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BBBEJEHUE

[Ipuo6maBamoro  oOpa3oBaHMEe ce€ odepraBa  Karo
TpaHc(hopMHUpalia TmapaaurMa B CBHBPEMEHHOTO 00Opa3oBaHUE,
Hensnia Ja TapaHTHpa, Y€ BCSIKO JeTe IOJy4aBa KayeCTBEHH
BB3MOKHOCTH 32 OOy4YeHHE, HE3aBUCHMO OT WHIWBUIYAITHUTE
pasnmuuus Wik creuupuUHuTe 00pa3zoBaTeIHH MOTpedHOCTH. B
PenyOnuka ['bpuusi BKIFOYBAHETO HA Jellda CBhC CICIUATHU
obOpazoBarenuu mnotpedHoctu (COII) B MmacoBute yuyumnuiia
MPEJCTaBIsIBA KPUTUYHA MPOMSHA OT TPATUIIMOHHUTE CETPETUPAHU
MOJIXOAM KbM IO-WHTETPATUBHA W CIIPaBeIUIMBa 0Opa3oBaTEIHA
pamka. ToBa u3cnenBane U3y4aBa TEOPETUYHUTE U MPAKTUICCKUTE
M3MEPEHHUsl Ha NPUOOIIaBalIOTO 0Opa30BaHKUE B IPHIKUTE MACOBU
YUWINIIA, KaTo OIeHsABa €()EeKTUBHOCTTA HA ChHIIECTBYBAIINTE
MOJUTUKH W TPAKTHKH, KAaTo ChHIICBPEMEHHO WACHTUPHUIIMPA
MPEIU3BUKATEIICTBATa U BB3MOKHOCTHTE 32 MOI00pEHHE.

B ucropuyecku mnaH rpblkaTa oOpazoBaTelHa CHCTEMa €
MPETHPIISIA 3HAYUTEITHNA peopMHu, HACOUEHH KBbM MOI00psIBaHE HA
PaBEHCTBOTO M JIOCTBIIa IO KAaueCTBEHO OOpa3oBaHUE 33 BCUYKHU
YUEHHIIH. [Tpe3 MOCTICTHUTE HSTKOJIKO JIECEeTHIICTHS
3aKOHOJATETHUTE MPOMEHH M TOJUTUYECKUTE HHHUIIMATUBU BCE
nmoBeye HAONSATaT Ha TIpaBara Ha JeHara CbC CIEIHAIHU
o0Opa3oBaTeHU MOTPEOHOCTH, KAaTO HAIIMOHAIHUTE MPAKTHKU Ce
MPHUBEXIAT B CHOTBETCTBHE C MEXKIYHAPOAHHUTE CTAaHAAPTH U
KOHBeHIIMH, kaTo Hanpumep Koneennusara Ha OOH 3a npaBara Ha
xopata ¢ yBpexxaanus (Opranuzanus Ha ooenuHenuTe Hauuu, 2006
r.). ['ppIKOTO MUHHCTEPCTBO Ha OOPAa30BAaHHETO U PETUTHO3HUTE
BbrpocHu (2012 r.) u3urpa kiIro4oBa posst 3a (GopMynupaHeTo Ha
MOJUTUKH, KOUTO MOJKPENAT NpuoOIIaBamoTo obpa3oBaHue,
BBIPEKH Y€ TMPAKTHYECKOTO MY IpHIIaraHe 4ecTo cpema MpedKH,
KOPEHSIIIU C€ B CHUCTEMHH, HWHCTUTYIIMOHATHH U COIMATHO-
KyITYpHH (hakTOpH.

B 00001mieHne, BKIIOYBAHETO HA Jella ChC CIELUATHU
oOpa3oBareHd MOTPEOHOCTH B MAaCOBHUTE ydwiuiia B ['bprus e
MHOTOCTpPaHEH BBIIPOC, KOUTO C€ HaMUpa Ha IpeceyHara TOYka Ha
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oOpa3oBarenHaTa TEOpHs, MOJIUTHKA U TMpakTUka. Upe3 moapoOHO
u3cieBaHe Ha UCTOPUYECKOTO PA3BUTHUE, HACTOSIIUTE MPAKTHKU U
ObJeIINTE TIEPCIEKTUBU, TOBA M3CIEABAHE CE CTPEMH Ja OCBETIHU
CJIO’)KHOCTTA Ha PUOOIIaBaIOTO 00pa30BaHKE B TPBIIKHS KOHTEKCT.
OdakBa ce KOHCTATalMUTE J]a JOTIPUHECAT 3HAYUTEITHO 32 TCKYIIUTE
nebaT OTHOCHO OO0pa30BaTETHOTO pABEHCTBO W  COIMAJHATA
CIpaBeUIMBOCT, KaTo B KpailHa CMETKa IIe HachpyaT Io-
npuoOmaBama U eQeKTHBHAa OOpa3oBaTeIHAa CHCTEMa 32 BCHYKH
yJariu.

AKTYyaJIHOCTTa HAa TOBa H3CJeJABaHe CC IMOAYEpPTaBa OT
HEroBOTO JBOWHO akKaJeMU4YHO M oOmiecTBeHO 3HaueHue. OT
TCOPCTUYHA rJIIeaHa TOYKa, HpI/IO6HIaBaH€TO BBILIBIIIaBa
TpaHC(HOPMATHBEH MOAXO0/], KOMUTO MOCTaBs MOJI BHIIPOC TPAHUIIUTE
MEXIy OOIIOTO U CICIHATHOTO O0pa3oBaHWE M HachpyaBa
npeaepUHUPAHETO HA YYHIIHINETO KaTO MPOCTPAHCTBO 32 BCUYKHU
yyan. To ce KOpeHH B NPUHLMIIMTE HAa PABEHCTBO, Y4acCTHE M
yBaXEHHE KBbM MHOrooopaszuero, (HopMHUpailku ChHIIECTBEHO
M3MEpeHUe Ha ChBPEMECHHATA COIMMATHA JIbpkaBa. OT mMpakTHyecKa
rlieJIHa TOYKa, MPUOOIIaBaoTo 00pa3oBaHUe OCTaBa €IHO OT Haii-
HaJeXalluTe Mpeau3BUKATEICTBA TIpe oOpa3oBaTenHara pedopma
B 'bpumst. Berpeku npuemManeTo Ha MpOoTrpeCHBHO 3aKOHOIATEICTBO
— mo-cunenmanHo 3akoH 3699/2008 u 3akon 4074/2012, kouto
patuduimpaxa Konsennusra na OOH 3a mpaBata Ha xopaTa ¢
YBPEXKIAHUS — MHOTO YUYMJIMINA MPOJIBIDKAaBaT Ja ce O0opsar ¢
HEJOCTAaThUHU PECypCH, JUICAa Ha CIEeNHATU3UpaH MepCcoHANT U
HECHOTBETCTBUS B TPHJIAraHETO Ha TOJUTHKUTE. Clie0BaTeHo,
W3CIEIBAHETO HAa TOBAa Kak NpuoOmIaBaHeTo (YHKIIMOHHpA Ha
IMpaKTUKa, KaK Y4YHUTCIUTEC BB3NpHUEMAT CBOATAa TOTOBHOCT H
MPEeIM3BUKATEIICTBA U KaK WHCTUTYIIMOHATHUTE W CHUCTEMHHTE
yCIIOBUS 0ODOPMST TE3H MPOIIECH, € OT HEITOCPEICTBEHO 3HAYCHHE 32
MpernoaBaTeNIuTe, MOTUTULIUTE U U3CIIeIOBATETIUTE.

OCHOBHUSIT W3CJI€I0BATEJICKH MPO0OJeM, pasriexkIaH OT
Ta3u Jucepranus, C€ OTHACA 10 MPOABIIKAaBalllOTO HECHOTBCTCTBUC
MEX]y 3aKOHOJIaTeTHATa paMKa, KOATO HachpyaBa MPUOOIIABAHETO
U HEPAaBHOMEPHOTO MY IIpUJIaraHe B IpbLKUTE yuduiuuia. Makap
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MOJUTUYECKHAT TUCKYPC /1a HAbJsra Ha MpUOOIIaBaHeTO KaTo MpaBo
U HEoOXOAMMOCT, HPAaKTUYECKOTO My  IPUIOXKEHUE €
BB3IPEMATCTBAHO OT  HAKOJKO  B3aMMOCBBp3aHU  (hakTopa:
HeaJleKBaTHA  IOArOTOBKA  HA  YYUTCINTE,  OrPAHUYEHO
ChTPYIHUYECTBO MEXKIY CHELUAINCTU 10 OO0 U CIELHUaTHO
o0pa3oBaHMe, HEJOCTAThYHA aIMUHUCTPATUBHA U IICUXOJIOIHYECKa
MOJIKpPeNa W TMO-IIUPOKHM CUCTEMHHU HEe(PEKTHBHOCTU. YUHUTEINUTE
4eCTO C€ OKa3BaT B CUTyalus, B KOATO CE€ CIPABAT ChC CIOKHU
PEATHOCTH B KJIacHaTa cTas 6€3 JOCTaThYHO HACOKH MIIM PECypCH 3a
epeKTHBHO  TpWIarane Ha  NpPUOOIIABalIa  IEAarorHKa.
CrenoBarenHo, MpUOOIIABAHETO YECTO OCTaBa HA HUBO (OPMAIHO
CbOTBETCTBUE, a HE Ha TpaHcpopMmMaTHBHA MpakTuka. ToBa
u3CcJeBaHe ce CTpEeMH Jia pa30epe Kak Te3u IMpPeJU3BUKATENICTBA Ce
IposBSIBAT B €XKEJHEBHAaTa oOpa3oBaTelHa IPAaKTUKA MU Kak
IIpenojaBaTeInTe KOHLENTYaIu3upar " IIPEKUBSABAT
NpHOOIIABAHETO B TPBUKHS KOHTEKCT.

JucepranusaTra € pasnojioKeHa B MHTEPAMCLMIIMHApHATA
00J1acT Ha COLHMOJIOTUS Ha 00pa30BaHUeETO, MpEecUYallku ce ¢
nprodIIaBamoTo 00pa3oBaHue, 3CIEIBAHUATA HA YBPEKIAHUATA U
aHaJiM3a Ha 0Opa3oBaTEIHUTE NOJUTHKU. TS ce 3aHMMaBa CbC
COLIMOJIOTMYECKH TEOPHUH 32 PABEHCTBO U IOCTHII, KaTO U3CJIEBA KAK
MHCTUTYLMOHAJTHUTE CTPYKTYPU U KYJITYpPHUTE HOPMH BIIHSST Ha
HarjlaCUTe€ M IPaKTUKATE HAa YYUTEIUTE KbM YUYEHULHUTE CbC
crienanHu obpazoBaTesiHu norpedHoctu. [Ipenunnu uscnenBanus
Ha Ainscow, Booth u Dyson (2006), Florian u Black-Hawkins
(2011) u Zoniou-Sideri (2009) nmoguepraBaT HEOOXOAUMOCTTa OT
cHCcTeMHa MPOMsIHA 32 Ch3/aBaHe Ha HAMCTHUHA IPHOOIIABAILa Cpea.
Karo ce doxycupa Bbpxy ['bplins, TOBa u3cienBaHe AONpHUHACS 32
CpaBHUTENHHS KOpPIYyC OT 3HaHMs 3a mpuoduiaBanetro B HOxkHa
EBpona, mpemmaraiiku  nOpo3peHHs  3a  JMHAMHMKara  Ha
oOpa3oBaTenHara peopma B HEHTPAIM3UpaHa U OPUEHTHPAHA KbM
TpaJULIUUTE CUCTEMA.

3HaYeHMeTO Ha TOBA U3CJeIBaHe € MHOTOCTpaHHoO. [IbpBo,
Ype3 KOHTEKCTyaJIM3UpaHe HA TIPBUKHA ONUT B PAMKUTE Ha IIO-
IIMPOKH MEXIYHApOAHU naebaTu, H3CIEABAHETO JONpPUHACS 3a
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rnobamHusT  JUCKypC 32  NpUOOMIaBamoTro  oOpa3oBaHHE.
Nzcnenosarenu kato Ainscow, Booth u Dyson (2006) TBepasT, ue
e(deKTUBHOTO MpuOoOIIaBaHE HE CaMO MOJOOpsiBa aKaJEeMUYHHUTE
pe3yaTaTd, HO U Hachp4aBa COIMATHOTO CONMKABaHE U B3aMMHOTO
pa3duparencTBO MeX1y ydeHHIHTe. B Ta3u CBETIMHA TPBIKHUAT
cllydail mpejyiara yHUKaJIHa MEePCIeKTUBA 332 TOBA KaK KYJITYPHHUTE,
MOJUTUYECKUTE W HMKOHOMHUYECKHTE (DAKTOPH BIUSAT BBPXY
MPEBPBIIAHETO HA UICATHTE 32 PUOOIIaBaHe B pakTHKaTa. BTopo,
TOBA W3CJICIBAHE PA3TJICKIA CTHUYHUTE U COIMATHUTE UMIICPATUBU
Ha npuoOmaBaneTo. OCHrypsiBaHETO Ha JIOCTBI Ha Jenara ChC
crienMaHu 00pa30BaTEIHU NOTPEOHOCTH JI0 MACOBH 00pa30BaTEIHH
Cpeau € OT OCHOBHO 3HAueHHE 32 HaChp4YaBaHE HA PaBEHCTBOTO U
NpeJOTBpaTsSBaHE HA  COLMAIHOTO  M3KJIIOYBaHE,  IO3MIMS,
nojkperneHa or cbBpeMenHute uiciensanus (Florian & Black-
Hawkins, 2011).

OcBeH TOBa, TPOYYBAHETO € HABPEMEHHO C OIJIeJA Ha
HEOT/IaBHAIITHUTE TMPHU3UBU OT MEXKIYHAPOJIHU AareHIUu, KaTo
Hanpumep EBpormelickara areHIus 3a crenuaiHud oOpa3oBaTeNHU
noTpedHoCTH U puobmasaiio odbpazosanue (2018 r.), 3a 3acuneHo
npujaraHe Ha IMOJIMTUKY U pas3lpeielieHne Ha PECypCcH B MOJAKpena
Ha mpuoOIaBamuTe NPakTUKHU. Te3u MPU3MBH ca MOAKPENeHU OT
JIOKa3aTeliCTBa, COYCNIH, Y€ MPUOOIIABAIIOTO 00pa3oBaHUE
HachbpuaBa cpefa, B KOSTO MHOTOOOpa3HeTo C€ LIEHW M BCUYKH
YUEHHULU ce BB3IOJI3BAT OT Mo-6oraT oOpas3oBareneH onuT. Kato
TaKOBa, TOBA M3CJIEJIBAHE € HE CaMO aKaJeMHYHO 3HAYMMO, HO U
MPAKTUYECKH PEJIEBAHTHO 3a TOJUTHUIIUTE, IPETOJaBaTEIINTe M
3aWHTEPECOBAHUTE CTPAHU, MHBECTHUPAIIH B OBJICIIETO HA TPBIIKOTO
oOpasoBaHmUe.

B pombiHeHHe KBM pa3riekKIaHETO Ha MOJUTUYECKU
JOKYMEHTH W TEOPETHYHH MOJEIH, H3CIEABAHETO IIe MPOYYH
KUTEHCKUS ONMUT Ha MPEINoIaBaTeNH, a/IMUHUCTPATOPH U YICHUIIU B
paMKuTe Ha MpHOOIIABalllMTe KJIAacHU cTau. Upes3 BKIIOUBaHE Ha
KayeCTBEHU M KOJIMYECTBEHU JaHHU, U3CIIEIBAHETO MMa 3a e Ja
uaeHTuGUIHpa (HakTOpUTE, KOUTO YJICCHSBAT WU BB3NPEISTCTBAT
edexTuBHOTO MpuodIaBane. OcobeHO BHMMaHuEe € OOBpPHATO Ha
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BBIPOCH KaTO MOATOTOBKATA HA YUUTEIUTE, HATMIUETO HA PECYypCH
Y QIaITUBHOCTTA Ha METOJMTE Ha NPENoJiaBaHe, 3a Jla Ce OTTOBOPH
Ha pas3HooOpa3HuTe ydeOHM moTpeOHocTH. (OuakBa ce€ TO3HU
BCEOOXBAaTEH IMONIXOJ Ja JIOBeIE [0 TPEHOPBKH, KOWUTO ca
€IHOBPEMEHHO KOHTEKCTYalTHO PEJIEBAHTHU M TMPAKTUYCCKU
MIPHIIOKHMH.

OcHoBHATA 1eJ Ha TOBA HM3CIEABAHE € Ja IMPEIOCTABH
IUIOCTEH aHajiW3 Ha MPHOOMIABAaHETO Ha Jella ChC CICIUATHU
obOpazoBarennu norpedbHoctu (COII) B MacoBuTe yuuinuiia B
I'bpuus, KaTo aHAIM3UPAa CHOTBETHUTE TCOPCTUYHH KOHIICTIIIUH U
NpOy4YH MpaKTHYecKuTe (OPMH Ha TMpWIaraHeTo uMm. Upe3 To3u
MHOTOCTpaHEeH MOJXO0J, W3CIEIBAHETO Ja MPEATI0KU OasupaHu Ha
JI0Ka3aTeJicCTBa U3BOJIU, KOUTO Ja JOMPHUHECAT 3a pa3paboTBaHE Ha
MOJIUTHKH U 00pa30BaTEIHH MTPAKTHUKH.

OCHOBHH 33124H.

1. [a ce mperienar TCOPETHYHUTE M KOHIICTITYATHUTE PaMKH,
KOUTO Ca B OCHOBaTa Ha MpUOOIIaBamoTo 00pa3oBaHUE U
CIEIMATHOTO 00pa3oBaHUE.

2. la ce mpociemd  UCTOpUYECKaTa  CBOJIIOLUS U
3aKOHOJIATEITHOTO PAa3BUTHE Ha CIICIIUATHOTO 00pa3oBaHuE U
npuoOiaBaneto B ['bpiusi.

3. Hla ce w3crmexBaT HarjllaCUTe Ha YYUTEIUTE, TAXHATa
CaMOC(EKTUBHOCT M BB3MPUEMAHUTE IPEIU3BUKATEICTBA
TIPY MPUJIATAaHETO Ha MPUOOIIABAHETO.

4. ]Jla ce mpoy4ar HHCTUTYITUOHAITHUTE, aIMUHUCTPATUBHUTE U
CUCTEMHHTE TIOJIKPEITH, TIOCTHITHU 33 YUUTEIUTE.

5. Jla ce cpaBHAT KOJIMYECTBEHUTE M KAUECTBCHUTE PE3YJITATH,
3a ga ce QopMmymupar MpemnopbKd, OCHOBaHW Ha
JI0Ka3aTeNICTBa, 3a 00pa3oBaTeIHATA MMOJINTUKA U TPAKTHKA.

JlucepTrarusaTa TeCTBa CJIICTHUTE XUIMOTE3H:

Xumnore3a 1: Yuyurenure ¢ mo-BUCOKH HUBA HA CAMOOIICHKA

Ha KOMIIETEHTHOCT W CaMOC(PEKTUBHOCT IIE MPOSIBAT I10-

MOJIOYKUTEITHO OTHOIICHUE KbM MPHOOIIABAHETO HA YUCHHIIN

ChC CTICIIHATHN 00pa30BaTEITHU OTPEOHOCTH.

Xunore3a 2. ChIIeCTBYBaT CTATHCTUYCCKH 3HAYMMU
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KOpeNauy MeXy MeTTe KIIOYOBU TEMATHUYHU U3MEPECHHSI —
Harjacu, KOMIICTCHTHOCT/CAaMOOIICHKA,  YYWJIMIIHA U
aJIMHHHUCTpATHBHA MOJIKpeTIa, MPAKTUYECKH
MPEIU3BUKATEIICTBA U CHCTEMHA/y4eOHa MMoIKpena.
Xunoresza 3: HaOmromaBar ce CTAaTUCTUYECKH 3HAYNMU
pa3iuKu B HarjlaCUTe Ha YYHUTEIUTE, Bb3IPHUEMaHATa
KOMITETEHTHOCT W JOKJIQJBAHHUTE IMPEAU3BUKATEICTBA BbH3
OCHOBa Ha JIeMOTrpad)CKU XapaKTEePUCTHKH (HATIP. TI0JI, HUBO
Ha TMIperojiaBaHe, OMNUT H NPEAUIIHO OOYy4YeHHE B
CIEIMATHOTO 00pa30BaHME).

Xunore3a 4: Yuutenure cMmaTar, Y€ KOMYHUKALMATA U
CBTPYIHUYCCTBOTO MEXAY YYHIUIIHHS TEPCOHAT |
cemeiictBara Ha ydeHuuu cbc COIl ca HemoctarbuHO
CTPYKTYPUPAHH U YECTO PEAKTHBHH.
Xunore3a 5: Yuutenure, KOUTO UMaT CTAOUITHU CTPYKTYPH
3a MOAKpeNa, BKJIIYUATEIHO  CHTPYIHUYECTBO  ChC
CHeIHaTHU neaaro3u u WHIMBUIYaIN3UPAHU
obpazoBatenuu 1aHoBe (MOII), cuutar nproOIIaBaIioTo
o0pa3oBaHHe 3a MO-OCHIIECTBUMO U €(EKTUBHO.
CMeceHHSIT  METOI0JOTHYEH MOIXO/, KOMOHWHUpAII]

KOJMYECTBEHU W KaueCTBEHH JAaHHU, 3a Jla C€ MOCTUTHE ISIIOCTHO

pazOupane Ha mpuoOmEaBamoTo obpazoBanue B ['bprus.

KonnuectBenata ¢aza ce chcToemie OT OHJIAWH BBIPOCHUK,

pa3MpOCTPaHEH Cpel YYUTETH B TPBIKATE HAYaTHU W CPETHHU

yammnma (N = 300). IIpoyyBaHeTo BKIIIOYBAIIE MET TEMAaTHYHH
pasnena, ChoOpa3eHH C XUIOTE3NUTE, U OelIe aIMUHUCTPUPAHO Ype3

OUTUTATHA TUTaTGopMu W OOpa30BaTEeTHH COIMAIHU MPEXKH.

Hanexnanoctra Ha wWHCTpyMeHTa Oemie MOTBBpAeHA dYpe3 anda

koepunmentn Ha Kponbax, nagsumrasamu 0,80 3a Bcuuku ckanu. B

Havanoto Ha 2023 1. Oemie MPOBEACHO NHJIOTHO TMPOYYBAHE,

BiimouBamo 20 yuurenw, 3a Ja ce TecTBa SCHOTATa,

MOCJICIOBATETHOCTTA ¥ HA/ICKIHOCTTA Ha BBIIPOCHHUKA. B3 ocHOBa

Ha MUJOTHUTE PE3YATATH HAKOJIKO €IeMEeHTa 0sXa Mpelu3upaHu 3a

mo-100pa pazoupaeMocT.



KayectBenara ¢asza BKIIOYBAIE JAECET MNOIYCTPYKTYpHpaHH
MHTEPBIOTA C POJUTEINH, TOAOPAHH Ype3 LieJIeHACOYeHa MU3BaJIKa, 3a
Jla ce rapaHTUpa pazHOOOpa3ue M0 OTHOILEHUE HAa OIUT, PETHOH U
Tun yuyunuunie. MHTepBIOTaTa, MpoBeIeHW KaKTO OHJIAlH, Taka U
JULe B JHIe MexAy MapT u Mai 2024 r., uzcienBaxa >KUTEHCKUS
OIUT Ha POJIUTENIUTE, CBbP3aH C MPHUOOIaBaHe, ChTPYAHUUECTBO U
cucreMHa nojkpena. JlanHaure 0sxa aHATM3UPAHU Ype3 TEMATUYHO
KOJMpaHe, 3a Ja ce WACHTU(PUIUpAT MOBTAPALIM CE€ MOAETU U
3HAYEHUS.

ETnunure npuHOMnuM 0sxa CTPUKTHO CIa3BaHM IO BpEME Ha
LEeHsT M3CIIEOBATENICKU MpoLec. YUYacTHeTo Oelre JA0O0pOBOIHO,
AaHOHUMHOCTTa Oele TrapaHTHpaHa W BCHYKM JaHHU Osxa
W3MOJ3BaHU U3KIIOUUTENHO 3a akageMuuHu uenu. Ilpeasun
N0OpOBOJIHATA U3BAJIKA, U3CIEABAHETO € HEMPEACTABUTEIHO U LIEIH
AQHAJIMTUYHO, & HE CTATUCTUYECKO 0000IIeHNUE.

Hakpas, aucepranusirta € opranu3ipasa B IB€ OCHOBHHM 4aCTH —
TEOpeTHUYHa M EMIHUpPUYHA — OOXBallalld HAKOJKO TIJIaBH.
CrpykTypara Ha JMCepPTALMATA € OpraHU3UpaHa B TPU OCHOBHU
IJIaBH, MOCIEABAHN OT 3aKJIIOYUTEIHO OOCHKIAAHE U MPUIIOKEHUS.
I'maBa 1 mnpencraBda mnpernen Ha JATEpaTypara, BBBEXKIAWKHU
OCHOBHMTE KOHLEMNIMUM Ha CHEUUATHOTO M MpPHOOIIABaIIOTO
oOpa3oBaHHe, HCTOpUYECKATa EBOJIOIUA Ha 00pa3oBaTEITHUTE
IIPaKTUKN, HalMOHAJIHATa 3aKOHOJATelHA paMKa M OCHOBHMTE
TEOPETUYHH MOJENM Ha YBPEXKJAHUATA, KOMTO ca B OCHOBAaTa Ha
n3cneaBaHeTo. [naBa 2 ouepraBa METO0JIOTHATA HA U3CIIEIBAHETO,
BKJIFOUUTETHO Jn3aiiHa, XUIOTE3UTE, UHCTPYMEHTHTE,
XapaKTepUCTUKUTE Ha M3BaJKaTa U MPOLEAYpUTE 3a ChOMpaHe Ha
JTAaHHH, KaTO ChILIEBPEMEHHO Pa3riiek/1a BHIIPOCUTE 3a BATUAHOCTTA,
eTuKara M nuijaoTHata (asza Ha u3cneasaHero. ['maBa 3 mpezacrass
EMIUPUYHUTE PE3yNITaTH, KOMOMHUPANKU KOJIMYECTBEHH aHAIU3U —
KaTo oOIucaTelIHa CTAaTHUCTUKA, KOpeJallud U JeMorpagcku
CpPaBHEHHUS — C TEMaTUYHUS aHAJIU3 Ha KaYyeCTBEHHTE WHTEPBIOTA.
Paspensr ,3axitoueHue’ CUHTE3Mpa KIIOUOBUTE pPE3YJTaTH,
OTroBaps Ha U3CJEI0BATEIICKUTE BHIPOCH U (POpMyHpa NPenopbKu
3a yKpemBaHe Ha MOJMTUKATa M MPaKTUKaTa Ha MPHOOIIaBaIioTo
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obpazoBanue B ['bprust. Hakpas, npuioxeHusTa BKIIOUBAT TbIHUS
BBIIPOCHUK, PBHKOBOJCTBOTO 3a HHTEPBIOTA M JIOMBIHUTECIHU
CTaTUCTHUYCCKHU HOaHHHU, KOHUTO HOI[erHSIT npo3paqH00TTa 158
BB3IPOU3BOJUMOCTTA HA U3CIIEBAHETO.

Brrpekn BceoOXBaTHOCTTa Ha AW3aifHA ChC CMECEHU METOM,
M3CJIEABAHETO € U3MPABEHO MPE/I HAKOJIKO OrpaHudenus. [I5pBo, To
pa3q1/1Ta Hpel[I/IMHO Ha CaMOOTUYCTCHHU JaHHH, KOUTO MOT'aT aa 6’bI[aT
MOBJIUSHA OT  COIMAJIHA  JKEJIATeIHOCT WM  CyOEKTHBHA
uHTeprnpeTarysa. Bropo, hopMarbT Ha OHJIAMH aHKETaTa MOXKE Ja ©
HN3KJIIFOUYNJII y‘IaCTHI/IHI/I C orpaHquH JOOCTHII 1O AUTUTAJIHU pecypcn
WU TIO3HaHMA. Tpero, pa3MephbT HAa M3BaJKaTa W JIOOPOBOIHOTO
y4acTHE€  OrpaHMYaBaT  MPEACTaBUTEIHOCTTa, OCOOEHO IO
OTHOILLIEHUE Ha CEJICKUTE WM OTJAJICYCHUTE YUMIIUILA.

B"I)HpeKI/I TOBAa, TE3U OFpaHI/ILIeHI/IH HEC ITOAKOoIIaBaT BAJIMJIHOCTTA
Ha uscnensanero. [lo-ckopo Te momuepraBaT HEOOXOIUMOCTTA OT
IIO-HATAaThIIIHU HAIJIBXHU U CpaBHI/ITCJIHI/I n3cjaceaBaHuA, 3a Ja CC
3aIBI00UN pa3dupaHeTO HA MPUOOIIABAIINTE MPAKTUKU B TPBIIKATa
oOpa3oBarenHa cuctema. YUpe3 KOMOMHMpaHE Ha EMIUPUYHU
JIOKA3aTelICTBa C TEOPETUYHU paA3ChKICHUS, Ta3u JucepTarus
)IOHpI/IHaCﬂ 3a HapaCTBaHII/IH AKAJICMHWUYCH U ITOJIUTUYCCKU I[I/ICKpr
OTHOCHO IIpHUOOIIaBaioTo 00pa3oBaHue, KaToO B KpaifHa CMeTKa uMa
3a 1 Ja MOAKPENH YUYUIIMINHATA KyITypa B ['bpLius, KOATO LIEHU
MHOT000pa3ueTo, HachpuaBa PaBEHCTBOTO U TapaHTHpa, Y€ BCAKO
JIETE MOJKE JIa Y4 U Ja MpoIrbTsBa.

I''IABA 1: TEOPETUYHU KOHUOEIIINA
1.1 KonuenuusTa 3a cieiuajaHo o0pa3oBaHue

Jlepunununre, naBaHH OT BpEeME Ha BpeMe 3a Xopa C
YBpEXJaHU U CHelMaTHu 00pa30BaTeNIHU MOTPEOHOCTH, Bapupar.
Ipe3 1977 r. B Yuusepcurera Ha Pouectsp, Hio Mopk, 3a mbpBy MbT
€ pa3paboTeH OHMONCHXOCOIMAIHMAT MOJAENT Ha 37ApaBero. To3u
MO/JIEN € IIUPOKO MPHUET OT Is1aTa HaydyHa OOIIHOCT U MPe/ICTaBIsABa
o0ocHOBaH (HUIOCOPCKH MOAXO KbM TPHXKHUTE, HO CBHIIO Taka U
MPAKTUYECKO KIMHUYHO PBKOBOACTBO. CHopeln HEro 31paBeTo €
€/IHAKBO TOBJIHMSIHO OT OMOJIOTMYHU, COL[HAIHU M MCUXOJIOTUYECKU
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(bakTOpH, KOUTO B3aUMOCHUCTBAT MOMEXAY CHU. Taka YOBEKBT ce
TpeTupa KaTo ,,eTHO ISU10° U ce Ipeylara HogX0AbT KbM JICYEHUETO
U M3JIEKYyBaHETO HA CHBPEMEHHHUS UYOBEK Ja OBbJE XOIMCTUYEH
(Engel, 1977). CnenoBarenno B aeQUHUIMHTE 3a XOopa C
YBPEXKJIAQHHS U CTICUAIHI 00pa30BaTEIHU MOTPEOHOCTH BCEKH ITBT
€lUH OT TOpHUTE (QaKTOpU csAKaul npeobnanasa. Taka, Ipu MIbpBU
onut, CBeroBHara 3apaBHa opranuzainus (C30) cBbp3Ba
OMONCUXOCOLMATIHUSA MOJIEII Ha 3[]pAaBETO C YBPEKIaHE, KOETO BOJU
70 HaMaJsiBaHE WM JIOpU 3aryba Ha (PYHKUIMOHAJEH KamaluTeT
(C30, 1980). Ilpez 2002 r. C30 BbBekna B jaeuHHIMATA 32
yBpeXJlaHe Ba)KHU aCIEKTH OT KMBOTA, KaTO HAlpuUMep I'puxka 3a
cebe cu, 3aeroct, oOpa3oBanue, oTIUX U cormanHo ydacrtue (C30,
2002).

[lonuxpononyny (2017) TBbpAM, UYE  CHELHAIHOTO
o0pa3zoBaHMe € ClIeUaIHO pa3paboTeHo 00yueHue, MOAKPENEHO OT
CTeMAIHN 00pa30BaTEeHU MPOTPAMH H ITPOBEKIAHO B MOIXOISIIO
00Opy/JBaHM MPOCTPAHCTBA C MOMOIITA Ha CIELHATHU METOAM U
CpeZACTBa, 3a Ja MOKE YYWJIHIIETO Ja OTTOBOPH Ha ,,CTICIUAITHUTE
HYXKAIU“ Ha JgereTo c yBpexnaaHe. llenta Ha crnenuanHoTo
oOpa3oBaHue 1 00y4eHHE € 1a TOMOTHE Ha YYEeHHKa /1a ce MHTEerpupa
IJIaJIKO B OOILIECTBOTO ChC CAMOCTOATENHOCT, CJEJ] KaTO I'bPBO
HampaBy MpexoJa OT YYWIMIIE KBbM 3psula BB3pacT M OCHUTYpPH
HeoOXxoauMmuTe 3HaHuMA U ymeHusa. Mwmeny (2017) 3asBsBa, e
CHEHaTHOTO 00pa3oBaHUE CE€ ChCTOU OT HAOOp OT YCIYrd, KOUTO
MOJIKPENT YYCHUIM C YBPEXKIaHUSA U CHEIHMATHU 00pa30BaTeHU
MOTPeOHOCTH TIpe3 IEeNUs WM YYHJIMIIEH JXHBOT, OIpENeNICHUE,
KOETO OT CBOA CTpaHa oOTpa3siBa  ¢wiocopusita  Ha
3akoHogarenctBoro oT 2008 r. Xpucrakuc (2011) ompenens
CMELUANTHOTO 00pa3oBaHUE KAaTO KOMOMHAIMS OT aJanTHpaHe Ha
MpOTpaMH, MpeToaaBaHe, MOJKPENa U OCUTYpsIBaHE Ha IOIXOISIIN
yciaoBHUA 3a OOy4eHHe C IeJl CHOpaBsgHE CbC CIELHUATHUTE
oOpaszoBarenHu notpedHoctu Ha Aerero. Crnopen Cracunoc (2013)
CIELMANHOTO OOpa3oBaHME € CpPAaBHUTEIHO HOBAa HAay4Ha
IVCLUIUIMHA B XyMaHUTapHUTE HAyKU M U3ydyaBa Jiela U IOHOIIU C
OOyuuTeNTHM  3aTpyIHEHUS W  CHelualHd  oOpa3oBaTelHU
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noTpeOHOCTH, THPCEHKH HAUMHH 32 CIIPaBsiHE C TPYAHOCTUTE, KOUTO
YUEHUIIUTE U3MUTBAT.

