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Introduction

B koHTekcTa Ha CBHBPEMEHHOTO OOpa3oBaHHE
poJiaTa Ha YUUTCIIA HaAXBBPJIA T'paHULIUTC Ha
TPaJUIIMOHHOTO TIpenojaBaHe, KaTo oOXBamia (QyHKIUH
KaTo BB3MUTATEN, JHICp, (aCHIMTATOp, OpPraHU3aTop,
u3cieoBares, peopMarop W JIOPH JTOBEPEHO JIHIIE.
OO0pa3oBaHHETO, KATO COLMAJICH NPOIIEC, M3UCKBA JIeaTa
HE CaMo J1a YCBOSIBAT TCOPETHYHH 3HAHUSA U TEXHUYECCKU
YMEHHsI, HO U Jia Pa3BUBAT MEXTyJTUYHOCTHA OCH3HATOCT
u camono3Hanue (Gouvras, Kyridis & Mavrikaki, 2001).
LleHTpasHO MSICTO B Ta3W CBOJIIOMpAIIA pOJIsS 3acMa
KOMIUICKCHATa HJICHTHYHOCT HA y4HTeNs — (opMUpaHa
oT aKaJeMHYHa  TOATOTOBKA, npodecroHaaHa
KOMIIETEHTHOCT M OaJJaHCHUPAHO TICUXO0-€MOIIMOHAIHO H
COIIMAJTHO MPUCHCTBHE

OcBeH TOBa, EPrUYHOCTTAa — KAaTO U3MEpPEHHUE Ha
TEMIIEpaMEHTa — UTpac ChIIECTBEHA POJIS B TPOsiBaTa Ha
YBEPEHOCT, TIOCTOSTHCTBO ¥ €HEPTUYHA aHTAKUPAHOCT Ha
y4UTEIS KbM HETOBUTE YYEHUIM M KBbM MO-IIMpPOKATa
oOpa3oBatenHa cpena. EpruuHure W COLMAIHO
epPrUYHHTE XapaKTePUCTUKHU MpeICTaBIsIBAT
TEMIIEPAMEHTHHU YePTH, KOUTO 3HAYUTEITHO BIUSSAT BHPXY
MOBE/ICHNeTO Ha yuutens B yueOHus mpoiec (Rusalov,
1989; Mutafova, 2011). Epruunara Harmaca Ha y4uTemns
moarmomara YCTOﬁqHBOCTTa, IMPOAKTUBHOTO IMMOBEACHUE U

3



CHOCOOHOCTTa 32 MPOABIDKUTENTHO B3aMMOJACUCTBHE C
pa3nuuHu rpynu yuenunu. [lopagu ToBa ChBpeMEHHATA
NOJArOTOBKA HAa TIEJarorM4ecKuTe KaJpu cjenBa Ja
oOxBara YETUPH OCHOBHHU HarpaBJICHUS:
obmoo0Opa3zoBareslHa  MOJATOTOBKAa,  MPOQECHOHATHO
oOyueHHe, Tenarorndecka MCUXOoJOTHs U TIeIaroruka B
myntukyiatypaa  cpega  (Troulis, 1996). Tesmu
HamnpaBJICHUST B CBOATA  IPUIOCT  HW3TPaXKIaT
npodecnoHaiHa UACHTHYHOCT, KOSTO € MHOTOILJIACTOBA,
aJalTUBHA U COIMAITHO aHTAKUPAHA.

I'JTABA 1: TeoperuuHu Bb3rJieau

1.1 OcCHOBHM NPUHUUINH M IEJH HA
00pa3oBaHUETO

O06pa3oBanneTo, KaTo OCHOBEH CTHJIO Ha
JEMOKpaTHYHUTEe oOmecTBa, TpsiOBa Ja HachpyaBa
OCHOBHHM HICEHHOCTHU KaTO ACMOKpalus, YOBCIIKMU IIpaBa,
Mup u cBobona. To crmeaBa aa moamomara LSJIOCTHOTO
pa3BUTHE Ha JMYHOCTTA Ha ydallus U Ja ChAeHCTBa 3a
edeKTUBHATA My COLIMAIHA UHTErpalus 4pe3 GopMupane
Ha CIOJENCHU I[IEHHOCTH W pa3BUTHE HAa KOTHUTHBHU,

E€MOIIMOHAJIHHN n INCUXOMOTOpPHHU KOMIICTCHTHOCTH
(Bandura, 1997).



1.1.1 OcurypsiBane Ha 00110 00pa3oBaHue

OOmoTo o0Opa3oBaHHE CIYXH KaTO OCHOBA 3a
ISUIOCTHOTO pPAa3BUTHE Ha JIMYHOCTTA, KaTo IIOCTUTA
OayaHc MeXIy COIHATIHO-EMOLMOHAIHOTO MU3PAaCTBaHE U
TEXHOJIOTMYHATa M aKaJeMUYHaTa TIpaMOTHOCT. To
TpsiOBa Ja OCHUTYpsiBA MHTEJIEKTYyallHO, MOPAJHO,
€MOILIMOHATIHO, €CTETUYECKO U (U3UUECKO Pa3BUTHE Ha
yuennnmre (Blank & de las Alas, 2009; Athanasoula-
Reppa, 1998). B T03u KOHTekcT 0010TO OOpasoBaHME
cliesiBa Jia:

L] HacbpdyaBa pPa3BUTUCTO Ha HWHAUBUAYAJIHUTC
WHTEPECH U CIIOCOOHOCTH,

e OcCHUTYpsiBa JOCTBII IO Pa3HOOOPAa3HH M3TOYHMIIN
Ha uHdopMaIusl,

e CTUMYyJIUpa KPUTHUYHHUS aHAJIU3 HA COLMAJIHATA U
(dakTryeckaTa 1eHCTBUTEIIHOCT,

e pa3BHBa H3PAa3HU, HUHTCIICKTYAJHU H COLHATIHO-
KOMYHUKATHBHH YMCHUA,

e JoamomMara CbBMCCTHOTO YYCHC WM YYBCTBOTO 3a
conrajiHa OTTOBOPHOCT.

1.1.2 Pa3BuTHe HAa YMEHHUSITA 1 HHTEPECUTE HA
YYEHHULIATE

CbBpeMeHHOTO oOpa3oBaHHME TpsiOBa Ja OTYUTA
pazHoOOpa3MeTo OT TalaHTH W CHOCOOHOCTH Ha



VYCHUIIUTE W Ja T TOJATOTBS 3a CBAT, U3IBJIHEH C
HENPEKHbCHATO  TMPOMEHSIIA C€  BB3MOXKHOCTH U
npeau3BUKaTeNcTBa. TO cielBa J1a HachpyaBa aKTHUBHU,
OpPUCHTHPAHU KbM YYEHUKA yU4EOHHU MPOIECH, IPH KOUTO
3HAaHUETO C€ M3TPaKAa ChbBMECTHO M TBopuecku (Blank
& de las Alas, 2009).

Cnopen Botsas (2007), yumnumiero TpsOBa na
MOCTaBsI aKI[EHT BHPXY TOBA Jla HAyYH YUCHHIIUTE KaK Jia
ydar, KaTro M0 TO3W HAaYMH CE Pa3BUBAT aBTOHOMHOCT U
pednekcuBHo MmucieHe. B cbmus ayx Butler (2007)
MO{YePTAaBa, ue YUYCHUIIUTE TPIOBa J1a Ce HAay4aT U Kak Ja
npujaraT 3HaHWATA CH — KaTo TM  U3IO0J3BaT 110
NparMaTi4eH HAYMH B JIUYHUS U TPOPECUOHATHHS CH
nbT. Taka o0o0pa3oBaHHMETO 1€ IMOATIOMOTHE U
HaMaJsBAaHETO  HA  COLMAJHATa  M30JalHusg |
Oe3paboTuiiata upe3 M3rpaKJaHEe Ha MPAKTHUYECKH
YMEHHUS B YBEPEHOCT B COOCTBCHHTE Bh3MOKHOCTH.

1.1.3 HacbpuyaBaHe Ha PaBHONOCTABEHOCTTA U
NprodIaBaHETO B 00Pa30BAHHUETO

JeMmokpaTuyHaTa " npuoOIaBaiia
oOpa3oBaTellHa CHCTEMa TapaHTHUpa pPAaBEHCTBO upe3
OTYMTaHE Ha Pa3HOOOpA3HUTE MOTPEOHOCTH HAa BCUYKH
yyally, BKJIIOYHUTEIIHO Ha TE3W C YBPEXKAAHUS, C
OOyuYUTEeNTHN 3aTPyIHEHHS WM C HeOJIaronpusTeH
counamHo-ukoHomuuecku mnpousxoxa (Catts & Kambhi,
2004).

PaBuute Bb3MOKHOCTH O3Ha4yaBaT IO-CKOPO
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OCUTYpsiIBaHE Ha CIIpaBe/UIMBa IOJKpENa  CHOpe]
WH/IMBUYATHUTE OCOOCHOCTH U 0OCTOATENICTBA Ha BCEKU
yuenuk (Chatzichristou, 2004; Catts & Kambhi, 2004).
TakpB momxox moxanoMara couuagHaTa WHTErpanus,
IpeOTBpaTsABAa H3KIIOYBAHETO M Ch3/aBa YCIOBHS 3a
ydJacTHe Ha BCUYKH Jiela B 00pa30BaTEIIHUS MTPOIIEC.

1.1.4 Poasita Ha o0pa3oBaHMeTO 3a NMOJKpena
HA KYJITYPHATa U €3MKOBATa HAEHTUYHOCT

B ycnoBusiTa Ha Bce MO-CBBbp3aH U I100alu3upaH
CBAT KYJIATYPHOTO MHOroobpasue ce TMpeBpblia B
OTJIMYUTENIHA  XapaKTepUCTHKA HAa  ChBPEMEHHUTE
obmiecTBa (Bogler & Somech, 2004).
O6pa3oBaHueTo cienBa na HacbpyaBa
MEXIYKYJITYpPHOTO pa30HpaTeNCTBO, KaTo TOATOTBS
VUYEHUIIUTE Ja OOIlyBaT M Ja CH CBTPYIOHMYAT B
IUTypaIMCTUYEH KOHTEKCT. B chiloTo Bpeme To TpsiOBa
Ja ChAeWcTBa 3a ChbXpaHABaHE Ha KyJATypHaTa
UICHTUYHOCT U 32 YTBBP)KJaBaHE HA yBAXEHHUETO KbM
pa3nuuHuTe Tpaaunmu U neHHoctu (Garet et al., 2001;
Bogler & Somech, 2004).

Cooper (1993) noguepraBa 3HAaYEHUETO HA €3MKa
U KyJITypHOTO TO3HaHWE 3a Pa3BUTHETO HA EMIIaTus,
B3aMHO  yBaKE€HHWE M  €(PEeKTUBHO  TPYHOBO
CHTPYAHUYECTBO.

VYuurenute Urpadr KIr04oBa poJis B TO3H MPOLEC
— Te€ CJIe[[Ba J1a pa3BUBAT TE€3M KOMIIETEHTHOCTH HE Camo



4ype3 ChABPKAHUETO HAa y4eOHHS MpEAMET, HO U 4pe3
CBOCTO TMOBEACHHE, KAaTO OTBOPEHU KBM Pa3IUUHITA,
MPOSIBSIBAT YBAXKEHUE M B CHIIOTO BpPEME H3rPa¥aar
npuoOmasama KyiaTypa B kiacHara cras (Cole, 2002;
Bogler & Somech, 2004).

1.1.5 HacbpuaBane Ha 00IIHOCTHATA
0CBh3HATOCT

YCcTOHYMBOTO pa3BUTHE M3UCKBa oOpa3zoBaTelieH
MOJX0Jl, KOUTO (opMUpa YYBCTBO 32 OTTOBOPHOCT KbM
3a00MKaJIAIIaTa Cpe/ia U Haco4YBa IIEHHOCTHUTE CHUCTEMH
KbM  oOmHoctHO  ch3Hanue  (Henson,  2001).
VYuunumero TpsOBa Ja TOATOTBA YYCHHIUTE Ja
M3MOJ3BAT MPUPOJHUTE PECYPCH PA3YMHO U JIa OLICHSBAT
KPUTAYHO  COLIMAIIHO-€KOJIOTUYHUTE TOCIEIUIA  OT
YyOBEIIKaTa JEHHOCT.

OOpazoBanuero B Tazu obOmact TpsaOBa Jda
HAJXBBPJIA NPOCTOTO NpenaBaHe Ha HHPopmanus. To
clemBa Ja W3TpaXaa TPaMOTHOCT M Jila HachpyaBa
MOJICJT Ha TIOBEJICHUE B 3a00MKaJsIIaTa cpenaa, KOUTO
MOJIKPETIST YCTOHYHBOTO pa3BHTHE.
To3m mpoliec mpeAmnonara akTUBHU U aHTaXUpPaHU
MeAarorn4ecku TMOJIXOJM, KOUTO OTTOBAapAT KAaKTO Ha
r00aTHUTE  MpeAu3BUKATEICTBA, Taka W Ha
3ao0ukansmara peadsoct (Henson, 2001).



1.1.6 UnTerpupane Ha MHPOPMALMOHHUTE W
KOMYHMKALMOHHUTE TeXHOJIOTHH

CbBpeMeHHUTE MH(GOPMaLIMOHHH U
KOMYHHMKAIIMOHHU TEXHOJOTHHU MpPEICTaBIsIBaT MOILEH
MHCTPYMEHT 32 HachbpyaBaHE HAa WHAMBUAYAIU3HUPAHOTO
oOyudeHue, 3a yJeCHsABaHE Ha JIOCThIIA 10 3HAHUS U 3a
[oJIIIOMaraHe IMpoleca Ha YYEHE Ipe3 Lejus >KHUBOT.
Bbopeku TOBa TAXHOTO TEAArorMuecKko IpHIaraHe
TpsiOBa 1a ObJe IeIEHACOYeHO M PBKOBOJIEHO OT
xymanuctuuynu npunmunu (Day, 2005; Henson, 2001).

Ellett (1993) momyepraBa HEOOXOIUMOCTTa OT
MOAXOASIIIA nH(ppaCTPyKTYypa, o0yueHue Ha
MpernojaBaTesIuTe W Pa3padOTBaHE HA CHI'BTCTBAIIU
JUTHTATHA  y4eOHM  MaTepuanw, 3a Jga  Obne
UHTETpAIlUsTa Ha TEXHOJIIOTUUTE B 0O0pa30BaTCIHHS
nporec edpexktuBHa (Day, 2005; Henson, 2001; Ellett,
1993).

1.1.7 ®u3n4vecko, NCUXMYECKO M COLHUATHO
pa3BUTHE HA JIUYHOCTTA

B €I10Xa, XapaKTepu3upalia €€ C HCIIPCKbCHATU
TCXHOJIOTUYHU, KYJITYPHHU, CKOJOTMYHHU W COLHUAIHU
MMPOMECHH, LAJIOCTHOTO Pa3BUTUC Ha JMUYHOCTTA € IIO-
Ba)XKHO OT Bcskora. du3naeckoTo 3ApaBeC, NMCUXUYECKaTa
yCTOﬁ‘IHBOCT n conuajHara KOMIICTCHTHOCT
npeacTrassiBaT OCHOBATa Ha CIIOCOOHOCTTA Ha HWHIWBUIA
Ja ydacTBa ITBJIHOLICHHO B 06H1€CTB€HI/I$I JKHUBOT M Ja



JOTIpUHACS 32 HEroBoTo Ojaromosyume. Te3u Tpu
U3MEPEHMsT HE  CBUIECTBYBAaT H30JIMpAHO, a ca
B3aMMOCBBP3aHH M  JAMHAMUYHO O(QOPMSHH  upe3
COIIMAIIHOTO B3aMMOJICHCTBHE U JIMYHUS OIHT.

[IbTAT KBM camMOOCh3HaBaHe, OJaromojaydue M
COIMajTHa OTTOBOPHOCT 3all04Ba OI€ B PaHHUTE €TaIlu
HAa pa3BUTUETO, Karo oOpa3oBaTellHAaTa Cpela urpae
pemiaBamia pojii B HEroBoTo HacouBaHe. OcoOeHO B
nepuoar Ha OBP3W MPOMEHU BIUSHUETO HA COI[MAJIHATA
cpeda  BBPXY HM3TPOKIAHETO HA  JIMYHOCTTA H
dbopMUpaHETO HAa HACHTHYHOCTTA MPHI00HMBA BCE I0-
romsimo 3HaueHue (Garet et al., 2001; Elliott & Place,
1998).

1.1.8 CbBpemeHHaTa poJsi Ha YYHTeIsl B
KOHTEKCTAa HA MOJCPHOTO 00pa3oBaHue

C’BBpeMeHHI/ITe HN3CJICABaHU OIpEaciAT
e(eKTUBHHSI YUUTEN KaTo MPOo(heCcHoHaIUCT, CIOCOOEH J1a
U3TpaKIa TOJNIOKUTEJICH E€MOLMOHAICH KJINMaT B
KJlacHaTa cras, KaTo JIEMOHCTpUpa MOJATOTOBKA,
OpPraHM3aI[MOHHU YMEHHsI M SICHOTAa B MPENOJaBaHETO.
Cnopen Moore (2008) TakuBa y4uTenu ce OTJIMYABAT C
€HTYCHa3bM M MCKpEHa OTIaJCHOCT Ha Ipolieca Ha yUeHe
N Hanpeabka Ha CBOUTC YUCHHUIIU. Te axTHUBHO
aHraxumpar ydamuTe qpe3 MOTUBAIW, BBIIPOCH,
HACOYBAIIH KbM Pa3MHUCHII, U YUACTHE B TUCKYCHH.

10



B ob6nactTa Ha OLEHSBAHETO M PEryJIMPAaHETO Ha
y4aeOHusT Tmpoluec e(EeKTHBHUTE YYHWTEIW Mpujarar
CIpaBeIUIMBU TPAKTUKA HA OIICHSIBAHE, YCTAaHOBSBAT
npo3payHy TpaBWjIa W  HACchpYyaBaT BbTpEIIHATA
motuBanusa. OT eMOoIMOHAHA TJIeJHA TOYKa TIXHATA
npodecuonasina  mirocopus ce  PHKOBOAM  OT
HEMPEKbCHAT CTPEMEXK KBM CaMOYCHBBPUICHCTBAHE H
pediekcus BbpXy cOOCTBEHATA MeIarornyecka mpakTuka
(Cave & Mulloy, 2010; Moore, 2008).

