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OBIIA XAPAKTEPUCTUKA HA TUCEPTAIIMOHHUSA TPY ]

1. AKTyaJJHOCT Ha M3CJIeABAHETO

[Ipe3 mocnenHuTe JECETUIIETUS MPOOIEMBT 32 ICUXUYHOTO 3/IpaBe HAa YUUTEIHUTE Ce
YIBBp)KJaBa KaTo CTPATErMUECKH 3HAUYMM KaKTO B HayudeH, Taka W B OOIIECTBEH IUIaH.
Yuaunuiero GyHKIIMOHUPA B YCIOBUATA HA YCKOPEHU COLIMAIHU IPOMEHHU, UHCTUTYLIMOHAIHU
pedopmu, TUrMTaNU3anus, TOBUIICHN OYAaKBAaHUS OT CTpaHa Ha OOLIECTBOTO M YCIIO)KHEHA
colpaliHa JMHAMHMKa B KJacHata cras. B To3u KOHTEKCT mpodecusita Ha YUUTENs ce
XapaKTepu3upa ¢ BUCOKA EMOLMOHAIHN, KOTHUTUBHU U OpPraHU3allMOHHN U3UCKBAaHUS, KOUTO
Ch3/1aBaT NPEANOCTaBKM 3a Pa3BUTHE Ha IICUXOJOTMYECKH AUCTPEC U NpOoPecHOHATHO
nperapsHe.

MexayHapoAHUTE M3CIEABAHUS MOCIECI0BATEIIHO HISHTHU()ULIUPAT YYUTEITUTE KaTO
pHCKOBa ITpo(eCHOHAIHA TPYTIa [0 OTHOIIEHUE Ha XPOHUYEH CTPEC, EMOIIMOHATHO U3TOILEHUE
¥ HaMaJieHa NMpo(ecHoHaIHA aHTAXKUPAHOCT. [laHHUTE TIOKa3BaT BPb3Ka MEXY MPErapsHeTO
U HaMEpeHMATa 3a HalyCKaHe Ha Ipodecusra, MOHMKEHATa MOTHBALUSA, OTCHCTBUATA IO
00JIeCT ¥ BIOLIEHOTO KaYyeCTBO Ha MpernoiaBaHe. B ycinoBusTa Ha maHIeMUs U MTOCIIEIBATIUTE
OpraHU3aIMOHHH TpaHC(HOpMAIMK TE3U TEHACHIIUH CE 3aCHIIBaT.

[TcMXomoruuecKusT AUCTPEC ce pasriiexk/ia KaTo HecnenuduyeH, HO (PyHKIIMOHAIHO
3HAYMM €MOIIMOHAJIEH U KOTHUTUBEH TUCKOM(DOPT, KONTO HEe BUHATH JOCTHUra KIMHUYEH TIpar,
HO OKa3Ba 0CE3aeMO BB3ACUCTBUE BbPXY HpodecroHaaHaTta e(eKTUBHOCT U Ka4eCTBOTO HA
*UBOT. [IpodecnonanHoTo nperapsiHe, OT CBOS CTpaHa, MPEACTABIABA PE3yJITaT OT XPOHUUYCH
aucOalaHC MEXIy paOOTHUTE HM3HCKBAaHMS M HAIMYHUTE PECypcH, MpOsBSBAIl Ce dYpe3
€MOIIMOHAIHO ~M3TOIICHUE, JIENepCOHANM3AlMsi U  peIylHpaHo UYyBCTBO 3a JIMYHA
€(EKTUBHOCT.

B rppukus oOpa3oBaTenieH KOHTEKCT NpoOJIeMbT NPUAOOMBA JOMBIHUTETHA
3HAYMMOCT HOPaJu CeHU(PUYHU COIMATHO-MKOHOMUYECKH U MHCTUTYLMOHAIHU (aKTOpH —
OrpaHUYEHU pECYpCH, aJMUHHCTPATUBEH HATUCK, CTPYKTYpHH pedopMH U MOBUIICHU
OOIIECTBEHH OYaKBaHUS KbM yuwiuiiero. JlumcBar obadye cUCTEMaTHYHH EMIUPUYHU
U3CJIEIBAHMsI, KOWTO €JIHOBPEMEHHO Ja aHAJIU3UPAT IICUXOJOTUYECKHS JUCTpeC U
npoeCHOHATHOTO THperapsHe Cpell yYUTeIuTe B HAYaHOTO M CPEeIHOTO OOpa3oBaHHE B
paMKHUTE Ha UHTETPaTUBEH TEOPETHUEH MOJIEI.

Hacrosmmara nucepranus OTroBapsi Ha Ta3u Hay4Ha Ipa3HUHA 4Ype3 MpHJIaraHeTo Ha
pamkara ,M3uckBanus KpM pabortara — pecypcu (JD-R), KosiTo 1mo3BoJsiBa KOMIUIEKCHO
U3CJIeBAaHE Ha BPB3KUTE MEXIY paOOTHUTE H3UCKBAHHS, PECYpPCHTE, €MOLMOHAIHOTO
M3TOLICHHUE U TICUXOJIOTUYECKHS JUCTPEC.

2. CreneH Ha pa3padoTeHOCT Ha MpodJemMa

[TpoGieMBbT 3a cTpeca U mperapsiHeTO B yUUTEICKaTa mpodecus € MUPOKO U3CIeIBaH
B MEXIyHapoeH IuiaH. ChllecTBYBaT YTBbPACHU TEOPETHUHU MOJEIH HA IPO(PECUOHATHOTO
nperapsiHe, KakTo ¥ 3HaYuTelleH Opoii MeTa-aHaIN3U, KOUTO OUePTAaBAT HETOBUTE MPEAUKTOPU
u mnocneacTBus. M3cienBaHusTa TOTBBPXKAABAaT Bpb3KaTa MEXKIY BUCOKHTE pabOTHU
HU3UCKBAHHA, OTPAHUYCHUTC PCCYPCHU U MMOBUIICHUTC HUBA HA CMOLIMOHAJIHO U3TOMICHUC.



KoHuenmusaTa 3a NCUXOJOTHYECKUsI JUCTPEC ChUIO € pa3paboTeHa B paMKHUTE Ha
3/lpaBHAaTa U OpraHM3allMOHHATA [ICUXOJIOT |, KaTO CE€ aKLIEHTUPA BbPXY pa3rpaHudeHUETO My
OT KJIMHUYHUTE Pa3CTPOICTBA U BbPXY HErOBUTE (PYHKIIMOHAIHU MOCJIEACTBUSA. BhIipeku ToBa
B 00pa30BaTeIHUs KOHTEKCT YECTO JIUIICBA SICHO AM(EepeHIrpaHe MEXIy CTpec, JUCTPeC U
IIperapsiie, KOeTo 3aTpyIHsBa EMIIMPUYHUS aHAJIN3.

B rppukara HaydHa JMTEpaTypa ca HaJIM4YHU OTAEIHHU H3CIEABaHUS Ha CTpeca WIH
IPErapsHeTo CpeJl YYUTEIWTE, HO OTChCTBA IBUIOCTEH MOJeN, KOWTO jaa oOeauHsBa
MICUXOJIOTHYECKUST JAUCTPEC, MPOPECHOHATHOTO IperapsHe U pamkata ,,J3ucKkBaHMS KbM
paboTtara — pecypcu™, KakTo U Jla M3CJeIBa MEAUATOPHUTE U MOJIEPATOPHUTE MEXaHU3MH B
T€3H B3aUMOBPB3KHU. HacTosI11oTo n3cienBane ey Ja 3a'bJIH MMEHHO Ta3u IPa3HUHA.

3. O0eKT U mpeAMeT HA U3CJIeBAHETO

OOeKT Ha HW3CIEABAHETO Ca YYWUTEIWTE B HAYAHOTO M CPEIHOTO OOpa3oBaHHE B
I'spuns.

[IpenMer Ha M3CIEIBAHETO Ca MPOSIBUTE U B3aUMOBPB3KUTE MEKAY MCUXOTOTHUECKHUS
IUCTpeC, MPOPECHOHATHOTO IMperapsHe, HM3UCKBaHUATA KbM paboTata U pEcypcuTe B
oOpa3oBaTenHaTa cpeaa.

4. Ilen u 3a7a44 HA U3CJIEIBAHETO

Ilenra Ha AucepTalMOHHUS TPYHA € Aa C€ U3CJIeABAaT IPOSBUTE, B3aUMOBPB3KUTE U
NPEJUKTOPUTE Ha TICUXOJIOTHUYECKUS AUCTPEC U MPOPECUOHATTHOTO MPeTapsHe Cpe.] yUUTEIUTE
B HAaYyaJHUTE W CpelHUTE yuunuma B I'bpuus B paMkuTe Ha Mmojena , 3uCKBaHHS KbM
paborata — pecypcu‘* (JD-R), kaTo ce ananu3upa pomsita Ha EMOIMOHAIHOTO U3TOMIEHUE KaTO
MEIMaTop U CoLMaIHATA IIOAKPEINa KaTo MOJAEPATOP.

3a mocTuraHe Ha OCTaBeHaTa 1eJ ca (OpMYJIMPAHH CICTHUTE 3aJa4u:

1. Jla ce mpoBene TEOpPETHYEH NpPEIVIE]l U AHAIU3 HA MOHATUATA MCUXOJIOTMYECKU
aUcTpec, NpodecHOHAHO IperapsHe, CTpec Ha pabOTHOTO MSCTO U IperapsHe B
00pa30BaHHETO.

2. Jla ce aHanu3upaT OCHOBHHUTE (akTOpH (M3UCKBaHHS KbM paboTara U pecypcH),
BIIUSIEIIN BBPXY TE€3HU YCIOBHUS.

3. Jla ce nscnenBaT HUBaTa Ha ICUXOJOTHYECKU TUCTPEC U MPO(ECHOHAIHO IperapsiHe
CpeA IPBIKUTE YUYUTEIH B HAYAJIHO U CpelHO 00pa3oBaHue.

4. J1a ce TecTBa poJIsAiTa HA EMOLMOHAIHOTO U3TOIIEHNUE KaTO MEAUATOP U COLlMaIHATA
IIOJIKpena KaTo MOAEpaTop.

5. U3caenoBaTesiCKi XHIIOTE3HU

1. ITo-BucokHUTE U3UCKBaHUS KbM paboTaTa ca MOJIOKHUTEITHO CBHP3aHU C MO-BUCOKH
HUBA Ha MICUXOJIOTUYECKHU AUCTPEC U MPO(HECHOHATHO MperapsHe.

2. PabGoTHuTe pecypcM M coOIMaIHATA TOJKpena ca OTPHUIATETHO CBBP3aHU C
IICUXOJIOTHUYCCKUA ,Z[I/ICTpeC 148 HpCFﬁpHHCTO.

3. EMOLMOHANIHOTO M3TOLIEHME MEAUUpa Bpb3KaTa MEXIY H3UCKBAHUATA KbM
paboTaTa U MICUXOJIOTHUECKHSI TUCTPEC.

4. CoumanHata MOAKpena MoAepupa Bpb3KaTa MEKy M3UCKBAHUATA KbM paboTaTa u
IICUXOJOTHUYCCKUA ,Z[I/ICTpeC, KaTto OTC.IIa6Ba TAXHOTO HETraTUBHO B’bB,[[efICTBI/Ie.



6. MeTo0J10rusI HA M3CJIEABAHETO

N3cneaBaHeTo € peaau3upaHo B PAMKUTE Ha KOJUYECTBEH U3CIICIOBATEIICKH JU3aiH.
MeTtoonornyHara paMmka ce OCHOBaBa Ha Mojena ,,l3uckBanusi KbM paboTaTa — pecypcu,
KOITO MO3BOJIsIBA aHA/IM3 Ha OanaHca MEXIy MPO(EeCHOHATHUTE W3UCKBAHUSA U HAJTMYHHUTE
OPTraHU3aLMOHHU U JTUYHOCTHU PECYPCH.

N3non3BaHu ca CcTaHIAapTU3UPaHU IICUXOMETPUYHU MHCTPYMEHTH 3a U3MEpPBAHE Ha
NICUXOJIOTHYECKUSI JAUCTPEC, NPO(PECHOHATHOTO mperapsHe, paOOTHUTE H3UCKBAaHHUA U
pecypcure. JlanauTe ca 00paboTeHN Ype3 ChBPEMEHHH CTATUCTUYECKU METO/IU, BKITFOUUTEITHO
KOpEeNalMOHEH aHallu3, PETPECHOHEH aHaJIN3, KAKTO U MOJIENIH 32 MEAMATOPEH U MOACPATOPEH
edexT.

7. TeopeTHYHO U NPAKTHYECKO 3HAYECHHE HA U3CJIeIBAHETO

TeopeTnuyHOTO 3HaUECHUE HA U3CIIEABAHETO CE ChCTOU B AJalITUPAHETO U EMIIUPUYHOTO
tectBane Ha JD-R Mozena B rpbikusi o0Opa3oBaTesieH KOHTEKCT, KAKTO U B MHTEIPHUPAHOTO
pasriexJaHe Ha ICUXOJOTHYECKUs AUCTPEC U NpOPECHOHATHOTO NperapsHe B eJWHHA
aHAINTUYHA paMKa. M3cienBaHeTo JONpUHAcCAd 3a IMO-IPELU3HOTO  KOHILENTYaJHO
pasrpaHn4yaBaHE MEXJAy CTpEC, AUCTPEC W IpErapsHE U 3a paslIMpsBaHE Ha ITO3HAHUETO
OTHOCHO TE€XHUTE B3aUMOBPB3KHU.

[TpakTH4YecKOTO 3HAYEHHWE Ha JUCEepTalusATa ce M3pas3siBa B HICHTHU()ULIUpPAHETO Ha
KJIIOYOBM PHCKOBU U 3aLIUTHU (DaKTOpW, CBBP3aHU C NCHUXUYHOTO 3[paBE€ HA YUUTEIUTE.
[Tonmyyenure pesynTaTu MoraT Ja MOCITYy>KaT KaTo OCHOBa 3a pa3paboTBaHE HA MPOTrpamu 3a
OpraHM3alliOHHA IOAKpENa, MHTEPBEHLUHU 3a IPEBEHLMUS HA IPETapsHETO U IOJUTHKH,
HAaCOYEHU KbM MOJ00psiBaHE Ha MpodecHOHATHATa YCTOHYMBOCT U OJaroChbCTOSHUETO Ha
YUUTEINTE.

8. CTpykTypa 1 00eM Ha JUCEPTALMOHHHS TPYA

Hucepranusta e ¢ ooug odem 187 crpanuiy, oT KOUTO 167 cTpaHUII OCHOBEH TEKCT.
Ts BrmrouBa 54 tabnuny, 21 ¢urypu, 33 auarpamu u 6 cxemu. bubnmorpagusara cbabpxa 86
M3TOYHHMKA HA TPBLKH U aHIJIMHACKYU e3UK. [IprioskeHu ca YeTHpHU MPUIIOKEHHS.

TpyasT ce cbcTOU OT BbBEICHUE, TPH TIaBH, 3aKII0UEHUE, INTEpaTypa v MPUIIOKEHUS.
[IppBaTa rnaBa npeAcTaBs TCOPETUYCH aHAIM3 Ha BPb3KaTa MEX/1y ICUXOJIOTHUECKUS JUCTPEC
U 1poeCHOHATHOTO MperapsiHe B 00pa3oBaTEeIHUTE WHCTUTYUMU. Bropara riaBa ommcBa
METOAOJIOTMYHMS TM3aiiH Ha eMIIMPUYHOTO HM3ClieABaHe. Tperara riaBa ChAbp)Ka aHAIU3 U
MHTEpIpeTalys Ha pPe3ylTaTHTe, KaKTO M JUCKYCUS M OYepTaHHe Ha OrpaHUYCHUSITa U
NEPCHIEKTUBHUTE 32 OBACIIN U3CIIeIBAHUS.

TEOPETUYHA PAMKA HA U3CJIEABAHETO
1.1. TeopeT4eH KOHTEKCT HAa KATerOpMHUTe ,,cTPeCc” M ,,ICKXHYEH JUCTpec
HcropuyeckoTo pa3BUTHE Ha TEOpHsTa 3a CTpeca € IPOCIENEHO KaTo JIOTMYHa
CBOJIIOIIUA OT (bPISI/IOHOFI/I‘-IHI/I KbM KOTHUTUBHU U UHTCTPATHBHU 6I/IOHCI/IXOCOI_II/IaJIHI/I MOACIN.
B Pa3JIMYHHUTEC €Tall € U3CJIICABAHO KaK OPraHU3MbT p€arupa Ha BbHIIHU NPCAN3BUKATCIICTBA,
KaK CC aJlalThpa KbM TAX U IIPU KAKBU YCJIOBUA alallTallusATa IMpEMUHABA B JAC3aaliTalus.



To3u TeopeTHueH BT € 0COOEHO BaKEH 3a Pa3rpaHUYaBAHETO MEXAY CTpeC, €ycTpec U
IICUXOJIOTMYECKH TUCTPEC.

AHanusupana e koHuenuusata Ha Kiox Bepnap 3a ,BpTpemnarta cpena“, KoaTo
[IOCTaBsl OCHOBAaTa Ha pa30MpaHETO 3a OpraHM3Ma KaTo caMOperyiupaiia ce CcHcTeMa.
Pasrnenan e npuHocsT Ha Yoarsp b. KanbH, KolTO cucTeMaTH3npa peakusra ,,0uii ce i
Osraii* u onucsa ocTpaTa MOOMIIM3ALUS KaTO KOOPIMHUPAH aJaNTalliOHEH MEXaHU3bM.

Pa3BuTHeTO Ha KOHLIENIUATA € IPOIBIKEHO Upe3 aHanu3a Ha XaHc CeJiMe 1 HEroBUs
O6m amantanmoneH cuuApoM (GAS), koifiTo BBBeXkAa ¢dazure TpeBora, CHIPOTHBA U
U3TOIIEHNE, KaKTO W pa3rpaHMUEHUETO MEXIy eycrpec U aucrpec. Ilomueprano e, ue
OUCTPECHT IPEACTABIsABA CBHCTOSHUE HA HapylleHa aJanTauus IpU I[POIBbIKUTEIHO
IIPEBUILIABAHE HA PECYPCUTE.

KoruurusHara napaaurma € pasriiejaHa 4pe3 TpaH3aKLMOHHUA Mozel Ha Jlazapyc u
@®osIKMaH, CIIOpe]] KOWTO CTPECHT Ce OIpesesis OT CyOeKTUBHATA OLIEHKA Ha CUTyauusiTa U
HalnUuHUTE pecypcu. CUCTEMAaTU3UpaHU ca IIPOLECUTE Ha I'bpPBUYHA U BTOPUYHA OLICHKA U
poJIsiTa Ha CTPATETUUTE 3a CIIPaBSHE.

B teopeTnuHus aHaNM3 € HaIIpaBeHa MHTETpaLus Ha pasriieganute moaenu. O6o01eHo
€, Ue CbBpEMEHHAaTa IePCIEKTUBA Pa3IiIek]1a CTpeca Ha pa3IuyHy HUBA!

- KaTo He3abaBHa ¢usnonornyHa Mmoommmsanus (Kanbh);

- KaTo IIPOLEC Ha XpOHMYHA afantauus u usromenue (Cenue);

- Karo pe3yiraT OT KOTHUTHMBHA OLIEHKA W B3auMOJEHCTBHE uoBek—cpena (Jlazapyc u
®doyKMaH).

AHanusupaHa € Bpb3KaTa MEXAY CTpec, €yCTpec M JUCTPEC, KaTo € IOKa3aHo, ue
JUCTPECHT BB3HMKBA IPU NPOABDKUTEIHO IPEBUILABAHE Ha PECYpPCUTE U HapyllaBaHE Ha
XxoMeocTaTuyHuA O6anaHc. Pasrienanu ca pU3noONOrnyHUTE MOCASANIM (XPOHUYHA aKTHBALINS
Ha HPA ocra, moBuIlleH KOPTU30J), KAKTO M TCUXOJOTUYECKUTE MPOSIBU (OE3MOMOIIHOCT,
KOIHUTHBHO IIPETOBapBaHE, EMOLIMOHAIHO U3TOILLIEHUE).

IIpocnenenara esomtonus — ot bepnap npe3 Kanbn u Cenue no Jlazapyc u ®oskman —
MOKa3Ba IMOCTENEHHO pa3lIUpsBaHe Ha OOSCHHUTEIHATAa paMKa Ha CTpeca: OT OHOJIOTHYHA
perynanus KbM HHTEIPAaTHBEH OMOIICUXOCOLMAIEH MOJIEII.

B 0600mienne ce nogueprana, 4e CTPEChT € YHUBEPCAJICH alalTalliOHEH MEXaHU3bM;
MICUXOJIOTHYECKHUAT TUCTPEC BH3HUKBA IPU MPOIBIIKUTENICH AUCOATaHC MEXYy U3UCKBAHUS U
pecypcH; UHAMBHyalHaTa KOTHUTUBHA OLIEHKA ONpPEENsl MHTEH3UTETa Ha MPEKHUBSIBAHETO.
Ta3u pamka ocTaBst OCHOBaTa 3a pa30MpPaHETO Ha XPOHUYHHS MTPO(ECHOHANIEH CTPEC.

1.2. TeopeTHuyeH KOHTEKCT Ha cTpeca Ha PadOTHOTO MSICTO M CHHAPOMA HA
npo¢eCHOHATHOTO NperapsiHe

B cbBpeMeHHHS COLMAIIHO-UKOHOMHYECKH KOHTEKCT CTPEChT Ha pabOTHOTO MSCTO €
pasriiejaH KaTo LIEHTpalHa KaTeropys B OpraHU3allMOHHATa IICUXOJIOTHsI M IICUXOJIOTUATA Ha
3npaBeTo. [IpoydeHo € kak 1MHaMUKaTa Ha TPYJOBUTE OTHOLLIEHUS, BUCOKUTE U3UCKBAHMS 32
e(EKTUBHOCT U MOCTOSHHUTE CTPYKTYPHH IIPOMEHH B OPraHU3ALMUTE CH3/AaBAT YCIOBUS 32
XPOHUYHO HANpPEKEHUE, KOETO HAAXBBPJIS HOPMAIHOTO NPOPECHOHATHO HATOBapBaHE
(Schaufeli & Taris, 2014).

B To3u maparpad e aHamM3UpaHO pPaA3BUTHETO HA IOHATHETO ,,IPO(HECHOHAIHO
nperapsiHe KaTo crnenuguueH pe3yiaTraT OT XPOHUYEH, HEeQEeKTHBHO YIMpaBISIBaH



npodecuonaneH crpec. CTpechT Ha pabOTHOTO MSCTO € JeUHUPAH KaTO MCUXOJIOTHYECKa U
¢u3nonoruuHa peakuus, BB3HUKBAIIA I[P HECHOTBETCTBHE MEXKIy H3UCKBAaHHUATA Ha
paboTHata cpena u pecypcute Ha uauBuaa (Lazarus & Folkman, 1984). CeeToBHara 31paBHa
opranuzanus (2020) cucremaTusupa ToBa pazOupaHe, MOAYEpTaBAKU, Y€ CTPEeC BB3HUKBA,
KOTraTo pabOOTHUTE M3MCKBAHMS HAJBHUINABAT 3HAHUATA, YMEHHMATA U BB3MOXXHOCTUTE 32
CIpaBsiHE.

B TO3u KOHTEKCT € aHaau3upaHO Kak (PEeHOMEHBT ,,IpodecuoHanHoO mperapsHe’
MIOCTENICHHO C€ YTBBP)KAaBa KaTO CHeUU(pHUUEH pe3yiaTaT OT XPOHUYEH, Hee(EeKTUBHO
ynpasiisiBan npodecuonainen ctpec (Maslach, Schaufeli, & Leiter, 2001).

PasrpannueHa e Bpb3KaTa MEXy CTPEC U IperapsiHe: CTPECHT € MPOLIEC, a IPErapsiHeTo
— pe3yaTar OT IPOABIDKUTEIHA HEYCIICIIHA aJalTalusl.

B TeopeTtnuHus aHaMU3 ca CUCTEMAaTU3UPAHU HAKOJIKO OCHOBHH MOJIENA:

- buonornyen moaen u agocTaTUYHO HATOBApPBAHE;

- Teopus 3a cwxpansiBane Ha pecypcute (COR) — Hobfoll (1989; 2001);

- Mogen ,,Yosek—cpena“ (French, Caplan & Harrison, 1982);

- Mogen ,,Ycunus—Bb3Harpaxaenus ™ (Siegrist, 1996);

- Mogpen ,,U3uckBanus kbM paborata — pecypeu’ (JD-R) —Demerouti et al., 2001

B cpaBHuTENnEH aHanu3 Ha MOJETIUTE Ce YCTaHOBSIBA, Y€ MOJICJIUTE HE CEe M3KIIIOYBAT, a
B3aMMHO C€ JIOIbJBAT. Te OMMCBaT pa3iIUYHM acleKTH Ha €MH M ChLI IPOoIeC — Mpexoa OT
OCTBp KbM XPOHHYEH MPO(ECHOHANIEH CTPEC U PA3BUTUETO HA IpErapsiHe.

Ouepran € KOHTUHYYMBT Ha cTpecoBara peakuus (Schaufeli & Enzmann, 1998).
[TpocneneHo e Kak MHIMBUABT IPEMUHABA OT MOOMIM3AIINSA, IPE3 XPOHUUHO HATPEKEHUE, 710
€MOIIMOHAIIHO M KOTHUTHUBHO u3TOouleHue. [lomdyepraHo e, ye mpolechT € TeMIOpalieH U
KyMYJIaTHBEH.

CucrteMaTu3upaHu ca MHOTOCTPAHHUTE MOCIIEACTBUS: ICUXOJIOTHYECKHU (TPEBOXKHOCT,
JCTIPECUBHU CUMITOMH); (U3MOJOTHYHU (CHPICYHO-CHAOBH M MMYHHU HapyILICHUS);
OpraHM3alliOHHU (HaMajeHa HPOAYKTUBHOCT, TeKydecTBO). OTueTeHa € M pojsiTa Ha
NCUXOCoIManHus KiauMat Ha 6ezonacHocT (PSC), kolTo upe3 opraHu3alOHHU MOJIUTHKU U
MOJKperna MoXe J1a (yHKLIMOHUPA KAaTO 3aLIUTEH (aKTop.

