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JlucepTalmOHHUAT TPYA ,.HaydHomomyssipHaTa meaarornka
KaTo cpela 3a ajdTepHAaTHBHA OOpa3oBaTeIHa MPaKTHUKA ChIbpiKa
06mo 321 crpanunu, ot kouto 13 cTpanunm ca npunoxenue. Oc-
HOBHUSAT TEKCT € WitocTpupad ¢ 1 cxema u 13 tabnuim. M3nomn3sa-
HaTa JuTeparypa BkirodBa 489 3arnaBus, ot kouto 297 ca Ha KUPH-
mina, 192 wa naruauna u 138 unTepHer m3rouHuka. Tpynast e
CTPYKTYPUPAH B YBOJI, YETHPH TIJIABU, OCHOBHU HayYHH U TIPUIIOKHU
NPUHOCH, ITyOJIMKAINH, JIUTEPATypa U IPUIOKEHHUE.

Sammrara me ce cector Ha 10.07.2026 ot 11:00 yaca B 3ana:
412 va YK Ne 1, FO3VY ,,HeoduTt Puiicku™.

Hacrosiusat Tpyn He Ou MOT'bJI 1a ObJ1€ OCHILECTBEH 0€3 MO~
Kpernara U ChAECHCTBHETO Ha peAMlia Xopa, KbM KOUTO H3pa3siBaM
CBOSITa UCKPEHA MPU3HATEIHOCT.

Ha IBPBO MACTO 6J1ar0;[ap51 Ha MO HAYYCH PBKOBOJUTCI 34
BHUCOKHUA HpO(i)CCI/IOHaJ'II/IST)M, HAayYHOTO HACTABHUYCCTBO U ICHHUTC
MMPENOPBHKU, KOUTO ChIIBbTCTBAXaA LCIIUS NMPOUEC Ha U3CIICABAHETO.

Copaeuyno Onaronapsi Ha CBOUTE POJUTEINHN 3a TAXHaTa Oe3yc-
JIOBHATa MOJIKpena, 00uY U Bsipa BbB Bb3MO)KHOCTH MH.

I/I3pa?>$IBaM MPU3HATCIIHOCT KBM YUUTCIINTEC, YUaCTBaJIU B U3C-
JICABAHCTO, 3a TSAXHATA OT3UBYUBOCT U ICHCH IIPUHOC, KAKTO U KbM
MOHUTC YYCHHUIIU, KOUTO MMPUAAa0Xa CMHUCDHJI Ha HACTOALIUSA TPY.

Bnaro;[apﬁ 1 Ha CBOUTC MPUATCIIN 3a MOpaJIHATa OIl0pa U OKYy-
paxaBaHETO, KOUTO MU ITIOMOT'Haxa Jia 3aBbpIlia TOBAa U3CJICIBAHEC.
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I. OBIIA XAPAKTEPUCTHUKA HA JUCEPTA-
HUOHHUA TPY

Heo0xonuMocTTa HaydHOTO IICIArorHYecKo 3HAHUE Ja Obje
HPHUCIIOCOOSBAHO KbM HYKIUTE U OOSCHSBAHO IO JOCTHIICH HAYMH
B 110JI3Ba HA YYACTHHUIIUTE B 00Pa30BaHUETO U OOIIECTBOTO, Ch3/aBa
IpeANoCTaBKa 3a IMOsBaTa Ha HAYYHOIOMYJISIpHATA IeJaroruka.
MHOr0 KJIACHYECKH TIeJar03K CaMH ca JONPHHECITH 33 TOMYIIpU3H-
paHETO Ha CBOUTE UJEH, KaTO Ca I'M MPEICTABSIIN B JIOCTHIIHA U Pa3-
oupaema popma. [Togo6uu mpumepu ca: @punpux Oprobden — Bb3-
IUTATEIHO 3aBeeHue 3a nena; XKan JKax Pyco u ecTecTBEHOTO MpH-
ponochoOpa3Ho Be3nuTanue; Snym Kopyak — 3amura Ha mnpaBara
Ha Jeteto; MonTtecopu u ap. Te He caMo Ch3aBaT TEOPHU WU Tie-
AarorudycCKk CUCTEMH, HO U ThHPCAT HAYMHU Ja TM HAIpaBAT JOC-
THITHY 32 MMO-IIHPOKA OOIIHOCT OT 3aMHTEPECOBAHU JIMIIA, TAKA YC TE
Ja Ty npujarat yCriCurHoO B ITPAKTHKATA. Taxka IIeJarortyceCKUTe Bb3-
V1IN 3ar0YBaT Ja U3JIM3aT U3BbH TECHUTE PAMKHU Ha PO EeCHOHAI-
HaTa OOIIHOCT.

Crnen npomenute ot 1989 ronuHa M oTNazaHeTo Ha MIEOJIOTH-
YECKUTE OTPAHWYECHUS Y HAC MOMYJISIPU3UPAHETO Ha IMEJaroruvec-
KUTE HJICH CE 3aCHJIBa 3HAUYNTENHO. KakTo BCsSKa HOBOCT, TaKka 1 HaB-
JU3aHETO Ha HOBHM HAYYHOIIOMYJISIPHU WJEU MPUBINYAT IIUPOKA ay-
JTUTOPHS OT 3aMHTEPECOBAHU JIMIA — MPOGECUOHATTHY MeJ]aro3u, po-
JUTENH, u3caeaoBareny u Ap. IHTepechT KbM TIX Ce 3aCUiIBa U 3a-
paau MpakTUYecKaTa UM HaCOYEHOCT KbM BBH3HUKBAIIU HOBU H pe-
aJHU 1po0IeMHu B 00pa30BaHUETO M BH3IUTAHUETO B PA3TUYHH HH-
CTUTYLIMOHAJIHU YCIIOBUS U CPEAH.

Hayuno-nonynsipHara negjaroruka 4epnu HJEW HE CaMO OT
akaJieMHYHaTa MeIaroruKa, a ¥ OT OJIM3KU HAyYHH 00JIaCTH, 0COOCHO
OT TicuxoJiorusiTa. Yecto uaenTe OT TOBa MEAarormdecko HarpaBiie-
HUE HOCST CJIOKEH U KOMIUIEKCEH XapakTep, KOUTO M3MCKBA 33 bJI-
0oueHO pazdupaHe U yMeIo MpUjlaraHe KakTo OT yUHUTENH, TaKa U OT
POIUTENH: MPEACTABAT C€ BAYKHHU IMPUHIIUIIHI, MTOIXO U TEXHUKHU 32



B3aMMOJIEHCTBUE C JETETO; 3a Bb3NUTAHHE U Pa3BUTHE Ha COLMAI-
HUTE My YMEHMS U JAp. YCHEIIHOTO UM OCBIIECTBABAHE MOXKE HE
camo J1a o0oratu MpakTUKara, HO U Jja MOCIIyKU KaTro LIEHEH pecype
3a Hay4Hara nejgaroruka. Taka Hampumep ujaeute Ha MoHTecopu
win Kopuak oOorarsBar akageMuyHara negaroruka. MiMeHHo Ta-
KHMBA XapaKTEPUCTUKU IPaBU HAyYHOIIOMYJIIpHATa M€Jaroruka 0co-
0EHO MHTEpECHA U LIEHHA 3a Bh3IIUTAHUETO U O0y4YEHHETO, KaKTO U
3a HAy4HO U3CJIEBaHE.

AKTyaJIHOCT Ha npodiema

HapacTBamoro 3HaueHHe Ha Hay4YHONONYJISPHOTO I€Aaroru-
YEeCKO 3HaHuE B MpodecroHaHaTa IeHHOCT Ha ChbBPEMEHHHUS yUH-
TeJI U pa3HOOOpa3HUTE HAUMHU, 10 KOUTO TO C€ UHTErpupa B meaa-
roruyeckara MpakTHKa [PeICTaBIsIBaT UHTEPEC 32 HACTOSILETO JIU-
CepTaLMOHHO U3CIIEBAHE.

Axmyannocmma Ha mpoOlieMa TpOW3THYA OT HYyXKJara Ja ce
npocienyd OUTUETO Ha HAyYHOTIOMYJISIPHOTO MeJarornYecko 3HaHue,
B OTTOBOD Ha CHILECTBYBAILIO #pomusopeyue, Ipu KOETO Hay4HOIO-
myJsipHaTa MeJarornka UMa BUJUMO BIUSHUE M MPEACTaBlsiBa 00-
IIECTBEH MHTEPEC, HO HE MoMaja BbB (POKyca Ha M3CIIE0BATEICKO
BHMMAaHHE OT CTpaHa Ha akaJieMH4YHara nejaroruka. Tosa ,,pa3mu-
HaBaHE OrpaHMYaBa KaKTO Pa3BUTHETO Ha HAYYHOIOMYJIIpHATa Ie-
JIarOrvKa, Taka ¥ Bb3MOXKHOCTTA aKaJleMUYHaTa MeJaroruka Jia u3B-
Jieye 1moji3a oT Hesl.

N3cnenBanero € POKyCUpaHO BHPXY OCOOCHOCTUTE Ha HAyYHO-
HOHYJ'ISIPHOTO IIeaarorndycCKo 3HaHue, I/IHTepeca KBM HETO, HpI/I‘-II/IHI/I
U TIOJI3HU, KAaKTO ¥ KaHAJIUTE, TI0 KOUTO YUUTEIHUTE CE 3ar03HaBar C
Hero. OcoOeHO BHUMAHUE C€ OT/IeNIs Ha 00JIACTUTE Ha TIPUIIOKEHHE
B JIMYHATa MPAKTUKA HA MPO(EeCHOHATUCTU-TIEAAT03N OT MPAKTU-
KaTa, KaKTO ¥ Ha KOHIICTITyaJIM3UPAHETO MY 4pe3 OOBBP3BAHETO C
JUYHATa TeJarornyecka KOHIeNus Ha yuuTens. Hapen ¢ ToBa ce
pasriex/aa poysiTa Ha YIUTEITUTE KaTo Pa3npOCTPAHUTEN Ha Hayd-
HOTIOMYJISIPHOTO TIEIarOrMYecKo 3HAaHUE, KaKTO M 3HAYEHUETO MY



KaTO MHCTPYMEHT 3a NMpoQecHOHaIHO pa3BUTHE Ha MeJaroruyec-
KHUTE CICIIUAIUCTH.

O0eKT Ha IMCEPTALIMOHHOTO U3CJIE/IBAHE € HAYYHOIIOMy/sIpHaTa
HIeJJaroruKa B OHa3u CH ,,TEPUTOPUS‘, KOSATO 00XBAId YUUIUIIHOTO
oOpa3oBaHue B HadajeH eran. Dopmynupan Mo Apyr Ha4MH KaTo
00EKT Ha HACTOALIETO U3CIIeABaHE ce 0OopMs OUTHUETO HA HAYYHO-
HOMYJISIPHOTO MEIarorndecko 3HaHUEe OT €/lHa CTPpaHa KaTo SBICHHUE
W OT ipyra — B mpo(ecroHaHaTa ICHHOCT Ha YYUTENIH OT TO3H €Tall,
B TOBA YHCIJIO B 0Opa3oBaTesiHaTa MpaKTUKara Ipy peraBaHe oT TAX
Ha Pa3nUyuHU (TPAIUIMOHHU M HETPAIMIMOHHH) IEAaroru4ecKu
npo0iemMu.

IIpeamer Ha TMCEPTALIMOHHOTO U3CIECABAHE € IIPOSBICHUETO HA
Hay4YHOIIOMY/IsIpHATa Mearoruka B poyisita 1 Ha cpeda 3a o0pa3oBa-
TEJHA IpaKTHKa. B Ta3u i poss oT HayyHONONYNsIpHATa [€aroruka
MOTar Ja e YEepIIAT KaKTO UIEH, KOUTO C€ BIIUCBAT B II03HATATA I1€-
JTaroruyecka MpaKTHKa, Karo s 000rarsiBar ¥ pa3BUBAT, TaKa U HIIEH,
KOWTO IpeAsiarar Bb3MOXHOCTH 3a aITepHATUBHA TakaBa. [Ipedmem
Ha eMAUPUYHOMO NE0a202UYECKO U3CIe08aHe Ca XapaKTEePUCTUKU Ha
JMYHOTO OTHOIIEHUE HA YYUTEIN OT Ha4YaJIHMA eTall Ha 00pa30BaHu-
€TO KbM aKaJeMUYHaTa NeJaroruka i HayqHO-IIOMYJISIPHOTO Ieaaro-
TUYECKO 3HAHUE U OIIUTA OT IIPAKTUYECKO MTOJI3BAHE HA IOCIEIHOTO.

ILeaTa Ha U3ClEeABAHETO 68 Mmeopemuyer nian € 1a ce pa3Kpusr
XapaKTePUCTUKHU HAa HAy4YHONOIYJIsIpHATa Mearoruka. B emnupuuen
niawn, IeaTa € a ce Mpoydar XapaKTepUCTUKU Ha UHTEPEC U MO3Ha-
HUE MPU YYUTETH-TPAKTULM OT HayaJeH eTanm Ha o0pa30BaHHETO
KbM Hay4YHONOIYJsipHATa MEAaroruka, KakTo W JIMYEH OMUT OT U3-
NOJI3BaHE Ha Bb3MOXKHOCTH OT ChI[aTa KaTo cpeia 3a 00pa3oBareiHa
MpaKTHKa Ha MHAWBHIYaJHO PaBHUIIE, B TOBA YHUCJIO U CIIOAETSHE
Ha JINYEH OIUT C UJEU OT HAYYHOIIOMYJIIpHATa Me€Jaroruka.

3a MOCTUraHeTO Ha Ta3W Led ca GOPMYIHPAHH HIKOJIKO Ch-
IIECTBEHH MU3CJIEA0BATENICKU 3a1a4H:

1. IIpoyuBanus Ha u3CIeABaHUS BbPXY HAy4HOIIONYJspHATA
NeJaroruka U U3BEK1aHe Ha HEMHU CBIIHOCTHU XapaKTEPUCTUKU;



2. M3rpaxkaane Ha METOJIMKA 32 EMIMPUYHO H3CJIEBaHE Ha
JINYHO OTHOIICHHUEC U JIMYCH OIIUT y y‘-II/ITeJII/I, HpaKTI/IKI/I OTHOCHO
MOJI3BAHETO HA HAyYHONOMYJISIpHATA MeIaroruka KaTo cBoeoOpa3Ha
cpena 3a JIngyHa o0pa3oBaTeliHa IPAKTHUKA,

3. HpOBe)KI[aHC Ha EMIIMPUYHO HU3CJICABAHE C U3II0JI3BAHC HaA
nu3rpajgcHara MCTOAMWKA 3a NIPOBCPKA HA U3JUTHATUTC XUIIOTC3H,

4. Vsrpaxjane Ha aBTOPOBO npediodiceriie OTHOCHO TOJI3BaHe
Ha BB3MOXKHOCTH OT HAYYHONOIYJISIPHATA TIEarorvKa 3a Mmoaoops-
BaHE Ha 00pa3oBaTellHaTa NMPAKTHKA B YYHJIMINE B HAUaJICH eTall Ha
00pa3oBaHHETO.

OT nmocoueHus MpeaMeT ClIeABaT U OCHOBHUTE HAYYHHU BbII-
POCH, Ha KOUTO B EMIIMPUYHO U3CIIEIBAHETO CE€ ThPCU OTIOBOP:

HB1: OTkposiBa 1 ce BIMSHUE HA aKaJeMUYHATa MeJaroruka
U ONpEENICHH WHCTUTYLHMOHAJIHU YCJIOBUS Ha oOpa3zoBareiHara
CUCTEMa BbPXY UHGOpMUpaHOCmma HA YYUTENW OT HA4dalleH eTan
OTHOCHO HAayYHOTOMYJIIPHATA MEJAaroruka U TEXHU MPeaOuYnTaHUs
KbM HEHHH MPAKTUYECKU Bb3MOKHOCTHU?

HB:: Buwxpaar nmu ce B HaydHONOMYJIIpHATa IE€Jaroruka OT
YUNTENIM OT HAyaJIeH €Tall Bb3MOXKHOCTH 3a yCIelIHH 00pa3oBa-
TeJIHM [TPAKTUKY (BKJI. AJITEPHATUBHHU Ha TPAJAULIMOHHOTO 00pa3o0-
BaHue)? AKO J1a — KaKBH U 3a1110?

HB3: Oxa3Bar i BiIusiHUE 0COOCHOCTH HAa HAYYHOTIOIMYJIISP-
HaTa MeJaroruka M acleKkTH OT BBhTpEIIHaTa, U COIallHaTa cpeda
BBpXY YCBOSIBAHE WM TIpWJIaTaHe Ha MJIEW OT Hes B oOpa3oBaTeiiHara
npakTuKa?

HB4: TIposiBsiBar v yuuTenuTe OT Ha4aJleH eTarn Ha o0pa3oBa-
HUE KaTo MPaKTUIY WHAWBHUIYAJIHO TBOPUYECTBO OTHOCHO CIIEBAaHU
OT TX HJIEW OT HAy4YHOIIONYJISIpHATA MeNaroruka, pecil. ,,Bpbpuiar
JM Cce B MEeJarornyeckara TEOpUsl pe3yaTaTu OT MPHIOKEHUETO Ha
HAay4YHOIOIMY/ISIPHOTO MEAArorMyecko 3HaHMe, T.e. o0orarsiBa Jiu ce
Ielaroruyeckara TEOpus B pe3ylTar Ha MPUIIOKEHNE HA HAy4YHOIIO-
nyJsipHaTa rneJarorvuka B oopazoBareiaHara mpakTHka?



B Xo1a Ha M3ceBaHETO ca U3BEJICHU 3a TPOBEPKA CIICIHHUTE
XUIIOTC3U:

Xi: IIpennonarame, 4ye HeHTpauusITa KbM aKaJIeMHYHATA I1e-
JIarorvkKa BiHsie BbPXY (POPMUPAHETO Y YUUTEINTE OT HAYaJICH eTaIl
Ha 0o0pa3oBaHMETO Ha MH(POPMHUPAHU MPEANOYUTAHUS KbM ChABP-
YKaTeJIHU aCIIEKTHU OT HAayYHOIIOMYyJIsipHaTa [1e1aroruka.

X2z: [Ipennonarame, 4e B MpaKkTUKaTa yYUTEIUTE OT HadaJIeH
eTar Ha 00pa30BaHUETO MMAT PA3HOIMOCOYHN OYaKBaHHS KbM Hayd-
HOTIOMYJ/ISIpHATA TIEIarOTMKa OTHOCHO MPHJIOKHH Bb3MOKHOCTH 32
aJITepHATHBHA 00pa30BaTeiIHa MPAKTHKA.