1.2. BaiusiHus BbPXY NOBeICHHETO HA YUUTEJIs
U NearornyeckaTa NpaKkTHKa

1.2.1 Couuajanoro B3aMMOJdEeHCTBHE B
KJIACHATA CcTafd

[lopanu ecTecTBOTO Ha CBOSATA POJISL YUUTEIAT CE
OTJINYaBa COLMAIIHO OT TpylnaTa y4YEeHMIIM B KjacHaTa
cTas. Bornpeku ToBa Ta3u colMaiHa TUCTAHIMS He OMBa
Ja OblIe TpeKoMepHa, ako Ienta € e(eKTUBHO
B3aUMOJICCTBUE C YYCHULUTE. YUUTEIH, KOUTO
Mo4YepTaBaT Ta3u AUCTAHLIMS — YPE3 €3MKA CH, BHHIIHUS
CM BUJI WIA TOBEAEHUE, BB3NPUEMAHO  KaTo
BUCOKOMEPHO WJIM OTYYXJAEHO — PpHUCKYBaT CBOS
nefarorudecku aBToputeT. [10100HO OTHOIIEHHE MOXKeE
Ja Cb3/laJe BIEYATICHHE 3a KPUTUYHOCT WJIU
MIPEBB3XOJCTBO, KOETO OT CBOs CTpaHa IPOBOKHpaA
CBIIPOTHBA, BPXKICOHOCT WM JOPU OMUTH 32 OTBETHA
peaxuus ot ctpaHa Ha yuenunure (Hoffman, 2002).
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Ot npyra cTpaHa, y4UTelu, KOUTO C€ CTPEMST Ja
ObIaT mpekaleHo (aMHIMApHU WM C€ OMHUTBAT Ja
CIIEYeTIAT 0JI00OPEHUETO HAa YUCHHIIUTE, KaTO MOIpaskaBat
Ha TEXHUSA €3WK W IIOBEJICHHE, CBIIO 3acTpaliaBar
npodecHoHaiHaTa CH  HWIACHTHYHOCT.  YUCHMIIUTE
OOMKHOBEHO OBpP30 pa3Mo3HaBAT IMOJAO0HO TOBEACHHUE
KaTO HEaBTCHTHUYHO M PSAKO IMPOSBIBAT YBAKCHHE KbM
YYHUTEJ, KOWTO C€ ONMHTBA Ja C€ JBPXKH ,,KATO CIUH OT
Tsax" (Fullan, 2002).

YdyeHuIUTe OYakBaT ~TEXHUAT yYUTEeNl Jia
NpUTEKaBa COOCTBEHA WHIMBHIYaTHOCT U aBTOPUTET.
Koraro megarorbT He AEMOHCTpHpA SICHO M aBTEHTUYHO
MPUCHCTBUE, TOBA YECTO BOIM JIO HEIOBEPHE M JIOPH IO
nurica Ha yBakenue (Matsagouras, 1999; 2002; 2003).

OnTumanHata TMO3UIUS Ha YYHTENs € Ta3u Ha
OanmaHcUpaHa eMIlaTusi — CIOCOOHOCTTa na pa3dupa u
npreMa Kak MHUCIIAT U 4yBCTBAT yUeHULIUTE, Oe3 J1a ryou
cBOsiITa mNpodecHoHaTHAa U COIMalTHA UIACHTUYHOCT.
TakpB THN  B3aMMOJCHCTBHE U3TPpaKIa B3aUMHO
YBOXCHHE W KOHCTPYKTUBHU OTHOIIEHUS, KOUTO Ca OT
CHIIECTBEHO 3HAYCHWE 3a CPEKTUBHOTO MPENOJaBaHE U
YIpaBICHUETO Ha Kiaca.

1.2.2 IIpogpecnonamnz3bM u ePeKTUBHOCT Ha
YUHMTeJsl B CbBpeMeHHAaTa 00pa3oBaTesiHa cpeaa

B KkoHTekcTa Ha CBBPEMEHHOTO OOpa30BaHUE
pojsiTa Ha Y4uTels ce paslupsBa Jajied OTBb]
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TPaAUIIMOHHUTE TPAHUIIM HA MIPEIaBaHETO Ha 3HaHUS. T
BEUE BKJIIOYBA IIHUPOK CHEKTHP OT MEJaroruvyecku,
COIIMATHU u OpraHU3alMOHHU OTTOBOPHOCTH.
CbBpeMEHHHUAT y4uTeln TpsiOBa €IHOBPEMEHHO [ia
cbuertaBa  (YyHKUMUTE HA  BB3MNUTATeN,  JIHIED,
OpraHu3aTop, (acuiIuTaTop, U3ClIeAoBaTe], ChbBETHUK U

pedopmarop.

Crnopen Gouvras, Kyridis u Mavrikaki (2001),
00pa30BaHUETO IMPEACTABIABA IPEIH BCHYKO COIMAICH
npolec, ype3 KOMTO ydaluTe ce Omo3HaBar cede cw,
pa3BUBAT MEKAYJIMYHOCTHH YMEHHS W IPUI00HBAT
KaKTO TCOPETHYHH 3HAHMS, Taka M MHPAKTHUYCCKH
KOMIETCHTHOCTH.

EdexTnBHOCTTa Ha CBBPEMEHHHS YYHTEI Ce
IposiBiBa upe3 IbJ0OYMHATA HAa HEroBaTa TEOPETHYHA
MOJrOTOBKA, PaBHUILETO HA NMpo(ecuoHaiHa eKcrepTu3a
U KauecTBOTO Ha IMCHUXO-EMOLIMOHAIHUTE M COLMAIHUTE
My ymenus. Troulis (1996) onpenenss 4eTupu OCHOBHH
U3MEPEHUs, KOUTO JIe)KaT B OCHOBaTa Ha IMOJArOTOBKaTa
Ha Y4YUTeJIWUTE JHec: o0mooOpa3oBaTeliHa MOJITOTOBKA,
npodecruoHanHa crielManu3anus, oOpa3oBarenHa
TICHIXOJIOTHS U MEXTyKYJATYpHO oOpa3oBanue. B pamkute
Ha Ta3W CTPYKTypa YUYUTENSAT TI0eMa MHOXXECTBO
B3aMMOCBBP3aHH  MPO(GECHOHATHU HJACHTUYHOCTH —
couuaseH pab0OTHHUK, YY€H, ABbPKaBEH CIYXHUTET WU
MOCPETHUK MEXAYy MJaJuTe Xopa U  OOIIECTBOTO
(Troulis, 1996).
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1.2.3 EMounoHa/IHA CHTYPHOCT M 3peJIOCT Ha
yuuTe s

EmornmonanHaTa CTaOWJIHOCT H 3peiiocTTa Ha
yUUTeNss ca  OCHOBONoJaramu 3a  e()eKTUBHOTO
npernojilaBaHe M 33 M3TPAXKAAHETO Ha CHTYPHA H
MOJKperla cpefa B KJlacHaTa cTasi. YUHUTENIAT HE caMo
npefaBa 3HAHMA, HO M CIYXH Karo MoJen 3a
CMOIMOHAJIHA peryjianuAa, eMIaTtud U MCEKAYJIUIHOCTHO
yBaxxenue (Rogers, 1983).

CrabunHUAT eMOoUMOoHaNeH npodui Ha mexarora
My TIO3BOJISIBA Ja pearupa CIHOKOWHO B CTPECOBH
CUTyalllH, /1a ynpaBisiBa KOH(QIMKTUTE KOHCTPYKTHBHO
U Ja 3ama3d Iejarorudeckara cu OOCKTHBHOCT JIOPH B
npeau3BUKaTeTH  oOctositenictBa  (Marzano, 2003).
EMonnoHanHo 3penuar yduTen MOXKe Ja MOAIbpiKa
OamaHc Mexay JHUYHUTE CH TPEXKHUBSIBAHUS U
npodecHoHaTHUTE CU 3aAbIDKEHUS, KaTo JIEMOHCTpHpa
camMoo0naZaHie W OCBH3HATOCT IO OTHOUICHHE Ha
COOCTBEHUTE CH PEaKIUH.

TakbB TOAXOM HE CaMO YKpENBa JIOBEPHUETO Ha
yYEHHUIIUTE, HO M HachpyaBa MO3UTHBEH MOJEN Ha
oOmiyBaHe B yuyeOHaTa cpella. YUMUTENAT, KOWUTO ymee /1a
ChUeTaBa €MOILIMOHAJIHA TOIUIOTA C MOCJEeI0BATEIHOCT U
CIpPaBEJIMBOCT, JONPHUHACS 3a  Ch3JaBaHETO Ha
NICUXOJIOTMYeckl Oe3omacHa atmocdepa, B  KOSTO
YUCHUIUTE CE€ YYBCTBAT yBaKaBaHW U MOTHUBHUPAHU J1a CC
paszBuBat (Marzano, 2003; Rogers, 1983).
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1.2.4 OTtHomenne Ha yYHuTeIsd U
npogecnoHa IHA AaNITUBHOCT

E>xenHeBHUTE W3HCKBaHUS Ha
npernojiaBareiackara  mpo)ecusi  YecTo  MOATHKBAT
YUUTEIUTE KbM TI0-KOHCEPBATUBHU TMOAXOIH — HE
BCIIEJICTBME Ha 3ary0a Ha WACaIM3bM, a Karo
IparMaTi4eH OTrOBOP HAa HECHBBPIICHUTE PaOOTHH
YCIIOBHA. YUYUTEIUTE YE€CTO C€ COTBCKBAT C MPEIbIHEHU
KJIACHU CTaW, HEJOCTaThYHA MaTepuanHa 0a3a, TBBPAH
y4eOHM TpOrpaMy WIIM  YYCHHUIM C KOMILUICKCHH
MIOBEJICHYECKH u CeMOIIMOHAIHU  3aTPyJHCHHUS.
JIOUBIIHUTETHO ~ MPEIU3BHKATEIICTBO  TPEACTaBIIsIBA
HEOOXOIMMOCTTa Jla paboTAT 3aeAHO C KOJIETH, KOWTO
CHOJENAT PAa3IUYHU TeNarorndecku (uiIocohuu HiH
npernogaBarencku ctwioBe (Cave & Mulloy, 2010;
Hardre & Sullivan, 2008).

1.2.5 Ynpasiienue Ha KJjaca "
B3aHMOOTHOIICHHUS MEKAY YUUTEJ H YYCHUK

EdexTuBHOTO ympaBlieHHe Ha Kiiaca HaJXBBPIIsS
MpUJIaraHeTo Ha MpaBWJIa; TO BKJIIOYBA Ch3/IaBAaHETO Ha
MICUXOJIOTMYECKU CUTYpHA U MOTHUBHpAIIA CPEAA, B KOATO
MOTaT Ja C€ OCBIIECTBSIBAT KAaKTO KOTHHUTHBHO, Taka M
COLMAIHO-EMOIIHOHAIIHO yYEHe. Wzcnensanusra
MOKAa3BaT, Y€ TPYAHOCTUTE NPH MOIAbPKAHETO HA pel B
KJIaCHaTa CTas 4e€CTO HE MPOM3TUYAT OT WHAWBUIYAITHO
HEUCIUIIMHUPAHO TIOBEICHHWE, a OT TpynoBaTa
JTWHAMHUKA W KOJIGKTUBHUTE peaknuu B kimaca (Hoffman,
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2002; Hansen, 1988; Cave & Mulloy, 2010; Hardre &
Sullivan, 2008). dopu noOpe HACTPOSHU YYCHUIIA MOTAT
Ja U3NUTBAT 'PaHUIUTC HA aBTOPUTETA UJIM da pearupar
HCTaTHBHO Ha METOAM Ha INpernojaBaHe, KOHTO
BB3IIPHEMAT KaToO HECIPABEIIUBU MU HeaHTaKMPAIIlH.

CrocobHOCTTa Ha y4yuTens Ja TMOAIbpiKa
NPOAYKTUBEH Y4eOeH KJIMMaT ce OCHOBaBa Ha HaboOp OT
npoeCHOHATHI KOMIIETEHTHOCTH M MEXIYJIHYHOCTHH
Harjiacu. Cpen Hail-BaKHUTE ca SCHOTA,
MIOCJIeIOBATETHOCT, eMITaTus u €MOITMOHAITHA
camoperynanus. Cnopen Hoffman (2002) yuutenure
3aCWJIBAaT XapMOHMSTa B Kjaca, KOrato IOIIbpXKar
UHTEpeCa  Ha  YUYCHHMIIUTE  4Ype3  aHTaXHUPaIo
nperno/iaBaHe, IEMOHCTPUPAT YBAKHUTEIHO MOBEICHHUE U
npujaraT TpaBWiIaTa IMOCIEIOBATEIHO W OOEKTHUBHO.
VYuurenure, KOWUTO TMPOSBSBAT UYBCTBO 33 XyMOp,
CIpPaBeNIMBOCT W  yBEPEHOCT B  KOMYHHKAIWATA,
OOMKHOBEHO H3TPaXAaT JOBEpUE U ChTPYAHUUYECTBO.
OOpaTHO, MpOsSBU KaToO THSB, YHU)XKEHUE, NMPEKOMEpHa
dbamunrapHocT WIH HEpeaTUCTHYHU 3araxu
MOJIKOTIaBaT aBTOPUTETAa U HApyIIaBaT BpBh3KaTa MEXIY
yunurten u yuyeHuk (Hoffman, 2002; Hansen, 1988; Cave
& Mulloy, 2010; Hardre & Sullivan, 2008).
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1.2.6 PoasaTra HA eMOLMMTE U €MOLMOHAJHATA
HHTEJTUTEHTHOCT B 00PA30BAHUETO

Emonusata e ocHOBeH ompenensmny (akTop 3a
YUYCHETO M JMYHOCTHOTO pa3ButHe. JlrobomutcTBOTO,
SHTyCHa3MbT M BBTpEIIHATa MOTPEOHOCT OT pazOupaHe
Ha 3a00MKAJSALIMS CBAT NPEACTABISABAT E€MOLMOHAIHH
JIBUTATEIH, KOHTO MOJTBPXKAT KOTHUTHBHATA
AQHTXHUPAHOCT U OPOPMAT MOPATHOTO U XapPaKTEPOBOTO
pa3BuTHE (Mprouzos, 1999). Emounonannoro
NPUCHCTBHE HA YUYHUTEINS — CTPACTTa KbM IPEIOJaBaHuUs
OpeAMET, TOIUIOTO OTHOIICHHE KbM YYCHHLUTE U
aBTEHTHMYHOCTTa B OOLIyBaHETO — JeiicTBa KaTo
KaTaJu3aTop 3a MOTHBAIMSA M MOCTOSHCTBO (Mprouzos,
1999; Hardre & Sullivan, 2008; Cave & Mulloy, 2010).

OOpasoBarenHarta TICUXOJOTHS BCE TO-YECTO
npu3HaBa, ue e(EeKTHMBHOTO TpernojaBaHe H3HCKBa
MoBeuYe OT KOTHUTHBHA KOMIIeTeHTHOCT. EMononannara
WHTEJIIUTEHTHOCT, KOSITO BKIIOYBA CaMOOCH3HATOCT,
eMIaThs MU yMEHHE 3a pEeryJlupaHe Ha EMOIUUTE, Ce
YTBBP)K/IaBa KaTO KJIIOYOB (akTop 3a oOpa3oBaTeIHUS
ycnex (Hardre & Sullivan, 2008; Cave & Mulloy, 2010).
Yuurenure ¢ BHCOKaA EMOIMOHAJIHA UHTCINUTCHTHOCT Ca
mo-700pe TOJATOTBEHW Jla pa3lo3HaBaT HYKIUTE Ha
YVYCHUIIUTE, na pearupat a/IalTUBHO Ha
MpeIM3BUKATENICTBATA B KJIAaCHATA CTas U JIa CIIy)KaT KaTo
MOJENIM Ha eMmouuoHanHa 3psuiocT (Mprouzos, 1999;
Hardre & Sullivan, 2008; Cave & Mulloy, 2010)
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1.2.7 YuwmreassiT KaTo KOHCYJTAHT U
(pacuIUTATOP HA JIMYHOCTHOTO Pa3BUTHE

B ceBpemeHHaTa oOpa3oBaTelHA TCHXOJOTHS
poJsiTa Ha y4YUTENs Ce TMPOCTHpa Janed OTBB]
npeJaBaHeT0 Ha 3HaHWA. MojepHaTa TICHXOJIOTHS
pasriexaa y4yuTens Karo Mpo(EeCHOHAIUCT, KOWTO
HACOYBa KOTHUTHBHOTO, EMOLIMOHATHOTO M COIHATHOTO
pa3BUTHE Ha YYCHUIUTE 4Ype3 MOAKPEIAN0 H
pednekcuBno B3aumoneiicteue (Crockett, Chen &
Zilimu, 2009). 3a na u3nbJIHABA Ta3u poiid €PEeKTUBHO,
YUUTEIAT C€ HyXJae HE camMoO OT CeKClepTh3a B
ChOTBETHATa yueOHa 00J1acT, HO U OT KOMIIETEHTHOCTH B
o0nacTTa Ha KOHCYJITaTHBHATa M KOHCYJITAaTUBHO-
NICHXOJIOTHYECKaTa MPAaKTUKA, KOUTO My TO3BOJISBAT /1
pearupa eMIIaTHYHO Ha Pa3sHOOOpa3HUTE MOTPEOHOCTH Ha
yuaamuTe (Crockett, Chen & Zilimu, 2009).

Baxxno e ma ce momgueprae, uYe HUKAKBO
TEXHUUYECKO 00y4eHHe He MOXKe Ja KOMIIEHCHUpa JIUIcara
Ha NUYHA aBTeHTHYHOCT. Kakto oTbOenszBa Mprouzos
(1999), cnocobHOCTTa na ce moArmoMaraT JgpyruTe
HpOI/I3TI/I‘-Ia HC TOJIKOBA OT MU3IIOJI3BAHUTC TCXHUKHU HNIINU
CJIOBECCHHU I/IHTepBeHIII/II/I, KOJKOTO OT JIMYHOCTTA Ha
KOHCYJ'ITaHTa, HEroBaTta eMIIaTus nu I/ICerHa
3arprKeHOCT 32 YOBEIIKOTO pa3Butue. CrenoBaTenHo,
MPETnoAaBaHeTO Ce MPeBphIla BHB B3aUMOOTHOIIEHCKA
MPAKTUKA, TPH KOSATO CAMOOCH3HABaHETO M MOpaslHATa
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IJIOCT HA  YYHUTEIS  ONPEACNAT KaueCTBOTO Ha
MEXIYJIUYHOCTHUTE B3aumoenctBus (Mprouzos, 1999).

