CbC CMECEHU CIIOCOOHOCTH,
HO 3HAUMTEITHA YaCT OT TAX CE 3aTPYAHsBA C IMHAMHKATA B KJJaCHATA
CTasi, KOraTo Bb3HUKHAT KYJITYpHHU HenopazyMeHus. B3etu 3aenHo,
TE3W OTKPUTHS IIOKa3BaT, Y€ MPEIU3BUKATEIICTBATA HE Ca HHUTO
€IHOPOJTHHU, HUTO HEMPEOJOTUMH, @ U3UCKBAT XOJIUCTHUYCH MOAXO/,
KOMTO CchueTaBa €3WKOBO CKelle, YyBCTBUTEIHA KBbM TpaBMaTa
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Nearoruka, CbBMECTHO IUIAHMpPAHE HAa BPEMETO M CIPABEINBO
OCHUTYpsIBAHE Ha MaTepHAIIH.

OneHkuTe Ha MpPENoAaBaTENIUTE 3a CHCTEMHATa IOJIKpera
pasKpUBaT TPEANA3IUBO ONTUMHCTUYHA TO3MIUS, CMEKYCHa OT
SCHU TIPHOPUTETH 3a NoJo0peHue. Ha HanoHanHaTa MOMUTHKA CE
NPUITUCBA NIMPOKO MPU3HAHUETO 32 Ch3AaBAHETO HA TPaBHA paMKa
3a mpuoOIaBane U (puHaHCHpaHEe HA OCHOBHHU €3UKOBH IMPOTrpamH;
BBIIPEKA TOBAa YUYUTEIUTE IMOMYEpPTaBaT, Y€ PA3MPEACICHUTE
CPEICTBA PSJIKO OTTOBAPSAT HA IMBJIHUS CIEKThP OT HYXKIH, CPEIaHu
Ha MsCTO. OdUIMATHN YYWINIIHA TIOJIUTUKU 32 WHTETpaIys Ha
OeXaHLIM CHLIECTBYBAaT B MHOTO YCJIOBHS, HO MPAKTUYECKOTO MM
npuiaraHe 3aBUCH JI0 TOJIIMa CTENEH OT aHTaKUPaHOCTTa Ha
PBKOBOJICTBOTO U KaraluTeTa Ha nepcoHana. O0y4eHneTo 1o e3uu
€ TIOCOUYEHO KaTo Hai-100pe pa3BUTOTO HANPABJICHUE 3a MOJAKpena,
JIOKATO yCIYTUTE 32 TIICUXOJOIMYECKO KOHCYJITHpPAaHE OCTaBaT
HEPaBHOMEPHH, OCTABSHKH YYCHUIIUTE B KPEXKH EMOIIMOHAITHU
CBCTOSIHMA 0€3 HaBpeMeHHa mpodecroHanHa MoMoIl. ['bBKaBocTTa
Ha ydeOHaTa mporpamMa IOJdydaBa YMEpPEHO OJI0OpeHHe, HO
IpernoiaBaTeNIuTe TBHPIAT, Ue € Heo0X0AuMa o-ToJisiMa cB0001a Ha
JecTBUE, 3a Ja ce aJanTHpa TEMIIOTO WU ChIBPKAHUETO KbM
yyaluTe ¢ IpeKbCHaTa yuymiuiHa uctopus. Hait-cnaboro mscro, no
eIWHOMYITHO ChIVIACHE, € CBTPYAHHYECTBOTO C  MECTHH
HETPABUTEICTBCHN OpPraHM3alMUd M OOIIECTBEHH OpraHHU3alluy,
KOETO ce pas3riiex/aa Kato cropaaudHo u ad-hoc, a He KaTo BrpajieHo
B yuwiaumHUTe pyTuHH. CleqoBaTesHO, MHO3MHCTBOTO OT
YUUTEIIUTE CE 3acThIIBAT 3a JIONBIHHUTEIHU PECYPCH, IO-ICHU
MEXyBEJOMCTBEHH TPOTOKOIM M YCTOHYMBU MPOGECHOHAIHU
y4eOHHM OOITHOCTH, KOUTO OOCIMHSIBAT MPAKTUKYBAIIM B KJIACHATa
CTas, KOHCYJITAHTH U BBHIIHU EKCHEepPTH. YKpPENBAaHETO Ha TE3U
CHCTEMHH JIOCTOBE HE caMO OW OOJEKYMIIO TEXKECTTa BBPXY
YUUTEIUTE, HO U OM Ch3JAJI0 MO-ChITIaCyBaHa MPEXa 32 CUTYPHOCT,
KOSTO TIO3BOJISIBA HA yUYCHHUIIMTE OCKaHIM Ja ce pa3BUBaT
aKaJIeMUYHO U COLUAITHO.

OnuThT, yMEHUATA U aKaJJleMHYHATA ITOTOTOBKA C€ KOMOMHHUPAT, 32
na opopMAT pa30MpPaHETO HAa YYMTEIUTE 3a MPHOOIIABAHETO Ha
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OeKaHIIUTE MO0 HAYMHU, KOUTO Ca €IHOBPEMEHHO pa3KpUBAIU U
noyuntenHu. llpenogaBartenute, KOWUTO Bedye MpenojgaBaT Ha
OekaHIM, CHOOIIABAT 3a 3HAYUTEIHO IMO-TOJIIMA YBEPEHOCT B
cOOCTBEHaTa CH MOJTOTOBKA M BB3MpPUEMAT YUHIIHUIIHATA CHCTEMA
KaTo MO-TIOJKPENSIIa OT KOJETUTe CH, KOUTO HUKOTa HE Ca UMalln
TaKWBa YYCHHIIM; JUPEKTHUAT KOHTAKT M3TISKIA TEMUCTADUITIpA
3amavara, TpancGopmupaiiku aOCTPaKTHUTE TPEBOTH B KOHKPETHU
CTpaTeTMy W TOBHUINABAHKKA OCBEIOMEHOCTTa 3a (OpMAIHUTE U
HeOpMaTHU CKelleTa, KOUTO JeHCTBUTENHO ca HanuyHu. OOpaTHO,
yuuTenure Oe3 OekaHIM wu3pa3sBaT HAW-CHIIHO YYyBCTBO 3a
MPEIN3BUKATEIICTBO, MOJIEN, KOMTO MpE/Ioiara, 4e¢ Hemo3HaBaHETO
MOXE Ja YyBEIWYH BB3MpPUEMAaHATA TPYAHOCT. AKaJIEMUYHUTE
KBATM(UKAIIMKA 3aCWJIBAT TO3M TPAJAUCHT: TMPUTESKATEIUTE Ha
JOKTOPCKH CTENEHW TOCTOSIHHO W3pa3siBaT Hai-OJIaronpUsTHATE
HArJlacu, OIIGHSBAT OOY4YEeHHETO CH KaTro Hal-aJIekBaTHO |
NpeleHsIBaT CHCTEMHATa IIOJKpena KaTo CPaBHHUTEIHO CHIIHA,
JIOKATO TE3W, YHMSTO KpaiiHa cTereH € OakaiaBbp, IMOKa3BaT Haii-
HUCKUTE pe3yJlTaTH W Mo TpuTe u3MepeHus. KoHcratammure
MOKAa3BaT, Y€ BHCIIETO OOy4YeHHWE IpaBU ITIOBEYe OT TOBa Ja
NPEOCTaBs TEXHUYECKU 3HAHUS; W3IIICKIA, Y€ TO KYJITHBHpA TIO-
OIMPOK €TOC Ha MpuoOIaBaHe, KPUTUYHO pa3MUIUICHUE U
HaXOMYMBOCT, KOHTO CMEKYaBa CKEAHECBHUS HATHUCK B KJIacHATa
cTas. YYWIMIOIHOTO HHUBO  JIONBJIHUTEIHO  CTpaTH(UIMpa
BB3NPUATUATA. Y YUTEIUTE B THMHA3HUATA CE€ OTMMCBAT KaTo MO-100pe
MOJTOTBEHH, MO-MAJIKO OOpEMEHEHH OT MPEMSATCTBUS U MO-IIUPOKO
MIOJIKPETICHU OT CBOUTE KOJIETH OT CPEAHOTO M HAYATHOTO YUMIIHIIIE,
3a paznIuKa OT TSIX, YYUTEIHUTE B HAYAITHOTO YUHIIUIIE, KOUTO HOCST
Hail-paHHaTa  OTrOBOPHOCT 3a  €3MKOBaTa W  COIMAJHO-
eMOIIMOHAIIHATA aKyJTypallus, ycemaT Hai-OCTpO HEIOCTHra Ha
pecypcu. EdexThT OT ommrta ChHIIO ce MPOSIBSIBA C IMOpPA3UTEIIHA
scHOTa. HaumHaemmre y4yuTenu, OCOOEHO Te3W B WbpBaTa CH
TOJIMHA, CE€ YyBCTBAT Haii-MaJIKO IOJrOTBEHHU M c€ COTbCKBAT C Hali-
CTpbMHATa KpuBa Ha oOydYeHHE, JOKATO KOJIETUTE C TMOBEYE OT
JIeCeTUIIETHE OTHT B podecusiTa choOIaBaT 3a Hail-rojsiMa JeKoTa
U Hal-JIEKO YYBCTBO 3a TPEAM3BUKATEICTBO. Bb3pacTra oTpassiBa
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Ta3u TPACKTOPHS: YUUTEINUTE MO TPUIECET U MET FOJUHM MTOKa3BaT
MO-HUCKA YBEPEHOCT, HO cJeJ Karo JOCTHI'HAT cpegara Ha
Kapuepara CH, CaMOOILIGHKUTE UM 3a TOTOBHOCT M TPEMNSATCTBUSATA,
npea KOWUTO Ca W3NPAaBEHH, C€ CTAOMIM3HpaT CBHOTBETHO Ha
MOCTOSIHHO TI0-BHCOKM M TIO-HUCKM HUBAa. B3eTn 3aenHo, Te3u
neMorpa)CKu TpaieHTH T0Ka3BaT, Y€ MPO(QEeCHOHATTHUAT KaIUTal
ce HaTpymBa KakTo upe3 (opmaaHo oOpa3oBaHHe, Taka U upe3
NPOIBIDKUTENIHA MPAKTHKA, KAaTO BCSIKO OT TAX CE JIOMBJBA C
npyroto. Te chIno Taka CHUTHAJIM3UPAT KbJE HMHTEPBEHLUUTE IIE
Ob/aT Hali-KaTAIMTUYHN: OCUTYPSIBaHE Ha LIEJIEHACOUYCHO 00ydeHHe
Ha HOBH U MO-MAaJIKO KBaJU(PHUIMUPAHU YUUTEIH, CBBP3BAHETO UM C
ONUTHU MEHTOPH W TapaHTHpaHe, 4ye KIACHUTE CTal B HAYAIHOTO
YUWIMIIE T[0Jy4yaBaT IPOMOPIMOHAIHO IOBEYE MAaTEpUaTHU U
NICUXOCOIMATHU pecypcu. Y Hakpast, caMOTO MPUCHCTBHE HA yUaIH
OexaHUM (QYHKIMOHHMpA KaTo TOJOXHTEIHAa oOpaTHa Bpb3Ka,
NOBUINABAKM e€()UKACHOCTTA HAa YYUTEINTE M HOPMATU3UPANKH
nproOIIaBaHeTo, KOHCTATalus, KOATO € apryMeHT B I0Ji3a Ha
NOJWTHKY, HachpyaBallyl OalaHCHPAHOTO paslpeAeicHUEe Ha
yUeHHUIUTE OSKaHIM B KIACHUTE CTaWl, BMECTO KOHLEHTPUPAHETO
UM B PBIIETE HA MAJIMHA . BeYe ONMUTEH JOOPOBOJIIIH .