X3: OyakBame, 4e €JIEMEHTH OT MHCTUTYLMOHAIHU YCJIOBUS Ha
paboTa u coluaiHara cpeaa, KakTo 1 0COOEHOCTH Ha Hay4HOIIOIly-
JsipHATa NeJaroruka BIUAAT BbPXY YCBOSIBAHE U IpHJIaraHe Ha aj-
TEPHATUBHU 00Pa30BaTEJIHU NPAKTUKHU B 0OPa30BAHUETO U BB3IUTA-
HHETO OT CTPaHa Ha YUUTEIUTES-ITPAKTUIIH.

X4: Tlpm m3cnenBaHuTe OYaKkBaMe MPOOIEMATUIHO BrpaxkIaHe
Ha HUJIeU OT HAay4HOIIOIYJIsIpHAaTa NeJaroruka B IpakTHUKaTa.

Hy.]'IeBI/ITe XHUMOTE3U CBHOTBETHO OTPHUYAT MPOSABJICHUATA, OYaAK-
BaHU B IMTOCOYCHUTEC IMO-T'OPE XUIIOTEC3U

Metoau Ha u3cCJIeBaAHETO

W3murHaTuTe 3a MpOBEpKA emMnupuyHy XATOTE3HU CE MPOBEPSBAT
BBPXY MIPOBEICHU aHKemHO TIPOyIBaHE U WHAUBHUIYAIHO ObIOUHHO
unmepao. AHKETHOTO TIPOy4YBaHE Ce OCBIECTBH Upe3 Tiardopmara
Google Forms mo merona Ha om3osanume ce, B KOETO y4acTHE C
I'BJIHMA OTTOBOPHU yuacTBaT 50 yduTenu oT HayalleH eTan Ha oOpaso-
Banue. M3Bankara e cpeana mo odem. HauuHbT Ha peanusanus u
00eMbT ¥ TO3BOJISBAT Jla C€ MPABIT 3aKIIOUYCHUS TIO W3IUTHATHTE
XUIOTE3HU, He3 1a UMaT MpeICTaBUTENIeH XapakTep. Ta3u 9acT oT eM-
MUPUYHOTO M3CIIE/ABAHE, CIICBAINA KOJTHYECTBEHUS TOAXO, € OCh-
niectBeHa B nepuoaa ot 10.03.2025 no 02.09.2025r. KauecTBeHusr
MOJTXOJT OT M3CJICIBAHETO CE OCHOBaBa HA METO/Ia Ha WHIANBUIYATHO
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nen0uHHO MHTEPBIO. [IpoBeneno e ¢ /0 auya moagdOpaHu MO METoaA
Ha [EJNEeBHU MOA00p, T.€. MPEABAPUTEIIHO CE MPOBEPSIBA U3CIIE/IBA-
HUTE Ja JICKJIapUpaT, Y€ IMO3HABAT U MOJI3BAT UJCH OT HAYYHOITOMY-
JsIpHATA TIEarOoruKa U ca Jalld ChIVIacKe 33 Y4acTHE B MHTEPBIO 110
temara. To3u peHaMepeH moadop ce MpaByu JOKOJIKOTO B ITpeIMETa
BJIM3a MPOBEPKA HAa OTHOIIIEHUETO KbM U n0j136aHemo Ha UACH OT Ha-
YUHOIIOIY/ISIpHATA TEeJaroruka B peajiHaTa oOpa3oBaTeiiHa Ipak-
tuka. (He ce nmpoBepsBa BbpXy M3BajKa MPONOPLMU HA CIIEIBALIA
WIHM HE Te3W ujeH). Ta3u 4acT OT EMIUPUYHOTO M3CIICBAHE € IIPO-
BezieHa B nepuoaa 04.03.2025-21.10.2025r.



CTPYKTYPA U CbABbPKAHUE HA JTUCEPTAIIU-
OHHUA TPY

Konnenuusara Ha AUCCPTAIUOHHOTO H3CJIICABAHC IIPCACTABA
OCHOBHaATa nJcsi, KOAToO CC 000CHOBaBa TEOPECTUYHO U CE IIPOBHUPABaA
qpe3 MPOBCACHOTO EMITMPUYIHO U3CIICIBAHC.

B yBona ca 000cHOBaHHM aKTyaTHOCTTa Ha mpobsemMa U HeoO-
XOIIMMOCTTa OT HEroBOTO pa3paborBaHe. OO30pHO ce mpociensBar
MPUYMHUTE JIOBENIM J0 Bb3HUKBAaHE Ha HAYYHO-MOMYISIPHOTO Tede-
Hue. Pasrmiieanu ca omuTHTE HA TIEIAr031- KIIACUIIN 32 MTOMYIISIPU3HU-
paHe Ha 3HAHHMETO, KAKTO U MPOMEHH, KOMTO CE€ CIyYyBaT B yUHIIU-
meTo U Bb3nuTanueTo npe3 XX u XIX Bek BbB Bpb3Ka C pa3BUTHETO
Ha 00IIEeCTBOTO U OTHOILIEHUATA B Hero. Ha 6a3ara Ha Hay4HOMOITY-
JSIPHU M3TOYHUIIM C€ aHAIM3UPAT CBOWCTBATA HAa HAYYHOTIOIYJISP-
HaTa TeJaroruka jaa ,,lipeBexkaa™ Teopusara Ha JIOCTHIIEH €3UK B
10J13a Ha MIelarorn4ecKaTa MpakTUKa U TEOPHsl, HO C€ OTYUTA HedOC-
mue Ha OaHHU OT U3CIIEIBAHUS BPXY OTHOILIEHUETO HA MPAKTULIUTE
KbM HAyYHO-TIOMYJISIPHOTO TIEarOrM4ecKo 3HaHUE, KAKTO 32 POJIsATa
Ha UHOBATUBHOTO M pabOTEIIOTO, Taka U 3a n300pa, IPUIOKEHHETO
Ha KOHKPETCH eJIEMEHT ¥ HAauWHUTE 3a MPEHOC B mpakTukara. [1po-
YUBaT C€ U Bb3MOXKHOCTHUTE 32 MPOSBICHUE Ha MHAUBHIYAIHO TBOP-
YECTBO B TPAJIMIIMOHHU M TPOMEHEHH TeIarOTHYECKA yCIIoBHs. Jle-
dbuHuUpar ce 1enta, 00eKT U MpeIMeT Ha U3CIEIBAHETO, KAKTO 1 KOH-
KpETHH 3371a4i. BB Bpb3Ka C TOCOYCHUS IMPEAMET Ca IOCTABCHH Ye-
TUPH OCHOBHH HAy4HHU BBIIpOCa. 3a €KCIIEpUMEHTANIHA MPOBEpKa U
TEOPETUYHA HHTEPIPETAIUS Ca N3BEACHH CHhOTBETHUTE HA HAYUHUTE
BBIIPOCU XUIIOTE3U, OTHOCUMHU KbM W3BaJIKaTa U3CJIEBAHU JIUIIA.

TeopernyHaTa YyacT Ha TUCEPTALMOHHUS TPY/ € U3JI0KEHA B
II'bPBa ¥ BTOpaA IJIaBa.

B nwpea enasa ce e HanpaBeH CpaBHUTENEH aHAJIN3 HA Hayd-
HOTO ¥ Hay4YHOIIOMYJIIPHOTO NE1arOrHuecKo 3HaHUE — L1, €3UK, HE-
00XOUMOCT U pasNpocTpaHeHue, QYHKIUU U APYTH Crelu(UKH.
OnmucBa ce  audepeHUMaANMiITa HAa  HAyYHOIOMYISIPHOTO
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Helarorn4ecko 3HaHue, HeroBara TeopeTU3aLus, POSIBICHUS BbPXY
Hay4yHOTO MYy IIPMEMAaHE U JINYHUS ACIIEKT, KbM KOMTO € OTPa3eHO U
Bb3MO)KHOTO IIPOTHBOPEUUETO OTHOCHO aJIeKBaTHaTa My yrnoTpeoa.
Ilo-sicHa nmpeacTasa 3a OJIETO HA ACHMCTBUE HA HAYYHOIIOIYJISIPHOTO
Ielarorn4ecko 3HaHue JaBa 0030peH INpere/l Ha KaHaJIUTe 3a UH-
dbopmupane, OT eJHa CTpaHa U MPHIOKUMOCTTA, aBTOPU3ALHS (MO-
JuuLIMpaHe) U OrpaHUYEHMsITa My, OT Jpyra. To3u TeopeTHyeH
aHaJIM3 € chboOpa3eH C MPOCIEIIBaHE HA BT HAa HAyYHOIOIYJISp-
HOTO I€1arorn4ecko 3HaHUe — OT HAy4YHOTO KbM IPAKTHKaTa U Bb3-
MOXHOCTTa 32 00paTHa Bpb3Ka B IOMOII KbM ITbPBOTO.

Bmopa 2nasa npenctaBsi OCHOBHUTE aclIEKTH U HAPABJIECHUS
B HAYYHONOIYJIIpHATa IeJaroruka. Ta3u yactT TeopeTusupa mo-ooc-
TOWHO MPUYMHUTE 32 Bb3HUKBAHE M, KaTO pa3Iiex/1a CTUJIOBUTE Xa-
PaKTEPUCTUKH, OTKPOEHU Ca CbOTBETHU TE€UEHUS U aBTOPUTE, KOUTO
npuaaBar cuenu(pUYHY XapakKTepUCTHKU U 3HaU€HHE Ha Te3U Teue-
Hus. I[lpencraBsaT ce cnenu@uKy Ha T€3W HAIPABICHUS U TEXHUTE
TEMAaTUYHU 0COOCHOCTH — OCHOBHO IIPE3 UEUTE Ha aBTOPH MOIYJIs-
pHU3aTOpH U MPAKTULM OT BTOpara I0JIOBUHA Ha JIBAJIECETH U Hava-
JIOTO Ha JIBa/IeCeT U II'bPBU BEK.

Emnupu4yHara 4acT € Ha JUCepTallMOHHUS TPYI € U3JI0KEeHa
B TpPETa U 4ETBBLPTA IMIaBa. Ipema 2nasa pasmiek]a HaAydYHO-TIOMY-
JSIPHOTO IEAaroruuecko 3HaHue B M300pa Ha ObJIrapCKUTE yuuTe-
nauTe. B Tazy 4acT ca MpencTaBeHn U aHAM3UPAHU PE3YIATaTUTE OT
IPOBEJACHOTO €MIIMPUYHO H3CJIE/IBAaHE, CJE/BAII0 KOJIWYECTBEHMS
HOAXOJ, peaTu3upaH upe3 aBTopcka aHkera. dakture ca 06001EeHH
U TIpeACcTaBeHH B 13 Tabmuuu cbCc CyMUpaHM JaHHH [0 METO/AA Ha
pamkupaHe, 6a3upaH Ha MPOLIEHTWIH, T.€. HA MPOLEHTHO OTHOIIIe-
HUE KbM 00I11aTa cymMa Ha OTroBOpHUTe. Yemewvpma 2nasa NpencTaBst
ONHUTa Ha OBJTApCKU MENaro3u-npakTHlX. B Hes ca aHaiu3upaHu
pe3yiTaTuTe OT UHAWBUIyaTHUTE UHTEPBIOTA.
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II. KPATKO N3J10KEHUE HA
JUCEPTAIIMOHHUSA TPY/(

IIvpea 2nasa: Hayuna u nayunononynapua neoazocuka

B mbpBa miaBa € HanpaBeH TEOPETUYECH aHAIW3 HAa B3aUMO-
JENCTBUETO (Bpb3Kara) MEX/ly HayqHara Ie1aroruka, HayqYHoIomy-
JSPHOTO IEAarornyeCcKo 3HaHUE U TUYHMS II€AarOrnYeCKy OIUT.

Hayqﬂo H HAYYHOIOIMYJIIPHO MEAAroru4eCKo 3HaHue

Haii-nanpen ce pasmiexkia ChIIHOCTTA HAa HAyKara, BKIIFOY-
Ballla JIOTHYECKHA CUCTEMaTH3UPaHU 3HAHUS, KOUTO Ca M3BIICYCHU B
pe3yJiTar Ha SICHO Je(UHUPAHU METOJM U IMOJUICKAT B ONPEICIICHH
TpaHUIM Ha BB3MPOU3BOJUMOCT U IPOBEPKA Upe3 MPaKTHKATA WITH
npeCcKa3BaHe Ha OYAKBAHM SIBJICHUS U MPOIIECH; TOBA 3HAHUE pa3-
YHUTa HAa YTBBPJCHH HAYMHUTE 32 IPOU3BOACTBO HA HAYYHOTO 3HAHUE
U NIPOBEpUMHU pe3yaTaru. Pasrmienanu ca neuHUIMUTE HA HAayKara
npe3 Morviesia Ha pa3IMyHu aBTOPH U OpPraHW3alusATa Ha HAYYHOTO
3HaHUE OKOJIO OCHOBHUTE MPUHIUIH (OOCKTHBHOCT, TPOBEPUMOCT,
MIOBTOPSIEMOCT ¥ CUCTEMHOCT), KOUTO J]a TApaHTUPAT HETOBaTa 00EK-
TUBHOCT U BaIMAHOCT. [IpeMuHaBa ce KbM Me1arorndyeckoTo 3HaHue
U (QYHKIIMOHMPAHETO MY BbB B3aUMOCBBP3aHUTE HUBA: HAYYHO N HA-
yuno-nonynapuo. HanpaBeH e aHaJIn3 Ha CTPYKTypara, e3uKa U co-
uanHara (yHKIWS HA HAYYHOTO M HAYYHOOIYISIPHOTO 3HAHUE C
1IeJ1 OHAaIVIeIIBaHe Ha Pa3JIMKUTE U CbOTBETHUTE MPUHOCH. B 0600-
HIEHUE € U3BEJICHO, Ue JIBaTa THIA 3HaHUE (HAy9HO M HAYYHO-TIOITY-
JsIpHO) 00pa3yBaT eouHHa NO3HABAMENHA CUCIeMd, B KOSITO TEOpU-
ATa ¥ MPaKTUKaTa ce JIOMBJIBAT U 000TraTsBar B3auMHO. AHAIA3Hpa
ce Ha npoyeca Ha Ougepenyuayus B TIEAATOTHKaTa, pa3IHYHUTE
KJIOHOBE Ha MENarorn4eckoTo MO3HAHUE U CUCmeMama Had neoazo-
euyecKume HayKu, KbM KOATO ca IUTUPAHU PA3JIMUYHU Kiacuduka-
MU OT yueHHu. BHUMaHue ce oOpbina Ha (hyHKyuume 1 apeymenma-
yusma B HayyHaTa TMeJaroruka — T3 0030p € ¢ Iiesl CpaBHSBaHe,
THI KaTo BHB BTOPA IVIaBa € HAIPaBEH 0030PEH MpETIie/l Ha CHhITUTE
B Hay4YHOIOMYJIsIpHATA ME1aroruka.
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OT Teopusi KbM NPaKTHKA

B3aumozneicTBUETO MEXAY meopemuuHomo neoazocuyecko
3HaHUe N IuuHUA nedazocuyecku onum € (GpyHIaaMeHTaIHo 3a (op-
MHUPaHETO Ha npodecnoHagHaTa UACHTUYHOCT Ha YUUTENS U 32 pa3-
BUTUETO Ha IeJarornyeckara npakTuka. Pegexcusama e ueHTpal-
HUAT MEXaHU3bM, KOWTO CBbP3BAa TEOPETUUHOTO 3HAHUE U JINYHUS
onut. lonanz [llon, HanpuMmep, pa3miexia JualeKTUYECKOTO B3au-
MOZECWCTBUE MKy 3HAHKE U OITUT KaTo OCHOBA HA MOJIeNa 3a ,,ped-
JIEKCUBHHUS MPakTUK*, a copex k. [rou ToBa e npoiiec Ha peduiek-
CHUBEH OIUT, B KOWTO TEOPETUUHUTE UJEU C€ IIPOBEPSIBAT U OCHLIEC-
TBABAT B MEJaroruyeckara MpakTHKa, a JUYHUIT OMUT NpUAo0uBa
oOpa3oBareiHa CTOMHOCT Ype3 KpUTUUECKO TEOPETUUHO OCMUCIISHE.
Humeepayusama mexny TE€OPETUUHOTO U JTUYHOTO 3HAHUE € OCHO-
BaTa Ha nedazoz2uveckume unosayuu. M. @ynaH rnpuema, 4ye UHTET-
parnusTa Ha 3HaHUs B 00pPa30BaHUETO C€ OCHUIECTBSIBA Upe3 ChueTa-
BaHE Ha IIPAKTUYECKHS ONUT C EMIIMPUYHOTO 3HaHHUeE, a II. Opeipe
pasmiexaa Ta3u MHTErpauus Karo Ipolec, B KOMTO 3HAHUETO Ce
dopmupa upe3 eAMHCTBOTO MEXKTy OITUTA, KpUTHIECKATa peIIeKCHs
U CTpeMexa KbM MpoMsiHa. B Ta3u yacT ce npencrass nonylsapusu-
paHETO Ha MeAAroruueckoTo 3HaHUE U HETOBUTE acleKTH — IIBTAT 3
pasiiupsiBaHe Ha pa3OMpaHETO U MPUIIAraHEeTO Ha Melaroru4ecku
KOHIIETILIMU U MPAaKTUKH, B IOJKpena Ha BCHYKU YYaCTHUIIM B 00pa-
30BaTeNIHUS MPOLEC, KOWUTO BOIU 10 MOSIBATa HA HAYYHOIOIYJISIPHO
Me1aroru4ecko 3HaHue.