1.2.7 Pa3BuBaHe Ha HHTepec M BbTpeLIHa
MOTHBAIUS B IPOLIECa HA YYeHe

BbrpemHara MOTHBAIMS MIPEACTABISABA OCHOBHO
HOHSTHE B 00pa30oBaTeIHATA MCUXOJOTHs, KOSTO OMKHCBA
AQHTOKHUPAHOCTTA B YYEOHHUsS TIIpPOIeC, OCHOBaHAa Ha
BBTPCLIHO YIOBJIECTBOPCHUE, a HE HA BBHIIHU Harpaau
(Hidi, 1990). Korato y4eHuure mHpOsBSIBAT UCTHHCKH
WHTepeC KbM JajieHa 3ajada, Te JEMOHCTPHpAT IIO-
BUCOKM HUBAa Ha BHHMaHHE, YIMOPUTOCT M KOTHUTHBHA
AQHTAKHUPAHOCT. BpTpemiHaTa MOTHBaLUs MOAIIOMAra
3a/IbP)KAHETO HA 3HAHMS, HAChpuYaBa HM3IOJI3BAHETO Ha
3abJ00YEHN CTPATETHH HA YYE€HE U BOJU JI0 TIO-BHCOKO
YyBCTBO 32 CaMOC(EKTHBHOCT U  €MOLMOHAIHO
Onarornosyydue.

Beopekn  3HadueHueTo cH, BbTpEIIHATa
MOTHUBAIMsl YECTO OCTaBa HEAOCTAaThUHO HU3IOJ3BaHA B
paMmkuTe Ha popmanHOTO oOpa3oBanue. Cropen Pintrich
(2003) yuurenure MoraT Ja HachbpyaBaT HWHTepeca Ha
YUEHHIINTE, KaTO ChYeTaBaT yuyeOHUTE IEHHOCTH C JIMYCH
CMHCBII, HOBAaTOPCTBO 17§ KOTHUTHUBHO
MIPEIM3BUKATENICTBO. OcobGeno e(eKTUBHU ca
NEHHOCTHUTE, KOUTO CE€ CBBP3BAT C JKUTEHCKHUS ONMHUT Ha
YUEHHIINTE, TPOBOKUPAT JIOOOMUTCTBO W Tpeiarar
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Bb3MOKHOCTH 33 H3CIEABAaHE U  OTKPHUBATEJICTBO.
BrxuirouBaHeTo Ha 3ajgaud, CBBpP3aHUM C pellaBaHe Ha
npoOJieMy, TapagoKCH WM PEAHA  PHIOKCHUS,
CTHMYJIUpa TpaiiHa aHTaXHPAHOCT W  HachpYaBa
BB3IPUEMAHETO Ha 3HAHHMETO KAaTO JIMYHO 3HAYUMO
(Ainley et al., 2002).

1.3. AcepTMBHOCT W E€PrUYHOCT — TEOPUHM H
BB3IJIeAU

CpuiecTBEHO  M3MEpEHHME Ha  JINYHOCTHATa
KOMIIETEHTHOCT € CIIOCOOHOCTTa 4YOBEK Jla OTCTOsIBA
coOCTBEHUTE cu MO3ULUH, na npecienBa
WHAMBUAYyAJIHUTE CH eI U Ja [peojossBa
IpeIu3BUKATEIICTBATa €  PEHIMTETHOCT —  KaTo
CBIIEBPEMEHHO YBa)kaBa IIpaBaTa Ha JIPYTrUTE U 3amasBa
KOHTpPOJI BBPXY AarpecMBHUTE CH UMOYJcU. Ta3u
CBBKYITHOCT OT YepTH ce 0000I1aBa B MCUXOJIOTUUECKHS
KOHCTPYKT, U3BECTEH KaTO aCEPTUBHOCT.

AcepTUBHOCTTa TMpe/cTaBisiBa (DyHIAMEHTAIHO
KaueCTBO B Pa3BUTHETO Ha JIMYHOCTTA. Ts ce oTHacs 10
CHOCOOHOCTTa YBEpEHO Ja C€ 3all[UTaBaT COOCTBEHUTE
mpaBa W HHTepecH, Oe3 ToBa Ja HaKbpHSIBAa WU
oMaJloBa)kaBa IpaBaTa W JOCTOWHCTBOTO Ha JpPYTHTE.
AcepTUBHOCTTa € OT CBUIECTBEHO 3HAa4YeHHE 3a
U3TPAKIAHETO U NOJAbPKAHETO Ha SICHU JIMYHU TPaHULIU
U TIOCJIEIOBATEIHOTO UM CIIa3BaHe, KaTo MO TO3W HauyWH
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Ce TapaHTUpAT CaMOYBaXXCHHETO M IICHUXOJIOTHYECKaTa
usoct (Bower & Bower, 1976; Lefevre & West, 1981;
Delamater & McNamara, 1986; Williams & Stout, 1984;
Peneva & Mavrodiev, 2013).

CHCTEeMHOTO M3ClIe[IBAaHE Ha acCepPTUBHOCTTA KaTo
CaMOCTOSITENIEH NICUXO0JIOTMYECKH KOHCTPYKT CE IOSABSIBA
mpe3 cpemara Ha XX BEK, INIABHO B pe3yJrar Ha
MNpeaAn3BUKATCIICTBA, BBb3HUKHAJIN B PAMKHUTC Ha
KIIMHHUYHAaTa u IICUXOTCPAINICBTUYHATA IMPpaKTHKa.
[lpakTuKyBamyM  MCHUXOJO3W UM IICUXOTEPaNeBTH
3a0ensA3Bar, 4e 3HaYuTeNIHa YacT OT JIMLATA, IPOsBABALIH
HEBPOTUYHM PaA3CTPOICTBa, AENpPECHBHA CUMITOMATUKA
U TPEBOXKHMU CHCTOSIHUS, MUMAT OOLIM XapaKTEPUCTUKHU:
U3pa3eHa HECUTYPHOCT, YCEIlaHe 3a CcaMoTa W
3HAYUTCIHU I[e(l)I/IIlI/ITI/I B MCKAYJINIHOCTHATA
KOMYHHKAaTHBHA KOMIICTCHTHOCT.

Knunnunure HaOmoIeHUsT TOKA3BaT, 4e JuIcaTa
HAa aCepTUBHU TOBEIEHYECKH MOJENM JOMpHUHACcS 3a
HEaIaNTUBHO COIMANHO (DYHKIIMOHUpPAHE, KOETO OT CBOS
CTpaHa 3aCHJIBa IICUXOJIOTHYECKUs auctpec. [laruenture
4ecTo ChOOIIaBaT 3a TPYAHOCTH MPU HU3pa3sBaHE Ha
JUYHUATE CU HYXKIH, IOCTaBsIHE HA TPAHUIN U e(DEKTHBHO
JIOTOBApSTHE HA COIMATHUTE POJIM — YMEHHS, KOUTO JHEC
CE CUMTaT 3a OCHOBHM KOMIIOHEHTH Ha aCEpTUBHOTO
noBe/ieHHe. Bp3mpuerata HECMOCOOHOCT 3a YBEPEHO
ydacTHe€ B  COIMAJIHM  B3aUMOJACWCTBHUS  TOpaxk/a
BBTPEIIHO HAIMpPEKEHWE M XPOHUYHA HECUTYPHOCT —
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CbCTOSIHUSI, KOMTO, KaKTO M3IJIeKJa, MoraT Ja
NPEeIM3BUKAT WU TMOJABPKAT pasnuyau  Gopmu Ha
HeBporcuxojornyHa mucynkuus (Bower & Bower,
1976; Lefevre & West, 1981; Delamater & McNamara,
1986; Williams & Stout, 1984; Peneva & Mavrodiev,
2013).

[IppBUTE W3CIIEBAaHUST HAa AaCePTHBHOCTTA ca
MIPOBEJICHU oT aMEPUKAHCKUS TICUXOJIOT u
ncuxorepaneBT Anapio Cantep npe3 1949 r. Jlokaro
paboTH ¢ MalMEeHTH, CTpaJaly OT aenpecus npe3 40-te
roguan Ha XX Bek, Calarep ce CTpeMH Ja OTKpHE
KOPEHUTEC Ha JIMYHATA HECUTYPHOCT M Ja H3CIe/Ba
HAaUMHU 3a HaMallsiBaHE Ha HEWHOTO HEBPOTHUYHO
BB3neiicTBue.  OOoOmaBaiikn  CBOWTE  KIMHUYHU
HAOJIOICHUs, TOW TIpeyiara TeOPETUIHA PaMKa B CBOCTO
OCHOBOTIOJIATamio  Tpou3BelneHue  ,, Iepamus  Ha
obycnoBenute peduexcu (Salter, 2002; Peneva &
Mavrodiev, 2013).

Cantpp npunucBa €MOLMOHAIHATA PUTHUAHOCT U
HECUTYPHOCTTa Tpeaud BCUYKO Ha (PU3HOJIOTHMYHU
(oprannunm) aktopu. Onupaiiku ce Ha Teopunte Ha .
I1. IlaBnoB, TOW TBBpPAM, Y€ MOJOOHA HECUTYPHOCT
MPOM3THYA OT MPEBEC Ha MHXUOUTOPHUTE IMPOLIECU HAJ
BB30YyXKJaIlIUTE B ILIEHTpAJHAaTa HEpBHA cucTeMa. 1o3u
nucOanaHc BoAM 10 (OPMHpAHETO Ha ,,MHXHOUpaHU
JUYHOCTH, KOUTO M3MUTBAT 3aTPyJHEHHs Ja u3pas3siBaT
OTKPUTO M CIIOHTAaHHO CBOUTE 4YYBCTBA, JKEJIAaHUS MU
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noTpeOHOCTH. B pesynrar Te3wm WHAMBHIM CpeInaT
CEpHO3HHM TPEYKU TPeJ CaMOOCHIIECTBIBAHETO U
U3MUATBAT TPYJAHOCTH MPH U3TPAKIAHETO HA €EKTUBHU
MEXIYJIMYHOCTHU B3auMooTHouieHus. Cropen Cantbp
TO3M JUcOANaHC B HEPBHUTE TMPOIECH € IIUPOKO
pa3npoOCTpaHEeH B pas3iMYHA CTEIEeH Ccpell Xopara B
chBpeMeHHOTO obmectBo (Salter, 2002; Peneva &
Mavrodiev, 2013).

1.3.1 Teopust 3a TeMnepameHnTa

[Tonstuero ,remnepameHT e 00€KT Ha
3a1b100YeH aHalU3 OT MHOXECTBO H3CJIEOBATENH,
BCEKM OT KOWMTO Ipe/ara pas3jdyHa [EepCIeKTUBa
OTHOCHO HETrOBUTE IICUXOJOTMYECKHM  KOMIIOHEHTH.
3a ga pasrpaHuMYaT KOHCTPYKTHTE Ha TeMIEpaMeHTa U
anuHocTTa, Onmopr (1961), nutupan or Potdapt, Axaau
u EBwHC (2000, c. 123), ompenens TemrepaMeHTa Karo
,»XapaKTepHUTE (EHOMEHH Ha €MOIIMOHAJIHATa MpPUpOa
Ha MHAMBMJIA, BKJIIOYUTEIHO HEroBaTa MOJATIMBOCT Ha
€MOLIMOHAIHA CTUMYJIalMs, oOnyaiiHaTa cuiaa U CKOpocCT
Ha peaKIMsITa, KAaKTO U KaYeCTBOTO Ha Mpeo0s1a1aBalioTo
My HacTpOEHME, KaTo Te3W (PEHOMEHHU ce pas3Iiexaar
KaTo 3aBUCHUMM OT KOHCTUTYIIMOHHaTa My CTpYKTypa.*
B  koHTpact, smyHOcTTa € JeduHUpaHa  Karo
»~JUHAMWYHATa OpraHu3alys B paMKUTE HAa MHIUBUAA Ha
OHE3M TMCUXO(PHU3UYHU CHCTEMH, KOUTO OIPEAENT
HEroBaTa yHHUKajlHa ajanrauMs KbM  cpezgara.”
(Allport, 1961; Rothbart, Ahadi & Evans, 2000).

23



Makap MOHSTHETO ,,TEMIIEPAaMEHT Ja ce
U3M0JI3Ba NPEAMMHO B 00JNIAacTTa Ha IICUXOJIOTHSTA —
0COOCHO TIPU M3CIICIBAaHHUATA HA JIETCKOTO PAa3BUTHE — TO
HaMupa MPHIOKEHHE M B JPYrH IUCHUIUIMHH, KaTo
Harpumep ChBPEMEHHOTO yIpaBJIcHHE Ha
npernojgaBaTeickaTa JEHHOCT, KBICTO CIYXKH Karo
UHCTPYMEHT 3a pa3BHTHE 4Ype3 H3MOI3BAHETO Ha
ncuxomerpuynn oueHku (Allport, 1961; Rothbart, Ahadi
& Evans, 2000).

KoHuenryanuzauusta Ha  TUIOJOTMUATE  Ha
JUYHOCTTA U TEMIIEPAMEHTa HE € CbBPEMEHHO OTKPHUTHE.
HacrosimusaT  pasgen  mpociefsBa — MCTOpUYECKaTa
€BOJIIOLIMS HAa TEOpHsTa 3a TEMIIEpaMEHTa U pas3riiexia
HEHOTO 3HA4YEHHWE 3a CBhBPEMEHHATa IPaKTHUKA.
ETHMOSIOrn4HO, TEpMUHBT ,,TEMIIEPAMEHT " IPOU3JIN3A OT
JATUHCKATa Oyma temperamentum, O3Ha4aBama ,,cmec™
WM ,npaBwiHa mponopuus. Wnmesara moxe ma Obae
npocneneHa 10 okono 400 r. mp.H.e., KOraTo TPBIKHUAT
nexkap Xunokpat (460 - 370 r. mp.H.e.) mpeanonara, 4ye
YOBEUIKUTE MPEIpa3NOJIOKEHUS C€ ONpPEleNiaT OT
BpPOZICHUsI OallaHC MeXJAy TEJIECHUTE TEYHOCTH, WM
XYMODH. Crnopen TO3U KJIACUYECKH Mozien
WHAUBUAYAIHUTE Pa3INyus B €MOLMUTE U MOBEJCHUETO
BB3HUKBAT B PE3yJITaT Ha pa3jMyHaTa JAOMUHAIUS Ha
T€3U XyMOpH, KaTo MO TO3U HAUMH CE MOCTaBsl OCHOBATa
Ha Hali-paHHAaTa TUIOJIOTUS HA YOBEIIKUS TEMIEPaMEHT

(Allport, 1961; Rothbart, Ahadi & Evans, 2000).
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1.3.2 EpruuyHoctra Ha y4uTelasl KaTo
CTPYKTypHA TeMIlepaMeHTHa U JIMYHOCTHA
XapaKTepUCTHKA

3a nma ce pasbOepe HambJIHO HpeoOpassBamaTa
CHJIa Ha poJsiTa Ha Yy4YUTeNd B  0OOpa30BaHHUETO,
epPruYHOCTTa HE OWBa Ja ce pa3riekiaa camMo Karo
TEOPETUYHO  TIOHATHE, a KAaTo  CTPYKTypUpaHa
TEMIIEpaMEHTHA u COIIMATHO-TICUXO0JIOTHYeCcKa
XapaKTePUCTHKA, KOSATO TOJAIOMara aJanTUBHOCTTA,
PCAKTUBHOCTTa U MHUIMATUBHOCTTA B II€aroruuyeckara
nerinoct (Rusalov, 1989; Mutafova, 2011).

B TO3M KOHTEKCT €pru4yHOCTTa C€ OTHACS JO
CIOCOOHOCTTAa HA MHAMBH/A aKTUBHO U PEQIIEKCUBHO Ja
Ce aHTaXupa B  COLUAIHH, [EAATOTHYECKH H
€MOLIMOHAIHA CUTYaIlMH, 0COOEHO KOraTto ce cOIbCKBa
ChC CIIOKHH WJIM NMPOMEHSIIHN ce cpenu. Tazu ocobeHocT
€ 0COOCHO 3HayMMa 3a Y4YUTENIUTe, KOUTO pPabOTAT B
JUHAMUYHM,  MYJTHKYJITYPHM M TEXHOJOTHYHO
pa3BUBAILM CE KJIACHU CTaH.

Cnopen nepununuara Ha B. M. PycanoB nuunocTHaTa
CKaJla B CTPYKTypaTa Ha TEeMIIEPAMEHTa ChIAbpPiKa JEBET
MOJACKaJIH.

PycanoB uHTepnperupa TemrnepamMeHTa KaTo CUCTEMA OT
dbopManHM TMOBEJEHYECKH IMPOMEHU, KOUTO OTpa3siBaT
aeKTUBHMS CHHTE3, MPOTrpaMUPaHETO, U3IBIHEHUETO U
oOpaTHaTa Bpb3Ka M0 BpeMe Ha (PYHKIIMOHHPAHETO Ha
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YOBCUIKATa IICUXHUKAa BbB BSaHMOHeﬁCTBHe C O6CKTI/IBHI/I$I
cBaT u obmectBoTo (Rusalov, V.M., 1989).

A(beKTI/IBHI/IHT CHUHTE3 CBOTBETCTBA Ha CPruvHOCTTA,
IporpaMmupaHeTo c CBBP3aHO C IJIaCTHYHOCTTA,
U3IBJIHECHUETO — C€ TEMIIOTO, a o6paTHaTa BpPb3Ka
O0TpassaBa EMOLMOHAIHATA YyBCTBUTCIHOCT.

N3cnensanero, 0a3upaHo Ha JUYHOCTHUTE MOJACKAIM HA
B. M. Pycanos B HeroBust Buvnpochux 3a cmpykmypama
Ha memnepamenmad, € HaCOYEHO KaKTO KbM OOCKTHUBHMS
(MaTtepualieH) CBST, Taka M KbM CyOEKTHBHATa
(komyHukatuBHa) cdepa Ha obOmectBoTo (Rusalov,
V.M., 1989; cc. 10-21).

JInunocTHara ckana Ha Bwnpochuxa 3a cmpykmypama
Ha memnepamenma Ha B. M. PycanoB Bkito4Ba J€BET
MOJCKAJIN:

1. Epruynoct, HacoueHa KbM O0EKTH
2. ConuanHa epru4HOCT
3. IlmactuuHOCT

4. ConuaiHa IIaCTUYHOCT

5. Tewmmo
6. ComuajiHo TEMIIO
7. EmMonunoHajiHOCT

8. CormuanHa eMOIIMOHAIHOCT
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0. KOHTpOJIHa CKaJjia 3a colmaliHa >KCJIaTCIIHOCT

I'VJIABA 2: U3CJIEJOBATEJICKA
IHPOI'PAMA

2.1 Ilen, 3a1a44 ¥ XUIIOTE3H HA U3CJIEABAHETO
2.1.1 Hex

B cBBpeMenHaTa oOpa3oBaTeliHa  IPaKTHKa
BpPB3KaTa MEXIy aCepTUBHOCTTA HA YYUTEIIUTE U HUBOTO
UM Ha ePruYHOCT C€ MPEBPHIIA BBB BCE MO-aKTyaJCH
00€EKT Ha U3CeIBaHe.