OcBeH TOBa, CHENHMATHOTO OOpa3oBaHHWE MOXE 1a Obiae
nepUHUPAHO BB3 OCHOBA Ha JIBOMHATa My pOJIsI U XapakTep:
I'bPBOHAYAIIHO KATO IMPOLEC Ha aJanTHpaHe U Moau(UIpaHe Ha
CTpaTernuuTe 3a MpernojaBaHe KbM Bb3MOXHOCTUTE W HYXKIWUTE Ha
BCEKM YYEHMK, a CJie[i TOBa Karo IPAaKTHMKAa HAa MHTEPBEHLUS B
TpyOHOCTTa M MpoljeMa, KOUTO BCEKH YUYEHHUK C YyBpeXkaaHe
npeacTaBisiBa. MHOXKECTBO JeDUHUIMKM 3a KOHLEMIUATA 3a
crenuanHo oOpa3oBaHHE C€ HAaMHUpAT KakToO B Ipblika, Taka U B
yyxjaecTpanHa  OuOmuorpadus.  Hampumep,  anrtepHaTHUBHO
olpeziesieHUe OT IJIeJiHA TOYKA Ha COLUOJIOTUATA € IPEIOKEHO OT
TomimHCchH (2012), KOWTO MOCOYBaA, Y€ CIIEUATHOTO 00pa30BaHKE
ce pa3bupa BH3 OCHOBAa Ha IPEIUMCTBATa, KOUTO TO HOCH Ha
Pa3BUBAILIOTO CE€ MHIYCTPHAIHO OOIIECTBO U HA LIEHTpalM3upaHaTa,
MacoBa U KOHKYpEHTHa o0pa3oBaTesiHa CUCTEMA.

1.2 Pa3puTHne Ha cnenuaJHOTO o0pa3oBaHue B I'bpuus

B cpaBHeHmMe ¢ Apyru €BpOIEHCKM CTpaHd, B I'bprus
Ibp>KaBHATa IPUKa M COLIMAIHO MOANIOMAaraHe 3a 00pa3oBaHUETO Ha
Jiela C YBpeXIaHUS U CICIHAIIHA 00pa30BaTEeIHA MOTPEOHOCTH ce
MOSIBABAT CbC 3aKbCHEHHME. Pa3BUTHETO Ha  CHENUAIHOTO
oOpa3oBaHM€e B HallaTa cTpaHa He ce CilyuBa ¢ Obp3U TEMIIOBE U Ce
pa3BUBa HEPAaBHOMEPHO, KAakTO [0 OTHOUICHME Ha 4YacTHUTE
WHULMATUBY, Taka U Ha JIbpkKaBHUTE aelcTBud. CTpaHaTta HU ce
cOTbCKBA C OIpeNeNeHd OOCTOSTENCTBAa, KOUTO JEHCTBAT KaTo
BB3MMpal (PakTop 3a Pa3BUTHETO HA CHELMATHOTO OO0pa30BaHHUE.
Toga ca (Stasinos, 2013):

a) CounaiHOTO, NKOHOMHYECKOTO U TOJUTHYECKOTO MOJIOKEHHUE Ha
CTpaHaTa, KaTo CJIEACTBHE OT U3KOPEHSBAHETO HA eIMHU3Ma B Mana
Azus nipe3 1922 r. u ABaTa TUKTAaTOpCcKH pexxuma (mpe3 1936 r. npu
Merakcac u npe3 1967 r. npu [1anagomnynoc).

0) I'paxnaHckata BOMHa, MOcHe[Bana TepMaHCKaTa OKyHauus, U
BIIMSIHUETO HA JIECHU KOHCEPBATUBHU IIPABUTEJCTBA A0 Kpas Ha 70-
T€ TOAMHU Ha MUHAJIUS BEK.
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B) Jluncara Ha eauHHa oOOpa3oBaTelHa MOJUTUKA B YACTHHUTE
WHUIIMATUBU W TE3HM Ha JbpKaBaTa, C KpaiHa IIeJ pa3BUTHE Ha
CIELMAIHOTO 00pa3oBaHKue U 00y4EHHE.
r) Jlumnicara Ha CHTPYAHUYECTBO MEXKTY OTIPEICIICHH CITY)KOH, KOUTO
ca CBBP3aHU CBC CICIUATHOTO OOpa3oBaHWe M OOydYeHHEe, HO
MPUHAIIIEKAT HA PA3JINYHA MUHHUCTEPCTBA.
1) IlpeapaschbabiyTe, KOUTO XapaKTepu3npaxa rpbIKOTO 0OIIECTBO
OT TOBa BpEME II0 OTHOIICHHE Ha TPETUPAHETO Ha XopaTa C
YBpEXKIAHMsI U MPABOTO HA TE3U XOpa Jla UMAT PaBEH JIOCTBII IO
oOpa3oBaHme.
e) Jlunca Ha mnoaxomsamio oOydeHHWe Ha O0Opa3oBATEIHUA H
MPETOIaBaTEeNICKUSl TEPCOHANl IO BBIPOCHTE HA CIIEHUATHOTO
o0OpasoBaHHeE.

B 3akitouenue, Hamara 1bpkaBa TpsiOBa Ja JeiicTBa 110 TO3U
HAQUYMH M Ja TpeArnpHeMe BCHYKU JICHCTBHUS 3a CIpPaBSHE C
TPYAHOCTHTE Ha 0Opa3oBaTeIHATa HU CHCTEMa, C e IpUjlaraHe Ha
ycnoBusita Ha KoHBeHIIUATA, Ch3/1aBaHE HAa PAaBHOMPABHO OOIIECTBO,
KOETO IIe BB3MpPUEME W TpwiIara MpHOOIIABAIIUTEe MPHHIWIHN B
obpazosanuero (Argyriadisetal., 2015).
1.3 3akoHOIaTEICTBO, YPEKAALIO0 CIENHATHOTO 00pa3oBaHue
o0yueHue

I'ppukara obpa3oBarenHa CUCTEMa € U3BECTHA C TOBA, Y€ Ce
XapakTepu3upa C MPUHIUIUTE Ha MOJIMHOMHUANIHM3MA M CIIOKHUTE
Oropokpatuunu mporeaypu (Saitis&Saitis, 2012). OcBen ToBa,
rpbliKkaTa oOpa3oBaTelHA CHUCTEMAa C€ XapaKTepH3Upa ChC CUIIHO
LEHTpAIN3UpaH XapakTep, KakTO ce HabmomaBa B ydyeOHUTE
nporpamu, yueOHuuTe u pasnucanuero. [logoOHa neHTpanu3anus
CBIIIECTBYBA U B 00JIaCcTTa Ha CrienuaaHoTo oopa3oBanue. [Ipe3 1981
I. TPBUKHUIT TapiaMeHT TMpueMa MbPBUS 3aKOH OTHOCHO
cnenuanHoTo oOpaszoBanme (3akoH 1143/1981). C To3u 3akoH
IbpKaBaTa MmoemMa 3adbJDKCHHITa, CBBP3aHU C 00pa30BaHUETO Ha
VUEHHIIM C YBPEXKIAHHSA, U TOBa CaMO IO cede CH TpeiCTaBisiBa
CIpaBEIJIMBO 3aBOEBAaHME B 00JIACTTA HA CHIEIIMATHOTO 00pa3oBaHue.
[enta Ha TOBa 3aKOHOJATETHO YCHIIAE € Ja C& OCHTYPH CIICITHAITHO
o0pa3zoBaHKe WU CIIEHUAIHO MPOo(ecnoHaTHO 00ydeHHne Ha X0pa ¢
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YBPEXKIAHMSI, TSAXHATA COLMATHA WHTETpalus U BpB3KaTa UM C
npodecuoHasiHata JaeWHocT. To3m creunuduuen 3akoH (,,3a
CHEeIMATHOTO  00pa3oBaHHWE,  CICHUATHOTO  MPOQPECHOHATHO
oOyueHue, 3aeTOCTTa U COLIMATHUTE TPHIKU 32 JIMLA C OTKIIOHEHUS U
Opyru oOpa3oBaTelHU pasmopendu’) obade € KPUTHKYBaH
HEraTUBHO.

I[lo TO3M HauumH [JbpKaBaTa  HCKalle Ja  CIpe
KaTeropu3UpaHeTo Ha YYCHHUIIUTE HA PEJOBHHU YYEHUIM U YUCHULIU
cbe ciennanuu Hyxau. Cropen [Honuxponomnyny (2017) nonsure ot
TO3W 3aKoH Osixa cienuute: [IBpBO, ¢ (YHKIMOHHpPAHETO Ha
CHelHalHi KJAcOBE, KOUTO TMO-KbCHO Ie OBJaT HapedyeHu
WHTETPAIMOHHM  KJacOBe W IIe OBJaT UWHTCTPUPAHU B
0011000pa30BaTEIHOTO yUWJIMILE, Oellle HachpyeHa YUWIIMIIHATA
WHTETpaIus Ha Jera ¢ yBpexaanus. BTopo, TEpMHUHBT ,,IEBUAHTHO
nune’ 6ele IpeuMeHyBaH Ha ,,JIMIIE ChC CIIeUaNHU HYX 11U, Tpero,
Oelie BbBEJCHA WHCTUTYIUATA HA YYWUIUIIHUAS TICHXOJIOT M JIPYTH
yCIyTH 3a MOJIKpena.

1.4 KoHnenTyaJjeH moaxoa KbM yBpPe:KIaHUATA

WNHBanuaHoOCTTa € CI0XKHO U MHOTO(aKTOPHO MOHSITHE U ca
MPaBEHU MHOTO OIUTH 3a SICHO OMUCaHWE Ha TepMHUHa. ToBa obaye
HE € JIECHO, 3all0TO MHBAIUTHOCTTA € CIOXHO SIBICHUE, KOETO ce
onpenens, mudepeHnnpa 1 BIusie OT COIUATHUTE, MTOJTUTHIECKUTE U
MKOHOMHMYECKUTE YCIOBUS, MpeoldiiagaBamy B OOIIECTBOTO, HO
CBIIIO M OT BB3MPHATHATA Ha XopaTa 3a Hes. Hampumep, doBek ¢
yBpeXKIaHe € Oua TpeTupaH MO pa3inueH HayuH [pe3
CpeTHOBEKOBHETO, TI0 Pa3IMueH HAYUH NP YCTUPHUICCET TOJTHHA
Y TI0 pa3nuyeH HauuH qHec. ChINo Taka ca MpaBeHU MHOTO OTHTH 32
YCTaHOBSIBAHE HA OOIIOMPUETO OMPEACIICHUE 32 HHBAIHIHOCT.

KakTo B uwykaecTpaHHara, Taka u B TpbIlKaTa Ondmuorpadus
»CperaMe** pa3TuIHu Je()UHUIINH B 3aBUCUMOCT OT MEPCIIeKTUBATA,
BB3MpHETa 3a MNoaxoda. Hampumep, wuMaiiku 3a KpuTepuit
HEOIaronpusTHOTO BB3ICHCTBUE, KOETO YBPEKIAHETO HA CIIETIOTaTa
HOCH Ha YOBEKa, ,,JIUIIEC C YBPEKIAHE € JeTe, KOETO MMa 3a00JsiBaHe
Ha 3puTenHaTa Kopa“. Ako ce (okycupame BBPXY UYOBEIIKOTO
MOBEJICHHUE, ,,JIeTe, KOETO HE MOXE Jla BHK/A U IbpKU Os1 OacTyH
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WM KOETO HE MOXeE J1a Kapa BEJIOCHUIIel, MOXKeE J1a CE CUUTa 3a JIUIE
¢ yBpexaane (Soulis, 2013).

[Ipensua crnoxxkHocTTa Ha ()eHOMEHa Ha YBPEXKIAHETO M
pasnuyHuTe  AePUHULIMM, [peajJaraHd B 3aBUCUMOCT  OT
BB3IPUATUETO U MEPCIEKTUBATA, BH3IPUETH OT BCEKU YOBEK, MPE3
1980 r. CBeroBHaTa 3apaBHA OpraHu3alMUsi ce€ ONUTBAa Ja
Kknacuuuupa  yBpeXKIAaHETO, W3MON3BaKM o0Ia cHucrema
(MexnyHapoaHa Ki1acu(uKalus Ha yBPEXKIaHUATA, MHBAJIUIHOCTTA
u "enwrara). Cnopen C30 (C30, 1980), TepMUHBT ,,yBpexaaHe
0003HaYaBa yBpeKIaHETO, 3200JIIBAHETO HA OPTAaHUTE U PYHKIIUUTE
Ha YOBEUIKOTO CbILECTBO. TEpMUHBT ,,MHBAIUAHOCT® OIUCBA
OrpaHMYaBaHETO WJIM 3arydara Ha YOBEIIKa CIIOCOOHOCT B pe3yJiTaT
Ha yBpexJaHeTo. 1 Hakpasi, TepMUHBT ,,MHBAIUJHOCT  c€ OTHACS J10
MOCTIC/ICTBUATA, MPUUMHEHN OT 3arydara W OrpaHMYaBaHETO Ha
CIIOCOOHOCTHTE Ha 4YOBEK B E€XKEIHEBHUTE My JIEHHOCTH.
CrenoBarenHo OT JeUHUIIUUTE ce HAOJI0AaBa, Ue YBPEKIAHETO Ce
TpeTupa ¢ MeIUIUHCKH TepMUuHU. HeroBusT cnenuduyer noaxon e
KPUTHKYBaH OT JIBWKCHHUSTA 33 XOpa C yBPEXKTAHHS ¥ TI0 TO3W HAUYUH
C30 e mpuHyzneHa Ja IpUCTBHIM KbM HoBa kiacupukanus (C30,
2001). B ta3u HoOBa cucTtema 3a Kiacu(pUKalKsg Ha YBPEXKJAHUATA
(MexnyHapoaHa KJIacudukanus Ha (GYHKLIMOHUPAHETO,
MHBAJUJHOCTTa U 3]paBeTo) €  J100aBeH  TEePMHUHBT
»QOYHKLIMOHMpaHe". YmoTpebara Ha TO3M TEPMHMH IOA4YepTaBa
CIOCOOHOCTTa Ha 4YOBEK Jia W3IIBJIHABA €XEIHEBHH YOBEIIKU
¢ynkuun camocrositenHo. OCBEH TOBa, TEPMUHBT ,,ydacTue* ce
CTIOMEHAaBa 33 IbPBU ITBT.

MogenuTe Ha yBpeKAaHuUsATA ca:

A.  ,MemnmmHCKH MoIen
b. ,,Conuanen mogen‘
B. ,,Moaen na npaBara‘

1.5 Yrounenune Ha repmunute: Unrerpanus — [lpuodmasane —
CbBMeECTHO 00yueHue

B nHemHo Bpeme rpplikata oOpa3oBaTelHa cHCTeMa ce
OIMTBA J1a HAChPYM YYWJIMIIHOTO M 00pa30BaTeNHO MpHOOIIaBaHe
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Ha BCUYKHU YYEHUIU U CJIEJIOBATEITHO IbpKaBaTa TpssOBa 1a mpuemMe
HOBU 3aKOHH, TaKa 4e Halllata o0Opa3oBaTeiHa cucTeMa Jia CTaHe Io-
npuoOaBama M Ja HE HM3KII0YBA HHUTO €IWH YYEHUK IOpaau
HEroBOTO YBpeKJaHe. 3a J1a ce Ch3/ajle YUMIIHILE 3a BCUUKH JIela -
npuodIIaBamo y4ywiuiie obade, ChABPKAHHETO HA TEPMHUHUTE:
WHTErpanus, NpuodiiaBaie u CbBMECTHO 00yueHUE IbPBO TpsiOBa
na 0bJle KOHLENTYAIHO U3sICHEHO. MHOr0 4ecTo Te3u TEPMHHHU Ce
ObpKaT B IUTEpaTypaTa U CE CYUTAT 32 UACHTUYHU, KOETO HE € Taka.
Konnenmusara 3a uHTErpanus ce CBbp3Ba B AHIUIMA C TEpPMHUHA
LHaaTerpanus‘, B Che JMHEHUTE aTH ¢ TEPMUHA ,,MEHHCTPUUMUHT
u B CkaHauHaBUs ¢ TepMHUHA ,,Hopman3anus . [Ipe3 60-te ronuHu
Ha MUHAJIMSI BEK KOHLEMIUATA 32 HOPMAJIU3alus € MPeAIECTBEHUK
Ha KOHIICTIIHATA 32 UHTETpalusl, KaTo ce TBBP/IHU, Y€ BCHUKH X0pa, C
yBpexJaHus U 0e3 yBpexkJaHus, TpsOBa Ja UMAT €IHU U ChILU
mpaBa. Hupyxe TBBpAM, Ye XopaTra ¢ MHTENEKTyaIHU 3aTpyIHEHUs
TpsOBa Ja MMAaT ,,HOPMAJCH, €KEIHCBCH >KHBOT KaTO IPYTHUTE
YJleHOBE Ha JOoMUHHUpamoTo obmectBo (Hupxe, 1969).
BnocnencTBue TepMUHBT MHTErpanus O3HadaBa ,,eJHOIIOCOYHO
MPUKPENBaHe Ha HSAKOTO KBbM IISUI0, MPUAOOMBAHE HA TSIO WM
MIOTOK 4pe3 Ipu100MBaHe Ha XapaKTEPUCTUKH Ha XETEPOT€HHO LSJI0
U 3ary0a Ha IbpPBOHAYAIHHTE Xapakrtepuctuku™ (Zoniou-Sideri,
2011).
1.6 Ot nHTerpanusi KbM NpUOGIIABAHE

HeoOxonumoctra 0T o0Opa3oBaTenHa HHTErpanusi Ha
YUEHHUIIM C YBpEXIaHUS HE € HOBO M3UCKBaHE, KOETO 3acsra
obOnactra Ha mnegarorukara. [lo-koHkpeTHo, oT kpas Ha 70-Te
TOJMHN Ha MUHaMs BeK B EBpoma ce mosiBsABa BBIPOCHT 3a TO-
npuobmanamo obpa3oBanue. [lo-koHkpeTHO, TIpe3 1978 1. BBB
BenukoOputanus e nmybnukyBaH JokiansT Ha Komurera YOpHOK,
KOHTO MojayepTaBa HEOOXOIUMOCTTAa OT OCHUTypsiBaHE€ Ha 00U
o0Opa3oBaTeHu MPOTrpaMu 3a BCUUKH yueHUIU. B goknaga Ha TO3u
KOMUTET MOraT Jia Ce pa3rpaHuy4ar Tpu Buja uHTerpauus. [IspBara
€ JIOKalHA WHTEerpaiusi, KOSATO € CBbp3aHa ¢ (QU3NIECKOTO
MPOCTPAHCTBO, KBIETO CE€ OCBHUIECTBSIBA OOPA30BATEIHUAT AaKT
(cnenuanHu KjacoBe (MOHACTOSIIEM OTAENM 3a HMHTErpanus) 3a
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YYCHUIM C YBpexaaHus (QYyHKIUOHUPAT B PAMKUTEC HAa MAcCOBUTE
yuwinnia). Bropara ¢gopma Ha wHTErpanus € corpaina HHTerpamnus,
IpU KOATO Jerara ChC CHEIUATHH 00pa3oBaTeHU MOTPEOHOCTH
MIOCEIIAaBaT 3aHSITHS B ,,CTICIIUATHUS KJIAC*, HO UMAT Bb3MOXHOCT J1a
B3aMMOJICHCTBAT C YYCHHIIH OT 00M000pa30BaTETHOTO YUUIIHIIE IO
BpeMe Ha MEXJydacHs, Ha ChOMTHE WU Ha eKCKyp3us. Tperara u
Hal-chllecTBeHa (opmMa Ha HHTErpanus € (QyHKIHMOHATHATA
WHTETpalus, CIOpe] KOSTO BCUYKH YUYCHHIIM TIOCEIIaBaT eIHA U
ChIa YYHIIUIIHA MTPOrpamMa, BKIFOUUTEITHO YUCHUIM C YBPEKIAHUS
U crienuanHu oOpaszoBateiHu motpedHocTr (Jlokman Ha YOpHOK,
1978 r.).
1.7 YciaoBus 3a o0pa3oBaTeIHO NMPHOOIIABAHE HA YYEHHIHU C
YBpE:KIaHUSI B MACOBHTE YUUJIHIIA

[Inpoko M3BECTHO €, Y€ upe3 MOJIUTHKATA 3a TMPUOOIIaBaHe
Ce MPaBH OIUT 32 00PA30BATEIIHO OPUCHTHPAHE KbM YUCHUIIUTE ChC
cnienuanHu obpasoBarennu norpedHocTr (Georgiadi, Kourkoutas,
& Kalyva, 2007). Llenta Ha oOpa3oBaTelHaTa HWHTErpalus Ha
VUEHHIIM C YBPSKIAHWS WIH CHENHaTHA 00pa30BaTeHU
MOTPEOHOCTH € Te Ja MOCellaBaT ChllaTa YYWJIMIIHA cpela Karo
CBOUTE BPBCTHUIIM U Ja ciieaBaT oo nporpamu (Zigmond, 2003).
3a ;1a ce MOCTUTHE MHTETpalysITa Ha YYCHHUIUTE C YBPEXKIaHUS B
KJIacoBeTe Ha 0O0I1000pa30BaTeIHUTE Yy4YWIMIA o00aye, MbPBO
TpsI0Ba a ObJIaT M3IIBJIIHEHU OIPE/ICTICHN YCIOBUS, KaTO HAIpHUMep
CIICTHUTE:
* [IpecTpykTyprpane W pajuMKaiHa MPOMsSHA B OOpa30OBaHHETO U
npeoOaaBaysAT MaHTAIATET 10 OTHOIICHWE Ha YBPEXKIaHUSATA
(Drakos, 2002).
» O0y4eHre Ha YUYUTEITN Ha TEOPETUIHO M MTPAKTHYECKO HUBO, 32 J1a
UM Cce Jaae BB3MOXKHOCT Jila OTTOBOPAT €(QEKTHBHO Ha
MPEIU3BUKATEIICTBOTO JIa MPETO/IaBaT Ha YICHUIIN ChC CIICIIHATHI
oOpa3oBarenHu morpedHOCTH WM yBpexxaanus (Avramidis, etal.,
2000; Koutrouba, Vamvakari, &Steliou, 2006).
* 3mon3Bane Ha ChINECTBYBALIMTE 3HAHHS HA YYHIHIIHOTO 3BEHO.
OchbI1IeCTBABAaHETO Ha 00PA30BaTEITHOTO MPUOOIIIABaHE HA YICHHITN
C YBpEKIaHUs B 0011000pa30BaTETHOTO YUUIIUIIE TPIOBa 1a ©Ma 3a
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OTIIPaBHA TOYKA OMHUTHT HA YUUTEIUTE, KAKTO U 3HAHUATA, KOUTO TE€
npurexasat (Ainscow, 1999).

* HaGOmionenne u wuneHTHQUUIUpaHE HA TPYAHOCTUTE, KOUTO
BB3IPENATCTBAT MPUJIAraHeTO Ha MPHOOIIABAHETO B YYMIIMILATA
(Hamp., nMmca Ha JOCTBIIHOCT, HENOAXOJSIIM CTpaTeruu 3a
IIperoiaBate u Jp.)

» PazHooOpasueTro Ha ydeHHUYecKaTa MOMyianus TpsOBa 1ga ce
pasriexja Karo BB3MOXKHOCT 3a Y4Y€HE M BB3MOXKHOCT 3a
oboratrsBaHe Ha IPEKUBSIBAHUATA.

» PazpaGorBane Ha oO0ma HAacoKka cpel YYHUTEIUTE OTHOCHO
IpUaraHuTe OT TAX MPEenoJaBaTelICKU MPAaKTUKU U M3M0JI3BaHe Ha
BCHYKH HAJIMYHH PECYPCH M MaTepHalU B MOAKpENa Ha 00y4eHHUETO
(Ainscow, 2001).

* Cp3gaBaHe Ha Y4YWIMIIHA KYJITypa, OCHOBaHA Ha IIEHHOCTUTE Ha
IpUOOLIaBAaHETO, W Pa3NPOCTPAHEHUETO M CPel  YUHUIIMIIHUS
NEepCOHAJ, YYCHHIUTE, POJUTENUTe W HacTtoiiHuiure (Booth,
&Ainscow, 2002).

* Pa3paboTBaHe Ha MOJWUTUKM 3a NPUOOIIABaHE, KOUTO Ja
TpaHchopMHpaT 00I1000pa30BATETHOTO YUMIIUILE B YUYHIIHUINE 3a
BCMYKHM. TakuBa TMOJUTHKH BKIIOYBAT YCTAHOBSIBAHETO Ha
MOAXO/SAIIN 3aKOHH, OCUTYpsiBaHE Ha JOCTHIHOCT U jp. (Booth &
Ainscow, 2002).

* AnantTupaHe Ha METO/IUTE Ha MpernoaBaHe KbM XE€TepOreHHOCTTa
Ha YYEHUIINTE W aKTUBHOTO UM y4YacCTHE BHB BCHYKH aCIEKTH Ha
00pa3oBaHHETO.

* HM3nos3BaHe Ha NPUHUMINTE HA YHUBEPCAIHMUS JW3ailH 3a
obyuyenue. IlpmoOmaBammar au3ailH € oOpa3zoBaTeleH MOAXO/,
KOHTO ce CTpeMU Ja Hachpud Yy4YyaCTHETO Ha YYEHHUIIUTE B
MPENoIaBaHeTO M Y4eOHUTE MPOrpaMH, KAaTO OCHUTypsiBa paBeH
JTOCTBIT M OTYHTA PA3IMIHUTE HAUYMHH, IO KOUTO BCAKO JIETE YUH
(Riviou, Kouroupetroglou, & Bruce, 2014; Edyburn, 2001).

* Mopudunupane Ha yueOHuTe mnporpamu. Ilo-KOHKpETHO,
YYWINIIHATE TPOrpaMu TpsiOBa jJa MMar mpuoOIaBalll xapakrep 1
HACOYEHOCT U J1a OTTOBAPST Ha CIIOCOOHOCTUTE U OCOOEHOCTUTE Ha
Bcnuku yueHunu (Humphreys, 2009).
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* M3non3Bane Ha NMPUHUMIUTE Ha AU(EpeHIUpPaHOTO OOydeHHE B
Moji3a Ha BCUYKH YYCHHWIIM B KiacHata cTas. [lo-KOHKpETHO,
mudepeHIupaHoTo  Oo0ydyeHHe € CHUCTeMaTHYeH MOAXOA 3a
MPOEKTHpaHe Ha O0y4YeHue, Oa3upaH Ha HYKIUTEC Ha BCEKH YUCHUK
(Tomlinson, 2001). JudepeHiupanoro oOyueHHE OTYHUTA JBA
mapamMeThbpa: a) Y4YEeHHKBT H ©O) ydeOHara mporpama. Ypes
mudepeHnranusaTa Ha OOY4YeHHETO MOXe Ja c€ IIOCTHTHE
WHTETpalusl Ha YYCHUIM C YBPEKIAHUS B TAXHOTO KBapTAIHO
YYWIWIIE, aKO TMPErNoJaBaHeTO Ha YYUTENIs C€ OCHOBaBa Ha
TOTOBHOCTTA, Y4eOHHMS TpoPHUI M WMHTEPECUTE Ha YYCHHKA
(Panteliadou & Antoniou, 2008). CsIno Taka, [0 OTHOIIEHHE Ha
yueOHaTa mporpama U HeifHata qudepeHIanus, ce pa3rpaHudaBaT
TPH U3MEPEHUS: ChABPIKAHUETO, 00pabOTKaTa HA ChIBPIKAHUETO U
KPaWHMAT MPOAYKT.

* ChTPYIHUYECTBO U KOMYHUKALIUS MY YIHIHIIETO, OOIIHOCTTA
u cemeiictBoto (Mylonakou-Keké, 2018).

* CbTpyIHHYECTBO Ha YYWIHMIIETO CBhC 3HAYUMHTE JAPYTH.
Pa3BuTHeTO Ha CHBMECTHH OTHOUICHUS MEXAYy KBapTATHOTO
YYHIIMIIE ¥ MO-IIMpOKaTa MECTHa, a HE caMO OOILIHOCT, OTpa3siBa
¢bunocopusaTa Ha npuodOmaBamoro obpazosanue (Soulis, 2008).
Kpaiinata men Ha BKJIIOYBAHETO Ha JellaTa C YBPEKAAHHS CpeX
ChYYCHHIIUTE UM € TsIXHarta Oe3npoOjieMHAa WHTErpanus B
00IIECTBOTO KaTO aBTOHOMHH U HE3aBUCUMH YJICHOBE.

* ChTpyIHHYECTBO MEXIy yuuTenaute. Upe3 ChTPYAHUYECTBO
yYUTENUTE TPUA0OUBAT 3HAHUS W MHPOpMAIHS 32 MO-ePEKTUBHH
CTpaTeruu 3a mpenojaBaHe B 0OLIOTO U CHEIHAIIHOTO 00pa3oBaHue
U 10 TO3M HAYyMH MOTaT Mo-100pe J1a ympaBlsiBaT W Iomarar Ha
VYCHHUIIM ChC CHEIUATHH O00pa30BaTeIHM TOTPEOHOCTH WIH
yBpexnanus (Patsidou-1liadou, 2013).

* [IpusTeNICKM B3aMMOOTHOIICHHUS MY YICHHUIMTE U yUCHE Upe3
TAXHOTO chTpynHuuectBo (Kappen, 2010).

* OOpazoBarenHa oOIeHKa. T03W TEpPMHH ONMCBA YCUJIUATA 3a
KOHTPOJI Ha MPUTOJHOCTTAa M €(PEeKTHBHOCTTAa HAa 00pa30BaTEIHUS
mporec (Charamis, 2004). Yact oT oOpa3oBarenHarta OICHKA € U
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CaMoOTO YYWIHINE, Nald TO MpHJIara U HachpuaBa MPHOOIIABAIIU
MIPAKTUKU.
1.8 MoJi3u ¥ TPYAHOCTH HA MPHOOIABAIIOTO 00pa30BaHue

[Ipuo6imaBaioro o6pazoBaHUE € MPOLEC, B KOUTO Ce ThPCU
IIBJIHOIICHHO YYacTHe HAa BCHUYKH YUCHHUIM C YBPSKIAHUS U
CHelnuagHu 0o0pa3oBaTeHU MOTPEOHOCTH B YUMIIMIIE, 32 Ja Ce
MMOCTUTHAT PE3YyATaTH OT OOYYEHUETO U Ja CE JaJe Bhb3MOKHOCT Ha
YVYCHMIIUTE Ja ce pasBuBar commaiado (Ainscow, 2005). Ilo
CBILIECTBO MPHOOIIABAHETO C€ OTHACS [0 MPEernoJaBaHeTO B
XCTEpOTeHHU  KJIACOBE OT  yYCHUIM, KOHWTO  IPEICTaBAT
pa3HooOpa3uu uHaMBHIyaHu morpeoroctu (Takala, etal., 2009).
Makap d4e € o0mma Ien Ha [OBEYETO CTPaHW Ja Ipuiarat
MpHOOIIABAIY MPAKTUKKA B YYMIIUIIATA, OCHOBATEIHO BbH3HHKBA
BBIIPOCHT: ,,KakBH ca MOJI3UTE U TPYIAHOCTHTE, KOUTO BH3HUKBAT OT
MpUJIaraHeTO Ha MPUOOIIABAHETO B YUMIIUITHUTE 3BeHA? .

[ToysuTe OT MproOOIIaBamaTa NePCIeKTUBA B yUUIIHINATA CE
OTHACAT KaKTO 3a YYHTENUTE, Taka U 3a ydyeHuuute. [IbpBo, upes
MPUOOIIABAHETO, YYUTEIUTE MO OOL000pa30BaTENHU MPEAMETU
pa3bupar, 4e BCHYKH YYSHHUIN UMaT CIOCOOHOCTH U YMEHHUS, KOUTO
Morar J1a ObaatT moJjie3Hu 3a menus kinac. OCBeH TOBa, YUUTEIHUTE Ce
3alo3HaBaT C HOBM CTPATETHH 3a MperojaBaHe, KOUTO OTKPUBAT,
HaydJaBaT M 10 TO3W HAYWH MMaT BBH3MOXXHOCT Jla IMOMOTHAT Ha
Bcuuku cBou yuenunu (Berg, 2004). B cwijoro Bpeme, upes
MPUOOIIABAHETO, YIUTEIUTE PA3BUBAT YMEHHS 32 pab0oTa B CKHII.