[IpencraBaT ce THOCEOJOTMYHM aClEKTH OT MpOydBaHE Ha
Hay4YHONOMYJSIPHOTO Menarornyecko 3HaHus. [Ipuema ce, ue nenra
Ha Hay4YHOIIOMY/ISIPHOTO MEJaroruuyecko 3HaHue € J1a ungopmupa u
06pazoea NMHUPOK CHEKTHbP OT 3aMHTEPECOBAHU CTpaHM (OOLIHOCT),
KaTo MpeaocTaBs HH(OpMaIys 3a ChIECTBYBAIIN HAYYHU OTKPUTHUS
1 KOHIICIIIMHU 11O JOCTBHIICH HAYHH. AHaHI/ISI/IpaT C€ METOOUTE U IO~
XOJIUTE, KOUTO ChAECUCTBAT 3a MOCTUraHE HA LieaTa (pa3snpocTpaHe-
HU€ Ha 3HAHUS, IPUMEPH U WITIOCTPALIUU, 00Pa30BaTEITHU PECYPCH),
KaKTO U Ha Bb3MOYKHOCTHUTE 32 MPUIIOKEHNE Ha HAyYHOIOIYJISIPHOTO
MeIaroruuecko 3HaHWe, KOMTO C€ M3pa3sBaT B HSKOJIKO acCMeKTa:
HOOKpena KvM Hpakmuyume 68 o0pazosanuemo, Heghopmarnomo
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00paszoeanue Ha pooumenu U nNo0oOpssane HA 0OpazosamenHama
cucmema. IlpocnensiBa ce pa3BUTHETO HA HAyYHOIIONYJIIpHATa Ie-
naroruka npe3 XX BeK — IepHOoAbT M Ha pasliBeT BCIEICTBUE HA BCE
HO-TOMYNIAPU3UPALINTE C€ PePOPMATOPCKU UAECU U PA3BUTHETO HA
MICUXOJIOTUSATA U COIIMAIHUTE HayKu. HaBnu3aHneTo Ha HAyYHO-TIOMY-
JISIPHU MJIEH Yy HAC cTapTupa B Kpast Ha XX BEK U 3a1104Ba Ja MpUJI0-
OuBa NMO-IMPOK OT3BYK B HavasioTo Ha X XI B. [Ipocnensisa ce Bius-
HUETO U B OBJITApCKU IMyOIMKALMK, KOETO JJaBa MOBOJ /1a CE PHEMeE
BB3MOXKHOCTTA 32 3aMMCTBaHE Ha UJIEU CpeJl ObJITapCKUTE YUUTEIH
OT TO3H NEPHO.

Heo0xonumocT M pa3npocTpaHeHHe HA HAyYHONOMYJsIp-
HOTO 3HAHHE

Ilpuwunume 3a paznpocmpaHneHue c€ OTUWTAT TIIABHO 4YpE3
TEH/ICHIIMHTE 32 PA3BUTHE B IOCTMOAEPHOTO OOIECTBO, CHCPENOTO-
YEHO BbPXY WHIUBUIYATHUTE MOTPEOHOCTH HA JIMYHOCTTA, KAKTO U
CTpeMerKa 3a OBJIA/IIBaHE HA PA3IMYMATA MEXKTY IPEAXOIHOTO U TO-
KOJICHHUETO Ha ,,HOBOTO BpeMe”’ ¥ CTUTAWKH JIO UJICUTE 3a JIECHO, JI0C-
TBHITHO, €)EKTUBHO M YCIICIITHO MPETIO/IaBaHe Ha YICOHUS MaTepHall.
B oTroBop Ha paznuyHH npomugopeuus MeXAy ChBpPEMEHHaTa (3a
BCSKO OOIIECTBO) 0Opa3oBaTeIHA CUCTEMA U OOIIECTBEHOTO Pa3ou-
paHe 3a oOpa3oBaHHE Ce€ TMOSBSBAa HAYYHOMOMYISIPHOTO MEIaroru-
4ecko 3HaHWe. HeoOXOoOMMOCTTa CHITHO CHEHNUATU3UPAHUTE |
TPYAHO pa3dMpaeMu HAyYHU H3CIEABaHUS Ja OBbJaT TOCTHIIHU 32
HIMpoKaTa MnyOnuKa, cpel KOUTO YUYUTENH, YUYEHHUIH, POJUTEIN U
BCEKH C MHTEpPEC KbM 00pa30BaHUETO, ,,JJaBa )KMBOT Ha HAYYHOIO-
MYISIPHOTO MEAarornIecKo 3HaHue. Pa3BUTHETO CH MOTydaBa 1o pej
pa3NyH{ MPUYMHU, KaTO HAMpUMeEp: MPAKTHUECKH aJanTalliy Ha
TEOPETUYHH KOHIIEMIIMU; TPYIAHOCTH MPHU aJANTUPAHE KbM ObP30
MPOMEHSIIIATa Ce Cpefia; HepaBEHCTBA B JOCTHIIA 10 00pa3oBaHHe —
nproOIIaBanioTo 00pa3oBaHUE; COINMATHO-MKOHOMHUYECKOTO Hepa-
BEHCTBO; 0Opa3oBaTeIHaTa UHTerpalvs Ha ys3BuMH rpynu. C moc-
PEAHUYCCKUTEC CHU BB3MOXHOCTH HAYUHOIIOMYIAPHOTO II€AAaroru-
YEeCKO 3HAaHHE MOXKE J]a Ce€ MPOSBH U KaTO ,,MOCT" TIPU MPOTUBOPEUHS
MCXKAY PA3IMYHU NE€AArorndeCKu mnmapaaurmMu. He)IOCTaT'I)‘IHO pas-
OupaHe Ha BaKHOCTTA HAa COYUATHO-EMOYUOHATHOMO OOyYeHue
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CBILIO € Cpel MPOTUBOPEUHUATA MOATUKBAIIN CH3AABAHETO HA HAyy-
HOTIOMY/ISIPHOTO TEJarorHuecko 3HAHWE — TeMa IIUPOKO Pa3IiIexk-
naHa ot Obarapcku aBTopu (Hamp. C. Y3yHona, 2020; An. Kpbcrtes,
2023 u ap.). BB Bpb3Ka C yITBBPK/IaBAaHETO Ha HAYYHOIIOMYJISIPHOTO
MeIaroruuecko 3HaHue ca APYTHu aclieKTH, CBbP3aHu ¢ ejaroruyec-
KUl KHBOT, KaTO Hampumep oOpa3oBaTeiIHa WHOBALUS U TOA00pe-
HUE; MOAKpeIa 3a MPaKTUKYBAIlM YYUTEIH; 00pa3oBaHUE 32 POIU-
Tenu; OOLIECTBEHO pa3OupaHe U MojaKpena. AHATU3BT BbPXY pasn-
POCMpaHeHuemo Ha HAYYHONONYIAPHOMO Neoa202UYecKo 3HAHUe
NIOKa3Ba KAHAIU U Memoou: OHJIAWH PECypCH, COLUATIHU MPEXHU U
OHJIaliH OOIIHOCTH; KHUTH W CTAaTUU; PA3IUYHU MEAMMHM IIar-
dbopmu; 0Opa3oBaTEIIHA CHOUTHS.

WHTEpeCchT OT YyUUTENIN ¥ POAUTENIN KbM HAYYHOIIOMYISIPHOTO
Mearornuecko 3HaHue ce MoAabpKa U OnaromapeHue Ha Habopa ot
@yuxyuu. TlocpecTBOM TEOPETUYHUS aHAITU3 Ca U3BEICHU HIKOJIKO
(GyHKIHH, cpell KOUTO SICHO OTKPOSIBAIIM ca NMPEBOHATa, HH(OpMa-
[IUOHHO-OTIMCATETHATa PYHKIIHS, OOSICHUTEHA, YBICKATECIIHA U MO-
TUBUpAIIA/3aMHTPHUTYBAIA, TMPAKTUKO-TIPHIIOKHA, KOPHUTHpAIla |
MacoBu3upama GyHKIMH U JIp.

Hay‘IHOTO H JJUYHOTO B HAYYHOIIONMYJAPHOTO Nexaroru-
YE€CKO 3HAHHUC

[Ipu mudepeHmanusaTa Ha HAYYHOMOMYISPHOTO TEIAaroru-
YEeCKO 3HaHUE C€ OTYHTAT JBA aCIleKTa: HayueH (TOUHOCT U HaJEXKI-
HOCT; pa3sCHEHHE Ha KOHIENINN; U3TOYHHIIN U aBTOPUTET) U JUYEH
(aHT2XXMPAHOCT U MOTHBALIMS; CBETOTIE/ U MHTEPIIPETALINS; CBHP-
3aHOCT C ayIuTOpUsITa). TEOPETUUHHS aHAIN3 HA HAYIHOIIOMYJIsIpHA
JIuTEeparypa JoKa3Ba ChYETAaBaHETO HA HAyYHATa CTPOrOCT C JIMYHUS
MOJIXO/1, KAaKTO M MO-KOMITJIEKCHU TIOJIXO/IA, B KOUTO CE€ MHTErpUpar
HAyYHU U3CJIeIBaHUs C TMYHU UCTOPUU U COIMAIIHY aHAIM3H (HAarp.
,,Kparka ucropus 3a noutd Bcnuko“, b. bpaiiceH; ,,Marusra Ha pe-
anHocTTa® M ,,Hali-Benukoro moy Ha 3emsta“, P. Jlokunc u mp.).
BaxxHo e 51a ce yTouHH, 4ye He BUHATH MMO00HAa KOMOMHAIUATA € TI0-
ne3Ha 1 00ekTuBHA. ChIIECTBYBA BEPOSATHOCT, B KOSITO TUYHUS OTTHT
1 yOeXJeHHUsT Ha aBTopa MoraT Ja BIHSSAT HAa HA4MHA, 1O KOHTO
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MpeacTaBsl HayyHaTta MHQpOpMalMs, KOeTo Ja JAOBele A0 H3KPUBSA-
BaHe Ha Hay4yHWUTE (QaKTH, cybekmusHocm W npucmpacmus. Bb3-
MO>KHUTE HETaTUBHU aCIIEKTHU MPHU CBbP3BAaHE HA HAYYHOTO C JINYHUS
ONUT B HAYYHONMOMYJISIPHOTO MEJIArorMYecKO 3HAHHE MOXKE Jla Ce
MPOSIBU U MIPH MIpeHeOpersane Ha KOHTEKCTa, CTEPEOTUITN UITU TIPEJI-
BapUTEJIHHU HAIJIaCH y aBTOpa, KOUTO HE Ca HAYyYHO 0OOCHOBAHU WJIH
HEI0CTAaThbYHO KPUTUYHO MHCIICHE.

KonuenTyaﬂnsnpaHe Ha JJUYCH ONMUT B HAYYHOIIOIYJISIP-
HOTO nmeaarorn4eCkKo 3HaHue

W3BomuTe OT TEOPETHYHHSI aHAIM3 COYAT, Y€ KOHYENmyaiusu-
panemo Ha TuvYHusA onunt 6 HAy4YHONOnN)JiApHono neoazo2u4ecKko 3Ha-
Hue TIPEJICTABIIABA MPOIIeC Ha CBbP3BaHE HA WHIAMBUIYATHUTE HAO-
JIFONICHHSI M TIPS)KUBSABAHMSI C HAYYHUTE TCOPHH U MEAarOrHYeCKUTE
npakTukd. OCMUCIISIHETO HA TO3W ONUT MPOTHYA 4pe3 pedrexcus,
NIPU KOSATO YYUTEIISAT OIKCBA, aHAJTM3UPA U UHTEPIPETHPA COOCTBE-
HaTa CH Tejarorudecka JeHocT. OT Ta3u MepCreKTHBa HAydHOTIO-
NYJISIPHOTO TIEIAroru4ecKo 3HaHue (QYHKIIMOHHUPA KaTo CPEICTBO 3a
KpUTHYECKa peIeKcus, Ype3 KOETO YUUTEITUTE OCMUCIIAT ITPEKUBSI-
HOTO ¥ ro mpeoOpa3yBaT B 3HaHWE, IPUIOKUMO B MO-IIMPOK KOH-
LOCIITyaJICH KOHTCKCT. Hpexomﬁ OT MHAUBUAYAJICH OITUT KbM KOJICK-
TUBHO 3HaHHE € B OCHOBaTa Ha MPO(eCHOHATHUTE MeAaroru4ecku
obmHOoCTH, opMUpaHu Ype3 0OMEH Ha OIUT, CIIOCIISIHE Ha T0OpH
MPaKTHKU U ydacThe B oOpazoBareiaHu (opymu, O10roBe U IIaT-
¢opmu. OT Ta3u mNepcrHeKTHBa HAy4YHOIOIYJspHaTa IMeJaroruka
(bYHKIIMOHUPA KaTo CPEJCTBO 32 KpUTHUECcKa peaekcusi, ype3 KoeTo
YYUTEIIUTE OCMHCIIAT MPEKUBSIHOTO U TO TIpeoOpa3yBar B 3HAHUE,
MPUIIOKUMO B MO-IIHUPOK KOHIENTYalleH KOHTEKCT.

[TpexoabT OT MHIAMBHIYyaJICH OMHUT KbM KOJICKTHBHO 3HAHHE €
B OCHOBaTa Ha MpOo¢e€CHOHAIHUTE MeJaroruuyecku o0IHOCTH, (Gop-
MUpPaHHU 4ype3 OOMEH Ha ONUT, CIOAESHE Ha J0OpU NPAaKTUKH U
yuyacTtue B oOpaszoBarenHu Gpopymu, 61orose u miardopmu. [Ipore-
ChT Ha KOHIENTyaJW3UpaHe W W3CJeIBaHE Ha JIMYHUS IIeIarorH-
4eCKU OIMUT CIIEBA HAKOIKO CTBIKU: CAMOAHANU3 U CAMOpa3bupare
(TOKyMEHTHpaHEe Ha ONHWT), AHAIU3 HA ONUmM 8 KOHMeKCmda Ha
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meopuu u uzcieosanus (MAeHTUGUIIMPAHE HA CBBP3AHOCT); U3BEHC-
O0aHe Ha obwu npunyunu u Ho8u npo3perus (HopMUpaHe HA XHIIO-
TE3M); npedcmassane Ha pesyimamume U oopamua épv3ka. Tosa e
IBTAT, IO KOUTO HAYYHOTOMYJISIPHOTO TIEIarOrMUeCKO 3HAHUE MOMKe
Ja ce BbpHe 00PaTHO B 10J132a HA HAYYHOTO 3HaHHWe. JIM4HUAT
OIHUT MOXE J1a IOBEIe 10 HOBH METOIM M MPAKTHKH B 00pa30BaHU-
€TO, KOUTO CIIEJl TOBa MOrar Jia ObJiaT HayYHO M3CIICIBAaHU U BaJIH-
JTUPaHU, CHIIO TaKa OCHOBABAMKK C€ HA JIUYHHUS OMUT, YIUTEISAT
MOXeE Jla Ch3JIaJlc HAyYHOIOMY/ISIPHU TeJarOTHYECK MaTepuaiu ¢
pa3sHooOpa3eH aapecar U ColralicH e(eKT.

Bmopa anaea: Ocnoenu acnekmu u HanpaeieHUA HA HAy4-
HoOnonynapunama neoazozuka

B Ta3u yact ot 1ucepTalOHHUSA TPYA € HAIIPABEH TEOPETUYEH
aHaJIu3 Ha CBIIHOCTTA, HAIIPABJICHUTA, TEMATUYHUSI 00XBAT U MPU-
JIOKHUTE U3MEPEHUs Ha HaydHomonynspHara negaroruka (HIIIT).

CpbuiHocT Ha HayqYHOIMOmyJiipHaTa nmeaaroruka

Haii-Hanpen ce ananusupa ceimuocrra Ha HIIII, upes ouepra-
BaHe HAa HEWHUTE OCHOBHU XapaKTEPUCTUKH, 0COOEHOCTH U MSCTO B
Ne1aroru4eckoTo 3HaHWE. YCTaHOBSBA C€, Y€ IPUUMHUTE 32 Bb3HUK-
BaHe Ha HIIII ce 3apaxnar B pa3BUTHETO HA B3aUMOBpPB3KaTa: neoa-
2o2uyecKka Hayka — ooujecmeenume mpancopmayuu — nosa6ama Ha
HOBU popmu HA NYOIUYHA KOMYHUKAYUS HA 3HAHUEmO, TIPE3 BTopara
nosioBrHa Ha XX BeK. bbp30T0 HapacTBaHe HA HayyHaTa MPOLYKIUS
B [I€ZJarOTMKaTa € B KOHTPACT ¢ OrpaHUYEHaTa Bb3MOXKHOCT Ha y4H-
TEJINUTE Aa 5 JTOCTUTHAT — MOpaJu CIEUaNIN3UpaHus €3UK, aKajie-
MHU4YHaTa popma U caabuTe KaHalU Ha pa3npocTpaHenue. M3ciensa-
HUSl B Ta3W MOCOKA MOKa3BaT, Y€ HAYYHO-TOMYISIPHUTE TEKCTOBE U
aKaJIeMUYHUTEe NYyOJIMKalMK JieficTBaT B ,,KauecTBEHa cHcTeMa“,
N0JI3BaIla OOSICHUTENIHU U OHANIEASIBALIM PECYPCH 3a PePOPMYIIH-
pane Ha HayuHus auckypc (Motta-Roth & Scherer, 2016). Ctbn-
BallKM Ha Ta3W OCHOBA, PA3BUTHETO HA TEUCHHUETO CE€ CIIy4YBa JUHA-
MHYHO TIOCPEACTBOM pa3lIU4YHU  pakmopu: 00pa30BaTeIHU
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MOJUTHKHU, KOUTO HachpuyaBaT Bpb3Kara MEXIy HayKa M IpPaKTHKa
(marp. HaroOHaIHATa nmporpama ,,O0pa3oBanue ¢ Hayka®, 2025); pe-
aKLMg KbM MEXAYIUMCHUIUIMHAPHA TPYIHOCT (ChueTaBaHE Ha IICH-
XOJIOTHSI, COLMONOTHUs, Guiocodusi, UKOHOMHUKA, KYATYPOJIOTUS B
Me/1arorukKara); HeoOXoIMMOCT OT CIIOJIEJIeHaTa OTTOBOPHOCT MEXTY
YUUJIMILE, CEMENUCTBO U 001ecTBO. OTHOCHO CTUIIOBUTE XapaKTe-
puctuxu Ha HIIII, nuHrBucTHYHNUTE U3ClIeABaHMS IOAYEPTABAT OpH-
EHTaLUATA KbM YHTATENsl U HErOBUTE €JHOBPEMEHHH MTO3HABATEIHA,
oOpa3oBareiHa, pa3BieKaTesiHa U npeacTaBuTesHa GyHkuuu. Tekc-
TOBETE B TO3M CTUJI C€ XapaKTEpU3HUpaT ¢ TOUHOCT, SICHOTA, JIOrHY-
HOCT M OOEKTHMBHOCT — CTPEMEX KbM HEIBYCMHUCIEHA (POpMYyIHu-
POBKa, MOCIEI0BAaTEIHU apryMEHTH U METOJUYHO H3JIOKEHHE (3a-
Ma3BaliKy KIIOYOBU XapaKTEPUCTUKU HA HAYYHHsS CTHII), UMAT sICHA
TEKCTOBE CTPYKTYypa U U3IO0JI3BAT CPEJACTBA, KOUTO JOOIMKABAT 3HA-
HUETO 10 mosy4darens (00neKyeHu neUHULINY, OTTUCATEeNIHU pa3sc-
HEeHus, npuMepH U aHaioruu). Jlekcukara B HIIII e cmecena u nBym-
JIaCTOBA: HAay4eH IJ1acT (M3IM0J3BaHe Ha TEPMUHU OT HayyHaTa nejia-
TOTHKa, HO ¢ OOSICHEHUS M CMEKYaBaHe) U IMyOJUIIMCTHYEH (3a TocC-
TUTaHEe Ha OJIM30CT U JOBEpHUE).