HCJ'ITa Ha HaCTodmara aucepTraguda € 1da Cce
H3CJICABAT B3aUMO3aBUCHUMOCTUTC MCKAY PA3JIUNIHUTC
HHUBA Ha ACCPTUBHOCT U CPrUvIHOCT CPC YUUTCIINUTC.

2.1.2 3agaun

I. Cp3pgaBaHe Ha YycCIOBHS 3a MPOBEXKIAHE Ha
M3CIIEIBAHETO HA AaCEPTHUBHOCTTAa M €PrUYHOCTTA
Cpel yUUTEeIUTE.

2. OcwurypsiBaHe Ha HEOOXOIUMHS OpPOW M3CIIEABAHU
JUIIA 32 MO-TOJIsIMa MTPEACTaBUTEITHOCT.

3. a «ce wu3cienBarT pa3IMYHUTE HHBAa HA
ACEePTUBHOCT, MPOSIBIBAHU OT YUUTEIIUTE.
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4. Jla ce aHanu3upa epru4HOCTTA KaTo CTPYKTYPEH
KOMIIOHEHT Ha TEMIIEpaMEHTA.

2.1.3 Xunore3un

Xunore3a 1: AcepTUBHOCTTa Ha YYMTEIUTE €
CBbp3aHa C HUBOTO HA TSIXHATa €PrUYHOCT, T.€. MEXAY
TSAX CHILECTBYBA B3aUMHA 3aBUCUMOCT.

Xunore3a 2: PaznuuHuTe HUBA Ha €PrUYHOCT ca
HE3aBUCUMH OT I10JIa HA YYHUTEIIUTE, T.€. MEKIY TAX HiAMA
3aBUCHUMOCT.

Xunore3a 3: AcepTUBHOCTTa Ha YYHUTEIUTE HE
3aBHCH OT TEXHHSI MOJ.

Xunore3a 4: TpyZAOBUAT ONUT HA YUUTEIUTE HE €
CBBP3aH C Pa3JIMYHUTE HUBA HA TSAXHATA EPrUYHOCT.

2.2 IlpexMer Ha WH3CJeABAHETO U
U3CJIeIBAHU JINIA

2.2.1 lIpeamert Ha M3CJIeIBAHETO

l'[pez]MeT Ha M3CJIECABAHETO € aCCPpTUBHOCTTA U
CPTUYHOCTTA HA YUUTCIIUTC.

2.2.2 U3caenBanu Juna
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UscnenBanero e mnposeneno cpen 120 yuurenu ¢
npodecruoHalieH ONWT B Auama3ona ot 1 g0 34 roauHu.
Ot Bcuuku yyacTHuim 31 ca mbxe, a 89 — xeHH.

CrarucTuyecku JaHHM 3a TPYIOBHUS  CTax
MoKa3BaT  CpeoHa  CTOMHOCT  OT 13 romunw.
MUHUMAJIHUAT OTYETEH IIeJarorudyeckd omur e 1
roJiMHa, a MaKCUMAaJIHUAT — 34 TOIUHU.

Participants

Total
Female

Male

0 20 40 60 80 100 120 140

N3cnenaneTo € mOpoBEAEHO IMpe3 Mecel Mau
2019 roguna. Ilo HaceneHO MSCTO W YYMIIUIIE JAHHUTE
3a M3CJIeIBAaHUTE JIMIIA ca KakTo cieasa:: 31 ydurenu ot
rpan JoObpunume, o6muuHa bancko, paboremm B
yummie ,,Knmument Oxpuacku’; 65 ydutenun oT 7-mo
OCHOBHO yummmie ,I. PakoBcku® B rpan IlepHuk,
Codmiicka obnact; u 24 yuutenu ot rpaa bo6os mom,
obmmHa Kroctenau.
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2.3 MeToan4ecKu HHCTPYMEHTAPUYM

23.1 Mertoau 3a TmpoBexIAHE HA
U3CJIeIBAHETO

H3cnenBaHeTo € OCHIIECTBEHO IO TSCTOBH METOM,
KaTO Ca NpHUJIOKCHHU MCTOAUKUTC:

1. JInuHocTHa ckalla Ha TemIepaMeHTa Ha Pycamnos

(Rusalov, 1989; Mutafova, 2011) (Ilpunoxxenue
1).
TemnepamenTsT ce uHTEpHperupa or B. M.
PycanoB kato cumcrema or  (opmaTHU
MOBEJICHUECKH TIPOMEHHU, KOWUTO OTpa3siBaT
aeKTUBHHUS CHHTE3, IIPOrpaMUPAHETO,
U3IIBJIHEHHUETO W oOpaTHaTa Bpb3Ka BbB
(YHKIIMOHMpAHETO Ha YOBEIIKaTa IMCHXHUKA IO
BpeMe Ha B3aUMOJIEMCTBHETO M C OOEKTUBHUS
cear u obmectBoto (Rusalov, V.M., 1989;
Mutafova, 2011). M3cnensanero, 6a3upano Ha
JUYHOCTHUTE TIOJACKATH Ha Bwnpocuuxa 3a
cmpykmypama Ha memnepamenma Ha Pycanos,
€ HaCcOYeHO KaKTO KbM OOeKkTHBHaTa cdepa
(MaTepuallHus CBAT), Taka U KbM CyOEKTHBHaTa
(koMyHMKaTUBHATa) cdepa Ha OOIIECTBOTO
(Rusalov, V.M., 1989, cc. 10-21; Mutafova,
2011).
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2. JInuHa ckaja 3a M3CJIEIBAaHE Ha AacepTUBHUS
npodu
(Mopaanosa, M., 1996, c. 131) (ITpunosxenue 2)
ACepTHUBHOCTTA, KaTo JIMYHOCTHA YepTa, JIEKH B
OCHOBAaTa Ha AaCEepPTUBHOTO IIOBEJIEHHE Ha
yueHunure. OCb3HAaBaHETO Ha CyOEKTHBHOTO
3Ha4YeHUE Ha aCepPTUBHOTO IIOBEJECHHUE BKIIOYBA
KakKTO  HeBepOanHu, Taka W BepOaaHU
XapaKkTepUCTHKH, KOUTO C€ OTpa3dBaT B
JUYHOCTHATA CKaJla, U3IMO0JI3BaHa 3a U3CJIEBaHE
Ha acepTUBHUS MPO(UI HA YUYCHHUIIUTE.

HeBepo6aanute XapaKTePUCTHKHA Ha
aCePTHBHOTO MOBeAeHUE BKIKYBAT:

e (usmyecko TNPUCBCTBUE U  OTKpPUTA
TeJIeCHA 11034,

e 100Bp 3pUTENIeH KOHTAKT;

®  CIIOKOIHO M3TbYBAHE;

® MUMUKa, CBhOTBETCTBALIA Ha
CBhABPKAHUETO HA U3KA3BAHETO;

® CIIOKOEH, YMEPEHO CWIEH U YBEPEH TOH
Ha rjaca.

PasrpannyaBar ce cieaHuTe BepOaJHHU
KOMIIOHEHTH HA aCePTHBHOTO MOBECHHE:

® JSCHO HW KOHKPETHO HU3pPaA34BaHC Ha
MMHCJIHA, 9YYBCTBA U HOTpC6HOCTI/I;
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® U3MOJI3BAaHE HA ,,a3“‘-IIOCIaHUS BMECTO
OOBUHUTETHU (OPMYITHPOBKH;

e crnocoOHOCT 3a OTKa3 0e3 YyBCTBO 3a
BUHA;

® UHUIMATUBHOCT B MEXKAYJIMYHOCTHUTE
B3aUMO/ICHCTBHS,

e [peUIaraHe Ha alTepPHATUBH.

2.3.2 Metoam 3a 00pad0TKa U AHAJIM3 HA
U3CJIeABAHETO

Cratuctuyeckara o0paboTKa Ha pe3ysTaTUTe €
peanu3upana ¢ nporpama SPSS  v.20. karo ca
U3I0JI3BaHU CTaTUCTUYECKUTE METOIN:
1. Cratucruuecka nmpouenypa T-Tect
(Independent Samples T-Test).

2. Jluneen  perpecuonen ananu3  (Linear
Regression Analysis).

3. Anamuu Yu Ckyenp (Chi-Square Analysis)

TPETA IJIABA: AHAJIU3
HA PE3YJITATUTE

CJ'IC,Z[ dAHaJIN3a Ha CPruaHoOCTTa Ha YUUTCIIUTEC, U3BBPIICH
qpe3 JImyHOCTHaTa cKaja Ha TCMIICPAMCHTA Ha PycaHOB
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(Rusalov, 1989; Mutafova, 2011), 0sixa ycraHOBeHU
pa3InYHM HUBA HA EPrUYHOCT CPEJ U3CIICIABAHUTE JIUIIA.
Tesu HuUBa ca OPEACTaBEHU  MMOAPOOHO  ype3
pasmnpeieCHHET0 Ha pe3yNTaTHTe, HWIIOCTPHPAHO Ha

¢urypa 1.

@urypa Ne 1: HuBa Ha epruyHocTt, NpeACTaBEHU B
IIPOLICHTH

% 17%
Low
Middle
High
78%

AHaJIM3BT HAa Pe3yJTaTUTE OT CTATHCTUYECKaTa
npoleypa JHHEEH PErpeCHOHAH aHAIU3U IPEICTaBH
JAaHHY 32 MMPOBEpKa Ha XHIOTe3a | — acepTUBHOCTTA HA
YUUTEIIUTE € CBbp3aHa ¢ HUBOTO Ha TSAXHATAa €PrHYHOCT,
T.€. MEX Ty TSIX ChHIIECTBYBA 3aBHCHMOCT.
ToBa € B CHOTBETCTBHE C TCOPHHTE M HW3CJICIBAHHSITA,
CBBP3aHM C aCEPTUBHOCTTA M SPrUYHOCTTA HA JIMYHOCTTA
(Salter, 2002; Rusalov, 1989; Peneva & Mavrodiev,
2013; Mutafova, 2007; 2014; Peneva, 2012).
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VYcnoBHO ca NpUeTH CIeIHUTE O3HAUCHUS:
R 2 - koedumeHT Ha AETepMHUHALIMS;

R 2 a - «kopurumpan KoepUIUMEHT Ha
JeTepMHUHAIHS;

B - perpecuonen koeuueHT;

Sig - paBHHIIE Ha 3HAYMMOCT Ha PETPECHOHHUTE
KOC(QHIINEHTH.

Pesynrarure oT [pUIaraHeTo Ha
CTaTUCTHYECKaTa Hpolelypa JMHEEH pPErpecUOHHEH
aHaM3 3a YCTaHOBSBAaHE HA 3aBUCUMOCT MEXIY
AaCepTUBHOCTTA HAa YYWUTEIMTE M HUBOTO Ha TIXHaTa
epruuHocT ca npenacraBenn B Tabmmna 1 (Koedumument
Ha kopenanus (R), Koepunment na nerepmunanms (R?)
Y CTaHJIapTHA IPElIKa Ha OL[EHKAaTa).

Table 1: Pesynratu oT mnpuiiokeHa CTaTUCTUYECKa
npoueaypa  JUHEEH  PETPECHMOHAaH  aHauu3  3a
YCTAaHOBSABAHE Ha 3aBHCHUMOCT MEXJy aCepTUBHOCTTA Ha
YUYUTEIUTE U HUBOTO Ha TAXHATa €prUyHOCT

Model Summary
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Adjusted R [Std. Error of
Model ][R R Square |Square the Estimate

.208% .043 .035 6.148

a. Predictors: (Constant), assertiveness
b. Dependent Variable: ergicity

N3uncnenuar kxoepuuuMeHT Ha Kopelamus Ha
[MTuspern (R) e 0.208, xoero moka3Ba ciaba Bpb3Ka
MCKAY aCCpTUBHOCTTAa Ha YYUTCIUTC W HHUBOTO Ha
TAXHaTa epruyHocT. KoepuuueHThT Ha JeTepMHHAIUSL
(R?) e 0.043.

Tabmuua 2 mpencraBd — pe3yiTaTuTe  OT
NpUJIOKEeHaTa CTaTUCTUYECKa MpoLeaypa eaHO(paKTOpeH
mucnepcuonen aHamu3  (One Way ANOVA) wim
Kputepusi Ha Owuiep 3a MpoBepKa Ha a/IeKBaTHOCTTAa Ha
Mozea.

Tabmuua 2: Pesynrtatute OT mpujioXKeHaTa CTAaTHCTHYECKa
npouenypa enHodakropen aucnepcuoHeH ananus (One Way
ANOVA) wmm kputepus Ha Oumep 3a mpoBepka Ha
aJIeKBaTHOCTTA Ha MO/JIENA.

ANOVAP
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Sum of Mean

Model Squares |[df Square |F Sig.
! OlegreSS‘ 201291 |1 201291 [5.325 |.023¢
Residual

4460.676 |118  |37.802

Total  l4661.967 [119

a. Predictors: (Constant), ergicity

b. Dependent Variable: assertiveness

Ot ananu3a Ha pe3yJiTaTuTe, NPEACTaBEHU B
Tabinua 2, MOXE Jja Ce HalpaBU U3BOJ, Y€ JIMHEHHUAT
perpecuoHeH Mojiell He € ajiekBareH. [Ipuunnara 3a ToBa
OpPEANoNoKeHne € CTOWHOCTTa Ha Koe(uIUMeHTa Ha
3HaunMoct p(F)=0.023, kosTo e mo-manka ot 0.005. ToBa
03HA4aBa, Y€ MOAEIBT HE € CTATUCTUYECKHU 3HAUHM.

Tabnuna 3 npeacTaBs pErpecuOHHUTE
KOG(bI/IHI/ICHTI/I n TiaXHaTa CTAaTUCTHUYCCKA 3HA4YUMOCT,
MOJIYYCHH OT IMPUITIOKCHUSA JTUHECH PErpeCUOHCH aHallu3,
Haco4YeHa KBbM H3CIIEIBAHE HA BpB3KATa MEXIY
ACepTHBHOCTTa HA YYMUTEJIUTE W HUBOTO Ha TIXHATa
epruyHocT. Pesyntatute ca B CHOTBETCTBUE ChC
CBIIECTBYBAIIUTE TEOPETUYHU PaMKU U EMIHPHUYHH
U3CIIeIBaHMsI, CBbP3aHH C aCEPTUBHOCTTA U €prUYHOCTTA
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Ha jguuHoctTa (Salter, 2002; Rusalov, 1989; Peneva &
Mavrodiev, 2013; Mutafova, 2007; 2014; Peneva, 2012).

Tabnuua 3:

Koedummentu ot

IMPHJIOKCHATA

CTaTUCTHUYCCKA IIpoHcaypa JUHECCH PEIrpE€CHOHCH aHAJINU3

3a BpB3KATa MCKAY AaACCPTHUBHOCTTA HA YUYHUTCIIUTC U

TAXHOTO HUBO HAa CPruvHOCT.

Coefficients®
Standardi
zed
Unstandardized |Coefficie
Coefficients nts
Std.
Model B Error (Beta t Sig.
1 (Constant)
9.732 |5.123 1.900].060
ergicity*
406 176 208 2.308[.023
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Coefficients®

Standardi
zed
Unstandardized |Coefficie
Coefficients nts
Std.
Model B Error |Beta t Sig.
1  (Constant)
9.732 |(5.123 1.900].060
ergicity*
406 |.176  [.208 2.308[.023

a. Dependent Variable:
assertiveness **

Note:

*ergicity — Ergicity of the teachers
** assertiveness — Assertiveness of the teachers.
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Bpb3kara Mexy u3cleIBaHUTE MPOMEHINBU €
npaBO  MPOMOPIMOHAIHA,  KOETO  I[IOKa3Ba,  ue
YBEJIMYaBAaHETO HAa HE3aBHMCHMMATa IMPOMEHJIMBA BOJU JI0
ChOTBETHO yBeJIMYaBaHE Ha CTOMHOCTTa Ha 3aBUCHMMAaTa
IPOMEHJIMBA.
3a mpoBepka Ha Xwurore3a 2, KOSTO MpearnoJiara, 4e
HUBaTa Ha EpPruyHOCT (BHCOKO, CPEJHO U HHCKO) ca
HE3aBHCHMHU OT T0JIa Ha YYHUTEIHUTE, Oelie MPOBEICH t-
TECT C IIeJ JIa C€ YCTAaHOBU HAJIMYUETO WJIM JIUIICaTa Ha
CTATUCTUYECKUA 3HAUYMMH DPA3JIUKU MEXIY IOJIOBETE Ha
VUUTEIUTE TPU PaA3TMYHUTE HUBA HA EPruvYHOCT.
HaGnionaBanure  TEHACHIIMM, 3a€IHO C  TEXHUTE
CHOTBETHU CTATUCTHUYECKU MapaMeTpU ca MPeICTaBEeHU U
0000menn B Tabmuuu or 4 nmo 9. Tesu Tabmumu
MPEIOCTaBAT LAJOCTHA WIIIOCTpAIMs HAa EMIHPUYHHUTE
pe3yNTaTH, MOTYYeHH OT MPOBEICHUTE aHATU3H.

Tabnuna 4: Pesynratu OT JWCKPUINITUBHA CTAaTUCTUKA
(Opoii, cpeHO apUTMETUYHU U CTAHAAPTHU OTKJIOHEHUS)
OTHOCHO Bpb3KaTa MEXJy HUCKUTE HMBA Ha €PrUYHOCT
Ha YUYUTEJIUTE U TEXHUS MOJI.

Group Statistics
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Gend]|] N [Mean Std. Std. Error
er Deviatio | Mean
n
Male 8112.23 2.548 316
Low
Ergicity
Fema
e 121 13.02 2.564 .346

Tabnuia 5: Pesynraru ot craTucTiyeckara nporeaypa t-
TECT 3a HE3aBHUCHUMHM H3BaJIKM, OTHOCHO JIMIICaTa Ha
CTaTUCTUYECKA 3aBUCUMOCT MEXJy HHUCKHTE HHMBA Ha
€pPrUYHOCT Ha YUYUTEIUTE U TEXHUS TOI.

Independent Samples Test
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Levene's t-test for Equality of Means
Test for
Equality
of
Varianc
es
F |Sig| t df |Sig. | Mean Std. 95%
(2- |Differenc | Error |[Confidence
tailed e Differenc | Interval of
) e the
Difference
Lowe |Uppe
r r
Equal
variance -
.001].98 -
s ol o 1.68 118 .095 -.787 468 1715 .140
assume 2
Low d
Ergicit
Y g Equal
variance -
114.49 -
s not 1.68 9 .095 -.787 468 1715 .140
assume 1
d

AHamM3bT Ha pe3yNATaTUTE, TONYyYeHH Upe3
MpUIaraHeTo Ha t-TECT, HE YCTAHOBU CTAaTHUCTHYECKHU
3HAYMMa 3aBUCHUMOCT MEXJy HHCKHUTE HHBa Ha
epPruYHOCT Ha yuuTenauTe u Texuus o (p = 0.095). Tosa
MOKa3Ba JIMIICAa HA BPb3Ka, KOETO MpeJIonara, Y€ moJbT
HE OKa3Ba ChIIIECTBEHO BIUSHUE BbPXY HUCKUTE HUBA Ha
ePrUYHOCT Ccpel U3cleABaHuTe yuurenu (Bxk. Tabmuna 4
u Tabnuma 5).