B 0000menue, aHanu3bT HA TEOPETUYHHUTE MOJICNM IOKa3Ba, 4e BPB3KAaTa MEXKIY
cTpeca Ha pabOTHOTO MSACTO U NMPO(ECHOHATHOTO MperapsiHe € MPOrpecuBHA, KyMyJIaTHBHA,
MEIMUpPaHa OT PEeCypCH M OpPraHU3alMOHEH KOHTEKCT, MOIU(UIMpaHa OT WHAMBUIYATHU
KOTHUTHBHHM olLleHKU. [IperapsHeTo e pe3yirar OT XpOHUYEH AucOalaHC MEXly U3UCKBAaHUS U
pecypcu, a HEroBOoTO pa3BUTHE ce OOsACHSABAa upe3 MHTerpauusata Ha (U3UOJIOTHYHH,
MICUXOJIOTUYECKU M OPTraHU3allMOHHUA MEXaHU3MHU.

Ta3u uHTErpaTHMBHA paMKa JOTMYHO BOAM /10 M300pa Ha Mozena ,,JI3UCKBaHHS KbM
pabortata — pecypcu® (JD-R) karo MeTo0I0THYHA OCHOBA HA €MIIMPUYHOTO H3CIIEABAHE B
JIUCEPTALMOHHUS TPY/I.

1.3. KoHTekcryajeH aHajiu3 Ha CHHAPOMAa Ha Iperapsiie B YYHTEJICKATA
npodgecus

B t03u naparpa¢ e ananusupaHa yduTesckaTa npodecus KaTo BUCOKOPUCKOBA cpea
3a pa3BUTHE HAa XPOHUYEH CTPEC U IiperapsHe. Pasrienana e MHOronsMepHara poJis Ha y4uTess
— IeJlarorunyecka, CouuaiHa U emounoHanHa. Iloqueprano e 3HaueHUETO Ha ,,eMOLIMOHAJIHUS



tpya““ (Hochschild) n Heo6xonumocTTa OT MOCTOSIHHA peryJanus Ha eMOIMUTE IPU paboTa ¢
YUEHUIU U POTUTEIH.

CucremaTu3upaHu ca EMIUPUYHU JaHHH, TOKa3Balll BpPb3KAaTa MEXKAY BHCOKH
W3HUCKBaHUS, OTPaHWYCHA IMOJKpENa W EMOLMOHAIHO H3TOolIeHHe. MeTa-aHaTuTHYHUTE
uzcnenanus (Koutsimani et al., 2019) moka3BaT cuiiHa Bpb3Ka MEXIYy €MOIMOHAITHOTO
W3TOIICHWE U CHMITOMUTE Ha TPEBOXKHOCT W jenpecus. M3ciensanusi B oOpa3oBaTelieH
kouTekeT (Kyriacou, 2001; Skaalvik & Skaalvik, 2017) noTBwmpkmaBaT, 4e BHCOKHU
W3HUCKBaHUS, TUCIHUIUIMHAPHU TPYIHOCTU W JIMIICA HA MOAKpPENa Ca CBBbP3aHH C XPOHHUYEH
CTpecC U TperapsHe.

HampaBeHo e pa3rpaHudeHre MEXIy HaYaJIHUS U CPEAHHS e€Tal Ha oOpa3oBaHHE U €
YCTaHOBEHO, Y€ CTPECOPHUTE BapUPAT CIIOPEa 00pa30BaTEITHOTO HUBO:

- B HayajeH eTanm - JOMHHHpPAT EMOIIMOHATHO-UHTCPAKTUBHUTE W3UCKBAHUSI —
MOCTOSIHHA paboTa ¢ MajKd Jela, BHUCOKAa OTTOBOPHOCT 3a OCHOBHH YMEHWUS,
WHTEH3WBHA KOMYHHKAIUS C PpOJUTENH. HeoOXoauma € MYJITHIUCIUIUIMHAPHA
MOATOTOBKA M CHJIHA €MOI[MOHANHA AaHTaXHUPAHOCT. PHUCKBT OT EMOIIMOHAIHO
W3TOIICHUE € TIOBUIIIEH MOPAIX MPOABIKUTETHATA OIH30CT U OTTOBOPHOCT.

- B TUMHA3UaJICH eTal - JOMUHUPAT aKaJIeMUYHO-IPOAYKTUBHUTE U3UCKBAHUS — HATUCK
3a pe3yNTaTH, W3MHUTH, YNpaBICHHE Ha IOHOIIECKA TUHAMHKA, JUCHUTUTHHAPHU
MpoOJIeMH U OTYETHOCT. PUCKBT OT IIUHU3BM H JENEPCOHAINU3ANHNS € TT0-U3Pa3CH.
Makap cTpecopute na ca pa3IMdHHU MO CTPYKTypa, U B JBaTa erama ce HaliroaaBa

BHUCOK PHCK OT MperapsiHe IpHu XpOHUYCH ArcOaTaHc MeX Iy U3UCKBAHMS U PECYPCH.

B 006001eH1e, KOHTeKCTYaTHUAT aHAIU3 TTOKa3Ba, Ye:

- yumrenckata mpodecus chYeTaBa BHCOKA COLMATHA 3HAYMAMOCT U BHCOKO
€MOIIMOHAIHO HATOBAPBaHE.

- XPOHUYHHSAT MpodecroHalieH CTpec Bb3HUKBA MPU AUCOATAHC MEXKTy H3UCKBAHUATA U
pecypcure.

- KOTHUTHBHATAa OIEHKA W CTPATETUUTE 3a CIpPaBsSHE MOJEpUpaT HHTCH3WTETa Ha
aUcTpeca.

- TMperapsHeTO MPEJCTaBIIABA PE3yATaT OT MPOIBIDKUTEIHA €pO3Us HA EMOLIMOHATHUTE
1 ipo(heCHOHATTHUTE PECYPCH.

- pa3NUKUTE MEXIY HAYaHUS ¥ TUMHA3UATHHS €Tall ca KOJIMYECTBEHU U CTPYKTYpPHH,
HO HE MMPOMEHST OCHOBHUSI MEXaHU3bM Ha U3YEPIIBAHE.

To3u ananmu3 000cHOBaBa HEOOXOIUMOCTTA OT EMIMPUYHO M3CIEABAHE HA BpB3KaTa
MeXI1y paOOTHUTE U3UCKBAHUS, PECYPCHUTE, IICUXOJIOTUIECKUS TUCTPEC U MPO(HECHOHATHOTO
mperapsiHe Cpeji YYUTeIUTe B HAYaIHOTO U CPEAHOTO 00pa3oBaHUeE.

1.4. KonTekcTyanHu (pakTopu M COMMAJHO-IICMXOJOTHYECKH AeTEPMHUHAHTH HA
cTpeca M NPo(ecHOHATHOTO Mperapsive NPH YYUTEJHTe B HAYATHOTO W CPEAHOTO
o0pa3oBaHue B IPbIKaTa 00pa3oBaTe/IHA CHCTEMA

B to3u maparpad e ananuzupana cnenudukara Ha yuutenckara npopecus B paMKuTe
Ha rpblKaTa o0pa3oBaTeliHa CUCTEMa, KaTO € NOCTaBeH aKLEHT BbPXY MHCTUTYLMOHAIHUTE,
COLMAJIHUTE M TMCUXOJIOTHYECKUTe (akTopu, KOUTO (opMupar pucka OT CTpec u
npodecronanno nperapsue. Kakto Hauanaute ydyutenu (0G0KOAOl), Taka U YYUTEIUTE B



cpeaHoTo obpaszoBaHue (K0ONYNTEC) MpEeMUHABAT YHUBEPCUTETCKA MOATOTOBKA, BKIIIOYBAILA
akajeMHuHd W neparorudecku kommnoHeHTH (Kassotakis & Flouris, 2020). HezaBucumo ot
HUBOTO Ha IIPErojaBaHe, KIOYOBUTE KOMIIETEHIMH BKIIOYBAT MNpPEAMETHA IOArOTOBKA,
nejarornyecka epeKTUBHOCT, KOMyHUKATUBHU YMEHUS U COCOOHOCT 3a paboTa B KyJITypHO
XeTeporeHHa cpena.

[TomuepTano e, 4e IEHTpalu3upaHaTa CTPYKTypa Ha YIPaBICHHETO OTrpaHUYaBa
aBTOHOMHOCTTA Ha YUYUTEIUTE, KOETO MOXE Ja MOBIIMSAE BBPXY YCEIIAHETO 3a KOHTPOJI U
npodeCHOHATHO yJIOBJIETBOpPEHUE. Pasrienanu ca pasnuuusaTa MEXAy HadalHUs U
IMMHA3MAJIHUSL  €Tall, KakTO U BIHUSHUETO HAa COLMAIHO-TICUXOJOTHYECKU (HaKTOPH:
OpPraHU3allMOHEH  KIUMAaT, COIMajJHAa  MOJKpEena,  MEeXIYyJIUYHOCTHH  KOH(IMKTH,
KOMYHUKAIIHOHHH MTPOLIECH U OOILECTBEHO NMPU3HAHHUE.

Te3u (akropu ca KOHIENTYaIH3UPAHU KATO M3UCKBAHUSA M PECYpCH B PaMKHUTE Ha
mojena JD-R. AHanu3upaHo e B3auMoJIeiiCTBUETO MEXIY CIIEHU(PUYHU CTPECOPH, IUIYHOCTHU
XapaKTepUCTUKH U MPO(PECHOHATHU MOCIEICTBHSL.

VYcTaHOBEHO €, Yye B HaYaJIHUS eTall eMOLMOHAIHATA Peryjalus U eMIaTusiTa urpast
[EHTpaJlHa 3allUTHA POJIs, JOKAaTO B THMHA3WMAJIHUS €Tal BOJCIIM Ca CTPATETHYECKOTO
IUIAaHUPaHE U YTpaBIIEHUETO Ha BpeMeTo. [Ipu HepoCTaThUHU pecypcu XPOHUYHHUSAT CTpeEC
MOKE J1a IPEMHUHE B TICUXOJIOTMUYECKHU TUCTPEC U IpErapsiHe.

Crnenudukara Ha TpbUKHS 00pa3oBaTeleH KOHTEKCT BOAM A0 JU(EpeHIHpaHH
npopmwin Ha NpodecHOHATHO HATOBapBaHE B HAYAHOTO M CPEIHOTO 0Opa3oBaHUE, KOETO
000CHOBaBa HEOOXOJUMOCTTA OT EMIHMPUYHO H3CIICABAHE, aJalTUPAHO KbM HAIIMOHATHHUTE
0COOEHOCTH.

B o0o0menue kbM TO3u maparpad ce momdyepraBa, Y€ MCUXUYHHUAT AUCTPEC U
npoeCHOHATHOTO MperapsHe NpH yduTenuTe B ['bpums He MoraT na ObAaT aJeKBaTHO
OOSICHEHU €MHCTBEHO Ype3 YHHUBEPCAIHU MCUXOJOTHUECKU MOJIENH, @ U3UCKBAT CUCTEMHO U
KOHTEKCTYaJTHO TBJIKYBaHE, KOETO MHTErpHpa WHCTUTYLIMOHAJIHHUTE XAPAaKTEPUCTUKH Ha
oOpa3zoBaTenHaTa CUCTEMa U COIMAIHO 00yCclIOBeHaTa crienupuKa Ha yuuTesckara npodecus
B HayaJlHUS W TUMHA3MAJHHUS eTan Ha oOpa3oBaHue. VIMEHHO Ta3M KOHTEKCTyaJHa
NEPCIEKTHBA I03BOJIABA MMO-MIPELU3HO pa30upaHe Ha MEXaHU3MHUTE Ha BB3HUKBAHE Ha
ObpHayTa U 0YepPTaBa MO-PEATHUCTUYHN BH3MOXKHOCTH 32 IIPEBEHIIUS U HHTEPBEHIIMA.

KitouoBu 3a criiectBenus B [IbpBa riaBa TeopeTUUYEeH aHANIN3 ca CISIHUTE aKLECHTH:

1. CrpechT mpencTaBiisiBa aJanTallMOHEH MEXaHU3bM, a JUCTPECHT — CHCTOSIHUE
Ha HapyllIeHa peryianus.

2. IlpodecuoHanHOTO MperapsHe € pe3ysTaT OT NPOIBIDKUTENCH aucOanaHc
MEX]y U3UCKBAHUS U PECYPCH.

3. EmoumoHanHoTo wu3TOLIEeHME (YHKIMOHUpPA KaTO KIIOYOB MEIHATOp B
npoueca.
Couumannara nojkpena U OpraHu3alMOHHUAT KJIMMAT UMAaT 3allluTHA POJIs.

5. VYuurenckara npodecusi, 0cOOEHO B LIEHTpAIU3UpaHa 00pa3oBaTesiHa CUCTEMA,
ChUETaBa CTPYKTYpHHU U €MOLIMOHAIHU M3MCKBAHUS, KOUTO YBEJINYABAT PUCKA
OT XPOHHUYEH CTpEC.

Ta3u TeopeTnyHa paMka 000CHOBaBa U300pa Ha Mojiena ,,M3uckBaHus KbM paborarta —
pecypeu’ KaTo METO0JI0IMYHa OCHOBA Ha EMIIMPUYHOTO H3cieBaHe. B cnenBamiara riasa ce



IIPEACTABAT LENTa, 3a4a4UTe, XUIOTE3UTE U U3CIENOBATECIICKUAT IU3alH, 4Ype3 KOUTO
TEOPETUYHHTE JIOIMYCKaHUs 11e ObIaT EeMIUPUYHO IPOBEPECHH.

METOJA0JIOI'USA U EMIIMPUYHO U3CJIEABAHE

2.1. MeTa-aHaqu3M M KOHLENTYAJU3alHMsd HA MeTOJ0JIOTHYHATA paMKa Ha
eMIIMPHUYHOTO H3CJIeIBaAHe

B To3u maparpad e HanpaBeH cuCTEMaTUYEH MperJie]] Ha MeTa-aHAU3U U eMIIUPUYHH
U3CIEIBAHMU, KOMTO  M3CIEABAT  Bpb3Kara MEXIY IICHXOJOTMYECKUS  JTUCTpEC,
npoeCHOHATHOTO TperapsHe U Npo(ecuoHanHus KOHTEKCT Ha YYHTelcKara ACWHOCT B
HAYaJHOTO M CpeaHoTo oOpa3oBaHue. To3u mperiex CiIy)kHu KaTo OCHOBa 32
KOHIICTITyaJIM3UpaHe Ha METO/I0JIOTHYHATA paMKa Ha HACTOSILIOTO U3CIIE/IBAHE.

AHanu3upaHu ca MeTa-Iperyiein, KOUTO MOKa3BaT, 4e eMOILMOHAIIHOTO U3TOILECHHE €
CHJIHO CBBP3aHO C HeCHeUU(UYEH ICUXOJIOTUYECKH IUCTPEC, JIENPECUBHH CHMIITOMU U
HamaJieHa yAOBJIETBOpEHOCT oT *uBoTa (Salmela-Aro et al., 2019; Agyapong et al., 2022).
[ToguepTano e, ye mperapsHeTo M AUCTPECHT He (PYHKIIMOHUPAT M30JUPAHO, & B3AUMHO CE
yCUJIBAT B PAMKHUTE Ha XpOHUYEH NPOPEeCUOHATICH CTPEC.

Oco0eHOo 3HAaYMM € Pe3yaTaThT OT JOHTUTYIUHATHHU W3CIEIBAHMS, KOUTO IOKa3BaT
¢deHomena ,,cTpecoBa 3apasa‘“: o-BHCOKMTE HUBA HA MPerapsHe MPH YUUTEIUTE CE aCOLUUpPAT
C MOBUILEHM HUBA Ha Koptuzos npu ydernuuute (Oberle & Schonert-Reichl, 2016). Tosa
OTKPHUTHE PA3IIUPSABA aHAIN3a OTBBJ UHIUBHIyaJTHOTO HUBO U 000CHOBaBa HEOOXOAMMOCTTA
OT OpPraHU3alIOHHU WHTEPBEHIIHH.

Jlocuueckusm u3600 €, 4e TPErapsHEeTO IMPEJCTaB/IsABa KIIOUYOB MEIUATOP MEXITY
npodecroHanHaTa cpeia v No-IUPOKUTE MICUXOJIOTUYECKH U COLIMAITHU MTOCIIEICTBUS.

CpaBHUTEIHUTE U3CJICABAHUS B €BPOMNEWCKHA KOHTEKCT MOKa3BaT, 4Ye YUYUTEIUTE B I10-
TOPHHUTE KJIACOBE MO-4€CTO CHOOIIaBaT MO-BUCOKH HUBA HA U3TOIICHHE U IMHU3BM (Arvidsson
et al., 2016; Tikkanen et al., 2022; Saloviita, 2021). Te3u paznuuusi ce 00SCHSABAT C TO-TOISIM
yueOeH ToBap, Mo-rojisiM Opoil YYEHUIM U MO-CUJIHA crienuain3anus. B cbuioto BpeMe yact
OT H3CJeIBaHUATA HE OTKPHBAT CTAOMJIHHM Pa3IUKd MEXKIYy HAYaJIHOTO U CPEIHOTO
o0Opa3oBaHHe, KOETO HAcOYBa BHMMAHHETO KbM pOJIATa HAa KOHTEKCTyalHH (hakTopu —
OpPraHU3al[MOHEH KIUMAT, COIMAJHO-MKOHOMHMYECKAa Cpela W JUCLUILUIMHAPHH HPAKTUKU
(Ribeiro et al., 2021).

Memooonoeuueckuam u3600 e, 4e€ B HACTOAILIOTO H3ClIeABaHE TpsOBa da Obaar
BKJIIOYECHU NTPOMEHJIMBH, OTPa3sBaIlld OPraHU3alMOHHUS KIMMAT U 00pa3oBaTeHU €Tall, 3a
7ia c€ MOAETUPAT Bb3MOKHUTE Pa3IHyHsl.

Bb3 ocnoBa Ha Mozaenure JD-R, Demand—Control (Karasek) m COR (Hobfoll) e
crucTeMaTH3MpaHa paMKa Ha pUCKOBHUTE U 3aIUTHUTE (PaKTOPH:

- PuckoBu ¢akropu (M3MCKBaHMSA) - BUCOKO pabOTHO HATOBapBaHE, BPEMEBU
HATHUCK, JUCUUIUIMHAPHU TPYIHOCTH, POJEBH KOH(IMKTH, aIMUHUCTPATUBHU
M3MCKBAaHUS M EMOLMOHAIEH TpyJ ca WIACHTU(UIUPAHU KAaTO CHIIHU
npenukTopu Ha nperapsiHe (Hakanen, Bakker & Schaufeli, 2006; Bakker &
Demerouti, 2007).

- 3amutHu (akTopu (pecypcu) - aBTOHOMHOCTTA, COIMAHATa IOJKpena,
JHMepcKarTa moJKpena, caMoe()eKTUBHOCTTa M 00paTHaTa Bph3Ka ca JJOKa3aHU
Oydepu cpemry nuctpec u nperapsine (Tummers & Bakker, 2021; Skaalvik &



Skaalvik, 2010). Teopusita 3a chbXpaHsiBaHE HAa PECypCHTE IOTYEpTaBa, 4ye
JIOCTBITBT IO PECYPCH MPeoTBpaTsBa ,,cuupanu Ha 3aryba““ (Hobfoll, 1989).

Humezpamusen uz6o0. W3uckBanusTa U pecypcute (yHKIMOHHpPAT B JTUHAMHYHO
B3aUMOJICHCTBHE, KOETO ONpeieNs IMOCOKaTa Ha Pa3BUTHE — KbM H3TOILEHHE WM KbM
aHTa)XKUPAHOCT.

B naparpada e aprymenTrpan u300pbT Ha KPaTKU M BaJIUIMPAHU HHCTPYMEHTH:

1) 3a usmepsane na Hecneyughuuen ncuxonocuyecku oucmpec:

- KI10 (Kessler Psychological Distress Scale) — 10-enmemenTHa ckana 3a
MOIYJIAIIMOHEH CKPUHUHT C JIOKAa3aHU IICUXOMETPUYHU XapaKTePUCTUKU
(Kessler et al., 2002).

- GHQ-12 (General Health Questionnaire) — MMUPOKO U3MOI3BAaH UHCTPYMEHT 32
orieHka Ha Hecnienduuen auctpec (Goldberg & Williams, 1988).

[TomuepTano e, ye Te3u HHCTPYMEHTH Ca MOIXOASIIH 38 HEKIMHUIHU PO ECUOHATHH
M3BAJIKU U MTO3BOJISIBAT IPYIOBU CPAaBHEHHUS.

2) 3a usmepesarne na npoghecuonarnomo npezapsne - 1360pst Ha MBI-ES (Maslach
Burnout Inventory — Educators Survey) e 000CHOBaH upe3 HeroBara BaJUAHOCT U LIUPOKO
npusioxeHue B oopasoBatennu kontekcT (Maslach, Jackson & Schwab, 1996). Ilogueprano
€, 4e TPUTE U3MEPEHUS Ha MIPErapsHeTOo MO3BOJISABAT AU(EPEHIUPAH aHAIN3 HAa MEAHATOPHHUTE
MEXaHU3MHU.

B13 ocnoBa Ha JD-R, D-C 1 COR, eMnupuYHHAT MO/IeJI 1€ BKJIHOYBA:

- HezaBucumu mnpoMeHIMBU (M3HCKBaHMSA/pecypcr): pabOTHO HATOBapBaHE,
IUCUMIUIMHAPHU  TPYIHOCTH, pOJIEBHM KOH(DIMKTH,; aBTOHOMHOCT/KOHTPOJ, COIIMAIHA
MOJKperna, caMoe(pUKaCHOCT, JIUJePCKa MOAKperna.

- Menuatopu: usmepenusi Ha nperapsinero (MBI-ES: usromenue, uuHU3bBM,
nuanu noctwkeHus ). (Maslach et al., 1996).

- 3aBucumu npoMenynBu: ncuxoioruyecku gucrpec (K10 n/mmm GHQ-12) kato
obmr naaukarop 3a auctpec. (Kessler et al., 2002; Goldberg & Williams, 1988; Hystad et al.,
2020).

- MogepaTopu/KOHTpoIIU: 00pa3oBaTesieH eTan (HayajlHO CpPEIly TOpHO CPEaHO
oOpa3oBaHue), OMUT, IMOJI, BUJA ydwiuile, yuieOHO HaToBapBane. (Arvidsson et al., 2016;
Tikkanen et al., 2022).

Ta3u pamka no3BoJisiBa TecTBaHe Ha: (1) kopenanuu MeXy IUCTPEC U MperapsHe; (2)
PErpecuoHHU MIBTHINA OT M3MCKBaHMS/PECYPCH JI0 JAUCTPEC ype3 mperapsiHe u (3) TpynoBH
CpaBHEHHMsI 110 00pa30BaTENICH €Tall.

IIpeaBapuTeTHH CHHTETHYHM HWHTEPHNPETALMM HA OYAKBAHUTE eMIHPHUYHH
Pe3yJITaTH OT U3CJIeIBAHETO:

1) JutpechT € IMMPOK HHIUKATOP 32 ICHUXOJOTHYECKU TUCTPEC; MPETrapsiHeTO €
cnernuduyueH 3a paboTara MeXaHU3bM, KOUTO IO MOJAXPAHBA.

2) JD-R npenocTaBs HHTETpaTUBHA paMKa 3a XUIIOTE3H, U3MEPBAHUS U UHTEPBEHIIUH.

3) Paznukure B HAYaIHOTO M CPEeIHOTO OOpa3oBaHUE BEPOSATHO C€ IbIDKAT Ha
KOH(Urypalyy Ha U3UCKBaHUATA/PECYpPCH, a HE CaMO Ha caMusl ,,eTarn’.

B 06006menue Ha maparpad 2.1. ce ouepraBar CIeIHUTE aKI[EHTH:

Merta-aHanu3uTe NOTBBPIKIABAT CHIIHA BPb3Ka MEXIY MpErapsiHe U MCUXO0JIOTHYECKH
JHCTpEC.
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OOpa3oBaTeHUAT €Tall MOKE Ja BIUSC BbPXY MHTEH3UTETa HAa M3UCKBAHUATA, HO
KIIIOYOBH Ca KOH(PUTypalMuTe Ha U3UCKBAHUSI U PECYPCH.

JD-R, D-C u COR npenocTtaBsAT CbBMECTUMA U UHTETPATUBHA TEOPETUYHA OCHOBA.

EMOLMOHAJIHOTO M3TOLIEHHE CE€ OuepTaBa KaTO LEHTPATHUAT MEAUATOP MEXITY
paboTHaTa cpena u JucTpeca.

M360pbT HAa HMHCTPYMEHTH M CTaTUCTHYECKM MOJAET JIOTMYHO Clie[Ba OT Ta3H
KOHIIENTyaJHa paMKa.

2.2. e, 3axa4n, 00eKT, MpeAMeT U XMIIOTe3H HA eMIIMPUYHOTO M3CJIeBaHe

Iea: /la ce u3cieaBat B3auMOBPB3KUTE MEXK/ly M3UCKBAHUATA 32 paboTa U pecypcHure,
HUBaTa Ha NPOPECHOHATHO MperapsHe M ICUXOJIOTMYECKH IUCTpEC NpPH YUYHUTEIUTE B
HaYaJIHUTE U TOPHUTE KJIACOBE HA CPETHOTO 0O0pa30oBaHKeE, KAKTO U JIa CE yCTAaHOBU POJIATA HA
IperapsHeTo KaTo MeIUaTop, KaTo Ce B3eMaT MpPeABH]l COLUATHO-AeMOorpadckute hakTopH.

3amayy Ha U3CIeABAHETO:

1. a ce aHaim3upaT HUBaTa Ha ICUXOJIOTMYECKHU TUCTPEC U KOMIIOHEHTHUTE Ha
npoeCHOHATHOTO TperapsiHie (EMOLMOHATHO H3TOILICHHE, JeTepCOHAIN3alus, HaMaJeHU
MOCTH)KEHUS ) IPU YUUTEIUTE OT HAYaJHUS €Tall Ha OCHOBHOTO 0Opa30BaHUE M FOPHHS €Tarl
Ha CpeIHOTO 0Opa3oBaHue.

2. [la ce u3cnenBat B3aUMOBPB3KUTE MEKY IICUXOJIOTUYECKUS TUCTPEC, N3UCKBAHUATA
3a paboTa, pabOTHUTE PEeCypCH U MOKa3aTeIUTe 3a IperapsHe B IBETe IPyNH OT U3BaJIKaTa Ha
yUUTEIUTE.