IMPEIIOPBKHU

W3rpaxxgaHeTo Ha KamaluTeT Ha YYUTEIUTe TPSOBa Aa Jaje
MPUOPUTET HA MPAKTHUYECKOTO MPO(EeCHOHAIHO pa3BUTHE, KOETO
MHTETPUpPA TEOpHUATA C HACOUEHO MPWIOKEHHE. PabOTHIHUIM TIO
neJarorvka, OCHOBaHa Ha TpaBMaTa, €3MKOBO-OT3UBUMBO 00yUeHUe
U (QopMHUpAIIO OICHSIBAHE 3a W3y4YaBallUTE BTOPHU €3UK Ouxa
oOXBaHalM  O0NacTHTE C  HAW-TOJNsAMA  OTYETCHA  HYX[A.
BxirouBaHeTo Ha TE€3W CECHMU B TEKYIIM IUKIM Ha HaOIOJeHUeE,
obpaTtHa BpB3Ka W CBBMECTHO IUTAaHHUpPAaHE OW TMO3BOJWIO Ha
VUUTEIUTE Ja WHTCPHAIM3UpPAT CTPATeTUUTE, BMECTO Ja TH
BB3MpPHUEMAT KaTO U30JIUPAHU OOYIUTEITHH CHOUTHSI.

BTtopo, KkoHCTarauuuTe mnoauepraBaT CTOMHOCTTA Ha
CTPYKTYpUPaHHUTE CUCTEMHU 3a MEHTOPCTBO OT BPBHCTHHULIU, OCOOCHO
3a HAUMHACIIH MPETOoAaBaTEeNU U TE3U C OTPAaHUYCH MEKAYKYITYpEH
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KOHTakT. CBBP3BaHETO HAa HOBU YUYUTENH C KOJETH C OIUT B
MpuoOIIaBaHETO HA OCKAHIIM MOXKE Ja YCKOpU MPHUI00MBAHETO Ha
yYMEHHUS, J1a HaMalld TPEBOXKHOCTTAa B HAYAJIOTO HAa KapuepaTa U Ja
HOpMalTM3upa e(peKTUBHH PYTHHH 32 TMOJIIOMAaraHe Ha €3WKOBOTO
pa3BUTHE W COpaBsSIHE  CbC  COIMAIHO-EMOIIMOHATHHUTE
Mpean3BUKATEICTBA. MEHTOPCTBOTO TpsiOBa na Obae odummaiHo
MPU3HATO B PAMKHUTE HAa YUWIHIITHUTE 33 IbJIKCHHSI, 32 J]a C€ OCUTYPHU
NPUEMCTBEHOCT U JIa c€ M30eTHe MPEeTOBApBAHETO HA €IHA M ChINa
MaJIKa rpymna J00pOBOIIILIH.

Tpeto, Mpoy4YBaHETO IMOKa3Ba, Y€ HAYAIHUTE YUWIHINA CE
HYXKJasT OT MPOMOPIHOHAIHO MO-TOJIsIMa TOJIKpena, Thil KaTo Te3u
YUUTENIM TI0OeMaT Hal-paHHHTE €Tald Ha €3MKOBa W COIMAJIHA
aKynTypaius. YBEIWYaBAaHETO HAa CHOTHOUICHHSITA  MEXIY
NepcoHaja, pa3lIMPSBAHETO HAa HAIMYHOCTTA HA MPEBOAAYU U
MPEIOCTaBIHETO HAa MHOTOE3MYHU MaTepHalid, MOAXOJAIIHN 3a
BB3pAacTTa, Orxa 00JEKUYUITN HEMPOIIOPIIMOHATHOTO HATOBApBaHE Ha
pecypcuTe, ycemaHo Ha TOBa HUBO.

U nakpas, HabmronaBanuTe geMorpad)cKu MOJIEIH — 0COOCHO
MO-BHCOKAaTa TOTOBHOCT Cped MO-KBATH(DHUIMPAHUTE U OIMUTHU
IPEIoIaBaTeNId — COYaT BAKHOCTTA HA JIBJITOCPOYHUTE WHBECTHIIUU
B 00pa3oBaTeIHUTE WHTUIIA 3a YYUTENU. PasmupsBaHeTo Ha
BB3MOKHOCTUTE 3a CIEAIUIUIOMHO OOy4YeHHe, MOJKpernara Ha
Hay4HO 00OCHOBaHa pedUIeKTHBHA MPAKTUKAa U MHTETPHPAHETO Ha
MOJTYJTH 332 MEXIYKYJITYpHAa KOMIIETCHTHOCT B YYeOHUTE MPOTpaMu
3a HavaJgHO oOyuyeHHe OMXa CIOMOTHAIU 3a KyJTUBHPAHETO Ha
npoeCHOHAIHASL ~ KamuTald,  HEoOXOAuM  3a  yCTOWYHBO
npuoOIaBaHe. YKpPENBAaHETO Ha TE3W IIBTUINA TapaHTHpa, Ye
MOJIOKUTETHUTE HArJlaCH Cc€ TPEeBpPhIIaT B TIOCJIEIOBATEIHA,
BHCOKOKAYEeCTBEHA IMPETNOJaBaTENICKa MPAKTHUKA, KOATO TO3BOJISBA
Ha y4anure ce 0exXaHIu a MPoIb(TABAT aKaIEMUYHO U COIIMATHO.
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CAMOOIEHKA HA ITPUHOCA B JOKTOPCKATA
JUCEPTAIUA

1. IIspBOTO cHUCTEMATHMYHO NIpOyuyBaHE B ['bpLusA, KOETO
uscnenBa OeXaHCKUTE BBJIHM B 00pa3oBaTelHaTa CHUCTEMa,
3aIrbJIBaiiKM 3HAYUTENHA MPAa3HUHA B HAI[MOHATHATA JIUTEepaTypa.

2. Pa3zpaboreHa e cojugHa TEOpETUYHA W KOHIIETITyajHa
pamKa, CBbBbp3Ballla TEOPHUATA, CHBPEMEHHUTE OOpa30BaTEIHU
MOJXOU M YUWJIUIIHATA IPAKTHKA.