Tabmuma 6: Pesynaratu OT NpUIIOKEHAa CTaTUCTHYECKA
npoleypa JWHEEH PErpecUOHEH aHalu3 (BKJIIOYBAIL
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(Opoii, cpeaHO  apUTMETUYHH W  CTaHJAPTHU
OTKJIOHEHMs1), 3a Bpb3KaTa MEXJIy BHUCOKUTE HHUBA Ha
€PrUYHOCT HA YUYUTEIIUTE U TEXHUS T10J.

Group Statistics

Gende | N |Mean Std. Std.
iy Deviatio | Error
n Mean
Male 2116.42 2.046 254
High
Ergicity
F
eemal 311629 2773 374

Tabmuma 7: Pe3ynratu oT cratucTryeckara nmporeaypa t-
TECT 3a HE3aBHCHMH HW3BAJKHU, CBBP3aHU C JMICaTa Ha
CTATUCTUYECKA 3aBUCUMOCT MEXKJYy BUCOKHUTE HHMBA Ha
€pPrUYHOCT Ha YUYUTEIUTE U TEXHUS TOJI.
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Independent Samples Test

Levene's t-test for Equality of Means
Test for
Equality
of
[Variance
s
F [Sig | t df |[Sig. | Mean Std. 95%
(2- |Differenc | Error | Confidence
tailed e Differenc | Interval of
) e the
Difference
Lowe |Uppe
r r
Equal
variance | 771381281 ol g | 4| 41 |-748 | 997
6| 0] 2
Self-
assumed
respe
ot Equal
vananee 2TPTO gea |l 24| as2|-772[1021
s not 5 0
assumed

AHanu3bT Ha pE3yNTAaTUTE OT CTATUCTHUYECKaTa
npoueaypa t-TeCT 3a HE3aBHUCHMMM HM3BaJKM, OTHOCHO
JIMIICaTa Ha CTaTUCTUYECKA 3aBUCUMOCT MEXKIY BUCOKOTO
HHUBO Ha CPrUIHOCT HA YUUTCIIUTC U TCXHHUA I10JI, ITOKa3a
croitHoct p = 0.778, T.e. oOpaTHO NPOIMOPIIMOHATHA
3aBHCUMOCT (Zl0OKa3aHa JIMIICAa Ha 3aBUCUMOCT) (BiK.
Ta6muia 6 u Tabnuna 7).
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Tabnmuna 8 mpencraBs pe3yiaTaTHUTE OT MPUIOKEHA

CTaTUCTHYECKA Mpolenypa (BKIOYBaIl Opoii, cpenHo

APUTMCTUYHU U

CTAaHAAPTHU OTKJIOHEHUS) MEXIY

CPEAHOTO HHMBO Ha CPrudyHOCT HA YUYUTCIHUTC U TCXHUA

I10JI, KOUTO IIOKa3BaT HE3HAYNUTCIIHU PA3JIMKHU B CPCAHUTEC

CTOWHOCTH.

Tabmuua 8: PesynraTture OT MpHUIIOKEHA CTaTUCTUYECKa

npoienypa (BKIOYBAI Opod, CPEAHO APUTMETUYHU U
CTaHJAPTHU OTKJIOHEHWS) MEXIy CpPEAHOTO HUBO Ha

CPTrUYHOCT HA YYUTCIUTC U TCXHUS I1OJI

Group Statistics

Gend| N |Mean| Std. Std.
er Deviatio| Error
n Mean
Average
.. Male 45128.65 3.189 .396
Ergicity
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Fem - ioloos1| 3214 433
ale

Tabmuna 9  mpeacraBs — pe3ydTrature  OT
NpUJIOKEHAaTa CTAaTUCTHYECKa IMpoleaypa t-tect 3a
HE3aBUCUMU HM3BaIKH, OTHOCHO JINIICaTa Ha
CTaTHCTUYECKA 3aBUCHMOCT MEXJAy CpPEJHOTO HHMBO Ha
EPruYHOCT Ha YUUTETUTE U TEXHUS TOJL.

Tabnuua 9: Pe3yaratu ot cratucTuyeckara mporenypa t-
TECT 3a HE3aBUCHUMHU M3BaJKH, OTHOCHO JIMIICAaTa Ha
CTaTMCTUYECKA 3aBUCUMOCT MEXAy CpPEJHOTO HHMBO Ha
€pPruYHOCT Ha YUUTETUTE U TEXHHUS MOJL.

Independent Samples Test

Levene's t-test for Equality of Means

Test for

Equality
of

Variance
s

F [Sig.| t df Sig. Mean  |Std. Error 95%
(2- |Differenc |Differenc | Confidence
tailed e e Interval of
) the
Difference
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Lowe |Uppe

Equal
variance | 071781, 15 gl 26a|  -663 3586|7498
[Averag S 21 9 | 1.824
e assumed
lEl‘giCit Equa]
y variance 11443 -
s not 1.13 9 261 -.663 587 1825 499

assumed

AHaJIM3bT HA JaHHUTE, IIpeacTaBeHu B Ta0mauma 9
3a BpB3KaTa MEXIY CPECIHHTEC HUBAa Ha CPrHYHOCT HA
yLII/ITeJ'II/ITe N TEXHHUA II0JI, IIOKa3Ba HCECBIICCTBCH
pesynrar (p = 0.264). To3u pe3ynraT NOTBBbpPXKAABa
Juricara Ha CTaTUCTHYCCKH 3HaduMa 3aBUCHUMOCT, KOCTO
npej:[nonara, Yec IMOJBT HE OKa3Ba BJIIUIAHUC Bpry
MposiBaTa Ha CPETHU HUBA HA EPTUYHOCT CPEJl yUUTEIUTE
ChC CpeiHa eprUYHOCT (J0Ka3aHa JINICA HA 3aBUCUMOCT).
ToBa € B CHOTBETCTBUE C TEOPHHUTE M HW3CIECABAHMSITA,
CBBP3aHM C ACEPTUBHOCTTA M €PrUYHOCTTA HA JINYHOCTTA
(Salter, 2002; Rusalov, 1989; Peneva & Mavrodiev,
2013; Mutafova, 2007; 2014; Peneva, 2012).

3a na ce npoBepu Xumore3a 3 — a UMEHHO, 4e
aCepPTUBHOCTTa HAa YUYUTEIUTE HE CE€ BIIMSEC OT TEXHUS
noJ, Oelie MPOBEACH t-TeCT 3a HE3aBHCUMU H3BAJIKU.
Pesyntature OT CTaTUCTHUYECKHUS aHaIW3 IMOTBBPIUXA
JUIcaTa Ha 3Ha4yMMa BpB3Ka MEXKIY H3CIEABAHUTE
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IMPOMCHJIMBHU, C KOCTO CC 3aTBbpiKAaBa IPCAJIOKCHATa
XHUIIOTE3A.

ToBa € B CBOTBETCTBHE C TECOPHHTE U
U3CJIC/IBAHMSATa, CBBpP3aHH C  aCePTHBHOCTTA U
epruyHocTTa Ha uaHoctTa (Salter, 2002; Rusalov, 1989;
Peneva & Mavrodiev, 2013; Mutafova, 2007;2014;
Peneva, 2012).

Tabmuna 10: PesynraT oT onucaTeliHaTa CTaTUCTUKA
(Opoii, cpeHa CTOMHOCT M CTAaHIAAPTHO OTKJIOHEHHE)
MCKAY aCCPTUBHOCTTA HA YUHUTCIIUTEC U TCXHHUA I10JI.

Group Statistics

Gend | N |Mean| Std. Std.
er Deviatio| Error
n Mean
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Male | 31(20.62| 6.184 167

Assertiveness

iema 89[22.51| 6.248| 842

Tabmuma 11: Pesynaratu ot crarmcrtudeckara mporenypa t-
TECT 3a HE3aBUCUMHU M3BaJKM, OTHOCHO JIMICaTa Ha
CTaTHCTUYECKa 3aBHUCUMOCT MEXJy AacepTHUBHOCTTa Ha
YUUTEIUTE ¥ TEXHUSI 1101

Independent Samples Test

Levene's Test t-test for Equality of Means
for Equality
of Variances
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F Si| t |df [Sig. | Mean | Std. 95%
g. (2- [Differe | Error [Confiden
tail | nce [Differe ce
ed) nce | Interval
of the
Differenc
e
Lo |Up
wer |per
Equal
varian - -
01.9 11].09 36
ces o1 |76 1.6 gl 9 -1.894 | 1.138 4.14 0
assum 64 8
o ed
Assertive
Equal
Iness
varian 11
ces 16| 41804 1130 Jaas |30
not 2 3 9 | 3
assum 41
ed

Pesynratute oT craTMcTMYecKara mpoueaypa t-Tect 3a
HE3aBUCUMH U3BAJIKM TOKa3axa JIUICA HA CTaTUCTHYECKa
3aBUCUMOCT MEXIy AacepTHUBHOCTTa Ha YUYUTEIUTE U
texuus o (p = 0.99) (Bxk. Tabnuna 10 u Tabmuma 11).
3a mpoBepka Ha Xwumore3a 4, a WMEHHO 4Ye
TPYIOBUSAT CTaX Ha yYWUTEITUTE HE OKa3Ba CHINECTBEHO
BIIMSIHME BBPXY Pa3jIMKUTE B HUBATA UM HA €PrUYHOCT,
Oemre MpPOBEJIEH JIMHECH PErpecHOHEH aHaiuu3. Ta3u
CTaTHCTUYECKA Tpolieaypa Oellle MpUIokKeHa ¢ 1el J1a ce
u3clie/1Ba npejcKa3zarenHara BpB3Ka MEXITY
HE3aBUCHMMAaTa MPOMEHJMBA (TOAMHH TpodecruoHaIeH
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OIHT) W 3aBHCHMAaTa MPOMEHJIMBA (HUBO Ha EPrHYHOCT).
AHanu3bT UMaIle 3a e J1a ONPEISTH Al TPYAOBUSAT
CTaXX MPEJICTaBIsABA CTATHCTUYECKU 3HAYNM (PaKTOp MpHU
OOSICHEHHETO Ha BapHallMUTe B EPrHYHOCTTa Cpej
U3CIICIBAHUTE YUUTEIIH.

Work Experience

B 1-8 years W 9-18 years M 19-34 years

Queypa 3. Pasnpedenenue ma uscreosanume auya
Cnopeo mexHus Y4umencKu cmaxc (6 npoyenmu,).

*" Kakto e mokazano Ha ®Purypa 3, 43% or
U3CJIEIBAHUTE YUUTENU MOCOYBAT MPO(ECHOHANEH OIMUT
Mexay 1 m 8 ronunu, 32% umar crax mexay 9 u 18
ronuau, a 25% ca HaTpynanu Mexnay 19 u 35 roaunu
TPYZOB OIUT.

AHaIu3bT Ha pE3yNTATUTE 3a BpPb3KA MEKAY
TPYJOBHS CTaX Ha YYUTEIUTE U TSIXHOTO HUBO Ha HUCKA
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€pPru4HOCT paskpuBa  IpaBo IIPONIOPLMOHATIHA
3aBHCHUMOCT, JOKa3aHa Ype3 M3UMCICHUS KOS(UIIMEHT Ha
kopenauus Ha [Tubpebh (R = 0.488). KoeduuueHntst Ha
nerepmuHanua  (R?) e 0.338, koero mokas3Ba, ue
npubnusutenHo 33.8% oT BapuamusATa B HHUCKAaTa
EPruYHOCT MOKE Jia ce OOSICHU C pa3uyusTa B TPYI0BUS
ctak. ToBa mpeamnojiara HaJUYMETO Ha JONBJIHUTEIHU,
Hen3MepeHH (aKTOPH, KOUTO CHIIO MOTaT Ja BIHSSAT
BbPXY HaOJII0/IaBaHUTE HMBA HAa HUCKA €PrHUYHOCT CpPEeJ
yuacTHunuTe (BX. Tabnuma 12).

AJIeKBaTHOCTTa  Ha  U3IMOJ3BAaHUS  JIMHEEH
PErpecMOHEH MOJIEN C€ IMOTBbPXKAaBa OT PE3yJITaTUTE,
npenctaBenu B Tabmuma 13. MopensT mokasa
cTaTHcTUYecKa 3HauuMocT cnopen F-tecra, mpu p(F) <
.001 — cTOMHOCT, KOSATO € 3HAYUTEIHO MO MPUETUS IIpar
Ha 3HaunMocT o = (.05, Kkoero mMOTBBPXKAABa
HaJeKIHOCTTA Ha MOJIENa.

[ToryyeHOTO  perpecMoOHHO  ypaBHEHHE  3a
IPOrHO3MpAaHE Ha 3aBHCHMAara IPOMEHJIMBA (HHUCKa
epruyHocT) Ha 0Oa3ara Ha He3aBUCUMAaTa IMPOMEHJIMBA
(TpyZOB CTa)k) BKJIIOYBA HECTaHJAPTHU3UPAaH KOHCTAHTEH
koehuueHT (MHTepHent) cbc croitHocT 29.163. Tozu
KOC(QUIIMEHT € CTaTUCTUYECKH 3HauuM, ¢ p < .001, koeto
oTroBaps Ha Kputepus 3a 3HauumocT (a = 0.05).

OcBeH TOBa, HECTAHJIAPTU3UPAHUAT PETPECUOHEH
koepunueHT 3a ¢akropHa npomennuBa (B = 0.468)
cpio € cratuctuyeckn 3HaunM (p < .001), koero
MoyepTaBa Bb3MOXKHO BIUSHUE HA TPYJOBUS CTaX KbM
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HUCKarta eprudHocT. CHOTBETHHAT CTaHIAPTH3UPAH
Oera-Koe(UIIMEHT IM03BOJIIBA CPAaBHHUTEJICH aHAINU3 C
JIPYTH TOTCHIIMATHU TPEIUKTOPH, aKO B PErPECUOHHUS
Mojell ObJAaT BKJIIOYEHHU JOMBIHUTEIHH (pakTtopu (BiK.
Tabmuma 14).

Tabmuma Ne  12:  Pesynaratm  oT  mpuiiokeHaTa
CTaTHUCTUYECKAa IMpolLeAypa JIMHEWHAa perpecuoHHa
aHajgM3a 3a ONpelelisiHe Ha Bpb3KaTa MEXKAY TPYAOBHS
CTaX ¥ CTOMHOCTTa HA HHUCKATa EPrUYHOCT Ha
YUUTEIIUTE.

Model Summary

Mode Adjusted R |Std. Error of
1 R R Square|Square the Estimate
! 4887 [,338 ,231 9,583

a. Predictors: (Constant), value low ergicity

Tabmuuma Ne 13:  Pesynaratu oT  mpuilokeHarta
craTucTuyecka mnpouenypa emaHodakroper ANOVA
aHanu3 (kpurepuii Ha @wumep) 3a TpoBepka Ha
aJIeKBaTHOCTTA Ha MOJIeNa.
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ANOVAP

Sum of Mean
Model Squares |[df  [Square |F Sig.
1 Regress
ion 3379,40 3379,40136,79 .
7 1 . 9 ,000

Residual10836,5

. 18 118 (91,835
Total |14215.,9
119
25

a. Predictors: (Constant),
value low ergicity

b. Dependent Variable:
work experience

Tabmuuma Ne  14:  Pe3ynaratu 0T  mpuilokeHarta
CTaTHUCTUYECKA IMpoLeAypa JIMHEWHAa pPErpecuOHHa
aHaJIM3a 3a ONPENENIIHE Ha Bpb3KaTa MEXKIY TPYIOBUS
CTa)X MW CTOMHOCTTa Ha HHUCKaTa epruyHocT Ha
YUUTEIIUTE.
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Coefficients?

Standardi
zed
Unstandardize |Coefficie
d Coefficients |nts
Std.
Model B Error [Beta t Sig.
1 (Constant
5,23
) 29,163 (5,569 7 ,000
L
oW aes 077 [ass > |00
ergicity * 6
a. Dependent Variable: work
experience
Tabmuuma Ne 15: Pesyaratu  or  mpusiokeHaTa

CTaTUCTUYCCKA Ipoucaypa JIMHCCH PCIrpCCHOHCH aHAJIN3
3a OHNpCACIIAHEC Ha BPb3KaTa MCKAY TPYAOBUA CTAXK U
CTOMHOCTTA Ha cpeaHaTa CPprudyHoCT HA YUYUTCIIUTC.

Model Summary
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Mode Adjusted R |Std. Error of
1 R R Square [Square the Estimate

J73% (700 739 874.779

a. Predictors: (Constant), value average ergicity

Cropen koedunuenta Ha Kopenauus R, mnokasan B
Tabmuma 15 (R = 0.773), Bpb3kaTa Mexay JIBEeTe
IPOMEHJIMBH € MpaBo MponopuuoHanHa. KoepunueHTst
Ha pgerepmuHaius (R?) e pasen nHa 0.739, T.e.
3aBUCHUMOCTTa MEXJAy CPEIHOTO HMBO Ha €Pru4yHOCT U
TpyaoBus crax € 73.9% (Bx. Tabnuna 15).

Bb3 ocHoOBa Ha pe3ynraTuTte, npeacraBenu B Tabauna 16,
MOXE Jla c€ MpueMe, 4e MOJEIbT € CTaTUCTUYECKU
3Ha4YMM CIopel CTOMHOCTTa Ha Kputepus Ha Gumep (F =
23.367) 1 cbOTBETHOTO HUBO Ha 3HauUMoOcT p = 0.001.

Tabmuma Ne  16:  Pesynratu  oT  mpuiloskeHaTa
cTaTucTHyecka mnpouenypa eanodakropen ANOVA
aHanu3 (kputepuii Ha @wumiep) 3a TpoBepka Ha
aJICKBaTHOCTTA Ha MOJIeNa.

ANOVAP
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Sum of Mean

Model Squares |df  |Square |F Sig.
1  Regress
; 1842.59 1842.59 123.36
ion
1 .001%
5 ) . 001
Residua|7438.99 118 lets17
| 9
Total [10381.5
119
92

a. Predictors: (Constant),
value average ergicity

b. Dependent Variable: work
experience

Tabmuua Ne 17: Pe3yaratu 0T  mpuilokeHarta
CTAaTUCTUYECKA MPOLEAYpa JTUHEEH PErPECUOHEH aHAIIN3

3a omnpejensHE HAa Bpb3KaTa MEXIY TPYAOBUS CTaX U
CTOMHOCTTA Ha CpeHaTa €pruyHOCT Ha YUUTEIUTE.