OtHocHO cv3oamenume Ha HIIII, B TeopeTnuHus aHanus Ha
Hay4YHONOIYJISIPHA NIEIaroruuecka JUTeparypa ce IpociensaBaT pas-
JUYHYU aBTOPH, OTTOBOPHHU 3a Ch3JaBaHeTo U pazsuthero Ha HIIII,
KOWUTO Morar Jia 0baar Kjiacu(puUupaHu Mo TeMIopalieH NpU3HaK.
Karo npedwecmeenuyu ce npuemar Moxan X. IMectanoun u [eopru
JleMkoB (3a ObJITapkcara yduiuinHa cuctema cies OcBoOOXK1eHH-
€T0); Kracuuecku npedcmasumenu, pepopmaropu — E. Keit, . Kop-
qak, J[x. {rou, M. Monrecopu, I1. @pelipe, A. Makapenko, B. Cy-
XOMJIMHCKH U Jp.; cwepemennu nonyuapuzamopu — A. Kon, K. Po-
6uncwH, k. ['atoy, P. Knapk u np.

HayuynononynspHara negaroruka BCBIIHOCT C€ OKa3Ba cpejia-
MEINAaTop MEXy Nelarorndecka Teopus U MeAarornuecka NpakTruka.

HanpagiieHusi B Hay4YHONIONMYJIAPHATA MeJaroruKa

W3BbpIIeH € Ki1acu(puKalMoOHEH U ChIbpPXKATENICH aHaJIu3 Ha
ocHoBHUTe HampasieHus B HIIII — ncuxomornuecko, peamruosHo,
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[IEHHOCTHO U TEXHOJIOTUYHO, KAaTO € MPOCIEICHO KaK BCAKO OT TAX
MHTEpIpEeTHpa IMeJaroruueckara peajHocT W Ipeajara pasindyHu
MOJIENIN 32 00SCHEHUE U Bb3/ICHCTBUE.

Icuxonozuyeckomo nanpaenenue ce Gpoxycupa BbpXy pa3BH-
THUETO Ha JIMYHOCTTA, EMOLMUTE, KOTHUTUBHUTE MPOLECU U MOBEIE-
HUETO Ha UHAMBUUTE. AHAIN3 Ha JIMTEpaTypara o TOBa HallpaBJie-
HUE OTYUTA TEOPETUYHATA TeXeCT Ha aBTopu Karo XK. [Tuaxe u me-
opusma 3a KOCHUMuUeHomo pazeumue, JI. BUrorcku u meopusma 3a
3aHumeme 3a paseumue u coyuaiHomo yyene, X. 'muar u nosumue-
Hama oucyunauna, J1. Tonman u pazeumuemo Ha eMOYUOHAIHA UH-
menueenmuocm, E. Macnoy — tiepapxusma na nompednocmume 1
JIPYT'H, KOUTO MPEAOCTABAT Pa3JIUYHU PAMKH, B KOUTO C€ Ie1aroru-
3UpaT ICUXOJIOTHYECKHU UIEH.

Penueuosnomo nanpasnenue B xourekcra va HIIII ce doxky-
cupa BbpPXY Pa3BUTHETO HA MOPAIHU Ka4ecmed, Cb31aBaHETO Ha yC-
JIOBUS 3a IIBJIHOLIEHHO COLIMAJIHO U JYXOBHO M3PACTBAHE, Ype3 MOC-
TaBsIHE HA PEJIMTUO3HUTE IPUHIUIIN, ETUYHU HOPMH U JyXOBHH 1I€H-
HOCTH B cbBpeMeHeH KoHTeKcT. [Ipumep 3a toBa e C. KaBasietu u
merona ,,Karexuszanusara Ha 100pus macTup®, HACOYEH KbM JTYyXOB-
HOTO Pa3BUTHE Ha JETETO upe3 paboTa ¢ MaTepuaIl U CaMOCTOs-
TEJTHO OTKPUBAHE HA PEIUTMO3HOTO ChIBPKAHUE, OCHOBAH BBPXY
uneu ot metoabT Montecopu. pyr npeacrasuten e Jx. JJoOChHH,
KOWTO pasmiex/ia Bb3MUTAHUETO KaTo MPOLEC, KOWUTO ChYeTaBa MCHU-
XOJIOTUYECKHUTE 3HAHMS 33 Pa3BUTHUETO HA JIETETO C XPUCTUSHCKHUTE
MopaJiHu IIeHHOCTH. HampaBeH e 0030p Ha Obirapcka Jureparypa
10 HAIPABJICHUETO, OT KOUTO Ca MPEACTABEHU PA3JINYHU KHUTH, KO-
UTO MPEACTaBAT penurno3Hure Tpaguiuu (Harnp. M. Tep3uesa u E.
[TerkoBa: ,,Penurno3au npukasku*, ,,bubnus 3a gena‘ u ap.).

Llennocmnomo nanpasnenue B HIIII He ce dokycupa camo
BBbPXY 3HaHUS, (PaKTH U y4eOHO ChABPIKAHUE, CIIOPE TEOPETUUHUS
aHaJIM3 110 TOBAa HAIIPABJICHUE NPEBEC B3MMa M3IPaXKJAaHE HA OTHO-
IIEHUs] KbM CBETa, KbM JIPYTruTe U KbM camusi cede cu. [Ipumep 3a
ToBa npu . MepmkaHoBa, € pa3MIeKIaHETO HAa AKCHOJIOTMYHUS
MOJXOJ B OOy4EHHUETO, MPU KONTO IIEHHOCTUTE Ca €IHOBPEMEHHO
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»MOTOP*“ | ,,pe3yaTar’ Ha oOpazoBaTeaHUs MpoIlec. ABTOPUTE TIO
toBa Harnpasienue B HIIII pa3riexaar HIKOJIKO OCHOBHU LICHHOCTH:
cemeticmeomo (5. Kopuaxk, P. [lenes), mpyovm ( [Ix. Irou, M. Be-
oep), oucyunaunama (A. Maxkapenko ,b. Mu3zosa), npupooama (B.
CyxomunHCKH, A. bokaHoBa u ap.).

Texnonoecuunomo wnanpasnenue B HIIII ce odepraBa BbB
Bpb3Ka M3MOJI3BAaHETO HAa CHbBPEMEHHU TEXHOJOTMH U METOIU 3a
e(EeKTUBHO BH3MUTAHNE U 00ydeHHEe. AHAINU3BT NIOKA3Ba, Ye TO 6ce
owe He e SICHO 3asA6eH0, HO Ha TO3U eTall Ce OTKPOSIBAT HAKOHM KJIIO-
YOBM aCHEKTHU: U3I0JI3BAHE HA UHMEPAKMUSHU MeXHOI02uu (MYIITH-
MEIMMHUA TPE3eHTAlUU, BUPTyallHa PEaJHOCT, CUMYIAIUH); Me-
Outinu pecypcu — pa3pabOTBaHE HA HAYYHOIOMYJISIPHU MaTepHUAN
(BUz€O, ayAHO, aHUMAIINH ) K1 00Pa30BATEIHHU IIAT()OPMHU; HPOEKMHO
bazupano obyuenue; HayuHa epamomHoOCm U KpUmu4ecko MUcieHe;
eMOYUOHANHA UHMENULEHMHOCT U emUKa; 00CMBbIHOCH U a0anma-
Yus — MpUIIaraHe Ha MOIXOH 32 HHANBHYAITHO 00y4yeHne, choOpa-
3€HU C HYXKIHUTE, CIIOCOOHOCTUTE U MHTEPECUTE Ha BCIKO JIeTE U
BKJTIOUBAHE Ha a/IalITHBHU TEXHOJIOTUH 33 YICHUIH C PA3JINYHHU ITOT-
pedHOCTH.

TemaruveH 00XBaT U NPUJI0KHU U3MeEPEHHS HA HAYYHOIIO-
NyJsAPHATA NeJaroruka

HanpaBen e TemarnueH aHanu3 Ha pabOTEIIUTE pPELICHMUS,
npezacrassHu B HIIII, kato te ca o6oco0eHu crniopen npeomema Ha
NEeIarOrN4eCcKOTO B3aUMOACHCTBUE — YeHHOCMU, OUCYUNIUHA U CO-
Yuanu3ayuoHHu npoodremu, KakTo U CIopesl OCHOGHUme cybekmu 6
neoazo2uyeckusi npoyec — POAUTENN U Jela, YYUTEIN U YUCHULH.
ITo To3u HaumH e uzcneasano kak HIIII crpykrypupa npoGiemHuTe
[0JI€Ta Ha BB3MUTAHUETO U 00YyYEHUETO.

ITo npeamer Ha MeIArOrM4YecKOTO B3aUMOAEHCTBHE

Jluteparypuus 0030p U3BEXK/1a, Y€ B HAYIHO-TIOMYISIPHOTO TE-
YEHUE MEAaroru4eckoTo B3aUMOJCHCTBHE CE CThIIBA Hali-Beue
BBPXY mMpu OTIOPHU TOUYKHU: [IEHHOCTUTE, TUCIUIIJIMHATA U COLMAIIH-
3allMOHHUTE Tpenu3BukarencrBa. Cnopen wmozaena Ha IlIBapig
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YHHUBEpPCAJTHUTE YeHHOoCmuU MOrar Na ObJaT MUCIEHH KaTo YCTOM-
YMBU OPUEHTAIMH, KOUTO CE IPOSBABAT B IIOBEACHUE U MEXTYIHY-
HoctHH pemieHus. [lo T. Jlukona, MopaaHOTO Mmo3HaHUE TPsOBa 1a
ce MPEBEXk1a B MOPAJIHO JIEHCTBUE, OJKPEIIEHO OT YUUJIUIIEH KIIU-
MaT ¥ Bb3MOXKHOCTH 32 IIPAKTHUKA, a 1030BaBaiiku ce Ha Tosa /l. ['on-
MaH CBbp3Ba Bb3IMTAHUETO HA XapaKTepa C CbC CAMOKOHTPOJIA, BO-
JI5Ta U CIOCOOHOCTTA YOBEK J[a OCTABs EMOILIMUTE MO/ KOHTPOJIa Ha
pazyma. OTHOCHO OucyuniuxHama, N3CIAEIBAHUATA 3a CTHIIOBETE Ha
BB3IMTAHUE [10KA3BaT, Y€ ABTOPUTETHUAT CTUJI € Hall-4ECTO CBBP3aH
C ITO3UTUBHU pPE3YITaTU B CAMOpErylalusaTa U akaJeMUYHUTE IOC-
TUKEHHUS, IOKaTO aBTOPUTAPHUAT U JHOEpaTHUSAT UMar mno-Hebna-
ronpuatHA acoumanuu. HIIIT npeBexna 3a ximacHara cras TOBa B
MOJXO[U, ChYETABAIU SICHO JeUHUPAHU HOPMHU U TPOILEIYpPHU C
peIBUIMMa, YBaXXKUTEIHA KOMyHUKALMSI U yUEHE Ha caMmoperysna-
nus. JlaHHWTe OT aHaIM3a BbPXY TOBA COYAT JIBE€ OCOOCHO MOJIE3HU
PaMKU: nOOKpensawia nogedeH4yecka uHmepeenyus (3aMeHsi U30J1-
paHu CaHKLMH ChC CUCTEMHO IPENOJaBaHE Ha KEJIAHO MOBEICHHUE,
MO3UTUBHO MOAKPEIJICHUE U aHAJIU3 Ha JIaHHU ) U 6b3CMAHOBUMETHU
npaxmuxu (Bb3CTAaHOBSIBAHE HA OTHOIIEHUATA, OTTOBOPHOCT U TIOII-
paBsHE Ha ILETU 4Ype3 KpPbroBe, MEIUalUs U BOJCHH Pa3roBOpU
BMECTO eCKaJMpallld Haka3aHus ). BakHa gacTt ot Temara 3a Aucuun-
nuHara npe3 normena Ha HIII e mapTHROPCTBO ChC CEMEMCTBOTO
(CunenoB, 2018, Takera 2018). Anamu3 Ha U3CIEIBaHUSA BbHB
BpPb3Ka ChC COLMAIM3ALMOHHUTE MPOOJIEMHU TOKa3Ba yecToTara H
XapakTepa Ha PUCKOBETE, IPEJ] KOUTO Ca IOCTABEHU yUEHUIUTE. EM-
NUPUYHU MOJIETH Ha MPEBEHIM MpeiaraT HaMaisiBaHe Ha PUCKO-
BUTE (aKTOpU U 3acUiIBaHE Ha 3alUTHUTE (akTopu (MianeHoBa,
2024; Iumutposa, 2020). Cpen Hail-uecTUTE pUCKOBE CIIaAaT: YIOT-
pebara Ha aJKOXOJ W HAapKOTUIM, CEKCYaJHO TOBEIEHUE, CaMOoTa,
HacHWJINE U TOPMO3.

ITo cy0exkTH B megaroru4eckusi npouec

JlaHHWTE OT TEOPETUYHUS aHAIN3 MO3BOJISIBAT J]a CE MHTEPII-
perupar uzaeu ot HIIII mo cyGekTH, T.€. GOKYCHT Ja ce U3MECTHU OT
JUPEKTHOTO MPUJIOKEHUE B MTPAKTUKATA, KbM B3aHMOOTHOILICHUATA
Ha CyOeKTuTe, IJIaBHO ,,CEeMEMCTBO-ydwiIMIe M B YacCTHOCT:
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POIUTENH U JIela; YUUTEIN U yueHulu. B HaydHonomynsipHara re-
Jlaroruvecka JiuTeparypa €Ha OT Hal-eKCIUIOaTUPAHUTE TEMHU €
Bpb3KaTa ,, pooumenu-oeya”, KIACUYECKUTE aBTOPH pasMIexkaaT
TOBA OTHOIIIEHUE KaTO IbpBara ,,yueOHa cpena’, a poAuTeNsT B PO-
JsiTa Ha: HaJI3UpaTell — MOATOTBALL, Ch-TBOpel] Ha cpena (M. Monre-
copu); ,,lI0-KOMIIETEHTHHST TIPUATEN, KOUTO C€ OTAPBIIBA, KOTaTo
KOMITETEHTHOCTTA Yy JIeTeTo ce nossH (1o JI. Burorcku); Bp3nuTaresn
- pasroBapsiiil 3a CMHUChJIa Ha 33JIa4lTe, CBbP3Balll T'M C peajiHu Mpo-
extu (o [[x. Hron) u np. B3auMoOTHOIIEHHUETO ,, cemeticmao-yuu-
Juwe’ ce pasmIek[a Karo CbBMECTHA 3aJaya, CHOKETHpaHe Ha
oruta (o O. Jlekpomu), 1Be MUKPOCUCTEMH, KOUTO TPsIOBaA J1a Xap-
MoHU3MpaT ovakBaHusaTa (1o E. Jtokpeiim), KoeTo mpaBu y4uIIH-
IIETO €CTECTBEHO MPOIBIDKEHHE, a HEe BbHIITHA MHCTUTYLUA (110 JIK.
Hrwou). Bpb3kara ,, yuumen-yuenux *“ ipeBpbllia 3HAHUETO B CMUCHII
(mo JI. Burotcku), 00y4eHUETO € OMUT U AUATIOT C BUUMU U CIIOJIe-
nenu uenu u nomu (o Jx. Jrou), B moaroTseHa cpenia u sicHU yc-
noBus (mo M. MonTecopn).