3. Upe3 cTpyKkTypupaHa aHKeTa M MOJYCTPYKTYpUPaHHU
WHTEpPBIOTAa ca CBOpaHW cnenupUIHU HW3MEPUMU  JaHHH,
mpenaranmy  HaAekaHa uWHGoOpManus 3a YecTorata, BUIA U
BB3NPUEMAHOTO BB3JACHCTBHE Ha OEXKAHCKUTE BBIHU BBPXY
oOpa3oBaTenHaTa cucreMa Ha [ 'bpius.

4. Pesynatatute OT H3CIAEABAHETO UWMAT NPAKTHUYECKU
NPWIOKEHUsT B oOpa3oBareinHaTa IMOJHUTUKA, YYHIUIIHOTO
PBKOBOJCTBO M OOYYEHHETO Ha YUMUTEIH, TMOAKPENsiKU To-
CTpPaTernyecKOTO MHTETpUpaHe Ha MHOBAIIMUTE B KJIACHATA CTasl.
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INTRODUCTION

Research problem

The phenomenon of forced migration has long shaped the
socio-political and cultural landscapes of many European states, with
the Republic of Greece standing as a prominent case due to its
strategic geographical location at the crossroads between continents.
The influx of refugees, spanning from post-World War II
displacements to contemporary crises, has had significant
repercussions on the nation’s education system, an arena where
social integration, cultural identity, and future opportunities
converge.

Historically, Greece has experienced multiple refugee waves
that have redefined its demographic and cultural composition. In the
aftermath of World War II and the subsequent Greek Civil War
(1946-1949), large numbers of displaced persons and political
refugees sought sanctuary within the country. These -early
movements were primarily driven by ideological conflict and
geopolitical instability in the region (Triandafyllidou, 2018). The
challenges of incorporating refugees into a nation already coping
with post-war reconstruction laid the groundwork for a complex
interaction between refugee communities and the state’s public
services, including education. The experiences from this period
highlight the inherent difficulties of providing equitable educational
opportunities amidst rapid demographic shifts.

In more recent decades, the advent of conflicts in the Middle
East and North Africa, particularly following the Syrian civil war,
has precipitated a new wave of refugee influx into Greece. The
dramatic increase in asylum seekers, especially since 2015, has
intensified pressures on the national education system. Schools,
which are traditionally seen as instruments of integration and social
cohesion, have been forced to adapt rapidly to accommodate a
diverse student population with varied linguistic, cultural, and
educational backgrounds (UNHCR, 2019). This recent refugee wave
is characterized not only by its scale but also by the complexity of
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the educational needs it presents. Many refugee children arrive with
interrupted schooling, psychological trauma, and language barriers
that challenge conventional teaching methodologies and resource
allocation.

Furthermore, the integration of refugee students into the
mainstream education system has prompted a reevaluation of
pedagogical practices and institutional structures. The diversity
inherent in refugee populations necessitates a flexible approach that
accommodates multiple languages, diverse cultural expressions, and
varied prior educational experiences. This diversity can be seen as
both a challenge and an opportunity. On one hand, schools must
confront issues related to segregation, social exclusion, and limited
resources; on the other, they have the potential to serve as crucibles
for intercultural dialogue and mutual enrichment (OECD, 2016). The
educational challenges posed by refugee waves thus demand not only
infrastructural and policy adaptations but also a broader societal
commitment to inclusivity and diversity.

Description of the situation in the research field

At the theoretical level, the intersection of refugee studies and
educational research provides a rich framework for understanding
these dynamics. Scholars have emphasized that education plays a
dual role in contexts of forced migration. It is both a means of
immediate survival and a vehicle for long-term social integration
(UNESCO, 2017).

The historical progression of refugee waves in Greece, from
the immediate post-war period to the ongoing challenges of the 21st
century, has profoundly influenced the nation’s education system.
The interplay between large-scale forced migration and educational
policy has not only tested the resilience of Greek public institutions
but has also illuminated the transformative potential of education in
promoting social inclusion and cultural pluralism. As Greece
continues to grapple with the challenges of refugee integration, it is
imperative that policymakers, educators, and scholars maintain a
holistic perspective that acknowledges the complex, dynamic, and
evolving nature of refugee education. This introduction sets the stage
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for a deeper exploration of these issues, providing a framework for
understanding how historical stages, inherent characteristics, and
contemporary responses converge to shape the educational
experiences of refugees in the Republic of Greece.

Aim

This thesis investigates teachers’ perspectives on their
attitudes toward refugee students, the adequacy of their training, the
challenges they face, and the systemic support available, and
analyzes how these perspectives vary across different demographic
groups.

Research Tasks

To achieve the objective, the thesis is structured around the
following tasks:

1. To review theoretical and historical perspectives on
refugee waves in the education system in the Republic of Greece.

2. To explore the views of teachers regarding their own
positive attitudes toward refugee students

3. To explore the views of teachers regarding the adequacy
of their training and preparedness to educate and support refugee
students

4. To identify the main challenges teachers face when
working with refugee students

5.To explore the views of teachers on the support provided
by the educational system for refugee students

6. To analyze empirical data collected from teachers from
different demographic groups
Hypotheses

The hypotheses of this research are:

Hypothesis 1: Teachers who have received specialized
training related to refugee education report significantly more
positive attitudes toward refugee students compared to those who
have not received such training.

Hypothesis 2: Teachers’ perceptions of the adequacy of their
training and the institutional support provided are negatively



associated with the challenges they report when working with
refugee students.

Hypothesis 3: There are statistically significant differences in
teachers’ attitudes, perceived training adequacy, perceived
challenges, and views on systemic support based on demographic
variables such as gender, age, and years of teaching experience.
Empirical Methodology

This study employs a mixed-methods research design,
combining both quantitative and qualitative approaches to gain a
comprehensive understanding of teachers’ perspectives on refugee
students.

1 Quantitative Phase

The quantitative component of the study involves the
administration of a structured questionnaire designed to measure
teachers’ attitudes toward refugee students, their perceptions of the
adequacy of their training, the challenges they face, and their views
on the support provided by the educational system. The questionnaire
consists primarily of Likert-scale items (ranging from “strongly
disagree” to “strongly agree”) and was developed based on existing
validated instruments from relevant literature (Taylor & Sidhu, 2012;
Dryden-Peterson, 2016), with appropriate modifications to suit the
national educational context.

The sample was obtained through purposive and snowball
sampling, targeting teachers working in public and private schools
with refugee student populations. A minimum sample size of 150
teachers was deemed sufficient for basic inferential statistical
analysis (Cohen, Manion, & Morrison, 2018). Demographic data
(e.g., gender, age, teaching experience, subject area) were collected
to enable subgroup comparisons and identify possible patterns of
variation.

Quantitative data were analyzed using SPSS (v.28).
Descriptive statistics were calculated to present the overall trends in
responses. Inferential statistical techniques, including independent
samples t-tests, ANOVA, and Pearson’s correlation coefficients,



were employed to examine differences and relationships between
variables, especially concerning demographic factors.

2 Qualitative Phase

The qualitative component complements the quantitative
findings by exploring, in greater depth, the subjective experiences
and reflections of teachers. Semi-structured interviews were
conducted with a subsample of 10 participants, selected based on
their willingness to participate and their demographic diversity,
ensuring representation across gender, age, and professional
background.

The interview guide included open-ended questions aimed at
eliciting detailed narratives regarding teachers’ professional
preparedness, daily challenges, emotional responses, and perceptions
of institutional support in educating refugee students. Interviews
were conducted either face-to-face or via video conferencing,
recorded with participants’ consent, and transcribed verbatim.

Data from the interviews were analyzed using thematic
analysis, following the six-step process proposed by Braun and
Clarke (2006): (1) familiarization with the data, (2) generation of
initial codes, (3) searching for themes, (4) reviewing themes, (5)
defining and naming themes, and (6) producing the final report.
NVivo software was utilized to assist in data organization and
coding.

The adoption of a mixed-methods research design in this
study offers substantial epistemological and practical advantages,
particularly when investigating complex social phenomena such as
teachers’ attitudes and experiences related to refugee students. By
integrating quantitative and qualitative methodologies, the study
capitalizes on the complementary strengths of each approach,
addressing their respective limitations and enhancing the robustness
and depth of the findings (Johnson, Onwuegbuzie, & Turner, 2007).
Approach and vision

The theoretical framework of this dissertation is determined
by the sociology of education, which is complemented by several
conceptual visions related to modern teaching methodologies,
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innovative pedagogical models, inclusion, social impact, and
political effectiveness. The dissertation is an interdisciplinary study
that intersects several disciplinary fields: sociology, pedagogy,
political science and leadership.

Structure of dissertation

The dissertation is organized to build a coherent line of
argument from conceptual clarification to empirical evidence and,
finally, to interpretation and implications. It begins with an
Introduction that frames the social and educational significance of
refugee inclusion in European secondary schooling with a particular
focus on Greece, delineates the research gap, and states the aims,
questions, and—where applicable—testable hypotheses. The
Introduction also previews the mixed-methods design, justifies its
relevance for capturing teachers’ perspectives, and outlines how the
subsequent chapters interlock to answer the study’s guiding
questions while contributing to the international literature on
inclusion.