Coefficients?
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Standardi
zed
Unstandardize |Coefficie
d Coefficients |nts
Std.
Model B Error |Beta t Sig.
1 (Constant
7.17
) 33.042 |4.603 A Y
5.21
Average |62 o070 | 433 001
ergicity * 2

a. Dependent Variable: work
experience

Tabnuna 17 npencraBs o0oOIeHNE Ha KOSPUITMESHTUTE
Ha (QYHKIUATA U TAXHATA CTATUCTHYECKa 3HAYUMOCT.
3aBUCHMOCTTa  MEXAy TMPOMEHIMBUTE €  MPaBo
MIPOTOPIIMOHAITHA, T.€. C  YBEIUYAaBAHETO Ha
HEe3aBHCHMAaTa MTPOMEHJIMBA CE YBEIUYaBa M CTOHHOCTTA
Ha 3aBHCHMAaTa MPOMCHIINBA.

Koedunuentst Ha kopenanus R, nokazan B Tabnuma 18
(R = 0.753), moka3Ba, 4e BpB3KATa MEXKIy JIBETE
MIPOMEHJIMBH € TPaBO MpornopiuoHanHa. KoepuueHTst
Ha JgerepmuHaius (R*) e paBen Ha 0.729, T.e.
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3aBUCHUMOCTTa MCKAY TpyAOBUA CTaXX MW HHUBOTO Ha
eprudHocT € 72.9% (k. Tabnuna 18).

Tabmuma Ne 18: Pesynaratm  oT  mpuiiokeHaTa
CTaTHCTUYECKA MPOLieypa JUHECH PErpecCUOHEH aHalu3
3a ompeneNsHe Ha Bpb3KaTa MeXAy CTOWHOCTTAa Ha
BHCOKAaTa €pruyHOCT U TPYAOBUS CTaX HA YUUTEIIUTE.

Model Summary

Mode Adjusted R |Std. Error of
1 R R Square|Square the Estimate
1

753% 1.700 729 874.779

a. Predictors: (Constant), high ergicity

MogenbT € CTaTUCTHYECKHM 3HAYuM  CIOpe[
cToiiHocTTa Ha Kputepus Ha Pumep (F = 23.367) (Bxk.
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Tabmuna 19) u CHOTBETHOTO HHMBO HAa 3HAYUMOCT p =
0.001.

Tabmuma Ne 19:  Pesynaratm  or  mpuiiokeHara
craTucTuyecka mnpouenypa eanodakropen ANOVA
aHanu3 (kpurepuit Ha @umep) 3a mOpoBepka Ha
aJIeKBaTHOCTTA Ha MOJea.

ANOVAP
Sum of Mean
Model Squares |df Square |F Sig.
I Regress
ion
1842.59 1842.5 .
) 1 0 23.367(.001
f{emdua ;438.99 118 l61.517
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10381.5
119

a. Predictors: (Constant),
high ergicity

Total

b. Dependent Variable: work
experience

Tabmuna Ne  20:  Pesynratu  oT  mpuilo)KeHaTa
CTAaTHCTUYECKA MPOLEeTypa JUHEEH PErpeCHOHEH aHaIN3
3a OmpejeisHE Ha BpPb3KaTa MEXAy CTOWHOCTTAa Ha
BUCOKAaTa eprUYHOCT U TPYJIOBHUS CTAX HA YUUTEIIUTE.

Coefficients?
Standardi
zed
Unstandardized [Coefficie
Coefficients nts
Std.
Model B Error |Beta t Sig.
1 (Constant)
33.001 [4.559 7.1781.001
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High

. 363 |.070 433 5.212].001
ergicity*

a. Dependent Variable: work
experience

Cnopen pesynratute, mnpeacraBenu B Tabmuma 20,
3aBUCUMOCTTA MCKOY IIPOMCHJIMBUTC € ImpaBo
OpONOPIMOHANHA,  T.6. €  YBEIMYaBaHETO  Ha
HEe3aBHCHMAaTa MIPOMEHJIMBA CE YBEIUYaBa M CTOWHOCTTA
Ha 3aBHCHMAaTa MPOMEHIINBA.

N3Boan ¥ npenopsLKM 3a
NMPaKTUKATA

Hacrosmara AUucepTanusa uMa 3a 1CJI Ia U3CjcaBa
3aBUCHMOCTTa MCXKOY ACCPTHUBHOCTTA n
TEMIICPpAMCHTHATA XapaKTCPHUCTHUKA CPrudyHoOCT Cpea
YUUTCIIUTC, KATO TIIOCTaBd TOBa H3CJICABAHC B IIO-
IIHUPOKHUA TICUXOJOTHYCCKU U NECAArOrMYCCKH KOHTCKCT
Ha JIMYHOCTTa, cCaMopcferyjanusara H HpO(l)eCI/IOHaHHaTa
KOMIICTCHTHOCT.

Teopetnunata  OCHOBA  Ha  HU3CJICABAHETO
WHTErpHUpa KIACUYECKUTE MOJIETIN HAa TEMIIEPAMEHTA — OT
Xwunokpat u Kaut o PorGapr, Pycanos u brc u [Tnomun
— C MOJIEPHUTE MTOBEJECHYECKU TEOPUH 32 ACEPTUBHOCTTA,
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pa3paborern ot Cantbp, Yonn u Anbepru u EMbHC, B
ChOTBETCTBHUE C IIOCOUCHHUTE H3CJICIABAHUS OTHOCHO
Bpb3KaTa MEXKIy acepTUBHOCTTAa W EPruvYHOCTTa Ha
muyHoctTa (Salter, 2002; Rusalov, 1989; Peneva &
Mavrodiev, 2013; Mutafova, 2007; 2014; Peneva, 2012).

EMnupuunust aHaum3 MOTBBPIU Tasu
KOHIIENITyalHa Bpb3Ka. YUYUTEIUTE, NPOSBABALIU I10-
BHUCOKM HHMBAa Ha EPrUYHOCT — XapaKTEPU3HPAHU C
€HEPruyHOCT,  YCTOMYMBOCT W  AQNANTUBHOCT  —
JIEMOHCTPUPAT U  TO-CHJIHO U3pPa3€HO  aCEPTUBHO
noseneHue. Ta3u eMnupuyHa 3aBUCUMOCT IOJAYEpPTaBa,
Ye acepTUBHOCTTAa (YHKIMOHHUpA KATO MOBEACHUYECKU
KaHajl, 4Ype3 KOUTO TeMmIepaMeHTHaTa €HEprus ce
HAcoyBa W PEryjupa, MPEBPBIIANKA BbTPEIIHATA
AKTUBALMS B COIMAIIHO W IEJAarormuecku e(eKTHBHO
JIeUCTBHE.

1. AcepTMBHOCTTa Ha YYHUTEIUTE € CBBpP3aHA C
HHUBOTO HA EPrUYHOCT, T.6. MEXKAY TiX
CBILIECTBYBa 3aBUCHUMOCT. Xwumoreza 1 Oeme
YJaCTUYHO HOTB’Bp)IeHa. TOBa € B CBbOTBCTCTBUEC C
TeOpI/II/ITe 158 n3CjIcaBaHusATa, CB'Bp?.aHI/I C
acepTI/IBHOCTTa 158 epFI/IqHOCTTa Ha JIMYHOCTTA.
(Salter, 2002; Rusalov, 1989; Peneva &
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Mavrodiev, 2013; Mutafova, 2007;2014; Peneva,
2012).

PazmuHuTe HMBA HAa EPrUYHOCT Ca HE3ABUCHUMHM
OT Moja Ha YYUTCIUTE, T.C. MEKAY TAX HE
CBIIECTBYBa 3aBUCUMOCT. Xwurmore3a 2 Oelie
MOTBBpJIcHa. TOBa € B CHOTBETCTBHE C TCOPHHTE
W W3CIICJIBAHUATA, CBBP3aHU C ACEPTHUBHOCTTA U
epruvYHoCTTa Ha JmyHOocTTa. (Salter, 2002;
Rusalov, 1989; Peneva & Mavrodiev, 2013;
Mutafova, 2007;2014; Peneva, 2012).
ACEpTUBHOCTTa HA YYHTEIHMTE HE 3aBUCH OT
TexHHs 1oj1. Xunote3a 3 Oerie noTBbpaeHa. ToBa
¢ B ChOTBETCTBHE C TCOPUUTE M H3CJICIABAHHATA,
CBBpP3aHM C aCePTHBHOCTTA W EPrUYHOCTTA HA
muaHocTTa. (Salter, 2002; Rusalov, 1989; Peneva
& Mavrodiev, 2013; Mutafova, 2007;2014;
Peneva, 2012).

TpynoBusAT cTaxk Ha y4YHTETUTE HE € CBBP3aH C
pa3IMYHUTE HHBAa HAa TAXHATa EPrUYHOCT.
Xwumnotreza 4 Oeme mOTBBpAeHa. ToBa e B
CbOTBETCTBUE C TEOPUHUTE M U3CIECABAHUATA,
CBBpP3aHH C aCePTHBHOCTTA W EPrUYHOCTTA Ha
nuyHoctTa. (Salter, 2002; Rusalov, 1989; Peneva
& Mavrodiev, 2013; Mutafova, 2007;2014;
Peneva, 2012).
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IIpuHocu

Pa3paborBane Ha TEOpeTHYEH Moje,
MHTETPUPAL ACEPTUBHOCTTAa U €PrUYHOCTTA MPHU
YUUTEIIUTE

[Ipunarane Ha OpUIMHAJIEH W3CIEA0BAaTEICKU
Ju3ailH 3a M3MEpBaHE Ha AacepTUBHOCTTA U
TEMIIEpPaMEHTa

W3non3BaHe Ha CBBPEMEHHM CTATUCTUYECKU
OpoUeAypy M 3aabi0oueHa HHTEpIpeTanus Ha
JAaHHUTE

Unentuduurpane Ha OCHOBHH 3aBHUCHMOCTH
MEXIy  acepTHBHOCTTa M  €pPrUYHOCTTA,
pelieBaHTHU 3a oOpa3oBaTeNHaTa MpaKkTUKa
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Introduction

In the context of contemporary education, the role
of the teacher transcends the boundaries of conventional
instruction, encompassing functions such as educator,
leader, facilitator, organizer, researcher, reformer, and
even confidant. Education, as a fundamentally social
process, requires that children not only acquire
theoretical knowledge and technical competencies but
also develop interpersonal awareness and self-
understanding (Gouvras, Kyridis, & Mavrikaki, 2001).
Central to this evolving role is the teacher’s composite
identity - one shaped by academic training, professional
expertise, and a balanced psycho-emotional and social
presence.

Furthermore, ergicity - as a dimension of
temperament - plays a crucial role in the teacher's
assertiveness, perseverance, and energetic engagement
with their students and the broader educational
environment. The ergicity characteristic and the social
ergicity characteristic are temperament traits that
significantly influence a teacher’s behavior in
educational settings (Rusalov, 1989; Mutafova, 2011). A
teacher’s ergic disposition supports resilience, proactive
behavior, and sustained interaction with diverse student
populations. Modern teacher preparation should therefore
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address four key domains: general education, vocational
training, educational psychology, and intercultural
pedagogy (Troulis, 1996). These domains collectively
underpin a professional identity that is multifaceted,
responsive, and socially embedded.

CHAPTER 1: Theoretical views

1.1 Core Principles and Aims of Education

Education, as a cornerstone of democratic
societies, must promote core values such as democracy,
human rights, peace, and freedom. It should foster the
comprehensive development of the learner’s personality
and support effective social integration by cultivating
shared values and enhancing cognitive, emotional, and
psychomotor competencies (Bandura, 1997)

1.1.1 The Provision of General Education

General education serves as the foundation for
holistic development, balancing socio-emotional growth
with technological and academic literacy. It should
enable the intellectual, moral, emotional, aesthetic, and
physical development of students (Blank & de las Alas,
2009; Athanasoula-Reppa, 1998). In this regard, it must:

o promote the cultivation of individual interests and
aptitudes,

e provide access to diverse sources of information,
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e encourage critical analysis of social and factual
realities,

e develop expressive, intellectual, and social
communication skills,

e support cooperative learning and social
responsibility.

1.1.2 Developing Students’ Skills and Interests

Modern education must cater to the diversity of
students’ talents and prepare them for a world of
evolving opportunities and challenges. It should
encourage active, student-centered learning processes
where knowledge is constructed collaboratively and
creatively (Blank & de las Alas, 2009). As Botsas (2007)
asserts, schools must prioritize teaching students how to
learn, fostering autonomy and reflective thinking.
Similarly, Butler (2007) emphasizes that students should
also learn “how to do” - applying knowledge
pragmatically in personal, professional, and civic
domains to mitigate social exclusion and unemployment.

1.1.3 Promoting Equity and Inclusion in
Education

A democratic and inclusive educational system
ensures equity by addressing the diverse needs of all
learners, including those with disabilities, learning
differences, or socio-economic disadvantages (Catts &



Kamhi, 2004). Equal opportunities should not imply
uniformity, but rather equitable support based on
learners’ unique circumstances (Chatzichristou, 2004;
Catts & Kambhi, 2004).

1.1.4 The Role of Education in Supporting
Cultural and Linguistic Identity Development

In an increasingly interconnected world, cultural
diversity has become a defining characteristic of
contemporary societies (Bogler & Somech, 2004).
Education must foster intercultural understanding,
enabling students to communicate and cooperate in a
pluralistic context. At the same time, it should safeguard
cultural identities and promote respect for different
traditions (Garet et al., 2001; Bogler & Somech, 2004).

Cooper (1993) highlights the role of language and
cultural knowledge in cultivating empathy, mutual
respect, and effective group collaboration. Teachers must
nurture these competencies, not only through content but
through an ergic disposition - embracing diversity and
fostering inclusive classroom cultures (Cole, 2002;
Bogler & Somech, 2004).

1.1.5 Promotion of Environmental Awareness

Sustainable  development  necessitates  an
educational approach that encourages environmental
responsibility and reorients value systems toward
ecological consciousness (Henson, 2001). Schools must
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prepare students to manage natural resources wisely and
critically assess the socio-environmental consequences of
human activity.

Education in this domain must go beyond
information dissemination. It should aim to develop
ecological literacy and foster behaviors conducive to
sustainability - again, a process requiring ergic teaching
approaches that respond to global urgencies and
contextual realities (Henson, 2001).

1.1.6 Integrating Information and
Communication Technologies

The new information and communication
technologies represent powerful tools for promoting
individualized learning, fostering access to knowledge,
and supporting lifelong learning. However, their
pedagogical integration must be intentional and guided
by humanistic principles (Day, 2005; Henson, 2001).
Ellett (1993) underscores the necessity for infrastructure,
training, and the development of supportive digital
learning materials (Day, 2005; Henson, 2001; Ellett,
1993).

1.1.7 The Physical, Mental, and Social
Development of the Individual

In an era marked by continuous transformations -
technological, cultural, environmental, and societal - the
comprehensive development of the individual is more
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important than ever. Physical health, mental resilience,
and social competence form the foundation of a person’s
capacity to engage meaningfully with life and contribute
to a thriving society. These dimensions are not isolated,
but interdependent and dynamically shaped by ongoing
social interaction and experience.

The pathway toward self-awareness, well-being,
and social responsibility is cultivated early, and the
educational environment plays a decisive role in guiding
this process. Particularly during times of rapid change,
the influence of the social environment on personality
development and identity  formation  becomes
increasingly critical (Garet et al., 2001; Elliott & Place,
1998).

1.1.8 The Contemporary Role of the Teacher
in the Modern Educational Context

Contemporary research identifies the effective
teacher as a professional capable of cultivating a positive
emotional climate within the classroom, demonstrating
preparedness, organizational ability, and clarity
throughout instruction. According to Moore (2008), such
teachers are distinguished by their enthusiasm and their
genuine commitment to the learning and progress of their
students. They actively engage learners through
motivation, interactive questioning, and participation in
discussions. In the domain of assessment and regulation,
effective teachers apply fair grading practices, establish
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transparent rules, and promote intrinsic motivation. From
an emotional perspective, their teaching philosophy is
guided by a continuous pursuit of self-improvement
(Cave & Mulloy, 2010; Moore, 2008).

1.2. Influences on Teacher Behavior and
Instructional Practice

1.2.1 Social Interaction in the Classroom

By virtue of their role, teachers are naturally
distinguished from the social group of students within the
classroom. However, this social distance must not be
excessive if the teacher is to engage effectively with the
group. Teachers who highlight this separation - whether
through speech, dress, or attitude that is perceived as
dismissive or detached - risk diminishing their
pedagogical authority. Such behavior may create the
impression of criticism or superiority, which in turn can
provoke resistance, hostility, or even attempts at
retribution from students (Hoffman, 2002).

Conversely, teachers who strive to appear overly
familiar or aim to win students' approval by mimicking
their language or demeanor may also undermine their
professional identity. Students are typically quick to
perceive such behavior as inauthentic and are unlikely to
respect a teacher who attempts to behave "like one of
them" (Fullan, 2002). Students expect the teacher to
bring their own unique personality and authority to the



classroom. When educators lack a clear and authentic
presence, students may respond with suspicion or even
disregard (Matsagouras, 1999; 2002; 2003).

The ideal stance for the teacher is one of balanced
empathy: understanding and accepting how students
think and feel without surrendering their own social and
professional identity. This balanced interaction cultivates
respect and constructive relationships, which are essential
for effective teaching and classroom management.

1.2.2 Teacher Professionalism and
Effectiveness in the Modern Educational Landscape

In the context of contemporary education, the role
of the teacher has expanded beyond the traditional
boundaries of knowledge transmission to encompass a
broad spectrum of pedagogical, social, and organizational
responsibilities. The modern teacher must simultaneously
embody the attributes of educator, leader, organizer,
facilitator, researcher, counsellor, and reformer.
Education, as Gouvras, Kyridis, and Mavrikaki (2001)
emphasize, is fundamentally a social experience through
which  learners  discover themselves, cultivate
interpersonal skills, and acquire both theoretical
understanding and practical expertise.

The effectiveness of the modern teacher is
reflected through the depth of theoretical preparation, the
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level of professional expertise, and the quality of psycho-
emotional and social competence. Troulis (1996)
identifies four core dimensions that underpin teacher
training in the contemporary era: general education,
vocational specialization, educational psychology, and
intercultural education. Within this framework, the
teacher assumes multiple and interrelated professional
identities - social worker, scientist, civil servant, and
mediator between youth and society (Troulis, 1996).