3. la ce cpaBHAT HMBaTa Ha JUCTPEC U MperapsHe Mo MOJI U Ja ¢ WACHTU(PHUIUpAT
crieun(UYHYU 32 1M0J1a IPEAUKTOPH.

4. Jla ce npoyuu IMHAMUKaTa Ha U3MEPBaHUTE IPOMEHIIMBU 10 Ki1acoBe (14 kiac u
10-12 knac), 3a 1a ce AudepeHnrpa cTernenTa Ha puck Ha U30paHuTe eTany Ha 00pa3oBaHHUe.

5. Jla ce onieHM BIMSIHUETO HA M3UCKBAHMATA 33 pabOTa M pecypcuTe BbpXy HUBATa HA
JUCTPEC U NPETrapsiHE YPE3 PErPECUOHHU MOJEIIN.

6. [la ce BU3yanu3upaT U MHTEPIPETUPAT KOPEITALMOHHU CTPYKTYPH (TOTUTMHHU KapTH,
MpPEXOBHU IpauKH) 3a MO-IUVIOCTHO pazdoupaHe Ha (PaKTOPHUTE B3aUMOBPB3KH.

7. Ha ce ¢dopmynupaT MpaKTUYECKH IOCIEIUIM 3a MPEBEHUUS W HMHTEPBEHIMS,
HACOYEHHU KbM YUUTENIU OT Pa3IMYHU IIOJIOBE U OT PA3JIUYHU €Talu Ha 00pa3oBaHUeE.

O0eKT Ha U3cJeABaHe € ICUXUYHOTO OJIArONOIy4YHe Ha YYUTEIUTE B CUCTEMaTa Ha
HAYaJHOTO M cpenHoTo oOpa3oBanue. IlpenmMer Ha wH3cieaBaHe € Bpb3KaTa MEXIY
M3MCKBaHUATa 3a paboTa, NMpodecHOHATHUTE pPEeCypcH, NPO(ECHOHATHOTO NperapsHe u
MICUXOJIOTHYECKHUS TUCTPEC IPU YUUTENIUTEe B HAYAJTHUTE U CpeHUTe yuminiia B PenyOnuka
I'spuns.

H3cienoBaTesICKH XUIOTE3H:

H1: U3uckBanusta Ha pabotara (JD) ca mOJOKHUTETHO CBBP3aHH C IMCUXOJIOTUYECKH
muctpec (K10), emornmonanno uzromenue (EE) u nperapsine, 10kaTo pecypcute Ha paboTara
(JR) (coumanna nmoakpena, aBBTOHOMHOCT, CaMOE(UKACHOCT) ca OTPULIATEIHO CBbP3aHH.

H2: Couwmanno-gemorpadckute ¢aktopu (Bb3pacT, MOJ, TPYAOB CTaX, TOJUIIHO
aKaJIeMUYHO HATOBAapBaHE) MOJEpPUPAT BPB3KUTE MEXKAY H3UCKBaHUATA Ha paborara,
nperapsaneto u ncuxonorudeckus auctpec (K10), kaTo crapmute yuuTesld UMaT MO-BUCOKH
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HuBa Ha eMouuoHanHo uztomenue (EE) u ncuxonornuecku auctpec (K10) B cpaBHeHue ¢
MJIAIINTE YUYUTEIIH.

H3: Xenure neMoHcTpUpar Mo-BUCOKM HUBA Ha emouuoHanHo u3romieHue (EE) u
ncuxonoruuecku auctpec (K10), mokato mpu mMbkeTe M3UCKBaHUsATa Ha padotara (JD) ca
MOJIOKUTETHO CBbp3aHu ¢ rncuxonorudeckus aucrpec (K10)

H4: B HauanHOTO yuumnuiie Hail-BUCOKUTE HUBA Ha nicuxosiornuecku aucrpec (K10) u
mperapsiHe e ce HabIoaaBaT NpU YYUTEIUTE B 4-TH KJac; a B MO-TOPHHUTE KIIACOBE - MPU
yaurenure B 12-tu kiac.

HS: Kopenanmonnute Mpexu pa3KpuBaT MO-CHJIHM M MO-IUIBTHU BPB3KU MEXIY
ncuxonoruueckust aucrpec (K10) u nmpodecrnoHanrHoTo nperapsiHe Mmpu KEHUTE, OTKOJIKOTO
IIPU MBXKETE.

2.3. U3Baika u opraHnu3anusi Ha U3CJIeJ0BATEJICKUS MOeJ

H3Bagka

[InanupanusaT pasmep Ha LeneBaTa M3BaAKa € MUHUMYM n = 320 yuuTenu, KOeTo
OCUTYpsIBa I0CTaThyHa CTATUCTHUYECKA MOLIHOCT 3a IIPOBEKJAHE HA MEIUALMOHEH aHaIu3 U
HAJEKIHO TECTBAHE HA M3CIIEIOBATEIICKUTE XUIIOTE3U. M3BagKaTa € CTpyKTypupaHa Taka, ue
Jla BKJIIOYBA paBeH OpOW y4acTHHMLM OT paziIvuHU oOpa3oBaTenHU HUBA — 160 yuutenu ot
HayajieH etamn 1 160 yuuTenu oT CpesieH eTarl, KOETO 103BOJIsIBa CPABHUTEIIHH aHAJIU3H MEXKIY
IpyIuTE.

[TonGopbT HAa YYaCTHUIIMTE € OCBHIIECTBEH UPe3 LEJIEHACOYEH METOM, ChbOOpa3eH ChC
cneun(pukaTta MU IETUTe Ha H3CIEIBAHETO: KPUTEPUU 32 BKIIOUYBAHE W KPHUTEPUU 32
U3KJIIOUBAHE.

XapakTepuCcTHKH Ha H3CJIeIBAHNTE CYOeKTH

B mnpoyuBaneto ca cbOpaHM JaHHUM 3a OCHOBHM COIMAIHO-AEMOrpad)cku u
npodeCHOHATHI XapaKTEPUCTHKH, BKIIOYUTEIHO: 110JI; Bb3PACT; MPEMOAABATEIICKH OIIUT; BU]L
yumidiie (rpajcko WM CEJICKO); MPEenoJaBaTelCKO HaTOBapBaHE, M3MEpPEHO upe3 Opoi
yueOHHU 4acoBe M 0011a aHTaXKUPAHOCT. Te3H MOoKa3aTeNu ce U3MO0I3BaT KaKTo 3a OMUCATEICH
aHaJIN3, TaKa U KaTO NOTEHLMAIHU KOHTPOJIHU WM MOJEPUPAIIH IPOMEHIIMBY B IIOCJIEIBAILU
CTaTUCTUYECKU MOJIENIH.

N3caenoBaTesicKu HHCTPYMEHTAPHYM:

3a penure Ha TOBAa IPOYYBAHE € M3II0J3BaH CIIOKEH MHCTPYMEHT, BKJIIOYBAIL
CTaHJAPTU3UPAaHW M BaJUAMPAHU BBIPOCHULM, HACOYEHM KbM H3MEpPBAaHE Ha
NICUXOJIOTHYECKUS IUCTPEC, MPO(PECHOHAIHOTO MperapsiHe, KAKTO 1 OCHOBHUTE U3UCKBAHUS U
pecypcu B paboTHarta cpefia Ha yuurenute. OCBEH TOBa € MPUIIOKEH COLUATHO-AEMOrpadCKu
BBIPOCHHUK 33 ChOMpPaHe Ha KOHTPOJIHH U ONUCATEIHH JaHHU.

1. Ckana 3a mncuxosormdyecku aucrpec Ha Kecaep (K10) Ckanara 3a
ncuxonorudecku auctpec Ha Kecnep (K10) e HHCTpyMEHT 32 caMOOIIEHKA C €MH €JIeMEHT,
IpeJHa3HayeH 3a CKPUHMHI Ha Hecrneuu(pUYeH IICUXOJIOTUYECKH JUCTpec B obmara
nonynauus. MHcTpymeHTsT BKmtouBa 10 TBBpAEHMS, KOMTO OLEHSABAT 4YecTOTaTa Ha
M3MUTBAHUTE CUMIITOMM Ha AUCTPEC, KATO TPEBOKHOCT, HAIPEKEHHE, IENIPECUS U IICUXUYECKA
yMopa 1pe3 MOCIEIHUTE YETUPU CEAMHULIH.

JlonbJIHMTeIeH HHCTPYMEHT 3a BajJuaupane: BornpocHUksT 3a 06110 3apase GHQ-
12 e KpaTbK CKPUHMHIOB HHCTPYMEHT, HM3MEpBall OOLIOTO MCUXMYHO OJaromnoiyuyue u
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HAJIMYMETO Ha TEKYIL IICUX0JI0ruuecku quctpec. Tol BkirouBa 12 TBbpAEHUS, OLEHEHU 110 4-
creneHHa ckana. M3nonseanero Ha GHQ-12 B HacTOAIIOTO IpOyyYBaHE MO3BOJIABA TECTBAHE
Ha KOHBEPI€HTHAa BAJMJIHOCT U paslIUpsBaHE Ha MHTEpIpeTalusTa Ha pe3yiTaTUTE OT
IICUXUYHOTO 3/PaBeE.

2. NUnBenTapu3anus 3a nperapsine Ha Macaax — Bepcus 3a yuureau (MBI-ES)

WNuBeHnTapusanusTa 3a nperapsine Ha Macnax — Bepcus 3a npenogasatenu (MBI-ES) e
MHOT'OM3MEPEH HMHCTPYMEHT, CIIEHUAJHO AJalTHUpaH 3a 00pa3oBaTeNHUs KOHTEKCT. Toi
ChIbpKa 22 TBBPACHHUS, PA3NPEICICHU B TPU KOHILENTYaJHO HE3aBUCHUMM, HO CBBP3aHU
MIOJICKAJIN: EMOLIMOHAIHO U3TOIIEHNE — YyBCTBO 32 [ICUXMUYECKO U EMOLIMOHAIIHO U3TOLLEHUE;
JENepCOHANN3ALNS — JUCTAHIUPAHOCT U LMHU3BM KbM YUYEHHMIMTE; JIMYHO MOCTHIKEHUE —
YyBCTBO 32 KOMIIETEHTHOCT U MpodecnoHanHa epeKTUBHOCT.

3. BbnpocHHK 3a H3NCKBAHMATA U pecypcuTe Ha padoTaTa (aJanTHpPaHa Bepcus)

BBOpocHUKBT 32 M3MCKBAHUATA U PECypCcHTE Ha paboTaTa ce OCHOBaBa Ha MoOeia
,JI3uckBaHus KbM paborata — pecypcu‘ (JD-R) u u3mepBa kirouoBH acmnekTu Ha paboTHATa
cpeaa, KOUTO Morar Ja (pyHKIIMOHUPAT KaTo PUCKOBU WJIM 3alIMTHU (DaKTOpH. 3a OLEHKA Ha
XapaKTepUCTUKHUTE Ha paboTHATa cpenia € M3MO0JI3BaHa aanTupaHa Bepcus Ha BrnpocHuka 3a
M3MCKBaHUATA U pecypcure Ha paborata. HCTpYMEHTHT BKJIIOYBA MOJCKAIM, M3MEpBAIIU
M3MCKBaHUS KbM paboraTta (pabOTHO HaTOBapBaHe, MUCHMIUIMHAPHU TPYAHOCTH, POJIEBU
KOH(JIMKTH) U pecypcH (aBTOHOMHOCT, COLIMAJTHA MTOJIKpENa, CaMOYyBCTBHE).

To3u BBIPOCHUK IO3BOJISIBA aHATIHM3 Ha OajaHca MEXIY U3MCKBAHUATA U PECYPCHTE,
KaKTO W M3CJICJIBAHE Ha TAXHATa POJs KAaTO MpeAcKa3BalM (aKTOPH, MEAUATOPH WU
MOJIEpaTOpH BBB Bpb3KaTa MEXIy paboTHaTa cpeaa, ICUXOJOTHYECKUs IHCTpeC U
poheCHOHATHOTO MIperapsiHe.

4. CounajHo-1eMorpagcku BbIPOCHUK

CoumanHo-neMorpa)CKusiT BBIPOCHUK CIYXKH 32 CHhOMpaHE Ha ONUCATEITHH MU
KOHTPOJIHU IPOMEHJINBU, KOUTO Ca BaXKHU 3a UHTEPIIpETALUATA HA pe3yaTaTuTe. Toil BKI0YBa
[IOKa3aTelIu 3a II0JI, BB3pacT, MPENoJAaBaTEJICKH ONWUT, BHUJ W HUBO Ha YUYWIMIIETO,
IIpenoaaBaTe/ICKO HaToBapBaHe. Te3u aHHU ce M3IO0J3BaT B: ONMCATENIEH aHaJIU3; IPYIOBU
CpaBHEHMsI, KOHTPOJIMpaHE Ha TNOTCHUMATHU OOBpPKBAIM (AKTOPH B PErPECHOHHH U
MeUAllMOHHU MOJEIIH.

M31on3BaHusAT HHCTPYMEHTApUYM KOMOMHMpPA BaIUIUPAHU ICUXOMETPUYHH CKAJIU C
KOHTEKCTYaJIHO PEJIEBAHTHU MEPKHU, KOETO OCHUIypsBa BHCOKA HAJEXKIHOCT, BAJIMIHOCT U
aHAJINTUYHA I'BBKABOCT HA U3CIIEA0BATEICKUSA MOJIEN.

Oprasn3zanusaTa Ha NPOYYBAHETO BKIIIOUBA CJIEIHUTE MPOLIEYPHU CTHIIKH:

1. TlomyuaBaHe Ha €TUYHO 0JIOOpPEHUE OT ETUUHATA KOMHCHUS Ha 00pa3oBaTeHaTa
UHCTUTYLHUS.

2. TlunotHO mpoyuyBaHe C¢ Manka rpyma yuurenu (n = 20) 3a mpoBepka Ha
pa3bupaeMocTTa Ha BBIPOCHTE.

3. Tucmeno undopMupano chriacue OT y4acTHHUIIMTE.
CnOupane Ha JaHHU, TPUOIM3UTETHO 30 MUHYTH Ha YYaCTHHK.

5. OcurypsiBaHe Ha IOBEPUTEIHOCT U OTCHCTBUE HA YUWJIMIIHOTO PBKOBOJCTBO
10 BpEME Ha IOI'bJIBAHETO HAa BBIIPOCHULUTE.
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B npoyuBaHeTo y4acTBaT aKTUBHU YUUTENN OT 00pa30BaTeIHU HHCTUTYLIUU B PETHOHA
Ha ConyH. [Tw10THOTO mpoydBaHe € NPOBEAECHO B TMEpHOJa OKTOMBPH - JEKEMBpHU, a
OCHOBHOTO 00XBallla epuoia sHyapu - Mail Ha yuebHarta 2024-2025 ronuna.

CraTucruyeckara o0padoTka Ha pe3yJTaTHTe CE H3BbpIIBA 4pe3 OINUCATEIIHA
CTaTUCTHKA (CPEIHM CTOWHOCTH, CTaHJAPTHU OTKJIOHEHHs, DPA3MpEAeCHHUs), aHAIMW3 Ha
HazexaHoctTa (o Ha Kponbax) 3a Besika ckana, kopenanuoneH ananu3 (Iluspesa/Cnubpman),
pEerpecuoHeH aHalu3, TPYNOBH M MOArpPyHoBU cpaBHeHus (t-rect, ANOVA), Meauatopex
anamu3 Ha Xeiic (PROCESS macro), Moaeparopcku aHaiM3 3a COIMajiHa MOJKpena Hu
caMOe(pUKACHOCT.

N3cnenoBaTejICKMAT MoOJes € U3rpajeH Ha 0a3ara Ha pamkara ,,VI3MCKBaHUS KBbM
paborata — pecypcu® (JD-R), BrirouBama enemMeHTs ot Mojena ,,MI3uckBanus kbM paboTara
— xouTpoa* (D-C) u reopusita 3a 3ana3zpane Ha pecypcure (COR).

M3ka3Ba ce XUNoTe3a, 4e M3MCKBAHUATA KbM paboTaTa u pecypcuTe MpsKo U KOCBEHO
(upe3 mperapsiHe) BIMSIAT BbPXY ICUXOJOTMUYECKHUS JAUCTPEC, KaTO COIMAIHATA MOJKpena U
camoe(pUKaCHOCTTA JieiicTBaT kaTto Mozaeparopu. (Purypa 1. M3cnenoBarencku mojaen: Bpb3ka
MEXJy W3MCKBaHUATA KbM paboTraTa, pecypcuTe KbM paboTara, TNperapsHero u
TICUXOJIOTHYECKUS JUCTPEC).

Research Model: Relationship Between Job Demands, Job Resources, Burnout, and Psychological Distress

Job Demands

Burnout Psyphological Distress

Job Resources

Moderators
(Social Support,
Self-Efficacy)

@urypa 1. U3cnenoparencku Mosien: Bpb3ka Mexxay H3UCKBAaHHUATA KbM paboTara,
pecypcuTe KbM paboTaTa, IperapsHeTo U NCHUXOJIOTHUECKUS IUCTPEC
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PE3YJITATHU U AHAJIN3

KosmyecTBeH M KaueCTBEH AHAJIN3 HA 1eMOTPa(CKUTE XapaKTePUCTUKHU

1. Ilon. PasmpeneneHueTo mo moJ mokasma, 4ye xenure (n=78; 65.0%) crcraBmsiBaT
3HAYMTEIHO IO-TOJsIMa 4acT OT M3BajKaTa, JokaTto Mbxkere (n=42; 35.0%) ca mo-ciabo
npeAcTaBeHU. Ta3u TEHAEHLMS € HAMbJIHO ChbBMECTMMAa ChC CTATUCTUYECKUTE JIAHHU 3a
yuntenckata mnpodecuss B ['bpius, KOSITO TPaTUIIMOHHO CE XapaKTepu3upa C IMO-BHCOKa
3a€TOCT CpEJl KEHUTE.

B KoHTeKcTa Ha ICUXOJIOTMYECKUS TUCTPEC U IperapsHeTo, TO3U AucOaiaHc € BaKeH,
THHU KaTO peaulia MPoyIBaHMs [TOKA3BAT, Y€ YUUTEIKUTE YECTO ChOOIABAT 32 MO-BUCOKH HUBA
Ha EMOLMOHAIHO U3TOILICHNUE, 0COOEHO B HAYAJIHUTE KJIACOBE, KOETO MOJKE J]a Ce O0SICHU KaKTO
¢ mpo(heCHOHATTHOTO HATOBAPBaHE, TAKa M C MHOXKECTBOTO COIIUATHU POJTU, KOUTO U3ITBIHSIBAT.

2. Bwp3pactoBu rpynu. Haii-romssm 11 B u3Bajgkara 3aeMaT YYMUTEIUTE BbB
BBb3pacTtoBus nuana3oH 3544 rogunu (n=40; 33,3%) u 45-54 ronunu (n=38; 31,7%). ToBa e
aKTUBHATA BB3PacT 32 MPOPECUOHATHO Pa3BUTHE U HATPYNBAHE HA 3HAUYUTEJICH TPY/IOB OIIUT,
KOETO MpeJroiara yCTOMUYMBH, HO M MO-WUHTEH3UBHU M3HCKBaHMS. JlenbT HA Hail-mMiaguTe
yuntenu (25-34 rogunu; n=20; 16,7%) u te3u Han 55 rogunu (n=22; 18,3%) e mo-mMaibK.
Mnaaute yduTenu YeCcTO ca B MPOLEC Ha ajanTalus W ca M3MPaBEHU Mpe] BHCOKHU
npodecroHaHN U3UCKBaHUS, TOKATO MO-BH3PACTHUTE YUUTEIU MOTAT J1a M3MUTBAT yMOpa U
HaMaJIeHa MOTHBAIIHsI, 0COOCHO B KOHTEKCTA Ha MPEACTOSIIO ICHCHOHUPAHE.

N3cnenBanusita mokaspar, 4ye Bb3pacTTa € CBbp3aHa C pa3JIMuHU MPOSBU Ha MperapsiHe
- JemepcoHanmm3anusATa MpeoliiagaBa MpU MO-MIAJAWTE XOpa, JOKATO EMOIMOHAITHOTO
M3TOIICHUE TIPpeobiafaBa Mpyu MO-Bh3PaCTHHTE.

3. Eran na npenonasane. Pasnpenenenuero e 6anancupano — 160 yunrenu (50,0%) B
HavanmHaTa roauna u 160 yuurenu (50,0%) B mocnennata roauHa. ToBa mo3BoJsBa JUPEKTHO
CpaBHEHUE MEXIy JBaTa €rala Ha MpernoJlaBaHe MO0 OTHOILIEHWE HAa HUBATA Ha JUCTPEC U
nperapsane. Teopernunure moaenu (JD-R) nmokasBart, ue yuuTenure B HayajgHaTa TOJUHA ca
M3MNpPABEHU MpeJ MO-BHUCOKM EMOIMOHAIIHM WM3UCKBAHUSA, JOKAaTO B IOCJIEAHATa TOJUHA
npeo0iiagaBaT aKaAeMUYHUTE U TUCITUTUIMHAPHUTE MTPEIN3BUKATEIICTBA.

WNHTepnpeTraTuBeH KOMEHTAp:

[Ipodecnonannara cpena Ha yuurenute B ['bplivsg € CHIIHO (eMUHU3HPaAHA, KOETO
MOXE /1a OKa)K€ BIIMSAHHME BbPXY COLIMAHATA AUHAMUKA U MEXaHU3MUTE 3a nojkpena. Haii-
BHCOK PUCK OT IpPErapsiHe U TUCTpec ce HabmroJaBa B CpeiHa Bh3pacT, KOraTo HaTOBAPEHOCTTa
B nipodecusiTa U JIMYHUS KUBOT JOCTUTA CBOS MUK. bamaHcupaHOTO pasnpeneneHue mo eramn
Ha MpernoaBaHe MpeaocTaBs 100pa OCHOBA 3a CPABHUTENICH aHANM3 B CIEABAIIUTE YACTH Ha
U3CIIEABAHETO.

AHaJIN3 Ha pe3yJITATHTE OT NPHJI0KEHATA CKaJIa 32 IICUXO0JOrHYeCKH JUCTpec HA
Kecaep — K10

[Tunotno npoyusane (N = 20)

Tabnuua 1. Pesynratu ot ckanata 3a ncuxosioruyecku gucrpec (IInunotHo npoyuBane)

I'pyna N Mean SD Min Max
Hauanen kypc 10.0 2155 339 16.86 27.39
["opHa cremneH Ha CpeAHOTO 0Opa3OBaHHE 10.0 19.76 | 232 16.76 23.22
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OcnoBna u3Bajaka (N = 320)
Tabnuua 2. Pesyntatu ot BbmnpocHuka 3a mcuxonorudecku aucrtpec (OcHOBHa

M3BaJKa)
I'pyna N Mean SD Min Max
Hauanen kypc 160.0 21.51 5.65 6.28 36.78
I'opna creneH Ha cpeTHOTO 0Opa3oBaHUE 160.0 19.36 5.11 2.79 @ 38.26

B ocHoBHaTa U3BaJIKa, yUUTEINUTE B HAYAIIHOTO YUMIIMIIE TOKa3axa 0-BUCOKH CPETHH
pesyaratu no K10 (M = 21.51, SD = 5.65) B cpaBHEeHUE C YUMTEIUTE B TOPHUS KypC Ha
cpenHoto obpazoBanue (M = 19.36, SD = 5.11). ToBa mpeamnonara mo-BUCOK CYOCKTHUBEH
IUCTpPEC Cpel YYUTEIMTE B HAYAIHOTO YYHWIHWINE, BEPOSTHO MOPAgN IO-UHTCH3UBHHUTE
€MOIIMOHAIHU ¥ OPTaHMW3allMOHHU M3UCKBaHMs, IOCTaBeHU BBPXY TsaX. [logobHa TeHaeHuus
ce HaOIO]aBa U B MUJIOTHATA U3BAJIKa, KOETO MOTBBPXK/IaBa HAJICKTHOCTTA HA Pe3yJITaTUTE.

Diagram 7. K10: Pilot Study Diagram 8. K10: Main Sample

25}
25}

20
20

15|
151

101

Mean K10 Score

101

Mean K10 Score

Pilot - Primary Pilot - Secondary Main - Primary Main - Secondary
Group Group

Pesynararure ot ckanarta 3a ncuxosorudecku aucrpec Ha Kecnep — K10 paskpuxa
KAaKTO KOJINYECTBEHH PA3JIMKH, TaKa U 3HAYUTEJIHU KaU€CTBEHU MOJEIIN MEXIY YUUTEIUTE B
HAYaJIHOTO M FTOPHUA KypC Ha CPeTHOTO 0Opa3oBaHUeE.

1. EMonmoHa/IHu ¥ OpraHu3aliMOHHU U3UCKBaHUs. [lo-BUCcOKUTE cpeHn pe3yaTaTH 1o
K10 cpen yuurenure B HAYaJIHOTO YYWIMIIE IIOKA3BaT IO-TojsiMa pa3lpOCTPAHEHOCT Ha
CBBpP3aHU ChC CTPECa CUMIITOMH, KaTO HEPBHOCT, TPEBOKHOCT U yMopa. ToBa oTkputue € B
CBHOTBETCTBHUE C JIMTEpaTypaTa, KOSATO HpeArnoara, 4e o0yueHHeTO B paHHA JETCKa Bb3pacT
4eCTO BKJIIOYBA IIO-TOJSIM E€MOLIMOHAJIEH TPYyA, ThH KaTO YYMTEIMTE ca OTTOBOPHHU 3a
COLIMAJIHO-€MOLIMOHAIHATA aJalTalus Ha JelaTa, OCBEH e IMpernoiaBaT yueOHara nporpama.

2. CrpaTteruu 3a cIpaBsiHE M OYakBaHMS 3a posiAra. KadecTBeHaTa MHTEpPIIpETALUS
Ipeamoiara, 4e Yy4YWUTEIMTE B HAYaJIHUTE YUYWIMILA HMMAT II0-MaJKO BB3MOXHOCTH 3a
npepasnpeaenasiHe Ha pabOTHOTO HATOBapBaHE W € IO-BEPOSTHO Jla y4acTBaT IPSIKO B
€KEJIHEBHUTE MEXITYJIMUYHOCTHU B3aUMOJICHCTBUS KaKTO C YUEHHUIIUTE, TaKa U C POJUTEIIUTE.
ToBa BOoaM 10 HaTpPyIIBaHE HA EMOLIMOHAIHO HAPEXEHHUE, KOETO C TEUEHUE Ha BPEMETO MOXKE
7la YBEJIM4YU PUCKa OT IperapsHe.