CpeacrTsa 3a NIPaKTHYECKO MPUJIOKEHHE HA PELIEHUsITA OT
HAYYHOIOMYJISIPHOTO MeIaroru4ecko 3HaHue

OcpblllecTBEH € aHaJIu3 Ha CPEJCTBATa 3a MPAKTHYECKO MPUIIO-
JKEHUE Ha PEIICHUATA OT HAyYHONOMYJISIPHOTO NEAarornyecko 3Ha-
HUE, BKJIIOUUTEIHO Wrpara, OOIlyBaHETO, CIOPTa, M3KYCTBOTO U
MIPOEKTHO-U3CIIEI0BATEIICKOTO YU€HE, KOETO ITOKa3Ba OPUEHTALUATA
Ha HIIIT kbM KOHKPETHU Me1arorn4eCKy MPaKTUKA U MPUIIOKHHU Me-
XaHU3MHU. VMepama € CpeCcTBO 3a MHUCIIEHE U couuanu3anus. B po-
JIEBUSI KOHTEKCT JIETETO JOOPOBOJIHO C€ MOJYMHSIBA Ha MpaBuiia U
ynpaxHsiBa camoperyiauus (mo Burorcku, 1982). B HIIII toBa
CPEICTBO Ce pa3Iviek/]a Karo Habop OT MEXaHU3MU: MIOBUIIIEHA aBTO-
HOMHS, CMHUCIIOBA IIeJ, COIMATHA KO-KOHCTPYKIMSA' M Gorara 00-
paTHa Bpb3Ka, KOraTo € 00Bbp3aHa ¢ MeAarornuecku au3aiH. Jpyro
BA)XHO CPEJCTBO 3a TOBA TEUEHHUE € 00uysaHemo — TaM, KbJAETO

! CBBMECTHO Cb3/1aBaHC Ha 3HAHUEC, CMUCHJ WJIHN HNPOAYKT OT JABaMa WJIN
MOBEYC Y4aCTHUIIU;
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3HaHWETO ce u3paborBa. Cropen BUTOTCKM MHUCICHETO BH3HHKBA
I'BPBO B OOIIYBAHETO U CJIE]] TOBAa MHHABa B camoperynanus. B HITIT
0OIIyBaHETO B YUMJIMIIEC HE CE€ M3pa3siBa B MPEXBBPJISTHE HA TOTOBO
ChAbpXKAHUE, @ B Ch-KOHCTPYUPAHE C YUCHUIIUTE HA MOHATHUSA, CTpa-
TETUM U KPUTEPHUU 3a KauyecTBO. Kilacuueckara JuHUS MOKa3Ba Je-
MOKpaTHYeCKa paMKa: YPOKBT — OOII[ OMHT, B KOUTO 3HAYCHUETO CE
mpe-roBapsi, a IEIUTE ca CIOCICHU, BUAMMHI B apryMEeHTHpaHu (110
Hou, 1946); ,,cepredno odOiryBane — He CAHTHUMEHT, a MPOQECcHo-
HajHa kKomrereHTHOCT (mo Cyxomummacku B.A., 1978). C oren Ha
ChBPEMEHHUTE U3CIIC/IBAHUS CE KOHKPETU3UPAT MEXaHU3MHUTE, MPe3
KOUTO OOIIyBaHETO ,,paboTu® 3a yueHeTo. TakuBa MEXaHHU3MHU ca:
muanorngHo mpenogaBade (Alexander, 2018, crp. 561,563,583);
pamkara ICAP?, B KOATO yUEHHITUTE Ch3/1aBAT U IIPETOBAPAT C MUCIIH
(Chi & Wylie, 2014, ctp. 219-220); mogensT Community of Inquiry
(oOImIHOCT Ha pa3ciieiBaHUATa) — OOIlyBaHe B JUTUTATIHA Cpena, KO-
€TO M3UCKBA TPU MPHUCHCTBUS: MPENOIABATEIICKO, COIIMAIIHO U KOT-
HutuBHO. [ToHsATHO €, ye oOmnryBaneTo B HIIII e ocHOBHO menaroru-
YECKO cpeocmeo, a He JOMbIIHEHNUE KbM IpenojaBaHero. Temara 3a
cnopma B HIIII ce pasmiexxna MHOTO MO-MamaOHO, MPOCTPAHCT-
BEHO, JaJIey OT UjesTa 3a ,,uac 1o ¢puszudecko u cnopt. Kimacuyec-
KUTE aBTOPH CBBP3BAT CIOpPTA C AUCIUIUIMHA, OTTOBOPHOCT, Mpa-
BUJIA, €CTECTBEHO TI0JI€ 3a OpraHu3aius. [JaHHuTe OT ChBpEMEHHU
aHaJM3M CBBP3BAT CIIOPTA C COLMAIHU M MCUXOJIOTUYECKH TOJI3H.
[Ipu ypox/TpeHupoOBKa, OpUEHTHPAHA KbM YCHBBPILICHCTBAHE, CMHU-
ChJI U YYacTHE, & HE CPABHEHHUE U KOHTPOJI, YYEHULIUTE IEMOHCTPH-
par 1mo-100po MOCTOSHCTBO, CAMOPETYNAlMs U YAOBIETBOPEHOCT.
OTHOBO, KaKTO U IIPHU UTpaTa, MEeJaroruuecKusiT AU3aiH ChIEHCTBA
3a peayiu3upaHe Ha Te3u noreHnuanu. Ha ¢poHa Ha TpaaAUIIMOHHHUST
YPOK MO PUBUYECKO (MHCTPYKTAXK, IBJITH OTAIIKH 32 U3YaKBaHE, €]1-
HaKBH 3a/1a4M), HAYYHOTIOMYJSIPHUTE aBTOPH Tpeajiarar pa3indHH
MOJIETIU 33 PEOpPTraHu3upaHe, B KOUTO YaCOBETE C€ MPEBPHILAT B ,,CE-
30H“ ¢ poinM W OOIMM IETd 32 KOMIETEHTHOCT M EHTYCHa3bM

2 ICAP - Interactive, constructive, active, passive — knacuukanus Ha Ha-
YHHUTE, 110 KOUTO yYalIUTE CE aHTAKHUPAT C YIeOHOTO ChABPKAHUE;
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(Siedentop, 1998, ctp. 18-20) mnu OT TEXHHUKA KHM TAKTUYECKO Pa3-
OupaHe W B3eMaHE Ha PEIICHUs: YICHHUIIUTE ITbPBO PeIlaBaT Mmpoo-
JeM, ociie u3dupar HyxHara Texauka (Webb, Pearson, & McKeen,
2007, ctp. 1). B ugeure ot HIIII cnopThT ce MUCIIN KaTO UHTETPU-
paHa MpaKTHKa — MEXaHU3bM 3a MPUHAJICKHOCT, apeHa 3a JEMOK-
paruyHO OOIIyBaHE W paMKa 3a 3paBHU HaBUIU. OTHOCHO ,, U3K)C-
meomo “ B HIIII ananu3bT moka3Ba meaaroruyecka OpraHu3aius:
HaOmoIeHne, 00CHKIaHe, COOCTBEHO Ch3JIaBaHE, CETUBHO IMPEKHU-
BsiBaHE U pedieKcust BbpXy oOpa3a karo ¢popma Ha muciene. [1o JI.
Burorcku edekTsT Ha XynokecTBeHaTa Gopma HE ce€ CBUBA JIO Ch-
JIbpKaHKe, a padoTH Ype3 HauMHA, 10 KOWTO opmara opraHusupa
MPEeKUBIBAHETO, a Mpu B. CyXOMIMHCKY TpUpOAATa B U3KYCTBOTO
ca ,,XpaHa 3a ChpleTO", MpodUIaKTHKA Cpelly TpyOOCT U OTUYX/e-
HUE, CTHTA J]a Ca B ©)KETHCBHUSI PUTHM Ha YUWIHINETO. M3cinenBanus
0 TeMara MOKa3BaT, Y€ Hall-CUJTHUTE U HAAeKIHHU e(DEeKTH ca BbPXY
YMEHHSI B CaMUTE W3KYyCTBa (HAmp. My3WKallHA MPEIHU3HOCT, BU3Y-
alHa HaOIIOAATENIHOCT), BBPXY KPEAaTUBHOCT W BBPXY COIH-
anman/emormonanau pesynraru (Tomes, 2017; Mapkosa, 2023), a
MIPH JIaJICUHU TIPEHOCH 3aBUCAT OT KaYECTBOTO Ha Au3aliHa. J[aHHHUTE
OT TEOPETUYHHS aHAJN3 BBPXY TOBA CPEACTBO 32 MPAKTUICCKO TPHU-
JIOKEHHE Ha PEeHICHHUSTa OT HAaYyYHOMOMYISPHOTO MEAaroruvecko
3HAHME JIaBaT MOBOJI JIa CE€ CMSITA, Y€ H3KYCTBOTO HAW-CUITHO pPa3BHUBa
OHOBA, KOETO € HErOB COOCTBEH €3UK U IMPE3 TO3U €3UK OTBapS I'b-
TEKH KbM JIPYroTO 3HAHHE.

MocT Mexny OnMcaHuTe Jocera cpelcTBa: urpa, oolryBaHe,
CIOPT U U3KYCTBO CE€ SIBSIBA NPOEKIMHOMO U U3CTe008AMENCKO YUEHE.
CpBpeMeHHHTE Nperied U U3CIeBaHus MO TeMara IOKa3BaT, ue
npu 100pe CTPYKTypUpaHH MPOEKTH, e(EeKTUTe BbPXY pa3dupane,
MOTHUBAIMS M IpeHOC ca 3HaYuMHU. To3u popmar ch3aBa ycioBus 3a
e(eKTUBHO KOMOMHHMpAHE Ha CpelcTBara: Urpa (€KCIepUMEHT U
HpPOTOTHIN), 001yBaHe (J1e0aT, Mpe3eHTHpaHe), ,,CIOPT * Ha eKUITHATA
TMCIIATUTMHA U XYyTOKECTBEHA YyBCTBUTEIHOCT KbM (popMma u 1myo-
nuka. Criopes] JaHHUTE ITPOeKTHaTa padoTa MO3BOJIsIBA aBTOHOMHOCT
IIpU yIIpaBJI€HHE HA YUCHETO, IPOU3BEXKIaHE HA IPOAYKT U y4acTue
B IIOJIE3HU JECWHOCTH 3a OOILIECTBOTO, KOETO TMPSIKO CBBp3Ba
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00pa30BaHMETO C TpakJaHCKa U MpaKTHyecka aHraxkupaHoct (Ya-
KbpoBa, 2022, ctp. 103), a ToBa, OT Apyra cTpaHa, Ch3aBa yCIOBUS
3a CBbP3BaHE HA YUMWJIMIIHOTO ChbPKAHHUE C €XKETHEBUETO, CTUMY-
JUpa chBMECTHATa padoTa, MoJKpenara v afanTUBHOCTTa, Gopmupa
yMeHUs 3a yUeHe, aprymenTanus u padora B ekun (Hukomosa, 2016,
cTp. 56, 147, 238).

Tpema 2nasa: Hayunononynaprnomo nedazocuuecko 3Hanue
6 u300pa na dvazapcKkume yuumenu

B Ta3u maBsa oT AuCepTaMOHHOTO U3CIIEIBAaHE CE IPEICTABAT
pe3yATaTHTE OT KOJIMYECTBEHHS aHAIM3 HA EMIIMPUYHOTO H3CIE[-
BaHE Cpell YUUTENIU B HauajeH eram Ha oOpa3oBanuero. OT nomyde-
HHUTC nbpB8UUHU OYEHKU NO nemoobanna ckana ca U3YMCICHU IIpOLCH-
THH CTOMHOCTH Ha IMOJIYYCHUTEC OTTOBOPH, BbPXY KOUTO € IIPUIIOKCH
METOABT PaHKHPAHE, T.€. OTTOBOPHUTE, MOTYYMIN HalH-BHCOK IPO-
LOCHTCH [J1, I[MOJIy4aBaT I'bPBU, CbOTBECTHO BTOPU, TPCTU U T.H. paHT
B HU3XOAAI pell. MeToabT € u30paH, Thil KaTo ce mpocieasBa Che-
TOSHHETO CaMO Ha €/lHa IPOMEHJINBA, 0e3 BIUSHHETO HA HE3aBH-
CHUMH JIPyTH IPOMEHJIUBY (OTUUTA ce 00eMbT Ha U3BajKara). Pe3yi-
mamu ca uHmepnpemupany no Kpumepuume 8 KOHMeKCma Ha npeo-
Mema Ha U3Cie06anemo u usoucSHamume Haquou3CﬂedoeameﬂCKu
Xunomesu.

OT HayYHAa KbM HAYYHONOMYJ/ISIPHA MeJaroruka

B mpoBepka Ha mbpBaTa XUINOTEe3a M3CICABAHETO BKIIIOUBA
OIIeHKa Ha WH(OPMUPAHOTO KPUTUYHO OTHOIIEHUE KbM aKaJeMUy-
HaTa Tearoruka u Ha npoduia Ha Npo(EeCHOHATTHUTE UHTEPECH Ha
VUUTEINTE B HAYaJIeH eTamn Ha oOpa3oBanue. OTrOBOPUTE CE arperu-
par 1o Tpu KPUTEPHSI.

ITvpso, xpurepusar ,,Cmenen Ha UHPOPMUPAHO KPUMUYHO OM-
HOuleHue KbM Bb3MONCHOCIUME HA AKAOeMUYHAMA nedazocuxa‘
MOKa3Ba JOKOJKO YYAaCTHULIUTE Pa3MO3HABAT €IHOBPEMEHHO Bb3-
MOXXHOCTHUTE W OTPAaHUYCHHATA HAa aKaIEMUYHUTE MoJieu. Pe3ynra-
TUTE TOKa3BaT BHCOKAa OIIGHKA 3a poJATa Ha akKaJeMUYHaTa
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Ne1aroruka B €epeKTUBHOTO IpUJIaraHe Ha MOJArOTOBKATa B YUUTEI-
CKara MpakTUKa U B JUYHOCTHOTO MPO(ECHOHATHO YTBBPKIABAHE
Ha yuurens (81,2%). Cnopen uscnenBaHUTe TS UMa ChIIECTBEHO
3HAUEHHUE U 32 aHAJIN3a, HHTETPUPAHETO U MPUIIOKEHUETO Ha HATPY-
MAHOTO OT OMUTAa IMeaarorudecko 3Hanue (79,2%), koeto mogkpens
npodecroHaHaTa pe3yATaTHOCT. BUCOKUTE OaTHU OIICHKH, OJIM3KHU
110 MakcuMaiiHO B3MOokHHUTE (100%), cBUIETEICTBAT 32 CHIIHO J10-
BEpHE KbM akaJeMHYHaTa moAaroroBka. [1o-cmabo e orneHeHo Hel-
HOTO 3Ha4YeHHE 3a pa30MpaHEeTO Ha ChbBPEMEHHUTE MOJPACTBAIIH, 32
pelIaBaHeTo Ha HOBU MPAKTHYECKH MPOOJIEMH, 32 OTBAPSHETO KbM
nH(OPMATHOTO 00pa3oBaHUE M 32 BKIIOYBAHETO HA POAUTEIHUTE B
00pa3oBareTHus MPoIIeC.

nuika

COCRTHIBE NPT POOPECHIHAN

ODOUITERIW 1a DOMTA

yuepenoey

spaslinpane
AMUROCTES Vel

SeCeHTHUHN | suToapmee vaonn
NPOGewA & MHETHTYLOHANKOTO
NoRpecTeaLMTY OB PR SOEIMNETO | ofipasonanus

|

Que. Nel: Cuenannu mpuada OmHoCHO eghekma om akadeMuuHama noo2omoeKa

[To oTHOIIEHHE Ha OLIEHKATA 3a 8b3MONCHOCHUME HA aKaJie-
MHUYHATa [IOArOTOBKA 3d NPULOJICEHUE 8 NPAKMUKAMA, JaHHUTE T10-
Ka3Bar, 4e Ts HE OCUT'YpsBa B I0CTAaTbYHa CTENIEH OYaKBAHUTE IOJI3U
3a pa0oTa B y4MJIMIIHA ¥ U3BbHYUYHMIIUINHA CPEAa [IPH pelllaBaHe Ha
peannu npoGnemu. Cropen uU3CieIBaHUTE TS HE pa3KpUBa J10CTa-
THYHO METOAOJIOIMYECKH XOPU30HTU U TEXHOJIOTUU 3a BKJIIOUBAHE
Ha pecypcu OT He(hopMalIHOTO U MH(OpMaATHOTO 00pa30BaHKeE B IIe-
Jaroruyeckara rnpakTuka.

Bmopo, xputepust ,,Cmenen na opuenmupane Kbm 00yyeHU-
emo unmepecu‘* OTpa3sBa UHTEPECa KbM JIUJIAKTUKA, KOHKPETHH Me-
TOMUKU Ha OOy4eHue, HHPOPMAIMOHHU TeXHONOTUU U Jp. ChIbp-
JKATCJIHO Ta3u OpHUCHTaUUA € JUIAKTHYCCKO OTpaKCHHUEC Ha OCHOB-
Hara nmpodecuoHanHa JeHHOCT Ha U3CIICABAHUTE — OOYUYEHHUETO Ha
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nozapactBanyre. [1oCTOSHHOTO yCBHBBPIIEHCTBaHE Ha Mpodecno-
HaJIHaTa MOJrOTOBKA CE OTKPOsBA €IHOBPEMEHHO KaTo Ipodecuo-
HAJTHO 33/IbJDKEHHE U JIMYCH N300p, CBBP3aH ChC CTPEMEKa Ha y4u-
TEJIUTE Ja Pa3BUBAT CUJIHUTE CU CTPAHU U J]a KOMIIEHCHpAT ci1aboc-
TUTE CU. B TO3M KOHTEKCT pe3ynraruTe NMOKA3BaT HAll-CULeH UHMe-
pec KbM ungopmayuonHume mexnono2uu, METOIUKUTE Ha 00ydeHUE
10 OT/ICJTHU Y4eOHU MPEeIMETH, TEOPHUATA Ha BE3IUTAHUETO U Tea-
roruueckara rncuxosiorust. Topa ce 00sCHsIBa, KAKTO C HAPACTBAILIOTO
3HAYCHUE HAa TEXHOJIOTUHTE, TAKa U C IOTPEOHOCTTA OT MPAKTUYECKU
edeKTH B yueOHuUs Jac.

Tpemo, xputepusr ,,Cmenen Ha opueHmayus KoM NO-UUpoKa
Hayuna 6a3a’* ynaBs HHTEPEC KbM COITUAITHO-TICUXOJIOTUIECKH U (pr-
710co(CKH OCHOBU Ha 00pa3oBaHUETO (HAmp. MmeJaroruyecka u co-
[UATHA TCUXoIorTus, punocodus Ha 00pa30BaHUETO, JINTEPATYPO3-
HAHUE U JIp.) KaTo U3pa3eHa OPUEHTAIIMSI C€ YCTAHOBSABA IIPU BUCOKHU
OIICHKHU B CHOTBETHHUTE O0JIACTH, KOETO MOXKE Ja C€ MHTEPIIPETHPA
KaTo €1H BUJ OCHOBA, “‘THI Mpexka‘“ 3a nmpodecHoHaHa JICHHOCT.
Pesynrarure moka3sar cnabd nHTEpec KpM punocodusTa Ha 0Opazo-
BaHUETO, JIUTEPATyPO3HAHUETO U PEIUTHITA, KOETO TIOKa3Ba, ue Xy-
MaHUTAPHO-TEOPETUUHUTE O0JIACTU C€ BB3MpPHUEMAT Karo MO-Majiko
MOJIE3HU 3a HEMOCPEACTBEHAaTa KJjacHa NMPAaKTUKa U MOTBBPKIaBa
ymuaumapxama opuenmayusi KoM ,,pa00TelH cera’ HHCTPYMEHTH.
Bucoxkara orenka 3a ncuxonorunueckure 3Hanus (82,0%) e BakHa,
JTOKOJIKOTO T€ CTOSIT B OCHOBATa Ha pa30MpaHeTo Ha TTOBEICHUETO Ha
JUYHOCTTA KAaKTO B yueOHara AeWHOCT, Taka U B MEXIYIUIHOCTHU
OTHOIIIEHUST; KAKTO B 00Opa3oBaresHa cpe/ia, Taka U U3BbH Hesl.

B 000011eHue Ha pe3ynTaTuTe, ¢ Orlie/l MoJ00psBaHe Ha IpPo-
¢decroHaHaTa MOArOTOBKA, BHUMAHUETO W WHTEPECUTE HA yUUTE-
JIMTE ca HACOYECHU KbM JUCIUILTUHAPHHU 00JIaCTH, KOUTO Ca OCHOBHH
3a mpoecroHaTHAaTa UM JICHHOCT U ca SICHO OOBBP3aHM C peaHara
UM MPAKTHKA, T.€. U300pBT € 0a3upaH Ha akaJeMHYHa MOATOTOBKA.
BbB BpB3Ka ¢ M3aUTHATaTA XMUMOTE3a X1 CE YCTAaHOBSABA M3PA3EHO
CeneKmueHO OMHOUIEHUEe KbM aKa0eMUdHama neoazo2uxa, KosiTo ce
OIICHSIBA BUCOKO, KOTaTO TTOIKPETNsl HETOCPEACTBEHAaTa MPUII0KH-
MOCT ¥ IPO(ECHOHATHOTO YTBbpKAaBaHe. Taka OpueHTaLUsATa KbM
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aKaJeMHYHOTO U MHCTUTYLIMOHAJIHUTE PaMKH CE€ MPEBpHIIA B OC-
HOBa 32 (OPMUPAHE HA CeleKMUBHU NPASMAMUYHU NPEONOYUMAHUs
KbM UJEH — KaKTO TEOPETUYHH, TaKa U HAyYHOMOIYJISIPHU.