1.2.3 Emotional Safety and Maturity of the
Teacher

A defining trait of effective teachers is their
emotional maturity, which includes the ability to remain
composed in the face of provocations or challenges from
students. This does not mean passivity or indifference,
but rather the capacity to avoid personalizing conflicts or
engaging in power struggles. Teachers must not react
with visible irritation, even when provoked. This 1is
particularly important for novice teachers or those
perceived by students as unable to establish order, as
these individuals are often more vulnerable to targeted
testing behaviors (Garet et al., 2001; Matsagouras, 2002).

When a teacher responds with visible frustration
or agitation, students may perceive it as a signal of
vulnerability - and this can lead to further testing or even
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enjoyment in pushing boundaries. In contrast, educators
who maintain a calm, composed demeanor in the face of
disruption often find that students lose interest in
antagonizing them. As students realize that the teacher
remains unaffected by their provocations, disruptive
behaviors tend to diminish (Goddard, 2000; Garet et al.,
2001; Matsagouras, 2002).

1.2.4 Teacher Attitudes and Professional
Adaptability

The everyday demands of teaching can often push
educators toward more rigid or conservative approaches,
not due to a loss of idealism, but as a practical response
to less-than-ideal working conditions. Teachers may be
faced with overcrowded classrooms, insufficient
infrastructure, rigid curricula, or students with complex
behavioral and emotional needs. They may also have to
work alongside colleagues who hold opposing
philosophies or teaching styles (Cave & Mulloy, 2010;
Hardre & Sullivan, 2008).

1.2.5 Classroom Management and Teacher -
Student Relationships

Effective classroom management extends beyond
the enforcement of rules; it involves the creation of a
psychologically safe and motivating environment in
which both cognitive and socio-emotional learning can
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occur. Research indicates that challenges in maintaining
classroom order often arise not from individual
misbehavior but from group dynamics and collective
reactions within the class (Hoffman, 2002; Hansen, 1988;
Cave & Mulloy, 2010; Hardre & Sullivan, 2008). Even
well-intentioned students may test the boundaries of
authority or respond negatively to instructional
approaches perceived as unfair or disengaging.

A teacher’s ability to sustain a productive
classroom climate is grounded in a set of professional
competencies and interpersonal attitudes. Central among
these are clarity, consistency, empathy, and emotional
regulation. According to Hoffman (2002), teachers
enhance classroom harmony by maintaining students’
interest through engaging instruction, modeling
respectful behavior, and applying rules consistently and
objectively. Teachers who display a sense of humor,
demonstrate fairness, and communicate confidence tend
to cultivate trust and cooperation. Conversely, behaviors
such as anger, humiliation, excessive familiarity, or
unrealistic threats undermine authority and damage
student - teacher rapport (Hoffman, 2002; Hansen, 1988;
Cave & Mulloy, 2010; Hardre & Sullivan, 2008).

1.2.6 The Role of Emotion and Emotional
Intelligence in Education

Emotion is a central determinant of learning and
personal growth. Curiosity, enthusiasm, and the intrinsic
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desire to understand one’s environment are emotional
drives that sustain cognitive engagement and shape moral
and character development (Mprouzos, 1999). The
teacher’s affective presence - passion for the subject,
warmth  toward students, and authenticity in
communication - functions as a catalyst for motivation
and persistence (Mprouzos, 1999; Hardre & Sullivan,
2008; Cave & Mulloy, 2010).

Educational psychology increasingly
acknowledges that effective teaching requires more than
cognitive  competence. Emotional  intelligence,
encompassing self-awareness, empathy, and emotion
regulation, has emerged as a critical factor in educational
success (Hardre & Sullivan, 2008; Cave & Mulloy,
2010). Teachers with high emotional intelligence are
better equipped to recognize students’ needs, respond
adaptively to classroom challenges, and serve as models
of emotional maturity (Mprouzos, 1999; Hardre &
Sullivan, 2008; Cave & Mulloy, 2010).

1.2.7 The Teacher as Consultant and
Facilitator of Personal Development

In contemporary educational psychology, the
teacher’s role extends far beyond the transmission of
knowledge. Modern psychology positions the teacher as
a professional who guides learners’ cognitive, emotional,
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and social development through supportive and reflective
interaction (Crockett, Chen, & Zilimu, 2009). To fulfill
this role effectively, teachers require not only subject-
matter expertise but also competencies in consultative
and counseling psychology, allowing them to respond
empathetically to the diverse needs of learners (Crockett,
Chen, & Zilimu, 2009).

Importantly, no amount of technical training can
compensate for the absence of personal authenticity. As
Mprouzos (1999) emphasizes, the capacity to assist
others arises not primarily from techniques or verbal
interventions, but from the counselor’s personality,
empathy, and genuine concern for human growth.
Teaching, therefore, becomes a relational practice in
which the educator’s self-awareness and moral integrity
shape the quality of interpersonal encounters (Mprouzos,
1999).

1.2.7 Cultivating Interest and Intrinsic
Motivation in the Learning Process

Intrinsic motivation represents a core construct in
educational psychology, describing engagement in
learning for its inherent satisfaction rather than for
external rewards (Hidi, 1990). When students are
genuinely interested in a task, they demonstrate higher
levels of attention, persistence, and cognitive investment.
Intrinsic  motivation enhances memory retention,
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promotes the use of deep learning strategies, and leads to
greater self-efficacy and emotional well-being.

Despite its importance, intrinsic motivation often
remains underutilized in formal education. According to
Pintrich (2003), teachers can foster student interest by
aligning learning activities with personal meaning,
novelty, and cognitive challenge. Activities that connect
with students’ lived experiences, provoke curiosity, and
offer opportunities for exploration are particularly
effective. The inclusion of problem-solving tasks,
paradoxes, or real-world applications stimulates
sustained engagement and encourages students to
perceive knowledge as personally relevant (Ainley et al.,
2002).

1.3. Assertiveness and Ergicity — Theories and
Views

An essential dimension of personal competence is
the capacity to assert one’s own positions, pursue
individual goals, and overcome challenges with
determination - while simultaneously respecting the
rights of others and maintaining control over aggressive
impulses. This constellation of traits is encapsulated by
the psychological construct known as assertiveness.

Assertiveness represents a fundamental quality in
the development of an individual’s personality. It refers
to the ability to confidently defend one's own rights and
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interests without infringing upon or diminishing the
rights and dignity of others. Assertiveness is essential for
establishing and maintaining clear personal boundaries
and adhering to them consistently, thereby ensuring self-
respect and psychological integrity (Bower & Bower,
1976; Lefevre & West, 1981; Delamater & McNamara,
1986; Williams & Stout, 1984; Peneva & Mavrodiev,
2013).

The systematic study of assertiveness as a distinct
psychological construct emerged during the mid-20th
century, largely in response to challenges encountered
within clinical and psychotherapeutic practice. Practicing
psychologists and psychotherapists observed that a
significant proportion of individuals presenting with
neurotic disorders, depressive symptomatology, and
anxiety-related conditions shared common features:
pronounced insecurity, pervasive feelings of loneliness,
and marked deficits in interpersonal communication
competencies.

Clinical evidence suggested that the absence of
assertive behavioral patterns contributed to maladaptive
social functioning, which in turn exacerbated
psychological distress. Patients frequently reported
difficulties in expressing personal needs, setting
boundaries, and negotiating social roles effectively -
skills that are now understood as fundamental
components of assertive behavior. The perceived
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inability to engage confidently in social interactions
fostered internal tension and chronic uncertainty,
conditions which appeared to precipitate or maintain
various forms of neuropsychological dysfunction (Bower
& Bower, 1976; Lefevre & West, 1981; Delamater &
McNamara, 1986; Williams & Stout, 1984; Peneva &
Mavrodiev, 2013).

The first systematic research on assertiveness was
conducted by the American psychologist and
psychotherapist Andrew Salter in 1949. While working
with clients suffering from depression in the 1940s,
Salter sought to identify the roots of personal insecurity
and explore ways to reduce its neurotic impact.
Summarizing his clinical observations, he provided a
theoretical framework in his seminal work "Conditioned
Reflex Therapy" (Salter, 2002; Peneva & Mavrodiev,
2013).

Salter  attributed emotional rigidity and
uncertainty primarily to physiological (organic) factors.
Drawing upon 1. P. Pavlov's theories, he argued that such
insecurity stemmed from a dominance of inhibitory
processes over excitatory ones within the central nervous
system. This imbalance resulted in the formation of
"inhibited" individuals who struggled to express their
feelings, desires, and needs openly and spontaneously.
Consequently, these individuals faced significant barriers
to self-realization and encountered difficulties in
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establishing  effective interpersonal  relationships.
According to Salter, this imbalance in neural processes
was widespread to varying degrees among people in
modern society (Salter, 2002; Peneva & Mavrodiev,
2013).

1.3.1 Temperament theory

The concept of temperament has been the subject
of extensive analysis by numerous scholars, each offering
distinct perspectives on its psychological components.

To delineate the constructs of femperament and
personality, Allport (1961), as cited in Rothbart, Ahadi,
and Evans (2000, p. 123), conceptualized temperament as

“the characteristic phenomena of an individual’s
emotional nature, including his susceptibility to
emotional stimulation, his customary strength and speed
of response, and the quality of his prevailing mood, these
phenomena being regarded as dependent upon
constitutional make-up.”

In contrast, personality was defined as

“the dynamic organization within the individual
of those psychophysical systems that determine his
unique adjustment to his environment.”

(Allport, 1961; Rothbart, Ahadi, and Evans,
2000).
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While the notion of temperament has been
predominantly employed within the field of psychology -
most notably in the study of child development - it has
also been extended to applied domains such as modern
teaching ~management, where it serves as a
developmental tool through the use of psychometric
assessments (Allport, 1961; Rothbart, Ahadi, and Evans,
2000).

The conceptualization of personality and
temperament typologies is by no means a modern
innovation. This chapter traces the historical evolution of
temperament theory and examines its relevance to
contemporary practice. Etymologically, the term
temperament derives from the Latin temperamentum,
signifying a “mixture” or “proper proportion.” The idea
can be traced back to approximately 400 BC, when the
Greek physician Hippocrates (460-370 BC) proposed
that human dispositions were governed by an innate
balance of bodily fluids, or humors. According to this
classical model, individual differences in emotion and
behavior were believed to arise from variations in the
relative dominance of these humors, thereby laying the
foundation for the earliest typology of human
temperament (Allport, 1961; Rothbart, Ahadi, and Evans,
2000).
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1.3.2 Teacher Ergiticity as a Structured
Temperamental and Disposition

To fully understand the transformative power of
the teacher’s role in education, ergicity shouldn’t be
defined not merely as a theoretical idea, but as a
structured temperament and social-psychological quality
that supports educational adaptability, responsiveness,
and agency (Rusalov, 1989; Mutafova, 2011).

Ergiticity, in this context, refers to the individual's
capacity to actively and reflexively engage in social,
pedagogical, and emotional contexts, especially when
facing complex or changing environments. This
disposition is especially crucial for educators operating in
dynamic, multicultural, and technologically evolving
classrooms.

Based on the Rusalov’s definition the personality
scale of the temperament structure contains 9 scales:

Temperament is interpreted by V.M. Rusalov as a
system of formal behavioral changes reflecting affective
synthesis, programming, execution, and feedback during
the functioning of the human psyche in its interaction
with the objective world and society (Rusalov, V.M.,
1989).

Affective synthesis corresponds to ergicity; programming
relates to plasticity; execution is associated with tempo,
and  feedback  reflects  emotional  sensitivity.
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The study using the personal subscales of V.M. Rusalov's
Temperament Structure Questionnaire is both objectively
oriented (toward the material world) and subjectively

oriented (communicative, within society) (Rusalov,
V.M., 1989; pp. 10-21).

The personal scale of V.M. Rusalov's
Temperament Structure Questionnaire includes 9
subscales:

1. Object-related ergicity
2. Social ergicity

3. Plasticity

4. Social plasticity

5. Tempo

6. Social tempo

7. Emotionality

8. Social emotionality

9. Control scale for social desirability

22



CHAPTER 2: RESEARCH
PROGRAM

2.1 Aim, Objectives and Hypotheses of the
Research

2.1.1 Aim

In contemporary educational practice, the
relationship between teachers' assertiveness and their
level of ergicity is becoming an increasingly relevant
subject of investigation.

The aim of this dissertation is to explore the
interdependencies  between  varying degrees of
assertiveness and ergicity among teachers.

2.1.2 Objectives

1. To define and establish the necessary conditions
for conducting empirical research  on
assertiveness and ergicity among teachers.

2. To ensure an adequate sample size of respondents
in order to achieve reliable and representative
results.
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3. To investigate the varying levels of assertiveness
demonstrated by teachers.

4. To examine ergicity as a structural component of
temperament.

2.1.3 Hypotheses

Hypothesis 1: The assertiveness of the teachers is
related to the level of the ergicity, i.e. they are dependent.

Hypothesis 2: The different levels of ergicity are
independently from the gender of the teachers, i.e. they
are independent.

Hypothesis 3: The assertiveness of the teachers
does not depend on their gender.

Hypothesis 4: The work experience of the
teachers i1s not related to the different levels of their
ergicity.
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2.2 Topic of the research and
participants of the research
2.2.1 Topic of the research

Topic of the research is the assertiveness and the
ergicity of the teachers.

2.2.2 Participants of the research

The study sample consisted of 120 teachers with
professional experience ranging from 1 to 34 years. Of
the total participants, 31 were male and 89 were female.
Descriptive statistics for teaching experience indicated a
mean of 13 years. The minimum reported teaching
experience was 1 year, while the maximum was 34 years.

Participants

Total
Female

Male

0 20 40 60 80 100 120 140
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The data collection was carried out in May 2019.
The geographic distribution of the respondents was as
follows: 31 teachers from the town of Dobrinishte,
Bansko Municipality, employed at "Kliment Ohridski"
School; 65 teachers from the 7th Primary School "D.
Rakovski" in Pernik, Sofia region; and 24 teachers from
the town of Bobov Dol, Kyustendil Municipality.

2.3 Methodological tools

2.3.1 Methods for conducting the
research

The research is conducted as a test method with
the following methods applied:

1. Rusalov’s Personal Temperament Scale
(Rusalov, 1989; Mutafova, 2011) (Appendix 1).
Temperament is interpreted by V.M. Rusalov as
a system of formal behavioral changes reflecting
affective synthesis, programming, execution,
and feedback in the functioning of human
psyche during interaction with the object world
and society (Rusalov, V.M., 1989; Mutafova,
2011). Affective synthesis corresponds to
ergicity; programming corresponds to plasticity;
execution relates to tempo; and feedback is
associated with emotional sensitivity. The
research based on the personal subscales of
Rusalov’s Temperament Structure Questionnaire
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is both objectively oriented (towards the object
world) and subjectively oriented (towards
communication in society) (Rusalov, V.M.,
1989;  pp. 10-21;  Mutafova, 2011).

. Personal Scale for Researching the Assertive
Profile

(Yordanova, M., 1996; p. 131) (Appelndix 2)
Assertiveness, as a personality trait, underpins
the assertive behavior of students. The self-
actualization of students manifests in their self-
identifications of self-affirming and affirming
behavior, as well as their talents.

Awareness of the subjective significance of
assertive behavior includes both nonverbal and
verbal characteristics, which are reflected in the
personal scale used to research the assertive
profile of students.

Nonverbal characteristics of assertive
behavior include:

e Physical presence and open body
posture;

¢ Good eye contact;

e Calm appearance;

e Facial expressions consistent with the
content of what is being said;
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Calm, moderately strong, and
confident tone of voice.

The following verbal components of assertive
behavior are distinguished:

Immediate and open expression of
feelings and beliefs;

Standing up for one’s legitimate
rights;

Expression of respect and empathy
toward others;

Use of “I-messages”;

Initiative in interpersonal encounters;
Offering alternatives.

2.3.2 Methods of processing and analysis
of the research

The statistical processing of the results is
accomplished with the program SPSS v.20. The used
statistical methods are:

1. Independent Samples T-Test

2. Linear Regression Analysis

3. Chi-Square Analysis
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CHAPTER 3: ANALYSIS OF
THE RESULTS

Following the analysis of the teachers' ergicity,
assessed using Rusalov’s Personal Temperament Scale
(Rusalov, 1989; Mutafova, 2011), different levels of
ergicity were identified among the teachers.

These levels are presented in detail through the
distribution of scores depicted in Figure 1.

Figure Ne 1: Result of the different levels of ergicity
presented in %

2% 17%
Low
Middle
High
78%

The analysis of the results of the statistical
procedure linear regression analysis presented data for
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verifying hypothesis 1, the assertiveness of the teachers is
related to the level of the ergicity, i.e. they are dependent.

This is in compliance with theories and researches
related to the assertiveness and the ergicity of the
personality (Salter, 2002; Rusalov, 1989; Peneva &
Mavrodiev, 2013; Mutafova, 2007;2014; Peneva, 2012).

The following indications are conditionally adopted:
R? — coefficient of determination;

R2, — corrected coefficient of determination;

B — regression coefficient;

P — level of significance of the regression coefficients.

Results of the appliance of the statistical
procedure linear regression analysis for establishing a
dependency between assertiveness of the teachers and
their level of ergicity are presented in table 1 (Correlation
coefficient (R), Determination coefficient (R square) and
the Std. Error of the Estimate).

Table 1: Results of applied statistical procedure linear
regression analysis for establishing a dependency
between assertiveness of the teachers and their level of
ergicity
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Model Summary

Adjusted R |Std. Error of
Model]R R Square |Square the Estimate

.208? .043 .035 6.148

a. Predictors: (Constant), assertiveness
b. Dependent Variable: ergicity

The calculated Pearson correlation coefficient (R) was
0.208, indicating a weak positive relationship between
teachers’ assertiveness and their level of ergicity. The
coefficient of determination (R?) was found to be 0.043,
suggesting that approximately 4.3% of the variance in

31



assertiveness scores can be explained by differences in
ergicity levels among the participants.

Table 2 displays results of an applied statistical
procedure One Way ANOVA or Fisher criterion for
adequacy check of the model.

Table 2: Results of an applied statistical procedure One
Way ANOVA or Fisher criterion for checking the
adequacy of the model.

ANOVAP
Sum of Mean

Model Squares [df Square |F Sig.
b Regressf 001 |1 201201 [5.325 0230

ion

Residua

) 4460.676 (118 [37.802

Total 161,967 |19

a. Predictors: (Constant), ergicity

b. Dependent Variable: assertiveness

From the results analysis presented in table 2 can
be assumed that the linear regression model is not
adequate. Reason for this assumption is the level of
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significance correlation coefficient p(F)=0.023 which is
smaller than 0.005). This means that the model is not
significant.