Crnen ToBa, MO OTHOIICHHE HA YYSHUIIUTE, IPUOOIIABAHETO
UM TIomara ja pazoepar MHOT00Opa3ueTo Ha BCEKH MHIWBHI. Upe3
O0IIIOTO CHBMECTHO CHIECTBYBAaHE B KJIacHAaTa CTas Ha BCHUYKHU
yuyeHHUu 0e3  M3KIIOYeHHe, yuyeHuIuTe 0e3  CIeHualHU
o0Opa3oBaTeHU MOTPEOHOCTH ca MO-TOJIEPAHTHH U TMO-THPIEITUBU
KbM YYCHHIIUTC CBhC CICIUAIHA OOpa30BaTEIHU IMOTPEOHOCTH
(Westwood & Graham, 2003). IIpuoOmiaBaHeTo 1Mo TO3W HAYHMH
JOTIPUHACS 32 TPHEMAHETO Ha BCHUYKH YYCHHUIH, BKIFOYHTEITHO
YUEHUIIM C yBPEXKJAHUS WM CHEIHATHU 00pa3oBaTelHU
notpebHoctu. 1o To3u HauMH Jenara ch3aaBaT NPUATEICTBA U UpE3
MPUEMaHeTO , KOeTO MpeodagaBa B KiacHaTa CTas, c€ HachpyaBa
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0JIaroMOIyYneTO U MICUXUYHOTO 3/paBe Ha Bcuuku yueHuiu (Nepi,
et al., 2013). OcurypsiBaHEeTO Ha BB3MOKHOCTH 3a (hOpMHpaHE Ha
COILIMAJTHU B3aUMOOTHOIIEHUS Ype3 MPUOOMIABAIIOTO YUUIIUINE €
nogueprano u ot Slee & Alan (2001).

1.9 PoauTesicku Harjacu KbM NpHOOHIABANIOTO O0pa3oBaHuUe:
NOJIKpena, OnaceHus v MocJaeIuIu

Popurenute urpadr kiro4oBa posisi B yCIENTHOTO MPUIaraHe
Ha MpuoOIIaBaoTo 00pa3oBaHue, 0COOEHO KAaTo ce MMa MpeaBuil,
4ye ca KJIIOYOBM 3aMHTEPECOBaHM CTPaHW B AaKaJAeMHUYHOTO U
COILIMAJTHOTO Pa3BHUTHE Ha JienaTa cu. TeXHUTE BB3MPUSATHS, HArJIacu
U y4yacThe MOraT 3HAYUTENIHO Ja MOBJIHIAT HAa HaYyuHA, MO0 KOWTO
MpPUOOIIABAHETO C€ BB3NpUEMa H HUHTEPIPETHpPAa KAKTO OT
YUEHUIIUTE, TaKa U OT 0Opa30BaTEIHUTE CHEIHATUCTH. TBH KaTo
TEeHJICHLIUATA 32 00yYeHHUE Ha JIela ChC U 0€3 YBPEKIaHUS B €IHA U
chbllla MpHoOIIaBalia cpela MNpOABIKaBa Ja Cce pa3pacTsa,
pOIUTENICKaTa aHTAKUPAHOCT CTaBa BCE IO-BaXKHA — HE CaMoO B
MOJIKperna Ha YYUTENHUTe, HO U B 3aCTHIIHUYECTBOTO 32 ONTUMAIIHU
0o0pa30BaTeTHU YCIOBHS 32 TEXHHUTE JIeTIa.

Karo usimo, Mmakap ponurtenurte aa ochb3HaBaT MOTEHIIMATA Ha
MpUOOIIABAHETO — OCOOCHO B HAChPYABAHETO HA COIUATHOTO
pa3BUTHE U HAMAJISIBAHETO HAa CTUTMATa — T€ CHIIIO TaKa MouepTaBaT
KPUTUYHH 00JIACTH, U3MCKBAIIIA CHCTEMHO BHUMaHue. Te BKIIIoUBaT
OCUTYypsiBaHE Ha CTaOWJIHA MOATOTOBKA HAa YYHUTEIHUTE, aJeKBaTHA
MOJIKperia B KJIacHaTa CTas M HachpyaBaHe Ha YUMITUIIIHA KyATypa Ha
eMIaTHs u CIOJIeJIeHa OTTOBOPHOCT. CrnenoBatenHo
MpuoOIaBaHETO HE TpsAOBa Ja ce pasriexjaa KaTo CTaTHYHO
pellieHre 3a HaCTaHsIBaHe, a 0-CKOPO KaTo HEeMPEeKbCHAT MPOIeC Ha
JTUAJIOT, ChTPYAHUYECTBO U YChBBPIICHCTBAHE, B KOWTO POJIUTEITUTE
CIIy’KaT KaTo OCHOBHH MapTHHOPH.

1.10 CTpaTterunu 3a cb31aBaHe HA YCIEIIHO MPUOOIIABaHe

KakTo Gemre o0ChI€HO MO-paHO, YCIEIIHOTO MpHUaraHe Ha
MpHOOIIaBallOTO  00pa30oBaHME U3HUCKBAa HHTEIPUPAHETO HA
MHOKECTBO B3aUMOCBBP3aHU CTpaTeruu. Te3u crpareruu TpsOBa na
ObIaT pa3pabOTeHH, HE caMO 3a Ja MOJKPEMSIT aKaJIeMHUYHOTO H
COLIMATTHOTO Pa3BUTHE HA YUCHHUIIUTE C YBPEXKIaHUs, HO U 3a Ja
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HachpyaBaT YUUJTUIIHA KYJITypa, KOSITO BB3MpHEMA
MHOT000pa3ueTo, ChTPYJHUYECTBOTO U paBeHCTBOTO. Cpen Haii-
BOXHUTE KOMIIOHCHTH € CHCTEMaTHYHOTO OCUTYpsIBAaHE Ha
oOyueHue U nMpodecHoHANTHO pa3BUTHE HA yuyuTenuTe. be3 TakaBa
MOATOTOBKA, TOPU HAl-TOOpOHAMEPEHUTE YCUIIHS 32 IPHOOIIaBaHe
MOXK€ Jla HE YCHesAT Ja IOCTHTHAT 3HAauYuMu 00pa3oBaTeNIHU
pe3yNITaTH 32 BCUYKHU YYAIllH.
1.11 Konuenuusita 3a o0y4yeHue B ClIeMAJTHOTO 00pa3oBaHue

MHO3UHCTBOTO OT YYMTEIUTE CMATAT 3a HEOOXOIUMO Ja
OpPraHM3MpaT W MPOBEKIAT MporpamMHu 3a oOydeHume. BewmiHocr,
YUUTENUTE PA3TASKIAT OOYyYEeHHETO KaTo IMpPSKO CBBP3aHO C
TAXHOTO JINYHOCTHO M MPO(ECHOHAIHO pa3BUTHE, KOETO OT CBOS
CTpaHa ce OTpa3siBa ONarompusTHO Ha KadyecTBOTO Ha
oOpazoBarenHaTa pabora, npepocrtaBsHa B yuammimeTo (Earley &
Porritt, 2009; Pickering, Daly, & Pachler, 2007). Taka ue,
IIPUYMHUTE, KOUTO JONPHHACIT 32 HEOOXOJUMOCTTa OT O0y4YEeHHUE,
BKJIIOUBAT OBP30TO pa3BUTHE HA CHBPEMEHHOTO OOIIECTBO, KOETO
OKa3Ba BIIMSHUE BEPXY 00pa30BaHUETO U M3MCKBA aKTyaIM3HpaHe Ha
3HAHMUATA Ha YyYUTENHUTE, NPOMEHUTE B HMHCTUTYLIUUTE U
CTPYKTYypUTE Ha 00pa30BAaHUETO W BU3UATA 33 YUUTEIN, KOMTO MCKa
Jla CMEKYHU HepaBEHCTBATa U JIa C€ CTPEMH KbM MHTETpalHsl 32 BCEKU
YVYCHUK.
TI'JIABA 2: EMIIMPUYHA METOAOJIOT'UA
2.1 Len na uscjeaBaHeTo

Hacrosmoro wu3cnenBane wuMa 3a 1el  Ja TOPOydd
BB3MPUATHATA, ONMUTA W TPETU3BHKATEIICTBATA HA YYUTEIIUTE TIO
OTHOIIICHHE Ha BKIIOYBAHETO HA YYEHUIM CHC CHEIHATHU
obpazoBarennu norpedHocTu (COII) B MacoBuTe 0Opa3oBaTEITHU
cpenu B I'bprius. [To-KOHKpPETHO, H3CIIEIBAHETO € POKYCHPa BHPXY
MeT KPUTUYHU M3MEpPEHHs Ha MpHoOIaBamoTo o00pa3oBaHHE:
Harilacuk Ha YYHTENUTEe, BB3MpUEMaHa KOMIETEHTHOCT H
caMOe(DeKTHBHOCT, YYWJIAIIHA W aJMHHHCTPATHBHA ITOJKpEIIa,
MPAKTUYECKH TMPEIU3BUKATEIICTBA, CPEIIaHW B KIACHUTE CTau, U
CUCTeMHM M y4eOHH ycioBusa. OOXBaTbT BKIIOYBA KaKTO
CHEIMAMCTH B HAYAIHOTO, Taka M B CPEAHOTO OOpa3oBaHUE, C
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aKIEHT BbPXY HACHTH(PHULIMPAHETO HAa (aKTOPHU, KOUTO YIECHSBAT
WIH BB3MPENSITCTBAT NpuoOIaBanyre npakTHKH. OCBEH TOBa,
M3CJICIBAHETO Ppa3lIekKIa B3aUMOBPB3KUTE MEXKIYy TE3U MeET
TEMaTUYHW U3MEPCHUsS U MPOYYBa JIajdH ChINECTBYBAT 3HAUYUTEIIHU
pa3IMKA MEXIy pas3auuHu JeMorpadcku XapakTEPUCTHKH, KaTo
1oJI, BB3pacT, HUBO Ha OOpa3oBaHHE, MPEIUIIHO OOydeHHEe B
crenuarHoTo odpa3oBanue u Opoit yuenunu cbc COII B kacHara
cTasl.

2.2 U3ciienoBaTe/iICKM BbIIPOCH M XHIIOTE3H

W3cnenoBareickute BHIIPOCH Ha Ta3u JAUCEpPTALMS ca:

1. KakBu ca Hariacute Ha yUUTEIUTE KbM MPUOOIIABAHETO HA
Jena chbe crenuainu oopasosatenau norpedHoctu (COIT)?
2. KakBo € BB3NPHEMAHOTO HUBO Ha KOMIIETEHTHOCT U

CaMOOIICHKA CpeJ YYUTEIUTE MO OTHOIICHHWE Ha MPHOOIIABAIIOTO
obOpazoBanue?
3. Kak VUUTEITATE BB3IPHEMAT YVUUJTUIIHATA u
aJIMMHHUCTpaTHBHATA MOJIKpENa MpH MpuiaraHeTo Ha MpuoOIaBau
MIPaKTUKN?
4. C KakBM TPaKTUYECKH MPEAU3BUKATEIICTBA CE€ COTBCKBAT
yuuTenauTe, kKorato mnpenojaBaT Ha jgena cbc COIl B macoBu
KJ1acoBe?
5. Kak yuurenure oreHsBaT CUCTEMHATa B ydeOHaTa MOJIKperIa,
MpeIoCTaBsiHa 3a MpuoOdIaBamoTo oopazoBaHue?
6. MMa 11 CTaTUCTUYECKU 3HAYMMH KOPEJIAii MEKIY MeTTe
KIIFOUOBU TEMAaTUYHHU U3MEPEHUs?
7. MMa i cTaTUCTUYeCKH 3HAYUMH Pa3jIMKU B OTTOBOPHUTE Ha
Y4aCTHUIIUTE Bb3 OCHOBA Ha JAeMorpadCcKu MPOMEHIUBU?
Xwumore3ute, GOpMyJIUpaHHU B Ta3U TUCEPTAINS, Ca

CIIETHUTE:
Xunome3a 1:Ydutenurte ¢ MO-BUCOKM HHBA Ha CaMOOIIEHKA Ha
KOMITETEHTHOCT ¥ caMOe()EKTHBHOCT III€ MPOSIBAT MO-MOJI0KUTEITHO
OTHOIIICHHE KBbM BKJIIOYBAHETO HA YYCHHUIH CBhC CHCIHATHU
obpazoBarenuu norpedbnoctu (COII).

e O06ocHoBka: Ta3m xumore3a ce OCHOBaBa Ha TEOPETHUYHOTO

MPENNoNIOKeHHe, Y€  YBEPEeHOCTTa B  COOCTBEHHUTE
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MPEMoaBaTelICKu  CIIOCOOHOCTH  (CaMOYYBCTBUE) BIUSIE
MOJIOKUTETTHO BBPXY OTBOPEHOCTTa KbM IMPHOOIIABAIINTE
npaktuku. [lpeauminu  u3cneABaHUs — MOKa3Bar, ue
YUUTEIUTE, KOUTO C€ YyBCTBAT MOJATOTBEHU U CIOCOOHH, ca
MO-CKJIOHHH J1a TOJKPENAT MpruoOIaBamoro oOpa3oBaHHe
(Avramidis&Norwich, 2002).

Xunomesa 2:CpliecTByBaT CTATHCTUYECKH 3HAYUMH KOPEIIAIUH
MEXIy MEeTTe KJIYOBH TEMaTHYHH H3MEPCHHUS: HArjacu KbM
MPUOOIIABAHETO, KOMIIETCHTHOCT M CaMOe(DUKACHOCT Ha YUUTEIIHTE,
YYWIMIIHA W aJIMUHHCTPATUBHA  MOJAKpENa, MPAaKTHYECKU
MPEIM3BUKATEIICTBA B KJIACHATA CTasi U CHCTEMHa/yueOHa IMOAKpera.

e OO0ocHoBka: Ta3m xwurore3a OTpassiBa B3aUMOCBBbpP3aHUs
XapakTep Ha (pakTopuTe, BIUSICIIN BHPXY MPHOOIIABAIIOTO
obpasoBanue. Hampumep, HarmacuTe Ha y4UTEIUTE MOTAT Jia
O0b1aT 0hOpMEHH KAaKTO OT COOCTBEHATa MM BB3IpHEMaHa
KOMITETEHTHOCT, TaKa U OT MOJKpernara, KOsiTo Moay4aBaT OT
CBOWTE WHCTHUTYIMH. KOpemaruoHHHAT aHAM3 MOXKE Ja
MMOMOTHE 3a UAeHTU(UIIMpaHe Ha cullaTa U TIOCOKaTa Ha Te3U
BPB3KH.

Xunomesa 3:CplecTByBaT CTAaTHCTUYECKH 3HAYUMU PA3IUKH B
HarjlaCUTe Ha YYHUTEIUTE, BB3NpPUEMaHaTa KOMIETCHTHOCT U
JOKJIaJIBAaHUTE TPEIU3BUKATEIICTBA BH3 OCHOBAa Ha JeMorpadcku
XapaKTePUCTHKU KAaTo HHUBO HAa MpernojiaBaHe (HAYAIHO CHPSIMO
cpenHo oOpa3oBaHHE), TOAMHU OMUT W MPEAUITHO OOydeHHE B
o0JacTTa Ha CIEIUATHOTO 00Opa30BaHHUE.

e (OO06ocHoBka: Jlemorpadckure MPOMEHIMBU YECTO BIHUSAT
BBPXY HAUHMHA, IT0 KOWTO YIUTEIIUTE BH3IPHUEMAT U MPUIaraT
npuoOIIaBamy  MpakTUKH. Hampumep, MO-ONMHUTHUTE
VYUTEIHN WA T€3H ChC CIICIUATM3UPAHO 00ydeHHE MOXKE Ja
OTYUTAT TMO-BHUCOKA CaMOE(PEKTUBHOCT WIH MO-MaJKO
pean3BUKATENICTBA B prodmasaima cpeaa (Forlin, 2010).

2.3 U3n0,13BaHA METOIH
HacrosmoTo n3cnenBaHe U3MoiI3Ba CMECEH METOIOJIOTUYCH
MOJAXOJI, UHTErPUpPAI] KOJUYECTBEHW M KAYECTBCHH TEXHUKH 3a
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cbOMpaHe Ha JaHHM, 332 Ja OCUTYpU IUIOCTHO pa3OupaHe Ha
NEepPCIeKTUBUTE HA MPENOAaBaTeINTE B PAMKHTE Ha TIPBLKOTO
00IIeCTBEHO 00pa3zoBaHMe. SIAPOTO HA KOTUYECTBECHUS KOMIIOHEHT
Ce ChCTOCIIE OT CTPYKTYPUPAH BBIIPOCHUK, MOITBJIHEH OT 001110 271
npernonaBaTeny. Te3n ydacTHUIM OsfXa aKTUBHO 3a€TH B IbPXKaBHU
yYMIIMINA B IpU1a ['bpIMs W mpesacTaBisBaxa IIHUPOK CIEKTHP OT
aKaJIeMUYHU JTUCHMIUIMHU, BKJIIOUYUTEIHO €3UK U JIMTEpaTypa,
MaTeMaTukKa, NPUPOJHN HAYKH, COIMAIHM HAyKd M H3KYCTBA.
M3Baskara BKIIOYBAIIE YYUTENW OT HAYATHOTO M CPEIHOTO
oOpa3zoBaHKe, KaTo 10 TO3HM HAUYMH ce ChbOMpaxa JaHHU OT pa3InyHH
00pa3oBaTeTHN HUBA U MHCTUTYIIHOHAIHH YCIOBHSL.

[TonGopbT Ha yYaCTHHIIMTE CIICABAILIE CTpATETHs 3a B3eMaHEe Ha
npoOu 0e3 BEpOATHOCTEH IOAXOA U C JOOPOBOJEH OTIOBOP.
[Tokanute 3a ygactue 0sixa pa3npoCTpaHEHH Ype3 MPOoPEeCHOHATHI
MpEeXH, TPYNH B COLHATHUTE MEIUU M MOUICHCKH CIHUCBIIH,
HAaCOYEHH  KBbM  TIPENOJaBaTeIH. BenpocHuksr  Oemie
aIMHUHHCTPUPaH upe3 oHIaiiH riatdopma 3a ankeru (GoogleForm),
3a Ja Ce yJeCHU IIHUPOKaTa JOCTHITHOCT M yA00CTBO, OCOOCHO B
KOHTEKCTa Ha reorpa)CKu pa3npbCHATH YUUIIUILA. Y4YacTHeTo Oere
U310 TOOPOBOJIHO M HA PECHOHJEHTUTE Oelle TrapaHTHpaHa
AHOHUMHOCTTa M MOBEPUTEIHOCTTa HAa TEXHUTE OTIOBOPHU, B
CHOTBETCTBUE C ETHYHUTE CTAaHAAPTH 32 U3CIIEIBAHUS, BKIIOYBAIIN
xopa.

B nombiiHeHME KbM KOJMYECTBEHUTE JaHHHU, KAU€CTBEHOTO
u3MepeHue Oelle BKJIIOYEHO Ype3 JIeCeT MOIYCTPYKTYpHUpaHH
WHTEPBIOTA C N30paHu poauTend. Te3n HHTepBIoTa Os1Xa MPOBEICHH,
3a Jla ce MpoydaT Mo-33bJI00YEHO HIOAHCUTE M KOHTEKCTYATHUTE
€JIEMEHTH Ha TJICTHUTE TOYKH Ha YYaCTHHUIIUTE, KOUTO MOXKE J1a HEe
ObJaT HAmbBIHO OOXBAHATH upe3 CTaHAAPTU3MpaHHs (Gopmar Ha
BBIIpOCHUKA. VHTepBIOMpaHuTe Osfxa IeJIeHacoueHo Moa0paHu, 3a
Ja OTpa3siBaT pa3MyusiTa B HHMBOTO HAa NpenojaBaHe, I10Ja,
TOJIMHUTE ONUT W YYWIHIIHATA cpena (Tpajicka/cerncka), KaTto o
TO3W HAUYMH ce 00oraru KadyeCTBEHUAT HA0Op OT JaHHH.
WuTtepBroTaTa ciegBaxa I'bBKaBO PBHKOBOJCTBO, CTPYKTYPHUPAHO
OKOJIO KJIFOYOBH TEMH, TPOU3TUYAIIH OT BBIIPOCHUKA, HO CHIIO TaKa
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OCTaBHXa MsCTO 32 BB3HUKBAIIKM NPO3peHHS. BCIKO HHTEPBIO
MPOABIKH MTPUOJIM3UTEIHO OT 15 10 25 MUHYTH U CE€ TIPOBE/IE WIH
JUYHO, WM 4Ype3 BUACOKOH(EpeHTHa BpPH3Ka, B 3aBUCHMOCT OT
HaJIMYHOCTTA U MECTOMOJIOKEHUETO Ha YYACTHUIIUTE.

KomOuHanmsiTa OT OTHOCHUTEIHO TOJsIMa, pPa3HOOOpa3Ha
KOJMYECTBEHA M3BaJKa C IEJICHACOUYEHU KayeCTBEHH HHTEPBIOTA
MO3BOJISIBA KAaKTO IIMPOTa, Taka M JIBJIOOYMHA Ha aHaiu3a. Ta3u
METOJIOJIOTUYHA M HW3BaJKOBa  TpPUAHTyJalus  IOBHILABA
HAJEKTHOCTTA U BaJIMJAHOCTTA HA KOHCTATAIl[UUTE, YICCHIBAUKH TO-
HIOAHCHPAHHU MHTEPIPETAUU U OOOCHOBAHU 3aKJIIOUCHHUS] OTHOCHO
HarmacuTe, omura WU OpodecHOHATHUTE  MPAKTHKKH  Ha
MIPEIoIaBaTeNIUTE B TPBLUKHUTE AbPKaBHU YUMIIHIIA.

2.4 U3Banka

W3Bankata oOT wu3cinenaBaHeTo ce cbcTtou oT 271
npenojaBaTeny, padoTeld MMOHACTOSIIEM B TPBUKU AbPKaBHU
yUmIHIIa. Y 4YacTHUIMTE BKIFOYBAT YIUTENN KAKTO OT HAYaJIHH, TaKa
U OT CPeQHU YUWIIHINA, MPEICTaBIsBAIIM Pa3TUYHH aKaIeMHUHU
JTVCIWIUIMHU ¥ HUBA Ha TPETOIaBaTEIICKUA OIUT. Y4acTueTo Oere
NOOPOBOJIHO, a JaHHHUTE Osixa ChOpaHM AaHOHUMHO Ype3 OHJIANH
miardopma 3a aHkeTu. JlemorpadckusT chbcTaB Ha U3BajKara Oerie
pa3HOOOpa3eH 1O OTHOLIEHWE Ha TI0JI, BB3pacT, aKaJeMH4YHa
KBaJTM(HUKAIHS U OMUT C YICHUIM ChC CIIEIUAIHU 00pa30BaTECITHH
noTpeOHOCTH.

Hemorpadckuar npoduia Ha TPBUKUTE YYUTENM, yYacTBAJIA B
[POYYBAHETO, pa3KpUBa pasHOOOpasHa W3BajKa II0 BB3PACT, IO,
npenogaBaTCICKU OIINT, O6pa3OBaTeJ'IHO HUBO, aKaacMHnu4dyHa
KBaJ'II/I(l)I/IKaI_II/IH, O6y‘IeHH€ Io cnenuajHo 06pa303aHHe, CbCTaB Ha
KJIaCHATA CTasi U reorpadcKo pasmpeencHue.

2.5 HagesxaHocT ¥ BAJIHIHOCT HA U3CJIeBAHETO

3a 5a ce rapaHTHpa HAJICKJTHOCTTA HA PE3YJITATUTE OT
u3cleBaHeTo, Oemie OOBpPHATO cCHENMaTHO BHUMAaHUE Ha
HAJCKTHOCTTA M BAIHMIHOCTTA Ha WHCTPYMEHTA 3a ChOHMpaHe Ha
JaHHU. B"prOCHI/IK’bT GCH_IC BHUMATCJIHO CBCTAaBCH, 3a Ja OLCHHU
MHOECTBO U3MEPEHHSI Ha MPHUOOIIABamoTo 00pa3oBaHKe OT TIIeaHA
TOYKA HA YYHTEIUTe, paboTemm B y4ywiuile. Bceku pasgen Ha
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MHCTpYMeHTa Oerie pa3paboTeH N1a u3MepBa OTIENICH KOHCTPYKT:
Harjiacu KbM MPHOOIIABAaHETO, KOMIIETEHTHOCT U caMOe()EeKTUBHOCT
Ha YYUTENUTEe, YYWIUIIHA W aJIMUHUCTPATUBHA TIOJKpEra,
MPAKTUYECKH NMPEAU3BUKATEIICTBA B KJIACHATA CTasi U CUCTEMHU WU
yueOHu (aktopu. Te3m TemarmuHu 00JIACTH OsiXa M3BICYCHU OT
mperjiel Ha MeXIyHapoAHATa JMTeparypa 3a MpuoOLIaBaIioTo
oOpa3oBaHMe, KOETO TapaHTUpa CWIHA  BaIMJHOCT  Ha
ChJIBPIKAHUETO.

HagexxnHoctra Oelie olieHeHa 4ype3 aHalu3 Ha BbTPEIlHATA
CBIVIACYBAaHOCT, M3MON3Baiiku anda koeduumeHnta Ha Kponobax,
IIMPOKO MPU3HATA CTATUCTHYECKA MSPKA 3a OI[EHKA Ha CTENEeHTa, 10
KOSITO eJIEMEHTUTe B JaJeHa CKajla ca B3aMMOCBBp3aHHU.
Pesynrature oT aHanm3a Ha HAAESKIHOCTTA MOTBBPAMXA, Ue
WHCTPYMEHTHT JICMOHCTPHPA 33]JOBOJTUTEIIHA /IO OTIUYHA BHTPEITHA
CBIJIaCYBaHOCT B TMOBEYETO pasneiu. [lo-KOHKpEeTHO, pa3aenbT
wHaenacu rvm npuodbwasanemo” nane anda KOCPUIMCHT Ha
Kponbax ot 0,967, xoero moka3Ba OTIMYHA HanexaHOCT. Ilo
nono0eH HauyWH, pasfenbT ,,KomnemeHmHocm Ha yuumenume u
camoeuracnocm“ NEMOHCTpUpa cuieH aida KOe(pHUIMEHT OT
0,858, xKoeTo moguyepTaBa ChIIaCyBaHOCTTa HA OTTOBOPUTE B TOBA
U3MEpEeHHUe.

Paznennre, pasriexaanu ., [Ipakxmuuecku
npeouszeuxamencmea 6 kiacnama cmasn’ (o= 0,747) u ,, Cucmemnu
u yueonu gpaxmopu “ (0.=0,702), CbII0 JEMOHCTPHPAXa MPUEMIUBU
HHMBAa Ha BBTPEIIHA CBIIACYBAHOCT, KOETO TMpeanoiara, 4ue
CJIEMEHTUTE B TE3W pa3zelid HaJACKIHO OOXBaIlar MPEABUICHUTE
KOHCTPYKTU.  Bwopeku  uwe  pasmenst |, Vuunuwyna  u
aoMuHUCmMpamusHa nookpena “ BbpHa mo-HHCKa anda cToiHocT ( o
= 0,662), ToBa Bce OlI€ M0Na/la B paMKUTE Ha MPUEMJIMBUS Tpar 3a
MIPOYyYBATETHO H3CIIEABaHE, KaKTO ¢ mpempiokeno ot Taber (2018).
ToBa mokasBa, ye Makap J1a MOXKe J]a UMa yMepeHa BaprHaOUITHOCT
MEXIy OTTOBOPUTE B Ta3u 00JACT, pa3[elbT BCE OIIE TMOAIbpKA
J0CTaThUHA CHIIIACYBAHOCT, 32 Jja Ob/Ie BKIIFOUEH B aHAIIM3A.

Banuanoctra Oemie JOMBIHUTENTHO TMOJKpENEHa upe3
mpoleca Ha MPOEKTHpPaHe, KOWTO HHTErpUpalie MPO3PEHUs OT
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CHILIECTBYBAIlM BaJIMIUPAHU WHCTPYMEHTH M Oemie Oa3upaH Ha
ChOTBETHATa TEOPETHYHA U eMIIMPUYHA TuTeparypa. Enementure Ha
BBIIPOCHUKA Osxa TperjienaHd OT TNaHel OT oOpa3oBaTeHU
U3CIeI0BaTeNH, KaTo Ce rapanTupa, 4e popmyaupoBkara, 00XBaTbT
U TIOCJIEIOBATEIHOCTTa Ha EJIEMEHTUTE ChOTBETCTBAT KAKTO Ha
L[EIUTE Ha U3CJIEeIBAHETO, TaKa U Ha peaJHUTE YCJIOBUs B KJIacHaTa
cras. OcBeH ToBa, muioTHaTa (paza Ha TECTBaHE IOMOTHA 3a
Mpelu3upaHe Ha SICHOTaTa M PEJICBAHTHOCTTA Ha EJIEMEHTHTE,
JOTIPUHACSMKY 3a BaJUAHOCTTAa HA HWHCTPYMEHTa KakTO IO
OTHOIICHHWEC HAa BbHIIHUA BHU/, TaKa U HA CbABPIKAHUCTO.

Wurerpupanero Ha KaueCTBEHH JTaHHU gpes
MOJYCTPYKTYpUpPAaHU HWHTEPBIOTA CBINO 3aCHJIM BAJMIHOCTTA Ha
W3CIEIBAHETO, KaTO MO3BOJIM TPHUAHTYJAIMATa Ha pE3yJITaTUTe.
Pa3kasure Ha pOIUTEIINTE OCUTYpUXa KOHTEKCTYaTHA IBIO0YNHA U
MOMOTHAaxa 3a TMOTBBbpXKIAaBaHe Ha HAONIOJaBaHUTE MOJEIU B
KOJIMYCCTBCHUTC JAaHHU. Tazu METOAOJIOTUYHA AdOIIBJIIHACMOCT
MOACHJIBA KOHCTPYKTUBHATA BAIUJAHOCT HA HUHCTPYMEHTA, Thil KaTo
KOHBEPreHuusaTa Ha JaHHW OT MHOKCCTBO HM3TOYHMIMN ITOBUIIIABa
YBEPEHOCTTA B UHTEPIIPETALIUATA HA PE3YIITATUTE.

B 3akimtoueHue, aHanM3bT Ha HAACKIHOCTTA TOKasza, d4e
BBIIPOCHUKBT € HAASKAEH HWHCTPYMEHT 3a M3MEpBAaHE Ha
MEePCNEKTUBUTE Ha TMPENOJaBATeIUTe OTHOCHO MPHUOOIIABAIIOTO
oOpa3oBanue. CuiHAaTa BBTpEIIHA CHIIACYBAHOCT B KIIOUOBU
HU3MEPCHHUA KAaTO HArjlaCu u CaMOG(i)eKTI/IBHOCT, 34€1HO C MPUCMIIUBH
[[EHHOCTH BbB BCUYKH OCTAHAIU OOJIACTH, TIOJKPEIs IPUTOTHOCTTA
Ha MHCTPYMEHTa 3a HACTOAMIOTO u3cieaBaHe. KomOunammsta oT
KOJIMYECTBEHHU MOKA3aTeIu U KaueCTBEHA BajluJalus JOMpUHAcs 3a
o01aTa JOCTOBEPHOCT Ha PE3YITATUTE OT U3CIICIBAHETO.

2.6 AHKeTa H PbKOBO/JCTBO 32 HHTEPBIOTO

3a ;a ce OTTOBOPH Ha W3CIEOBATEIICKUTE BBIIPOCH, Oere
pa3paboTeH CTPYKTypUpaH BBIIPOCHUK, KOUTO Oellie pa3poCcTpaHeH
Cpel YYaCTHULIMTE B MPOYyYBAHETO. BHIPOCHUKBT CE CHCTOU OT MET
pazzena, BCeKH OT KOMTO ChOTBETCTBA HA €THO OT METTE U3CIEABAHU
TeMaTHUYHU U3MepeHus. MTHCTpyMEHTHT BKITIOUBA 001110 32 BBIpOCca
ChC 3aTBOPEH OTTOBOP, BCUUKH U3MEPEHU IO METCTeNeHHA CKajla Ha
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JIukept, Bapupama or 1 (Hanbano HecwriaceH) no 5 (Hambano
cbriaceH). Paznenure u OpoAT Ha BBIPOCHUTE Ca CIICIHUTE:
Paznen A: Harmacu kbM nproOIIIaBaHeTo — 7 €J1eMeHTa
Paznen b: KomnerenTHOoCT Ha yuuTens U caMOepEeKTUBHOCT — 6
eJeMeHTa
Paznen B: Yuunuiina u agMUHUCTpaTUBHA MOJIKpena — 7 eJIeMeHTa
Paznmen I': TlpakTuuecku mpeau3BUKATEICTBA B KJacHaTa cras — 8
eJIeMeHTa
Paznen /I: Cucremuu u yueOHu dakropu — 4 eneMeHTa

Bcekn pasmen e mnpoekTupaH ga  0OXBaHE OTHEICH
KOHCTPYKT, CBBpP3aH C NpuUOOIIaBamioTo oOpa3oBaHue, a
BBTPEITHATA UM CBITIACYBAHOCT € OIICHEHa C IMOMoINTa Ha anda
koepunuenta Ha KponOax. AHanmM3bT Ha HAJAEXKIHOCTTAa MOKa3a
3a/I0BOJIUTENIHA 10 OTJIMYHA BHTPEIIHA ChIIIaCyBaHOCT 3a MOBEUYETO
HU3MEPEHMUS.

o Ha Kponbax

Paznen Bpoii BeIpocu o Ha
Kponbax

Harnacu kpM ipuoOIIaBaHETo 7 0.967

KommnerentHocT u|b 0.858

caM0e()eKTHBHOCT Ha YUHTEIIs

YuunuiiHa W aJIMUHUCTpaTHBHA | 7 0.662

MoJIKperna

[IpakTryuecku 8 0.747

Npeau3BUKATEICTBA B KJlacHATa

cras

CucrteMHu 1 yueOHM (hakTopu 4 0.702

Pesynrarure moTBBpKAABAT, Y€ BBHIPOCHUKHT € HAICKICH
WHCTPYMEHT 3a M3MEPBaHE Ha M3CIICABAHUTE KOHCTPYKTH, OCOOCHO
paszenuTe 3a Harjiacu U KOMIIETEHTHOCT. Bbrpeku 4e pa3aensT 3a
VUUJIUIIHA W aJMUHHCTPATHBHA TIOJKpENa Jaje IMO-HUCHK aida
koepunment Ha Kpoubax (0,662), Toii Bce ome momana B
MPUEMJIMBHUS JUANa30H 3a MpoyuBarenHo u3cieaane (Taber, 2018).