OuakBaHusi Ha HU3CJICABAHUTE CIIPAMO HAYYHOIIOMYJsAP-
HaTa negaroruka

B®B Bpb3Kka c BTOpaTa XunorTe3a ce mpoCieisiBaT nposieieHus
Ha memamuyHume obnacmu Ha uHmepec KbM HayYHOIOMYJISIpHATA
MEe/IarOTUKA C aKIIEHT BbPXY OCHOBHU MPAKTHUECKU Chepu: MEXITy-
JMYHOCTHUTE OTHOIICHHUS B KJIaCHATA CTasi, MOTUBAIMATA M yYCBOSI-
BaHETO Ha y4eOHOTO Chbp)KaHNE, OTHOUICHUATA B YUHJIUIIIHATA 00-
IIHOCT, CAaMOpETY/IalHUATa U UHTETPUPAHETO HA ChBPEMEHHUTE TEX-
HOJIOTHH B y4eOHus mporec. Pesynrarure (B OainHHM OLEHKH C MOC-
JISIBAIIOTO TPOIICHTHIIHO PaH)KUPaHE) TIOKa3BaT, Y€ BOJEIIHN Ca Te-
MUTE, CBBP3aHU C MOIIbPKAHETO HAa MHTEPECa W MOTHBAIMATA 32
yuene (92.4%), pazButueTo Ha TBOpueckutTe crocodHocTH (91.2%)
1 HOBHTE cpejcTBa 3a ooyueHue (90.4%). ToBa mokas3sa, ye yuure-
JIMTE TPEANOYUTAT ChAbPIKaHUE, KOSTO MOXE JUPEKTHO Ja CE ,,1ipe-
6ede 6 ypok* M 1a NOA0OpH yIacTUETO HAa YUCHUIIUTE U KaYeCTBOTO
Ha y4eOHusa mpouec. [lo-cmab e WHTEpechT KbM TUCIUILIMHATA
(73.2%), npodecuonannara komyHukanus (78.0%) u mogkpenara B
oTHoweHusaTa poauren—aere (78.4%), koero HacouBa KbM (HOKYC
BBbpXY BHTPEIIHUTE MPOIECH B KIIACHATA CTasi M U3BECTHO MO/IICHS-
BaHE Ha COIMAIIHUTE U KOMYHUKallMoHHUTE pecypcu Ha HIIII.

IIpuuunume 3a TO3W ummepec CHIIO Ca NMPEAUMHO IPAKTH-
YeCKH: Hall-CHJIHO 3HaY€HUEe MMaT MOTUBUTE ,,AHTEPECHO 3a MpPaK-
tukara“ (90.0%), ,,o0orarsBa npaktukara“ (87.2%) u ,,JIMYHO MPO-
BepeH onut* (86.4%), nokaro mo-cinabo 3HaYeHHe uMar pasdupae-
MocCTTa Ha TekcTa (43.6%), HaBakcBaHEeTO Ha nporycku (75.2%) u
CchpeBHOBaHUETO ¢ Konerd (76.4%). B o0oOiieHune, n3ciaenBaHuTe
TepcaT B HIIII mpeayu BcHuko NpHIIoKUMH UIEU, TPOBEPEHN MOJENH
U aJalTUPYEMHU PELICHHsI, KOUTO 00orarsaBar y4yeOHOTO MpPEXKHBs-
BaHE W MOTaT HEMTOCPE/ICTBEHO J1a C€ M3TOJI3BAT B MPAKTHKATA.
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Kanauiu 3a 10cTbIl 10 TEKCTOBE OT HAYYHONOMYJISIPHA Te-
JAaroruka

AHanuzupa ce obxeamvm u GIUAHUEMO HA USMOYHUYUMeE HA
ungopmayus, CBbp3aHU C HaydyHOINOMYysipHarta nenaroruka. Cpen
TAX Ce BKIIOYBAT: MyONHMKAlMK (KHUTH, CTaTUU, EIEKTPOHHHU pe-
Cypcu); NUYHA KOMYHHMKauus (KOJETH, HAacTaBHHIM, Mpodecuo-
HaJHU OOIIHOCTH); MHCTUTYIIMOHAIHA KOMYHHUKAIUS (OOyYHTEITHHA
KypCOBe€, CEMHUHApPH, POTPaMH HA YYUIIUIIA WIA YHUBEPCUTETH).

PanroBara kiacaiusi ouepraBa TpU BOACIIU KAHAIU 3d OOC-
mwn: enekrpoHHuTe pecypeu (92.0%), KOMyHHKAIUATA C KOJETUTE
(87.2%) u merognueckute cemunapu (74.4%), BbTPEIIHOYYMIIHILL-
Hute (opmu. ToBa MOKa3Ba OPHEHTAIUS KbM Obp3 U NPAKMUYEH
docmwbn 00 udeu, KOJIETUATHO aTaNTUPAHE U JIOKAIHO YMBbPIHCOA-
6aHe Ha MPHJIOKUMHU NMPAKTUKH. ChYeTaBaHETO Ha TEXHOJIOTHH, TIPO-
decuonanen oOMeH U OpraHU3UPAHO MpeJaBaHe Ha MeJarornyecku
OIUT Pa3KpHBa BH3MOKHOCT aKaJleMHUYHATa MOJATOTOBKA Ja C€ OT-
BOpY KbM H3BbHAKaJEMHUYHO 3HaHHE. B kpas Ha kiacamusTa ocTa-
Bar PYO, HayunuTe crincanus, KOMyHUKAIUATA C POJUTEIUTE, KOETO
NOKa3Ba, Y€ gopmanrnume, aOMUHUCMPamMueHume U pOIUTEIICKUTE
KAHaiu umam no-HUcKa 3HAYumocm 3a JOCThIA JO HayYHOIOITY-
JSIPHU ¥ HETPAJMIIMOHHY Tearoruuecku uaeu. B o6o6menne, pe-
3yATATUTE COYaT JOMUHUPAHE HAa IUTHTATHATE KaHAIN, TOAKPETICHH
OT KOJIETHaHaTa Mpexka, KOeTo n3pas3siBa NpeArnouyuTaHue KbM Obp3,
MPaKTUYEH JOCTHII U (QUITpUpaHe Ha MHPOpMAIUATa ype3 JI0Be-
peHu npo¢eCHOHAIHU OOIHOCTH.

C o2neo na pezynmamume u CbnOCMABAHE UM C U3OUSHAMAmMA
xunomesa X, cneosa 0a ce npueme, ue u3Cie08anume y4umenu om
Hayanen eman Ha 06PA306AHUEMO UMAM NPACMAMUYHU O4AKEAHUS
KbM HAYYHONONYIAPHAMA Neda2o2uka U usoupam cb8pemenHU UH-
Gopmayuonnu kananu 3a 0ocmvn 00 Hes. BeIpeku ToBa Ta3u mpar-
MaTUYHOCT MMa CBOsI KOHKpETHa (JOKYCHA TOUKA: SICEH MPUOPUTET
BBPXY MPOPECHOHATTHUTE MPEAU3BUKATEIICTBA B KJIaCHATA CTasl.

29



UYpe3 HayyHONOMYJ/ISIPHA MeJaroruKa KbM aJTEPHATHBHA
o0pa3oBare/iHa NPAKTHKA

C OIUIC]] Ha TPpeTaTa XUIoTE3a N3CIICABAHETO HACOUBAa BHUMaA-
HUCTO CHU KbM TPU OCHOBHHU U3MCPCHUSA: OTBOPCHOCTTA HA CpE€aara,
00xBaTa Ha JIMYHUS OIUT U CTEIIEHTA Ha BB3IIPUCMAHUTC 6apnep1/1.

[TepBOTO M3MepeHue 00XBaIlla CMeneHma Ha OMKPUMoOCH u
uHmepec KbM UJEUTE U PEIICHUSATA Ha HAYYHOIIONYJIipHATa Nearo-
rUKa B pod)eCHOoHAIHATA U COIMAlIHATa cpefa Ha yuutens. To mo-
Ka3Ba JOKOJIKO KOJIETHU, PbKOBOAUTENH, AKaJEMUYHHU JIUIA, POJAUTEIIN
Y TIPEJICTaBUTENIN Ha OOIIHOCTTA MPOSBSIBAT MOJIOKUTEIIHO OTHOIIIE-
HUE KbM uueute, meroaure u rexuukure Ha HIIII. Pesynrarure no-
Ka3BaT, Y€ MPUEMAHETO HA HETPAAULUMOHHHU UIEU CE€ OCBHILECTBIBA
Haii-Beue B poecruoHamHuTe OOIIHOCTH HAa IPAKTUKYBAIIUTE yUH-
TEJHU, KBAETO OOMEHBT € ObP3 U HACOYECH KbM MPAKTUUECKH pelie-
HMUSA.

IIpueMcTBEHOCT HA HIeN OT HETPAIN-

NHOHHATA MeJarornka B mpogecuona- o

HATA M COLMAJIHATA Cpe/ia Yo OT MaKcH-

Panr MaJHus 0aJ

Bamu koneru-yuuTeny B yuuiIHILe 2 81.6%
Bammm xonern-yuurenu, padboTemnu B u3- 3

BRHYUHJIMIITHOTO 00pa3oBaHue (IICHTPOBE,

IIKOJTH, KITyOOBE M TIp.) 80.8%
Koneru ot popymu B enekTpoHHa cpena 1 86.4%

Tadmuua Ne 6: [Ipuemcmeenocm Ha udeu om HEMPAOUYUOHHAMA Ne0A202UKA (YACMUYUHO
npedcmasgsaue)

Haii-Bucoku HUBa Ha MPUEMCTBEHOCT ce HaOII0aBar B Xopu-
30Hmannume Kone2uainu mpexcu (tadbmuma Ne6), cpennu — npu ooy-
yutenu, Meroaucty (80%), yuniauiHo ppKoBocTBO (78,4%) u yue-
Hui (76,8%), a Hali-HUCKHU — B a]MUHUCTPATHBHUTE U OOIIECTBE-
HUTE KaHaJ{, KaT0 PErHOHAIHU W OOIIMHCKH CTPYKTYPH U POIH-
tenu. ToBa mokasBa, ue npogecuonarnama cpeda, 6Iu3Ka 00 Kiac-
Hama cmas, YCKOpsA6a NPeHoca Ha udeu, JTOKaTo TMO-OTIATICYCHUTE
WHCTUTYIIUOHAIHU U COLIMATTHH CPEJIU T'H TIPUEMAT TO-TIPEIIa3IuBO.

30



Ipuuunume 3a unmepec kom HIIII ca mpean BCUYKO OCb3HAM
usoop na yyumenume (83.2%), a He pe3yaTar OT BHHIICH HATHCK.
Toit ce mogabpka Hal-CUITHO OT KojiernamHuTe oomHoctH (73.2%)
U OT YYMJIMIIHOTO pbKoBOACTBO (70.8%), TOECT OT cpenu, KOUTO ca
Hal-0JIM30 710 peajiHaTa Iejarornyecka MpakTHKa U MoraT Heroc-
PEACTBEHO Jia MOAKPENAT NpUjlaraHeTo Ha HOBH ujeu. B mpoTuso-
MOJIOXKHOCT, ciiabata poiist Ha PYO, MOH u akanemMuunara oOIIHOCT
MOKa3Ba, Y€ UHCMUMYYUOHATIHUME U AKA0eMUYHUmMe CIMpPYKmypu ce
8b3npueMam Kamo no-omodaiedeHu Om exceOHeGHume HyxHcou Ha
YUUTENs] ¥ UMAaT TI0-OTPAHUYCHO BIMSHUE BBPXY (POPMHUPAHETO HA
TO31 UHTEpEC.

O0600111eH0 1O IBATA KPUTEPHSI CE BIK/A, Y€ UHTEPECHT KbM
HIIII e eqHOBpeMEHHO BBTPEILIHO MOTUBUPAH U COL[MAIIHO MOJKpPE-
neH B Onm3kara npodecuonanHa cpena. OT exHa crpaHa, TOH ce
dopmupa KaTto och3HaAT U300p HA CaMHUTE YUUTENH, a OT JIpyra — ce
3acuiiBa Hail-Beue upe3 KOJETHaJHUTE OOLIHOCTH U YUUIIMILHOTO
PBKOBOJICTBO, TOECT YpE3 CPE/IU, HEMOCPEICTBEHO CBbP3aHHU C peall-
HaTa MIpaKTUKa. 3a cMeTKa Ha TOBa HHCTUTYOHMOHAJIHUTC U aKaAC-
MHUYHHUTE CTPYKTYpU MMaT IMO-Cl1a00 BIMSHUE, KOETO IOKa3Ba, ue
npuemMaHeTo Ha uiaen u pemienus ot HIIII ce onpenens oCHOBHO OT
TSAXHaTa MPaKTUYecKa CTOMHOCT M OT MOJKpenara Ha npodecroHal-
HaTa O6HIHOCT, a HC OT BbHIICH aAIMHUHUCTPATHBCH UJIN aKAaACMHUYCH
aBTOPUTET.

HOH3B3He/l'lpaKTl/IKyBaHe Ha pelICcHUs 0T HAYYHOIIOIIy-
JsIpHaTa neaaroruka B JJHYHaTa nNpaKkTuka

Bropoto n3Mepenue pasmiexna ooxeama Ha JUYHUSL ONUM U
cmenenma, B KOSITO IPAKTUYECKUTE JEUCTBUS €€ IMOAKPEIAT OT MPO-
decuonanHus onuT Ha camus yuuten. OneHsBa ce JOKOJIKO y4yacT-
HULIUTE UMAT peajieH ONUT B MPWJIAraHETO Ha UJEH, METOIU M TEX-
HukH, cBbp3anu ¢ HIIII, ype3 oOydeHue, TMUHU UHUIIMATUBU WM
KojiernasieH ooMeH. JlaHHUTE CBUJETENICTBAT 3a CHJIaTa Ha obpam-
Hama épv3ka 6 omuouwtenuama c yuenuyume (98.0%), ynosnerBope-
HUETO Ha YYUTEIUTE OT MOCTUTAHUTE OT TAX PE3YATaTU U CTpeMexka
KbM I10/100psiBaHE HA MHAMBHIyaJlHATa Melarornyecka npakTuka, a
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C Hali-HUCHK BOT OCTaBaT KOJICKTUBHHUTE M BHHIIMHUTE ePekTH. OT-
YHTa Ce SICHA MOCIIEIOBATEITHOCT — ITBPBO MOJIBUTE B YPOKA M TUTHO
npodecroHaHUTE ¢EKTH, CIIC TOBA KOJCKTUBHUTE U OOIICCTBE-
HUTE OTpaxkeHws. M3riexna, de JUYHUAT MPOPECHOHATICH OMUT
MOTBBPIK/IaBa M 3aCHJIBA MOTUBAIUATA: YUYUTEIIUTE MPOIbIDKABAT Ja
MpHUJIaraT HOBU MPAKTHUKH, 3al]OTO BHKIAT OJ0OpEHUE OT yUeHHU-
IIMTE, yCeIaT moxoopeHne B coOcTBeHara cu pabora u HabroIaBar
pasmmpsiBaHe Ha CBOsI MPOodeCUOHANIeH KanmuTan (KyaTypa, Kapu-
€PHH Bb3MOXKHOCTH, TBOPYECKA YCTOMYUBOCT).

Bapnepn nmpea BbBEKAAHE HA UACH U PCIICHUSA OT HAYIHO-
nmomyJisipHaTta nmegaroruka B ripakTukara

Tperoro n3MepeHue aHanu3upa ooxeama u UHMEH3UGHOCMA
Ha év3npuemanume dapuepu npeo unmezpupanemo Ha uoeume Ha
HIIII B yueOHara npakTuka. OTUnTaT ce OpOST HA YCTAaHOBEHUTE
IPEYKH U TSAXHATa TEXKECT CIIOPE] CaMOOLIEHKaTa Ha yYaCTHULUTE.
Te morar ga ObJaT HHCTUTYIMOHAIHH, COUMAIHN WK JnyHd. Crio-
pel U3cieBaHUTEe YUUTENIH, OCHOBHUTE Oapuepu ce u3passBar B He-
docmamvuynama oceeoomernocm Ha yyumenume (82.4%) u ckiou-
Hocmma um Kvm koncepsamugrnocm (77,2%), KOATO Bb3NPENATCTBA
BKITIOUBAHETO UM B JISHHOCTH, KOUTO HE Ca HHCTUTYIIMOHAITHO U3HUC-
KBaHH, a ,,0pOH30B MeIaJ‘* ce OTCHXKAA HA IUNCama Ha TOKAIHU aKa-
oemuunu uzcneoganus (67,2%). Tasum xomOuHauusa Qopmupa
»CTPYKTYPHO SApO‘‘ Ha MPEUKUTE U3pa3siBallo ce B Ie(UIUT HA HH-
dopmarus 1 HaCOKH, KYATYPHO HaTpyIlBaHa MPEANA3INBOCT, JIUTICA
Ha U3CIIe/IBaHusl.

PamkupaHe Ha HHTepecuTe 32 BbBe:KIaHe
Ha pemienns ot HIIII cnopen opranusanmnon- % ot
HATa KyJTypa HA YYU/IHIIETO Panr | makc. 6axa
Heo0xoauMocT 3a YYIITUIHUTE HHOBAIHH 1 86.0%
JlruHa xapuepHa aMOHITUSA 2
84.0%
EcrecTtBeHO pemieHue 3a TBOpYECKaTa BU 3
cpena 83.2%

Tab. Ne 10: Pamxupane na unmepecume cnopeo opeaHusayuoHHama Kyi-
mypa Ha y4uauuemo (4acmuino npeocmassue)
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Pesynrarute moka3sar, 4e HHTEPECHT KbM TAX HE CE BB3IPH-
€Ma KaTo CTpaTerus 3a JIMYHO ,,0leIsIBaHe" MIIA KaTO MHAUBUIYATHO
yCHITHE, @ KaTO HOPMaJIHA U JKEJIaHa 4acT OT WHOBAI[HOHHHS KUBOT
Ha yunimieto (tadmuma NelO).