Table 3 presents the regression coefficients and
their statistical significance derived from the applied
linear regression analysis, aimed at examining the
relationship between teachers’ assertiveness and their
level of ergicity. The results are consistent with existing
theoretical frameworks and empirical studies. related to
the assertiveness and the ergicity of the personality
(Salter, 2002; Rusalov, 1989; Peneva & Mavrodiev,
2013; Mutafova, 2007;2014; Peneva, 2012).

Table 3: Coefficients of an applied statistical procedure
linear regression analysis for establishing a dependency
between teachers’ assertiveness and their level of

ergicity.
Coefficients®
Standardi
zed
Unstandardized |Coefficie
Model Coefficients nts t Sig.
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Std.
B Error |(Beta

1 (Constant)
9.732 (5.123 1.900].060

ergicity*

406 |.176  [.208 2.308].023

a. Dependent Variable:
assertiveness **

Note:

*ergicity — Ergicity of the teachers
** assertiveness — Assertiveness of the teachers.

The relationship between the examined variables
is directly proportional, indicating that an increase in the
independent variable corresponds to a subsequent
increase in the value of the dependent variable.

To test Hypothesis 2, which postulates that the levels of
ergicity (high, medium, and low) are independent of the
teachers’ gender, an Independent Samples T-Test was
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performed to examine the presence or absence of
statistically significant differences between the gender of
the teachers across the identified ergicity levels.

The observed tendencies, along with their
corresponding statistical parameters, are presented and
summarized in Tables 4 through 9. These tables provide
a comprehensive illustration of the empirical results
derived from the conducted analyses.

Table 4: Results of the descriptive statistical analysis
(including frequency, mean values, and standard
deviation) concerning the relationship between teachers'
low levels of ergicity and their gender.

Group Statistics

Gen N [Mean| Std. Std.
der Deviatio | Error
n Mean
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Male 8112.23( 2.548 316

Low
Ergicity

Fem

12(13.02 2.564 .346
ale

Table 5: Results of the statistical procedure Independent
Samples T-Test regarding the absence of statistical
dependency teachers' low levels of ergicity and their
gender.

Independent Samples Test

Levene's t-test for Equality of Means

Test for

Equality
of

Varianc
es
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F |Sig| t df |Sig. | Mean Std. 95%
(2- [|Differenc | Error |Confidence
tailed e Differenc | Interval of
) e the
Difference
Lowe [Uppe
r r
Equal
variance -
.001].98 -
s ol o 1.68 118 | .095 -.787 468 1715 140
assume 2
Low d
Ergicit
Y & Equal
variance -
114.49 -
s not 1.68 9 .095 - 787 468 L715 .140
assume 1
d

The analysis of the results obtained through the
application of the Independent Samples T-Test revealed
no statistically significant dependency between teachers’
low levels of ergicity and their gender (p = 0.095). This
indicates an absence of relationship, suggesting that
gender does not significantly influence low ergicity
levels among the teachers surveyed (see Table 4 and
Table 5).

Table 6: Results of the descriptive statistical analysis
(including frequency, mean values, and standard
deviation) concerning the relationship between teachers'
high levels of ergicity and their gender.
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Group Statistics

Gende | N [Mean Std. Std.
r Deviatio | Error
n Mean
Male 2116.42 2.046 254
High
Ergicity
:emal 3| 1620 2773|374

Table 7: Results of the statistical procedure Independent
Samples T-Test regarding the absence of statistical
dependency teachers' high levels of ergicity and their
gender.

Independent Samples Test
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Levene's t-test for Equality of Means
Test for
Equality
of
[Variance
s
F [Sig | t df |[Sig. | Mean Std. 95%
(2- |Differenc | Error | Confidence
tailed e Differenc | Interval of
) e the
Difference
Lowe |Uppe
r r
Equal
variance | 771381281 ol ggg | 4| 41 |-748 | 997
6| 0] 2
Self-
assumed
respe
ot Equal
vanance 2797691 74 124 452 |-772 [1.021
s not 5 0
assumed

The analysis of the results of statistical procedure
Independent Samples T-Test regarding the absence of
statistical dependency between the high level of ergicity
of the teachers and their gender resulted in P =0.778, i.e.
inverse proportional dependency (proved absence of
dependency) (table 6 and table 7).

Table 8 displays results from descriptive statistics
(number, average and standart deviation) between the
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average level of ergicity of the teachers and their gender
that indicate minor differences in the mean values.

Table 8: Results from descriptive statistics (number,
average and standart deviation) between average level of
ergicity of the teachers and their gender

Group Statistics

Gend| N |Mean| Std. Std.
er Deviatio| Error
n Mean
Male 45128.65| 3.189 396
Average
Ergicity
Fem 1 4olo031| 3214 433
ale
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Table 9 presents results from applied statistical
procedure Independent Samples T-Test regarding the
absence of statistical dependency average level of
ergicity of the teachers and their gender.

Table 9: Results of statistical procedure Independent
Samples T-Test regarding the absence of statistical
dependency average level of ergicity of the teachers and

their gender

Independent Samples Test

Levene's t-test for Equality of Means
Test for
Equality
of
Variance
s
F [Sig.| t df Sig. Mean  |Std. Error 95%
(2- |Differenc |Differenc | Confidence
tailed e e Interval of
) the
Difference
Lowe |Uppe
r r
[Averag Equal
e variance | .07 | .78 -
Ergicit s 2] o 1.1? 118 ] .264 -.663 .586 1824 498
|y assumed
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Equal
variance 11443 -
< not 1.13 9 261 -.663 587 1825

assumed

499

The analysis of the data presented in Table 9
regarding the relationship between teachers’ average
levels of ergicity and their gender indicates a non-
significant result (p = 0.264). This outcome confirms the
absence of a statistically significant dependency,
suggesting that gender does not exert an influence on the
manifestation of medium levels of ergicity among the
teachers with average ergicity (proved absence of
dependency). This is in compliance with theories and
researches related to the assertiveness and the ergicity of
the personality (Salter, 2002; Rusalov, 1989; Peneva &
Mavrodiev, 2013; Mutafova, 2007;2014; Peneva, 2012).

To examine Hypothesis 3 - namely, that the
assertiveness of teachers is not influenced by their gender
- an Independent Samples t-Test was conducted. The
results of this statistical analysis confirmed the absence
of a significant relationship between these variables,
thereby supporting the proposed hypothesis.

This is in compliance with theories and researches
related to the assertiveness and the ergicity of the
personality (Salter, 2002; Rusalov, 1989; Peneva &
Mavrodiev, 2013; Mutafova, 2007;2014; Peneva, 2012).
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Table 10: Results from descriptive statistics (number,
average and standard deviation) between assertiveness of

the teachers and their gender

Group Statistics

Gend | N |Mean| Std. Std.
er Deviatio| Error
n Mean
Assertiveness Male 31(20.62 6.184 767
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Fema

e 89(22.51| 6.248 .842

Table 11: Results of statistical procedure Independent Samples
T-Test regarding absence of statistical dependency between
the assertiveness of the teachers and their gender

Independent Samples Test

Levene's Test t-test for Equality of Means
for Equality
of Variances

F Si |t |df |Sig. | Mean | Std. 95%
g. (2- [Differe | Error [Confiden
tail | nce [Differe ce
ed) nce | Interval
of the
Differenc
e
Lo |Up
wer |per
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Equal
varian - -
01]1.9 11].09 .36
ces o1 176 1.6 3 9 -1.894 | 1.138 4.14 0
assum 64 8
. ed
[Assertive
Equal
Iness
varian 11
ces 16| 4] -1804| 1130 Ja1s|3C
not 62 3 9 1 3
assum 41
ed

The results of the statistical procedure
Independent Samples T-Test showed absence of
statistical dependency between the assertiveness of the
teachers and their gender (p = 0. 99) (Table 10 and Table
11).

To test Hypothesis 4, i.e. that teachers’ work experience
does not significantly influence the variability in their
levels of ergicity - a linear regression analysis was
performed. This statistical procedure was employed to
examine the predictive relationship between the
independent variable (years of professional experience)
and the dependent variable (ergicity level). The analysis
aimed to determine whether work experience serves as a
statistically significant factor in explaining the variance
in ergicity among the participating teachers.
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Work Experience

B 1-8 years W 9-18 years W 19-34 years

Figure. 3. Distribution of the persons surveyed according
to their experience in teaching (percentage)

*"As illustrated in Figure 3, 43% of the surveyed
teachers reported professional experience ranging from 1
to 8 years, 32% indicated experience between 9 and 18
years, and 25% had accumulated between 19 and 35
years of service.

The analysis of the relationship between teachers’
work experience and their level of low ergicity reveals a
directly proportional association, as evidenced by the
computed Pearson correlation coefficient (R = 0.488).
The coefficient of determination (R?*) equals 0.338,
indicating that approximately 33.8% of the variance in
low ergicity can be accounted for by differences in work
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experience. This suggests the existence of additional,
unmeasured factors that may contribute to the observed
levels of low ergicity among participants (Table 12).

The suitability of the linear regression model
employed for this analysis is further supported by the
results presented in Table 13. The model demonstrates
statistical significance based on the F-test, with p(F) <
.001, a value well below the conventional alpha threshold
of 0.05, confirming the model’s adequacy.

The derived regression equation for predicting the
dependent variable (low ergicity) from the independent
variable (work experience) features an unstandardized
constant coefficient (intercept) of 29.163. This
coefficient is statistically significant, as indicated by a p-
value less than .001, satisfying the criterion of
significance (a = 0.05).

Furthermore, the wunstandardized regression
coefficient for the predictor variable (B = 0.468) is also
statistically significant (p < .001), underscoring the
predictive contribution of work experience to low
ergicity. The corresponding standardized beta coefficient
allows for comparative analysis with other potential
predictors should additional factors be introduced into the
regression model (Table 14).

Table Ne 12: Results from applied statistical procedure
linear regression analysis for determining the relationship
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between the work experience and the value low ergicity
of the teachers.

Model Summary

Mode Adjusted R |Std. Error of
1 R R Square |Square the Estimate
I 488 [,338 ,231 9,583

a. Predictors: (Constant), value low ergicity

Table Ne 13: Results of an applied statistical procedure
One Way ANOVA or Fisher criterion for checking the
adequacy of the model.

ANOVAP

Sum of Mean
Model Squares |df  |Square |F Sig.
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I  Regress

ion 3379,40 3379,40 (36,79
1 a
7 7 9 000

Residual10836,5

: 18 118 191,835
Total |14215,9
1
25 ?

a. Predictors: (Constant),
value low ergicity

b. Dependent Variable:
work experience

Table No 14: Results from the applied statistical
procedure linear regression analysis for determining the
relationship between the work experience and the value
low ergicity of the teachers.

Coefficients?
Standardi
zed
Unstandardize |Coefficie
Model d Coefficients |nts t Sig.
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Std.
B Error |Beta
1 (Constant 593
) 29,163 (5,569 7’ ,000
Low = ass o077 lass %% |.000
ergicity * 6

a. Dependent Variable: work

experience

Table Ne 15: Results from applied statistical procedure
linear regression analysis for determining the relationship
between the work experience and the value average

ergicity of the teachers.

Model Summary

Mode Adjusted R [Std. Error of
1 R R Square [Square the Estimate
1 J73* 1700 739 874.779
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Model Summary

Mode Adjusted R |Std. Error of
1 R R Square |Square the Estimate
! J773%[.700 739 874.779

a. Predictors: (Constant), value average ergicity

According to the correlation coefficient R shown
in Table 15 (R=0.773) the relation between the two
variables is directly proportional. The coefficient of
determination (R Square) is equal to 0.739, i.e. 73.9% is
the dependence between the average level of ergicity and
the work experience (Table 15)

As per the results shown in table 16 can be
assumed that the model is statistical significant according
to the value of F-criteria of Fisher (23.367) and the
corresponding level of significance p=0.001.

Table Ne 16: Results of an applied statistical procedure
One Way ANOVA or Fisher criterion for checking the
adequacy of the model.
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ANOVAP

Sum of Mean
Model Squares |df  |Square [F Sig.
I Regress
; 1842.59 1842.59 (23.36
10N 001°
2 ! 2 7 00
Residual7438.99 18 le1s17
1 9
Total |10381.5
11
92 ?

a. Predictors: (Constant),
value average ergicity

b. Dependent Variable: work
experience

Table Ne 17: Results from the applied statistical
procedure linear regression analysis for determining the
relationship between the work experience and the value
average ergicity of the teachers.

Coefficients?
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Standardi
zed
Unstandardize |Coefficie
d Coefficients |nts
Std.
Model B Error |Beta t Sig.
1 (Constant
7.17
) 33.042 |4.603 A Y
A 5.21
Verage 1363 o070 |433 001
ergicity * 2

a. Dependent Variable: work
experience

Table 17 gives an overview of the coefficients of
the function and their statistical significance.

The dependency between the variables is directly
proportional i.e. with the increase of the independent
variable, increases the value of the dependent value as
well.

The correlation coefficient R shown in Table 18
(R=0.753) shows that the relation between the two
variables is directly proportional. The coefficient of
determination (R Square) is equal to 0.729, i.e. 72.9% is
the dependence between the work experience (Table 18)
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Table Ne 18: Results from applied statistical procedure
linear regression analysis for determining the relationship
between the value high ergicity and the work experience
of the teachers.

Model Summary

Mode Adjusted R [Std. Error of
1 R R Square|Square the Estimate
1

753% 1.700 729 874.779

a. Predictors: (Constant), high ergicity

The model is statistical significant according to
the value of F-criteria of Fisher (23.367) (Table 19) and
the corresponding level of significance p=0.001.
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Table Ne 19: Results of an applied statistical procedure
One Way ANOVA or Fisher criterion for checking the
adequacy of the model.

ANOVAP
Sum of Mean
Model Squares |df Square |F Sig.
I Regress
ion
1842.59 1842.5 .
) 1 9 23.367(.001

Residual7438.99
| 9

Total |10381.5
92

a. Predictors: (Constant),
high ergicity

118 [61.517

119
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ANOVAP

Sum of Mean
Model Squares |df  |Square |F Sig.
1  Regress
ion
1842.59 1842.5 .
) 1 9 23.367|.001

Residual7438.99

118 |61.51
1 9 !
Total J10381.5
11
92 )
b. Dependent Variable: work
experience

Table Ne 20: Results from the applied statistical
procedure linear regression analysis for determining the
relationship between the value high ergicity and the work
experience of the teachers .
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Coefficients?

Standardi
zed
Unstandardized |Coefficie
Coefficients nts

Std.
Model B Error (Beta t Sig.
1 (Constant)
33.001 |4.559 7.178].001
High 1363 lo70 [433  [s.212]001
ergicity*

a. Dependent Variable: work
experience

The dependency between the variables is directly
proportional according to the overview shown on table
20 i.e. with the increase of the independent variable,
increases the value of the dependent value as well.
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Conclusions and recommendations for
the practice

This dissertation set out to examine the intricate
relationship between assertiveness and temperament’s
characteristic ergicity among teachers, situating this
inquiry within the broader psychological and pedagogical
discourse on personality, self-regulation, and professional
competence. The study emerged from the recognition
that the effectiveness of educators cannot be reduced
solely to intellectual mastery or methodological
proficiency. Instead, it depends profoundly on their
internal psychological dynamics - the energy that drives
behavior, the capacity for balanced emotional expression,
and the skill of communicating assertively and ethically
within the educational environment. This is in
compliance with theories and researches related to the
assertiveness and the ergicity of the personality (Salter,
2002; Rusalov, 1989; Peneva & Mavrodiev, 2013;
Mutafova, 2007;2014; Peneva, 2012).

The theoretical foundation of the research
integrated  classical temperament models, from
Hippocrates and Kant to Rothbart, Rusalov, and Buss &
Plomin, with modern behavioral theories of assertiveness
developed by Salter, Wolpe, and Alberti & Emmons and
in compliance with theories and researches related to the
assertiveness and the ergicity of the personality (Salter,
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2002; Rusalov, 1989; Peneva & Mavrodiev, 2013;
Mutafova, 2007;2014; Peneva, 2012).

Empirical analysis supported this conceptual
linkage. Teachers exhibiting higher levels of ergicity -
characterized by energetic drive, persistence, and
adaptability - tended to demonstrate stronger assertive
behaviors. These educators managed interpersonal
relationships with greater emotional stability, responded
to classroom challenges with flexibility, and exhibited
more democratic leadership styles. Conversely, teachers
with lower ergic expression often displayed avoidance
behaviors, communication difficulties, and heightened
emotional  fatigue. This empirical relationship
underscores that assertiveness serves as a behavioral
channel through which temperamental energy is directed
and moderated, transforming internal activation into
socially and pedagogically effective action.

1. The assertiveness of the teachers is related to the
level of the ergicity, i.e. they are dependent.
Hypothesis 1 was confirmed partially. This is in
compliance with theories and researches related to
the assertiveness and the ergicity of the
personality (Salter, 2002; Rusalov, 1989; Peneva
& Mavrodiev, 2013; Mutafova, 2007;2014;
Peneva, 2012).

2. The different levels of ergicity are independently
from the gender of the teachers, i.e. they are
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independent. Hypothesis 2 was confirmed. This is
in compliance with theories and researches related
to the assertiveness and the ergicity of the
personality (Salter, 2002; Rusalov, 1989; Peneva
& Mavrodiev, 2013; Mutafova, 2007;2014;
Peneva, 2012).

The assertiveness of the teachers does not depend
on their gender. Hypothesis 3 was confirmed.
This is in compliance with theories and researches
related to the assertiveness and the ergicity of the
personality (Salter, 2002; Rusalov, 1989; Peneva
& Mavrodiev, 2013; Mutafova, 2007;2014;
Peneva, 2012).

The work experience of the teachers is not related
to the different levels of their ergicity.Hypothesis
4 was confirmed. This is in compliance with
theories and researches related to the
assertiveness and the ergicity of the personality
(Salter, 2002; Rusalov, 1989; Peneva &
Mavrodiev, 2013; Mutafova, 2007;2014; Peneva,
2012).
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Contributions

. Development of a Theoretical Model Integrating

Assertiveness and Ergiticity in Teachers

. Implementation of an Original Research Design

for Measuring Assertiveness and Temperament

. Application of Modern Statistical Procedures and
Comprehensive Data Interpretation

. Identification of Core Dependencies Between
Assertiveness and  Ergiticity Relevant  to
Educational Practice.

61



Publications on the topic of the dissertation

1. Zasis, A. (2017). Views of Ergiciti
characteristics. Neofit Rilski in Blagoevgrad, Bulgaria:
University Press, pp 295-301.

2. Zasis, A. (2019). Assertiveness and Ergicity -
theories and views. Year book of psychology, pp: 96-
105.

3. Zisis, A. (2026). Teacher Ergicity As A
Structured Temperamental And Disposition. Yearbook of

Psychology, Volume 17, Issue 2, in press

62



	BG Authoreferat Andreas Zisis Disertation (2)
	Authoreferat Andreas Zisis Disertation (4)