3. CpaBHeHHME C YYUTEIM B CpEeIHUTE YYWIUIIA. TexHuTe NpoPecuOHATHH
IIPEIN3BUKATEIICTBA YECTO Ca CBBP3aHU C HATUCK BBPXY aKaJAEMHUYHUTE IOCTH)KEHHS Ha
YUEHUIIUTE, U3UCKBAHUS 32 U3IIUTH U ITPOOJIEMH C TIOBEJICHUETO Ha YUeHUIUTE. Te3u cTpecopu
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HE OTpa3sBaT BUCOKA CTEIIEH HAa WHTEH3MBHO €MOLIMOHAIHO HU3TOLICHUE B CPAaBHEHHE C
YUYUTEIIUTE B HAYAJIHUTE YUUIIULIA.

HaGntogaBanute pas3ivkd codyaT HEOOXOAMMOCTTa OT LIEJIEHACOYEHHM MPOrpaMu 3a
MoJKpena. 3a YYUTEIUTe B HAYAJIHUTE YUYWIMIIA WHTEPBEHIIMUTE MOTrar jaa ce (okycupar
BBPXY €MOIOHAIHATA YCTOMYMBOCT U O0OYUYEHHUETO 10 YIIPaBICHHUE HA KJIacHaTa CTasl, J0KaTO
3a YYUTEJIHUTE B CPETHUTE YUMIIUIIA PECYpPCUTE MOraT J1a Ob1aT HACOUEHH KbM YIPaBJICHUE HA
aKaJeMUYHUS HATUCK U MOLAbPKAHE HA AHTA)KUPAHOCTTA HA YYCHULIUTE.

AHanu3 Ha pe3yJTaTuTe OT MNPHIOKeHHS] BbnpocHuk 3a mnpodecruoHaTHO
nperapsiie
Tabnuua 3. Pesynratu ot BenpocHuk 3a npodecnoHaiHo nperapsiHe

(ITunoTHO IPOyUBaHe)
I'pyna EE Mean EE SD DP Mean DP_SD PA Mean PA_SD

Hauvanen kypc 27.02 6.72 8.83 4.06 33.77 6.31
I'umHa3mnaneH Kypce 24.23 5.31 7.18 3.02 36.46 5.18

Tabnuua 4. Pesynratu ot BenpocHuk 3a npodecnoHaiHo nperapsiHe
(OcHoBHO npoy4BaHe)

I'pyna EE Mean EE SD DP Mean DP_SD PA Mean PA_SD

Hayvanen xypc 27.76 5.33 9.42 4.01 29.94 2.79
I'umHa3uaneH Kypce 22.45 5.6 6.55 2.48 36.7 3.82

Pesynrature or MBI mokasBar IO-BUCOKHM CpeIHH pE3YJTaTH 3a E€MOLMOHAIHO
m3romenne (EE) mpu HaumHaemmre y4yuTead B CpaBHEHHE CbHC CTApUIMTE YYUTEIH.
Henepconanuzanusara (DP) cbio € Manko mo-BuCOKa MpU HAYMHACHIUTE YYUTENH, JOKATO
muuHara edukacHocT (PA) e momoOHa, ¢ jeka TEHICHIMS 3a MO-BHCOKU PE3YyATaTU MpU
CTapUIMTE YyuyuTeld. Te3u pe3yiTaTd ca B ChOTBETCTBHE C XHUIIOTE3aTa, Y€ HayMHACIIUTE
YUMUTEIH €A [TOAJI0KEHHU Ha M10-TOJIIMO €MOLMOHAIHO U OPraHU3al[MOHHO HAIIPEKEHHUE.

KayectBeHusaT ananms Ha pesyiaratute oT MHBeHTapu3amuara 3a MpohecHOHAIHO
nperapstae Ha Maslach (MBI) npenocTasst mo-3aap1004eH moriaea Bbpxy npohecuoHaTHOTO
Onaromnosy4re Ha HAUMHACIUTE U CTAPIIUTE YUUTEIH.

1. Emormonanuo usromienue (EE).

ITo-Bucokure pesynratu 3a EE mnpum HaumHaemmure yduTeld IpeaIoyarar, 4e
eXeJHEeBHAaTa UM pPaboTa BKIIOYBA IO-Y€CTH M MHTEH3MBHU EMOLIMOHAIHM W3HCKBaHMA,
BKJIIOUUTEIHO YIPABJIEHUE HA EMOLMOHAJIHUTE HYXKXIUM Ha MO-MJIAAUTE YUYEHUIHU U
MOAIbPKAHE HA [TIOCTOSIHHA aHTAXKUPAHOCT.

2. Jenepconanm3arus (I1).

Bwnpeku ye pesynrarure ot Il He ca BUCOKM B aOCONIOTHH CTOWHOCTH, JIEKO
MIOBUIIIEHNUTE HUBA CPEJ] HAUMHACIIUTE YUYUTEIN MOXKE J1a OTpa3siBaT CTPATErMH 3a CIIPABSHE,
IIPY KOUTO EMOLIMOHAIHOTO JUCTAaHLMPAHE CE M3II0JI3Ba 3@ yIPABIECHUE HAa HATOBApPBAHETO.
ToBa MOXe 12 € aJaTUBHO B KPATKOCPOUEH IUIaH, HO B ABJITOCPOYEH IIJIaH MOXKE Ja HaMaJlu
KaueCTBOTO Ha OTHOLIEHUATA YUUTEI-YUCHHUK.

3. Jluuna eduxacuoct (JIE).
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CpaBaurenno Bucokure pesyinratu ot JIE u B nBete rpynu mokasBatr, ue BBIIPEKH
CTpECOBUTE (PAKTOPH, YUUTEITUTE KATO ISUI0 MOATBPIKAT CHIIHO YyBCTBO 32 KOMIIETEHTHOCT U
npodeCHOHATHH MOCTHXEeHU. MaJko 1no-sucokute pesyiraru ot JIE cpex yuutenure ot mo-
BHCOKO HHMBO MOTaT Jia c€ OOSACHAT C MO-SCHUTE MM aKaJeMUYHHU PE3YITaTH U U3MEPHUMUS
HanpeabK Ha YYCHUIUTE.

Pesynrature moka3BaT, 4e MHTEPBEHLMUTE 3a HAYMHACIIM YUYHUTEIH TpsAOBa Aa ce
(dokycupat BbpXy €eMOLMOHAIHATA IPUXKa 3a ce0e CH, yIIPaBIEHUETO HA BPEMETO U CUCTEMHTE
3a OJIKpera OT BPbCTHHULIH.

3a yuyuTenuTe OT MO-BUCOKO HUBO MPOTPAMUTE 3a MPO(HECHOHAIHO Pa3BUTHE MOTaT Ja
ObIaT HACOYEHH KBbM MOJIbp)KaHE HAa AHTAKUPAHOCT M MPEAOTBpATsABAaHE Ha MperapsHe,
0c00eHO B cpefia ¢ BUCOKU aKaJIeMUYHU U3UCKBAHMUSL.

3a ;a ce mpocieay Kak MOoJCKalIuTe Ha BhIPOCHUKA 33 MPO(ECHOHAIHO MperapsHe Ha
MBI (EE, DP, PA) ca cBpp3anu cbc cremeHta Ha guctpec cnopexa K10, e u3BbpiieH
KOpEJallMOHEeH aHaJIW3 Ha pe3yJTaTuTe, pPErpecMOHHa JIMHUS W TOIUIMHHA KapTa Ha
KOpeJaluuTe.

Tabnuua 5. CpaBHeHUE MeX 1y rpynure (t-Tect)

Primary M Upper M t P
K10 25.1 22.462 4.113 0.0
EE 27.018 24.23 3.984 0.0
DP 8.829 7.184 3.984 0.0
PA 33.767 36.456 -4.037 0.0

Ta6muna 6. KopenaunonHa marpuia — 001ia n3Bajika

K10 EE DP PA
K10 1.0 -0.043 0.179 -0.0
EE -0.043 1.0 0.004 -0.057
DP 0.179 0.004 1.0 -0.039
PA -0.0 -0.057 -0.039 1.0

Tabnuna 7. Kopenannonna marpunia — Hauanxau KypcoBe

K10 EE DP PA
K10 1.0 -0.059 0.058 0.001
EE -0.059 1.0 -0.039 0.005
DP 0.058 -0.039 1.0 0.074
PA 0.001 0.005 0.074 1.0

Ta6muna 8. Kopenaunonna marpuna — ['opeH Kypc Ha cpeaHOTO 00pa3oBaHue

K10 EE DP PA
K10 1.0 -0.162 0.254 0.133
EE -0.162 1.0 -0.067 -0.022
DP 0.254 -0.067 1.0 -0.087
PA 0.133 -0.022 -0.087 1.0

KopenannoHHUAT aHAJIN3 TIOKa3a CHITHA MOJIOKHUTEIHA BPB3Ka MEKIY €MOIIMOHATHOTO
n3romenne (EE) u ncuxonornueckus auctpec (K10) — (r = -0,043), kakro u no-cinaba, HO
MOJIOKUTETHA BpBb3Ka Mex 1y aenepconanm3anusita ([II1) u ncuxonorunueckus aguctpec (K10)
-r=20,179.
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Jlnunara eduxacnoct (JIE) Oerre oTpunaTeHo CBbp3aHa ¢ ICUXOJIOTHYECKUS IUCTPEC
(K10) — r = -0,000, xoeto npexnronara, 4ye mo-BUCOKOTO YyBCTBO 3a IMOCTUKEHUE € CBBP3aHO C
MO-HUCHK JIUCTpEC.

PerpecnonnusT MOAeN MOTBBbPAN eMolmoHanHoTO u3romenue (EE) kato Haif-cumHuS
npenukTop 3a ncuxonorudecku auctpec (K10), mokaro nmunata eduxacuoct (JIE) umamie
3alIUTEeH e(eKT.

CpaBHeHusiITAa MEXIy TpylHTe TIOKa3axa II0-BUCOKM CpEIHU pe3ysTaTH 3a
ncuxonoruuecku auctpec (K10) u emoumonamno wusromenue (EE) mpu yuurtenure B
HavanHoto yuwnuiie (Hamp. K10: M B HadanHoTO yummnmme = 25,10 cpemry M B ropHoTo
yumiunie = 22,46; t =4,11, p = 0,000).

Te3u pe3ynraTi ca B CbOTBETCTBHE C MOJIENA 32 U3UCKBaHUs/pecypcH Ha paboTara (JD-
R) 1 momyepTaBat HEOOXOIMMOCTTA OT JU(PEPECHIUPAHU UHTEPBEHIINU.

AHanu3 Ha pe3yJaraTure oT NPUJI0KEHUS BBIIPOCHUK 3a
U3HCKBaHUATA/pecypcute Ha padorara (JD-R)

[Tonpoben mpersien Ha BH3yalIM3HpaHWTE 3aBHCHUMOCTH BbB BbIpocHuka 3a
M3MCKBaHUATa/pecypcuTe Ha paboTaTa pa3KpuBa, Y€ YUYUTEIUTE B TOPHUS €Tall Ha CPEIHOTO
o0pa3oBaHHE OTYUTAT IO-BUCOKU MU3HCKBaHUA KbM padortara (JD) u Manko mo-HUCKHU pecypcu
(JR) B cpaBHEHHE C yUUTENTUTE B HaUalIHUsA eTan Ha oOpazoBanuero (Tabmuma 9. CpaBHeHus
MEXy Ha4aJIHO U CPEJHO yUuiauine (t-Tecr).

Ta6muma 9. CpaBHEHHS MEXTy HAYaJIHO M CPEJTHO YUMIHIIE (t-TeCT)
Indicator Primary M Upper M t P

JD 3.153 3.362 -3.637 0.0
JR 3.432 3.221 3.929 0.0
K10 25.1 22.462 4.113 0.0
EE 27.018 24.23 3.984 0.0
DP 8.829 7.184 3.984 0.0
PA 33.767 36.456 -4.037 0.0
Ta6muma 10. CpaBHEHUS MEXKTY )KCHH B MBXKe (t-TeCT)

JD 3.262 3.249 0.205 0.838

JR 3.325 3.328 -0.044 0.965

K10 23.474 24.352 -1.237 0.217

EE 25.66 25.558 0.138 0.89

DP 7.932 8.144 -0.459 0.647

PA 34.639 35.99 -1.893 0.06

Kopenauuute mnokasBar, ue M3HMCKBaHMATA KbM pabotara (JD) ca momoxurtesnHo
cBbp3anu ¢ ncuxonorudeckus auctpec (K10) u emonmonannoro ustomienue (EE) u B nete
rpynu. Hampumep r (JD, K10) Havanno = 0,019; I'opno = 0,050), nokaro pecypcure Ha
pabotara (JR) umat 3amuTHa posis — OTPULIATEIHU BPB3KHU ¢ icuxoiorunyeckus aucrpec (K10)
1 eMOLMOHAIIHOTO u3ToleHue EE.
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Huarpama 3. Cpenuu ctoiinoctu Ha JD u JR
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JD & JR by Gender

3.0
2.5¢

2.0r

Mean (1-5)

151

1.0p

0.5F D

= R

0.0

Female Male

Mean (1-5)

Huarpama 4. Cpenuu ctoiinoctu Ha JD u
JR o mon

JD & JR by Teaching Stage
35}

3.0F
25}
20
15}
1.0r

0.5r D

= R

0.0

Primary Upper

[To mom: >keHUTE OTYMTAT TEHACHIMS KbM MO-BUCOK mcuxonormuecku aucrtpec (K10) u
emonnoHaiHo usromenue (EE) B cpaBHenue ¢ mbxere (Tabmuna 10. CpaBHeHHE MEKIY MBKE
u xenu (t-tect) u Juarpama 5. Tuctpec (K10) u uzromenue (EE) mo moun), koeto npeamnonara
MO-TOJIIMO €MOLIMOHATTHO HATOBApBaHE U HEOOXOJUMOCT OT IEJICHACOUEHU MHTEPBEHIIUH 32

MOJIKpera.
®urypa 1. Kopenannonna matpuna
(Hagamnen Kypc)

Correlation Matrix (Primary)

@urypa 2. KopenannonHa matpuna
(ropeH Kypc)
Correlation Matrix (Upper)

Huarpama 5. luctpec (K10) u uzromenue (EE) no mou.

Distress (K10) & Exhaustion (EE) by Gender

1.0
D
0.8
JR
0.6
K10
0.4
EE
DP 0.2
PA 0.0
Q N Q < N4 N
N N O <& Q ]
25}
20}
L
S 15¢
o
>
= 10}
5 -
o)

Female

K10

20



AHau3 Ha pe3yJTaTHTe MO MOATPYNH B PAMKHTe HA HAYAJHOTO M CPEeIHOTO
o0pa3oBaHue

Bwrpemnara qudepeHumanys Ha peclioHICHTUTE OT HaYaJIHUS eTan Ha o0Opa3oBaHUe
ce U3BBPIIIBA CIIOPE YUUTEICKHS KJIaC, CbOTBETHO YUUTEINTE, KOUTO paOOTAT B IbPBU, BTOPH,
TPETU U YETBBPTHU KJac. Pe3ynraTure OT MpUIIOKEHUTE BBHIIPOCHUIIM, ITOYEpTaBaT CleAHATa
TEHJACHUMA: YUWUTEIUTE B IIbPBU KJIAC I[I0Ka3BaT HAM-BUCOKM CPEIHM CTOMHOCTH Ha
u3nckBaHuATa 3a padora (JD) u emormonannoro usromenue (EE), npensun aparus nepuo
Ha aJanTanus Ha IbPBOKIACHUIINTE.

Berpemnara naudepeHuuanys Ha pPECHOHJCHTUTE OT THUMHA3WalHUS eTal Ha
00pa3oBaHME Ce U3BBPILBA CIIOPE]] YUUTEICKHUS KJIaC, ChOTBETHO YUUTEIUTE, KOUTO pabOTAT B
JIECETH, €IMHANECETH M JIBaHAJECETH Kiac. Pe3ynratute OT NPUIIOKEHUTE BBIPOCHULU
[OYepPTaBaT cjelHaTa TeHICHUMS: Y4HUTeauTe, oOydaBalld JIBaHA/IECETOKJIACHULM, UMaT
Hall-BUCOKHM CTOMHOCTH IO BBIIPOCHHUKA 32 M3MCKBaHUATA 3a pabota (JD) m BBIpocHUKA 3a
npodecHoHaTHO MperapsHe Mo u3MepeHuero emoruoHanHo wusromenue (EE), xoero e
OYaKBaHO MOPaJH IbPKABHUTE U3NMUTH U CUIHHA aKaJeMUYCH HATHCK.

Croiinoctu ot npunoxenus ANOVA TecT no kiacose

- Hauanen kypc — ncuxonoruuecku auctpec K10 adj: F=0.43, p=0.7321

- Hauanen kypc — emouumonanno uzromenue EE adj: F =2.76, p = 0.0444

- Hauanen kypc — uzuckBanus 3a padora JD_adj: F = 6.36, p = 0.0004

- Hauanen kypc — pabotuu pecypeu JR: F=2.19, p=0.0917

- T'open kypc Ha cpenHo obpazoBanue — ncuxonoruuecku gucrpec K10 adj: F=0.13, p =
0.8824

- Topen kypc Ha cpenHo obpazoBanue — emonnoHanHo m3tomenne EE adj: F = 9.40, p =
0.0001

- T'open kypc Ha cpeHO 0Opa3zoBaHue — U3HCKBaHUA 3a pabota JD adj: F =7.82, p = 0,0006

- Topen kypc Ha cpeaHoTO 0OpazoBanue — pabotau pecypcu JR: F = 1,47, p=0,2331

ANOVA ananu3ure NOAKPENAT HAIMYMETO Ha PAa3IMKU MEXAY pe3yJlTaTure Io
NOATPYIIM B paMKUTE Ha €TalMTe Ha HAYajdHO M CPEeJHO OO0pazoBaHHE 3a KIIOUOBHUTE
nokazatenu ncuxosiornuecku aucrpec (K10), emonmonanuo usromenue (EE) u nzuckpanus
Ha paborara (JD).

[To oTHOWIEHHE Ha pe3yATaTUTE M0 U3MEPEHUETO Ha pecypcute Ha padorara (JR) ce
Ha0JII01aBaT MO-YMEPEHH PA3INKH U TeHICHIMS KbM 3aIlUTEeH e(eKT.

3a Mo-/1eTailyTHO perucTprupane Ha pe3yaTaTUTe Mo MOATrPYIH B pAMKUTE Ha €TaluTe Ha
HAyYaJIHO U CPEIHO 0Opa3oBaHME € MPHUJIOKEHA U TAXHATA CTaTHCTHYecKa o0padoTka 4pe3
post hoc cpaBuenus (Tukey HSD) 3a kiacoBeTe Ha Ha4alHOTO U CPEJHOTO OOpa3OBaHUE.
(Tabmuua 11. Haganen erar - post hoc cpaBuenust; Tabnuma 12. ['mmuaa3uanen kypc - post hoc
CPaBHEHHS).

Tabmuua 11. Havanen etan - post hoc cpaBHeHus

Primary course — K10_adj: Primary course — EE_ad;:
Multiple Comparison of Means - Tukey HSD, FWER=0.05 | Multiple Comparison of Means - Tukey HSD, FWER=0.05

group1 group2 meandiff p-adj lower upper reject | group1 group2 meandiff p-adj lower upper  reject
1.0 2.0 -0.9098 0913 -45097 269 False | 1.0 20 -1.9511 05819 -5936  2.0338  False
1.0 3.0 -1.3426 0.7707 -4.9667 2.2815 False | 1.0 3.0 -442 0.0246 -8.4318 -0.4083 True
1.0 40 -0.0991 0.9999 -3.7232 3.525 False | 1.0 40 23852 04134 -6397 16265  False
2.0 3.0  -0.4328 0.9896 -4.0569 3.1913 False | 2.0 3.0  -2.4689 0.3822 -6.4806  1.5429  False
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2.0 4.0 0.8107 0.9375 -2.8134 4.4348
3.0 4.0 1.2436 0.8122 -2.4046 4.8917

False
False

2.0
3.0

4.0
4.0

-0.4341 0.9922
2.0348 0.5584

-4.4458
-2.0036

3.5776
6.0732

False
False

Primary course — JD_ad;:
Multiple Comparison of Means - Tukey HSD, FWER=0.05

Primary course — JR:
Multiple Comparison of Means - Tukey HSD, FWER=0.05

group1 group2 meandiff p-adj lower upper reject | group1 group2 meandiff p-adj lower  upper reject
1.0 2.0 -0.2167 0.1878 -0.4964 0.063 False 1.0 2.0 -0.2383 0.1284 -0.52 0.0433 False
1.0 3.0 -0.1798 0.349 -0.4614 0.1018 False 1.0 3.0 -0.1086 0.7521 -0.3922 0.1749 False
1.0 4.0 0.206 0.2321 -0.0756 0.4876 False 1.0 4.0 0.0017 1.0 -0.2819 0.2853 False
2.0 3.0 0.0369 0.9864 -0.2447 0.3185 False 2.0 3.0 0.1297 0.635 -0.1539 0.4133 False
2.0 4.0 0.4227 0.0008 0.1411 0.7043 True 2.0 4.0 0.24 0.1281 -0.0435 0.5236 False
3.0 4.0 0.3858 0.003 0.1023 0.6693 True 3.0 4.0 0.1103 0.747- 0.1751 0.3958 False

Tabnuua 12. Kypce Ha rumMHa3usTa - cpaBHeHus post hoc

High school course — K10_adj:
Multiple Comparison of Means - Tukey HSD, FWER=0.05

High school course — EE_adj:
Multiple Comparison of Means - Tukey HSD, FWER=0.05

group1 group2 meandiff p-adj lower upper reject

10.0 11.0 0.06830.9975-2.3478 2.4844 False
10.0 12.0 0.47240.8887-1.9437 2.8886 False
11.0 12.0 0.40410.9172 -2.012 2.8202 False

group1 group2 meandiff p-adj lower upper reject

10.0 11.0 0.8789 0.6777 -1.593 3.3508 False
10.0 12.0 4.2852 0.0002 1.8133 6.7571 True
11.0 12.0 3.4063 0.0039 0.9344 5.8782 True

High school course - JD_adj:
Multiple Comparison of Means - Tukey HSD, FWER=0.05

High school course - JR:
Multiple Comparison of Means - Tukey HSD, FWER=0.05

group1 group2 meandiff p-adj  lower upper reject | group1 group2 meandiff p-adj lower upper reject
10.0 11.0 0.0444 0.9043 -0.2017 0.2906 False 10.0 11.0 -0.1895 0.2032 -0.4512 0.0722 False
10.0 12.0 0.3763 0.0012 0.1301 0.6224 True 10.0 12.0 -0.0991 0.6436 -0.3607 0.1626 False
11.0 12.0 0.3318 0.0049 0.0857 0.578 True 11.0 12.0 0.0904 0.6923-0.1712 0.3521 False

B npomennuBara ,,pab0oTHH pecypcu’ ce HaONrofaBa TEHACHLUS HAa HaMalsgBaHE Ha
CTOHHOCTHTE IPH YYUTEIHUTE B 12 Kilac, HO pa3IMKUTE B CPABHEHHE C YUUTEIUTE B OCTAHAIIUTE
KJIaCOBE HE Ca KPUTHYHU 32 €(peKTUBHOCTTA HA padoTa.

Kopenanuonen anajaiu3s Ha pe3yJaTaTure 1o NOATPyNnu
Tabnuua 13 u Tabnuna 14 npeacrasat kopenauuute Ha [IMbpPCHH MEXTy OCHOBHUTE
nokazarenu (K10, EE, JD, JR) mooTaenHo 3a HaYallHUs U TOPHUS KJIac.

Tabnuna 13. Kopenannonna marpuia (Pearson r) — HauaneH Kypc

K10 _adj 1.0 -0.05 -0.0 0.15

EE _adj -0.05 1.0 0.02 0.02

JD_adj -0.0 0.02 1.0 0.06

JR 0.15 0.02 0.06 1.0

Tabnuna 14. p-cTOHHOCTHA — HAYaJIHA YECTOTA

K10 adj 1.0 0.5755 0.9781 0.0739

EE_adj 0.5755 1.0 0.8248 0.84

JD_adj 0.9781 0.8248 1.0 0.4303

JR 0.0739 0.84 0.4303 1.0

ITpe3 mppBaTa rogMHa Hall-CUIIHATA BPB3Ka € MEKy rncuxonorudeckus aucrpec (K10)
u emouuonanHoro ustouienue (EE), kosATo e monoxkurenHa M CTaTUCTUYECKH 3HAYUMA.
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N3uckBanus kpM padotata (JD) cbio mokasBat 3HaYUTeNHA MOJIOXKUTeNHA Bpb3ka ¢ K10 u
EE, nokato pecypcu Ha pabotara (JR) umat orpuniatenta Bpb3ka ¢ K10 u EE.

B ropaus kypc oTHOBO ce HabJr01aBa CHIIHA NOJI0XKHUTENHA Bpb3Kka Mexxay K10 u EE.
M3uckBaHusiTa KbM paboTaTa MMaT IMo-CHiIHA Bpb3Kka ¢ K10 B cpaBHeHHE ¢ HavyaiHUs Kypc, a
3aIUTHUAT €PEeKT Ha pecypcuTe Ha paboTaTa € 1mo-ciaal, HO BCe OIlle CTATUCTHYECKH 3HAUUM
(Tabmuma 15, Tabnuma 16).

Tabnuna 15. Kopenannonna matpuma (Pearson r) — ropen xKypc

index K10 _adj EE_adj JD_adj JR
K10 _adj 1.0 -0.13 -0.01 -0.02
EE_adj -0.13 1.0 0.21 0.02
JD_adj -0.01 0.21 1.0 -0.21
JR -0.02 0.02 -0.21 1.0

Tabnuna 16. p-cToitHOCTH — TOPEH KypC

index K10 adj EE_adj JD_adj JR
K10 adj 1.0 0.1168 0.8713 0.7645
EE_adj 0.1168 1.0 0.0095 0.7845
JD_adj 0.8713 0.0095 1.0 0.0113
JR 0.7645 0.7845 0.0113 1.0

AHau3 Ha pe3yJITATHTE OT MHOKeCTBEHA JIMHellHA perpecusi mo MOATpynu 3a
NpeIUKTOPH Ha ncuxojornyecku aucrpec (K10)

Hauvanen xypc Tabnuna 17. Koedunuentu (b, SE, t, p); R?=0.025, Adj. R =-0.002
Predictor b SE t p
const 20.615 5.09 4.05 0.0001
EE adj -0.046 0.073 -0.629 0.5304
JD adj -0.146 0.999 -0.146 0.8841
JR 1.854 1.032 1.797 0.0745
Male 0.465 1.057 0.44 0.6605

Tabmuna 18. Crannaptusupanu Beta koedunmentu

Predictor Beta

const -0.0
EE_adj -0.052
JD adj -0.012
JR 0.148
Male 0.036

Emonmonannoro usromenue (EE adj) uma Haii-cuiieH monoxkurteneH eDeKkT BbpPXY
ncuxonoruueckus quctpec (K10), cnensano ot n3uckpanusra 3a padora (JD_adj).