30



Ilo ce oTHacs [0 KOJMYECTBEHOTO IPOYYBAHE,
PBKOBOJICTBOTO 32 HHTEPBIOTA € Pa3paOdOTEHO OKOJIO IIET TEMaTHIH!
ocu. IHCTpYMEHTBT C€ ChCTOU OT JABAHAIECET BBIIPOCA C OTBOPEH
OTrOBOp, OPTaHU3MPAHH OKOJIO TIET TEMATUYHU OCH, BCEKH OT KOHTO
pasraex/a cneru@uueH acuekT Ha IpruoOIaBanioTo o0pa3oBaHue:
1. Oc 1 — Obpa3oBareHu MOTPEOHOCTH W WHIWBHIYAJICH OIUT
(Bbrpocu 1-2): Ta3u TemarnyHa o01acT W3CieaBa €CTECTBOTO Ha
CICIMAIHUTE 00pa30BaTEIHA MOTPEOHOCTH Ha JIETETO M TAXHOTO
BIMSIHUE BBPXY YYCHETO M ajanTaiusaTa B KOHTEKCTa Ha
00II000pa30BaTEIIHOTO yUWIMINEG. T CBIIO Taka pasriekiaa
MOTHBHUTE Ha POJIUTEIUTE Ja U3depar mpuodmaBamo o0pa3oBaHue
npen cnenuanHoTo yuwimmie. Llenara e ma ce pasdepar TuUUHUTE
MOTHBHU ¥ OYaKBAHHUS 110 OTHOIICHHE HA MTPHOOIIABAHETO.

e bpou évnpocu: 2
2. Oc 2 — IHCTUTYIIMOHAIHA TOTOBHOCT ¥ MEXaHHU3MH 3 MOJKpena
(Bempocu 3-4): Bropara oc ce (okycupa BbPXy FOTOBHOCTTA W
KalanuTreTa Ha YYUIUIIETO Ja MOAKPEIs YUYEHHUIU ChC CIICHUaTHU
oOpazoBarennu noTpeOHOCTH. Ts u3cenBa crernenTa Ha 00ydeHHe
Ha TIepcoHana, aJeKBaTHOCTTA Ha (u3nyeckarta U oOpa3oBaTeHAT
anH(ppacTpykTypa © TpWIAraHeTo Ha WHAWBHIyaTH3HpPAHH
ajanrtanuy, Karo Hampumep WMHauBuayadHH 00pa3oBaTeNHU
wianose (MOII) nin momMon mpu mperoiaBaHeTo.

e bpou evnpocu: 2
3. Oc 3 — KoMmyHHKaIs ¥ CONMAIHK B3auMooTHomeHus: (Bbrpocu
5-6): To3m pazgen pasriexaa KadyecTBOTO M 4YecToTara Ha
KOMYHUKAIMATa MEXKIy POJUTETH, YYUTSId W  YYHIUIIHA
aJIMMHHCTpAIH], KAKTO U COI[MAIIHATA MHTETPAllUs Ha JIETETO CPel
BpbcTHUIHTE. LlenTa My € 1ma OleHM Kak ChTPYAHHYECTBOTO M
B3aMMOOTHOIICHHUSTA C  BPBCTHULUTE  JONPHUHACAT  WIH
BB3IPEMATCTBAT MPHOOIIABAHETO, KaTO C€ IOoJ4YepTaBaT KaKTo
MOJIKPETISIIOTO, TaKa M M3KIIOYBAIIOT OMOBEJCHUE B YYWIMIIIHATA
cpena.

e bpou évnpocu: 2
4. Oc 4 — KOMITETEeHTHOCT Ha YYUTEIUTE, TPO(PECHOHATHO pa3BUTHE
u olieHka Ha nonuthkute (Benpocu 7-8): UerBbprara oc nsciensa
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BB3IPUATUATA  HAa  POAMTENIMTE 33  HOATOTBEHOCTTa U
npopeCHOHATHOTO OOy4YeHHEe Ha Y4YUTelIuTe B oOjacTra Ha
npuoduiaBamoTo 00pa3oBaHUE, KAKTO M TEXHUTE BIKAAHUS
OTHOCHO JOCTaTh4YHOCTTAa U €(PEKTHBHOCTTA HA IOJIUTUKUTE Ha
IPBIKOTO MPABUTEICTBO. AKUEHTBT € BBPXY CBBP3BAHETO Ha
©KEIHEBHUTE YYMJIMIIHU PEAJIHOCTH C MO-IUMPOKU PpPaMKU Ha
oOpa3zoBaTenHaTa NOJUTUKA U CHCTEMHH Pa3nopeaou.

e bpoii evnpocu: 2
5. Oc 5 — Ilpeau3BUKaTENCTBa, CHTPYAHUYECTBO U MPENOPBHKU
(Bepocu 9-12): Ilociennara TeMaTHYHAa OC pas3riekaa Io-
HIMPOKUTE NPEeIM3BUKATEIICTBA U OapUepH, ¢ KOUTO ce COTbCKBAT 110
BpeMe Ha Ipolieca Ha MproOIaBane, KaTo HalpuMep HETOCTaThuHU
pecypcu WM HEraTMBHM Harjacu. Ts CbIIO Taka pasriexiaa
CBTPYIHHYECTBOTO ¢ mpodecuonanuctu (Hamp. CrenuanHu
HeJaro3u, TepaneBTH) U KaHH POTUTEIUTE JIa CIIOCIIST JINYCH OMUT
— KakTO YCHEIIeH, Taka W TPyIEH — KaKTO W MPErnopbKH 3a
noo0psiBaHe Ha MPHOOIIABAIUTE MPAKTUKU U MOAKpPENa Ha JApyrd
CeMeNCTBA.

e bpou evnpocu: 4
2.7 TepeHHO npoy4YBaHe

TepeHHOTO mpoy4YBaHEe Ha HacTosIaTa JAUCEpTAlUs €
MIPOBE/ICHO B JIBa OTJICIIHU €Tara — KOJMUYECTBEH M KAueCTBEH —
Mexny sHyapu 2023 1. u mai 2024 r. Jlu3aliHBT Ha TEPEHHOTO
Mpoy4YBaHE € WMall 3a IeJN Jla OCUTYpH KaKTO INUPOTa, Taka M
IbI00YMHA B M3CIIEABAHETO HA MPHOOIIABAIIOTO 0Opa3oBaHUE B
TPBIKUTE MAaCOBU YUHJIHIIA.

KonuyecTBeHOTO MpoyuyBaHe € MPOBENEHO OT SHyapu A0
arpun 2023 r. ¢ moMoNITa Ha OHJIAWH BBIIPOCHUK, Pa3MpOCTPaHEH
ype3 Google Forms . OnnaitH aAMUHHCTPUPAHETO € U30PaHO MOPaIH
MPUYMHU, CBBP3aHU C JOCTBIHOCT, €()EKTUBHOCT M Treorpadcku
00XBaT, KOETO MO3BOJSBA y4YacCTUETO HA YUUTENIU OT Pa3IUUHU
pernonu Ha ['bpumsi. Bpb3kaTta KbM BBIIPOCHUKA € PA3IPOCTPAHEHA
B pa3IMYHU OHJAWH 00pa3oBaTeNIHW MpEeXU U MiIarGopmu 3a
comuayiH ~ Mmeauu,  BriaouutenHo — Facebook  rpymum  3a
MPEeroiaBaTeNi, YYUTENCKH (OPYMH M TMOMIEHCKH CIUCHLUU Ha
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npodecroHalHN acolMaIi. Y94acTUeTO € U3ISI0 JOOPOBOIIHO U
aHoHumMHo. OOmiata wm3Bagka ¢ chctaBeHa oT 300 yumrenu ot
HaYaJlHU ¥ CPEJHM YUMIHuIa B 1s1a ['bpiius.

KadectBenara ¢asa ce mpoBeie Mexay MapT U mMaid 2024 r.,
Clie/] 3aBbpIIBaHE HA KOJMUECTBEHUs aHanu3. [lecet ponurenu Osxa
n30paHu Ype3 LEIeHACOUYeHO MoAOMpaHe Ha M3BaJKaTa, Karo ce
OCUTYpU pazHooOpazue B 00pa3oBaTEIHOTO HHMBO Ha Jenara
(HawamHO M cpemHO oOpa3oBaHue), MPOGECHOHATHHUS OIUT |
PETHOHAIIHOTO ~ MECTONoJioKeHHe. To3u  MOAXOH  TO3BOJH
BKJIIOYBAHETO HA TJIETHH TOYKM KaKTO OT TIPaJCKHUTE, Taka U OT
CEJICKHTE O00pa30BaTeIHH Cpeau, Npejiaraiiku Mo-OajaHcupaHa
KapTHHAa Ha TPHOOIIABAHETO HA MpPAaKTHKAa. B 3aBHCHMOCT OT
MPEINOYUTAHUATA HA YUACTHUIIUTE U Teorpad)ckata UM IOCTHITHOCT,
MHTEpBIOTaTa 0sIXa MPOBEACHU KAKTO JIMIE B JIMIIE, TaKa M OHJIANH
ype3 3allUTeHH MIAaTHOpMU 3a BHUIICOKOH(EpEHTHA BPbH3Ka, KaToO
Zoom u Microsoft Teams. Besika cecust mpoAb/IKA MPUOTH3UTETHO
10-20 munytu. Benuku ydacTHUIM Osxa HHPOPMHUPAHHU 32 LEINUTE U
MPOIeypUTE HA TIPOYYBAHETO M A3 0Xa MUCMEHO ChIJIACHE TIPEIH
ydacTueTo cu. HTepBroTaTa 0sxa ayJqro3anicaly ¢ pa3pelieHue u
TPaHCKPUOWPAHU JOCIOBHO 32 TEMAaTHUEH aHAIN3.

I'JIABA 3: PE3YJITATH

Crnen cpOupaHeTo UM, JaHHUTE, Cliel MPABUIHO KOAHMpAHE,
0sixa BbBEJCHHU B cTaTUcTHYecKkaTa mporpama SPSS v.26. 3a na ce
MIPEJICTaBAT MPABUIIHO PE3YNTATUTE OT OMKCcATeIHaTa CTaTUCTHKA,
0sixa W3MOJ3BaHM TaOMUIM W TrpapuKd, KOUTO ChAbpKaxa
aOCOIFOTHY ¥ OTHOCUTEIIHU Y€CTOTH, HO CHINO M IPYTH CPEJICTBA HA
onucarelHaTa CTaTUCTHKA, KaTO CpeJHa CTOMHOCT M CTaHAAapTHO
OTKJIOHEHHE.

JlanauTe Osixa aHAIM3UPAHW C TIOMOIITA HA OMHCATENIHA U
uH(pepeHnnanHa cratuctuka. OmnucarenHaTa CTaTUCTUKA (CpeIHU
CTOWHOCTH, CTaHJAPTHU OTKJIOHEHHsS, YECTOTH W IPOIIEHTH) Oere
M3MOI3BaHa 3a 0000IIaBaHe Ha OTTOBOPUTE IO BCSKO TEMAaTUIHO
n3Mmepenue. MudepeHmamHusT aHalu3 BKIIIOYBAIIE:
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v He3zaBucumu t-TeCTOBE 3a OILICHKA HA PA3MKUTE Bb3 OCHOBA
Ha OMHapHU IPOMEHJIMBH KaTo MO U MPEAUIIHO 00ydyeHue B
CHEIHATHOTO 00pa3oBaHHUE.

v' Emnodaxropun ANOVA rtecrose, nmocieasanu ot LSD post
hoc cpaBHeHus, 3a na ce HU3CIEABAT PA3IUKUTE MEXKIY
MHOTOKaTerOpUHU MPOMEHJIMBH, KAaTO Bb3PacT, HUBO Ha
obpaszoBanue u Opoit yuernnu crc COIL

v Koeduumentu Ha Kopenaus Ha [IabpChH 3a H3CIeBaHe Ha
CWilaTa ¥ TI0OCOKaTa Ha BPB3KUTE MEXIy IMeTre oOum
MIPOMEHITUBH, MTOJyYSHH OT BHIIPOCHHUKA.

Pesynrature oT Te3W aHANM3U MO3BOJMXA HIACHTU(DHUIIUPAHETO

Ha MOJENM BBB BB3IPHUATHUATA, OTKPUBAHETO HA CTATUCTHUYECKU
3HAYUMU TPYINOBU PA3NUYUs M U3CJIEIBAHETO Ha BPB3KUTE MEXKIY
OCHOBHUTE  KOHCTPYKLIMM, CBBpP3aHM C  IPHOOIIABAIOTO
oOpasoBaHHeE.

OTHOCHO TBBPJIEHUETO ,,BsipBam, ue nenara cbe CreluaaIHu
obpazoBarenuu notpedHoctu (COII) TpsiOBa na ObAAT BKIIOYEHH B
penoBHuTe kinacHu crau” (Benpoc bl), MHO3MHCTBOTO OT
aHKETHPaHWUTE M3pa3uxa MOJIOKUTENHU Bb3rieau, kato 37,3% (n =
101) ca cerimacuum, a 19,2% (n=52) ca HanrbyiHO chriacHu. [To-manka
4yacT OT aHKETHpAaHWUTE 3amnasuxa HeyTpanHa no3unus (19,2%, n =
52), nokaro 15,9% (n = 43) ue ca cpriacuu, a 8,5% (n = 23) ca
HambJIHO HechIJIacHU. Te3u OTroBOopM IIOKa3BaT, 4Ye Makap
MOJIKpernarTa 3a npuoOIaBaHe Jja € CPaBHUTEIHO CHIIHA, 3HAUUTEITHO
MAJILUHCTBO OCTaBa KOJIEOINBO UM HECUTYPHO.

Bsipam, ue nerara chC crnenuamHU OO0pa30BaTEIHH MOTPEOHOCTH
(COII) Tpsi6Ba na OBIAT BKIOYCHH B PEIOBHUTE KJIACHU CTaH.

Bonpoc b1 YectoTa IIponient
AOCOII0OTHO HECHITIACEH 23 8.5

He cvM cpritacen/a 43 15.9
Heyrpanen 52 19.2
Ceriacen/a 101 37.3
HamnsiHo cbrilacen/cpriacHa 52 19.2
061110 271 100.0
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[To oTHOIIEHHE HA TPODHECHOHATTHOTO Pa3BUTHE, OTTOBOPUTE
Ha BBIpoca ,,bUX ce BB3MONBBAT OT TOBeYe NPOGECHOHATHO
pasBuTHE B MpuoOIIaBamoro ooOpazoBanue” (Bwvmpoc C4) 0Osxa
PaBHOMEPHO pPa3MpEIeICHH, KOSTO TMOKa3Ba KAaKTO OCh3HABAaHE Ha
HY)XJaTa, Taka U M3BECTHA CBHIPOTHUBA HIIM HecUrypHocT. OO611o
28,4% (n = 77) ce cprmacuxa, a 12,2% (n = 33) HambiHO ce
cbriacuxa ¢ TBBPIEHUETO, KoeTo mpexmoiara, ye Hana 40% ot
Y4aCTHUIIUTE aKTUBHO MPU3HABAT CTOMHOCTTA HA JOMBJIHUTEIHOTO
obyuenue. 28,0% (n = 76) obaue He ca cbriacau, a 10,0% (n = 27)
HamBJIHO HE ca cbriaacHu, aokato 21,4% (n = 58) ocranaxa
HeyTpaiHdA. Ta3u BapuaOMITHOCT MOXKE Jla OTpa3siBa Pa3IUKHUTE B
NpEeIUIIHUs  ONMUT C oOOyuyeHHWe WM BBB BB3IPHEMaHaTa
WHCTUTYIIMOHAJTHA TTOJIKPETIa 3a MPOIBDKABAIIOTO 00pa3oBaHue.

OTtroBopute Ha TBBPACHUETO ,,MOETO YUMIIHILE IPEIOCTABS
aJICKBaTHU pecypcH 3a mpuodmasamnio odpasoanue (Bwmpoc D1)
Osixa karo 1o monoxkutenHu. Oo6mo 37,6% (n = 102) ot
aHKETHPAHUTE ca ChIIacHH, a 19,6% (n = 53) ca Ha'BJIHO CHITIACHH,
KOETO MpeArojara, 4e MOoBeYe OT IOJIOBUHATA OT YYaCTHHIIUTE
BB3MpPUEMAT  33J0BOJIMTETHO HHWBO HAa  MarepualiHa U
uHOpacTpykTypHa noakpena. Bwnpeku toBa 20,7% (n = 56) ca
OCTaHAJIU HEyTpajaHu, a obmo 22,2% ca u3pa3uiu HEIOBOJICTBO
(18,1% He ca cbraacuu, n = 49; 4,1% ca HaITbJIHO HECHIJIACHU, N =
11), xoeto momuepTraBa, Y€ aJEKBATHOCTTA HAa PECYpCUTE HE €
€IHaKBO BB3MpPHUETA B PA3TUYHUTE YUMIIHIIA.

Ot nmpyra cTpaHa, TeMaTHYHUAT aHAIU3 Ha WHTEPBIOTATa
MPEIOCTaBsl HHTEPIPETATUBHO pa3OupaHe Ha MpeIu3BUKATEICTBATA
u (axkrtopure, Kouto 0GOpMAT NMPUOOIIABAIIOTO 00pa3oBaHUE B
I'bprus. KauecTBeHHTE pe3ynTaTy MOTBBPKIAABAT U JBETE XUITOTE3U
u oboraTsBaT KOJWYCCTBCHHTE JaHHHW, KaTro  OCBETABAT
KOHTEKCTYaTHUTE PEATHOCTH 331 CTATUCTHUECKUTE KOPETaIlHH.
[To-kKOHKpETHO:

e ChHTpyIHUYECTBOTO HA YYUTEIUTE CHC CEMEHCTBaTa H

CHEIHAIMCTUTE € OT pellaBalo 3HAa4eHHe, HO He €

JOCTaThUYHO HMHCTUTYIIHOHATM3UPAHO, KOETO BOIU 1O
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¢parMeHTUpaHa KOMYHHUKAIMsl M  HEMOCJIEeI0BATEIHO
y4acTHE Ha POJUTEIIUTE.

e CraOunmHUTE CTPYKTYpH 3a TOJKperna — OCOOCHO Ha
BPEMEHHOTO Ha3HAayaBaHE Ha CHEIUAJHUA TeNaro3d u
M3II0JI3BAHETO HA MHIUBHIYaJTHH 00pa30BaTeHU POTpaMu

(UOIT) — 3HAYUTETHO IIOBMIIABAT YBEPCHOCTTa Ha
YUUTEIUTE W  BB3IPUEMaHaTa  OCBHIIECTBUMOCT  Ha
MPUOOIIIABAHETO.

e YcTaHOBEHHTE CUCTEeMHHU MIPEUKH, BKJIFOUUTEITHO

HEJIOCTUT'BT Ha PECYpPCH, aAMUHUCTPATUBHUTE 3a0aBsIHUS U
nuncara Ha oOydeHue, 3acuiBaT HEOOXOAMMOCTTa OT
ChIVIACYBAaHW HAUMOHAJIHU CTPATErMd, KOUTO HAIXBBPIAT
3aKOHOJATEIIHUTE JICKIIapalu.

I'JIABA 4: 3AKJIIOYEHHUE

Tasm rrmaBa 0OCHXKIAa OCHOBHUTE KOHCTATallud  OT
U3CJIEBAaHETO B CBETIMHATa Ha ChIUIECTBYBAlllaTa Hay4yHa
JUTepaTypa W HACTOSIIAaTa TIIOJIMTHYECKAa paMKa, CBBp3aHa C
npuoduiaBanoro obpasosanue B ['bpuusa. B3 ocHOBa Ha JaHHH,
cbOpanu ot 271 nmpenogaBareny, pabOTEeIN B IbPKABHA HAYaTHUA U
cpeanu yuunuia, u 10 pomuTenu ype3 MHTEPBIO, JTUCKyCUATA
WHTEPIpPETHpA pE3yATaTUTE TEMATHUYHO B pPAMKHTE Ha TIETTE
OCHOBHM U3CJI€JIBAHM HW3MEPEHUs. Harjlacdk Ha Y4YMUTEJIHTE,
KOMIIETEHTHOCT M caMOe()eKTUBHOCT, MHCTUTYIIMOHAIHA TIOJIKPETIa,
MPaKTHYECKH MPEAU3BUKATENICTBA M CUCTEMHN/ydeOHH YCIOBUSI.
1. Harjiacu Ha y4yuTeJuTe KbM NPHOOINABAIOTO 00pa3oBaHHue
MOKa3BaT, Y€ MMOBEUETO MPENoAaBaTeNd B U3CIEIBAHETO UMAT KaTo
ISUT0 TIOJIOXKUTEITHH HArJIaCH KbM MPUOOIIaBaHETO HA YUSHHIINA ChC
cneuuaniu obpaszoBarennu norpedHoctu (COII), koeTo moakpens
MO-PaHHU W3CIIEJBAHMS, MPOBEJACHW KAKTO B TPBIKH, TaKa U B
MexayHapoaeH konteket (Avramidis & Norwich, 2002; deBoer,
Pijl, & Minnaert, 2011). YuurenuTe npu3HaBaT ETUYHUS UMIICPATUB
Ha MPHOOIIABAaHETO W HETOBUS IMOTEHLMAN 33 HachbpyaBaHE Ha
PaBEHCTBOTO M COLMAIHOTO COMkaBaHe. Te3u KOHCTaTaluu
OTpa3siBaT apryMeHTa, 4e MOJOKUTESITHUTE HArIacu Cpesl yUUTEeITUTe
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ca OT OCHOBHO 3HA4YeHHWE 3a YCICIIHOTO TpUJIaraHe Ha
npuobmasany npaktuku (Forlin, 2010; Sharmaetal., 2006).

Bermpekun Ta3m wuaeonmorudecka MOAKpena oOade, HIKOU
YYaCTHUIIM  HM3pa3Wxa  pe3epBM  OTHOCHO  aKaJeMUYHATa
OCBILECTBUMOCT Ha MPHOOIIABAaHETO, OCOOEHO 3a YUEHHIH CbhC
CCpUO3HHM WIIM CJOXHH OOpazoBaTenHH moTpeOHOCTH. Tasm
aMOMBAJICHTHOCT € B CBOTBETCTBHE ChC SCruggs m Mastropieri
(1996), kouto orOensI3BaT, Y€ Makap YYHTEIUTE Karo IS0 Ja
MOJIKPEIIST KOHIICTIIUATA 32 MPHOOIABaHEe, TE YECTO CE ChbMHSIBAT B
HEHHaTa MPaKTUIHOCT O0e3 aJIeKBaTHU pecypcHu. B IpBIIKA KOHTEKCT
noJ00HN pe3epBH ca jJokymeHTtupanu ot Koutroubaetal. (2008),
KOUTO OTOENsA3BAT, Y€ MO3UTUBHHUTE HATJIACH YECTO CHIIECTBYBAT
€IHOBPEMEHHO C OINACCHUsT OTHOCHO OOYYCHHETO, BPEMEBHTE
OTpaHHYCHUS M pa3Mepa Ha KiacoBere. HacTosmoTo mpoydBaHe
MOTBBPKAAaBa, Y€ Makap NpUOOIIaBalMTe IICHHOCTH Ja Ce
BB3MPUEMAT, TIXHOTO MPEBPBINAHE B TIEJarorudyecka peasHoCT
ocCTaBa MPEIU3BUKATEIICTBO 32 MHOTO MPETIOIaBaTelH.
2. KoMneTeHTHOCT Ha yYHTeJIsl 1 CAMOYyBCTBHE

[IpoyyBaHeTo yCTaHOBHM, 4Ye TIIOBEUETO YYACTHHUIU C€
OIICHSBAT KAaTO yMEPEHO IO BUCOKO KOMIICTEHTHH B padoTaTa C
YUEHUIIM ChC chenuaaHu obpazoBarennu morpedHoctu (COII).
MHoro oT TsX 00aue u3pa3uxa CbMHEHHUS OTHOCHO JOCTAaThUYHOCTTA
Ha MMbPBOHAYATHOTO CH YYHUTEICKO 00pa3oBaHHE U O0yYEHHETO MO
BpeMe Ha paboTa, KOETO € B CBHOTBETCTBHEC C OIIACCHHSATA,
JOKYMEHTUPAHU B MPETUIITHU TPBIKH POYyYBAHUS
(Anastasiou&Kauffman, 2013; Tzivinikou, 2015). Te3u pe3ynratu
ca B CBOTBETCTBHE M C MEXKIyHapojJHaTa JHUTEparypa, KOSATO
MTOCJICIOBATETHO MMOAYEPTaBa, Y€ caMOe(PUKACHOCTTA HA YUNUTEITHTE
€ CWIEeH mpejckasBail (akrop 3a NpUOOIIABANIMTE HAIJIACH H
moBeIcHUETO B KiacHara cras (Bandura, 1997; Loreman, 2007).

Hemo moBede, BHCOKara TIOJNIOKHUTEIHA  KOpENIAIHNS,
HaOllto/laBaHa MEXAY CaMOS(PUKACHOCTTa M TMPUOOIIABAIINTE
HarmacH (KakTo € MOTBBPAEHO B Xumnore3a 1), € B ChOTBETCTBHUE C
KoHcTaranuute Ha Sharma u Jacobs (2016), kouto geMoHCTpHpaxa,

37



4e KOTaTO YUUTEIIUTE CE YyBCTBAT YBEPCHH B YMECHHUSATA CH, TE Ca I0-
CKJIOHHHM JIa Bb3IpUEMaT NpUOoOIIaBali CTpaTeTHH. 3a pa3jinKa OT
TOBa, KOraTO MPEMOJAaBATCIUTE CE€ YYBCTBAT HEMOJATOTBEHU, TE
MoraT Jia ce MPOTHBOIIOCTaBAT Ha NPUOOIIABaHETO, HE TOPaIu
Mpepa3ChAbld, a MOPaal BB3IPUEMAHO HECHOTBETCTBUE MEXKTY
TEXHUTE YMEHUS W  W3HMCKBAHUATA Ha  MPHUOOIIABAIIOTO
npernogaBaHe. ToBa momuepraBa HEOOXOJUMOCTTA OT CHCTEMHU
yCWIHs 332 TOJOOpsSBaHE Ha BB3MOXKHOCTHTE 3a MPO(HECHOHATHO
pa3BuTHE, (QOKyCHpaHH BBPXY IUPEPEHIIMPAHOTO OOyYCHHUE,
VIPaBICHUETO HA IOBEJACHUETO W H3MOJI3BAHETO HA TIOMOIIHU
TEXHOJIOTUH.
3. Br3npuemMaHa yYHJIMIHA U A[IMUHUCTPATHBHA NMOKpena
WucTuTynmoHanHata TOJKpena 3a MpHoOlIaBaHe ce
BB3MPHEMA KaTO yYMEpPeHa, HO HepaBHOMepHA. Jlokato HIKOU
YYaCTHHUIIM TOTYEPTABAT IOJIOKUTEIHOTO CHTPYAHUYECTBO C
VYUTEIUTE 3 TMOJKPENa U CHCIHATHUTE TIearo3u, APYrd MoCcoYBaT
3a0aBsHUSI B TMIEpCOHAIIA, (PParMEHTUPAHU TICUXOJIOTHYECKH YCIYTH
W JIMTICATa Ha SICHU aJIMUHUCTPATHBHU MPOTOKOIH. Te3U BB3NPUATHS
ca B CHOTBETCTBHE C IIO-paHHHM NPOYYBAHHUsS, TOKA3Balld, 4Ye
PHKOBOJICTBOTO HA YYWJIHUIIHO HUBO U PA3MPEICIICHUETO Ha
pecypcuTe 3HAUUTEIHO BIMSAAT BBPXY €(PEKTHBHOCTTa Ha
npuobimasaneto (Ainscow & Sandill, 2010; Skerbetz, 2016).
KoHcTatanuure ChIIO Taka CHOTBETCTBAT HA MPEIAMIITHO
rpblKO wu3cieaBane Ha Symeonidou wu Phtiaka (2009), xoerto
uAcHTUGUIMpPA  JCHEHTpaIM3alusATa  HAa  [MPHOOIIABAIIOTO
oOpazoBaHWe  KaTo  KJIHOYOBa  Oapuwepa,  Bojema  Jo
HETOCJIC/IOBATEIIHO TIPUJIaraHe B Pa3IMYHUTE PETUOHU M BHUJIOBE
yauiuiia. BaxHo € ja ce oTOenexu, 4e HACTOSIIOTO MPOydYBaHe
YCTAHOBHU, Y€ YYHWTEIWTE B HAUAIHUTE YYWIIHUINA Ca CKIOHHHU Ja
CHOOIIIABAT 3a MO-TIOJKPETISINA CPela OT CBOUTE KOJISTH B CPETHHUTE
YYWINIIA, pasjuka, oroenszana u or Avramidis, Bayliss u Burden
(2000). Te3m HECHOTBETCTBUS TIOKa3BaT, Y€ IMOJUTHUYCCKUTE
pebopmMu TpssOBa HE caMO Ja C€ CTPEMST KbM CHCTEMHA
CBIVIACYBAHOCT, HO U J1a OTTOBAPAT HA KOHTEKCTYaTHUTE HYKIH Ha
KOHKPETHUTE YYMIIUIIIHA HUBA.
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4. IlpakTHYecKM NpeIU3BUKATEJICTBA B NPHOOHIaBAIINTE
KJIACHU CTaul

Yuurenure ChOOMABAT 3a MHOXECTBO MPEYKH MPU
e(EKTUBHOTO MPUJIaraHe Ha MPHOOIABAHETO, BKIFOUUTEITHO JIUTICA
Ha BpeMe, IPeHaCeJIeHH KIIACHHU CTau, TPYAHOCTH MPH alalTHPAHETO
Ha  y4eOHWTE TPOTpaMH, CMOIMOHAIHO  HANPEKEHHE U
MPEIM3BUKATEIICTBA IIPH HAChPYABaHE HA IPYIOBATa aHTAXKHPAHOCT
Ha YYCHHIM ChC clienuaiHu oopazoBatennn norpedHoctu (COIT).
[TomoOHM OTKPUTHSI OTpa3siBAT PEATHOCTTA, Ye IPUOOIIIABAHETO HE €
MIPOCTO TEeIAarornyecka CTPaTerus, a CI0KHO MPECTPYKTypUpaHe Ha
HOPMHTE M oOdJakBaHusTa B kiacHara crtas (Florian & Black-
Hawkins, 2011).

Te3u omaceHuss ca OTpa3eHH B u3cieaABaHus Ha Jordan,
Schwartz u McGhie-Richmond (2009), kouTto oTO€es3BaT, Y€ MHOTO
YUYUTEIH Ce 3aTPyIHSABAT Ja OalaHCHpaT UCAIUTE 3a IPUOOIIABaHEe
C JIOTUCTHYHHWTE HW3WUCKBAHHS 3a MPEMojaBaHe HAa Pa3sHOOOpa3HH
yueHund. OCBEH TOBa, €MOIIMOHATHATA TEXKECT OT MOJKpernara Ha
yueruiu c¢bc COIl 6e3 mocrarbyHa WHCTUTYIIMOHAIIHA TOJKpeEra
MOXe J1a JIoBese 10 ctpec u nperapsiae (Emam & Farrell, 2009). B
IPBIKH KOHTEKCT IMOJOOHU TPEIU3BUKATEICTBA Ca OIMHCAHU OT
Zoniou-Sideri  u  Vlachou (2006), kouTo  moaUEpTaBAT
HEOOXOAUMOCTTA OT MO-CTAOMITHA MYJITHIANCIUILUTHHAPHHA CKHUITH 3a
MOJIKpera B yuniumara. BaxxHo e f1a ce oTOesexu, ye HacTOSIIOTO
MpOoy4YBaHe pa3KpHBa M TPYAHOCTH B KOMYHHUKAIUATA MEXKITY
POIUTENN W YYUTENIM, KOETO IOKa3Ba HEOOXOIUMOCTTa OT TO-
CTPYKTYpUPAaHH paMKH 3a aHrakupaHe Ha CEMEWCTBOTO B
TUTAHUPAHETO Ha MPHOOIIABAHETO.

5. CucremHa u y4eOHa moaKpena

YdYacTHUIIUTE UW3pa3uxa CMECEHH MHEHHUS OTHOCHO
cucTeMHara W ydeOHata mojkperna. JlOKaTo HSKOM MpHU3HAXa
noI0OpeHUsATa B pasnpee/iCHUETO Ha JbPKaBHUTE PECYpCH, TO-
CMENUAIHO Ha3HAYaBAaHETO HAa IMOMOIIHU YYUTEIH, MHOTO IPYTH
KPUTHKYBaxa PHUTHJHOCTTAa HAa HAIlMOHAJTHATAa y4deOHa mporpama,
3a0aBsSHETO HAa JUATHOCTHYHUTE YCIYTH M JIUTICATa Ha MPHIOKUMHU
MOJUTHKH 3a MproOIaBaHe. Te3n KOHCTATallMU ca B ChOTBETCTBHUE

39



C MO-paHHM KPUTHKU KbM TpbhIKATa IMOJUTHKA 33 MPUOONIABAIIO
o0pa3oBaHUEe, KOUTO YECTO MOIYEPTaBaT HECHOTBETCTBUETO MEXKIY
3aKOHOJIATCITHUTE pPaMKd UM TPAKTHYECKOTO UM IIpUJIaraHe
(Anastasiouetal., 2016).