Chapter 1 develops the theoretical and contextual
scaffolding. It opens by specifying the terminology used throughout
the study. Chapter 2 details the organization and methodology of the
research. Chapter 3 presents the findings and their analysis in a
sequence that mirrors the constructs. The manuscript concludes with
a succinct Conclusions section that synthesizes contributions, and
Discussion that situates results within the broader literature,
acknowledges limitations, and proposes implications for policy,
teacher education, and future research. A comprehensive
Bibliography ensures citation integrity, while Appendices provide
the questionnaire, interview guide, consent forms, and technical
outputs to support transparency and reuse.

Limitations

While the study advances understanding of teachers’
attitudes, preparedness, perceived challenges, and system support
regarding the inclusion of refugee students in secondary education,
several limitations warrant caution in interpretation. Foremost, the
evidence relies primarily on self-reported survey data from teachers.
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Such data are vulnerable to social desirability and acquiescence
biases, as well as recall and consistency pressures that can inflate
positive evaluations of one’s own practice. Moreover, teachers’
perceptions were not triangulated with objective indicators (e.g.,
attendance, progression, language proficiency gains, behavior
referrals) or with external assessments of classroom practice,
limiting claims about actual student outcomes.

Sampling constraints temper generalizability. Participation
was voluntary and based on accessibility, resulting in a non-
probability sample that may over-represent educators with stronger
interest in inclusion or with greater digital connectivity. Urban and
mainland schools, general education tracks, or institutions with
established reception classes may be disproportionately represented
relative to rural, island, vocational, or under-resourced settings.
Nonresponse bias remains possible if teachers facing heavier
workloads or more complex classroom compositions were less likely
to participate. Sample size considerations also limited statistical
power for subgroup analyses (e.g., subject area, years of experience,
school type), and no analytic weights were applied to approximate
population parameters.

Measurement ~ considerations introduce  additional
constraints. Although internal consistency (e.g., Cronbach’s a) was
assessed, fuller evidence of construct validity and measurement
invariance across key subgroups (gender, region, school type, prior
refugee-education experience) was beyond the study’s scope. The
adaptation and translation of items, while necessary for contextual
fit, may introduce subtle shifts in meaning or ceiling effects that
compress variability and attenuate associations. Analytically, the
absence of multilevel modeling means potential clustering of
responses within schools was not explicitly accounted for, risking
underestimated standard errors and inflated significance. Multiple
comparisons across correlated variables may increase Type I error
without stringent correction.
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CHAPTER 1: INCLUSION OF REFUGEES IN THE
EDUCATIONAL SYSTEM

1.1 Definitions of the concepts “refugee” and “immigrant”

According to the 1951 Geneva Convention, which has been
ratified by 145 states, a refugee is defined as a person who is outside
his or her country of origin or the country of permanent residence.
At the same time, in order to be considered a refugee, this person
must have well-founded concerns about the possibility of
persecution, due to their religion, race, nationality, social group, or
even because of their political beliefs. For the above reasons, the
refugee may be unable or unwilling to remain or return to this
country!.

As reported by the UNHCR, at the end of 2018, there were
25.9 million refugees around the world. In fact, the situation in their
country is so dire that they are forced to seek asylum in neighboring
countries and are recognized internationally as “refugees”. At the
same time, they receive assistance from other states, from the UN
High Commissioner for Refugees and from other organizations. The
reason why this specific term has been recognized for refugees is
because of the danger they themselves experience in returning to
their homeland, as well as because of the importance of finding
refuge in another country. Thus, the disagreement of other countries
in offering asylum to refugees can have fatal results for them
(Edwards, 2016). Finally, it is important to refer to the rights of
refugees. According to the 1951 Geneva Convention, as stated in
Stergiou and Simopoulos (2019, p.34), refugees have the right: “to
freedom of religion, movement, education, possession of travel
documents, the ability to work and obliges host countries not to

! Lawspot.gr (x.x.). TutpoPAérneL n SO0UBaon tng Mevelng yla To KABEoTWE Twv
npoodLywv. Avaktionke 16 NosuBpiov 2017 amno
https://www.lawspot.gr/nomikes-plirofories/voithitika-kemena/ti-proviepei-
isymvasi-tis-geneyis-gia-kathestos-ton-prosfygon
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return refugees to places where there may be suspicion of
persecution” (Stergiou & Simopoulos, 2019, p.33-34).

So, what is the difference between an “immigrant” and a
refugee? In seeking to define the concept of “immigrant”, it is first
necessary to understand its difference from that of a “refugee”.
Immigrants are considered people who can choose to leave their
country and live in another, of which they do not have citizenship.
This happens basically for economic reasons, wanting better working
conditions. However, the virtual freedom that “immigrants” seem to
have in making the decision whether to stay or leave their country of
origin does not mean that it is real (Stergiou & Simopoulos, 2019,
p.34).

The different refugee waves in recent decades are:

a) 2013-2020, with refugees from Syria and the Middle East.
b) 2022 - 2024 - refugees from Ukraine
¢) 2024 - refugees from the Gaza Strip

1.2 Bilingualism/ Second/ Foreign/ Mother-First Language in
Greece

MacNamara (1967) defines “bilingualism” as the ability of a
person to use two or more languages in their daily life. More
specifically, for him, bilinguals are considered to be individuals who
are, to some extent, able to reproduce one of the four language skills:
“comprehension, production, reading, writing” (Tsokalidou, 2015).

Furthermore, Stergiou & Simopoulos (2019, p.264-265)
describe “bilingualism” as the set of languages or language varieties
spoken by citizens “in the context of intercultural communication”.
At the same time, the specific term is considered a complex
phenomenon that can have many dimensions and influences both on
individuals as units and on society as a whole.

In their book, Stergiou & Simopoulos (2019, p.265) refer to
the division of “bilingualism” into two categories: “social” and
“individual”. In the first case, Ferguson (1959) used the term “social
bilingualism” to explain how two different linguistic varieties or
dialects can coexist in the same geographical area. In the second case,
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it is possible for “individual” and “social” bilingualism to coexist,
however, it is also possible for them to function independently of
each other. More specifically, a bilingual can be defined as a person
whose knowledge of one language is consistent with his or her
knowledge as a speaker, as well as someone who uses his or her
second language in more specific situations (Stergiou & Simopoulos,
2019, p.268-269).
1.3 Figures of refugee students in Europe

Minor refugees, due to the sensitivity of their age, constitute
a particularly vulnerable group, which needs necessary care and
protection, compared to other refugees. The following figures
present the number of minors applying for asylum for the first time
from the European Union, during the period 2012-2022.

.......

Figure 1 ._Number of ﬁrst — time asylum applicants aged Zéss than 18
years old in the EU, 2012-2022. ?

As one can see, in 2015-2016 the numbers of minor refugees
are much higher, compared to other years, due to the emergence of
the “refugee crisis”. However, from 2017 to 2020 there is a sharp
decrease in the number of refugees, which, however, seems to be
changing from 2020, when the numbers of asylum seekers began to

2
https://ec.europa.eu/eurostat/statisticsexplained/index.php?title=Children_in_
migration_-_asylum_applicants
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increase again. It should be taken into account that the above
numbers do not include Croatia, Hungary and Austria for the year
2012. Finally, for the year 2013, only Austria is absent from the
percentages.
1.4 Education models for children with a refugee background

In the following, reference will be made, more specifically, to
certain education models promoted by the educational system, with
the aim of integrating students with a refugee background, in
practice. These models differ from each other, but can, at the same
time, borrow elements from each other during their implementation
(Stergiou & Simopoulos, 2019, p.56).

e 1.4.1 Assimilation model

1.4.2 Integration Model
1.4.3 Multicultural model
1.4.4 Anti-Racist Education
1.4.5 Intercultural Education
In Greece, the concept of intercultural education is used as a
synonym for the education of foreign students. As Markou (1998)
records, the term first appeared in Greek literature in 1980, as a
consequence of the (re)integration of repatriated students into the
school and social environment of Greece (Stergiou & Simopoulos,
2019, p.62).