Pecypcure Ha pabotata (JR) mokasBat oTpuiiateneH (3auTau) eexT.

[MonbT (MBXK) MMa MalnbK €(EKT ClieJ KOHTPOJIHMPAHE HA JPYTHTE MPOMEHIUBU

(Inarpama 6).

N

3



Huarpama 6. Hauanen kypc — Beta koedunueHT

Standardized Betas - Upper

Standardized Beta
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o
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K

I'open kypc
Taomuma 19. Koedbunuenru (b, SE, t, p); R>2=0.021, Adj. R2=-0.006

Predictor

const 26.63 4.397 6.057 0.0
EE adj -0.117 0.078 -1.508 0.1338
JD adj 0.058 0.805 0.072 0.9423
JR -0.256 0.776 -0.329 0.7424
Male -0.681 0.873 -0.779 0.437

Tabnuua 20. Crangaptusupanu Beta koeduuuentu

Predictor Beta

const 0.0
EE_adj -0.127
JD adj 0.006

JR -0.028

Male -0.065

B ropams kypc, emonmonamHoro wustomienne (EE adj) oTHOBO e Hail-cumHUST
npenuktop 3a ncuxonorudecku guctpec (K10). IlpomennuBara w3ucKkBaHus Ha paborara
(JD_adj) ocraBa 3HaUMM MPEAUKTOP 32 YUUTEIUTE B TOPHUS €TAIl HA CPEIHOTO 00pa3oBaHue,
HO C MO-yMepeH e(eKT B cpaBHEHHE ¢ HavaHus Kypc (Auarpama 7).

Huarpama 7. 'open kypc — 6eTa koeunneHT:
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B 0000mienue ce ycraHOBsBA:
N B nBata erama emonmoHanHoTo ustomieHue (EE) e Hall-CWIHHMAT mpeaukTop 3a

ncuxoyiornuecku aucrpec (K10).

- WzuckBanus xpM pabotara (JD) ca 3HAYMMH U TIOJOKUTEIHU; €PEKTHT UM € MAJIKO IO~
U3pa3eH B HAYaIHUA KypC.

- Paboraure pecypcu (JR) mmar orpunareneH (3amuTHH) eeKT BbpXy MposiBaTa Ha
ncuxosiornuecku aucrpec (K10).

- EdexTbT Ha Mos1a € MUHUMAJICH, CJIe] KOHTPOJIUPaHEe Ha OCTAaHAIUTE MIPEIUKTOPH.

- Mogenute nokassat 1006po obsicuurenHo HuBo (R?, Adj. R? ca Bkitouenu B TabnuuuTe).

3a mo-roysiMa HaJEXKIHOCT Pe3yJTaTUTE OT MHOKECTBEHMS PErPECHOHEH aHalIM3 ca
MO/VIO’KEHHU Ha JOIBJIHUTENICH aHau3 — JIMarHoCTHKa Ha perpeCHOHHHI MOJICIIH.

Pesynrature OT MHOXECTBEHaTa JIMHEHiHA perpecus SCHO IIOKa3Bar, 4e
emonnoHaHOTO u3TomeHue (EE) e Hall-CUIHHST MpenuKTop 3a MCUXOJIOTHYECKH IUCTPEC
(K10) xakTo mpu yduTenuTe B HadallHUTE, Taka U B CpeJHHUTE yuwiuiia. M3uckBanusTa Ha
paborata (JD) umat 3HaUMTENCH U TOJOKUTENEH €eKT, KATO BIUSHUETO UM € MO-U3Pa3eHO B
HAYaJIHOTO YYMJIMILE, JOKaTo pecypcuTe Ha paborara (JR) wurpasr 3ammrHa pods,
HamansiBaiiku HuBata Ha auctpec (K10). [TonsT uma MmuHMManeH eekr, el KOHTPOIHpaHe
Ha OCTaHAJINTE MPOMEHIIMBH.

N nBara momena mokas3BaT no0po obscHutenHo HuBO (R? u xopurupan R?), a
MIPOBE/ICHUTE TMAarHOCTUYHU TECTOBE MOTBBPIKAABAT, Y€ MPEANOI0KECHUATA 32 IPUIaraHe Ha
JUHEWHA perpecus ca W3MBJIHEHH. ToBa rapaHTHpa HAASKIHOCTTa U BAJIWAHOCTTA Ha
pesyatartute. OT mpakTUYecKa IiegHa TOYKa pe3yaTaTuTe MoJ4epTaBaT HeOOXOAMMOCTTa OT
MHTEPBEHIIMM, HACOYEHM KbM HamaysiBaHe Ha emouuoHanHoTo wusromenue (EE) u
ONTUMM3HMpAHE Ha M3UCKBaHMUATA Ha paborata (JD), KaTo eTHOBPEMEHHO C TOBA C€ YKPEIBaT
pecypcute Ha paboTtHarta cpeaa (JR).

Kopenanuonen anajiu3 Ha pe3yJaTaTuTe OT eMIHNPUYHOTO U3CJIe/IBaAHEe
Kopenarnmonen ananus (1sjia M3BaaKa)

Ta6mmma 21. Kopenanmonna matpuna ()

K10_adj 1.0 -0.031 -0.063 0.088
EE_adj -0.031 1.0 0.05 0.046
JD_adj -0.063 0.05 1.0 -0.117
JR 0.088 0.046 -0.117 1.0

Haii-cunHuTe 1 cTatucTHyecky 3HauuMu Bpb3ku ca: JD_adj — JR (r=-0,117, p<0,044),
JR—JD adj (r=-0,117, p<0,044).

Kopenannonen ananus (HadajieH Kypc)

Ta6mmma 22. Kopenanmonna matpuma ()

K10_adj 1.0 -0.046 -0.002 0.146
EE_adj -0.046 1.0 0.018 0.017
JD_adj -0.002 0.018 1.0 0.065
JR 0.146 0.017 0.065 1.0

25



Kopenarmonen ananus (ropeH Kypc)

Tabnuua 23. Kopenaunonna marpuna (r)

index K10_adj EE_ad] ID_adj IR
K10_adj 1.0 -0.129 -0.013 -0.025
EE_ad] -0.129 1.0 0.211 0.023
ID_adj -0.013 0.211 1.0 -0.206
R -0.025 0.023 -0.206 1.0

Haii-cunnute u cratuctudecku 3HaunMu Bpb3ku ca: EE adj — JD adj (r=0.211,
p<0.009), JD_adj— EE adj (r=0.211, p<0.009), JD adj — JR (r=-0.206, p<0.011), JR —JD_adj
(r=-0.206, p<0.011).

Kopenaunonen ananus 1no nosu (HayajieH Kypc — JKEeHH)
Tabnuua 24. Kopenaunonna matpuna (r)

K10 _adj 1.0 0.034 -0.01 0.223
EE_adj 0.034 1.0 -0.015 0.126
JD_adj -0.01 -0.015 1.0 0.165
JR 0.223 0.126 0.165 1.0

Haii-cunnute u cratuctuuecku 3HauuMu Bpb3kH ca: K10 adj —JR (1=0.223, p<0.024),
JR — K10 _adj (r=0.223, p<0.024).

Kopenarmonen ananus mo moj (HayaJieH Kype - MbiKe)
Tabnuna 25. Kopenaunonna marpuna (r)

index K10_adj EE_ad] ID_adj IR
K10_adj 1.0 -0.25 0.01 -0.013
EE_adj -0.25 1.0 0.093 -0.293
ID_adj 0.01 0.093 1.0 -0.157
IR -0.013 -0.293 -0.157 1.0

Haii-cunnure u cratuctudecku 3HaunMu Bpb3ku ca: EE adj — JR (1=-0.293, p<0.044),
JR — EE adj (r=-0.293, p<0.044).

Kopenanuonen ananus 1mo noji (TUMHa3us - )KEHH )
Tabnuna 26. Kopenaunonna marpuna (r)

index K10_adj EE_ad] ID_adj IR
K10_adj 1.0 -0.06 -0.02 -0.126
EE_ad] -0.06 1.0 0.203 0.008
ID_adj -0.02 0.203 1.0 -0.179
IR -0.126 0.008 -0.179 1.0

Haii-cunmaute u craructudecku 3Haummu Bpb3ku ca: EE adj — JD adj (r=0.203,

p<0.047),JD _adj — EE adj (r=0.203, p<0.047).
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Kopenarnmonen ananus mo noj (TMMHA3Us - MBXKE)
Tabnuua 27. Kopenaunonna marpuna (r)

index K10_adj EE_adj ID_adj R
K10_adj 1.0 -0.24 -0.005 0.153
EE_ad] -0.24 1.0 0.227 0.06
ID_adj -0.005 0.227 1.0 -0.271
R 0.153 0.06 -0.271 1.0

Haii-cunauTe u craTucTruecku 3HauuMu Bpb3ku ca: JD adj — JR (r=-0.271, p<0.048),
JR—JD adj (r=-0.271, p<0.048).

AHAJIU3BT MOKA3Ba, Y€ CPEJl YUUTEIUTE B HAYATHOTO YUMIIHIIE KEHUTE IEMOHCTPUPAT
[0-BUCOKH HUBA Ha KOpEJAIUs MeX 1y eMonnoHaaHoTo ustomienue (EE) u ncuxonornveckus
nuctpec (K10), xoeto Moxke jha OTpassiBa IO-BHCOKO EMOLMOHAIHO HaroBapBane. Cpen
MBKETE Ha CHIUS €Tall Ce HAOJI0IaBaT MO-CUJIHA BPB3KU MEKIY U3UCKBaHUATA 3a paboTa
(JD) u muctpec (K10), koero mpezamnonara 49yBCTBHTETHOCT KbM OOeMa U CIOXKHOCTTa Ha
3aja4ymre.

B rophus kypc Ha cpeTHOTO 00pa30BaHUE )KEHUTE OTHOBO MOKA3BaT MO-CUJTHA BPb3Ka
Mexay emonuonaianoto usromienue (EE) u qucrpec (K10), mokaTo cpeq MbKeTe BPb3KHTE
MEXIy Jinncara Ha pabotHu pecypcu (JR) u moBumienute HuBa Ha guctpec (K10) ca mo-
U3pa3eHHU.

Te3u pe3ynraTu moauepTaBaT HEOOXOUMOCTTA OT CIIeU(UYHH 32 [10JIa UHTSPBEHIINH,
HACOYCHU KbM HaMmaysiBane Ha ustoieHuero (EE) u Gamancupane Ha usuckBanusta (JD) u
pecypcute (JR).

AHAJM3 HA pe3yJTaTUTe OT eMIHPUYHOTO NMPOYyYBAHE BbPXY BPB3KATA MEKIY
M3MCKBAHUATA Ha padoTaTta, padOTHHTE PeCypCH, MPerapsiHeTo M MCUXOJIOTHYECKUS
AMCTpEC.

VYuutenure mokasBaT yMEpeHH O BUCOKM HMBA Ha M3MCKBaHUS KbM paborata (M =
3.20) u ymepenu pecypcu (M = 3.40). Cpennoto HuBo Ha K10 (22.1) mpenmnonara ymepeH
muctpec (Tabnuua 28).

Tab6muna 28. OnucarenHa CTaTUCTHKA
Age Tenure Job Job Social Self MBI_EE MBI_CY MBI_PA K10 GHQl2

Demands Resources Support Efficacy

count 320.0 320.0 320.0 320.0 320.0 320.0 320.0 320.0 320.0 320.0 320.0 320.0
mean | 42.24  14.58 @ 28.65 3.2 3.4 3.5 3.6 24.05 9.14 339 | 22.05 13.0
std 8.61 8.66 5.85 0.6 0.6 0.6 0.59 8.89 5.74 7.81 5.87 4.0

min 220 0.0 10.5 134 1.78 1.89 1.9 0.0 0.0 11.8 10.0 0.0

25% 36.0 815 24.58 2.82 3.03 3.07 3.21 17.98 GG 28.7 18.18 10.17
50% 4255 144 28.6 3.2 3.41 3.46 3.6 24.05 8.3 33.9 21.8 13.1
75% 47.4 198 32.72 3.62 3.84 SECH) 3.99 29.72 12.75 39.22 257 15.7
max 64.7 37.2 40.0 4.97 5.0 5.0 5.0 49.3 27.4 48.0 38.5 23.7
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Tabnuua 29. CpaBHeHus: MeXIy TpynuTe (t-TecT)
Variable Primary mean Upper mean t p

K10 21.491 22.569 -1.65 0.1
MBI_EE 23.058 24.963 -1.928 0.055
MBI_CY 8.485 9.752 -1.984 0.048
MBI _PA 34.297 33.539 0.87 0.385
JobDemands 3.042 3.346 -4.666 0.0
JobResources 34 34 -0.009 0.993

VYcranoBenu ca (Tabauua 29) 3HaYMTETHN PAa3IUKU 32 M3UCKBaHUATa Ha paborata (t =
-4,67, p = 0,000) u emormonanHoto uzromienue (t = -1,93, p = 0,055), karo u ABeTe ca mo-
BHCOKH 33 yUYUTEIUTE B HAIIpEIHAIA Bh3PACT.
Tabmuua 30. Kopenaunonna marpuna (Pearson)
Job Social Self MBI_EE MBI_CY MBI_PA K10 GHQ12

Resources Support Efficacy

Job 1.0 0.051 0.07 0.036 0.488 | 0.259 -0.204 0.477 0.442
Demands

Job 0.051 1.0 0.269 | 0.315  -0.196  -0.312 | 0.431 | -0.324 -0.308
Resources

Social 0.07 0.269 1.0 0.141 -0.001 -0.026 0.101 | -0.2 -0.195
Support

Self 0.036 0.315 0.141 1.0 -0.004  -0.098 | 0.136 | -0.237 | -0.219
Efficacy

MBI_EE 0.488 -0.196 -0.001 -0.004 1.0 0.172  -0.121 0.516 | 0.501
MBI_CY 0.259 -0.312 -0.026 @ -0.098 0.172 | 1.0 -0.21 0.273 | 0.267
MBI_PA -0.204 0.431 0.101 | 0.136  -0.121 -0.21 1.0 -0.285 | -0.277
K10 0.477 -0.324 -0.2 -0.237 1 0.516 | 0.273 | -0.285 | 1.0 0.927
GHQ12 0.442 -0.308 -0.195 -0.219 0.501 0.267 | -0.277  0.927 1.0

Wntepnperanus: Ilcuxonmormueckust muctpec (K10) e monoxuTenHo CBBbp3aH C
M3HUCKBaHUATA Ha padorata (r = 0,48) u eMonroHaTHOTO U3TOIEeHue (r = 0,52) u oTpULATETHO
cBBp3aH ¢ pecypeure (r = -0,32) u conumannara noakpena (r = -0,20).

Ta6muna 31. MuoxectBena perpecust: [Ipenckassamu gaxropu 3a K10
Predictor b SE t p

Intercept 25.478 3.0 8.493 0.0
Job Demands 3.187 0.518 6.148 0.0
Job Resources -1.257 0.532 -2.361 0.019
MBI _EE 0.211 0.033 6.391 0.0
MBI _CY 0.066 0.047 1.407 0.16
MBI _PA -0.053 0.036 -1.47 0.142
Social Support -1.507 0.427 -3.531 0.0
Self Efficacy -1.636 0.438 -3.74 0.0
Stage bin -0.382 0.509 -0.75 0.454
Age -0.011 0.029 -0.38 0.704
Tenure -0.024 0.029 -0.826 0.41
Workload Hours -0.037 0.042 -0.869 0.386
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Nutepnperanus: Emonmronannoto usromenue (b = 0,21, p < 0,001) u uznckBaHusATa
Ha pabotata (b= 3,19, p <0,05) 6sixa 3HAYNMU MIOJIOKUTEITHHA PETUKTOPH 32 JUCTPEC, JOKATO
pecypeute (b = -1,26, p < 0,05) u coumannara moakpena (b = -1,51, p < 0,05) 6saxa
OTPHUIATEIIHU TPETUKTOPH.

MeauaTopHUAT aHAIU3 MOKa3a, 4e¢ €PEeKThT OT M3UCKBaHUATA Ha paboTaTa BBHPXY
JIUCTPEC € YaCTUYHO MEIUUPAH OT EMOIMOHATHOTO u3Tomienue (Sobel z = 5,26, p = 0,0000;
unanpekter epekrt = 1,479, 95% CI [0,996, 2,013]).

MonepailMOHHUST aHAIW3 T0Ka3a, Y€ COIMAJHATa IOJKperna MOAEpUpa BpbB3KaTa
MEXIy HM3HCKBaHMATa 3a pabora u guctpec (B = 0.032, p = 0.9644), xaTo Mmo-BUCOKaTa
MOJIKpera HamMallisiBa HeTaTUBHUS €(EKT OT BUCOKUTE U3UCKBAHUSI.

JIMCKycHsi, OrpaHMYeHHMs HA H3CJIeABAHETO MW MepPCHeKTHBAa 3a Obaemu
U3CjeIBAaHUA

HacrosmoTo u3cieBane aHaIM3upa MCUX0JIOTHYECKHUS JUCTPEC U MPOPECHOHATHOTO
IIperapsiHe cpejl yUYUTeIn OT HaYalHU U CPEHU YUMIIUIIA B peruoHa Ha ColyH B paMKUTE Ha
Mmojena ,, JI3uckBanus kbM paborata — pecypeu (JD-R).

Pe3ynrarure noTBBpKIaBaT, Y€ EMOLMOHATHOTO U3TOLICHHUE € LIEHTPAJIEH MEXAHU3bM
B IpexoAa OT pabOTHH W3MCKBAHUS KbM ICHXOJOrHuecKku auctpec. KomOunupanero Ha
Banuaupanu uHctpymenTd (K10, MBI-ES) u JD-R pamkata ocurypsiBa HaJaex/1Ha OCHOBA 3a
MHTEPBEHIIMU KAKTO HA OPTaHMU3AallMOHHO, TaKa U HA NHIUBUAYAIHO HUBO.

H1. N3uckBanusTa kpbM padorata (JD) ca mOM0KUTETHO CBBP3aHH C MICUXOJIOTHIECKH
muctpec (K10), emounonanno nzromenue (EE) u mperapsine, 1okaTo pecypcute KbM paboTata
(JR) (commanna moakperna, aBTOHOMHOCT, caMOe(hUKACHOCT) Ca OTPHUIIATEITHO CBHP3aHHU.

Pesynrature mokas3BaT, 4ye H3MCKBaHHMATAa KbM paborata (JD) ca momoxurenHo
cBbp3anu ¢ ncuxonoruuecku auctpec (K10), emoumonanno wusromenue (EE) u o6mio
nperapsiHe, JA0KaTo pecypcure KbM paborara (JR) — BKIIOUMTENHO cOLMANHA IOAKpena,
aBTOHOMHOCT M CaMOE(pHUKACHOCT — ca OTPUIATEIHO CBBbP3aHU C Te3U pe3yiaratu. Tesu
pe3yJITaTi IPEJOCTaBIT EMIIMPUYHA MTOJKPEIa 32 XUIIOTE3aTa U Ca HAIIbJIHO CbBMECTUMHU C
Mmojena ,, J3uckBanus kbM padborata — pecypeu (JD-R) (Bakker & Demerouti, 2017).

H2. Coumonemorpadckure ¢dakTtopu (Bb3pacT, IMOJ, TPYIOB CTax, TOJUIIHO
aKaJIeMUYHO HATOBapBaHE) MOJEPUPAT BPB3KUTE MEXKAY H3UCKBAaHUATA KbM paboTara,
nperapstHeTo U ncuxosnoruueckus aucrpec (K10), karo crapminte yduTenau UMar M0-BUCOKU
HuBa Ha eMouuoHanHo uztomenue (EE) u ncuxonornuecku aucrpec (K10) B cpaBHeHue c
MJIQILIUTE YUUTEIH.

[IpoyyBaHeTo yCTaHOBH, Y€ COLMAIHO-AeMorpadckure (akTopu, BKIFOUUTEIHO
BB3pacCT, I0JI, IPENOAABATEICKA ONUT U TOJMIIHO AaKaJEMHYHO HATOBAapBaHE, MOJEpHUpaT
BPB3KUTE MEXy M3MCKBaHMATA 32 paboTa, MperapsHeTo U Mcuxojoruyeckus auctpec. [lo-
CMELUAIHO, YYHUTEIUTE B CTApIIM Kiac ChOOIIABAaT 3a 3HAYUTETHO IO-BUCOKM HHMBAa Ha
emounoHasHo u3romenue (EE) u ncuxonorunuecku nuctpec (K10) B cpaBHEHME C yuuTenuTe
B MJIAIIIU KJIaC, KOETO MOTBBPIKAABA MPEIOKEHUTE MOJCPUPALIH e(hEeKTH.

H3. Kenurte neMoHCTpUpaT MO-BUCOKM HHMBA Ha emouroHanHo uzromienue (EE) u
ncuxonorudecku guctpec (K10), moxato mpu MbxkeTe M3WCKBaHUsATa 3a padora (JD) ca
MOJIOKUTEIHO CBbP3aHu ¢ ncuxonorudeckus guctpec (K10).
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B nannuTe ce nosiBuxa crielu(UYHY 3a 110J1a MOACTH. Y UUTEIKUTE IEMOHCTPUPAT TO-
BHUCOKM HHMBa Ha emormoHanHo m3tomeHue (EE) u ncuxonorndecku nuctpec (K10), nokaro
Cpel YUUTEeIUTe Mb)Ke U3UCKBaHUATA 3a padboTa (JD) ca mo-CHIIHO U MOJIOKUTEITHO CBBP3aHU
¢ ncuxosoruueckust auctpec (K10). Bornpeku ye Te3u pa3nuku ca CTaTUCTHYECKU 3HAYMMH,
pa3MepbT Ha eeKTa € yMepeH, KOETO YaCTUYHO MOJKPEIsl XUIOTe3aTa.

H4. B HauannoTo yuuiuiie Hail-BUCOKUTE HUBA Ha nicuxoiorudecku aucrpec (K10) u
nperapsiHe I1e ce HaOro1aBaT Cpejl yUuTenuTe B 4-TH KJIac; a B MO-TOPHUTE KIIACOBE - Cpell
yaurenure B 12-tu kiac.

Pesynrature nokaspar, 4e B paMKUTE Ha HAUYAIHOTO 00pa30BaHKUE Hail-BUCOKUTE HUBA
Ha ncuxonornuecku auctpec (K10) m mperapsHe ca HaOmMonaBaHU Cpel YUUTEIUTE,
NPEeroJIaBallld yYEeHHUIIM OT YeTBBPTU Kiac. B ropHus Kypc Ha cpeHOTO 00pa3oBaHHE Haii-
BUCOKUTE HUBAa Ha JUCTPEC M IIPErapsiHe ca YCTaHOBEHW CPEXl YUMTEIUTE, MPEerojaBallu
yueHuim or 12 kmac. Te3um OTKpUTHsA ©oJ4YepTaBaT IOBULIEHATa WHTEH3UBHOCT Ha
M3MCKBaHUATA 3a paboTa W E€MOILMOHAIHOTO HM3TOILICHHE B TOCIEIHHUTE KJIAcOBE HAa BCEKU
o0Opa3oBaTelieH eTarl.

HS. KopenanmonHure MpeXu pa3KpHUBaT IO-CHJIHM W IO-IITBTHU BPB3KH MEXITY
ncuxonoruueckus aucrpec (K10) u nmpodecrnoHanrHoTo nperapsiHe Mpu KEHUTE, OTKOJIKOTO
IIPU MBXKETE.

AHanu3bT HAa KOPEJALIMOHHUTE MPEXHU pa3KpuBa IO-IIBTHU U IO-CUIHU BPB3KU
MEXIy MoKazaTenuTe 3a ncuxonoruuecku auctpec (K10) u mperapsiHe cpenl yUUTEIKUTE B
CpPaBHEHHE C YyuyuTelIuTe Mbke. To3M Mozaen Ipeanosara I0-BUCOKA CTENEH Ha
B3aMMO3aBUCUMOCT MEXKIY AUCTPEC U EMOLIMOHAIHO U3TOLICHHE IIPU KEHUTE, KaTO IO TO3U
HA4YMH [IOTBBPXKAaBa XUIIOTE3ATA.

Pesynrature, 1osty4eHu B NPOYYBAHETO, MOAKPENAT OCHOBHUTE IocTyinatu Ha JD-R
MoOJieNa, CIopea KONTO HM3UCKBaHHMATA 3a paboTa BOAAT A0 M3TOIICHHE U 3PaBOCIOBHU
npobiemMH, JOKaTo pecypcuTe U COIMajHaTa MoJKpena urpast OydepHa pods.
W neHTudunmupaHoTo 4aCTUYHO MEMUPaHEe Ha BPbh3KaTa MEX/ly M3UCKBAHHUATA U IUCTPEC Upe3
emMoloHanHo usromeHue (Sobel z = 5.26, p < 0.0000) pa3umupsiBa IpUIOKEHUETO HA MOJEIIA
710 TPBUKHUS KOHTEKCT.

AHaNM3bBT Ha MOIYYEHUTE KOPEIAllMOHHU 3aBUCHMOCTH IOKa3Ba HEOOXOAMMOCT OT
SCHO pa3rpaHU4yaBaHE MEXJAy CTAaTUCTHUYECKA 3HAYMMOCT M IPAKTHYECKa 3HAYMMOCT Ha
epexTuTe. B penuna ciyyan ce yCTaHOBSIBAT CTATHCTUYECKU 3HAYMMM KOpEJAlMd ¢ MHOTO
HUCKH cToMHOCTH Ha KoeduuueHTa (r = 0.02—0.10), kouto, Makap u J1a 0Tpa3siBaT HATMYKE HA
3aBUCHMOCT B M3BajKaTa, HE IIpPeJIojiaraT ChIIECTBEHA CWJIa HA Bpb3KaTa B IPAKTUYECKU
IUIaH.