3HAYUTEITHUTE KOpENAllMM, OTKPHTH MEXAy CHCTEMHATa
HOAKpena W JAPYrM TeMaTHYHH u3MepeHus (Xwumoresa 2),
npearnoarar, 4¢ Bb3IPHUIATUATA HAa YYUTEIHUTE 32 aJCKBaTHOCT Ha
Makpo HHBO (OpMHpAT TEXHHTE HArJlaCH, YBEPEHOCT H
OPSKUBSIBaHUS B KiAacHaTta cTas. Ta3u B3aMMO3aBUCHMOCT €
obcwaena u ot Mitchell (2015), koliTo TBBpaM, Ye npHOOIIaBaIIATA
pedopma TpssOBa Aa ce U3BBPIIBA CIHOBPEMEHHO HAa MHOXECTBO
HUBA — Yy4eOHO, NIeJaroruuecko 1 nmoautuiecko. Koncraranuure ot
TOBA MPOYYBaHE MOJKPEIAT MHEHUETO, Y€ Oe3 BCeoOXBaTHU, 100pe
¢buHaHCHpaHU W SICHO (DOPMYJIMPAHU HALMOHAIHU CTPATETUH,
YCHIIMATA 3a MPUOOIIABaHEe HA YYMIIMIIHO HUBO IIE MPOABIDKAT Ja
3aBUCSIT OT JINYHATA MHUIMATUBA U JIOKAJTM3UPAHUTE YCIOBHSI.
6. B3auMooTHOImIeHWMSI M  XOJHMCTHYEH XapakTep Ha
NPUOOIIABAHETO

Tperata xunore3a Ha WU3CIEABAHETO, Y€ CHIIECTBYBAT
3HAYUTEITHH B3aUMOBPB3KM MEXKIY BCHYKHTE TIET TEMaTHYHH
u3MepeHus, Oelre MoTBbp/ACHA, UYpe3 KopenanroHeH aHanu3. Tosa
OTKPHUTHE TOAKPETIs MPEAUIIHA MOJICITH, KOUTO KOHIENTYaTU3upaT
nproOIIaBamoT0 00pa30BaHNEe KaTO MHOTOM3MEpPHA KOHCTPYKIIHS,
MOBJMSIHA KakKTO OT WHIUBHIYAIHUTE XapaKTePHCTHKU Ha
YYHUTENUTE, TaKa U OT MO-IIUPOKH crucTeMHH (akTopu (Avramidis &
Norwich, 2002; Florian, 2014). Hanpumep, yuuTenure ¢ BHCOKa
caM0e()eKTHBHOCT Ca TO-CKJIOHHH J]a ChOOIIaBaT 3a MOJOKUTEITHH
Harjlack W IO-MaJKO MPAKTHYECKH TPEIN3BUKATEICTBA, KOETO
JEMOHCTpPHUpA B3aMMOJCHCTBUETO MEXKAY JHYHHTE YOCKICHUS H
OIEPATUBHUTE PEATHOCTH.

Te3u B3aMMOBPB3KH IOKa3BaT, 4e IMOJOOpPEHHATA B €THA
o0lacT — KaTo HampuMep MHOJ00peHOTO Oo0y4yeHHe — MOoraTr Ja
JOBeNaT 10 TIOJOKUTEIHW CTPaHWYHH e(eKTH B JpYrH,
BKJIIOYMTEIHO HAarjiacu W YBEpEeHOCT B KiacHara cras. ToBa
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OTKpPUTHE € B CHOTBETCTBHE C TEOPHATA 32 EKOJIOTMYHHUTE CUCTEMH
Ha bpondenbpenep (1979), koaTo mOCTynIMpa, Y€ UYOBEIIKOTO
pa3BuTHE (M B MO-IIMPOK CMHUCHI 00pa3oBaTelHATa MPAKTUKA) CE
oQopMs OT MHOXKECTBO B3auMoieiicTBamu cucreMu. CiieZioBaTeIHo,
MOJUTUYECKUTE MHTEPBEHIIUHN TPsAOBa Ja OBIAT MPOEKTUPAHU ChC
CUCTEMEH TMOJXOJA, KOWTO OTYMTa AMHAMUYHUTE B3aUMOBPB3KU
MEXIy OOyYeHHETO, pECypcuTe, HarjiacuTe U CTPYKTypHaTa
MOJIKpera.
7. lemorpadcku Bapyanum B OTTOBOPHUTE

[locneanara xunore3a, OTHOCHO JEMOrpadCcKUTe pa3inuyus,
Oellie YaCTUYHO MOTBBPICHA. Y UUTEIUTE C BHUCIIE 00pa30BaHUE WIN
npeauimHo oOydeHne B O0JIacTTa Ha CHEIMaTHOTO 00pa3oBaHUE
M3paszuxa 3HAYUTEITHO IMO-BUCOKM HHMBA HA KOMIIETEHTHOCT U TO-
ONMarompusiTHU HAarjlacH, KOETO TMOJKpens KOHCTaTalluuTe Ha
®opaun u 1p. (2009) u Apamuauc u ap. (2000). ITo momodbeH HaurH
YUUTEIUTE C MO-TOJISIM OITUT B paboTaTa ¢ YUSHHIIH ChC CIICIUATHI
obpazoBarenuu mnotpedHocTH (COII) BB3MpHEMAT MMO-MAaJIKO
MIPEYKH, KOETO MOM4YepTaBa CTOMHOCTTa HAa MPAKTUYECKUS OMUT U
po(eCHOHATHOTO Ch3PsIBAHE.

NHuTepecHo e, ue yuuTenkuTe choOI11aBaT 3a 0-BUCOKH HUBA
Ha BB3MpHEMaHa aJMUHHCTPATHBHA MOJKpena — pe3yiTar, KONTo
M3MCKBA I0-HATATBIIHO IPOYYBAaHE, HO MOXE Ja OTpa3sBa IO-
IIMPOKU TIOJIOBH PA3NIUYMs B PENAllMOHHUTE U KOMYHUKATHUBHHTE
M3MEpEeHHs Ha YYMITHIIIHOTO pbhKoBoIcTBO (TSchannen-Moran&Hoy,
2001). Paznukure, HaOMIOJaBAaHU MEXy YUYUTEIUTE B HAYAITHUTE U
CpEeIHUTE YYWIWIIA, ChUIO 3acily’kaBaT BHHMaHHE, TbU KaTo Te
MOraT Ja co4yaT KbM pa3IMYHU WHCTHTYIIUOHATHH KYITypHU U
TMHAMUKA MEKIY YICHUIIN U YIUTEIH. .

Upes 1sIOCTEH aHaIuM3 Ha  KOJMYECTBEHH JIaHHW,
IIPOYYBAHETO € pasMiIelajJo CEAEM M3CIEI0BATENICKH BBIIPOCA,
CBBp3aHM C U3MEpEHHsITa Ha HarjacuTe Ha Yy4YHUTEIuTe,
caMOe(eKTUBHOCTTA, MOAKpPENaTa OT YYWJIMIIETO, NMPAKTHUECKUTE
IPEIU3BUKATEIICTBA M CUCTEMHHUTE (AKTOPH, 3a€JHO C TEXHUTE
B3aMMOBPB3KH U BIMAHUETO Ha JeMOTrpa)CKUTE NPOMEHIIMBH.
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WNuTerpupanero Ha OTTOBOPUTE B TE3M TEMAaTUYHH OO0JIACTH
M03BOJISIBA HIOAHCHUPAHO pa30HpaHe 3a TOBAa KaK MPUOOIIABaHETO Ce
WHTEPIPETHPa, TOJKpENs W TMPEeKHUBSIBA OT OOpPa30BATEITHHUTE
crienuanucTi. Makap 4e JaHHUTE OTpa3sBaT 00Ila OTBOPEHOCT KbM
MPUOOIIABAIUTE TPAKTHKU, T€ CHIIO TaKa pa3KpUBAT BaKHU
obmactTh Ha OE3MOKOMCTBO — OCOOCHO TIO OTHOIIGHHWE Ha
OTpaHHUYEHUSITA HA PECYpPCHUTE, TMPOIMYCKUTE B TPO(HECHOHATHOTO
oOy4eHHe W HeNocle[0BaTeIHaTa WHCTHTYIIMOHAIHA IOJKpera.
Te3u npo3peHust JONPUHACAT KaKTO 32 aKaJIEMUYHHUS TUCKYPC, TaKa
¥ 32 TPAKTHYECKOTO PA3BUTHC HA IOJHMTUKUTE W TPAKTUKHUTE 3a
npuroOIIaBaHe B TPBLKHUS 00pa30BaTENIeH KOHTEKCT.

[Ilo ce oTHACS O MBPBUS M3CICIOBATEIICKH BBIIPOC, KOWTO
M3cie/[Ba HarJlaCUTE HAa YYHMTEIHWTE KbM MPUOOIIABAHETO Ha Jiera
ChC CIEHMAIHA O0pa30BaTeIHU MOTPEOHOCTH, JAHHHUTE IOKa3BaT
NPEIUMHO TMOJIOKUTEIHA OPHEHTAIMs. YYHTEIUTE IO TojsMa
CTEINEH MOJAKPENAT NPUHLIUIINTE Ha MPUOOIIABaIlOTO 00pa30BaHueE,
MpU3HABaWKU TON3UTE My KaKTO 3a Jelara CbC CHEIHAIHU
oOpa3zoBareHu TMOTPEOHOCTH, Taka M 3a TEXHUTE THUIIUYHO
pa3BHBaAIlM C€ BPHCTHUIM. MHOTO OT PECMOHAEHTUTE MpPU3HABAT
compajgHata W  eTUYHA CTOMHOCT Ha  MpUOOIIaBaHETO,
MOTBBPXKAABAUKYU POJISITA My B HACHPYABAHETO HA MHOTOOOPa3UETO
U pPaBEHCTBOTO. 3HAYWTEIHO MAIIMHCTBO o0ade u3pasu
CKEMTHUIIU3bM, OCOOCHO 1O OTHOLIEHHWE Ha akKaJeMH4YHaTa
OCBIIECTBUMOCT Ha MPUOOIABAIIOTO O0Opa30BaHMUE 3a YUECHHUIIH C
nmo-u3pazeHu noTpedHocTu. Tasm amMOMBAaNEHTHOCT pa3KpHUBa, ue
Makap HJICOJIOTHYecKa MOJKpera 3a MPUOOIIaBaHeTO J1a € HAJHIIE,
HEHHOTO TPAKTHYECKO TNPUIIOKEHUE MOXE BCe olle aa Oble
BB3MPEIATCTBAHO OT CKPUTH CHMHEHHS WM HEI0CTaThYHA
CTPYKTypHa MOJKperna.

[Ilo ce oTHAcs 70 BTOPHS M3CIEAOBATEICKH BBIPOC, KOWTO
M3clieIBa KOMIIETEHTHOCTTA Ha YYUTEIUTE U CaMOE(EKTUBHOCTTA
¥M B IPHOOIIIaBaIia cpeia, pe3ysiTaTuTe paskpuBaT nmpodecrnoHaieH
Meh3ax, XapakTepu3upaH CbC CMECHIIa OT YBEPEHOCT U
HecurypHocT. [loBedero  yumrTenn cmsTar, dYe  paszOupar
MpEeIM3BUKATEIICTBATA, MPEJ KOUTO Ca M3MPaBEHH YYCHUIIUTE ChC
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cnernranau obpazoBarenHu notpedHoctu (COII), u ce uyBcTBAT
CPaBHHUTEIHO KOMIIETEHTHH B IMpPWJIAraHeTo Ha MPHOOIIaBaIN
cTpaTeruy. 3HaYUTEIHA YacT OT U3BaJKaTa o0aue u3pa3u CbMHEHUS
OTHOCHO aJIeKBaTHOCTTa Ha I'bPBOHAYAIHOTO M TEKYIIOTO CH
o0y4yeHHe, KaTo MHOTO OT TAX 3asBsBAaT, Y€ HE ca IOIYyYWIH
JIOCTaThbUHO  MpodecHoHalHO  pa3BUTHE B  oOiacTtra Ha
npuodiIaBamara negaroruka. Tasu pasianka Mex/y Bb3IpUeMaHaTa
aHTKUPAHOCT W  JIGHCTBUTENIHATa TOTOBHOCT  IMOJYepTaBa
3HAYEHUETO Ha YKPEMBaHETO Ha MporpaMHuTe 3a OOyueHUEe Ha
YUUTEIH, 32 J]a CE TapaHTHPa ChOTBETCTBHE MEX Ty IPUOOIIIABAIIINTE
CTPEMEXH U MeJarorndyecKuTe Bb3MOKHOCTH.

[I{o ce oTHacs 70 TPETUA U3CIIETOBATEIICKH BBIIPOC, KOMTO ce
dokycupa BbpXy BBb3IpPHUEMaHATA YYWIHMIIHA U aJMUHUCTPATHUBHA
MOJIKpeNa, pe3yJlTaTHUTe I[OKa3BaT, Y€ HMHCTUTYIHMOHAIHATA
MOJKpena 3a NpHOOIIaBaHETO € YyMEpeHa, HO HEMOCTOsIHHA.
PecnionzeHTHTE KaTO LU10 MPHU3HABAT HATMYHETO HAa MAaTCPHAIHH
pecypcu W XBaliAT JAMHAMUKATa Ha CHTPYJHUYECTBO MEXKIY
YUYHUTENIUTE MO OO0 U CHenuaaHo oOpa3oBaHue. Bbmpeku ToBa
Bb3HMKHAXa 3HAUMUTEJIHHM OIACEHUs OTHOCHO SCHOTaTa Ha
MOJUTHKATE, aJMHHHACTPATHBHATA AaHTQKUPAHOCT M  OCOOEHO
JUTICaTa Ha YCIYTH 3a IMCUXOJOTHYECKa MOAKPerna 3a YUSHHUIU ChC
COIl. Te3u HEJ0CTaThIIN Ch3/aBar (parmMeHTHpaH
WHCTUTYIIMOHANIEH KOHTEKCT, B KOWTO MPAaKTUYECKOTO MpuUjlaraHe Ha
MpHOOIIABAHETO 3aBHCH JIO TOJIsiMAa CTENEH OT WHAWBHIyaTHATA
WHUIMATHBA M JIOKAIM3WPAHUTE YCIOBUSA, a HE OT €THAKBO
MOJIKPETISIa CHCTEMHA paMKa.

[Ilo ce oTHaca 10 YETBBPTUS H3CIEIOBATEICKH BBIPOC,
KOHTO pasriexiamie MpaKTHIYEeCKUTe MPEeIU3BUKATEIICTBA, TP
KOUTO Ca W3MPABEHU YYUTETUTE B MPUOOIIaBAIINTE KIACHU CTaH,
pe3yaTaTuTe TMOoJYepTaBaT MIMPOK CIEKTHP OT Mpedku. OCHOBHU
cpen TAX ca TPYAHOCTUTE TMPU HWHAWBHIYaTU3UPAHETO Ha
o0y4eHHeTo, HEIOCTaThPUYHUTE pEecypcH B KJacHaTa cras,
€MOIIMOHATHATA TEXKECT U MPEAN3BUKATEIICTBATA MPU AHTAKUPAHETO
Ha yueHui cb¢ COII B rpymoBa pabota WM MO-MTUPOKH ydeOHU
neiinoctu. OCBEH TOBa, 3HAUMUTENEH Opoil yuuTenu choOIIaBar 3a
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TPYZAHOCTH B KOMYHHUKAIUATA C poauTenute Ha yueHuu cbe COIl,
KOETO Tpennojara HeoOXOIMMOCT OT MHOAOOPEHH CTpaTeruu 3a
CbTPYAHMYECTBO  MEXAY JOMa W  yuywiauimero. Tesm
NPEAN3BUKATENICTBA [TOYEPTaBAT CI0KHOCTTA Ha MPHUOOIIABAIIOTO
MPEeroiaBaHe U Pa3KpHBAT CTPYKTYPHUTE M MEKIYJUYHOCTHUTE
U3MEPEHHUS, KOUTO O(OPMSAT OIHUTA HA YUUTEIUTE B €KETHEBHUETO.

[Ilo ce oTHacs A0 METUs M3CIEAOBATEICKH BBIPOC, KOUTO
M3CIIe/IBa BB3NPUATHATA HA YUYUTEIHUTE 32 CUCTEMHATa M ydeOHaTa
MOJKpena 3a NPHOOLIaBaHETO, pe3ylITaTHTE pPHUCYBaT CMECCHa
KapTuHa. MHOro  mpenojaBaTeNy  KPUTHKyBaxa  TpbIKaTa
oOpa3oBaTenHa CHCTEMa 3a OrpaHHMYEHAaTa M TBBKAaBOCT U
HEIOCTaThUHUTE CTPYKTYPH 3a TOJIKperna. BBIpekn ToBa HAKOH
PECHOHACHTH pa3rpaHn4nXa OOLIUTE CHCTEMHH HEJIOCTATBIIM OT TO-
KOHKPETHUTE TMPABUTEICTBEHU YCWIHA 3a paslpeleieHue Ha
pecypcuTe, KaTo 3HAYMTENHa 4YacT NPH3HABaT a/JeKBATHOCTTA Ha
NpeJOCTaBeHUTEe OT Jbp)kaBata Martepuand. Karo  wsio,
KOHCTaTallMMTe OTpa3siBaT Ipeana3iuB ONTHUMU3BM, CMEKYEH OT
MIOCTOSTHEH CKETITHIIM3bM OTHOCHO MO-IIMpPOKAaTa pamKa, B KOSTO
¢byHkuMoHMpa mnpuoOIIaBaHeTo. ToBa HampeXeHUe MoI4epTaBa
HEOOXOJMMOCTTa OT TMO-CHIVIACYBAaHHM TIOJIMTUKH U pedopmu,
HACOYEHHU KbM IMPHUBEXkKAaHE HAa y4eOHUs TU3aiiH B CbOTBETCTBUE C
MPUHLMIIUTE Ha PUOOIIABaHETO.

[lo ce oTHacs 10 mIECTUS M3CIEAOBATENCKU BBIIPOC, KOUTO
M3CJeBa KOpENAMUTe MEXAY IMeTTe TeMaTHYHH W3MEpEeHHUs Ha
BBIPOCHUKA, Osfixa  OTKPUTH  3HAYUTEIHM  B3aUMOBPB3KH.
3a0eneXuTelHO €, Y€  TOJOKHUTEIHUTE  Harjach  KbM
NpUOOIIaBaHETO Ca CHUJIHO CBBbP3aHU C IIO-BUCOKM HHMBAa Ha
caMOE(EKTHBHOCT W BB3NPHSTHS 32 JIMAHUCTPATHBHA IOJAKpEIa.
OcBeH TOBa, MO-CHJIHOTO YYBCTBO 332 KOMIIETEHTHOCT KOpEIUpa C
MO-MAJIKO JIOKJIAJ[BAaHH TPAKTUYECKH MPEIU3BUKATEIICTBA, KOETO
npejrnoiara, 4e 1mo-100pe NoJAroTBeHUTE YUYUTENId Ce YyBCTBAT I10-
CIIOCOOHU J1a MpeoiofieaT OapuepuTe, CBbP3aHu C IPUOOIIaBAHETO.
CucremHuTe M yueOHHUTE (AKTOPH CBIIO OfXa TOJIOKUTEITHO
CBBP3aHM C HAIJIaCUTE M yYMIUIIHATA ITOJIKPETIa, KOETO IOKa3Ba, 4e
BB3IPUATUATA 32 AJEKBATHOCT HAa MAaKpPO HHUBO BIMSAAT BBPXY
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JIOKAJTHOTO Tpuiiarane. Te3u B3auMOBPB3KH MOJICHIBAT UAEATA, Y€
nproOIIaBamoTo 00pa3oBaHe € MHOTOM3MEPEH (PEHOMEH, 3aBHCEII
KaKTO OT UHIUBUAYAIHH, TaKa U OT CACTEMHH ITPOMEHIIMBH.

[lo ce oTHacst 10 ceMUsT U3CIEAOBATEIICKH BBIIPOC, KOHTO
u3cleaBa [eMorpad)CKUTe pa3auius B OTTOBOPUTE HA YUACTHUIIUTE,
Osixa HaOJIFO/1aBaHU CTATUCTHYECKH 3HAYMMHU Bapualli Bb3 OCHOBA
Ha 1oy, oOpa3oBaHue, OOy4eHHE B CHEIHATHOTO OOpa3oBaHUE U
opoii yuenuiu cbe COII B kitacHarta cras. YUUTEIKUTE ChOOIIaBaT
3a TI0-BUCOKHM HUBA Ha BB3IpPUEMaHa aJIMUHUCTPATUBHA MOJKpEIa,
JIOKATO TE€3HU C BUCIIIE 00PA30BAHKE WM CIICIIMAIM3UPAHO 00yUCHUE
B pHOOMIABAIIOTO OOpa3oBaHWE U3pa3siBaT I0-0JIarONpPUITHU
HarJlacu M Mo-rojisiMa caMoeeKTUBHOCT. OCBEH TOBA, YUUTEIIHTE C
Mo-roJisiM onuT B pabotata ¢ yuenuiu cbc COII cpobmasar 3a mno-
MaJIKO TPAKTUYCCKH MPEIU3BUKATEIICTBA M IO-BUCOKM HHUBAa Ha
BB3IIPHEMaHa KOMIIETEHTHOCT. Te3u OTKPHUTHUS MOKa3BaT, Y€ KaKTo
¢dopmamHOTO 00pa3oBaHME, Taka M YYCHETO UYpe3 MPEKHUBSIBAHE
JOTIPUHACST 3a TMO-yBEPEHU U MOJKPEMSIIHN MEePCIEKTUBH OTHOCHO
MPUOOIIABAHETO, KaTO 1O TO3W HAYMH 3acHiIBaT 3HAYCHUETO Ha
npodecnoHaIHOTO pa3BUTHE W OOy4YeHHETO 0e3 OTKbCBaHE OT
pabora.

Bompekn BceoOXBaTHHS XapakTep Ha TOBa MpOYy4YBaHe,
TpsOBa Ja ce MPHU3HAAT HAKOJIKO orpanndyeHus. [IbpBo, TaHHUTE ce
OCHOBaBaT EIMHCTBEHO Ha CAMOOICHSBAHU BB3NPUSITHS, KOUTO
Morar aa 0b/1aT 00eKT Ha COIMAIHA KEJIATeTHOCT WU OTPaHUYEHU
OT WHAMBHIYyallHATa OCBEJOMEHOCT. BTOpo, KpOC-CEKIIMOHHUSAT
JTU3ailH Ha TPOYYBAHETO TMPEJOTBpaATABA HIACHTH()HIIMPAHETO HA
MPUYMHHO-CTICICTBEHH  BPB3KH ~ MEXAY  NPOMEHJIMBUTE U
pe3ysTaTUTe HE MOoraT Ja OOXBaHAT JBITOCPOYHHUTE TPOMECHH B
HarlacuTe WM TMpakTUKUTe. Tpero, wu3BaaKaTa, Makap U
pa3HoOOpa3Ha 1Mo OTHOIIICHHE Ha JieMOorpad)CKUTe JTaHHU, MOXKE J1a
HE € HaIBbJIHO MPEACTaBUTEIHA 32 BCUYKU TPBIKHU MPENOIaBaATENH,
0cOOEHO 3a  Te3W, KOUTO  paboOTAT B  CEICKU WU
BHUCOKOCTICIIMANIU3UPpaHU  ycioBus. I Hakpas, BBIOPEKH Ue
KOJIMYECTBEHUAT MOJXO/ YJICCHU IIUPOKHUS aHAIN3, TOH H3KITIOYH
M0-3316J00YCHO MPOYYBaHE HA HIOAHCHUPAHUTE MPEKUBSIBAHUS U
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KOHTEKCTyaJqHUTE (AKTOPH, BIHMSICIIM BBPXY MPHOOIIABAIIOTO
oOpasoBaHHUeE.

Bb3 ocHOBa Ha Te3W OTpaHUYCHHS CE TMpenarar HIKOJIKO
HAcoku 3a Obaemu uicienBaHus. KomndyecTBeHHUTE H3CIEIBaHUS
Ouxa MOTJIH J1a IPEAOCTaBIT HH(OPMAIIHA 32 TOBA KaK HAariacuTe u
MPAKTUKUTE HAa YYUTEIUTE CE pa3BUBAT C TEUEHUE HA BPEMETO,
0c00€HO B OTTOBOp Ha MPOMEHH B TOJIMTUKUTE MM MHULIUATHBH 32
npodecronanto pazsutue. KauecTBeHUTE METOIM, KATO MHTEPBIOTA
Wi Kazycu, Ouxa wmorium pga oborartar pasbupaHeTo 3a
WHAWBUyalHATa ¥ WHCTUTYIMOHAIHATA JWHAMUKA, odopmsiia
npuobmaBamuTe MOpakTUkd. OCBEH TOBa, CPAaBHUTEIHHUTE
W3CJEBAHMS B PAa3IUYHU PETUOHM WM IbPXKABH OMXa MOTJIH Ja
pPa3KpUAT KaK pa3jNYyHUTE CHUCTEMHU KOHTEKCTH BIUSAT BBPXY
pe3yaTaTuTe OT MpuodmaBamoTo obpazoanue. [lo-HaTaThIIHO
MpoyuyBaHEe Ha  polsiTa HAa  POAUTENCKOTO  ydyacTHE U
MEXIYIPO(ECHOHATHOTO CHTPYJHHUECTBO CHIIO OM OMIIO LIEHHO,
IpeJularaiky No-1sUI0CTHA KapTHHA Ha 3aMHTEPECOBAHUTE CTPaAHU U
MPOIECUTE, yJYacTBAllM B TIOJKperaTa Ha Jela CbC CIHEIHaTHH
o0pa3zoBaTeTHU TOTPEOHOCTH.

XUNOTE3UTE HA KOJMYECTBEHOTO H3CIIC/IBAHE:

Xunore3a 1:Yuumenume c no-eucoku nuea na camooyenka na
KOMRnEemeHmHocm u camoeeKmueHocm uwie nposaéaAm no-
ROJI0MCUMENIHO OMHOUIEHUE KbM RPUOOUIABAHEMO HA YUeHUUU
cbe cneyuannu oopazosamennu nompeonocmu (COII).

AHamu3bT  KaTErOPUYHO TMOJKpeNs Ta3u  XUIOTe3a.
YauTtenute, KOUTO ca C€ OICHWIM KaTro IO-KOMIETCHTHH |
caMOe(eKTHBHH, CBIIO0 Taka ca U3pa3HId I0-0JaronpusITHO
OTHOIIIEHHE KbM MpHOOIIaBaHeTo. ToBa OTKPUTHE € B ChOTBETCTBHE
C TO-IIMpOKaTa JIMTepaTypa, KOSATO IOKa3Ba, Y€ YBEPEHOCTTa B
COOCTBEHUTE  NPENOAABATEICKM  CIIOCOOHOCTM €  KIIIOUOB
npeJcka3Bail GpakTop 3a mpuodiaBaia opueHTanus. B nacrosmoro
Mpoy4YBaHE  BHCOKaTa  TOJIOKHUTENHA  KOpelamuss  MEeXIy
KOMIIETEHTHOCT/CaMO€(DEKTUBHOCT M  NPHUOOINABAINM  HAarJacH
mpenrnosiara, 4e Y4YUTENIWTe, KOUTO C€ YyBCTBAT aJIeKBaTHO
MOJArOTBEHH, Ca I0-CKJIOHHM Ja BBb3NpUEMAT MPUHLUUINTE U
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NpakTUKUTE Ha mpuodmiaBane. OOpaTHO, Te3U, KOUTO HAMAT
oOy4eHHE WJIM ONHUT, YECTO MpPOSABSIBAT HECUTYPHOCT WU
CKENTHULIM3bM OTHOCHO OCBIIECTBUMOCTTa Ha MPHOOIIABAHETO,
0COOCHO TO OTHOIICHWE Ha YYCHUIM CBhC CIOKHU WM TEKKU
norpebHoctu. Te3um  pesydaraTu  3acwiBaT — 3HAYEHUETO HA
[EJICHACOYECHUTE POrpaMy 3a MPOPECHOHAIHO PA3BUTHE, KOUTO HE
caMo M3rpakJaT TeXHUYECKH 3HaHMA, HO U JaBaT BH3MOXKHOCT Ha
IpenoAaBaTeNIuTe Jla yIpaBisBaT eQEeKTHBHO pa3HOOOpa3HUTE
KJIaCHU CTaH.

Xunoresa 2: Hma 5au cmamucmuyecku 3HAYUMU
Kopenayuu mexcoy nemme Kil0406U MeEMAMUYHU UIMEPEHUA:
OmHOWIeHUe KbM  NPUOOWIAGAHEMO, KOMNEmeHmHOCm U

camoedekmusnocm Ha yuumenume, yuunuuwHa u
AOMUHUCMPAMUBHA nookpena, npakmuuecku
npeouzguKkamencmea 6 KIACHAmMA cmasa u cucmemHa/yuyeona
nookpena.

Pesynrarure oT mpoyduBaHEeTO MOTBBPIKIABAT Ta3u XUIIOTE3a
qgpe3 CTATUCTHYCCKU 3HAYMMH B3aUMOBPB3KHU MCKAY BCUYKHUTEC IICT
u3Mmepenus. [lomoxkurenHute Harimacu KbM MPHOOIIABAHETO ca
CHUJIHO CBBpP3aHM C IIO-BUCOKM HHBA Ha CaMOE()EKTUBHOCT Ha
YUUTENUTE W BB3MPHUATHS 33 YYHIWIIHA TOJKpena. YUYUTEeIHTe,
KOUTO C'BO6IlIaBaT, Y€ CC YYBCTBAT KOMIICTCHTHH, CBHIIO TakKa
ChOOINABAT 3a MO-MAJIKO MPAKTUYECKU MPETU3BUKATENCTBA U TIO-
rojsiM KalaluTeT 3a YIpaBlIeHHE Ha MpUOOIIaBalld KJIAaCHHU CTaH.
OcBeH TOBa, CHCTeMHaTa M y4yeOHaTa MOJAKpPENa € TMOJOKUTEITHO
CBbpP3aHAa KaKTO C HarjacuTe, Taka W C BB3MPUATHATA 3a
aJIMMHHUCTpATHBHA aJeKBaTHOCT. Te3u B3aMMOBPBH3KH MOIYEPTABAT
B3aMMOCBBP3aHUsI XapakTep Ha MPHOOIIABAIIOTO OOpa3oBaHUE:
MO3UTUBHUTE  YOSKIEHUsS,  MNpodecroHaTHaTa  yBEpPEHOCT,
MHCTUTYIIMOHAJTHATA MOJKpena M CHCTEMHaTa ChIVIACYBaHOCT C€
MOJICUJIBAT B3aMMHO B Ch3JaBAHETO HA Cpela, ONaromnpusTcTBaIla
npuodmaBaneto. [laHHuTe mMokas3Bar, ye MoJA0O0psIBAaHETO Ha BCSIKO
€IHO OT Te3W HU3MEpEeHUs — KaTo HampuMep IOBUIIABaHE Ha
I'bBKAaBOCTTa Ha YyuyeOHaTa mporpama WM YyBelWYaBaHe Ha
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aJIMMHHUCTPATHBHATA MOJKPETa — MOXKeE J1a MMa OJIarONpHUsITeH ePEeKT
BbPXY OCTaHAJIUTE.

Xunore3a 3: ChlecTBYBAT JIM CTATHCTHYECKH 3HAYNMHU
pa3jiikM B HarJlacMTe Ha YYMTeJHMTe, Bb3IpHeMaHATa
KOMIIETEHTHOCT M [OKJIaJBaHUTE MNpeIu3BUKATEJICTBA Bb3
OCHOBA Ha JeMOrpa)cku XapaKTepUCTHKH KATO HHUBO Ha
npenojaBaHe (HAYaJHO cpelly CpPeAHO), TOAUHH ONUT U
NpeIUIHO 00ydeHue B 00J1aCTTA HA CIIEIUAJHOTO 00pa3oBaHue.

Ta3u xunoreza e 4yacTUyHO MOTBBpAEHA. Jlemorpadckust
aHaM3 pasKpu 3a0CNeKHUTENHH Pa3IMKA MEXIy HAKOJIKO
MPOMEHJIMBH.  YUHUTENWTE C  BUCIIE OOpa3oBaHHWE WU
crenuagu3upaHo oOydeHue B o0JacTTa Ha  CICHHAIHOTO
o0Opa3oBaHHe TMOKa3BaT IMO-TIOJOKUTEIHU HAarjlaCk U I0-BHCOKa
caMOe(EeKTUBHOCT, KaKTO u M0-MaJIKO JOKJIJIBAHU
Mpenu3BUKaTeNICTBa B KiacHata crag. llo momobeH HauuH
MPEroIaBaTeIUTe C IOBEYE OMUT B paboTara ¢ YYEHHIH ChC
crnienuanHu obpazosarennu norpedHoctu (COII) ca ckiaoHHU Oa ce
YyBCTBAT MO-KOMIIETEHTHH U Ja ca M0-e()eKTUBHU B CIIPABSHETO C
OapuepuTe, CBbp3aHU € NPUOOIIABAHETO. Y UUTEIIKUTE ChOOIIIaBAT 3a
MO-BUCOKM HHMBAa Ha BB3MpPUEMaHa aJMHHUACTPATHBHA TOAKpeEIa,
J0KaTO YYUTETUTE B HAUATHOTO YYMIIMILE KaTo IS0 MOKa3Bar Mo-
ONTUMHUCTUYHHA BB3TJIECIN 33 TNPHOOIIABAHETO B CpaBHEHHE C
KOJIETHTE CH OT CpeAHOTO oOpazoBaHue. He Bcuuku gemorpadceku
¢dakTtopu obade BOJAT O 3HAYMTENHU BapUAIlMM U CTENEHTa Ha
BIUSHUE Bapupa B pa3NUYHUTE TEMaTHYHU H3MepeHus. Te3u
OTKPUTHS COYaT KPUTHUYHATA pOJII KakTo Ha GOopMaTHUTE
KBaIM(DUKAIMK, TaKa U Ha KUTEHCKUS OMUT MpH (POPMHUPAHETO Ha
TOTOBHOCTTa Ha YYHUTEIHWTE 3a MPUOOIIaBamo o0pa3oBaHUE,
MOTYepTaBaiKi CTOMHOCTTA Ha HENPEKbCHATOTO NMPO(HECHOHATHO
pa3BUTHE W M3JIaraHETO Ha MPHOOIIABAIIN TTPAKTHKH.