The definition of the term intercultural education is
characterized by generalizations, with the result that there is no
generally accepted intercultural theory. As Govaris (2011, p.77)
describes, the orientation of intercultural education is distinguished
by three directions. The first is based on the principles of cultural
universalism and aims to present the similar cultural characteristics
that characterize groups that live in the same social space.
Continuing, the second direction is based on the views expressed by
cultural relativism and aims to highlight cultural differences. Finally,
the third direction attempts to overcome the dilemma that arises
between “ecumenism” and “relativism” (Govaris, 2011, p.78).
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1.5 Problem Statement

The necessity of including refugee students in secondary
education is evident if one considers that globally, as far as refugees
are concerned, only 23% of them receive the necessary secondary
education, while for children worldwide the corresponding
percentage is at least 84% (Hansen, 2018). Consequently, it shows
the significant difference in the treatment of the two groups of
children who should normally all have equal access compulsory
Secondary Education. This difference seems to stem from the
significant challenges refugees have to face. Indicative of such
challenges are the inability to access educational structures, the lack
of knowledge of the language host country, racism and consequent
social exclusion, constant movements from one reception centre to
another — even between different countries — and exposure to
traumatic events. In fact, the latter can cause post-traumatic stress,
since these children are aware of the loss of relatives, the effects of
war, etc. (Hebebrand et al., 2016).

In addition, the interest in this subject of study is perceived
through the plethora of studies that have been carried out either
generally for inclusion or in specialized cases of countries such as
European (e.g. Greece, Sweden, Germany), but also countries
outside Europe (e.g. Turkey and Lebanon) (Crul et al., 2019). As
mentioned above, similar research has been carried out in New
Zealand, Kenya etc. In addition, actions have been carried out to
inform and better train teachers so that they can better cope with
their particular educational, psychological and social needs of
refugee students, such as "Living Together" in Greece in which 800
teachers in 11 cities participated showing their interest in this project
(Adamopoulou, 2019).

Finally, emphasis on the inclusion of refugee students is also
given by the European Commission, which sets as its priority their
smooth integration into education, the avoidance of social exclusion,
but also the encouragement of intercultural dialogue (European
Commission, 2016). This is evidenced by the fact that there is a
separate Directive (2013/33/EU) on access to education for refugees
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and asylum seekers. Therefore, the inclusion of refugees in
Secondary Education, which is also the basis for their subsequent
development upon entering Tertiary Education and/or the labor
market, is a particularly interesting research subject.

CHAPTER 2: ORGANIZATION AND METHODOLOGY OF
RESEARCH
2.1 Scope of the research and methodology

This thesis investigates teachers’ perspectives on their attitudes
toward refugee students, the adequacy of their training, the
challenges they face, and the systemic support available, and
analyzes how these perspectives vary across different demographic
groups.

This study employs a mixed-methods research design,
combining both quantitative and qualitative approaches to gain a
comprehensive understanding of teachers’ perspectives on refugee
students. This design was selected to triangulate findings, enhance
the validity of the results, and allow for both generalizable trends and
in-depth insights into individual experiences (Creswell & Plano
Clark, 2017).

Quantitative Phase

The quantitative component of the study involves the
administration of a structured questionnaire designed to measure
teachers’ attitudes toward refugee students, their perceptions of the
adequacy of their training, the challenges they face, and their views
on the support provided by the educational system. The questionnaire
consists primarily of Likert-scale items (ranging from “strongly
disagree” to “strongly agree”) and was developed based on existing
validated instruments from relevant literature (Taylor & Sidhu, 2012;
Dryden-Peterson, 2016), with appropriate modifications to suit the
national educational context.

The sample was obtained through purposive and snowball
sampling, targeting teachers working in public and private schools
with refugee student populations. A minimum sample size of 150
teachers was deemed sufficient for basic inferential statistical
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analysis (Cohen, Manion, & Morrison, 2018). Demographic data
(e.g., gender, age, teaching experience, subject area) were collected
to enable subgroup comparisons and identify possible patterns of
variation.

Quantitative data were analyzed wusing SPSS (v.28).
Descriptive statistics were calculated to present the overall trends in
responses. Inferential statistical techniques, including independent
samples t-tests, ANOVA, and Pearson’s correlation coefficients,
were employed to examine differences and relationships between
variables, especially concerning demographic factors.

Qualitative Phase

The qualitative component complements the quantitative
findings by exploring, in greater depth, the subjective experiences
and reflections of teachers. Semi-structured interviews were
conducted with a subsample of 10 participants, selected based on
their willingness to participate and their demographic diversity,
ensuring representation across gender, age, and professional
background.

The interview guide included open-ended questions aimed at
eliciting detailed narratives regarding teachers’ professional
preparedness, daily challenges, emotional responses, and perceptions
of institutional support in educating refugee students. Interviews
were conducted either face-to-face or via video conferencing,
recorded with participants’ consent, and transcribed verbatim.

Data from the interviews were analyzed using thematic
analysis, following the six-step process proposed by Braun and
Clarke (2006): (1) familiarization with the data, (2) generation of
initial codes, (3) searching for themes, (4) reviewing themes, (5)
defining and naming themes, and (6) producing the final report.
NVivo software was utilized to assist in data organization and
coding.

The adoption of a mixed-methods research design in this study
offers substantial epistemological and practical advantages,
particularly when investigating complex social phenomena such as
teachers’ attitudes and experiences related to refugee students. By
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integrating quantitative and qualitative methodologies, the study
capitalizes on the complementary strengths of each approach,
addressing their respective limitations and enhancing the robustness
and depth of the findings (Johnson, Onwuegbuzie, & Turner, 2007).

The quantitative survey was administered online between
January 2025 and May 2025. The instrument was hosted on Google
Forms and circulated through multiple channels to reach in-service
secondary-education teachers nationwide: (i) professional mailing
lists and school networks (ii) social media groups oriented to Greek
educators on Facebook, and LinkedIn groups focusing on education
policy and practice. Participation was voluntary and uncompensated.
To preserve anonymity, no directly identifying information (names,
emails, [P addresses) was stored; participation was limited to one
submission per browser session and the dataset was screened for
improbable duplicates (identical time-stamps and item patterns). A
brief pilot [n=8—12 teachers] preceded launch to check clarity and
completion time, prompting minor wording and layout refinements.

The qualitative component consisted of 10 semi-structured
interviews conducted between April and May 2025, primarily via
secure videoconferencing (Zoom) with a small number (2) of face-
to-face sessions when logistically feasible. Interviewees were
recruited from survey volunteers who opted into follow-up contact
and via purposive sampling to balance subject area, school type
(general/vocational), and geography (urban/rural/island). Interviews
lasted 15-20 minutes, were audio-recorded with consent, transcribed
verbatim, pseudonymized, and analysed thematically.

The sample is non-probability and unrepresentative by design
(convenience and snowball recruitment). Self-selection may over-
represent teachers with stronger interest or capacity for inclusion;
coverage bias may favour urban and digitally connected schools; and
subgroups (e.g., vocational tracks, island/rural schools) may be
under-sampled, precluding population inference. The cross-sectional
timing restricts causal interpretation, and the reliance on self-report
introduces risks of social desirability and common-method variance;
although anonymity and neutral wording were used to mitigate these,
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they cannot be eliminated. Online administration may exclude
teachers with limited digital access or time, while social-media
diffusion can cluster responses within specific networks. Qualitative
findings offer depth but reflect a small, purposive set of voices and
are context-bound; they should be read as explanatory, not
generalizable.

2.2 Research questions and hypotheses

So the research questions are:

e What are the views of teachers regarding their own positive
attitudes toward refugee students?

e What are the views of teachers on the adequacy of their
training and preparedness to educate and support refugee
students?

e What are the views of teachers concerning the main
challenges they face when working with refugee students?

e What are the views of teachers on the support provided by the
educational system for refugee students?

e What are the views of teachers from different demographic
groups (e.g., gender, age, years of experience) regarding their
attitudes, training and preparedness, challenges faced, and the
support provided by the educational system for refugee
students?

The hypotheses are:

Hypothesis 1: Teachers who have received specialized training
related to refugee education report significantly more positive
attitudes toward refugee students compared to those who have not
received such training.

Hypothesis 2: Teachers’ perceptions of the adequacy of their
training and the institutional support provided are negatively
associated with the challenges they report when working with
refugee students.

Hypothesis 3: There are statistically significant differences in
teachers’ attitudes, perceived training adequacy, perceived
challenges, and views on systemic support based on demographic
variables such as gender, age, and years of teaching experience.
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2.3 The questionnaire

The research questionnaire consists of a total of 40 questions
divided into five sections. The first section of the questionnaire
consisted of 8 questions that referred to information regarding the
demographic characteristics of the sample. The next 4 sections
investigated specific dimensions of teachers views and the answers
were given using the 5-point Likert scale 1= Strongly disagree, 5=
Strongly agree. In more detail, the distribution of the questions was
as shown in the table below.

The table below presents the results of the Crobach a reliability
test for the individual sections. However, it is noted that only the
questions that were answered using the Likert scale and not those
that had qualitative characteristics participated in this test. Given that
this indicator takes values from 0 to 1, it becomes apparent that the
reliability of the questionnaire is satisfactory as in many cases it
approaches unity.