B Ta3u nonoxuTeHa NepCIeKTHBa Ce OTKPOSBAT MOJKpernaTa
oT pbkoBOACTBOTO (80,8%) M cTUMyNHMpalara poJis Ha KoJierual-
Hara oOurHocT 3a npodecuonanno uspacrane (78,0%), koeto Ha-
COYBa KBbM IO-CKOPO OJaronpusTHa OpraHuW3alMOHHA KyITypa. 3a
pasJivKa OT TOBa, NMPEJICTaBUTE 3a MPpodecuoHa Ha 3amiaxa, 0e3mo-
JIe3€H OMHUT WM PUCK OT KOHQIIMKTH ¢ OpUIMATHATA MOJUTUKA U
YYWIAIIHOTO PBKOBOJICTBO 3aeMaT IOCJCIHU MO3HIIUHU, KOETO IO0-
Ka3Ba TsAxHara nepudepHa 3HAYUMOCT.

B®B BpB3ka ¢ muzaurHarara xunomesza Xs, pesyimamume s
HOMBbPAUHCOA8am, Mull KAMO NOKA36AM, e YCEOA8AHEemO U Npuiaza-
Hemo Ha pewenus om HIIII npu yuumenume ce onpeodens om 63au-
MOOeticmeuemo medicoy KoleUuainama cpeod, 1uyHus npoghecuona-
JIeH U300p u onum, U OpP2aHU3AYUOHHAMA KYIMYpa HA YYUIULEemo,
KAmo 8bmpeuwHoyYuIuyHama cpeoa ce o4epmasa no-ckopo nook-
pensuya, OmKoIKOmo 8b3nupauyd.

Brpamaﬂe HAa UACH OT HAYYHOIIoIyJ/JIipHaTa neaaroruka
B MpaKTUKaTa

B xoHTeKcTa Ha YeTBBPTATA XMIIOTE3a U3CICABAHETO CE Ha-
co4YBa KbM TPH OCHOBHM KPUTEPHUS: NIPEACTABSIHE HA JINYHUS OIIMT,
(dbopMu Ha CHIOZIENIIHE HAa ONTUTA U XapaKTep Ha 0OCHKIaHUTa U JINY-
HUTE olleHKU. [lenTa e fa ce yCcTaHOBU 1aiy U KaK YYUTEIUTE IIPEB-
phILIAT UIEUTE Ha HAy4YHOIOIMYJSpHATa MEJarornka B cOOCTBEHU
IIPAKTHKH, TOKOJIKO TY CIIOAEIAT U KaK TH OLICHSBAT.

[IspBUAT KpUTEpUI — ,,ipedcmasane HA JUYHUS ONUM 8 00-
Jacmma Ha HAy4HONONYIApHAmMA neoazo2uxa, 0oxeam Ha Onuma u
meopuecku 006asKu‘ — MPOBEPsIBa HATUINETO HA COOCTBEHH EKCIIe-
PUMEHTH, HAOMIOEHUS U aIafiTAllUU HA UJICU, METOJIU U TEXHUKH OT
HIIII. Pe3ynTarute moka3Bar NpearnoYuTaHUE KbM MOIXOAH, KOUTO
JIECHO C€ MPEBEXKIaT B CTPYKTypara Ha ypoOKa U B aKTUBHOCTTA Ha
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YUEHUIIUTE: y4yeHe Upe3 MpaBeHe/KOHCTPYKTUBHU3bM (87,6%), UHTE-
pakTuBHU Metoau (84,4%), NPOEKTHO-OPUEHTUPAHO OOydeHUe
(82,8%) u yuene upe3s npexxussBane (79,6%). ToBa HacouBa KbM H3-
0Op Ha KOHKPETHU, JTUIAKTUICCKHU MTPHIIOKUMU ITPAKTHKHU, KOUTO J1a-
Bar Obp3a oOparHa BpB3Ka M MOTaT HEMOCPEICTBEHO Ja MPOMEHST
IPENoaBaHETO.

Bropust xpurepuii pasmexna ¢gopmume Ha cnooeisine Ha
onuma 4pe3 MyONuKaIlH, y4acTusi B KOH(PEPEHIMH U CEMHHAPH,
KakTo U HedopmaiieH oOMeH ¢ kostern. Criopes; pe3ynraruTe BOACIIN
ca BBTPEIIHOYYHIIUINHUTE neaarorndecku ¢opymu (72.0%) u uH-
TepHeT (67.2%), Thil kKaTo ca GIM30 10 MpaKTHKaTa, OCUTypsBaT
Obp3a oOpaTHa Bpb3Ka U KojernanHa Bajauau3anus. ChlieBpeMeHHO
BHCOKOTO MSICTO Ha CAMOCBMHEHHETO OTHOCHO 3HAYMMOCTTA Ha pe-
synrarute (61.2%), KakTo U HUCKUTE JISJIOBE HA MyOJIMKAIUU U Te-
putopuaiHu (GOpyMH, MOKa3BaT ciada WHCTUTYIHOHAIM3AIUS Ha
TO3H OIUT: TOW OCTaBa ITIABHO B KOJETHATHUTE MPEXH U PSIKO A0C-
THUTa J10 NO-QOpPMaITHO pa3pOCTPaHEHHE.

TperusT xputepuidi ce OTHACS 0 OUCKYMUpAHUmMe memu u
auyHume oyenku Ha yyumenaume, cebp3anu ¢ HIIII. Ananusupa ce
Tl BHUMAHUETO € HaCOYEHO CaMO KbM KOHKPETHH METOTUYECKH
peleHus Wi o0XBalla U Mo-IIUPOKHU MeIarorndecku u gpuiaocod-
cku BeIpocH. Cvovporcamennus npopui Ha Onuma 3a cnooesiHe u
npuemane Ha udeu CIOPe]] U3CIEIBAHUTE YUUTEIHN € CHITHO ,,IICHXO-
coluaieH".

IIpuemane u cnoze/isiHe HA UJIeH OT JUYEH OMUT ¢ % OT
(oxycupana remaruka Panr | makc. 6aa
[IpeBeH1Ms HA HACUIINETO B YUUIIHIIE U U3BBH HETO 1 89.2%
IIpeBeHIMs HA PUCKOBETE OT 3aBUCUMO TOBEICHHE 2 88.8%
JIMuHOCTHOTO M3pacTBaHE HA YICHUIIUTE 3 87.6%
CrpaBsiHe cbC cTpeca IPU YUYEHULU U yIYUTEITH 4 87.2%

Tab. Ne 13: [Ipuemane u cnooensane na udeu om audeH Onum ¢ oKy cupara
memamuxa (4acmuyHo npeocmaesne)
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Pesynrarute naBar moBoj Jja ce CMETHE, Ye MPUOPUTETHT 32
crnomensae Ha iuder onuT or HIII e HacoyeH KbM 0€30I1aCHOCT,
Onmaromoiy4yre, MOTUBalUs M NPAKTHUYECKH aHTaKuMeHT. Haii-
HUCKO C€ OT4YHTa (PYHKIIMOHATHATA aIMUHUCTPATUBHOCT: pa3padboT-
BaHe Ha y4eOHO ChIIbpKaHue U padboTa ¢ poaurenu (o 76,5%), npo-
BEpKa U OLIEHKA Ha HayueHOTO (78%), KOETO HaBeX/1a Ha MUCHIITA,
Yye TE3U TEMHU CE MPEKUBSIBAT KaTO MO-HOPMAaTUBHO U MHCTUTYIHO-
HAJIHO HATOBapeHH.

B 00001mieHue 110 ,,MHTErPUPAHETO HA UJICU 3aUMCTBAHU OT
HAy4YHOTIOMYJISIpHATa TIelaroruyecka JUTeparypa, aHaJIu3bT IIO0-
Ka3Ba, 4e TO He MPEACTaBIIsIBA 0011l MPOOJIeM, a € CEJICKTUBEH ITPOIIeC
C SICHO U3pa3eHU 30HU HA CHJIA U CJIa0OCT.

C oeneo na pezynmamume u CbnOCMABAHEMO UM C U30USHA-
mama 4emebpma Xxunome3sa cieoea 0a ce npueme, ue 62padicoanemo
Ha uoeu om HIIII ¢ npakmuxama e npoonemamuiro, camo ako uoe-
ume ca abCmMpaKxmuu u He nooJexlcam Ha yCmoudugo 6b3npouU3eedic-
oaHe 6 npakxmukama. Yemevpmama Hyneea xunomesa He ce nom-
6vporcoasa B OOIIMS CH BUJ: HABCAKBAE, KbjeTo uaeute ot HIIII ca
JIMJTaKTUYE€CKU KOHKPETHU U TIOBTOPSIEMHU, HHTErpalluaTa peajiHo ce
ciayuBa. T ce MOTBBbpKIaBa YaCTUYHO CaMO B J[BA acIl€KTa, KOUTO
ca ciabara MHCTUTYIMOHAJIHA paMKa 3a crojensHe (oduuuanHu
nyOJIMKAallUK ¥ perMoHaNHu (pOpyMH MMaT HUCKA BUAMMOCT) U Ma-
paTurMaTHYHUTE/HUILIOBH HAIIPABICHUS, KOUTO TPYAHO C€ MPEBEXK-
JIaT B €XKeJHEBHA pyTHHA 0€3 JOITbIHUTEIHU ONOPH.

35



Yemevpma 2nasa: Hoeu om nayunononynapuama neoazo-
2UKa 6 Onuma Ha neoazo3u — NPaKmuyu

MetonbT 3a MostyuaBaHe Ha EMITMPUYHH PE3YJITATH IPU Kauec-
TBCHOTO M3CJICABAHE € MHTEPBIO, a PE3YJITATUTE Ca MOIJIOKCHU Ha
KOHTCHT-aHaJIN3, KaTo 3a 210041 Kame2opuu ca TPUETH KPUTCPH-
HTC, IOCOYCHU B TPCTA IJIaBa. EI[I/IHI/ILII/ITC 34 aHaJIu3 cJieaBaTr UHANU-
KaTOPUTE 32 KPUTEPUUTE, IOCOUYCHH B TPETA IIaBa. 3a EJUHUIM 32
OpoeHe € MPHUETO BCSKO OTACTHO UHTEPBIO.

OuakBaHHsl HA MHTEPBIOUPAHUTE YYHUTEJH KbM HAYy4YHO-
NOMyJIAPHATA MeJATOrMKAa W NMPUJIOKMMOCTTA W 3a aJITepHa-
THBHHM 00pa30BaTeIHH NPAKTUKH

JlaHHUTE OT MHTEpBIOTATa MOKa3Bar unmepec Kom HIIII xato
M3TOYHUK HA MPAKTUYECKH PEIICHUS 3a MO-CMHCICHO M aHTaXKU-
paio yuene. /lpuemanemo Ha nogume uoeu e HepasHOMEPHO, KaTo
MO-BB3PACTHUTE YUUTENU MO-4ECTO CPEIIaT 3aTpyIHEHUs, 0COOEHO
IIPU TEXHOJIOTUYHU IIPOMEHU, HO TOBA I10-CKOPO MOpaxkJa MoTped-
HOCT OT ITOJKpena, OTKoJIKoTo oTxBhpisiHe. HIII ce Bp3mpuema karo
JOCTBITHO U MPUJIOKUMO 3HaHHE, KOETO IOIIOMara yBepeHo BbBEX-
JlaHe Ha IpOMsHaTa B yueOHMA mpolec. IHTepBIoMpaHUTe yUUTEIH
CIIOJIETISIT, Y€ B MHCTUTYIIMUTE, B KOUTO PabOTAT, c€ ouepTaBa s0po
om yuumenu-uHo8amopu, KOUTO JBIKAT MPOMSHATA upe3 eKCIepH-
MeHTHpaHe, camoodydenre, STEM u nururainu npakTHKH, CIIOfe-
JsIHE M BbTpelIHU oOyueHus. Te He caMo BbBEKJaT HOBHU UJIE€U, HO
Y TM aIallTUPAT U pa3snpocTpaHsABar cpex koierure, 3arosa HIIII ce
CBBP3Ba HE NIPOCTO C HOBOCT, a C Bb3MOXKHOCTTA T4 J1a CE NIPE/IaBa B
YYUJIMIIHATA OOIIHOCT Ype3 0OMEeH Ha JOOpH MPAKTUKH U TPHUIIO-
KUMH MOJEIIH.

Ipuuunume 3a nposisa Ha unmepec u BHUMAaHUe KoM NYOIUKA-
yuu om HIIII ce onucBaT MpeAMMHO KaTo YYEHUKOLIEHTPUYHH, 32
npodecrnoHanHara eeKTUBHOCT U pa3BUTHE. TpagUIIMOHHUTE Me-
TOJIMKHU C€ BB3MPUEMAT KAaTO OCTAPETU U HEJOCTaTbUHU 3a ChBpE-
MEHHUTE YYECHUIIH, a aKQIEMUYHUTE MOJEIN — KaTO HYXJIACIlU Ce
OT OCbBpeEMeHsBaHe. Ta3u kputuuHa Haraca oueprasa HIIII karo
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MIPOCTPAHCTBO 3a AKTyaJlHU U MPAKTUKO-OPUEHTUPAHU IE€JAroru-
YECKH PELICHUSI.

C oeneo Ha oanHume modice 0a ce npueme, ye HIIII ce ev3npu-
ema Kamo cpeocmeo 3a aKkmyaiusupane Ha aKkaodemuuHama neoazo-
2uKa CTIPSIMO JIUTUTAITHHS M TUHAMHUYCH CBAT HA YYCHUIIUTE M KATO
pecypc 3a No-NpUNONCHA U AIMEPHAMUBHA NPAKMUKA, KOETO NOMm-
8vpoIcOasa emopama uzoucnama xunomesa. Ts monmnoMara mpomsi-
HaTa B pPOJIsATa Ha yYEHUKA — OT MACHBEH CIIYIIATENI KbM aKTUBEH
YYaCTHHK, Ype3 MOAXO/AU, HACOYCHU KbM Pa3BUTHE Ha MHCICHETO,
AKTUBHOCTTA W MPHJIATAHETO HA 3HAHUATA.

JloCThII 10 HAYYHONOMYJISIPHU MeIAroru4ecky uaeu: npei-
MOYMTAHU U3TOYHUIIU H MPAKTUKH HA ThPCeHe

OTHOCHO 0obx6ama na uzMouHUYU HA UHGOpMaYUs CE YCTaHO-
BSIBA, Y€ YUUTEIHMTE U3IOI3BAT MIMPOK KPBI M3TOUHHUIM HA HAYYHO-
HOMYJIsipHA Telaroruuecka nHpopManus, Karo BOJCHIO MICTO 3ae-
MaT OTHOBO, KaKTO M IPU KOJIMYECTBEHOTO W3CIIEABAHE, OUSUMAI-
Hume pecypcu u Koiecuannuam oomeH. Akademuynume N3TOUHULN
3ama3BaT 3HAYEHUETO CH, MAaKap M MO-OTPAHUYECHO, a JOCTBITBT JI0
HIIII ce ochinecTBsiBa Upe3 chueTaHue MeXy (hopMasiHO U HEPOp-
MaJIHO y4YeHe, IpU JOMHHHUPAIIA POJIS HA CAMOCTOSTEIIHOTO ThPCEHE
U poecroHaTHUTE OOIIHOCTH.

TemaTuka Ha HHTEPECUTE KbM HaAyYHOIIoNyJ/JIsipHaTa neaa-
roruka

3a unrepBroupanute HIIII ce pasnonara B neHTspa Ha Bce-
KHJIHEBHATA yYUTEJICKA ITPAKTHKA KaTO YCTOMYNB U3TOYHUK HA €3UK,
MEeXHUKU U PAMKU 3a CHpAGsHe C PeanHu npeou3suxamencmed B
kjacHara cras. Criopel JaHHUTE UHTEPECHT KbM HESl HE € MOMEH-
TEH, a CE MPOSIBSIBA KATO NOCMOAHHO MbPCEHE HA NPUTOHCUMU pelle-
HUsl, CBbP3aHH HaW-BE€Y€ C MOMUBAYUAMA U GHUMAHUEMO HA YYeHU-
yume, ynpaeienuemo Ha N0GeOEHUemo U npeseitcoanemo Ha meopu-
Ama B JOCTBIIHO U pa3Oupaemo 3HaHue. Hampumep, uHTEpBIOMpa-
HuAT yuuten H. B. koHIIeHTpHpa onuTa cu B UAEATA 32 yueHe upe3
npakmuka v CHoAess, 4e Hail-noope paboTAT NOAXOAHU, IPH KOUTO
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YYEHHUKBT JACHCTBA, M3MPOOBA U Y4acTBa — ,, Yeama e Y4eHUKbm cam
0a nodcenae 0a yuu ' — TOECT MOTHBALUATA Ja TPBIHE OTBBTPE, OT
MIPEXKUBSIHOTO B JACHHOCTTA. M.I[3. n00aBs oIIe eHa BayKHA TepcC-
MEKTUBA — Ta3W Ha peghiekcusama u meopueckama Hazniaca Ha yau-
TENSl — ,, UBNOA36AUKU MEOPYECKAMA CU HACOYEHOCM, VHUMEeNsm
ModHce cam 0d Cb30a0e MexHUKa uiu nooxoo .

Cpena, 0apuepu U OnUT KaTro (pAaKTOPH 32 BHEJAPABAHETO
Ha U/IeM 0T HAYYHONOMYJISAPHATA MeIaroruka

Pesynrarure nokassar, ye kaumamuvm 6 KOJIeKmueéa OKa3Ba
BIMSIHUE BbpXy mpeBpbliadero Ha unen ot HIIII B mpakruka, Ha-
JMIIE € U ChKUTEJICTBAHETO Ha ,,ThPCELU * YUUTENIN U TPAJAULMOHA-
JIMCTH, KOETO BOJIM J10 HEPAaBHOMEPHO IIpUJIaraHe, ojueprasa ce Ha-
JUYHUETO HA ,, ME8bpOU MPAOUYUOHATUCIIU, KOUMO He NpUemMam Ho-
606veeoenusma ¢ enmycuazovm ‘" (MHTEpBIO Ne7) U ,, psaoko uma 3a-
umnmepeco8anu Koieau, nogeuemo He dcenasam 0a ce pazeusam
(uHT. Nel), HO U Ha YUYUTENH ,, KOUMO MBPCAM U Cb30ABAM UHMe-
pecnu pecypcu ““ (MHT. Ne7) U ,, MHO20 KOnle2u nposeasam a06onum-
cmeo “ (MHT. Ne9).