Hakpasi, xunore3nte Ha KauecTBEHaTa H3CIEI0BaTEICKa
9acT ¥ TEXHUTE OTTOBOPH CIIC/BAT:

Xunoresa 4: Pooumenume 6v3npuemam, ye KOMyHUKayuama
U  CbmpYOHUYECMBOMO  MedHcOy  VUUNUWHUS ~ NEePCOHANl U
cemelicmeama HA YYEHUYU CbC CHEYUAIHU 0OpA308amentu

48



nompeonocmu (COII) ca HedocmamvuHo CMPYKMYPUPAHU U HeCTO
ce  oepaHuyaeam 00  pPeaKmueHu, d He  NPOAKMUBHU
83aUMOO0eUCMBUS.

Ponurenure CMSITAT, qe KOMYHHUKAITHITA u
CHTPYIHUYCCTBOTO MEXKY YUUIUIIIHHS IEPCOHAN ¥ CeMECTBaTa Ha
YYCHHUIIM ChC crienuainu obpaszoBarennu norpedHoctu (COII) ca
HEJOCTAaThUHO CTPYKTYPHpPAaHU H HYECTO C€ OrpaHuvaBar o
PCaKTHBHH, a HE MPOAKTUBHU B3aUMOJICHCTBUSI.

AHaIM3BT HA HHTEPBIOTATA C YYUTENM MOAKpPENs Tasu
XHUIIOTE3a. YUUTEIUTE MOCIEA0BATETHO ChOOIIABAT, Ye MaKap Jia ce
noJjlaraT yCHJIMsI 3a TOJIbpXKaHEe Ha KOMYHHKAIIUS C POJUTEIIUTE,
TE3W B3aMMOJICHCTBHS ca CKJIOHHU J1a ObJaT CIOPAJANYHU B 9YECTO Ce
WHUIIMAPAT CaMO B OTFOBOP HAa aKaJEMUYHU HJIM TOBEICHUYCCKU
npobyiiemMu. Bbhopekm dYe HIKOM IpernojaBaTeld  OMUCBAT
W3IOJI3BAHETO HAa KOMYHHKAIIMOHHM TETPAJKU WM ITUIAHUPAHH
POJIUTEIICKH CPEIH, MHOTO OT TSX IMOAYEPTABAT OTPAHHUCHUSTA BHB
BpEMETO U Jurcarta Ha (OpMaTHM HHCTUTYLHOHATHH PaMKH 3a
HEMPEKHhCHATO, 33TBJIOOYCHO CHTPYIHUYECTBO. EamH yuuten
otOens3Ba: ,,OnUTBaMe ce a AbPKUM POTUTENNUTE UHPOPMHUPAHH,
OOWKHOBEHO Ype3 TTOMOIIHHS YYUTEIl WM TeTPaJiKa, HO PEAOBHUTE
JBYCTpaHHH AMCKYCHU Ca PSAIKOCT, OCBEH aKo HaMa mpobnem.* [[pyr
otOens3Ba: ,,Hasmame BpemMe WiTl TPOCTPAHCTBO 32 HCTUHCKHU JIUAJIOT
cbe cemeiicTBara. OCBEeH TOBA ChTPYAHHUUECTBOTO MEXKAY KIIACHUTE
VAUTEIN W CHEIUAM3UpPAHUs IepCoHan (HAmp. JIOTONEAN WIIH
TICUXOJI03HM) € OMUCAaHO KaTO OrPaHWYECHO MOpPaau JOTHCTHUYHU U
cucteMHn Oapuepu. Karto 11510, KOHCTaTallMUTE IMOKA3BaT, 9Ye MaKkap
Ja CBIIECTBYBaT KOMYHHUKAIIMOHHU KaHaIH, TE€ YeCTo ca
MOBBPXHOCTHU WJIM HEJIOCTATHhYHO MHCTUTYIHOHAIM3MPAHH, 32 JIa
MOJAKPENAT CMHUCJICHH, NPOABIDKABAIl MAapTHHOPCTBA  ChC
cemericTBara. [1o To3u HaunH Xunoresa | e moTBbpaeHa

Xunoreza 5. Pooumenume, Koumo cvodowasam 3a
CMabuIHu CMpYKmypu 3a NOOKpend, Kamo Hanpumep NOCMOSAHHO
CLbMPYOHUYUECMBO CbC CHeYuanHu nedazo3u U O00Cmvn 00
unousudyanuzupanu oopazoeamennu nianose (HMOII), ca no-
CKIIOHHU 04 pasenexcoam npuodowasaujomo obpasosanue Kamo
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oCcbUecmeumMo U epeKmueHo 8 pamkume Ha macosume yueOHU
3a6e0eHusl.

Ta3u xumoresa ce MOJAKpENs M OT KAYECTBEHUTE JAHHHU.
VY4urenuTe, KOUTO OMMCBAT YYWJIMIIATA CH KaTo pasloJiaraiy c
IIOCTOSIHEH MTOMOLIEH NEPCOHAJ, KaTO HapUMeEp CIEUUaIN3UpaHu
Ne/1aro31 WK CHEeHUAIU3UPAaHU ACUCTEHTH B YUUTEIIUTE, U3pa3siBaT
HO-TOJISIMA YBEPEHOCT B CIIOCOOHOCTTA CU J1a BKJIIOUBAT CMUCIIEHO
YUEHHIIM ChC CIIELUAIHU 00pa30BaTEHU MOTPEOHOCTU B KIIACHUTE
neiiHoctu. Hamuumero Ha WHAMBHUIyalIM3UpaHU OOpPa30BaTENHU
mwiaHoBe (MOII) u KoopauHUpaHM HMHTEPBEHLMU CE€ CUMTa 3a
KPUTUYHO BaYKHO 3a MOCPEIlaHe Ha HYXIUTe Ha yueHunure. Kakro
eIWH yduTen 3asBsiBa: ,Hamuumero Ha cTalOwieH crenuaicH
e/1aror, KOMTO Mo3HaBa JIETETO OT PaHHA Bb3PACT, HAUCTHHA [TOMara
— HHE KOOpIWMHHpaMe H MOXeM e(EeKTHBHO Ja KOpHTUpame
ypouuTte.” 3a pasiauka OT TOBA, YUUTENINUTE, pabOTELH B YUUIIUINA,
KBJETO MOJIKpenara € Ouia HeMmOCTOsSIHHA WM 3a0aBeHa — HalpHMep
nopaad TOAMIIHM 3a0aBsSHUS B HAaeMaHETO WM OrpaHHuYeHa
HaJIMYHOCT Ha CIEUUAJIMCTH — CHhOOIIABAT 3a MOBMILEH CTpPEC U
HECUTYPHOCT OTHOCHO TOBa KaK J1a CE€ HACTAHAT YYEHMIIUTE CbC
COIl. Hsxonko MHTEpBIOUpAHU MToAUYEpTaxa, 4ye 6e3 HaBpeMeHHa U
CTPYKTypUpaHa IMOJKpena MpHOoOIaBamoTo oOpa3oBaHHE €
MIOJIKOTIaHO, HE3aBHUCHMMO OT Jo0OpaTra BOJS WM YCWIMSTA Ha
yuntenure. CrenoBaTeIHO — JIOKa3aresicTBaTa  IOTBBP)KIaBar
Xumnorte3a 2: cucTeMHaTa CTAOMIHOCT M WHIUBUAYAIU3UPAHOTO
TUTAHUPAHE Ce PasrIexk1aT OT YUUTEIUTE KaTo KIIOUOBH (DaKTOPH 3a
e(eKTUBHO NMpUOOIIaBaHE.

B®3 OCHOBa Ha Te3W KOHCTATaIlMM MOTAT Jia CE HAIPABAT HIKOIKO
NPENOpPBbKU 3a yKpenmBaHe Ha IPHOONIABAIIOTO OOpa3oBaHHE B
I'spums:

1. TlomoOpsiBane Ha OOY4YEHHETO Ha YYHUTEIUTE U
poECHOHATHOTO Pa3BUTHE: YHUBEPCUTETHTE M WHCTHTYTUTE 3a
o0yyeHHe Ha Yy4yuTenu TpsOBa Jga BKJIIOYAT MpHOOIIABAILATA
MeJaroruka Mo-IbJI00KO B y4YeOHHTE TPOrpaMH 3a HAYaIHO
ob0yuyenue. Ilporpamutre 3a HENpeKbCHATO MPO(HECHOHAITHO
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pa3BuTHE, 0COOCHO Te3H, (OKYCHUpPAaHU BBPXY AU(PEPEHLHUPAHOTO
o0y4yeHMe, YIpPaBICHUETO Ha IOBEACHUETO M MOJEIMTE Ha
CBbBMECTHO IpernojiaBaHe, TpsaoBa 1a ObaaT 3aJbDKUTEIHN KaKTO 32
00111000pa3oBaTEeIHUTE, TAKA U 3a CIICUATHUTE NIe1aro3u.

2. VHCTUTYUMOHAIHO M aJMUHUCTPATHBHO YKpEIBaHE:
MuHuCTEepCTBOTO Ha 00pa3oBaHMETO TpsAOBa Jla OCUTYpH
HaBPEMEHHOTO Ha3HA4YaBaHE Ha CICIHAHH MeJaro3u, MCUX0JI03U U
IIOMOILIEH MEepCOHa] B HA4ajoTO Ha BcAka ydeOHa roauHa. OcBeH
TOBa, y4yWwiullarta TpsOBa Ja ObIaT cHAOJEHM C aJeKBATHU
MaTepHaTHU PECYPCH, TOCTHIIHH TEXHOJIOTHH 32 00Y4YEeHUE U SCHU
HACOKH 3a MpUJIaraHe Ha WHAMBUYAIHU 00pa30BaTEHU [IPOrpamMu
(1OID).

3. HacppuaBaHe Ha CBBMECTHUTE MNpakTHKU: PenoBHuTE
UHTEPIUCIUIUIMHADHU  Cpel  Mexay  o01moo0pa3oBaTeslHU
YUUTEIH, CIELUAIHU N1€Aaro3u ¥ YYUJIUIIHU [ICUXO0JIO3U TpsOBa Ja
ObIaT MHCTUTYIHOHANIM3MpaHu. HacbpyaBaHeTo Ha KyaTypa Ha
CbBMECTHO TMpenojaBaHe M CIOJelieHa OTIOBOPHOCT MOXeE Ja
CMEKYM H30JIalluATa Ha YYUTEINUTE W J1a TIOBUIIM KOJIEKTUBHATA
e(pUKaCHOCT.

4. AHra)XupaHoCT Ha POJUTENINTE U OOIIHOCTTA: Y YnJIMILaTa
TpsiOBa /a yCTAaHOBAT CTPYKTYPUPAHU KaHAIM 3a KOMYHHMKaIMs C
POIOUTENNTE Ype3 CEeMUHApH, OHJIAWH TIATQOPMH U TPOTpaMu 3a
noJIKpena Ha cemeiicTBara. Te3n MexaHM3MH MOTaT Ja Hachpyat
JIOBEPHETO, CIIOJIENIEHATa OTYETHOCT U MO-WHTETPUPaHa CUCTEMA 3a
MOJIKpera Ha Jiella ChC CHEeIMaTIHU 00pa30BaTEeIHU MOTPEOHOCTH.

5. CucremHua pedopma Ha noiautukure: [lo-mocnenoBarenta u
IBITOCPOYHA HALMOHAJHA CTpaTerus 3a npuoOIlaBaHe € OT
CBIIECTBEHO 3HavyeHWe. ToBa BKIIIOYBA ChITIACYBaHE HA y4eOHHTE
IporpamMM, paMKUTE 3a OIEHKa Ha YYUTEIUTE M MEXaHU3MUTE 3a
(buHaHCUpaHe C LeNUTe Ha MpUoOIIaBaioTo 00pa3oBaHue, KaTto ce
rapaHTvpa, 4e npuoOIIaBaHeTO HE ce TPeTHpa KaTo crioMaraTesHa
WHUIMATHBA, a KaTO IIEHTpajieH 00pa30BaTelieH MPUOPHUTET.

W Hakpas, Obmemmre wu3CIeABaHUS TpsOBa Ja BB3NpUEMAT
HaJIbKHU M CMECEHM METOAM 3a Y/IaBsgHE Ha JAWHAMHYHOTO
B3aUMOJICHCTBHE MEXAY POIUTEIICKUTE HArjacu, npodecuoHanHaTa
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KOMITETEHTHOCT ¥ WHCTUTYIIHOHAIHHS KamlaluTeT, Thbil KaTo Te3u
U3MEpeHusi ce pa3BUBaT IMpe3 ydeOHaTa TOJMHA U IIpe3
MOCTIEIOBATEIHUTE MPEXOAU B 00pa3oBaHHETO. MaTrepuanurte OT
MHTEPBIOTaTa MOKa3BaT, Y€ MPUOOIIaBaHETO Ce Bh3NpUEMa HE KaTo
CTaTUYHO MOJIUTUYECKO YCIOBHUE, a KATO MPOIIeC, KOMTO NePHOTUIHO
ce MpeKkbcBa OT 3a0aBsiHYS B HAOMPAHETO Ha MEePCOHA, IPOMSIHA Ha
poJMTE M HEPaBHOMEPHO TpWIaraHe Ha WHAWBUIYAIN3UPAHO
wianupane. CrneoBaTeIHO HAUThKHUTE AU3aiHN OMXa MO3BOJIMIN
Ha YYEHUTE Ja WACHTU(DUUUPAT KPUTUYHH BpPEMEBU TOUYKHU
(HampuMep ITBPBHUTE JIBa Mecella Ha ydeOHaTa roauHa, MepUOIbT
clie]l Ha3HAYaBaHETO Ha CHENHaHU TEeAaro3d M KIIYOBUTE
npexoqHu ($asu), Ipe3 KOUTO MPHOOIIABAHETO € HAl-YA3BHUMO OT
cpuB. MHOTOKpaTHUTE U3MEPBaHMs OMXa MOTJH Jla JOKYMEHTHPAT
JaTTi POJUTEIICKOTO JOBEPHE CE YBEIMYaBa, CJe]l KaTO CTPYKTYpHUTE
3a MOJAKpena ce CTa0WIM3upar, WIM Jalld PaHHUTE HEraTUBHU
MPEKUBSIBAHMS Ch3JaBaT TPACH CKENTHIIM3bM, KOMTO MPOIBIDKABA
JI0pH crlel BbBeXIaHeTO Ha (opmanHa mnoakpena. TakuBa
JoKa3aTesncTBa Ouxa OWJIM OCOOEHO LIEHHM B TIPBLKHUS KOHTEKCT,
KBbJETO 3a0aBEHUTE HAa3HAUYEHUS MHOTIOKPATHO Ca OINMCBAaHM KaTo
CTPYKTYpPHO BIpaJICHH, & HE KaTO H3KIIOUUTEITHH, H KBJIETO BPEMETO
3a MOJIKpena M3IJekaa € OT OCHOBHO 3HAauyeHHUE 3a OlleHKaTa Ha
OCBIIECTBIMOCTTA OT CTpaHa Ha POJTUTEIUTE.

[IpunareHeTro Ha CMECEHU METOAU € CBILO TOJKOBA BaXEH,
3alI0TO Ka4eCTBEHUTE TEMH, WICHTH(QHUIMPAHN B TOBA MPOYUYBAHE,
coYaT MEXaHU3MHM, KOUTO € TPYAHO Ja Ce U3BEAaT caMO OT aHKETH.
KonndecTBeHNTe MHCTPYMEHTH MOTaT Ja KapTorpadupar MOAEIH
(HMBa Ha yJIOBIETBOPEHOCT, Bh3IIPUEMaHa OT3UBUMBOCT, YECTOTA HA
KOMYHUKAIIHSI HJIH Bh3IIpreMaHa e()eKTUBHOCT Ha WHANBUIYATHUTE
obpazoBarenuu mnporpamu (MOII)) B romemu wu3BagKu, HO
Ka4eCTBEHOTO MPOYYBAHE € OT CHIIECTBEHO 3HAYCHHE 3a O0SICHEHUE
3aml0 TEe3M MOJENM C€ TOsBSIBAT M Kak pOJUTENIUTe TI'H
WHTEPIPETHpPAT BHB BpPB3Ka C JOBEPHETO M JICTUTHMHOCTTA.
beaemure  mpoyuyBaHus ~Oumxa  MOTIM  Ja  KOMOWHUpAT
CTaHIApPTU3UPAHU CKAlM 3a MapTHHOPCTBO MEXAY POAMUTENTH U
YYWINIIE ¥ KIUMaT Ha MpuoOIIaBaHe ¢ 3aJbJI00YCHH MHTEPBIOTA
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wii QOKyC TPy, KOMTO H3CJIeaBaT Kak ceMelcTBaTta pa3z0oupar
,pDEAaKTUBHATA" KOMYHMKALUs, KaK ONPEAETSAT CMHCICHOTO
CbTPYAHMYECTBO M KakBO BB3IPHEMAT KaTo TMpar MeExXIy
CUMBOJIMYHOTO M (PYHKIMOHANHOTO npuoOmaBaHe. OcBeH TOBa,
METOAMTE Ha JHEBHUK WJIM MOIXOAMTE 3a B3EMaHE HAa MPOOH OT
onuTa Ouxa MOIIM Jia YJIOBST MHUKpPOIPOLECUTE Ha NMPUOOIABaHE,
NPEXUBSIBAHH OT CEMEWCTBaTa W MPENOAaBaTENIUTE — KPATKH,
YYBCTBUTEIHM KbM BPEMETO HMHUMIACHTU (Hamp. KOH(UIUKT B
KJlacHaTa cTas, HEIUIaHUpaHa cpellla, BHEe3allHa IpPOMsHA B
NepcoHaa), KOUTO MOTaT Jja UMaT HENPOTIOPLUOHATHO Bh3/ICHCTBUE
BBPXY BB3INPUATHUATA U TPACKTOPUUTE.

Baxno e na ce or0enexu, 4ye KOHCTATaIllMUTE TTOKa3BaT, ue
npuodiuiaBaHeTo ce GopmMupa OT KOOPAHHALUSA MEXAY MHOXKECTBO
y4acTHHIM (Y4UTENId OT OOIMIOOOpa3oBaTeIHUTE  YUHIIUINA,
CIELMAJHU  NeJaro3d, YYWIMIIHO  PBKOBOJCTBO,  BBHIIHU
CHEIUATUCTH W POJUTENH), KOETO IMpejmnoiara, 4e Obaenure
u3cienBaHus  TpsOBa @  HAaAXBBPIAT  €JHOCTPAHUMBUTE
MEPCIEKTUBHE JU3aifHA. MHOTOMH()OPMATOPHUTE MPOYYBAHHS
OMxa MOTIJIM Ja M3CIe/BaT ChIVIACYBAHOCTTAa U HECHOTBETCTBUSATA
MEX]y TJIEAHUTE TOYKH Ha 3aWHTEPECOBAHUTE CTPAaHU: HAIpPHUMeED,
YUUTEIIUTE MOTaT Jja Bb3IpUeMaT KOMyHHMKAIUATa KaTo a/leKBaTHa,
3amI0TO pearupar Obp30 B MOMEHTH Ha KpH3a, JOKATO POAUTEIUTE
MHTEPIPETHPAT ChIIHM MOJAEI KaTo 10Ka3aTeJICTBO 32 HEJJOCTAThYHO
MIPOAKTUBHO IUTaHupaHe. [1o moo0eH HauMH CTIeUATHUTE TTearo3u
Morar Ja chOOIIAT, Ye IenuTe Ha HHJIUMBUAyalHaTa YydyeOHa
nporpamMa (MOII) ca scHuM, 10KaTto pOAUTENUTE MoraTr Ja
BB3IIpUEMAT LEUTE KaTo OO WM HETIOCIe0BaTETHO MPHIIaraHu.
OTunTaHeTO HA TE3W PA3NUYKsI HE € TIPOCTO OMHCATEITHO; TO MOXKE
Jla OCBETH OPraHM3ALMOHHUTE MPEUYKHU, HESICHOTUTE B OYAKBAHUATA
32 POJHUTE W YCIOBUATA, MPH KOUTO CHTPYJHHUYECTBOTO CTaBa
PYTHHHO, a HE MU30JAWYHO. AHAJIM3BT HA COLUAIHUTE MPEXU OU
MOTBJI Jla JONBJIHM Ta3W pabora, Kato Kaprtorpadupa
NEHCTBUTEIHUTE CTPYKTYPH Ha B3aUMOJAECHCTBHE B yumIMIaTa (Kou
C KOT'O CU CHTPYIHHMYH, KOJIKO YECTO ¥ OKOJIO KOM 3a/lauu), KaTo Mo
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TO3M HAYMH NpeBe/ie KaueCTBEHOTO YyBCTBO 3a ,,(pparmeHTanus® B
eMITUPUYHO MPOCIIETUMU MOJICIN Ha KOOPJHHALIHS.

Heo0xoanmMu ca v CpaBHUTEITHH HU3CJICABAHUS MEXKAY PETUOHU U
oOpa3oBaTeNHH HHMBA, 3a Ja C€ pPa3KPHAT KOHTEKCTYaHUTE
HEpaBEHCTBA, KOWTO POAMTEINTE HMMIUIMIUTHO CIIOMEHaBaT B
CBOMTE pa3Kka3W. Pasznnumara B CTaOMIHOCTTA Ha IepCcOHAia,
NPAaKTUKUTE 3a YYWIMIIHO PBKOBOJICTBO M  JIOCTBIBT JIO
MYJITUANCIMIUIMHAPHA TIOJKPENa BEPOATHO ce O0O0ychaBsT oOT
reorpagusita (rpaacka COpsAMO CeJCKa Cpeaa), COILHaIHO-
MKOHOMHYECKUSI KOHTEKCT M aIMHHUCTPATHBHHS KalalUTeT Ha
MecTHO HuBO. Cle0BaTENHO CPAaBHUTEIIHUTE H3CIIECABaHUSA Ouxa
MOTJIA Jla W3SACHAT JajHM OIMCAHWUTE NpoOJIeMH ca PaBHOMEPHO
pasmpenenieHH B TpblKaTa oOpa3oBaTellHa CHCTEMa WM Ca
KOHIICHTPHUPAHU B OIIPEJICIICHN PErHOHH U BUI0BE yuminia. OcBeH
TOBa, CpaBHEHHUATa MEXIy oOpa3oBaTeJIHUTE HHUBa ca OT
CBIIECTBEHO 3HAUYCHHME, THhil KaTO HATHCKBT 3a MPHOOIIaBaHe W
YCJIOBHATA 33 OCBIIECTBUMOCT CE€ IMPOMEHAT C MPEMUHABAHETO Ha
YUCHHIIUTE TIpe3 cucTeMaTa. B paHHMTE KiacoBe MpHOOIIaBaHETO
MOJKE /12 3aBHCH OT M3TPaKAaHETO HAa PYTHHA, paHHATa MHTEPBEHLUS
U JIOBEPUETO MEXIy CEMEHCTBOTO W YYHIIHUINETO; B CPEIHOTO
o0pa3oBaHHe TO MOXe Jia ObJie OTpaHUYEHO OT CIEIHATU3aIMs 10
npeaMeT, (pparMeHTHPaHu TpaduIly, MO-TOJEMH YIHUIIHIIHU 3BEHA
U y4eOHM MNporpamMH, OpPHEHTUPAaHH KbM U3NUTU. [IpoyuBaHus,
KOUTO M3PUYHO CPaBHSIBAT KOHTEKCTUTE Ha HAYAIIHOTO U CPETHOTO
oOpa3oBaHHe, OMxa MOIJIM Ja pasKpUiAT Aadd €JHU U ChIIH
CTPYKTYpH 3a TIOJKperna (Hamp. IMpolecH Ha WHAWBHIyaIN3HpaHa
yueOHa rporpama, pyTHHH 32 CbBMECTHO IUTAHUPAHE) ca MPEHOCUMHU
WIA W3HUCKBAaT TMpepaboTKa, 3a Ja OTroBapsT Ha pPa3InIHATE
OpraHU3aIMOHHH PEATHOCTH.

Jpyra oOemiaBamia Hacoka ce OTHACS O pas3lnKaTa MEXIy
MOJUTUKHUTE U NIPUIIAraHETO UM, KOATO Ce Mo/ipa3dupa oT pa3Kkazute
Ha poauTenute. bbremmTe wu3cnenBaHus TpsOBa ga TpETHpAT
3a0aBeHOTO HaOMpaHe Ha TMepcoHal M (ParMEHTUPAHOTO
npodeCHOHATHO ChTPYJHUYECTBO HE KaTO M30JIMPAHH ,,IpodIeMu’,
a Karo SBJIEHHUS, CBBP3aHM C TPWIATaHETO, O(OPMEHH OT
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YIPaBICHCKUTE MEXaHU3MHU, TIPOIIECUTE HA OOIIECTBEHU MOPHUKU U
cUcTeMHuTe 3a OTueTHocT. [IpoyuyBaHusATa Ha MONUTHUKHUTE OHMXa
MOIJIM Jla HW3CleNBaT KaK Ce€ B3eMaT peIeHHs OTHOCHO
paslpeneseHueTo0 Ha pEeCypcUTe, CpPOKOBET€ 3a HaeMaHe U
pasmnojaraHeTo Ha CHEHHUAIMCTH, KaK YYWIMIATa JIOTOBAPST
OrpaHUYEHUSTA u KaK cemeiicTBara UHTEPIPETHPAT
aJIMUHHUCTPATHBHUTE 3a0aBSHUS KATO CUTHAIM 32 HHCTUTYIIMOHAJICH
anraxxument. I[lomobna pabGora ©Ou ce BB3MOI3BAIA  OT
WHTETPUPAHETO HA TEOpUSTA 3a MPUJTIATaHETO U MEPCIEeKTUBHUTE Ha
nyOJIMYHaTa aAMHUHUCTPAIMS, KOETO OW TMO3BOJIMIIO aHAIM3BT HA
MpHOOIIABAHETO KAaTO MOJUTHYECKa IMporpama, KOSTO H3HCKBa
CTaOWITHU BXOJHM JIaHHU, MEXaHU3MH 32 KOOpIMHAIMS W 00paTHa
Bpb3Ka. AHaJIM3bT HAa JOKYMEHTH HAa MHHHUCTEPCKH IUPKYISIPHU,
MIOJIUTHKH 32 TIEPCOHAJ U pa3nopeadu 3a crenuanHo oOpa3oBaHue,
ChUeTaH C MHTEPBIOTA C YUYMIUIIHU PHKOBOAMUTEIN U PETHOHAIHU
aJIMUHHCTPATOPH, OW MOTBJ Ja U3ACHH OTKBAC IMPOM3THYAT
CTPYKTypHUTE 3a0aBsiHHSI U KOM JIOCTOBE Ca HAM-MOAXOASIIM 3a
JIEUCTBUE.

N wnHakpas, muMa CWUJIHM apryMeHTH 32 HHTEPBEHIIMOHHO-
OpPUEHTHUPAHU U3CJICIBAHUS, KOUTO TECTBAT MPAKTHUECKUA PePhOpMH,
cboOpaszeHu ¢ uaeHTUGUIMpaHUTEe TeMH. BMecTo camo 1a onucBaT
nebunut, OBACIIUTE TMPOyYBaHUS OWXa MOTJIM Ja OICHST
[[EJICHACOYEHU CTPATEeTHUH KaTo: CTPYKTYPUPAHU KOMYHHKAI[MOHHU
MIPOTOKOJIN (mmanupanu KOHCYJITAIIH c POIHTENH,
CTaH/IaPTU3UPAHU aKTyallU3allMK Ha HaMlpeIbKa, TUTAHUPAHU CPEIIH
3a Mpexo[), 3allUTEeHO BpeMe 32 ChbBMECTHO TUIAHUPAHE 33 YIUTEITH
W CHOeNHaTHU TeJaro3d, KakTo W 3acWICHH IUKIA Ha
WHIuBHAyaM3upanu obpaszoBarennu mnporpamu (MOII), xouto
HajaraT TEPUOJAWYEH TIperyie]] W CIOoJAeJeHa JIOKYMEHTAIIUS.
KibcTepHn Wm KBa3WeKCIIEPUMEHTATHH JW3aiHN OMXa MOTIH Jia
OLICHAT JIAJTH T€3U UHTEPBEHIIUHU MTOA00PSBAT BH3MPUEMaHUs KIIMMAT
Ha IpuoOIaBaHe, JOBEPHETO HAa POAUTENHTE, €PUKACHOCTTA Ha
YUUTEIIUTE W PE3yATaTHTe OT YydacThero Ha ydeHunute. OT
peliaBaio 3Ha4eHHe € pe3yiaTaTHTe Ja HE Ce OrpaHuyaBaT o0
Harjiacu: B CHOTBETCTBHE C aKIEHTa Ha POAHUTEIUTE BBPXY
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OCBILECTBUMOCTTA, OLIEHKUTE TPsOBa Ja BKIIIOYBAT MOKA3aTENN 3a
HEMpPEeKbCHATOCT (HABPEMEHHOCT Ha TMOJKpernara), KayecTBO Ha
mpoueca (4ectora U CTPYKTypa Ha ChTPYJHUYECTBOTO) U
(GyHKIIMOHATHO MpHOOIaBane (ydacTue, aHTaKUPaHOCT, TIOCTUTaHe
Ha IeNIUTE U 0JIaromoiaydue).

Upe3 mpeBphIIaHETO Ha TE3M EMIHUPUYHO OOOCHOBAHU
IIPUOPUTETH B KyMyJIaTUBHA U3CJI€I0BATEICKa Iporpama, Hay4HHUTe
W3CIe/BaHUsl MoraT Ja IMpelocCTaBsT JoKa3aTeJcTBeHaTta 0asa,
HeoOxouMa 3a peopMu, KOUTO pa3riexkaaT MproOIlaBaHeTO KaTo
OpPraHM3allMOHHO M CHUCTEMHO MocTwkeHue. OT cBos CTpaHa,
MofoOHM  JOKa3aTelCcTBA MOTaT Jia MOAKPEMmsIT TPBIKOTO
oOpa3oBaHHe B NMPEMUHABAHETO OTBBJ (OpMaNHATA PETOPUKA 3a
npuoOIaBaHe KbM MIPHOOIIABal] MOJEN, KOMTO € CIpaBedJiuB,
YCTOWYMB M OTroBaps Ha HYXJIUTE Ha Pa3sHOOOpA3HUTE YyyalllH,
OCHOBaH Ha MpEABUANMU CTPYKTYpH, CIOJIeJIeHa OTYETHOCT U
TpalHO CBTPYAHUYECTBO MEXKIYy YYHIMINATA, CEMeWcTBaTa u
CelUaNIU3UPaHUTE YCITYTH.
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CAMOOIIEHKA HA MTPUHOCHUTE B JOKTOPCKATA
JTUCEPTALIAS

[IbpBOTO IIOCTHO TPOYYBAHE CHC CMECCHH METOIH B
I'bpums, KOETO CHUCTEMaTHYHO H3CJICABA BKJIIOYBAHETO Ha
Jena cbe cnenuanau oopaszosarennu nmorpedroctu (COII) B
0011000pa30BaTEITHUTE YUUITHIIA, KOMOWHUPAUKH
KOJIMYECTBEHU JAaHHU OT 271 y4uTellM ¢ Ka4eCTBEHH JaHHU
ot 10 uHTEpBIOTAa C POJUTEIIH.

Pazpabotena e conmmaHa U KOXEPEHTHA TEOPETUYHA PaMKa,
KOSITO MHTErpUpa UCTOPUYECKH, NPAaBHU, KOHIECNTYATHH U
COI[MOJIOTHYECKH  NEPCHEKTHBH  KbM  CHEHHUATHOTO
oOpa3oBaHHe, MOJCIUTE 3a XOpa C YBPOKIAHUA U
MpHOOIIABaOTO 00pa30BaHWE B TphIIKaTa oOpa3oBaTeiHa
cucrema.

EmnupudHuTe pesyntaTd TpeiaraT SCHU W HU3MEPHMHU
JI0Ka3aTelCcTBa 3a BB3MPUATHATA, KOMIICTEHIMHTE U
MPEIN3BUKATEIICTBATA npen YUUTEITUTE, KaTo
UACHTUGUIMPAT 3HAYUTEITHH KOpENAluH, JIeMorpadCcKu
paznuuus W CTPYKTYpHH Oapuepu, KOUTO OQOpMST
©XKEHEBHATA PEATHOCT Ha MNPHOOIIABAHETO B TPBIKUTE
YUWIUIIA.

W3cnenBanero mpencTaBs MPAKTHUYECKH M TMOJIUTUYECKU
peNieBaHTHH TPEMOPHKHU, KAaTO IOJYepTaBa CHIIECTBEHATA
poJisi Ha O0YYEHHETO Ha YYUTENUTE, CTAOUITHUTE CTPYKTYPH
3a TMOJKpena, MHTEPIUCIUIUIMHAPHOTO CHTPYIHHYECTBO U
MoI0OpEeHUTE aJIMUHUCTPATUBHE MEXAaHU3MHU 32 YKpEIBaHE
Ha e(heKTUBHOTO MPUOOIIaBamo oOpa3oBaHueE.