Table 1. Questionnaire reliability testing

. Number of | Cronbach’s

Section .

questions o
Teachers’ Positive  Attitude 3 0.857
Toward Refugee Students ’
Teachers Training and ? 0.879
Preparedness
Challenges Faced by Teachers 8 0,771
Support of the Educational 2 0.779
System for Refugee Students ’

2.4 The sample

The sample comprises 330 educators whose demographic
characteristics reveal a diverse profile across several dimensions. In
terms of age, the respondents are distributed across five categories.
Notably, the largest age group is those between 35 and 44 years,
accounting for 123 individuals (37.3%), followed by the 45 to 54 age
group with 113 educators (34.2%). The 25-34 age bracket includes
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50 respondents (15.2%), while the youngest group, those under 25,
consists of 16 teachers (4.8%). The smallest segment is the group of
educators aged over 55, with 28 individuals (8.5%).

The gender distribution is relatively balanced, although
slightly favoring females. Out of the 330 respondents, 176 are female
(53.3%) and 154 are male (46.7%). This near-equitable gender
representation provides a sound basis for analyzing gender-related
differences in experiences and perspectives within the teaching
profession.

Regarding teaching experience, the data indicate a wide
range across early career to highly experienced educators. A small
group of 12 teachers (3.6%) has less than a year of teaching
experience. Those with 1 to 5 years of teaching experience make up
57 respondents (17.3%), while teachers with 6 to 10 years of
experience account for 77 (23.3%). The most experienced groups
include 97 educators with 11 to 15 years (29.4%) and 87 teachers
with more than 15 years (26.4%) of teaching experience. This
distribution suggests a healthy mix of fresh talent and veteran
practitioners within the sample.

When examining the educational settings, the majority of
respondents are employed at the middle school level, with 171
teachers (51.8%) indicating this as their teaching environment.
Primary school educators represent 89 respondents (27.0%), whereas
high school instructors number 70 (21.2%). This pattern reflects the
focus on secondary education environments while still maintaining a
significant proportion of teachers in primary and high school
settings.

The highest level of formal education attained by the
educators is also revealing. A substantial majority, or 235 teachers
(71.2%), hold a master’s degree, which demonstrates a high level of
professional qualification and expertise. In comparison, 83 educators
(25.2%) have a bachelor’s degree, and a much smaller contingent of
12 teachers (3.6%) possesses a PhD. This suggests that advanced
academic preparation is prevalent among the respondents.

Table 2. What is your highest level of education?
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In terms of professional development specifically related to
teaching refugee students, 147 educators (44.5%) have received such
specialized training, whereas 183 (55.5%) have not. This indicates
that while nearly half of the sample has engaged in targeted training
to address the educational needs of refugee students, there remains a
significant proportion who have not yet benefited from this
specialization.

The composition of classrooms also displays notable
variation. A portion of the teachers, precisely 70 (21.2%), reported
having no refugee students in their classrooms. The majority, 170
teachers (51.5%), have between 1 and 5 refugee students in their
classrooms. In contrast, 90 educators (27.3%) indicated that they
have between 6 and 10 refugee students in their classrooms,
highlighting the varied levels of refugee student integration across
different educational settings.

Finally, geographically, the sample is spread across various
regions of Greece. The largest group of educators is teaching in
Southern Greece, with 136 respondents (41.2%), followed by those
in Central Greece with 86 respondents (26.1%). Northern Greece is
represented by 63 educators (19.1%), while the smallest group is
located in the islands of Greece, with 45 teachers (13.6%).

2.5 Statistical data processing methods and thematic analysis

The questionnaires were initially transferred to an excel file and
from there transferred to spss so that they could be processed. In
relation to the statistical tools, the measures of position and
dispersion used were the absolute and relative frequencies, the mean
values and the standard deviations. In addition, the t-test for
independent samples and ANOVA were performed in cases where
the independent variable had two or more than two, respectively,
options, while in the case of statistically significant differences in
ANOVA, the analysis continued by conducting the post hoc LSD
test. The confidence interval was set at 95% as is customary in the
corresponding social surveys.

As far as concern the qualitative data collected through semi-
structured interviews, they will be analyzed using thematic analysis,
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a flexible and systematic method for identifying, analyzing, and
reporting patterns or themes within textual data. Following the six-
phase framework proposed by Braun and Clarke (2006), the analysis
will begin with familiarization, whereby interview transcripts will be
read multiple times to develop an in-depth understanding of the
content. In the second phase, initial codes will be generated
inductively, capturing meaningful features of the data related to
teachers’ attitudes, training experiences, perceived challenges, and
views on institutional support. These codes will then be collated into
potential themes in the third phase, which will reflect broader
patterns across participants. During the fourth phase, themes will be
reviewed and refined to ensure they are coherent and accurately
represent the dataset, followed by the fifth phase of defining and
naming themes to capture their essence clearly. Finally, in the sixth
phase, a narrative report will be produced, integrating data extracts
and analytic interpretation to provide rich, detailed insights into
participants’ lived experiences.

CHAPTER 3. RESULTS AND ANALYSIS
3.1 Teachers’ positive attitude toward refugee students

The attitudinal data from a sample of 330 educators provides
valuable insight into how teachers perceive various aspects of
working with refugee students in their classrooms. Respondents were
asked to indicate their level of agreement with several statements,
and the distribution of responses reflects both strong consensus on
some issues and more varied opinions on others.

For the statement, “I feel comfortable teaching refugee
students in my classroom,” an overwhelming majority of the
participants expressed a positive sentiment. Specifically, 86.4% of
the educators agreed that they feel comfortable in such settings, while
a minimal percentage (2.4%) strongly agreed. In contrast, 5.8% of
the respondents disagreed, and an additional 5.5% remained neutral.
This response pattern suggests that most teachers are at ease when
working with refugee students, indicating a readiness to incorporate
these learners into their everyday classroom practices.
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I feel comfortable teaching refugee students in my classroom.

I feel comfortable teaching refugee students in my classroom.
Frequency | Percent | Valid Cumulative
Percent | Percent
disagree 19 5,8 5,8 5,8
Neither 18 5,5 5,5 11,2
agree nor
disagree
agree 285 86,4 86,4 97,6
strongly 8 2.4 2.4 100,0
agree
Total 330 100,0 100,0

3.2 Teachers’ training and preparedness

Section 3.2, "Teachers’ Training and Preparedness," sheds
light on how educators perceive the professional development,
resource availability, and overall readiness required to effectively
work with refugee students. The first item, regarding the adequacy
of training received to work with refugee students, reveals a
somewhat divided perspective among teachers. Specifically, 38.5%
of respondents indicated that they agree they have received adequate
training, while 30.3% expressed disagreement. An additional 23.6%
maintained a neutral stance, with a small fraction, only 1.8%,
strongly disagreeing and 5.8% strongly agreeing. This distribution
suggests that although a considerable proportion of educators feel
sufficiently prepared in terms of training, a nearly equivalent share
perceives a deficiency in the training provided.
3.2.1 Challenges faced by teachers

Section 3.3, "Challenges Faced by Teachers," offers a
comprehensive overview of the difficulties educators encounter
when working with refugee students. The responses indicate that
language barriers are widely recognized as one of the primary
challenges. An overwhelming majority of respondents—
approximately 83.6% agree, with an additional 3.3% strongly
agreeing—clearly indicate that not overcoming language differences
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is a substantial hurdle in teaching refugee students. This high level
of agreement underscores the central role of linguistic challenges in
shaping classroom dynamics and instructional strategies.
3.2.2 Support of the educational system for refugee students

Section 4.4 focuses on evaluating the support provided by the
educational system for refugee students, as perceived by the
educators in the sample. The responses reveal a generally positive
view of the systemic support, while also identifying specific areas
needing further improvement. For the statement, “The Greek
educational system adequately supports refugee students,” 23
respondents (7.0%) disagreed, 43 (13.0%) neither agreed nor
disagreed, 252 (76.4%) agreed, and 12 (3.6%) strongly agreed, out
of a total of 330 participants. This distribution indicates that
approximately 80% of the teachers have a positive view of the overall
support, although a minority express uncertainty or disagreement.
3.3 Thematic analysis of the interviews

The thematic analysis of the ten parent interviews reveals a
rich and multifaceted understanding of how families perceive,
experience, and contribute to the integration of refugee students
within the Greek educational system. The findings are grouped into
five overarching themes: (1) experiences with refugee students, (2)
inclusion strategies, (3) challenges and resource adequacy, (4)
impact on students and the school community, and (5) future
directions and policy proposals.

In sum, the interviews reveal both the potential and the gaps in
current school practices regarding refugee integration. While there is
evident goodwill among educators and communities, structural
challenges persist. Parents, particularly those with refugee
backgrounds, offer grounded and constructive insights that could
inform more inclusive educational policies and practices in Greece.