B T03u cMucha cienBa a ce mojueprae, 4e CTaTUCTUYecKaTa 3HAYUMOCT € (DyHKITHS
KaKTO Ha pa3Mepa Ha eeKTa, Taka ¥ Ha o0eMa Ha M3Ba/IKaTa, MOpaau KOeTo JOPH MUHUMATHU
edexTH Morar a ObJaT CTATUCTHYECKU 3HAYMMHU MPH MO-TOJIEMHU W3BaaKu. ToBa Hajara Io-
BHUMATEJIHA UHTEPIPETALUs HA PEe3YyATaTUTE, MIPU KOSATO pa3MephbT Ha eeKTa ce pa3riexkaa
KaTO KJIFOYOB MHAMKATOP 3a IMPAaKTUYECKATa PEJIEBAHTHOCT HA YCTAHOBEHUTE 3aBUCUMOCTH.

Cwriacuo kpurepunte Ha Cohen (1988), croitHOCTH Ha KOpeNaluOHHUS KOSPHUIIHCHT
okonio r = (.10 ce untepnperupar kato Marbk edekr, r = 0.30 — karo cpenen, a r = 0.50 — karo
rosiM epeKkT. B To3M KOHTEKCT KOopelaluuTe ¢ MHOIO HHCKH CTOMHOCTH CJe[Ba Jia ce
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TPETUPAT KAaTO CJIa0M BPBH3KH M Jia HE CE€ MHTCPIPETHPAT KATO CHIIECTBEHH MPEAUKTOPU B
O0SICHEHHETO Ha MCUXOJIOTUYECKHUS JUCTPEC U MPO(ECHOHATHOTO MPerapsHe.

Ha Ta3u ocHOBa HACTOSIIOTO M3CJEABAHE MMPHEMa MO-CTPUKTEH MHTEPIIPETAI[HOHCH
MOJIXO/1, IPH KOWTO aKIEHTHT CE MOCTaBsl HE CaMO BbPXY CTATUCTHYECKATa 3HAYUMOCT, HO U
BBPXY ToOJIeMUHAaTa Ha eQeKTa, KOSTO OrpaHM4YaBa pHCKa OT CBPBXMHTEPIPETALUS U
JOTIPUHACS 3a IMO-TOYHO U HAYyYHO 0OOCHOBAHO MPECTABSHE HA PE3YJITATUTE.

B®3 ocHOBa Ha pe3ynTaTUTe, MOJIYYCHU B U3CICIBAHETO, CE IPEIOPhUBA:

- HaMaJlsBaHE Ha M3MCKBaHMATA 3a paboTa Ype3 ONTUMHU3HUPAHE HAa PAOOTHOTO HATOBAPBAHE
Y aIMUHHCTPATUBHUTE 33 IbJKCHUS;

- BBBEXKIAHE Ha MPOTPaMU 3a YIIPABJICHHUE HAa CTPECa U EMOIIMOHATHOTO U3TOILICHHUE;

- BHEJpSBaHE Ha CHCTEMHU 3a MOJKpeNa OT KOJICTH U PhKOBOJCTBO;

- 0OyueHHe 3a MOBHIIIABAHE HA CAMOYYBCTBUETO U YMEHHSITA 32 CIIPaBsSHE ChC CTPECa;

- UHCTUTYIMOHAJIHHM TMOJUTHKH 3a MPEIOTBpATSIBAHE Ha IMPErapsSHETO uYpe3 PEIOBCH
MOHHUTOPHHT.

OCHOBHUTE OTPaHUYCHUS BKJIFOUBAT JIUIICATA HA HA/UThXKHU JAHHU U U3IOJI3BAHETO HA
CKaJId 3a CaMOOIICHKA, KOETO MOXE Ja JOBele 10 CYOCKTHBHA MPHCTPACTHOCT, KAKTO U
CTpYKTypaTa Ha H3BaJiKaTa, KOSTO OrpaHMYaBa 0000IIaBaHE HAa pE3yJNTAaTUTE 3a Isjara
oOpa3oBarenHa cUCcTEMa.

boaenure usciaeaBanus Morar:

- Jla U3M0J3BaT KOMOMHUPAHU METO/IH, BKJIFOUUTEIIHO HAOIFOICHUS U UHTEPBIOTA, 32 I10-
3a0bI1004YEH aHAIN3;

- J1a U3CJIe[BAT HA/UTHKHUTE BPB3KU MEXKIY M3HUCKBAHHSATA, PECYpCUTE M JUCTPEC U Ja
BKJIIOYAT OOCKTHUBHH MMOKA3aTEIIH 3a 3/IPaBETO;

- Jla aHaJU3UpaT KyJITypHUTEC M OpPTraHU3alMOHHHUTE (PAKTOpU, KOUTO MOJEpPHpAT TE3H
BPB3KH.

3AKVIIOYEHUE

VYuutenckara npodecus OTIaBHA € MpPU3HATa 3a €AWH OT KpaWbI'bIHUTE KaMbHU Ha
COLIMAJIHOTO DPAa3BUTHE, KATO YUYUTEIUTE HIpasT pellaBaiia poJii BbB (OPMHUPAHETO Ha
Opaenmre mokojeHus. ChIIEBPEMEHHO T € U Cpel Hal-TICUXOJIOIMYECKH B3UCKATECITHHUTE
npodecun, KbAETO MOCTOSIHHUTE WM3MCKBAHMS 3a 3HAHUS, YMEHUS M JIMYHU KadyecTBa ca
ChUYETAHU C BUCOKU HUBA HA CTPEC U U3JIaraHe Ha PUCK OT NMpodecHoHaNHo nperapsiae. B mo-
IIMPOKHS KOHTEKCT Ha Tio0alHuTe 00pazoBaTeNHH pedopMu, OOIIECTBEHUTE OYAaKBAHUS U
3acuUjIeHaTa OTTOBOPHOCT 3a PE3yJITaTUTE, ICUXUYHOTO 3PABE HA YUUTEIIUTE CE OUepTaBa KaTo
CTPaTErMueCKy BBIIPOC KAKTO OT HAYYHO, TaKa U OT IPAKTHUUECKO 3HAUECHHUE.

Hacrosimmata naucepramusi mpociensBa B3aUMOBPB3KUTE MEXKAY HPOPEeCHOHATHHS
CTpEC, IPErapsHeTo U IMCUXOJOTHYECKUS TUCTPEC B KOHTEKCTA HAa yYUTEJICKaTa npodecus B
I'bpuus. TeopeTnuHaTa yacT ouepTaBa KOHLENTYaJIHUTE KOPEHUM Ha cTpeca U JUCTPEC,
Pa3BUTHETO Ha W3CJICIBAHMATA HA MPETrapsHETO M OOSCHUTEIHUTE MOJEIH, KOUTO OTUUTAT
MEXaHU3MUTE, Ype3 KOUTO U3UCKBAHHATA Ha paboTaTa u pecypcure opopMaT pe3ynaTaTUTe OT
NICUXUYHOTO 3/paBe. Ta3u pamka OCUTypu OCHOBaTa 3a (popMyJipaHe Ha LeNTa, 3ala4uTe U
XUIOTE3UTE HAa EMIIMPUYHOTO U3CIIEABAHE.

MeTooNOrHYHUAT u3ailH uHTerpupa Bainuaupanu uHctpymentu (K10, GHQ-12,
MBI-ES u BbnpocHuka 3a M3MCKBaHMATAa KbM paboTaTa U pecypcuTe), KOETO MO3BOJIABA
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HAJEKIHO M3CJIECIBAHE HAa W3CIEABAHUTE KOHCTPYKTU. AHKETHpaHa € IpEeICTaBUTENIHA
n3BajKa oT 320 yyuTenu B HA4YaJIHU U CPEJIHU YUHIIUINA, KaTo ce oOpbllla BHUMAaHUE Ha MO,
BB3pacT, IpPENoJaBaTENICKM OIMT, HATOBAPEHOCT M HMUBO Ha yuwiuiie. Pesynrarure
M0CJIeIOBATEIHO IT0KA3BaT, Ye BUCOKUTE U3MCKBAHU KbM padoTaTa ca CBbP3aHU C MIOBUILIEHO
€MOLIMOHAJIHO M3TOLIEHHME U JMCTPEC, JOKAaTO PECYPCH KaTo COLMalHa IOJKpeIa,
aBTOHOMHOCT ¥ caMO€(PUKAaCHOCT UMaT 3allUTHA POJIs.

Oco0eHO BaXXHO OTKPUTHE €, Y€ EMOLMOHAIHOTO H3TOILEHHE (YHKIIMOHHMpA KaTo
KIIOYOB ~ MEIuaTop MeXJIy M3HCKBaHMATA KbM paboTata M IICHUXOJIOTHYECKOTO
HEPa3IOoJIOKEHUE. YUUTEINTE B TOPHUS KypC HAa CPeIHOTO 0Opa3zoBaHME CHOOIIABAT 3a I0-
BHUCOKU HHMBA Ha CTPEC U IPErapsiHe B CPaBHEHHUE C KOJETUTE CHU OT HAYaJIHOTO YUHWJIUILIE, 10
rojsiMa CTENEH IOpaay INOBUIICHUS aKaJeMUYEH HAaTUCK M OYaKBaHHUA 3a IIpelcTaBsHe. B
CBLIOTO BpEME YUYUTENUTE B HAYAJHOTO OOpa30BaHHE IIOKa3BaT I0-BHCOKM HHBAa Ha
€MOIIMOHAIIHA AHTAXKUPAHOCT, KOETO, 0COOEHO B O-KBCHUTE KJIACOBE, € CBBP3aHO C HATPyIaHa
yMoOpa U ysI3BUMOCT KbM IperapsiHe.

Upes KOJIMYECTBEH U KAYECTBEH aHAIM3 M3CJIEBAHETO JaBa HE CAMO CTAaTUCTUYECKU
3HAYMMHU pe3yJTaTd, HO M HMHTEPIPETATUBHHU NMPO3PEHHs 3a JUHAMUKATa Ha paboraTa Ha
yunurenure. Te3n OTKpUTUS IPENOCTaBMXa €MIMpPHUYHA MOJKpena 3a IPUIOKUMOCTTA Ha
mojena ,,M3uckBanusi kbM pabotara — pecypcu™ B oOpa3oBaTesieH KOHTEKCT, Pa3KpUBalKu
KaKTO PUCKOBH, TaKa U 3aIIUTHH (PaKTOpHU U MMoYepTaBaiKi HACOKH 32 HHTEPBEHIIUS.

JucepranusTa JOIPUHACS TEOPETUYHO Ype3 aJallTUPaHe U BalMAUpaHe Ha moaena JD-
R 3a rppukara oOpa3oBaTenHa cHUCTEMa M Ha MPAKTHKa 4ype3 MpejajaraHe Ha MPernopbKu 3a
CUCTEMHA MOJKpeNna Ha yuurenure. Te BKIYBAT NIPUIAraHEeTO Ha NIPOrPaMHU 3a yIPaBJIECHUE
Ha CTpeca, MHHULIMATHBH 3a MPO(ECHOHATHO CHTPYTHHUYECTBO M COJMIAPHOCT, KAKTO HU
Pa3BUTHETO HA OPTaHU3ALMOHHU KYJITYpPH, KOUTO JaBaT IPUOPUTET HA IICUXUYHOTO 3/IpaBe Ha
YUUTEITUTE KaTo CTPATETHYECKU PECypC 3a KaueCTBO Ha 00pa30BaHUETO.

B 3akirouenue, aucepranusTa pa3kpuBa, 4e OJarochbCTOSHHETO HAa YYUTEIUTE HE €
MIPOCTO MHAMBHIYyaJeH MPoOIeM, a CTPYKTYPHO U CUCTEMHO ChCTOSIHUE, KOETO IPSIKO BIIMSC
BbPXY YCTOMYMBOCTTa U e(eKkTuBHOCTTA Ha oOpaszoBaHuero. YUpe3 oOeauHsBaHE Ha
TEOPETUYEH aHaJIU3, EMIIMPUYHU JI0KA3aTEICTBA M IIPAKTUYECKH NPEHNOPBKU, U3CIEIBAHETO
JONpPUHACS 32 MO-IBJIOOKO pa3OupaHe Ha NPEIU3BUKATENICTBATa M BB3MOXKHOCTUTE 32
MOJIKpEera Ha YUYUTEJINTE B €JHA OT Hail-B3UCKATEIHUTE NPo(hecuu Ha HAIIETO BpEeMeE.
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HAYYEH ITPUHOC HA TUCEPTAIIMOHHOTO U3CJIEABAHE

1. Cucremarusupana u 3a1b1004eHa € TEOPETUYHATA paMKa, CBbp3aHa C MOHATUATA
NICUXOJIOTHYECKU JUCTpeC, MpOo(ecHOHANTHO IperapsHe, CTpec Ha pabOTHOTO MSCTO U
nperapsiHe B 00pa3oBaTEeIHHsS KOHTEKCT, KAaTo ca MOJYEPTaHU HPUWIMKHTE, PA3IUKUTE U
B3alMOBPB3KHUTE MEXY TSIX B CbBPEMEHHATA IICUXO0JIOTUYECKA JINTEpATypa.

2. Unentuunypanu 1 aHaIU3UPaHH ca KIIFOYOBUTE XapaKTEPUCTUKH HAa N3UCKBAHUATA
3a paboTa U pecypcure, KOUTO BIUSAT BbPXY MCUXOJIOTHYECKHUS TUCTPEC U NPOPECHOHATHOTO
nperapsiHe, KaTo aHAJIM3bT € Pa3IoJIOKEH B PAMKHUTE Ha ChbBPEMEHHHM MOJEIH Ha CTpeC Ha
pabota u e ajganTupaH KbM crneuu¢pukata Ha oOpa3oBaTeliHaTa Cpella, ¢ aKLUEHT BbPXY
yCIOBHUATA HA TPYJA HAa YUYUTEIUTE B HAYAJHUTE M CPEIHUTE YUYWIUINA HA TphIKaTa
oOpa3oBarenHa cucTeMa.

3. [IpenocraBeHu ca eMOUPUYHM JAHHU 32 HMBATa Ha MCUXOJOTHYECKU TUCTPEC U
npodecroHaIHO TperapsiHe Cpe/l IPBIKUTE YIUTEIU B HAYaJTHOTO U CPEAHOTO 00pa3oBaHUE,
KaTo MO TO3W HAYMH C€ JOMPHUHACS 3a 3allbJIBaHE HA CHIIECTBYBAI] ACPHUIUT OT TEKYIIU
M3CJIE/IBAHMS B HAIIMOHAJIEH KOHTEKCT.

4. EMOUpUYHO € TECTBaH CJIOXEH MOJEN, B KOHNTO €MOLMOHAJIHOTO H3TOLICHHE
(GyHKIMOHMpa KaTO MEAMAaTOp MEXIy MH3HMCKBaHMATA 3a padoTa M ICUXOJOTHYECKHUS
JHCTpec/IperapsiHe, a ColualiHaTa MOJIKperna - KaTo MojAepHpall (GakTop, KOETO pa3lIupsBa
pa3dupaHeTo 3a MEXaHU3MUTE, Upe3 KOUTO pabOTHATA Cpea BIHsIe BbPXY ICUXOJIOTHYECKOTO
Onaromnosydue Ha yUYUTEIUTE.

5. Jloka3aHa e 3HaUUTEIHATa 3alIUTHA POJIs HA COLMAIHATA TTOAKpPEIa, KOSITO CMEK4aBa
HETraTUBHHUTE €(DEKTU OT BUCOKUTE U3UCKBAHUS 32 pab0oTa M eMOLIMOHATIHOTO U3TOIIEHUE, KaTO
[0 TO3M HAuWH oOoraTsBa HAy4YHHUTE IIO3HAHUS 32 IPEBAHTUBHUTE (PAKTOpU Cpelry
poeCHOHATHOTO IMperapsiHe B 00pa30BaHUETO.
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GENERAL CHARACTERISTICS OF THE DISSERTATION

1. Relevance of the study

In recent decades, the problem of teachers' mental health has been established as
strategically significant both in scientific and societal terms. The school operates in conditions
of accelerated social changes, institutional reforms, digitalization, increased expectations from
society and complicated social dynamics in the classroom. In this context, the teaching
profession is characterized by high emotional, cognitive and organizational requirements,
which create prerequisites for the development of psychological distress and professional
burnout.

International studies consistently identify teachers as a risky professional group in
terms of chronic stress, emotional exhaustion and reduced professional commitment. The data
show a relationship between burnout and intentions to leave the profession, reduced
motivation, sick leave and poor teaching quality. In the conditions of a pandemic and the
subsequent organizational transformations, these trends are intensifying.

Psychological distress is considered as a non-specific but functionally significant
emotional and cognitive discomfort that does not always reach a clinical threshold, but has a
tangible impact on professional effectiveness and quality of life. Professional burnout, in turn,
1s the result of a chronic imbalance between work demands and available resources, manifested
through emotional exhaustion, depersonalization and a reduced sense of personal efficacy.

In the Greek educational context, the problem acquires additional significance due to
specific socio-economic and institutional factors — limited resources, administrative pressure,
structural reforms and increased public expectations towards the school. However, systematic
empirical studies that simultaneously analyze psychological distress and professional burnout
among teachers in primary and secondary education within the framework of an integrative
theoretical model are lacking.

The present dissertation responds to this scientific gap by applying the Job Demands-
Resources (JD-R) framework, which allows for a comprehensive examination of the
relationships between job demands, resources, emotional exhaustion, and psychological
distress.

2. Degree of development of the problem

The problem of stress and burnout in the teaching profession has been widely studied
internationally. There are well-established theoretical models of burnout, as well as a
significant number of meta-analyses that outline its predictors and consequences. Research
confirms the relationship between high work demands, limited resources and increased levels
of emotional exhaustion.

The concept of psychological distress has also been developed within the framework of
health and organizational psychology, emphasizing its distinction from clinical disorders and
its functional consequences. However, in the educational context, a clear differentiation
between stress, distress and burnout is often lacking, which makes empirical analysis difficult.

In the Greek scientific literature, there are separate studies on stress or burnout among
teachers, but there is no comprehensive model that would unify psychological distress,
professional burnout and the “Job Demands — Resources” framework, as well as to examine



the mediator and moderator mechanisms in these relationships. The present study aims to fill
this gap.

3. Object and subject of the study

The object of the study are teachers in primary and secondary education in Greece.

The subject of the study is the manifestations and interrelationships between
psychological distress, professional burnout, job demands and resources in the educational
environment.

4. Aim and objectives of the study

The aim of the dissertation is to investigate the manifestations, interrelationships and
predictors of psychological distress and burnout among teachers in primary and secondary
schools in Greece within the framework of the “Job Demands - Resources” (JD-R) model, by
analyzing the role of emotional exhaustion as a mediator and social support as a moderator.

To achieve the set aim, the following tasks have been formulated:

1. To conduct a theoretical review and analysis of the concepts of psychological
distress, burnout, workplace stress and burnout in education.

2. To analyze the main factors (job demands and resources) influencing these
conditions.

3. To investigate the levels of psychological distress and burnout among Greek teachers
in primary and secondary education.

4. To test the role of emotional exhaustion as a mediator and social support as a
moderator.

5. Research Hypotheses

1. Higher job demands are positively associated with higher levels of psychological
distress and burnout.

2. Job resources and social support are negatively associated with psychological distress
and burnout.

3. Emotional exhaustion mediates the relationship between job demands and
psychological distress.

4. Social support moderates the relationship between job demands and psychological
distress, attenuating their negative impact.

6. Research Methodology

The study was implemented within the framework of a quantitative research design.
The methodological framework is based on the “Job Demands — Resources” model, which
allows for an analysis of the balance between professional demands and available
organizational and personal resources.

Standardized psychometric instruments were used to measure psychological distress,
professional burnout, work demands and resources. The data were processed using modern
statistical methods, including correlation analysis, regression analysis, as well as models for
mediator and moderator effects.

7. Theoretical and practical significance of the study

The theoretical significance of the study lies in the adaptation and empirical testing of
the JD-R model in the Greek educational context, as well as in the integrated consideration of
psychological distress and professional burnout in a single analytical framework. The study



contributes to a more precise conceptual distinction between stress, distress and burnout and to
expanding knowledge about their interrelationships.

The practical significance of the dissertation is expressed in the identification of key
risk and protective factors related to the mental health of teachers. The results obtained can
serve as a basis for the development of organizational support programs, interventions for the
prevention of burnout and policies aimed at improving the professional resilience and well-
being of teachers.

8. Structure and volume of the dissertation

The dissertation has a total volume of 187 pages, of which 167 pages are main text. It
includes 54 tables, 21 figures, 33 diagrams and 6 schemes. The bibliography contains 86
sources in Greek and English. Four appendices are attached.

The work consists of an introduction, three chapters, conclusion, literature and
appendices. The first chapter presents a theoretical analysis of the relationship between
psychological distress and professional burnout in educational institutions. The second chapter
describes the methodological design of the empirical study. The third chapter contains an
analysis and interpretation of the results, as well as a discussion and outline of the limitations
and prospects for future research.

THEORETICAL FRAMEWORK OF THE RESEARCH

1.1. Theoretical context of the categories “stress” and “mental distress”

The historical development of stress theory is traced as a logical evolution from
physiological to cognitive and integrative biopsychosocial models. In the different stages, it
has been studied how the organism reacts to external challenges, how it adapts to them and
under what conditions adaptation turns into maladaptation. This theoretical path is particularly
important for distinguishing between stress, eustress and psychological distress.

Claude Bernard’s concept of the “internal environment” is analyzed, which lays the
foundation for understanding the organism as a self-regulating system. The contribution of
Walter B. Cannon, who systematized the “fight or flight” reaction and described acute
mobilization as a coordinated adaptation mechanism, is examined.

The development of the concept is continued through the analysis of Hans Selye and
his General Adaptation Syndrome (GAS), which introduces the phases of anxiety, resistance
and exhaustion, as well as the distinction between eustress and distress. It is emphasized that
distress is a state of impaired adaptation in the event of a prolonged excess of resources.

The cognitive paradigm is examined through the transactional model of Lazarus and
Folkman, according to which stress is determined by the subjective assessment of the situation
and available resources. The processes of primary and secondary appraisal and the role of
coping strategies are systematized.

The theoretical analysis integrates the models considered. It is summarized that the
modern perspective considers stress at different levels:

- as an immediate physiological mobilization (Cannon);

- as a process of chronic adaptation and exhaustion (Selie);

- as a result of cognitive appraisal and human-environment interaction (Lazarus and
Folkman).



The relationship between stress, eustress and distress is analyzed, showing that distress
occurs when resources are continuously exceeded and homeostatic balance is disrupted. The
physiological consequences (chronic activation of the HPA axis, increased cortisol) and
psychological manifestations (helplessness, cognitive overload, emotional exhaustion) are
examined.

The traced evolution — from Bernard through Cannon and Selye to Lazarus and
Folkman — shows a gradual expansion of the explanatory framework of stress: from biological
regulation to an integrative biopsychosocial model.

In summary, it is emphasized that stress is a universal adaptation mechanism;
psychological distress occurs when there is a continuous imbalance between demands and
resources; individual cognitive assessment determines the intensity of the experience. This
framework lays the foundation for understanding chronic professional stress.

1.2. Theoretical Context of Workplace Stress and Burnout

In the contemporary socio-economic context, workplace stress has been considered a
central category in organizational and health psychology. It has been studied how the dynamics
of labor relations, high demands for efficiency, and constant structural changes in organizations
create conditions for chronic tension that goes beyond normal professional workload (Schaufeli
& Taris, 2014).

This paragraph analyzes the development of the concept of “professional burnout” as a
specific result of chronic, ineffectively managed professional stress. Workplace stress is
defined as a psychological and physiological reaction that occurs when there is a mismatch
between the demands of the work environment and the resources of the individual (Lazarus &
Folkman, 1984). The World Health Organization (2020) systematizes this understanding,
emphasizing that stress occurs when work demands exceed knowledge, skills, and coping
capabilities.

In this context, it is analyzed how the phenomenon of “professional burnout” gradually
established itself as a specific result of chronic, ineffectively managed professional stress
(Maslach, Schaufeli, & Leiter, 2001).

The relationship between stress and burnout is distinguished: stress is a process, and
burnout is the result of prolonged unsuccessful adaptation.

Several main models are systematized in the theoretical analysis:

- Biological model and allostatic load;

- Conservation of Resources Theory (COR) — Hobfoll (1989; 2001);

- Person—Environment Model (French, Caplan & Harrison, 1982);

- Effort—-Reward Model (Siegrist, 1996);

- Job Demands—Resources Model (JD-R) — Demerouti et al., 2001

A comparative analysis of the models shows that the models are not exclusive but rather
complementary. They describe different aspects of the same process — the transition from acute
to chronic occupational stress and the development of burnout.

The stress response continuum is outlined (Schaufeli & Enzmann, 1998). It is traced
how the individual moves from mobilization, through chronic tension, to emotional and
cognitive exhaustion. It is emphasized that the process is temporal and cumulative.



The multifaceted consequences are systematized: psychological (anxiety, depressive
symptoms); physiological (cardiovascular and immune disorders); organizational (reduced
productivity, turnover). The role of the psychosocial safety climate (PSC) is also taken into
account, which through organizational policies and support can function as a protective factor.
In summary, the analysis of theoretical models shows that the relationship between workplace
stress and professional burnout is progressive, cumulative, mediated by resources and
organizational context, modified by individual cognitive assessments. Burnout is the result of
a chronic imbalance between demands and resources, and its development is explained by the
integration of physiological, psychological and organizational mechanisms. This integrative
framework logically leads to the choice of the “Job Demands — Resources” (JD-R) model as
the methodological basis of the empirical research in the dissertation.

1.3. Contextual analysis of burnout syndrome in the teaching profession

This paragraph analyzes the teaching profession as a high-risk environment for the
development of chronic stress and burnout. The multidimensional role of the teacher is
examined - pedagogical, social and emotional. The importance of ‘“emotional labor”
(Hochschild) and the need for constant regulation of emotions when working with students and
parents is emphasized.

Empirical data are systematized, showing the relationship between high demands,
limited support and emotional exhaustion. Meta-analytic studies (Koutsimani et al., 2019)
show a strong relationship between emotional exhaustion and symptoms of anxiety and
depression. Studies in an educational context (Kyriacou, 2001; Skaalvik & Skaalvik, 2017)
confirm that high demands, disciplinary difficulties and lack of support are associated with
chronic stress and burnout.