[MomuepraBa ce KiIOUOBaTa poOJII HA  YUYHUTEJIHTE,
YUUJIMIIHOTO PBHKOBOJACTBO U POAUTEICKUTE HArJacH IMPHU
BKIIIOYBAHETO HA [Iella ChC CIENHUATHA O00pa3oBaTeIHU
notpedHocTH (COII) B 0011000pa30BaTeIHUTE YUHITHINA.
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IIYBJIHUKAIUH ITO TEMATA HA JTUCEPTALUATA
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INTRODUCTION

Inclusive education has emerged as a transformative
paradigm in modern education, aiming to ensure that every child
receives quality learning opportunities regardless of individual
differences or specific educational needs. In the Republic of Greece,
the inclusion of children with special educational needs (SEN) in
mainstream schools represents a critical shift from traditional
segregated approaches toward a more integrative and equitable
educational framework. This research explores the theoretical and
practical dimensions of inclusive education within Greek
mainstream schools, evaluating the effectiveness of existing policies
and practices while identifying challenges and opportunities for
improvement.

Historically, the Greek education system has undergone
significant reforms aimed at enhancing equity and access to quality
education for all students. Over the past few decades, legislative
changes and policy initiatives have progressively emphasized the
rights of children with SEN, aligning national practices with
international standards and conventions such as the United Nations
Convention on the Rights of Persons with Disabilities (United
Nations, 2006). The Hellenic Ministry of Education and Religious
Affairs (2012) has been instrumental in formulating policies that
support inclusive education, although practical implementation often
encounters obstacles rooted in systemic, institutional, and socio-
cultural factors.

In summary, the inclusion of children with special
educational needs in mainstream schools in Greece is a multifaceted
issue that lies at the intersection of educational theory, policy, and
practice. Through a detailed examination of historical developments,
current practices, and future prospects, this research seeks to
illuminate the complexities of inclusive education in the Greek
context. The findings are anticipated to contribute significantly to
ongoing debates about educational equity and social justice,
ultimately fostering a more inclusive and effective educational
system for all learners.



The relevance of this research is underscored by its dual
academic and societal importance. From a theoretical perspective,
inclusion embodies a transformative approach that questions the
boundaries between general and special education and promotes a
redefinition of the school as a space for all learners. It is rooted in the
principles of equality, participation, and respect for diversity,
forming an essential dimension of the modern social state. From a
practical standpoint, inclusive education remains one of the most
pressing challenges for educational reform in Greece. Despite the
enactment of progressive legislation — notably Law 3699/2008 and
Law 4074/2012, which ratified the UNCRPD — many schools
continue to struggle with insufficient resources, lack of specialized
staff, and inconsistencies in policy implementation. Therefore,
investigating how inclusion operates in practice, how teachers
perceive their readiness and challenges, and how institutional and
systemic conditions shape these processes, is of immediate relevance
to educators, policymakers, and researchers.

The core research problem addressed by this dissertation
concerns the persistent gap between the legislative framework that
promotes inclusion and its uneven realization in Greek schools.
While policy discourse emphasizes inclusion as a right and necessity,
its practical application is hindered by several interrelated factors:
inadequate teacher preparation, limited collaboration between
general and special education professionals, insufficient
administrative and psychological support, and broader systemic
inefficiencies. Teachers often find themselves navigating complex
classroom realities without sufficient guidance or resources to
implement inclusive pedagogy effectively. Consequently, inclusion
frequently remains at the level of formal compliance rather than
transformative practice. This study seeks to understand how these
challenges manifest in daily educational practice and how educators
conceptualize and experience inclusion in the Greek context.

The dissertation is situated within the interdisciplinary field
of Educational Sociology, intersecting with Inclusive Education,
Disability Studies, and Educational Policy Analysis. It engages with
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sociological theories of equity and access, examining how
institutional structures and cultural norms influence teachers’
attitudes and practices toward students with SEN. Previous research
by Ainscow, Booth, and Dyson (2006), Florian and Black-Hawkins
(2011), and Zoniou-Sideri (2009) has emphasized the necessity of
systemic change to create truly inclusive environments. By focusing
on Greece, this study contributes to the comparative body of
knowledge on inclusion in Southern Europe, offering insights into
the dynamics of educational reform in a centralized and tradition-
oriented system.

The significance of this inquiry is manifold. First, by
contextualizing the Greek experience within broader international
debates, the study contributes to the global discourse on inclusive
education. Researchers such as Ainscow, Booth, and Dyson (2006)
have argued that effective inclusion not only enhances academic
outcomes but also promotes social cohesion and mutual
understanding among students. In this light, the Greek case offers a
unique perspective on how cultural, political, and economic factors
influence the translation of inclusive ideals into practice. Second, this
research addresses the ethical and social imperatives of inclusion.
Ensuring that children with SEN have access to mainstream
educational settings is fundamental to promoting equality and
preventing social exclusion, a stance supported by contemporary
scholarship (Florian & Black-Hawkins, 2011).

Moreover, the study is timely in view of recent calls from
international agencies, such as the European Agency for Special
Needs and Inclusive Education (2018), for enhanced policy
implementation and resource allocation to support inclusive
practices. These calls are underpinned by evidence suggesting that
inclusive education fosters an environment in which diversity is
celebrated and all students benefit from a richer educational
experience. As such, this research is not only academically
significant but also practically relevant for policymakers, educators,
and stakeholders invested in the future of Greek education.



In addition to examining policy documents and theoretical
models, the research will explore the lived experiences of educators,
administrators, and students within inclusive classrooms. By
incorporating qualitative and quantitative data, the study aims to
identify the factors that facilitate or hinder effective inclusion.
Particular attention will be paid to issues such as teacher
preparedness, resource availability, and the adaptability of teaching
methodologies to accommodate diverse learning needs. This
comprehensive approach is expected to yield recommendations that
are both contextually relevant and practically implementable.

The main objective of this study is to provide a
comprehensive analysis of the inclusion of children with special
educational needs (SEN) in mainstream schools in Greece, by
analyzing the relevant theoretical concepts and examining the
practical forms of their implementation. Through this multifaceted
approach, the study will offer evidence-based conclusions that will
contribute to the development of policies and educational practices.
The specific objectives (tasks) are:

1. To review the theoretical and conceptual frameworks
underpinning inclusive education and special education.

2. To trace the historical evolution and legislative development
of special education and inclusion in Greece.

3. To examine teachers’ attitudes, self-efficacy, and perceived
challenges in implementing inclusion.

4. To explore the institutional, administrative, and systemic
supports available to teachers.

5. Tocompare quantitative and qualitative findings to formulate
evidence-based recommendations for educational policy and
practice.

The dissertation tests the following hypotheses:

e H1: Teachers with higher levels of self-reported competence
and self-efficacy will exhibit more positive attitudes toward
the inclusion of students with special educational needs.

o H2: Statistically significant correlations exist among the five
key thematic dimensions—attitudes, competence/self-
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efficacy, school and administrative support, practical
challenges, and systemic/curricular support.

o H3: Statistically significant differences occur in teachers’
attitudes, perceived competence, and reported challenges
based on demographic characteristics (e.g., gender, teaching
level, experience, and prior training in special education).

e H4: Teachers perceive that communication and collaboration
between school staff and families of students with SEN are
insufficiently structured and often reactive.

e H5: Teachers who experience stable support structures,
including collaboration with special educators and
individualized education plans (IEPs), view inclusive
education as more feasible and effective.

A mixed-methods approach was employed, combining
quantitative and qualitative data to achieve a comprehensive
understanding of inclusive education in Greece.The quantitative
phase consisted of an online questionnaire distributed to teachers
across Greek primary and secondary schools (N = 300). The survey
included five thematic sections aligned with the hypotheses and was
administered via digital platforms and educational social networks.
The instrument’s reliability was confirmed through Cronbach’s
alpha coefficients exceeding 0.80 for all scales.A pilot study
involving 20 teachers was conducted in early 2023 to test the clarity,
consistency, and reliability of the questionnaire. Based on the pilot
results, several items were refined for improved comprehensibility.

The qualitative phase included ten semi-structured interviews
with parents selected through purposive sampling to ensure diversity
in experience, region, and school type. The interviews, conducted
both online and face-to-face between March and May 2024, explored
parents’ lived experiences of inclusion, collaboration, and systemic
support. Data were analyzed through thematic coding to identify
recurring patterns and meanings.

Ethical principles were rigorously observed throughout the
research process. Participation was voluntary, anonymity was
guaranteed, and all data were used exclusively for academic
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purposes. Given its voluntary sampling, the study is non-
representative, aiming for analytical rather than statistical
generalization.

Finally, the dissertation is organized into two main parts—
theoretical and empirical—comprising several chapters. The
structure of the dissertation is organized into three main chapters,
followed by the concluding discussion and the appendices. Chapter
1 presents the literature review, introducing the fundamental
concepts of special and inclusive education, the historical evolution
of educational practices, the national legislative framework, and the
main theoretical models of disability that underpin the study. Chapter
2 outlines the research methodology, including the design,
hypotheses, instruments, sample characteristics, and data collection
procedures, while also addressing issues of validity, ethics, and the
pilot phase of the research. Chapter 3 presents the empirical findings,
combining quantitative analyses—such as descriptive statistics,
correlations, and demographic comparisons—with the thematic
analysis of qualitative interviews. The Conclusions section
synthesizes the key results, answers the research questions, and
formulates recommendations for strengthening inclusive education
policy and practice in Greece. Finally, the Appendices include the
complete questionnaire, interview guide, and supplementary
statistical data that support the transparency and replicability of the
research.

Despite the comprehensiveness of its mixed-methods design, the
study faces several limitations. First, it relies primarily on self-
reported data, which may be influenced by social desirability or
subjective interpretation. Second, the online survey format may have
excluded participants with limited digital access or familiarity. Third,
the sample size and voluntary participation limit representativeness,
particularly regarding rural or remote schools.

Nonetheless, these limitations do not undermine the study’s
validity. Rather, they highlight the need for further longitudinal and
comparative research to deepen the understanding of inclusive
practices in the Greek educational system. By combining empirical
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evidence with theoretical reflection, this dissertation contributes to
the growing academic and policy discourse on inclusive education,
aiming ultimately to support a school culture in Greece that values
diversity, fosters equality, and ensures that every child can learn and
thrive.

CHAPTER 1: THEORETICAL CONCEPTS
1.1 The concept of Special Education

The definitions given from time to time for people with
disabilities and special educational needs vary. In 1977, the
biopsychosocial model of health was first developed at the
University of Rochester in New York. This model has been widely
accepted by the entire scientific community and consisted a sound
philosophical approach to care, but also a practical clinical guide.
According to it, health is equally affected by biological, social and
psychological factors that interact with each other. So man is treated
as "one whole" and suggests that the approach to the treatment and
cure of modern man be holistic (Engel, 1977). In the definitions,
therefore, for people with disabilities and special educational needs,
each time one of the above factors seems to prevail. Thus, in a first
attempt, the World Health Organization (WHO), links the
biopsychosocial model of health to disability with damage which
results in the reduction or even loss of functional capacity (WHO,
1980). In 2002, WHO introduces in the definition of disability,
important aspects of life, such as self-care, employment, education,
recreation and social participation (WHO, 2002).

Polychronopoulou (2017) argues that Special Education is a
specially designed teaching, supported by special educational
programs and carried out in appropriately equipped spaces with the
help of special methods and means in order for the school to respond
to the “special needs” of the child with a disability. The purpose of
Special Education and Training is to help the student to integrate
smoothly into society with autonomy, after first making the transition
from school to adulthood and ensuring the necessary knowledge and
skills. Imellou (2017) states that Special Education consists of a set
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of services that support students with disabilities and special
educational needs throughout their school life, a definition that in
turn reflects the philosophy of the 2008 legislation. Christakis (2011)
defines special education as the combination of program adaptations,
teaching, support and ensuring appropriate learning conditions with
the aim of addressing the special educational needs of the child.
According to Stasinos (2013), Special Education is a relatively new
scientific discipline in the humanities and studies children and
adolescents with learning difficulties and special educational needs,
seeking ways to address the difficulties that students experience.

In addition, Special Education can be defined based on its
dual role and character: Initially, as the process of adapting and
modifying teaching strategies to the capabilities and needs of each
student and then, as a practice of intervention in the difficulty and
problem that each student with a disability presents. A multitude of
definitions are found for the concept of Special Education in both
Greek and foreign bibliography. For example, an alternative
definition from the perspective of sociology is proposed by
Tomlinson (2012) who points out that Special Education is
understood based on the advantages it brings to a rising industrial
society and to a centralized, mass and competitive educational
system.

1.2 The development of special education in Greece

Compared to other European countries, in Greece, state care

and welfare for the education of children with disabilities and special
educational needs was delayed in appearing. The development of
special education in our country did not occur at a rapid pace and
developed unevenly, with regard to private initiatives and state
actions. Our country was faced with certain circumstances that acted
as a deterrent to the development of Special Education. These were
(Stasinos, 2013):
a) The social, economic, political situation of the country, as a
consequence of the uprooting of Hellenism in Asia Minor in 1922
and the two dictatorial regimes (In 1936 under Metaxas and in 1967
under Papadopoulos).
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b) The civil war that followed the German occupation and the
influence of right-wing conservative governments until the end of the
1970s.

c) The absence of a unified educational policy in private initiatives
and those of the state, with the ultimate goal of developing Special
Education and Training.

d) The lack of cooperation between certain services that were related
to Special Education and Training, but belonged to different
ministries.

e) The prejudice that characterized the Greek society at the time
regarding the treatment of disability and the right of these individuals
to have equal access to education.

f) The absence of appropriate training of educational and teaching
staff in Special Education issues.

In conclusion, our state should act in such a way and take all
actions to address the difficulties of our educational system, with the
aim of implementing the terms of the Convention, creating an equal
society, which will embrace and apply inclusive principles in
education (Argyriadis et al., 2015).

1.3 Legislation governing Special Education and Training

The Greek educational system is known to be characterized
by the principles of polynomialism and complex bureaucratic
procedures (Saitis & Saitis, 2012). Furthermore, the Greek
educational system is characterized by a strong centralized nature as
observed in the curricula, school textbooks, and the timetable.
Similar centralization exists in the field of Special Education. In
1981, the Greek Parliament passed the first law concerning Special
Education (Law 1143/1981). With this law, the state assumes the
duties and obligations related to the education of students with
disabilities and this in itself constitutes a fair conquest for the field
of Special Education. The purpose of this legislative effort was to
provide special education or special vocational training to disabled
people, their social integration and their connection with professional
activity. However, this specific law (““On Special Education, Special
Vocational Training, Employment and Social Care of deviant
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individuals and other educational provisions”) was negatively
criticized.

In this way, the state wanted to stop the categorizing of
students into regular students and students with special needs.
According to Polychronopoulou (2017), the benefits of this law were
the following: First, with the operation of special classes, which
would later be called integration classes and were integrated into the
general school, the school integration of children with disabilities
was promoted. Second, the terminology “deviant person” was
renamed “person with special needs”. Third, the institution of the
school psychologist and other support services was introduced.

1.4 Conceptual approach to disability

Disability is a complex and multifactorial concept and many
attempts have been made to describe the term clearly. However, this
is not easy because disability is a complex phenomenon that is
determined, differentiated and influenced by the social, political,
economic conditions that prevail in a society, but also by people's
perceptions of it. For example, a person with a disability was treated
differently in the Middle Ages, differently forty years ago and
differently today. Also, many attempts have been made to establish
a generally accepted definition of disability.

In both foreign and Greek bibliography, we "encounter"”
various definitions depending on the perspective adopted for its
approach. e.g. having as a criterion the disadvantage that the
disability of blindness brings to the person, "a disabled person is a
child who has a visual cortex disease”. If we focus on human
behavior, “a child who cannot see and holds a white cane or who
cannot ride a bicycle can be considered disabled” (Soulis, 2013).

Given the complexity of the phenomenon of disability and
the different definitions proposed depending on the perception and
perspective adopted by each person, in 1980 the World Health
Organization attempted to classify disability using a common system
(International Classification of Impairment, Disabilities and
Handicaps). According to the WHO (WHO, 1980), the term
“impairment” denotes the damage, the disease of the organs and
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functions of the human being. The terminology “disability” describes
the limitation or loss of a human ability as a result of the damage.
Finally, the term “handicap” refers to the consequences caused by
the loss and limitation of a person’s abilities in their daily activities.
It is therefore observed from the definitions that disability is treated
in medical terms. Its specific approach was criticized by the disability
movements and thus the WHO was forced to proceed with a new
classification (WHO, 2001). In this new system of classification of
disability (International Classification of Functioning, Disability and
Health) the terminology “functioning” is added. The use of this term
highlights the ability of a person to perform daily human functions
on their own. In addition, the term “participation” is mentioned for
the first time.

The Models of Disability are:
A. “Medical Model”
B. “Social model”
C. “The rights model”

1.5 Clarification of the terms: Integration — Inclusion — Co-
education

Nowadays, the Greek educational system is trying to promote
the school and educational inclusion of all students and therefore, the
state must enact new laws so that our educational system becomes
more inclusive and does not exclude any student because of their
disability. However, in order to create a school for all children, an
inclusive school, the content of the terms: integration, inclusion and
co-education must first be conceptually clarified. Very often these
terms are confused in the literature and are considered identical,
which is not the case. The concept of integration is attributed in
England with the term “intergration”, in the United States with the
term “mainstreaming” and in Scandinavia with the term
“normalization”. In the 1960s, the concept of normalization was a
precursor to the concept of integration, arguing that all people,
disabled and non-disabled, should have the same rights. Nirje argued
that people with intellectual disabilities should have a “normal”,
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everyday life like other members of the dominant society (Nirje,
1969). Subsequently, the term integration means ‘“the one-way
attachment of someone to a whole, the acquisition of a body or flow
by acquiring characteristics of a heterogenous whole and losing the
original characteristics” (Zoniou-Sideri, 2011).
1.6 From integration to inclusion

The need for the educational integration of students with
disabilities is not a new demand that concerns the field of Pedagogy.
More specifically, since the late 1970s, the issue of a more inclusive
education has emerged in Europe. More specifically, in 1978, the
Warnock Committee report was published in Great Britain, which
highlighted the necessity of providing common educational
programs for all students. In this committee’s report, three types of
integration can be distinguished. The first is locational integration,
which is related to the physical space where the educational act takes
place (special classes (currently integration departments) for students
with disabilities operate within mainstream schools). The second
form of integration is social integration, in which children with
special educational needs attend classes in the “special class”, but
have the opportunity to interact with students from the general
school, during breaks, at an event, or on an excursion. The third and
most essential form of integration is functional integration, according
to which all students attend the same school program, including
students with disabilities and special educational needs (Warnock
Report, 1978).
1.7 Conditions for the educational inclusion of students with
disabilities in mainstream schools

It is widely known that an attempt is made through the policy
of inclusion to address students with special educational needs
educationally (Georgiadi, Kourkoutas, & Kalyva, 2007). The
purpose of the educational integration of students with disabilities or
special educational needs is for them to attend the same school
setting as their peers and to follow common programs (Zigmond,
2003). However, in order to achieve the integration of students with

15



disabilities in mainstream school classes, certain conditions must
first be met, such as the following:

* Restructuring and radical change in education and the prevailing
mentality regarding disability (Drakos, 2002).

» Training teachers at a theoretical and practical level to enable them
to respond effectively to the challenge of teaching students with
special educational needs or disabilities (Avramidis, et al., 2000;
Koutrouba, Vamvakari, & Steliou, 2006).

* Using the school unit's existing knowledge. The implementation of
the educational inclusion of students with disabilities in the general
school must have as a starting point the experiences of teachers, as
well as the knowledge they possess (Ainscow, 1999).

* Observation and identification of the difficulties that hinder the
implementation of inclusion in schools (e.g. lack of accessibility,
inappropriate teaching strategies, etc.)

* The diversity of the student population should be considered an
opportunity for learning and an opportunity to enrich experiences.

* Developing a common direction among teachers regarding the
teaching practices they apply and utilizing all available resources and
materials to support learning (Ainscow, 2001).

* Creating a school culture based on the values of inclusion and
disseminating it to school staff, students, parents and guardians
(Booth, & Ainscow, 2002).

* Developing inclusion policies to transform the general school into
a school for all. Such policies include the establishment of
appropriate laws, ensuring accessibility, etc. (Booth & Ainscow,
2002).

* Adapting teaching methods to the heterogeneity of students and the
active involvement of the latter in all aspects of education.

« Utilizing the principles of universal design for learning. Inclusive
design is an educational approach that seeks to promote student
participation in teaching and curricula, ensuring equal access and
taking into account the different ways each child learns (Riviou,
Kouroupetroglou, & Bruce, 2014; Edyburn, 2001).
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* Modifying curricula. More specifically, school curricula should
have an inclusive character and direction and respond to the abilities
and specificities of all students (Humphreys, 2009).

* Using the principles of differentiated instruction for the benefit of
all students in the classroom. More specifically, differentiated
instruction is a systematic approach to designing instruction based
on the needs of each student (Tomlinson, 2001). Differentiated
instruction takes into account two parameters: a) the student and b)
the curriculum. Through the differentiation of teaching, the
integration of students with disabilities into their neighborhood
school can be achieved, if the teacher's teaching is based on the
student's readiness, learning profile and interests (Panteliadou &
Antoniou, 2008). Also, with regard to the curriculum and its
differentiation, three dimensions are distinguished: the content, the
processing of the content and the final product.

* Cooperation and communication between the school, the
community and the family (Mylonakou-Keké, 2018).

* Cooperation of the school with social others. The development of
collaborative relationships between the neighborhood school and the
wider local and not only community reflects the philosophy of
inclusive education (Soulis, 2008). The ultimate goal of including
children with disabilities with their classmates is their smooth
integration into society, as autonomous and independent members.

* Collaboration between school teachers. Through collaboration,
teachers acquire knowledge and information for more effective
teaching strategies in general and special education and thus can
better manage and help students with special educational needs or
disabilities (Patsidou-Iliadou, 2013).

* Friendly relationships between students and learning through their
collaboration (Kappen, 2010).

* Educational evaluation. This term describes the effort to control the
suitability and effectiveness of the educational process (Charamis,
2004). Part of educational evaluation is the The school itself also
matters, whether it implements and promotes inclusive practices.
1.8 The benefits and difficulties of inclusive education
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Inclusive education is a process in which the full participation
of all students with disabilities and special educational needs in
school is sought in order to achieve learning outcomes and enable
students to develop socially (Ainscow, 2005). In essence, inclusion
concerns teaching in heterogeneous classes of students, who present
diverse individual needs (Takala, et al., 2009). And while it is a
common goal of most countries to implement inclusive practices in
schools, the question reasonably arises: “What are the benefits and
difficulties that arise from the implementation of inclusion in school
units?”.

The benefits of an inclusive perspective within schools relate
to both teachers and students. Firstly, through inclusion, general
education teachers understand that all students have abilities and
skills that can be beneficial for the entire class. In addition, teachers
come into contact with new teaching strategies that they discover,
learn and thus have the opportunity to help all their students (Berg,
2004). At the same time, through inclusion, teachers develop
teamwork skills.

Then, regarding students, inclusion helps them to understand
the diversity of each individual. Through the common coexistence in
the classroom of all students without exception, students without
special educational needs tolerate more and are more patient towards
students with special educational needs (Westwood & Graham,
2003). Inclusion in this way contributes to the acceptance of all
students, including students with disabilities or special educational
needs. Thus, children create friendships and through the acceptance
that prevails in the classroom, the well-being and mental health of all
students are promoted (Nepi, et al., 2013). Providing opportunities
for the formation of social relationships through the inclusive school
is also emphasized by Slee & Alan (2001).

1.9 Parental Attitudes Toward Inclusive Education: Support,
Concerns, and Implications

Parents play a pivotal role in the successful implementation
of inclusive education, particularly as they are critical stakeholders
in their children’s academic and social development. Their

18



perceptions, attitudes, and involvement can significantly influence
how inclusion is experienced and interpreted by both students and
educational professionals. As the trend toward educating children
with and without disabilities in the same inclusive environments
continues to expand, parental engagement becomes increasingly
essential—not only in supporting teachers but also in advocating for
the optimal educational conditions for their children.

Overall, while parents recognize the promise of inclusion—
particularly in promoting social development and reducing stigma—
they also highlight critical areas requiring systemic attention. These
include ensuring robust teacher preparation, adequate classroom
supports, and fostering a school culture of empathy and shared
responsibility. Inclusion, therefore, must not be viewed as a static
placement decision, but rather as an ongoing process of dialogue,
collaboration, and refinement in which parents serve as essential
partners.

1.10 Strategies to Create Successful Inclusion

As previously discussed, the successful implementation of
inclusive education requires the integration of multiple interrelated
strategies. These strategies must be designed not only to support the
academic and social development of students with disabilities but
also to foster a school culture that embraces diversity, collaboration,
and equity. Among the most critical components is the systematic
provision of teacher training and professional development. Without
such preparation, even the most well-intentioned efforts at inclusion
may fall short of achieving meaningful educational outcomes for all
learners.
1.11The concept of training in Special Education

The majority of teachers consider it necessary to organize and
carry out training programs. In fact, teachers consider training
directly related to their personal and professional development,
which then reflects favorably on the quality of the educational work
provided in the school (Earley & Porritt, 2009; Pickering, Daly, &
Pachler, 2007). So, the reasons that contribute to the need for training
include the rapid developments of modern society, which have an
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impact on education and require updating of teachers' knowledge,
changes in the institutions and structures of education and the vision
for a teacher who wants to soften inequalities and seek integration
for every student.
CHAPTER 2: EMPIRICAL METHODOLOGY
2.1 Aim of the research

The present study aims to investigate teachers’ perceptions,
experiences, and challenges regarding the inclusion of students with
special educational needs (SEN) in mainstream educational settings
in Greece. Specifically, the research focuses on five critical
dimensions of inclusive education: teacher attitudes, perceived
competence and self-efficacy, school and administrative support,
practical challenges encountered in classrooms, and systemic and
curricular conditions. The scope includes both primary and
secondary education professionals, with an emphasis on identifying
factors that facilitate or hinder inclusive practices. Furthermore, the
study examines the intercorrelations among these five thematic
dimensions and explores whether significant differences exist across
various demographic characteristics such as gender, age, level of
education, prior training in special education, and number of SEN
students in the classroom.
2.2 Research questions & hypotheses

The Research Questions of this thesis are:

1. What are teachers’ attitudes toward the inclusion of children
with special educational needs (SEN)?

2. What is the perceived level of competence and self-efficacy
among teachers in relation to inclusive education?

3. How do teachers perceive school and administrative support
in the implementation of inclusive practices?

4. What practical challenges do teachers face when teaching
children with SEN in mainstream classrooms?

5. How do teachers evaluate the systemic and curricular support
provided for inclusive education?

6. Are there statistically significant correlations between the

five key thematic dimensions?
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1. Are there statistically significant differences in participants’
responses based on demographic variables?

The hypotheses formed in that thesis are these below:
Hypothesis 1:Teachers with higher levels of self-reported
competence and self-efficacy will exhibit more positive attitudes
toward the inclusion of students with special educational needs
(SEN).

o Rationale: This hypothesis is grounded in the theoretical
assumption that confidence in one’s teaching ability (self-
efficacy) positively influences openness to inclusive
practices. Prior research suggests that teachers who feel
prepared and capable are more likely to support inclusive
education (Avramidis & Norwich, 2002).

Hypothesis 2:There are statistically significant correlations among
the five key thematic dimensions: attitudes toward inclusion, teacher
competence and self-efficacy, school and administrative support,
practical classroom challenges, and systemic/curricular support.

« Rationale: This hypothesis reflects the interconnected nature
of factors influencing inclusive education. For example,
teachers’ attitudes may be shaped by both their own
perceived competence and the support they receive from their
institutions. Correlation analysis can help identify the
strength and direction of these associations.

Hypothesis 3:There are statistically significant differences in
teachers’ attitudes, perceived competence, and reported challenges
based on demographic characteristics such as teaching level (primary
vs. secondary), years of experience, and prior training in special
education.

o Rationale: Demographic variables often influence how
teachers perceive and implement inclusive practices. For
instance, more experienced teachers or those with specialized
training might report higher self-efficacy or fewer challenges
in inclusive settings (Forlin, 2010).

21



2.3 Methods Used

The present research employed a mixed-methods approach,

integrating quantitative and qualitative data collection techniques to
provide a comprehensive understanding of educators’ perspectives
within Greek public education. The core of the quantitative
component consisted of a structured questionnaire, which was
completed by a total of 271 educators. These participants were
actively employed in public schools across Greece and represented a
broad spectrum of academic disciplines, including language and
literature, mathematics, natural sciences, social studies, and the arts.
The sample also included teachers from both primary and secondary
education, thereby capturing insights across different educational
levels and institutional settings.
The selection of participants followed a non-probability, voluntary
response sampling strategy. Invitations to participate were
disseminated via professional networks, social media groups, and
mailing lists targeting educators. The questionnaire was administered
through an online survey platform (google form) to facilitate wide
accessibility and convenience, especially in the context of
geographically dispersed schools. Participation was entirely
voluntary, and respondents were assured of the anonymity and
confidentiality of their responses, in compliance with ethical
standards for research involving human subjects.

In addition to the quantitative data, a qualitative dimension
was incorporated through ten semi-structured interviews with
selected parents. These interviews were conducted to explore more
deeply the nuances and contextual elements of participants’ views,
which might not be fully captured through the standardized
questionnaire format. Interviewees were purposefully selected to
reflect variation in teaching level, gender, years of experience, and
school setting (urban/rural), thereby enriching the qualitative dataset.
The interviews followed a flexible guide structured around key
themes emerging from the questionnaire but also allowed space for
emergent insights. Each interview lasted approximately 15 to 25
minutes and was conducted either in person or via video
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conferencing platforms, depending on participant availability and
location.

The combination of a relatively large, diverse quantitative
sample with targeted qualitative interviews allows for both breadth
and depth of analysis. This methodological and sample triangulation
enhances the reliability and validity of findings, facilitating more
nuanced interpretations and grounded conclusions regarding the
attitudes, experiences, and professional practices of Greek public
school educators.

2.4 The sample

The study sample consists of 271 educators currently
working in Greek public schools. The participants include both
primary and secondary school teachers, representing a variety of
academic disciplines and levels of teaching experience. Participation
was voluntary, and data were collected anonymously through an
online survey platform. The demographic composition of the sample
was diverse with respect to gender, age, academic qualifications, and
experience with students with SEN.

The demographic profile of the Greek teachers who participated in
the study reveals a diverse sample across age, gender, teaching experience,
educational level, academic qualifications, special education training,
classroom composition, and geographical distribution.

2.5 Reliability and validity of the research

To ensure the robustness of the research findings, particular
attention was paid to the reliability and validity of the data collection
instrument. The questionnaire was carefully constructed to assess
multiple dimensions of inclusive education from the perspective of
in-service teachers. Each section of the instrument was designed to
measure a distinct construct: attitudes toward inclusion, teacher
competence and self-efficacy, school and administrative support,
practical challenges in the classroom, and systemic or curricular
factors. These thematic areas were derived from a review of the
international literature on inclusive education, ensuring strong
content validity.
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Reliability was assessed through internal consistency
analysis using Cronbach’s alpha, a widely recognized statistical
measure for evaluating the extent to which items within a scale are
interrelated. The results of the reliability analysis confirmed that the
instrument demonstrated satisfactory to excellent internal
consistency across most sections. Specifically, the section on
Attitudes Toward Inclusion yielded a Cronbach’s alpha of 0.967,
indicating excellent reliability. Similarly, the Teacher Competence
and Self-Efficacy section demonstrated a strong alpha coefficient of
0.858, underscoring the consistency of responses within this
dimension.

The sections addressing Practical Challenges in the
Classroom (a = 0.747) and Systemic and Curricular Factors (a =
0.702) also demonstrated acceptable levels of internal consistency,
suggesting that the items within these sections reliably captured the
intended constructs. Although the School and Administrative
Support section returned a lower alpha value (o = 0.662), this still
falls within the acceptable threshold for exploratory research, as
suggested by Taber (2018). This indicates that, while there may be
moderate variability among the responses in this domain, the section
still maintains sufficient coherence to be included in the analysis.

Validity was further supported through the design process,
which integrated insights from existing validated instruments and
was informed by the relevant theoretical and empirical literature. The
questionnaire items were reviewed by a panel of educational
researchers, ensuring that the wording, scope, and sequence of items
aligned with both the research objectives and real-world classroom
conditions. Furthermore, the pilot testing phase helped to refine item
clarity and relevance, contributing to the face and content validity of
the instrument.

The integration of qualitative data through semi-structured
interviews also strengthened the validity of the research by allowing
for the triangulation of findings. Parents’ narratives provided
contextual depth and helped corroborate patterns observed in the
quantitative data. This methodological complementarity reinforces
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the construct validity of the instrument, as the convergence of data
from multiple sources enhances confidence in the interpretation of
results.

In conclusion, the reliability analysis demonstrated that the
questionnaire is a dependable tool for measuring educators’
perspectives on inclusive education. The strong internal consistency
in key dimensions such as attitudes and self-efficacy, along with
acceptable values in all other areas, supports the appropriateness of
the instrument for the current study. The combination of quantitative
metrics and qualitative validation contributes to the overall
credibility of the research findings.