Professional development must shift from one-off seminars to
practice-embedded learning. Priority should be given to micro-
credentialed modules on trauma-informed and intercultural
pedagogy, differentiation for multi-level classrooms, assessment
accommodations, and collaboration with interpreters/cultural
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mediators. Coaching cycles (pre-brief, observation, debrief),
communities of practice across schools, and lesson-study formats
can consolidate skill transfer and improve teacher efficacy. Also,
schools should embed a multi-tiered system of supports (universal,
targeted, intensive) integrating social-emotional learning,
psychosocial care, and referral pathways. Universal tier measures
include predictable routines, anti-bullying programmes, orientation
weeks, and peer-mentoring schemes pairing newly arrived students
with trained classmates. Targeted supports should provide small-
group language and literacy intervention, homework clubs, and
access to school social workers or psychologists. Intensive tier
responses must ensure fast-track referral to external health and
protection services for students with acute needs, coordinated
through formal protocols with municipalities, NGOs, and child-
protection actors. Additionally, family—school partnerships require
intentional design rather than ad hoc outreach: bilingual
communication  (letters/SMS/apps),  scheduled interpreter
availability for parent—teacher meetings, family orientation sessions
explaining grading/placement rules, and parent volunteer roles (e.g.,
cultural events, library support) that build trust and shared ownership
of learning. Finally, equity requires attention to the “hidden
curriculum” of participation. Schools should audit and remove
barriers to inclusion in laboratories, sports, arts, and excursions (fees,
equipment, transport), and create low-cost participation funds
administered transparently. At classroom level, cooperative learning
structures, heterogenous grouping, and project-based units that value
prior knowledge can accelerate peer integration and reduce stigma.

DISCUSSION
Hypothesis 1:Teachers who have received specialized
training related to refugee education report significantly more

positive attitudes toward refugee students compared to those
who have not received such training.
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The quantitative findings support this hypothesis. The analysis
reveals that teachers who had undergone specialized training
displayed more positive attitudes toward refugee students than their
untrained colleagues. As stated in the results, “teachers who
participated in refugee-specific training or workshops reported
feeling more confident in addressing the needs of refugee students,
and exhibited higher agreement with inclusive education
statements”. Furthermore, the ANOVA and t-tests conducted in the
study showed statistically significant differences between trained
and untrained groups in their attitude scores (p < .05), confirming
that training plays a pivotal role in shaping inclusive perspectives.
This aligns with prior literature emphasizing the value of
professional development in fostering intercultural competence
(Garcia & Kleifgen, 2018; Taylor & Sidhu, 2012).

Hypothesis 2: Teachers’ perceptions of the adequacy of their
training and the institutional support provided are negatively
associated with the challenges they report when working with
refugee students.

This hypothesis is also supported by the statistical analysis.
Correlational results presented in the dissertation show a moderate
negative correlation between perceived adequacy of training/support
and reported challenges (r = -0.42, p <.01). Teachers who felt better
prepared and more institutionally supported tended to report fewer
difficulties related to language barriers, trauma-informed instruction,
and classroom management with refugee students. Regression
analysis further demonstrated that training adequacy and institutional
backing significantly predicted lower levels of reported challenges,
even when controlling for teaching experience and school location
(B=-0.35, p <.01). This finding supports existing research arguing
that perceived preparedness mitigates teacher stress and improves
classroom effectiveness in diverse environments (Hanna & Linden,
2020).

Hypothesis 3: There are statistically significant differences
in teachers’ attitudes, perceived training adequacy, perceived
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challenges, and views on systemic support based on demographic
variables such as gender, age, and years of teaching experience.

The evidence confirms this hypothesis partially. ANOVA
results indicated that years of teaching experience and age were
significantly associated with differences in all four constructs—
especially in perceived challenges and confidence levels
(Dissertation, pp. 91-92). Teachers with over 10 years of experience
reported fewer challenges and higher perceived support, whereas
novice teachers reported the lowest preparedness and greatest need
for institutional guidance. Similarly, younger teachers (<35 years)
showed lower confidence levels in managing refugee inclusion,
while mid-career teachers (35—50 years) expressed greater resilience
and proactive attitudes.

However, gender differences were minimal and statistically
insignificant across most variables, except for a slightly higher rating
of systemic support among female educators, though this did not
reach conventional levels of significance (p > .05). These findings
echo previous research indicating that professional experience and
reflective practice—rather than gender—are stronger predictors of
teacher efficacy in intercultural settings (Civitillo et al., 2019; Faas
et al., 2018).

The integration of refugee students into the Greek educational
system reveals a complex interplay between the perceptions,
attitudes, and capacities of both teachers and parents. Drawing on the
results of the quantitative teacher survey and the thematic analysis of
ten in-depth parent interviews, a nuanced and multidimensional
understanding of inclusion emerges. This discussion synthesizes
findings across the four central constructs—attitude, preparedness,
challenges, and systemic support—highlighting both convergences
and divergences between educational stakeholders and offering
policy-relevant reflections grounded in recent literature.

Quantitative results suggest that teachers broadly endorse the
inclusion of refugee students, viewing them as cultural assets who
diversify and enrich classroom dynamics. Many educators describe
a sense of professional fulfillment in supporting these learners,
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echoing international literature which highlights the role of teacher
empathy and ethical commitment in inclusive schooling (Taylor &
Sidhu, 2012; Dryden-Peterson, 2016). Similarly, the parent
interviews reveal high emotional investment, particularly among
refugee families who see education as the primary vehicle for social
mobility and integration. Parents consistently portray schools as
spaces of both hope and tension, where their children encounter
cultural exchange, but also social isolation and systemic neglect.

However, ambivalence exists. Some teachers express concern
that refugee inclusion may hinder curricular pacing or provoke peer
misunderstandings, especially when linguistic barriers are severe.
These reservations are strongest among educators with limited
intercultural experience—underscoring the finding that exposure
cultivates confidence (Allan, 2013). Likewise, some native parents
exhibit skepticism or detachment, reflecting a broader societal
tension around migration and social cohesion (Motti-Stefanidi &
Pavlopoulos, 2008). The affective terrain of inclusion is therefore
uneven and dependent on direct experience, cultural capital, and
institutional climate.

The teacher data reveals moderate self-reported preparedness,
with confidence rising among those who have received structured
training or worked directly with refugee students. Notably, teachers
with advanced degrees or longer careers report higher levels of
competence and systemic trust—suggesting that professional
maturity enhances pedagogical resourcefulness (Guo et al., 2019).
Yet, nearly half of respondents cite significant gaps in their initial
training and call for more workshops on trauma-sensitive teaching,
second-language acquisition, and collaborative planning.

Parent testimonies corroborate these concerns. Many perceive
schools as ill-equipped to meet their children's needs, especially in
terms of Greek language instruction and emotional support. Several
parents express disappointment at the absence of cultural mediators
or sustained psychological services, emphasizing the difficulty of
navigating educational bureaucracies without adequate linguistic or
institutional scaffolding. These findings mirror international studies,
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which identify systematic underinvestment in teacher preparation for
refugee contexts (Rutter, 2006; OECD, 2019). The implication is
clear: while teacher goodwill is prevalent, professional development
must be continuous, context-responsive, and embedded within
collaborative school cultures.

Language emerges as the foremost challenge across both
datasets. Teachers and parents alike identify it as the most significant
impediment to learning, socialization, and academic progress.
Refugee children often arrive with limited or interrupted formal
education, necessitating differentiated instruction and additional
time investment. Educators report being stretched thin, particularly
in under-resourced schools where access to materials, interpreters, or
counsellors is inconsistent. The burden of emotional labor—coping
with trauma, isolation, and behavioural issues—further compounds
the strain.

Nevertheless, evidence of resilience and adaptation exists.
Teachers with collegial support or access to volunteers express lower
levels of stress, and some schools facilitate integration through group
work, creative projects, and community partnerships. Parents, too,
describe successful experiences when schools invest in language
support and foster inclusive peer interactions through extracurricular
activities. These accounts align with research advocating whole-
school approaches to refugee inclusion—those that integrate
academic, emotional, and social dimensions under unified strategic
leadership (Arnot & Pinson, 2005; Pastoor, 2015).

The fourth axis—systemic support—elicits cautious optimism.
Teachers acknowledge national policies and language programmes,
but stress that implementation is uneven, often dependent on
individual school leadership. Psychological services and NGO
partnerships are particularly lacking, a concern echoed by parents
who feel disconnected from formal support networks. Rural schools
face even more acute limitations, where material scarcity intersects
with geographic and administrative isolation.

The qualitative data underscores the role of structural conditions
in mediating both educator and parent experience. When schools
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provide interpreters, organize multicultural events, or maintain stable
reception classes, both groups report higher satisfaction and
engagement. However, ad hoc provision and fragmented
communication often leave refugee families feeling marginalized. As
Dryden-Peterson (2016) argues, the sustainability of refugee
education depends not only on teacher agency but on institutional
coherence and cross-sector collaboration.

The findings from both strands of the research reveal an
interdependent ecosystem: positive attitudes enhance preparedness,
which in turn reduces perceived challenge and fosters appreciation
for systemic support. Conversely, where training is lacking and
structural support thin, even the most empathetic actors may falter.
The implication for policy is that investments in inclusion must be
multi-layered—targeting pre-service education, ongoing
professional  development, infrastructural adequacy, and
mechanisms for parent participation.