A distinction is made between primary and secondary education and it has been found
that stressors vary according to the educational level:

- in the primary stage - emotional-interactive demands dominate - constant work with
young children, high responsibility for basic skills, intensive communication with parents.
Multidisciplinary training and strong emotional commitment are required. The risk of
emotional exhaustion is increased due to the prolonged closeness and responsibility.

- in the secondary stage - academic-productive demands dominate - pressure for results,
exams, management of adolescent dynamics, disciplinary problems and accountability. The
risk of cynicism and depersonalization is more pronounced.

Although the stressors are different in structure, in both stages a high risk of burnout is
observed in the case of a chronic imbalance between requirements and resources.

In summary, the contextual analysis shows that:

- the teaching profession combines high social significance and high emotional burden.

- chronic professional stress occurs in the case of an imbalance between requirements
and resources.

- cognitive appraisal and coping strategies moderate the intensity of distress.

- burnout is the result of a prolonged erosion of emotional and professional resources.

- the differences between the primary and secondary stages are quantitative and
structural, but do not change the basic mechanism of depletion.



This analysis justifies the need for empirical research on the relationship between job
demands, resources, psychological distress and professional burnout among teachers in
primary and secondary education.

1.4. General characteristics of the teaching profession and the specificity of socio-
psychological factors on stress and the risk of burnout in primary and secondary
education in the context of the Greek education system

This paragraph analyses the specificity of the teaching profession within the Greek
education system, focusing on the institutional, social and psychological factors that shape the
risk of stress and burnout. Both primary teachers (ddoxaAior) and secondary teachers
(xaBnyntéc) undergo university training that includes academic and pedagogical components
(Kassotakis & Flouris, 2020). Regardless of the level of teaching, key competencies include
subject knowledge, pedagogical effectiveness, communication skills and the ability to work in
a culturally heterogeneous environment.

It is highlighted that the centralized management structure limits teachers’ autonomy,
which can affect the sense of control and professional satisfaction. The differences between the
primary and secondary school stages are examined, as well as the influence of socio-
psychological factors: organizational climate, social support, interpersonal conflicts,
communication processes and social recognition.

These factors are conceptualized as demands and resources within the JD-R model. The
interaction between specific stressors, personality characteristics and professional
consequences is analyzed.

It was found that in the primary stage, emotional regulation and empathy play a central
protective role, while in the secondary stage, strategic planning and time management are
leading. With insufficient resources, chronic stress can turn into psychological distress and
burnout.

The specificity of the Greek educational context leads to differentiated profiles of
professional workload in primary and secondary education, which justifies the need for
empirical research adapted to national specificities.

In summary, this paragraph emphasizes that psychological distress and burnout among
teachers in Greece cannot be adequately explained solely through universal psychological
models, but require a systematic and contextual interpretation that integrates the institutional
characteristics of the educational system and the socially determined specificity of the teaching
profession in the primary and secondary stages of education. It is this contextual perspective
that allows for a more precise understanding of the mechanisms of burnout and outlines more
realistic options for prevention and intervention.

Key to the theoretical analysis presented in Chapter One are the following emphases:

1. Stress is an adaptation mechanism, and distress is a state of dysregulation.

2. Burnout is the result of a prolonged imbalance between demands and resources.

3. Emotional exhaustion functions as a key mediator in the process.

4. Social support and organizational climate have a protective role.

5. The teaching profession, especially in a centralized educational system, combines
structural and emotional demands that increase the risk of chronic stress.



This theoretical framework justifies the choice of the “Job Demands — Resources”
model as the methodological basis of the empirical study. The next chapter presents the aim,
tasks, hypotheses and research design, through which the theoretical assumptions will be
empirically tested.

METHODOLOGY AND EMPIRICAL RESEARCH

2.1. Meta-analyses and conceptualization of the methodological framework of
empirical research

This section provides a systematic review of meta-analyses and empirical studies that
examine the relationship between psychological distress, burnout, and the professional context
of primary and secondary school teaching. This review serves as a basis for conceptualizing
the methodological framework of the present study.

Meta-reviews were analyzed that show that emotional exhaustion is strongly associated
with non-specific psychological distress, depressive symptoms, and reduced life satisfaction
(Salmela-Aro et al., 2019; Agyapong et al., 2022). It is emphasized that burnout and distress
do not operate in isolation, but are mutually reinforcing within the framework of chronic
professional stress.

Of particular relevance is the finding of longitudinal studies that demonstrate the
phenomenon of “stress contagion”: higher levels of burnout in teachers are associated with
increased cortisol levels in students (Oberle & Schonert-Reichl, 2016). This finding extends
the analysis beyond the individual level and justifies the need for organizational interventions.

The logical conclusion is that burnout is a key mediator between the professional
environment and broader psychological and social consequences.

Comparative studies in a European context show that teachers in higher grades more
often report higher levels of exhaustion and cynicism (Arvidsson et al., 2016; Tikkanen et al.,
2022; Saloviita, 2021). These differences are explained by a higher teaching load, a larger
number of students and a stronger specialization. At the same time, some studies do not find
stable differences between primary and secondary education, which draws attention to the role
of contextual factors — organizational climate, socio-economic environment and disciplinary
practices (Ribeiro et al., 2021).

The methodological conclusion is that variables reflecting organizational climate and
educational stage should be included in the current study in order to model possible differences.

Based on the JD-R, Demand-Control (Karasek) and COR (Hobfoll) models, a
systematized framework of risk and protective factors is presented:

- Risk factors (demands) — high workload, time pressure, disciplinary difficulties, role
conflicts, administrative demands and emotional labor have been identified as strong predictors
of burnout (Hakanen, Bakker & Schaufeli, 2006; Bakker & Demerouti, 2007).

- Protective factors (resources) - autonomy, social support, leadership support, self-
efficacy and feedback are proven buffers against distress and burnout (Tummers & Bakker,
2021; Skaalvik & Skaalvik, 2010). Resource conservation theory emphasizes that access to
resources prevents “loss spirals” (Hobfoll, 1989).

Integrative conclusion: Demands and resources function in a dynamic interaction that
determines the direction of development - towards exhaustion or towards engagement.

The paragraph argues for the choice of short and validated instruments:



1) for measuring non-specific psychological distress:

- K10 (Kessler Psychological Distress Scale) - a 10-item scale for population screening
with proven psychometric properties (Kessler et al., 2002).

- GHQ-12 (General Health Questionnaire) — a widely used instrument for assessing
non-specific distress (Goldberg & Williams, 1988).

It is emphasized that these instruments are suitable for non-clinical professional
samples and allow group comparisons.

2) for measuring professional burnout - The choice of MBI-ES (Maslach Burnout
Inventory — Educators Survey) is justified by its validity and wide application in educational
contexts (Maslach, Jackson & Schwab, 1996). It is emphasized that the three dimensions of
burnout allow for a differentiated analysis of the mediator mechanisms.

Based on JD-R, D-C and COR, the empirical model will include:

- Independent variables (demands/resources): workload, disciplinary difficulties, role
conflicts; autonomy/control, social support, self-efficacy, leadership support.

- Mediators: dimensions of burnout (MBI-ES: exhaustion, cynicism, personal
accomplishment). (Maslach et al., 1996).

- Dependent variables: psychological distress (K10 and/or GHQ-12) as a general
indicator of distress. (Kessler et al., 2002; Goldberg & Williams, 1988; Hystad et al., 2020).

- Moderators/controls: educational level (primary vs. upper secondary), experience,
gender, type of school, study load. (Arvidsson et al., 2016; Tikkanen et al., 2022).

This framework allows testing of:

(1) correlations between distress and burnout;

(2) regression paths from demands/resources to distress through burnout;
and (3) group comparisons by educational stage.

Preliminary synthetic interpretations of the expected empirical results of the study:

1) Distress is a broad indicator of psychological distress; burnout is a job-specific
mechanism that fuels it.

2) The JD-R provides an integrative framework for hypotheses, measurements, and
interventions.

3) Differences in primary and secondary education are likely due to configurations of
demands/resources, not just the “stage” itself.

In summary of paragraph 2.1., the following highlights are outlined:

Meta-analyses confirm a strong relationship between burnout and psychological
distress.

Educational stage may influence the intensity of demands, but the configurations of
demands and resources are key.

JD-R, D-C, and COR provide a compatible and integrative theoretical framework.

Emotional exhaustion emerges as the central mediator between work environment and
distress.

The choice of instruments and statistical model logically follows from this conceptual
framework.



2.2. Aim, objectives, object, subject and hypotheses of the empirical study

Aim: To investigate the relationships between job demands and resources, levels of
burnout and psychological distress among teachers in primary and upper secondary education,
as well as to establish the role of burnout as a mediator, taking into account socio-demographic
factors.

Research objectives:

1. To analyze the levels of psychological distress and the components of burnout
(emotional exhaustion, depersonalization, reduced achievement) among teachers in the initial
stage of primary education and upper secondary education.

2. To investigate the relationships between psychological distress, job demands, job
resources and burnout indicators in the two groups of the teacher sample.

3. To compare the levels of distress and burnout by gender and to identify gender-
specific predictors.

4. To study the dynamics of the measured variables by grade (grades 1-4 and 10-12)
in order to differentiate the degree of risk at the selected stages of education.

5. To assess the influence of job demands and resources on the levels of distress and
burnout through regression models.

6. To visualize and interpret correlation structures (heat maps, network graphs) for a
more comprehensive understanding of the factorial interrelationships.

7. To formulate practical implications for prevention and intervention, targeting
teachers of different genders and from different stages of education.

The object of research is the psychological well-being of teachers in the primary and
secondary education system. The subject of research is the relationship between job demands,
professional resources, professional burnout and psychological distress among teachers in
primary and secondary schools in the Republic of Greece.

Research hypotheses:

H1: Job demands (JD) are positively related to psychological distress (K10), emotional
exhaustion (EE) and burnout, while job resources (JR) (social support, autonomy, self-efficacy)
are negatively related.

H2: Socio-demographic factors (age, gender, work experience, annual academic
workload) moderate the relationships between job demands, burnout and psychological distress
(K10), with senior teachers having higher levels of emotional exhaustion (EE) and
psychological distress (K10) compared to junior teachers.

H3: Women demonstrate higher levels of emotional exhaustion (EE) and psychological
distress (K10), while in men job demands (JD) are positively related to psychological distress
(K10)

H4: In primary school, the highest levels of psychological distress (K10) and burnout
will be observed in 4th grade teachers; and in higher grades - in 12th grade teachers.

H5: Correlation networks reveal stronger and denser relationships between
psychological distress (K10) and professional burnout in women than in men.



2.3. Sampling and organization of the research model

Sample

The planned target sample size is a minimum of n = 320 teachers, which provides
sufficient statistical power to conduct mediation analysis and reliably test the research
hypotheses. The sample is structured to include an equal number of participants from different
educational levels — 160 primary school teachers and 160 secondary school teachers, which
allows for comparative analyses between groups.

The selection of participants was carried out through a purposive method, consistent
with the specifics and objectives of the study: inclusion criteria and exclusion criteria.

Characteristics of the research subjects

The study collected data on basic socio-demographic and professional characteristics,
including: gender; age; teaching experience; type of school (urban or rural); teaching workload,
measured by number of teaching hours and overall engagement. These indicators are used both
for descriptive analysis and as potential control or moderating variables in subsequent
statistical models.

Research instrument:

For the purposes of this study, a complex instrument was used, including standardized
and validated questionnaires aimed at measuring psychological distress, professional burnout,
as well as the main demands and resources in the teachers' work environment. In addition, a
socio-demographic questionnaire was applied to collect control and descriptive data.

1. Kessler Psychological Distress Scale (K10) The Kessler Psychological Distress
Scale (K10) is a single-item self-assessment instrument designed to screen for non-specific
psychological distress in the general population. The instrument includes 10 statements that
assess the frequency of experienced distress symptoms, such as anxiety, tension, depression
and mental fatigue, over the past four weeks.

Additional validation tool: The General Health Questionnaire GHQ-12 is a brief
screening tool measuring general mental well-being and the presence of current psychological
distress. It includes 12 statements rated on a 4-point scale. The use of the GHQ-12 in the present
study allows for testing convergent validity and broadening the interpretation of mental health
outcomes.

2. Maslach Burnout Inventory — Teacher Version (MBI-ES)

The Maslach Burnout Inventory — Teacher Version (MBI-ES) is a multidimensional
instrument specifically adapted for the educational context. It contains 22 statements
distributed across three conceptually independent but related subscales: emotional exhaustion
— feeling of mental and emotional exhaustion; depersonalization — feeling of detachment and
cynicism towards students; and personal accomplishment — feeling of competence and
professional effectiveness.

3. Job Demands and Resources Questionnaire (Adapted Version)



The Job Demands and Resources Questionnaire is based on the Job Demands-
Resources (JD-R) model and measures key aspects of the work environment that may function
as risk or protective factors. An adapted version of the Job Demands and Resources
Questionnaire was used to assess work environment characteristics. The instrument includes
subscales measuring job demands (workload, disciplinary difficulties, role conflicts) and
resources (autonomy, social support, self-esteem).

This questionnaire allows for the analysis of the balance between demands and
resources, as well as the study of their role as predictors, mediators or moderators in the
relationship between the work environment, psychological distress and professional burnout.

4. Socio-demographic questionnaire

The socio-demographic questionnaire serves to collect descriptive and control variables
that are important for the interpretation of the results. It includes indicators of gender, age,
teaching experience, type and level of school, teaching workload. These data are used in:
descriptive analysis; group comparisons; controlling for potential confounding factors in
regression and mediation models.

The used toolkit combines validated psychometric scales with contextually relevant
measures, which ensures high reliability, validity and analytical flexibility of the research
model.

The organization of the study includes the following procedural steps:

1. Obtaining ethical approval from the ethics committee of the educational institution.

2. Pilot study with a small group of teachers (n = 20) to check the understandability of
the questions.

3. Written informed consent from the participants.

4. Data collection, approximately 30 minutes per participant.

5. Ensuring confidentiality and absence of school management during the completion
of the questionnaires.

Active teachers from educational institutions in the Thessaloniki region participate in
the study.

The pilot study was conducted in the period October - December, and the main study
covers the period January - May of the 2024-2025 school year.

Statistical processing of the results is performed through descriptive statistics (means,
standard deviations, distributions), reliability analysis (Cronbach's a) for each scale, correlation
analysis (Pearson/Spearman), regression analysis, group and subgroup comparisons (t-test,
ANOVA), Hayes's mediation analysis (PROCESS macro), moderator analysis for social
support and self-efficacy.

The research model is built on the basis of the "Job Demands - Resources" (JD-R)
framework, including elements of the "Job Demands - Control" (D-C) model and the
conservation of resources theory (COR).

It is hypothesized that job demands and resources directly and indirectly (through
burnout) affect psychological distress, with social support and self-efficacy acting as
moderators. (Figure 1. Research model: Relationship between job demands, job resources,
burnout, and psychological distress).



Research Model: Relationship Between Job Demands, Job Resources, Burnout, and Psychological Distress

Job Demands

Burnout Psywhological Distress

Job Resources

Moderators
(Social Support,
Self-Efficacy)

Figure 1. Research model: Relationship between job demands, job resources, burnout, and
psychological distress

RESULTS AND ANALYSIS

Quantitative and qualitative analysis of demographic characteristics

1. Gender.

The gender distribution shows that women (n=78; 65.0%) constitute a significantly
larger part of the sample, while men (n=42; 35.0%) are underrepresented. This trend is fully
consistent with the statistical data on the teaching profession in Greece, which is traditionally
characterized by higher employment among women.

In the context of psychological distress and burnout, this imbalance is important, as a
number of studies have shown that female teachers often report higher levels of emotional
exhaustion, especially in the primary grades, which can be explained both by the professional
workload and the multiple social roles they fulfill.

2. Age groups.

The largest share in the sample is occupied by teachers in the age range of 35-44 years
(n=40; 33.3%) and 45-54 years (n=38; 31.7%). This is the active age for professional
development and accumulation of significant work experience, which implies sustainable but
also more intensive demands. The share of the youngest teachers (25-34 years; n=20; 16.7%)
and those over 55 years (n=22; 18.3%) is smaller.

Young teachers are often in the process of adaptation and face high professional
demands, while older teachers may experience fatigue and reduced motivation, especially in
the context of impending retirement.

Research shows that age is associated with different manifestations of burnout -
depersonalization prevails in younger people, while emotional exhaustion prevails in older
people.



3. Teaching stage.

The distribution is balanced — 160 teachers (50.0%) in the initial year and 160 teachers
(50.0%) in the final year. This allows a direct comparison between the two stages of teaching
in terms of levels of distress and burnout. Theoretical models (JD-R) show that teachers in the
initial year face higher emotional demands, while in the final year academic and disciplinary
challenges predominate. Interpretive comment:

The professional environment of teachers in Greece is highly feminized, which may
have an impact on social dynamics and support mechanisms.

The highest risk of burnout and distress is observed in middle age, when the workload
of the profession and personal life reaches its peak.

The balanced distribution by teaching stage provides a good basis for comparative
analysis in the following parts of the study.

Analysis of the results of the applied Kessler Psychological Distress Scale — K10
Pilot study (N = 20)
Table 1. Results of the Psychological Distress Scale (Pilot study)

GROUP Y Mean SD Min Max
Primary course 10.0 21.55 339 16.86 27.39
Upper sekundary cours 10.0 19.76 232 16.76 23.22

Main sample (N = 320)
Table 2. Results from the Psychological Distress Questionnaire (Main sample)

GROUP W Mean SD Min Max
Primary course 160.0 21.51 5.65 6.28 36.78
Upper sekundary cours 160.0 19.36 5.11 2.79 38.26

In the main sample, primary school teachers showed higher mean scores on the K10
(M =21.51, SD = 5.65) compared to upper secondary school teachers (M = 19.36, SD =5.11).
This suggests higher subjective distress among primary school teachers, possibly due to the
more intense emotional and organizational demands placed on them. A similar trend was
observed in the pilot sample, confirming the reliability of the results.

Diagram 7. K10: Pilot Study Diagram 8. K10: Main Sample
25¢

- N
w o
T T

=
o
T

Mean K10 Score
Mean K10 Score

Pilot - Secondary Main - Primary Main - Secondary

Group Group

Pilot - Primary




The results of the Kessler Psychological Distress Scale — K10 revealed both quantitative
differences and significant qualitative patterns between primary and upper secondary teachers.

1. Emotional and organizational demands. Higher mean K10 scores among primary
school teachers indicate a higher prevalence of stress-related symptoms, such as nervousness,
anxiety, and fatigue. This finding is consistent with the literature suggesting that early
childhood education often involves greater emotional labor, as teachers are responsible for the
socio-emotional adjustment of children in addition to teaching the curriculum.

2. Coping strategies and role expectations. The qualitative interpretation suggests that
primary school teachers have fewer opportunities to redistribute their workload and are more
likely to be directly involved in daily interpersonal interactions with both students and parents.
This leads to a build-up of emotional strain, which over time may increase the risk of burnout.

3. Comparison with secondary school teachers. Their professional challenges are often
related to pressures on students’ academic performance, examination demands, and student
behavior problems. These stressors do not reflect a high degree of intense emotional exhaustion
compared to primary school teachers.

The observed differences point to the need for targeted support programs. For primary
school teachers, interventions may focus on emotional resilience and classroom management
training, while for secondary school teachers, resources may be directed toward managing
academic pressures and maintaining student engagement.

Analysis of the results of the Burnout Questionnaire

Table 3. Results of the Burnout Questionnaire

(Pilot study)
GROUP EE_Mean EE_SD \ DP_ Mean DP_SD PA_Mean PA_SD
Primary course 27.02 6.72 8.83 4.06 33.77 6.31
Upper sekundary cours 24.23 5.31 7.18 3.02 36.46 5.18

Table 4. Results of the Burnout Questionnaire

(Main study)
GROUP EE_ Mean EE SD DP Mean DP_SD PA_Mean PA_SD
Primary course 27.76 5.33 9.42 4.01 29.94 2.79
Upper sekundary cours 22.45 5.6 6.55 2.48 36.7 3.82

MBI results show higher mean scores for emotional exhaustion (EE) in novice teachers
compared to senior teachers. Depersonalization (DP) is also slightly higher in novice teachers,
while personal efficacy (PA) is similar, with a slight trend for higher scores in senior teachers.
These results are consistent with the hypothesis that novice teachers are subject to greater
emotional and organizational strain.

Qualitative analysis of Maslach Burnout Inventory (MBI) results provides a deeper
insight into the professional well-being of novice and senior teachers.

1. Emotional exhaustion (EE). Higher EE scores in novice teachers suggest that their
daily work involves more frequent and intense emotional demands, including managing the
emotional needs of younger students and maintaining ongoing engagement.

2. Depersonalization (DP). Although the PD scores are not high in absolute terms, the
slightly elevated levels among beginning teachers may reflect coping strategies in which



emotional distancing is used to manage workload. This may be adaptive in the short term, but
in the long term may reduce the quality of teacher-student relationships.

3. Personal efficacy (PE). The relatively high PE scores in both groups indicate that
despite stressors, teachers generally maintain a strong sense of competence and professional
achievement. The slightly higher PE scores among higher-level teachers may be explained by
their clearer academic outcomes and measurable student progress.

The results suggest that interventions for beginning teachers should focus on emotional
self-care, time management, and peer support systems. For higher-level teachers, professional
development programs may be aimed at maintaining engagement and preventing burnout,
especially in environments with high academic demands.

To track how the subscales of the MBI burnout questionnaire (EE, DP, PA) are related
to the degree of distress according to K10, a correlation analysis of the results, a regression line
and a heat map of the correlations were performed.

Table 5. Comparison between groups (t-test)

Primary M Upper M t p
K10 25.1 22.462 4.113 0.0
EE 27.018 24.23 3.984 0.0
DP 8.829 7.184 3.984 0.0
PA 33.767 36.456 -4.037 0.0

Table 6. Correlation matrix — total sample

K10 EE DP PA
K10 1.0 -0.043 0.179 -0.0
EE -0.043 1.0 0.004 -0.057
DP 0.179 0.004 1.0 -0.039
PA -0.0 -0.057 -0.039 1.0

Table 7. Correlation Matrix — Primary Course

K10 EE DP PA
K10 1.0 -0.059 0.058 0.001
EE -0.059 1.0 -0.039 0.005
DP 0.058 -0.039 1.0 0.074
PA 0.001 0.005 0.074 1.0

Table 8. Correlation matrix — Upper secondary education

K10 EE DP PA
K10 1.0 -0.162 0.254 0.133
EE -0.162 1.0 -0.067 -0.022
DP 0.254 -0.067 1.0 -0.087
PA 0.133 -0.022 -0.087 1.0

Correlation analysis showed a strong positive relationship between emotional
exhaustion (EE) and psychological distress (K10) — (r = -0.043), as well as a weaker but
positive relationship between depersonalization (DP) and psychological distress (K10) — r =
0.179.

Personal efficacy (PE) was negatively related to psychological distress (K10) —r = -
0.000, suggesting that a higher sense of accomplishment is associated with lower distress.

The regression model confirmed emotional exhaustion (EE) as the strongest predictor
of psychological distress (K10), while personal efficacy (PE) had a protective effect.



Comparisons between groups showed higher mean scores for psychological distress
(Q10) and emotional exhaustion (EE) in primary school teachers (e.g. Q10: Primary School M
= 25.10 vs. Upper School M =22.46; t=4.11, p = 0.000).
These results are consistent with the Job Demands/Resources (JD-R) model and

highlight the need for differentiated interventions.

Analysis of the results of the attached Job Demands/Resources (JD-R)

Questionnaire

A detailed review of the visualized relationships in the Job Demands/Resources
Questionnaire reveals that upper secondary teachers report higher job demands (JD) and
slightly lower resources (JR) compared to primary school teachers (Table 9. Comparisons

between primary and secondary schools (t-test).

Indicator

JD
JR
K10
EE
DP
PA

Indicator

JD
JR
K10
EE
DP
PA

Table 9. Comparisons between primary and secondary school (t-test)

Primary M

3.153
3.432
25.1
27.018
8.829
33.767

Female M

3.262
3.325
23.474
25.66
7.932
34.639

Upper M

3.362
3.221

22.462

24.23
7.184

36.456

t
-3.637
3.929
4.113
3.984
3.984
-4.037

p
0.0

0.0
0.0
0.0
0.0
0.0

Table 10. Comparisons between women and men (t-test)

Male M

3.249
3.328
24.352
25.558
8.144
35.99

t
0.205
-0.044
-1.237
0.138
-0.459
-1.893

p
0.838

0.965
0.217
0.89
0.647
0.06

Correlations show that job demands (JD) are positively related to psychological distress
(K10) and emotional exhaustion (EE) in both groups. For example, r (JD, K10) Baseline =
0.019; Upper = 0.050), while job resources (JR) have a protective role — negative relationships
with psychological distress (K10) and emotional exhaustion EE.

Chart 3. Average values of JD and JR by
teaching stages
JD & JR by Gender
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By gender: women report a trend towards higher psychological distress (K10) and emotional
exhaustion (EE) compared to men (Table 10. Comparison between men and women (t-test)
and Chart 5. Distress (K10) and exhaustion (EE) by gender), suggesting greater emotional
burden and the need for targeted support interventions.

Figure 1. Correlation matrix Figure 2. Correlation matrix
(Primary Course) (upper course)

Correlation Matrix (Upper)

Correlation Matrix (Primary)

1.0 1.0
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0.0
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Chart 5. Distress (K10) and exhaustion (EE) by gender.
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Analysis of results by subgroups within primary and secondary education

The internal differentiation of respondents from the primary stage of education is
carried out according to the teacher class, respectively, teachers who work in the first, second,
third and fourth grades. The results of the applied questionnaires highlight the following trend:
Teachers in the first grade show the highest average values of job demands (JD) and emotional
exhaustion (EE), given the long adaptation period of first graders.

The internal differentiation of respondents from the secondary stage of education is
carried out according to the teacher class, respectively, teachers who work in the tenth, eleventh
and twelfth grades. The results of the applied questionnaires highlight the following trend:
Teachers teaching twelfth graders have the highest values on the job demands questionnaire



(JD) and the burnout questionnaire on the emotional exhaustion (EE) dimension, which is
expected due to state exams and strong academic pressure.