2.6 The questionnaire and the interview guide

To address the research questions, a structured questionnaire
was developed and administered to the study’s participants. The
questionnaire is comprised of five sections, each corresponding to
one of the five thematic dimensions under investigation. In total, the
instrument includes 32 closed-ended questions, all measured on a
five-point Likert scale ranging from 1 (Totally disagree) to 5 (Totally
agree). The sections and number of questions are as follows:
Section A: Attitudes Toward Inclusion — 7 items
Section B: Teacher Competence and Self-Efficacy — 6 items
Section C: School and Administrative Support — 7 items
Section D: Practical Challenges in the Classroom — 8 items
Section E: Systemic and Curricular Factors — 4 items

Each section was designed to capture a distinct construct
relevant to inclusive education, and their internal consistency was
evaluated using Cronbach’s alpha. The reliability analysis
demonstrated satisfactory to excellent internal consistency for most
dimensions.

Cronbach’s a

Section Number of questions | Cronbach’s a
Attitudes Toward Inclusion 7 0.967
Teacher Competence and Self- | 6 0.858
Efficacy
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School and  Administrative | 7 0.662
Support
Practical Challenges in the |8 0.747
Classroom
Systemic and Curricular Factors | 4 0.702

The results confirm that the questionnaire is a reliable tool for
measuring the constructs under study, particularly the sections on
attitudes and competence. Although the section on school and
administrative support yielded a lower Cronbach’s alpha (0.662), it
still falls within the acceptable range for exploratory research (Taber,
2018).

As far as concern the quantitative survey, the interview guide
was designed around five thematic axes. The instrument consisted of
twelve open-ended questions, organized around five thematic axes,
each addressing a specific aspect of inclusive education:

1. Axis 1 — Educational Needs and Individual Experiences
(Questions 1-2): This thematic area explores the nature of the child’s
special educational need and its influence on learning and adaptation
within the mainstream school context. It also examines the parental
reasoning behind choosing inclusive education over special
schooling. The goal is to understand personal motivations and
expectations regarding inclusion.

e Number of questions: 2
2. Axis 2 — Institutional Preparedness and Support Mechanisms
(Questions 3—4): The second axis focuses on the school’s readiness
and capacity to support students with SEN. It investigates the extent
of staff training, the adequacy of physical and educational
infrastructure, and the implementation of individualized
accommodations such as Individualized Education Plans (IEPs) or
teaching assistance.

e Number of questions: 2
3. Axis 3 — Communication and Social Relationships (Questions 5—
6): This section examines the quality and frequency of
communication  between parents, teachers, and school
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administrators, as well as the child’s social integration among peers.
It aims to assess how collaboration and peer relationships contribute
to or hinder inclusion, highlighting both supportive and exclusionary
behaviors within the school environment.

e Number of questions: 2
4. Axis 4 — Teacher Competence, Professional Development, and
Policy Evaluation (Questions 7-8): The fourth axis investigates
parents’ perceptions of teachers’ preparedness and professional
training in inclusive education, as well as their views on the
sufficiency and effectiveness of Greek governmental policies. The
emphasis is on linking everyday school realities with broader
educational policy frameworks and systemic provisions.

e Number of questions: 2
5. Axis 5 — Challenges, Collaboration, and Recommendations
(Questions 9-12): The final thematic axis addresses the broader
challenges and barriers faced during the inclusion process, such as
insufficient resources or negative attitudes. It also examines
collaboration with professionals (e.g., special educators, therapists)
and invites parents to share personal experiences—both successful
and difficult—as well as recommendations for improving inclusive
practices and supporting other families.

e Number of questions: 4
2.7 Field Work

The fieldwork of the present dissertation was carried out in
two distinct phases — quantitative and qualitative — between
January 2023 and May 2024. The fieldwork design aimed to ensure
both breadth and depth in the investigation of inclusive education in
Greek mainstream schools.
The quantitative survey was conducted from January to April

2023 using an online questionnaire distributed through Google
Forms. The online administration was selected for reasons of
accessibility, efficiency, and geographic reach, allowing teachers
from different regions of Greece to participate. The link to the
questionnaire was distributed across various online educational
networks and social media platforms, including Facebook groups for
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educators, teacher forums, and professional associations’ mailing
lists. Participation was entirely voluntary and anonymous. The total
sample comprised 300 teachers from primary and secondary schools
across Greece.

The qualitative phase took place between March and May
2024, following the completion of the quantitative analysis. Ten
parents were selected through purposive sampling, ensuring
variation in kids educational level (primary and secondary),
professional background, and regional location. This approach
enabled the inclusion of perspectives from both urban and rural
educational settings, offering a more balanced picture of inclusion in
practice.Depending on participants’ preferences and geographic
accessibility, interviews were conducted both face-to-face and online
via secure video conferencing platforms such as Zoom and Microsoft
Teams. Each session lasted approximately 10-20 minutes. All
participants were informed about the study’s objectives and
procedures and provided written consent prior to participation.
Interviews were audio-recorded with permission and transcribed
verbatim for thematic analysis.

CHAPTER 3: RESULTS

After their collection, the data, after proper coding, were
entered into the statistical program SPSS v.26. In order to properly
present the results of the descriptive statistics, tables and graphs were
used, which contained absolute and relative frequencies, but also
other means of descriptive statistics, such as the mean and standard
deviation.

Data were analyzed using descriptive and inferential
statistics. Descriptive statistics (means, standard deviations,
frequencies, and percentages) were used to summarize responses
across each thematic dimension. Inferential analysis included:

v Independent samples t-tests to assess differences based on
binary variables such as gender and prior training in special
education.
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v' One-way ANOVA tests followed by LSD post hoc
comparisons to explore differences across multi-category
variables such as age, education level, and number of SEN
students.

v" Pearson correlation coefficients to examine the strength and
direction of the relationships among the five total variables
derived from the questionnaire.

The results of these analyses enabled the identification of
patterns in perceptions, the detection of statistically significant group
differences, and the exploration of associations among the core
constructs related to inclusive education.

Regarding the statement "I believe that children with special
educational needs (SEN) should be included in regular classrooms™
(Question B1), the majority of respondents expressed positive views,
with 37.3% (n = 101) agreeing and 19.2% (n = 52) totally agreeing.
A smaller segment maintained a neutral stance (19.2%, n = 52), while
15.9% (n = 43) disagreed and 8.5% (n = 23) totally disagreed. These
responses suggest that while support for inclusion is relatively
strong, a significant minority remains hesitant or uncertain.

| believe that children with special educational needs (SEN) should
be included in regular classrooms.

Question B1 Frequency | Percent
Totally disagree 23 8.5
Disagree 43 15.9
Neutral 52 19.2
Agree 101 37.3
Totally agree 52 19.2
Total 271 100.0

In terms of professional development, responses to "l would
benefit from more professional development in inclusive education”
(Question C4) were evenly distributed, indicating both a recognition
of the need and some resistance or uncertainty. A total of 28.4% (n
= 77) agreed and 12.2% (n = 33) totally agreed with the statement,
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suggesting that over 40% of participants actively acknowledge the
value of further training. However, 28.0% (n = 76) disagreed and
10.0% (n = 27) totally disagreed, while 21.4% (n = 58) remained
neutral. This variability might reflect differences in previous training
experiences or in perceived institutional support for continuing
education.

Responses to the statement "My school provides adequate
resources for inclusive education” (Question D1) were generally
positive. A total of 37.6% (n = 102) of respondents agreed and 19.6%
(n = 53) totally agreed, suggesting that more than half of the
participants perceive a satisfactory level of material and
infrastructural support. Nonetheless, 20.7% (n = 56) remained
neutral, and a combined 22.2% expressed dissatisfaction (18.1%
disagree, n = 49; 4.1% totally disagree, n = 11), highlighting that
resource adequacy is not uniformly experienced across schools.

On the other hand, the thematic analysis of the interviews
provides an interpretive understanding of the challenges and enablers
shaping inclusive education in Greece. The qualitative findings
confirm both hypotheses and enrich the quantitative data by
illuminating the contextual realities behind statistical correlations.
Specifically:

e Teachers’ collaboration with families and specialists is
crucial but inadequately institutionalized, resulting in
fragmented communication and inconsistent parental
involvement.

o Stable support structures—especially the timely appointment
of special educators and the use of IEPs—significantly
enhance teachers’ confidence and the perceived feasibility of
inclusion.

e« The systemic obstacles identified, including resource
shortages, administrative delays, and lack of training,
reinforce the need for coherent national strategies that go
beyond legislative declarations.
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CHAPTER 4: CONCLUSION

This chapter discusses the main findings of the study in light
of existing scholarly literature and the current policy framework
surrounding inclusive education in Greece. Drawing on data
collected from 271 educators working in public primary and
secondary schools and 10 parents by the interview, the discussion
interprets the results thematically across the five principal
dimensions explored: teacher attitudes, competence and self-
efficacy, institutional support, practical challenges, and
systemic/curricular conditions.

1. Teachers’ Attitudes Toward Inclusion

The findings suggest that most educators in the study hold
generally positive attitudes toward the inclusion of students with
special educational needs (SEN), supporting earlier research
conducted in both Greek and international contexts (Avramidis &
Norwich, 2002; de Boer, Pijl, & Minnaert, 2011). Teachers
acknowledged the ethical imperative of inclusion and its potential to
promote equity and social cohesion. These findings mirror the
argument that positive attitudes among teachers are foundational to
the successful implementation of inclusive practices (Forlin, 2010;
Sharma et al., 2006).

However, despite this ideological support, some participants
expressed reservations regarding the academic feasibility of
inclusion, especially for students with severe or complex needs. This
ambivalence is consistent with Scruggs and Mastropieri (1996), who
observed that while teachers generally support the concept of
inclusion, they often doubt its practicality without adequate
resources. In the Greek context, similar reservations have been
documented by Koutrouba et al. (2008), who noted that positive
attitudes frequently coexist with concerns about training, time
constraints, and class size. The current study thus confirms that while
inclusive values are embraced, their translation into pedagogical
reality remains challenging for many educators.

2. Teacher Competence and Self-Efficacy
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The study found that most participants rated themselves as
moderately to highly competent in working with students with SEN.
Yet many also expressed doubts about the sufficiency of their initial
teacher education and in-service training, echoing concerns
documented in previous Greek studies (Anastasiou & Kauffman,
2013; Tzivinikou, 2015). These results are also aligned with the
international literature, which consistently emphasizes that teacher
self-efficacy is a strong predictor of inclusive attitudes and classroom
behavior (Bandura, 1997; Loreman, 2007).

Moreover, the high positive correlation observed between
self-efficacy and inclusive attitudes (as confirmed in Hypothesis 1)
is consistent with findings by Sharma and Jacobs (2016), who
demonstrated that when teachers feel confident in their skills, they
are more likely to adopt inclusive strategies. In contrast, when
educators feel underprepared, they may resist inclusion, not due to
prejudice, but because of a perceived mismatch between their skills
and the demands of inclusive teaching. This underscores the need for
systemic efforts to enhance professional development opportunities
focused on differentiated instruction, behavior management, and the
use of assistive technologies.

3. Perceived School and Administrative Support

Institutional support for inclusion was perceived as moderate
but uneven. While some participants highlighted positive
collaboration with support teachers and special educators, others
pointed to delays in staffing, fragmented psychological services, and
the absence of clear administrative protocols. These perceptions are
congruent with earlier studies showing that school-level leadership
and resource allocation significantly influence the effectiveness of
inclusion (Ainscow & Sandill, 2010; Skerbetz, 2016).

The findings also align with previous Greek research by
Symeonidou and Phtiaka (2009), which identified the
decentralization of inclusive education as a key barrier, resulting in
inconsistent implementation across regions and school types.
Importantly, the current study found that primary school teachers
tended to report more supportive environments than their secondary-
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level counterparts, a difference also noted by Avramidis, Bayliss, and
Burden (2000). These disparities suggest that policy reforms must
not only aim for systemic coherence but also address the contextual
needs of specific school levels.

4. Practical Challenges in Inclusive Classrooms

Teachers reported numerous obstacles in implementing
inclusion effectively, including lack of time, overcrowded
classrooms, difficulties in adapting curricula, emotional strain, and
challenges in fostering group engagement for students with SEN.
Such findings reflect the reality that inclusion is not merely a
pedagogical strategy but a complex restructuring of classroom norms
and expectations (Florian & Black-Hawkins, 2011).

These concerns are echoed in research by Jordan, Schwartz,
and McGhie-Richmond (2009), who observed that many teachers
struggle to balance inclusive ideals with the logistical demands of
teaching diverse learners. Moreover, the emotional burden of
supporting SEN students without sufficient institutional support can
lead to stress and burnout (Emam & Farrell, 2009). In the Greek
context, similar challenges have been described by Zoniou-Sideri
and Vlachou (2006), who emphasized the need for more robust
multi-disciplinary support teams within schools. Notably, the current
study also revealed difficulties in parent—teacher communication,
indicating the need for more structured frameworks for family
engagement in inclusive planning.

5. Systemic and Curricular Support

Participants expressed mixed views regarding systemic and
curricular support. While some acknowledged improvements in state
resource allocation, particularly the assignment of support teachers,
many others criticized the rigidity of the national curriculum, delays
in diagnostic services, and the absence of enforceable inclusion
policies. These findings align with earlier critiques of Greek
inclusive education policy, which often highlight the disconnect
between legislative frameworks and practical implementation
(Anastasiou et al., 2016).
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The significant correlations found between systemic support
and other thematic dimensions (Hypothesis 2) suggest that teachers’
perceptions of macro-level adequacy shape their attitudes,
confidence, and classroom experiences. This interdependence has
also been discussed by Mitchell (2015), who argues that inclusive
reform must occur simultaneously at multiple levels—curricular,
pedagogical, and policy. The findings of this study reinforce the view
that without comprehensive, well-funded, and clearly articulated
national strategies, school-level inclusion efforts will continue to
depend on personal initiative and localized conditions.

6. Interrelationships and the Holistic Nature of Inclusion

The study’s third hypothesis, that  significant
interrelationships exist among all five thematic dimensions, was
confirmed through correlation analysis. This finding supports
previous models that conceptualize inclusive education as a
multidimensional construct, influenced by both individual teacher
characteristics and broader systemic factors (Avramidis & Norwich,
2002; Florian, 2014). For example, teachers with high self-efficacy
were more likely to report positive attitudes and fewer practical
challenges, demonstrating the interplay between personal beliefs and
operational realities.

These interconnections suggest that improvements in one
domain—such as enhanced training—may produce positive spillover
effects in others, including attitudes and classroom confidence. This
finding aligns with Bronfenbrenner’s (1979) ecological systems
theory, which posits that human development (and by extension,
educational practice) is shaped by multiple interacting systems.
Therefore, policy interventions must be designed with a systems-
thinking approach that accounts for the dynamic interrelations
among training, resources, attitudes, and structural support.

7. Demographic Variations in Responses

The final hypothesis, regarding demographic differences,
was partially confirmed. Teachers with postgraduate qualifications
or prior training in special education expressed significantly higher
levels of competence and more favorable attitudes, supporting
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findings by Forlin et al. (2009) and Avramidis et al. (2000).
Similarly, teachers with more experience working with SEN students
perceived fewer obstacles, reinforcing the value of hands-on
exposure and professional maturation.

Interestingly, female teachers reported higher levels of perceived
administrative support—a result that invites further investigation but
may reflect broader gendered differences in relational and
communicative dimensions of school leadership (Tschannen-Moran
& Hoy, 2001). The differences observed between primary and
secondary teachers also merit attention, as they may point to differing
institutional cultures and student-teacher dynamics.

Through a comprehensive analysis of quantitative data, the study
has addressed seven research questions related to the dimensions of teacher
attitudes, self-efficacy, school support, practical challenges, and systemic
factors, along with their intercorrelations and the influence of demographic
variables. The integration of responses across these thematic areas allows
for a nuanced understanding of how inclusion is interpreted, supported, and
experienced by educational professionals. While the data reflect a general
openness toward inclusive practices, they also expose important areas of
concern—uparticularly in terms of resource limitations, professional
training gaps, and inconsistent institutional support. These insights
contribute both to the academic discourse and to the practical development
of inclusive policies and practices in the Greek educational context.

Regarding the first research question, which examined teachers’
attitudes toward the inclusion of children with special educational needs,
the data indicate a predominantly positive orientation. Teachers largely
endorsed the principles of inclusive education, recognizing its benefits for
both children with SEN and their typically developing peers. Many
respondents acknowledged the social and ethical value of inclusion,
affirming its role in promoting diversity and equity. However, a
considerable minority expressed skepticism, particularly in relation to the
academic feasibility of inclusive education for students with more
pronounced needs. This ambivalence reveals that while ideological support
for inclusion is present, its translation into practice may still be hindered by
underlying doubts or insufficient structural support.
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Regarding the second research question, which explored teacher
competence and self-efficacy in inclusive settings, the findings reveal a
professional landscape marked by a mixture of confidence and insecurity.
Most teachers believed they understood the challenges faced by students
with SEN and felt reasonably competent in implementing inclusive
strategies. However, substantial proportions of the sample expressed
doubts about the adequacy of their initial and ongoing training, with many
stating that they had not received sufficient professional development in
inclusive pedagogy. This gap between perceived commitment and actual
preparedness underlines the importance of strengthening teacher education
programs to ensure alignment between inclusive aspirations and
pedagogical capabilities.

Regarding the third research question, which focused on perceived
school and administrative support, the findings suggest that institutional
backing for inclusion is moderate but inconsistent. Respondents generally
recognized the availability of material resources and praised the
collaborative dynamics between general and special education teachers.
Nevertheless, significant concerns emerged regarding policy clarity,
administrative engagement, and especially the lack of psychological
support services for students with SEN. These deficiencies create a
fragmented institutional context, wherein the practical implementation of
inclusion depends heavily on individual initiative and localized conditions
rather than a uniformly supportive system-wide framework.

Regarding the fourth research question, which addressed the
practical challenges teachers face in inclusive classrooms, the results
highlight a broad array of obstacles. Chief among them are difficulties in
individualizing instruction, insufficient classroom resources, emotional
burden, and challenges in engaging students with SEN in group work or
broader curricular activities. Furthermore, a notable number of teachers
reported difficulties in communicating with parents of SEN students,
suggesting a need for improved home-school collaboration strategies.
These challenges underscore the complexity of inclusive teaching and
reveal the structural and interpersonal dimensions that shape teachers’
experiences on a daily basis.

Regarding the fifth research question, which examined teachers’
perceptions of systemic and curricular support for inclusion, the results
paint a mixed picture. Many educators criticized the Greek educational
system for its limited flexibility and insufficient support structures.
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Nonetheless, some respondents distinguished between general systemic
deficiencies and more concrete governmental efforts in resource allocation,
with a sizable proportion acknowledging the adequacy of state-provided
materials. Overall, the findings reflect a cautious optimism, tempered by
persistent skepticism about the broader framework within which inclusion
operates. This tension highlights the need for more cohesive policies and
reforms aimed at aligning curricular design with inclusive principles.

Regarding the sixth research question, which investigated the
correlations between the five thematic dimensions of the questionnaire,
significant interrelationships were found. Notably, positive attitudes
toward inclusion were strongly associated with higher levels of self-
efficacy and perceptions of administrative support. Moreover, stronger
feelings of competence correlated with fewer reported practical challenges,
suggesting that better-prepared teachers feel more capable of overcoming
inclusion-related barriers. Systemic and curricular factors were also
positively linked with attitudes and school support, indicating that
perceptions of macro-level adequacy influence local implementation.
These intercorrelations reinforce the notion that inclusive education is a
multidimensional phenomenon, contingent upon both individual and
systemic variables.

Regarding the seventh research question, which explored
demographic differences in participants’ responses, statistically significant
variations were observed based on gender, educational background,
training in special education, and number of students with SEN in the
classroom. Female teachers reported higher levels of perceived
administrative support, while those with postgraduate degrees or
specialized training in inclusive education expressed more favorable
attitudes and greater self-efficacy. Additionally, teachers with more
experience accommodating students with SEN reported fewer practical
challenges and higher levels of perceived competence. These findings
suggest that both formal education and experiential learning contribute to
more confident and supportive perspectives on inclusion, reinforcing the
importance of professional development and in-service training.

Despite the comprehensive nature of this study, several limitations
must be acknowledged. First, the data rely solely on self-reported
perceptions, which may be subject to social desirability bias or limited by
individual awareness. Second, the study’s cross-sectional design prevents
the identification of causal relationships among variables, and the findings
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cannot capture long-term changes in attitudes or practices. Third, the
sample, while diverse in terms of demographics, may not be fully
representative of all Greek educators, especially those working in rural or
highly specialized settings. Finally, although the quantitative approach
facilitated broad analysis, it precluded a deeper exploration of the nuanced
experiences and contextual factors influencing inclusive education.

Based on these limitations, several directions for future research
are proposed. Longitudinal studies could provide insights into how teacher
attitudes and practices evolve over time, particularly in response to policy
changes or professional development initiatives. Qualitative methods, such
as interviews or case studies, could enrich the understanding of individual
and institutional dynamics shaping inclusive practices. Additionally,
comparative research across regions or countries could reveal how different
systemic contexts influence inclusive education outcomes. Further
investigation into the role of parental engagement and interprofessional
collaboration would also be valuable, offering a more holistic picture of the
stakeholders and processes involved in supporting children with special
educational needs.

So the hypotheses of the quantitive research:

Hypothesis 1:

Teachers with higher levels of self-reported competence and self-
efficacy will exhibit more positive attitudes toward the inclusion of
students with special educational needs (SEN).

The analysis strongly supports this hypothesis. Teachers who rated
themselves as more competent and self-efficacious also expressed more
favorable attitudes toward inclusion. This finding is consistent with the
broader literature, which indicates that confidence in one’s instructional
capabilities is a key predictor of inclusive orientation. In the present study,
the high positive correlation between competence/self-efficacy and
inclusive attitudes suggests that teachers who feel adequately prepared are
more likely to embrace the principles and practices of inclusion.
Conversely, those who lack training or experience often exhibit uncertainty
or skepticism regarding the feasibility of inclusion, especially in relation to
students with complex or severe needs. These results reinforce the
importance of targeted professional development programs that not only
build technical knowledge but also empower educators with the confidence
to manage diverse classrooms effectively.
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Hypothesis 2:

There are statistically significant correlations among the five key
thematic dimensions: attitudes toward inclusion, teacher competence
and self-efficacy, school and administrative support, practical
classroom challenges, and systemic/curricular support.

The findings of the study confirm this hypothesis through statistically
significant intercorrelations across all five dimensions. Positive attitudes
toward inclusion were strongly associated with higher levels of teacher
self-efficacy and perceptions of school support. Teachers who reported
feeling competent also reported fewer practical challenges and a greater
capacity to manage inclusive classrooms. In addition, systemic and
curricular support was positively linked with both attitudes and perceptions
of administrative adequacy. These interrelationships highlight the
interconnected nature of inclusive education: positive beliefs, professional
confidence, institutional support, and systemic coherence reinforce one
another in creating environments conducive to inclusion. The data suggest
that improving any one of these dimensions—such as enhancing
curriculum flexibility or increasing administrative backing—may have
beneficial ripple effects on the others.

Hypothesis 3:

There are statistically significant differences in teachers’ attitudes,
perceived competence, and reported challenges based on demographic
characteristics such as teaching level (primary vs. secondary), years of
experience, and prior training in special education.

This hypothesis is partially confirmed. Demographic analysis revealed
notable differences across several variables. Teachers with postgraduate
education or specialized training in special education displayed more
positive attitudes and higher self-efficacy, as well as fewer reported
classroom challenges. Similarly, educators with more experience working
with students with SEN tended to feel more competent and were more
effective in addressing inclusion-related barriers. Female teachers reported
higher levels of perceived administrative support, while primary school
teachers generally exhibited more optimistic views of inclusion compared
to their secondary-level counterparts. However, not all demographic factors
produced significant variations, and the degree of influence varied across
the thematic dimensions. These findings point to the critical role of both
formal qualifications and lived experience in shaping teachers’ readiness

39



for inclusive education, underscoring the value of continuous professional
development and exposure to inclusive practices.

Finally the hypotheses of the qualitive research part and their
answers follow:

H4: Parents perceive that communication and
collaboration between school staff and families of students with
SEN is insufficiently structured and often limited to reactive rather
than proactive interactions.

The analysis of the teacher interviews supports this
hypothesis. Teachers consistently reported that while efforts are
made to maintain communication with parents, these interactions
tend to be sporadic and are often initiated only in response to
academic or behavioral concerns. Although some educators
described the use of communication notebooks or scheduled parent
meetings, many emphasized time constraints and the lack of formal
institutional frameworks for continuous, in-depth collaboration. One
teacher noted, “We try to keep parents informed, usually through the
support teacher or a notebook, but regular two-way discussions are
rare unless there’s a problem.” Another remarked, “We don’t have
the time or space for real dialogue with families.” Furthermore,
collaboration between classroom teachers and specialized staff (e.g.,
speech therapists or psychologists) was described as limited due to
logistical and systemic barriers. Overall, the findings indicate that
while communication channels exist, they are often superficial or
insufficiently institutionalized to support meaningful, ongoing
partnerships with families. Thus, Hypothesis 1 is confirmed.

Hypothesis 5

H2: Parents who report stable support structures, such as ongoing
collaboration with special educators and access to individualized
educational plans (IEPs), are more likely to view inclusive
education as feasible and effective within mainstream settings.
This hypothesis is also supported by the qualitative data. Teachers
who described their schools as having consistent support personnel,
such as specialized educators or dedicated teaching assistants,
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expressed greater confidence in their ability to include students with
SEN meaningfully in classroom activities. The presence of
individualized education plans (IEPs) and coordinated interventions
was seen as critical to meeting students’ needs. As one teacher stated,
“Having a stable special educator who knows the child from early
on really helps — we coordinate and can adjust lessons effectively.”
In contrast, teachers working in schools where support was
inconsistent or delayed — for instance, due to annual delays in hiring
or limited specialist availability — reported increased stress and
uncertainty about how to accommodate SEN students. Several
interviewees emphasized that without timely and structured support,
inclusive education is undermined, regardless of teacher goodwill or
effort. Therefore, the evidence validates Hypothesis 2: systemic
stability and individualized planning are seen by teachers as key
enablers of effective inclusion.
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Based on these findings, several recommendations can be made
to strengthen inclusive education in Greece:

1.

Enhancement of Teacher Training and Professional
Development: Universities and teacher training institutes
should embed inclusive pedagogy more deeply into pre-
service curricula. Continuous professional development
programs, particularly those focusing on differentiated
instruction, behavior management, and collaborative
teaching models, should be mandatory for both general and
special educators.

Institutional and Administrative Strengthening: The Ministry
of Education should ensure the timely appointment of special
educators, psychologists, and support staff at the beginning
of each academic year. Moreover, schools should be provided
with adequate material resources, accessible learning
technologies, and clear guidelines for implementing IEPs.
Promotion  of  Collaborative  Practices:  Regular
interdisciplinary meetings between general teachers, special
educators, and school psychologists should be
institutionalized. Encouraging a culture of co-teaching and
shared responsibility can mitigate teacher isolation and
enhance collective efficacy.

Parent and Community Engagement: Schools should
establish structured communication channels with parents
through workshops, online platforms, and family-support
programs. These mechanisms can foster trust, shared
accountability, and a more integrated support system for
children with SEN.

Systemic Policy Reform: A more coherent and long-term
national strategy for inclusion is essential. This includes
aligning curriculum design, teacher evaluation frameworks,
and funding mechanisms with inclusive education objectives,
ensuring that inclusion is not treated as an auxiliary initiative
but as a central educational priority.

42



Finally, future research should adopt longitudinal and mixed-
methods approaches to capture the dynamic interplay between
parental attitudes, professional competence, and institutional
capacity as these dimensions evolve across the school year and
across successive schooling transitions. The interview material
suggests that inclusion is experienced not as a static policy condition
but as a process that is periodically interrupted by staffing delays,
shifting roles, and the uneven implementation of individualized
planning. Longitudinal designs would therefore allow scholars to
identify critical time points (for example, the first two months of the
academic year, the period following the appointment of special
educators, and key transition phases) during which inclusion is most
vulnerable to breakdown. Repeated measures could document
whether parental confidence increases once support structures
stabilize, or whether early negative experiences create lasting
skepticism that persists even after formal supports are introduced.
Such evidence would be particularly valuable in the Greek context,
where delayed appointments have been repeatedly described as
structurally embedded rather than exceptional, and where the timing
of support appears to be central to parents’ appraisal of feasibility.

A mixed-methods agenda is equally important because the
qualitative themes identified in this study point to mechanisms that
are difficult to infer from surveys alone. Quantitative instruments can
map patterns (levels of satisfaction, perceived responsiveness,
frequency of communication, or perceived effectiveness of IEPS)
across large samples, but qualitative inquiry is essential for
explaining why these patterns emerge and how parents interpret them
in relation to trust and legitimacy. Future studies could combine
standardized scales of parent-school partnership and inclusion
climate with in-depth interviews or focus groups that explore how
families make sense of “reactive” communication, how they define
meaningful collaboration, and what they perceive as the threshold
between symbolic and functional inclusion. In addition, diary
methods or experience-sampling approaches could capture the
micro-processes of inclusion as lived by families and educators—
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short, time-sensitive incidents (e.g., a conflict in the classroom, an
unplanned meeting, a sudden change in staffing) that may have
disproportionate effects on perceptions and trajectories.

Importantly, the findings indicate that inclusion is shaped by
multi-actor coordination (mainstream teachers, special educators,
school leadership, external specialists, and parents), implying that
future research should move beyond single-perspective designs.
Multi-informant studies could examine alignment and discrepancy
between stakeholder views: for instance, teachers may perceive
communication as adequate because they respond promptly in
moments of crisis, while parents interpret the same pattern as
evidence of insufficient proactive planning. Similarly, special
educators may report that IEP goals are clear, whereas parents may
experience the goals as generic or inconsistently enacted. Capturing
these divergences is not merely descriptive; it can illuminate
organizational bottlenecks, ambiguities in role expectations, and the
conditions under which collaboration becomes routine rather than
episodic. Social network analysis could complement this work by
mapping actual interaction structures in schools (who collaborates
with whom, how frequently, and around which tasks), thereby
translating a qualitative sense of “fragmentation” into empirically
traceable coordination patterns.

Comparative studies across regions and educational levels are
also necessary to unpack contextual disparities that parents implicitly
referenced in their accounts. Variation in staffing stability, school
leadership practices, and access to multidisciplinary support is likely
to be patterned by geography (urban versus rural settings),
socioeconomic context, and administrative capacity at the local level.
Comparative research could therefore clarify whether the problems
described are uniformly distributed across the Greek education
system or concentrated in particular regions and school types.
Moreover, comparisons across educational levels are essential
because inclusion pressures and feasibility conditions change as
students move through the system. In early grades, inclusion may
hinge on routine-building, early intervention, and family—school
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trust; in secondary education, it may be constrained by subject
specialization, fragmented timetables, larger school units, and exam-
oriented curricula. Studies that explicitly compare primary and
secondary contexts could reveal whether the same support structures
(e.g., IEP processes, co-planning routines) are transferable or require
redesign to fit different organizational realities.

Another promising direction concerns the policy-implementation
gap implied by parents’ narratives. Future research should treat
delayed staffing and fragmented professional collaboration not as
isolated “problems” but as implementation phenomena shaped by
governance  arrangements,  procurement  processes,  and
accountability systems. Policy studies could examine how decisions
about resource allocation, hiring timelines, and specialist
deployment are made, how schools negotiate constraints, and how
families interpret administrative delays as signals about institutional
commitment. Such work would benefit from integrating
implementation theory and public administration perspectives,
allowing inclusion to be analyzed as a policy program that requires
stable inputs, coordination mechanisms, and feedback loops.
Document analysis of ministerial circulars, staffing policies, and
special education regulations, combined with interviews with school
leaders and regional administrators, could clarify where structural
delays originate and which levers are most actionable.

Finally, there is a strong case for intervention-oriented research
that tests practical reforms aligned with the themes identified. Rather
than only describing deficits, future studies could evaluate targeted
strategies such as: structured communication protocols (scheduled
parent consultations, standardized progress updates, planned
transition meetings), protected co-planning time for teachers and
special educators, and strengthened IEP cycles that mandate periodic
review and shared documentation. Cluster or quasi-experimental
designs could assess whether these interventions improve perceived
inclusion climate, parent trust, teacher efficacy, and student
participation outcomes. Crucially, outcomes should not be limited to
attitudes: consistent with parents’ emphasis on feasibility,
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evaluations should incorporate indicators of continuity (timeliness of
support), process quality (frequency and structure of collaboration),
and functional inclusion (participation, engagement, goal attainment,
and well-being).

By translating these empirically grounded priorities into a
cumulative research program scholarship can provide the evidence
base needed for reforms that address inclusion as an organizational
and systemic achievement. In turn, such evidence can support Greek
education in moving beyond formal inclusion rhetoric toward an
inclusive model that is equitable, sustainable, and responsive to
diverse learners’ needs, grounded in predictable structures, shared
accountability, and enduring collaboration between schools,
families, and specialist services.
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SELF-ASSESSMENT OF CONTRIBUTIONS IN THE PhD
THESIS

The first comprehensive mixed-methods study in Greece that
systematically examines the inclusion of children with
special educational needs (SEN) in mainstream schools,
combining quantitative data from 271 teachers with
qualitative insights from 10 interviews with parents.

A strong and coherent theoretical framework has been
developed, integrating historical, legislative, conceptual, and
sociological perspectives on special education, disability
models, and inclusive schooling within the Greek educational
system.

The empirical findings offer clear and measurable evidence
on teachers’ perceptions, competencies, and challenges,
identifying significant correlations, demographic differences,
and structural barriers that shape the everyday reality of
inclusion in Greek schools.

The research provides practical and policy-relevant
recommendations, highlighting the essential role of teacher
training, stable support structures, interdisciplinary
collaboration, and improved administrative mechanisms in
strengthening effective inclusive education.

The key role of teachers, school management, and parental
attitudes in the inclusion of children with special educational
needs (SEN) in mainstream schools is highlighted.
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