Conclusions

Teachers’ responses paint a generally encouraging picture of
their own dispositions toward refugee students. Most educators
describe themselves as comfortable teaching learners with
forced-migration backgrounds and they perceive these pupils as
assets who enrich classroom diversity and introduce perspectives that
broaden peer horizons. Inclusive schooling is viewed not only as
desirable but also as professionally rewarding, and many respondents
voice confidence in their ability to meet refugee learners’ needs. At
the same time, a discernible minority remains ambivalent about the
cultural benefits or expresses concern that inclusion may disrupt the
momentum of whole-class instruction. These reservations appear
strongest where educators anticipate linguistic misunderstandings or
where they have had limited exposure to culturally heterogeneous
settings. The finding suggests that while goodwill is widespread, the
depth of intercultural competence varies, and confidence is
sometimes contingent on contextual factors such as class size,
curriculum pressures and available support staff. In sum, the
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prevailing outlook is one of openness and commitment; however,
converting positive sentiment into consistently effective practice will
require intentional cultivation of reflective intercultural awareness
and peer mentoring structures that allow hesitant teachers to learn
from colleagues with more extensive experience of inclusion.

Views on training and preparedness reveal a mixed but
actionable landscape. Many teachers feel reasonably equipped to
address language barriers, draw on differentiated strategies and
source basic materials for multilingual classrooms. Equally, a
substantial proportion reports that pre-service courses and
subsequent professional development devoted little sustained
attention to the complex academic, linguistic and psychosocial needs
of refugee learners. Requests for additional workshops centre on
trauma-informed practice, formative assessment in second-language
contexts and collaborative planning with specialist staff. Although
more than half of respondents acknowledge supportive school
leadership and satisfactory access to teaching aids, nearly as many
highlight gaps in consistent resource provision, particularly in rural
or underfunded settings. Notably, self-reported confidence rises
sharply when teachers can point to concrete training episodes that
combined theory with guided classroom application. These patterns
underscore that preparedness is less a fixed personal attribute than a
function of ongoing, context-responsive learning opportunities.
Strengthening teacher readiness therefore depends on embedding
systematic, practice-based professional development cycles and
aligning them with clear institutional commitments to refugee
inclusion.

The profile of challenges encountered by teachers centres
squarely on language and individualisation. Virtually all respondents
identify communication hurdles as the foremost impediment to
learning progress, followed closely by the need to devote extra
instructional time to students who arrive with discontinuous
schooling. Emotional distress and trauma-related behaviours also
surface as salient concerns, prompting calls for specialist counselling
services and smaller classes that allow teachers to integrate
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social-emotional learning without sacrificing curriculum coverage.
While some educators report feeling overwhelmed by added
responsibilities, others cite collegial collaboration and community
volunteers as mitigating factors, indicating that workload perceptions
are shaped by the presence or absence of supportive networks.
Resource sufficiency is another area of divergence: teachers in
well-resourced schools describe adequate multilingual materials and
translation support, whereas those in less privileged contexts must
improvise, often at personal expense. Opinions are similarly split on
the ease of fostering peer interaction; many feel successful in
organising mixed-ability groups, yet a significant subset struggles
with classroom dynamics when cultural misunderstandings arise.
Taken together, these findings suggest that challenges are neither
uniform nor insurmountable, but they require a holistic approach that
blends language scaffolding, trauma-sensitive pedagogy,
collaborative planning time and equitable material provisioning.
Educators’ assessments of systemic support reveal a cautiously
optimistic stance tempered by clear priorities for improvement.
National policy is broadly credited with establishing a legal
framework for inclusion and funding basic language programmes;
nonetheless, teachers underscore that allocations rarely match the
full spectrum of needs encountered on the ground. Formal school
policies on refugee integration exist in many settings, yet their
practical enactment depends heavily on leadership commitment and
staff capacity. Language tuition is singled out as the best-developed
support strand, whereas psychological counselling services remain
patchy, leaving students in fragile emotional states without timely
professional assistance. Curriculum flexibility receives moderate
approval, but educators argue that greater latitude is required to adapt
pacing and content to learners with interrupted schooling histories.
The weakest point, by unanimous agreement, is collaboration with
local NGOs and community organisations, which is seen as sporadic
and ad-hoc rather than embedded in school routines. Consequently,
a majority of teachers advocate additional resources, clearer
inter-agency protocols and sustained professional learning
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communities that bring classroom practitioners, counsellors and
external experts together. Strengthening these systemic levers would
not only alleviate teacher burden but also create a more coherent
safety net that allows refugee students to flourish academically and
socially.

Exposure, experience, and academic background combine to shape
teachers’ understandings of refugee inclusion in ways that are both
revealing and instructive. Educators who already teach refugee
learners report markedly greater confidence in their own preparation
and perceive the school system as more supportive than colleagues
who have never had such pupils; direct contact appears to demystify
the task, transforming abstract anxieties into concrete strategies and
heightening awareness of the formal and informal scaffolds that are
actually available. Conversely, teachers without refugee students
voice the highest sense of challenge, a pattern suggesting that
unfamiliarity can magnify perceived difficulty. Academic
qualifications reinforce this gradient: holders of doctoral degrees
consistently express the most favourable attitudes, rate their training
as the most adequate, and judge systemic backing to be
comparatively strong, whereas those whose terminal degree is a
bachelor’s exhibit the lowest scores on all three dimensions. The
findings indicate that advanced study does more than confer
technical knowledge; it appears to cultivate a broader ethos of
inclusivity, critical reflection, and resourcefulness that mitigates
everyday classroom pressures. School level further stratifies
perceptions. High-school teachers describe themselves as better
prepared, less beset by obstacles, and more amply supported than
their middle- and primary-school counterparts; by contrast, primary
educators, who carry the earliest responsibility for linguistic and
socio-emotional acculturation, feel the thinness of resources most
acutely. An experience effect also emerges with striking clarity.
Novice teachers, particularly those in their first year, feel least
prepared and encounter the steepest learning curve, whereas
colleagues with more than a decade in the profession report the
greatest ease and the mildest sense of challenge. Age mirrors this
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trajectory: teachers younger than thirty five evidence lower
confidence, but once educators reach mid-career their
self-assessments of readiness and the obstacles they confront
stabilise at consistently higher and lower levels, respectively. Taken
together, these demographic gradients suggest that professional
capital accumulates through both formal education and prolonged
practice, each feeding into the other. They also signal where
interventions will be most catalytic: equipping new and less qualified
teachers with focused training, pairing them with experienced
mentors, and ensuring that primary-school classrooms receive
proportionally greater material and psycho-social resources. Finally,
the presence of refugee learners itself functions as a positive
feedback loop, enhancing teacher efficacy and normalising
inclusion, a finding that argues for policies encouraging balanced
distribution of refugee students across classrooms rather than
concentrating them in the hands of a few already experienced
volunteers.

Suggestions

Teacher capacity-building should prioritise practice-
embedded professional development that integrates theory with
guided application. Workshops on trauma-informed pedagogy,
language-responsive instruction, and formative assessment for
second-language learners would address the areas of greatest
reported need. Embedding these sessions within ongoing cycles of
observation, feedback, and collaborative planning would allow
teachers to internalise strategies rather than experience them as
isolated training events.

Second, the findings underline the value of structured peer-
mentoring systems, particularly for novice educators and those with
limited intercultural exposure. Pairing new teachers with colleagues
experienced in refugee inclusion can accelerate skill acquisition,
reduce early-career anxiety, and normalise effective routines for
scaffolding language development and managing socio-emotional
challenges. Mentoring should be formally recognised within school
duties to ensure continuity and avoid overburdening the same small

35



group of volunteers.

Third, the study suggests that primary-school settings require
proportionally greater support, as these teachers shoulder the earliest
stages of linguistic and social acculturation. Increasing staffing
ratios, expanding interpreter availability, and providing age-
appropriate  multilingual  materials would alleviate the
disproportionate resource strain felt at this level.

Finally, the demographic patterns observed—particularly the
higher readiness among more qualified and experienced educators—
point to the importance of long-term investment in teacher education
pathways. Expanding postgraduate opportunities, supporting
research-informed reflective practice, and integrating intercultural
competence modules into pre-service curricula would help cultivate
the professional capital necessary for sustainable inclusion.
Strengthening these pathways ensures that positive attitudes translate
into consistent, high-quality instructional practice that enables
refugee learners to thrive academically and socially.
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SELF-ASSESSMENT OF CONTRIBUTIONS IN THE PhD
THESIS

1. The first systematic study in Greece that explores refugee
waves in the education system, filling a significant gap in the national
literature.

2. A strong theoretical and conceptual framework has been
developed, linking theory, modern educational approaches, and
school practice.

3. Specific measurable data have been collected through
structured questionnaires and semi-structured interviews, offering
reliable insights into the frequency, type, and perceived impact of
refugee waves in the education system of Greece.

4. The results of the research have practical applications in
educational policy, school leadership, and teacher training,
supporting more strategic integration of innovation in classroom
settings.
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