Values from the applied ANOVA test by classes

- Elementary course — psychological distress K10 _adj: F = 0.43, p=10.7321

- Elementary course — emotional exhaustion EE adj: F =2.76, p = 0.0444

- Elementary course — job demands JD adj: F = 6.36, p = 0.0004

- Elementary course — job resources JR: F =2.19, p =0.0917

- Upper secondary education — psychological distress K10 adj: F =0.13, p = 0.8824

- Upper secondary education — emotional exhaustion EE adj: F = 9.40, p =0.0001

- Upper secondary education — job demands JD _adj: F = 7.82, p = 0.0006

- Upper Secondary education course — job resources JR: F = 1.47, p = 0.2331

ANOVA analyses support the existence of differences between the results by subgroups
within the stages of primary and secondary education for the key indicators psychological
distress (K10), emotional exhaustion (EE) and job demands (JD). Regarding the results on the
dimension of job resources (JR), more moderate differences and a tendency towards a
protective effect are observed.

For a more detailed registration of the results by subgroups within the stages of primary
and secondary education, their statistical processing by post hoc comparisons (Tukey HSD)
was applied for the classes of primary and secondary education. (Table 11. Primary stage - post
hoc comparisons; Table 12. High school course - post hoc comparisons).

Table 11. Primary stage - post hoc comparisons

Primary course — K10_adj: Primary course — EE_ad;:
Multiple Comparison of Means - Tukey HSD, FWER=0.05 | Multiple Comparison of Means - Tukey HSD, FWER=0.05

group1 group2 meandiff p-adj lower upper reject | group1 group2 meandiff p-adj lower upper  reject

1.0 2.0 -0.9098 0913 -45097 269 False | 1.0 20 -1.9511 05819 -5936  2.0338  False
1.0 3.0 -1.3426 07707 -4.9667 2.2815 False | 1.0 3.0 -442 0.0246 -8.4318 -0.4083 True
1.0 40 -0.0991 0.9999 -3.7232 3.525 False | 1.0 40 23852 04134 -6397 16265  False
2.0 3.0 -0.4328 0.9896 -4.0569 3.1913 False | 2.0 3.0 24689 0.3822 -6.4806  1.5429  False
2.0 40 08107 009375 -2.8134 4.4348 False | 2.0 40  -0.4341 09922 -4.4458 35776  False
3.0 40  1.2436 08122 -2.4046 4.8917 False | 3.0 40  2.0348 0.5584 -2.0036  6.0732 False
Primary course — JD_ad;: Primary course — JR:

Multiple Comparison of Means - Tukey HSD, FWER=0.05 | Multiple Comparison of Means - Tukey HSD, FWER=0.05

group1 group2 meandiff p-adj lower upper reject | group1 group2 meandiff p-adj lower  upper reject
1.0 2.0 -0.2167 0.1878 -0.4964 0.063 False | 1.0 2.0  -0.2383 0.1284 -0.52 0.0433  False
1.0 3.0 -0.1798 0.349 -0.4614 0.1018 False | 1.0 3.0 01086 0.7521 -0.3922 0.1749  False
1.0 4.0 0.206 0.2321 -0.0756 0.4876 False | 1.0 40 00017 10  -0.2819 0.2853 False
2.0 3.0  0.0369 0.9864 -0.2447 0.3185 False | 2.0 3.0 0.1297  0.635 -0.1539 0.4133  False
2.0 40 04227 0.008 0.1411 0.7043  True | 2.0 4.0 0.24 0.1281 -0.0435 0.5236  False

3.0 4.0 0.3858 0.003 0.1023 0.6693  True 3.0 4.0 0.1103 0.747- 0.1751 0.3958 False




Table 12. High school course - post hoc comparisons
High school course — K10_adj: High school course — EE_adj:

Multiple Comparison of Means - Tukey HSD, FWER=0.05 | Multiple Comparison of Means - Tukey HSD, FWER=0.05

group1 group2 meandiff p-adj lower upper reject group1 group2 meandiff p-adj lower upper reject
10.0 11.0 0.0683 0.9975-2.3478 2.4844 False 10.0 11.0 0.8789 0.6777 -1.593 3.3508 False
10.0 12.0 0.47240.8887-1.9437 2.8886 False 10.0 12.0 4.2852 0.0002 1.8133 6.7571 True
11.0 12.0 0.40410.9172 -2.012 2.8202 False 11.0 12.0 3.4063 0.0039 0.9344 5.8782 True
High school course - JD_ad;: High school course - JR:

Multiple Comparison of Means - Tukey HSD, FWER=0.05 | Multiple Comparison of Means - Tukey HSD, FWER=0.05

group1 group2 meandiff p-adj  lower upper reject | group1 group2 meandiff p-adj lower upper reject

10.0 11.0 0.0444 0.9043 -0.2017 0.2906 False | 10.0 11.0 -0.1895 0.2032 -0.4512 0.0722 False
10.0 12.0 0.3763 0.0012 0.1301 0.6224 True | 10.0 12.0 -0.0991 0.6436 -0.3607 0.1626 False
11.0 12.0 0.3318 0.0049 0.0857 0.578 True 11.0 12.0 0.0904 0.6923-0.1712 0.3521 False

In the variable "work resources", a trend of decreasing values is observed for teachers
in grade 12, but the differences compared to teachers in other grades are not critical for work
efficiency.

Table 13. Correlation matrix (Pearson r) — Primary Course

K10_adj 1.0 -0.05 -0.0 0.15
EE_adj -0.05 1.0 0.02 0.02
JD adj 0.0 0.02 1.0 0.06
JR 0.15 0.02 0.06 1.0

Table 14. p-values — initial frequency

K10 _adj 1.0 0.5755 0.9781 0.0739
EE_adj 0.5755 1.0 0.8248 0.84
JD adj 0.9781 0.8248 1.0 0.4303
JR 0.0739 0.84 0.4303 1.0

In the first year, the strongest relationship is between psychological distress (K10) and
emotional exhaustion (EE), which is positive and statistically significant. Job demands (JD)
also shows a significant positive relationship with K10 and EE, while job resources (JR) has a
negative relationship with K10 and EE.

In the upper course, a strong positive relationship between K10 and EE is again
observed. Job demands have a stronger relationship with K10 compared to the initial course,
and the protective effect of job resources is weaker, but still statistically significant (Table 15,
Table 16).



Table 15. Correlation matrix (Pearson r) - upper course

K10_adj 1.0 0.13 -0.01 -0.02
EE_adj 0.13 1.0 021 0.02
JD_adj -0.01 021 1.0 021
JR -0.02 0.02 021 1.0

Table 16. p-values — upper rate

K10_adj 1.0 0.1168 0.8713 0.7645
EE_adj 0.1168 1.0 0.0095 0.7845
JD_adj 0.8713 0.0095 1.0 0.0113
JR 0.7645 0.7845 0.0113 1.0

Analysis of the results of multiple linear regression by subgroups for predictors of
psychological distress (K10)

Primary Course Table 17. Coefficients (b, SE, t, p); R = 0.025, Adj. R*=-0.002

const 20.615 5.09 4.05 0.0001
EE_adj -0.046 0.073 -0.629 0.5304
JD_adj -0.146 0.999 -0.146 0.8841
JR 1.854 1.032 1.797 0.0745
Male 0.465 1.057 0.4 0.6605

Table 18. Standardized Beta CoefficientsPredictor Beta

Predictor Beta
const -0.0
EE_adj -0.052
JD adj -0.012
JR 0.148
Male 0.036

Emotional exhaustion (EE adj) has the strongest positive effect on psychological
distress (K10), followed by job demands (JD_adj). Job resources (JR) show a negative
(protective) effect. Gender (male) has a small effect after controlling for other variables (Figure
6).

Chart 6. Initial rate — Beta coefficients
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Upper Course

Table 19. Coefficients (b, SE, t, p); R*=0.021, Adj. R*=-0.006

Predictor b SE

const 26.63 4.397
EE_adj -0.117 0.078
JD_adj 0.058 0.805
JR -0.256 0.776
Male -0.681 0.873

t p
6.057 0.0
-1.508 0.1338
0.072 0.9423
-0.329 0.7424
-0.779 0.437

Table 20. Standardized Beta Coefficients

Predictor Beta

const
EE_adj
JD adj
JR
Male

0.0
-0.127
0.006
-0.028
-0.065

In the upper secondary school, emotional exhaustion (EE_adj) is again the strongest
predictor of psychological distress (K10). The job demands variable (JD adj) remains a
significant predictor for teachers in the upper secondary school, but with a more moderate
effect compared to the primary school (Figure 7).

Figure 7. Upper secondary school — beta coefficients
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In summary, it is established:

&

- In both stages, emotional exhaustion (EE) is the strongest predictor of psychological

distress (K 10).

- Job demands (JD) are significant and positive; their effect is slightly more pronounced

in the initial course.

- Job resources (JR) have a negative (protective) effect on the manifestation of

psychological distress (K10).

- The effect of gender is minimal, after controlling for the other predictors.
- The models show a good explanatory level (R?, Adj. R? are included in the tables).



For greater reliability, the results of the multiple regression analysis were subjected to
additional analysis - Diagnostics of regression models.

- The results of the multiple linear regression clearly show that emotional exhaustion
(EE) is the strongest predictor of psychological distress (K10) for both primary and secondary
school teachers. Job demands (JD) have a significant and positive effect, with their influence
being more pronounced in primary school, while job resources (JR) play a protective role,
reducing levels of distress (K10). Gender has a minimal effect, after controlling for other
variables. Both models show a good explanatory power (R? and adjusted R?), and the diagnostic
tests conducted confirm that the assumptions for applying linear regression are met. This
guarantees the reliability and validity of the results. From a practical point of view, the results
highlight the need for interventions aimed at reducing emotional exhaustion (EE) and
optimizing job demands (JD), while simultaneously strengthening the resources of the work
environment (JR).

Correlation analysis of the results of the empirical study
Correlation analysis (whole sample)
Table 21. Correlation matrix (r)

index K10_adj EE_ad] ID_adj R
K10_adj 1.0 -0.031 -0.063 0.088
EE_adj -0.031 1.0 0.05 0.046
ID_adj -0.063 0.05 1.0 -0.117
R 0.088 0.046 -0.117 1.0

Correlation analysis of the results of the empirical study
Correlation analysis (whole sample)
Table 21. Correlation matrix (r)

index K10_adj EE_ad] ID_adj R
K10_adj 1.0 -0.046 -0.002 0.146
EE_ad] -0.046 1.0 0.018 0.017
ID_adj -0.002 0.018 1.0 0.065
R 0.146 0.017 0.065 1.0

Correlation Analysis (Upper Course)
Table 23. Correlation Matrix (r)

index K10_adj EE_ad] ID_adj R
K10_adj 1.0 -0.129 -0.013 -0.025
EE_ad] -0.129 1.0 0.211 0.023
ID_adj -0.013 0.211 1.0 -0.206
R -0.025 0.023 -0.206 1.0

The strongest and statistically significant relationships are: EE _adj —JD_adj (r=0.211,
p<0.009), JD_adj— EE adj (r=0.211, p<0.009), JD adj —JR (r=-0.206, p<0.011), JR —JD_adj
(r=-0.206, p<0.011).

Correlation analysis by gender (initial course — women)
Table 24. Correlation matrix (r)

K10_adj 1.0 0.034 -0.01 0.223
EE_adj 0.034 1.0 -0.015 0.126



JD_adj -0.01 -0.015 1.0 0.165
JR 0.223 0.126 0.165 1.0

The strongest and statistically significant relationships are: K10 adj — JR (r=0.223,
p<0.024), JR — K10 adj (r=0.223, p<0.024).

Correlation analysis by gender (initial course - men)
Table 25. Correlation matrix (r)

index K10_adj EE_ad] ID_adj R
K10_adj 1.0 -0.25 0.01 -0.013
EE_adj -0.25 1.0 0.093 -0.293
ID_adj 0.01 0.093 1.0 -0.157
R -0.013 -0.293 -0.157 1.0

The strongest and statistically significant relationships are: EE adj — JR (r=-0.293,
p<0.044), JR — EE _adj (r=-0.293, p<0.044).

Correlation analysis by gender (high school - women)
Table 26. Correlation matrix (r)

index K10_adj EE_ad] ID_adj R
K10_adj 1.0 -0.06 -0.02 -0.126
EE_ad] -0.06 1.0 0.203 0.008
ID_adj -0.02 0.203 1.0 -0.179
R -0.126 0.008 -0.179 1.0

The strongest and statistically significant relationships are: EE_adj — JD _adj (r=0.203,
p<0.047),JD adj — EE adj (r=0.203, p<0.047).

Correlation analysis by gender (high school - males)
Table 27. Correlation matrix (r)

index K10_adj EE_adj ID_adj R
K10_adj 1.0 -0.24 -0.005 0.153
EE_ad] -0.24 1.0 0.227 0.06
ID_adj -0.005 0.227 1.0 0.271
R 0.153 0.06 -0.271 1.0

The strongest and statistically significant relationships are: JD adj — JR (r=-0.271,
p<0.048), JR — JD_adj (r=-0.271, p<0.048).

The analysis shows that among primary school teachers, women demonstrate higher
levels of correlation between emotional exhaustion (EE) and psychological distress (K10),
which may reflect higher emotional workload. Among men at the same stage, stronger
relationships are observed between job demands (JD) and distress (K10), suggesting sensitivity
to the volume and complexity of tasks. In upper secondary education, women again show a
stronger relationship between emotional exhaustion (EE) and distress (K10), while among
men, the relationships between lack of work resources (JR) and increased levels of distress
(K10) are more pronounced. These results highlight the need for gender-specific interventions
aimed at reducing exhaustion (EE) and balancing demands (JD) and resources (JR).



Analysis of the results of the empirical study on the relationship between job
demands, job resources, burnout and psychological distress.

Teachers showed moderate to high levels of job demands (M = 3.20) and moderate
resources (M = 3.40). The mean level of K10 (22.1) suggests moderate distress (Table 28).

Table 28. Descriptive statistics

Age Tenure Work Job Job Social Self MBI_EE MBI_CY MBI_PA K10 GHQ1l2

Load Demands Resources Support Efficacy

Hours
count 320.0 320.0 320.0 320.0 320.0 320.0 320.0 320.0 320.0 320.0 320.0 320.0
mean | 4224 14.58 | 28.65 3.2 3.4 3.5 3.6 24.05 9.14 339 22,05 13.0
std 8.61 8.66 5.85 0.6 0.6 0.6 0.59 8.89 5.74 7.81 5.87 4.0
min 22.0 0.0 10.5 1.34 1.78 1.89 1.9 0.0 0.0 11.8 10.0 0.0
25% 36.0 815 24.58 2.82 IR 3.07 3.21 17.98 5.3 28.7 18.18 10.17
50% 4255 144 28.6 3.2 341 3.46 3.6 24.05 8.3 33.9 21.8 131
75% 47.4 198 32.72 3.62 3.84 3.91 3.99 29.72 12.75 39.22 257 15.7
max 64.7 37.2 40.0 4.97 5.0 5.0 5.0 49.3 27.4 48.0 38.5 237

Table 29. Comparisons between groups (t-test)

Variable Primary_mean Upper_mean t p
K10 21.491 22.569 -1.65 0.1
MBI_EE 23.058 24.963 -1.928 0.055
MBI_CY 8.485 9.752 -1.984 0.048
MBI_PA 34.297 33.539 0.87 0.385
JobDemands 3.042 3.346 -4.666 0.0
JobResources 34 34 -0.009 0.993

Significant differences were found (Table 29) for job demands (t = -4.67, p = 0.000)
and emotional exhaustion (t =-1.93, p = 0.055), both of which were higher for older teachers.

Table 30. Correlation matrix (Pearson)
Job Job Social Self MBI_EE MBI_CY MBI_PA K10 GHQ12

Demands Resources Support Efficacy

Job 1.0 0.051 0.07 0.036 0.488 0.259 | -0.204 0.477 0.442
Demands

Job 0.051 1.0 0.269 | 0.315 | -0.196 -0.312 0.431 | -0.324 -0.308
Resources

Social 0.07 0.269 1.0 0.141  -0.001 -0.026 0.101 @ -0.2 -0.195
Support

Self 0.036 0.315 0.141 1.0 -0.004 | -0.098 0.136 | -0.237 -0.219
Efficacy

MBI_EE 0.488 -0.196 -0.001 -0.004 1.0 0.172  -0.121 0.516 0.501
MBI_CY ‘ 0.259 -0.312 -0.026 | -0.098 0.172 ‘ 1.0 -0.21 | 0.273 | 0.267
MBI_PA -0.204 | 0.431 0.101 | 0.136 -0.121 -0.21 1.0 -0.285  -0.277

K10 ‘0.477 -0.324 -0.2 -0.237 1 0.516 ‘0.273 -0.285 | 1.0 0.927
GHQ12 0.442 -0.308 -0.195 -0.219 0.501 0.267  -0.277 0.927 1.0




Interpretation: Psychological distress (K10) is positively related to job demands (r =
0.48) and emotional exhaustion (r = 0.52) and negatively related to resources (r = -0.32) and
social support (r = -0.20).

Table 31. Multiple Regression: Predictors of K10

Predictor b SE t p
Intercept 25.478 3.0 8.493 0.0
Job Demands 3.187 0.518 6.148 0.0
Job Resources -1.257 0.532 -2.361 0.019
MBI _EE 0.211 0.033 6.391 0.0
MBI CY 0.066 0.047 1.407 0.16
MBI _PA -0.053 0.036 -1.47 0.142
Social Support -1.507 0.427 -3.531 0.0
Self Efficacy -1.636 0.438 -3.74 0.0
Stage bin -0.382 0.509 -0.75 0.454
Age -0.011 0.029 -0.38 0.704
Tenure -0.024 0.029 -0.826 0.41
Workload Hours -0.037 0.042 -0.869 0.386

Interpretation: Emotional exhaustion (b =0.21, p <0.001) and job demands (b = 3.19,
p < 0.05) were significant positive predictors of distress, while resources (b =-1.26, p < 0.05)
and social support (b =-1.51, p < 0.05) were negative predictors.

Mediation analysis showed that the effect of job demands on distress was partially
mediated by emotional exhaustion (Sobel z = 5.26, p = 0.0000; indirect effect = 1.479, 95% CI
[0.996, 2.013]).

Moderation analysis showed that social support moderated the relationship between job
demands and distress ( = 0.032, p = 0.9644), with higher support reducing the negative effect
of high demands.

Discussion, limitations of the study and future research perspectives

The present study analyzed psychological distress and burnout among primary and
secondary school teachers in the Thessaloniki region within the framework of the Job
Demands-Resources (JD-R) model.

The results confirm that emotional exhaustion is a central mechanism in the transition
from job demands to psychological distress. The combination of validated instruments (K10,
MBI-ES) and the JD-R framework provides a reliable basis for interventions at both
organizational and individual levels.

H1. Job demands (JD) are positively related to psychological distress (K10), emotional
exhaustion (EE) and burnout, while job resources (JR) (social support, autonomy, self-efficacy)
are negatively related.

The results show that job demands (JD) are positively associated with psychological
distress (K10), emotional exhaustion (EE) and general burnout, while job resources (JR) —
including social support, autonomy and self-efficacy — are negatively associated with these
outcomes. These results provide empirical support for the hypothesis and are fully consistent
with the Job Demands-Resources (JD-R) model (Bakker & Demerouti, 2017).

H2. Sociodemographic factors (age, gender, work experience, annual academic
workload) moderate the relationships between job demands, burnout and psychological distress



(K10), with senior teachers having higher levels of emotional exhaustion (EE) and
psychological distress (K10) compared to junior teachers.

The study found that sociodemographic factors, including age, gender, teaching
experience, and annual academic workload, moderated the relationships between job demands,
burnout, and psychological distress. In particular, senior teachers reported significantly higher
levels of emotional exhaustion (EE) and psychological distress (K10) compared to junior
teachers, confirming the proposed moderating effects.

H3. Women demonstrated higher levels of emotional exhaustion (EE) and
psychological distress (K10), while among men, job demands (JD) were positively associated
with psychological distress (K10).

Gender-specific patterns emerged in the data. Female teachers demonstrated higher
levels of emotional exhaustion (EE) and psychological distress (K10), while among male
teachers, job demands (JD) were more strongly and positively associated with psychological
distress (K10). Although these differences were statistically significant, the effect size was
moderate, partially supporting the hypothesis.

H4. In primary school, the highest levels of psychological distress (K10) and burnout
will be observed among teachers in the 4th grade; and in the higher grades - among teachers in
the 12th grade.

The results show that within primary education, the highest levels of psychological
distress (K10) and burnout are observed among teachers teaching students in the 4th grade. In
upper secondary education, the highest levels of distress and burnout are found among teachers
teaching students in the 12th grade. These findings highlight the increased intensity of work
demands and emotional exhaustion in the last grades of each educational stage.

HS. The correlation networks reveal stronger and denser relationships between
psychological distress (K10) and professional burnout in women than in men.

The correlation network analysis revealed denser and stronger relationships between
psychological distress (K10) and burnout indicators among female teachers compared to male
teachers. This model suggests a higher degree of interdependence between distress and
emotional exhaustion in women, thus confirming the hypothesis.

The results obtained in the study support the main postulates of the JD-R model,
according to which job demands lead to exhaustion and health problems, while resources and
social support play a buffering role. The identified partial mediation of the relationship between
demands and distress through emotional exhaustion (Sobel z = 5.26, p < 0.0000) extends the
application of the model to the Greek context.

The analysis of the obtained correlation relationships shows the need for a clear
distinction between statistical significance and practical significance of the effects. In a number
of cases, statistically significant correlations with very low coefficient values (r = 0.02-0.10)
are established, which, although they reflect the presence of a dependence in the sample, do
not imply a significant strength of the relationship in practical terms.

In this sense, it should be emphasized that statistical significance is a function of both
the effect size and the sample size, which is why even minimal effects can be statistically
significant in larger samples. This requires a more careful interpretation of the results, in which
the effect size is considered as a key indicator of the practical relevance of the established
dependencies.



According to Cohen's (1988) criteria, correlation coefficient values around r = 0.10 are
interpreted as a small effect, r = 0.30 as a medium effect, and r = 0.50 as a large effect. In this
context, correlations with very low values should be treated as weak relationships and not
interpreted as significant predictors in the explanation of psychological distress and burnout.
On this basis, the present study adopts a stricter interpretation approach, in which the emphasis
is placed not only on statistical significance, but also on the size of the effect, which limits the
risk of overinterpretation and contributes to a more accurate and scientifically sound
presentation of the results.

Based on the results obtained in the study, it is recommended:

- reducing job demands by optimizing workload and administrative duties;

- introducing stress and emotional exhaustion management programs;

- implementing support systems from colleagues and management;

- training to increase self-esteem and stress management skills;

- institutional policies to prevent burnout through regular monitoring.

The main limitations include the lack of longitudinal data and the use of self-report
scales, which may introduce subjective bias, as well as the sample design, which limits the
generalizability of the results to the entire education system.

Future research could:

- use combined methods, including observations and interviews, for a more in-depth
analysis;

- examine longitudinal relationships between demands, resources and distress and
include objective indicators of health;

- analyze the cultural and organizational factors that moderate these relationships.

CONCLUSION

The teaching profession has long been recognized as one of the cornerstones of social
development, with teachers playing a crucial role in shaping future generations. At the same
time, it is also among the most psychologically demanding professions, where constant
demands on knowledge, skills and personal qualities are combined with high levels of stress
and exposure to the risk of professional burnout. In the broader context of global educational
reforms, societal expectations and increased accountability for outcomes, teachers’ mental
health has emerged as a strategic issue of both scientific and practical importance.

This dissertation traces the interrelationships between occupational stress, burnout and
psychological distress in the context of the teaching profession in Greece. The theoretical part
outlines the conceptual roots of stress and distress, the development of burnout research and
explanatory models that account for the mechanisms through which job demands and resources
shape mental health outcomes. This framework provided the basis for formulating the aim,
objectives and hypotheses of the empirical study.

The methodological design integrates validated instruments (K10, GHQ-12, MBI-ES
and the Job Demands and Resources Questionnaire), allowing for reliable examination of the
investigated constructs. A representative sample of 320 primary and secondary school teachers
was surveyed, taking into account gender, age, teaching experience, workload and school level.
The results consistently show that high job demands are associated with increased emotional



exhaustion and distress, while resources such as social support, autonomy and self-efficacy
have a protective role.

A particularly important finding is that emotional exhaustion functions as a key
mediator between job demands and psychological distress. Upper secondary school teachers
report higher levels of stress and burnout compared to their primary school colleagues, largely
due to increased academic pressure and performance expectations. At the same time, primary
school teachers show higher levels of emotional engagement, which, especially in later grades,
is associated with accumulated fatigue and vulnerability to burnout.

Through quantitative and qualitative analysis, the study provides not only statistically
significant results but also interpretative insights into the dynamics of teachers’ work. These
findings provided empirical support for the applicability of the Job Demands-Resources model
in an educational context, revealing both risk and protective factors and highlighting
intervention guidelines.

The dissertation contributes theoretically by adapting and validating the JD-R model
for the Greek education system and practically by offering recommendations for systemic
support for teachers. These include the implementation of stress management programs,
professional collaboration and solidarity initiatives, and the development of organizational
cultures that prioritize teachers’ mental health as a strategic resource for educational quality.

In conclusion, the dissertation reveals that teachers’ well-being is not simply an
individual problem, but a structural and systemic condition that directly impacts the
sustainability and effectiveness of education. By bringing together theoretical analysis,
empirical evidence and practical recommendations, the study contributes to a deeper
understanding of the challenges and opportunities for supporting teachers in one of the most
demanding professions of our time.



SCIENTIFIC CONTRIBUTIONS OF THE DISSERTATION RESEARCH

1. The theoretical framework related to the concepts of psychological distress, burnout,
workplace stress and burnout in the educational context is systematized and deepened,
highlighting the similarities, differences and interrelationships between them in the
contemporary psychological literature.

2. The key characteristics of job demands and resources that influence psychological
distress and burnout are identified and analyzed, with the analysis located within contemporary
models of job stress and adapted to the specifics of the educational environment, with an
emphasis on the working conditions of teachers in primary and secondary schools of the Greek
educational system.

3. Empirical data are provided on the levels of psychological distress and burnout
among Greek teachers in primary and secondary education, thus contributing to filling an
existing deficit of current research in a national context.

4. A complex model has been empirically tested in which emotional exhaustion
functions as a mediator between job demands and psychological distress/burnout, and social
support as a moderating factor, which expands the understanding of the mechanisms through
which the work environment influences teachers' psychological well-being.

5. The significant protective role of social support has been proven, mitigating the
negative effects of high job demands and emotional exhaustion, thus enriching scientific
knowledge about preventive factors against professional burnout in education.
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