Cnopen aHHUTE UHCMUMYYUOHATHAMA KYAmypa UMa pella-
BaIllO 3HaYeHHe 3a npwiaraneto Ha ujaen ot HIIII, Tei karo moxke
KAaKTO J1a 'O CTUMYJIMpA, TaKa U Ja Io Be3NpensaTcTBa. B enqnu yuun-
JUIIA T€3U UJIEU CE MOAKPETIAT, HO MPEIUMHO B afanTupanu Gpopmu,
a B JIpyTH OCTaBaT JIMYHA WHULIMATUBA WIM HU30JIMPAHA IMPAKTHUKA,
KaTo Hal-4eCTO Ce peain3upar caMo B OTJICTTHU KJIACOBE WJIH TPYIIH,
a HE KaTo ISUIOCTEH Y4YWIHILEeH Mofen. OTKposiBaT ce€ TpU OCHOBHHU
M3TOYHHKA Ha pe3epsu KbM HAyIHOIIOMyJIsipHaTa earoruka cnopeo
JUYHUA U300p Ha yyumenume: CTpax OT HEMOKPUBAHE HA M3HMCKBA-
HUSTA Ha yyeOHaTa mporpama; oraceHue, 4e ajJTepHATUBHUTE Me-
TOAW OTHEMAT MHOTO BPEME; yCEUIaHE, Y€ POAUTEIUTE U PHKOBOJC-
TBOTO OYaKBaT TPAAUIIMOHEH MOIXO/.

8 Hmenara Ha HWHTCPBIOMPAHUTE Ca IPOMEHCHU U C€ ITOCOYBAT OILE KaTO HOMEP
Ha MHTCPBIOMpPAHUA.
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OTHOCHO 0OX6ama Ha onuma u cmeneHma Ha NoOKpenda om
JUYHUA onum, Pa3KasUTe Ha MHTEPBIOMPAHWUTE, CHIIOCTABEHU 3a-
€JIHO, TIOKa3BaT, Y€ YYUTEIIUTE UMAT CHITHA BBTPEIIHA MOTHUBAIIHS 12
pa3BUBAT HAYYHONOIYJISIPHU HICH, TMOIKPEISIHA OT PEaKIMUTE Ha
YUYEHHIIUTE, THMYHOTO JIFOOOMUTCTBO M KoJlernaiHara cpeia. OnuThT
UM 00XxBama pa3HOOOpa3HU MOAXOAW — OT JUTUTATHH PEIICHUS U
UTPOBH TEXHUKH JI0 AKTHBHO yYCHE, MOTHUBAIHS, YITPABIICHHUE Ha I10-
BE/ICHUETO U eMOIIMOHAIHA TOAKPETIa, KaTo BCSAKA HJIEs Ce aanTupa
KbM JINYHHUS CTHJI U KOHKPETHHUSI KOHTEKCT U TakKa C€ YTBbP)KIaBa
KaTo 4acT OT MpodecroHaTHaTa UM UICHTHYHOCT YUUTEIAT MPaBU
»HEW0 3HAYUMO U BUXKIA ,,NON0NCUMENIHA NPOMSHA 8 Peakyusima
Ha yuenuyume* (MHT. Ne 5). JINUHUAT yCTelIeH OMUT € KIIFOYOB JIBH-
rareli, KaTo MOTUBBT € UHTEPEC, IOBEPUE U AKTUBHOCT Y YUCHHIIUTE.
[Tpunaranero, oba4e, 3aBUCH OT B3aUMOJICHCTBUETO MEX Ty BhTPEIII-
HaTa MOTUBAIMS ¥ BHHIIHHUTE YCIIOBHUS, KOCTO HOMEbPICOABA Mpe-
mama xunomezama.

Bapuepu npen BHeapsiBaHe HA MeH OT HAYYHOMNOMYJSIP-
HATAa NMeJArornka B yYWINNIHATA NPAKTHKA

B paskasute Ha yuutenute Gapuepute Ipes BbBEXKIAHETO Ha
uneun ot HIIII ce mosiBsBaT Karo Mpexa OT CUCTEMHH, OpraHU3aly-
OHHM U KYITYPHH OTPaHUYEHHUS, KOATO MOCTOSHHO MPEIUINTA JINY-
Hara uHunuaruBa. [lo 1aHHUTE OT MHTEpBIOTaTa OapuepuTe Ipe
BbBEKIaHETO Ha pemeHus ot HIIIT morar scHO na ce rpynupar B
TPU B3aMMOCBBP3aHU IIOJETA: HOpMamueHu pamku (IPOTPaMH,
CTaHJApTH, U3UCKBAHUS 32 TOKYMEHTALM ), Op2aHU3AYUOHHU 02Pa-
HuueHus (Bpeme, 0a3u, pecypcH) U npoghecuonantu oeuyumu u
KyImypHu Haenacu (JUNca Ha CUCTEeMaTHYHa MOATOTOBKA, CTPax OT
HETPaJUIIMOHHOTO, CKeNTULIM3bM). Te3u mosiera He AeicTBar u3o-
JMPaHO, a C€ HAcJlarBaT U B3aMHO YCHJIBAT, KOETO OOSICHSIBA 3aIl[0
JIOpH IIPU HaJIM4Ke Ha MOTHUBALIMA U UJEH MPOMSIHATA YECTO OCTaBa
4acTHU4YHA U (hparMeHTapHa.

Hanpumep, OTHOCHO HOPMATHBHUTE PAMKH HHTEpBIOMpA-
HUAT yuurena X. A. OnMcBa Kak B AbP>KaBHO YUMJIMIIE BCEKH OIUT
3a ,,Hewjo pazuyno‘ U3BBH IporpaMara BeJHara ce oOBbp3Ba C
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»»IMONIKOBA MHO20 OOKYMEHMAayusl, U3MUUIHO NUCAHe U 00ACHEHUsl, KO-
umo 6YK8aIHO 3a0yuasam meopyeckus npoyecs U yauTeInuTe mpe-
MOYUTAT J1a OCTaHAT B PEXKUMA ,,81U3AM, NPEnooasam U cu mpbe-
6am*‘; 32 OPraHU3aMOHHUTE OPAHMYEHUSI: CTPOTHUSAT IUIaH, KOH-
CIIEKTUTE U HaTOBapeHara yueOHa nmporpama, o KOuTo paboTsT ,,Ys-
JIOMO Memoouyecko obeouHenue — 02PAHUYEHUENMO 8b8 BPeMEmO, He
n0360156a C60000HO U3NU3AHE OM NIAHOB0 3A0A0eHama pamka'
(uaT. No 3) W ,,MHO2O anmepHamuenu nNOOXo00U NPeonoLazam pas-
JUYHa opeanuzayus Ha npocmparcmeomo’* (MHT. Ne 9); npodecuo-
HAJHM Je(pMUUTH U KYJTYPHH HAIJIACH: ,He 6CeKU yuumen uma
00CMamvyHO 3HAHUA U YMEeHUS 3a Memoou u nooxoou om HIIIT“ n
,»4ecmo Iunceam u 0byueHus, Koumo 0a Hu NOMO2HAM 0d 2U YCEoUM*
(unt. Ne 9); X.A. criozensi, 4e HETPAAUIIMOHHOTO YECTO CE BB3IPH-
eMa Karo ,,10Ul0, HeU3SNUMAHO U PUCKOBAHO™ U TIPETHAMEPEHO CE OT-
XBbPIISL.

B®B Bpb3Ka ¢ mpemama xurotesa, BIDKIA Ce, Y€ cCpeaaTa Ha
npodecroHanHa JIeHHOCT (MHCTUTYLHMOHANIHA M TMpodecuoHallHa)
OKa3Bar BIUsHHE BpXy oTHOWEeHHeTo KkbM HIIII n mpuemanero i B
MoJI3a Ha MPaKTHUKATA.

Brpamaﬂe Ha UACH OT HAYYHOIIoIyJ/JIipHaTa neaaroruka
B YUUTEJACKATA MPAKTUKA: OIIUT, CIIOAC/JIAHEC U THIHH OLCHKHA

B npencraBeHuTE OT HHTEPBIOMPAHUTE KOHKPEMHU CAY4au HA
eepadicoane na HayyHononynapuu udeu 6 npaxkmuxama, HIIII ce
IIPEBPBINA B PEATHO IPEKMUBSIHA IIPAKTUKA B KJacHAaTa CTasl, KOSITO
BJIMSIE BbPXY OTHOILLIEHUATA, TIOBEJEHUETO, MOTUBALIMATA HA YUEHU-
IIUTE U OCUTYpsiBa oOpaTHa Bpb3Ka. Te3 KOHKPETHH IPUMEPH ca
NPEIUMHO KaTO omoennu U HeCUcCmemMHy npaKmuKi, KOeTo nomevp-
AHCOA6a YeME8bPMAmMa Xunome3sd 3a mpyoHomo u yCmouiugo 62paic-
Oane. Criopesi JaHHUTE TS C€ MpuJara Hail-JIeCHO upe3 IpexkHBe-
JIMIIHY TEXHUKHU KaTO €KCIIEPUMEHT, Ur'pa, IBH)KEHUE U yueHe upe3
OTIUT, KOUTO ObP30 MOBUINIABAT HHTEpECa U MOTHBaLUATa. TBOpUEC-
Kara aJlanTanys € HaJIMIE, HO 3aBUCH CHUJIHO OT MpeaMeTa, Kiaca U
YCIIOBUSATA, IOPAJAH KOETO NMPUIIOKEHUETO OCTaBa HEPABHOMEPHO, a
MO-LISJIOCTHU MOJENU KaTto oObpHAaTa KjacHa cTas M CUCTEMHa
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WUTpOBU3AIMA CE€ cpentar no-psako. OTKposiBa ce MpoIec Ha OCMHUC-
JsiHE U TBOpUecko npuiarane Ha uaen ot HIIII, crobpaseno ¢ teo-
PETUYHOTO y4eOHO ChABpXKAHUE, KOETO TpsOBa ma Obae mpemnoja-
BaHO. Hanuiie € v npusiarane Ha Hay4YHOITOIYJIAPHU UJIEU, CBbP3aHU
C eMOYUOHAIHAMA UHMENUSEHMHOCM NPU KOHGIUKMHU cCumyayuu,
koeTo noka3sa kak HIIII npeBexaa ncuxoiornyeckoTo 3HaHue B pa-
0OTeIN YUYNUITUIITHU TIPAKTHKH.

ITo oTHOLIEHUE HA cnodensiHemo Ha TUYHUSL ONUM UHTEPBIOU-
panute ce 00ocobsBat B aBe rpynu. [IpeoOnanaBariara 4act ot TAX
npuemar, 4e onumvm um ¢ HIIII e yenen u mpsbsa da ce cnodens
KaTo M3TOYHUK Ha paboTelln MOJeNH OT KJIacHaTa CTasl B OJKpena
Ha JIPyry YYUTEJH, JOKATO IIPU OCTAHAJIUTE ce HabiroaaBa Koneba-
HUE U HeyBepeHocT. Hapen ¢ konernanuusi 0OMeH ce OTKpOsiBa U He-
00X0UMOCTTa OT MHCTUTYLIMOHAJIHU MOCPEIHULIM, KOUTO J1a BaJU-
JUpPAT U pa3lpoCTpaHsiBaT JOOPUTE MPAKTHKU.

OT onIUT KBbM NpenopbKa: TeMATHYHHU PUOPUTETH U MPO-
decnonasnn u3BoaN

ITo oTroBopure ce ycTaHOBSIBa, Y€ ,,JBETE NEAATOTMKHU " HE CE
MPOTUBOIIOCTABSAT, & C€ Bb3MpHUEMaT KaTo B3aMMOOIBJIBAIIU CE —
eJHara ¢ KOHIIeNTyaTHO-00001aBala, a Apyrara ¢ mocpeaHudecka
U MPaKTUKO-TIpUiIokHA (DyHKIUS. HTEepBIOMpPAHUTE YIUTENU BHK-
nat noazume ot HIIII 6 oboeamasanemo na meopemuunama neoa-
202uKa 9pe3 AOCTHITHO MPEICTaBsIHE Ha CIIOKHU UJEHU, CBbp3BaHe Ha
3HAHHUETO C PEATHUS KHUBOT, TIOBHUIIIABAHE HA MEAarornieckara KoM-
METEeHTHOCT, pa3lIupsIBaHe Ha TOCTHIIa HAa POJUTENH U IIMPOKa My0-
JIMKA 70 MeJaroruIecK MOIX0IU U YKpeIlBaHe Ha BPh3KaTa MEXKTY
HayKa U mpaktuka. UHtepBroupanus yuuren .M., Hanpumep, oT-
YUTa HEOOXOIUMOCT 34 ,,0NPOCHISIBAHE U NPEGEHCOAHEe HA MEPMUHO-
JI02UAMA NO HAYUH NO-O1U3BK 00 yueHuyume', 3a0TO TYOH 3HAYU-
TEJTHA Y9acT OT Y4eOHOTO BpEME ,,8 pa3sCHsABAHe HA OyMU U mep-
munu®, a ciopen C.K.: ,,croocnocmma u abcmpakmuocmma Ha Ha-
VUHUmMe neoazocuiecKu meopuu 4ecmo 2u npasu mpyoHu 3a Oupex-
MHO npunodcerue’.
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BBB Bpb3Ka ¢ 4eTBBbpPTATa NIPOBEPsBAHA XUIIOTE3a, BUXKAA CE
ye Mexay otHomeHuero kbM HIIII, cnonensaHeTo Ha CBOS ONUT U
o0oratsiBaHETO Ype3 HEro Ha IeJarornyeckara Teopus HsMa IpsKa
Y IUPEKTHA Bpb3Ka. BaxkHo € fga ce uma npenBu, 4e€ KOHLENTyalln-
3UPAHETO HA JINYHUS OIUT € MHOIO CEPUO3HA TBOPUYECKA JEHHOCT.

B 0006menue, HIII1 ne 3amecmsea meopemuunama neoaeo-
2UKd, a € B pOJIATa Ha HEUH MOCPEAHMK, KOMTO chueTaBa HaydyHaTa
CTPOTOCT C pa3dupaeM €3MK U IMpuaaBa Ha TEOPHTA MO-HEMOCPeC-
TBEHA NMPaKTUYEeCKa CTOMHOCT, Karo ¢ Te3H CU Ka4yeCTBa Ch3/aBa Bb3-
MO’KHOCTH 3a 00orarsiBaHe Ha CaMOTO TEOPETHUYHO 3HAHHE.

3aknrouenue

Hacrosimoro u3ciienBane Ha Temara ,,Hayunononynsipuama
nedazocuxka Kamo cpeoda 3a alimepHaAmueHa 0opaz0eamenta npax-
muxa® ToKaza, 4ye B OBJrapCKHs IeJarori4ecKd KOHTEKCT Ta3u
npoOJieMaThKa OCTaBa CPAaBHUTEIHO ciIab0 W3CIeNBaHa, BBIPEKU
HeliHaTa HapacTBalla 3HAYUMOCT 3a ChbBPEMEHHOTO OOpa30OBaHUE.
TeopeTHIHUAT aHATN3 ¥ EMITUPUYHUTE PE3YJITATH JIaBaT OCHOBAHUE
J1a ce IpUeMe, Y€ HayYHONONYIAPHOMO Nedaz02uiecko 3HaHue 3aema
cneyu@uuHo MACMo mMexHcoy aKkadeMuyHama neoa202uka U yuuauy-
Hama npakmuxa, Kamo UsnviIHA8a NOCPeOHUYecKa QyHKyus 1o mpe-
BEX/IAHETO Ha CIIOKHH TIETarOTMUSCKH UJICH B ITO-JI0CTHITHH, pa30u-
paeMu U MPUIOKUMHU (HOPMHU.

OT eMIIUPUYHUTE PE3YITATH MOXKE JIa CE 3aKJIFOYH, Y¢ HAYIHO-
MOMyJIsipHaTa IeJaroruka ce BB3MpHEeMa OT H3CIEABAHHUTE IIpe-
JUMHO KaTO IPAKTHKO-OPUCHTHPAH PECypC M Cpelia 3a peniaBaHe Ha
KOHKPETHU TIearoruuecku 3aaaun. Haii-cuiieH € MHTepechT KbM
UJIEW U TIOJIXO/IH, KOUTO MOTAT HETOCPEICTBEHO J1a 000rarsiT yueo-
HUS TIPOIIEC, /1a TTOBUIIAT aKTUBHOCTTA M MOTHBAIIMATA HA YUYCHU-
ITUTE | JIa TIPEJIOKAT paOOTEIIH PEIICHUs B pealHaTa KJI1acHa CTasl.
ChIIeBpeMEHHO H3CIIEABAHETO MOKA3Ba, Y€ BHBEKIAHETO HA TE3U
UJICH HE MPOTHYA PABHOMEPHO, a 3aBHCH OT HarlacUTe Ha ydYUTe-
JUTE, OT XapakTepa Ha CaMUTe TMEJarorM4ecKd pelieHus, OT
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KoOJICTHaJIHaTa W MHCTUTYHOHWOHAJIHATa IMOAKPCEIIA, KAKTO U OT BB3-
MOXHOCTUTC 3a aJallTUPpAaHC KbM KOHKPCTHATa 06p330BaTCJIHa

cpena.

HpquBaHeTo MNoCTaBd Ha BHUMAHHUCTO HU U peaAulla AOII'bJI-
HUTEJIHHU BBIIPOCH, KOUTO MOraT Jia C€ IPEBbPHAT B NMPEAMET HA
6’]))1611{1/1 H3CJICABAHUA. Cpez[ TAX Ca BbIIPOCHUTC 3a BIMAHHUCTO HaA
npernogaBaHara nNpecamMeTHa obnact BBpPXY H36opa N H3II0JI3BAHECTO
Ha HAYYHOIOITYJIAPpHHU MEAArorn4C€CKu MACHU, 3a pasinyuiaTa MCXKIAY
YUUTCIIN C PA3JIUUCH HpO(beCI/IOHaJ'IeH OIIMT U CIICOHMUAJTHOCT, 3a po-
JiTa Ha YUWJIMIIHATA KYJITypa U YIIPaBJICHUETO IIPU IOAKPCIIaTa Uik
BBIIPCIIATCTBAHCTO HA MHOBAIUHUTC, KAKTO U 34 MCXaHU3MUTC, YPC3
KOUTO OTACIHH YCIICIIHU IMTPAKTHUKU MOraT aa MpEMHUHAT OT UHAWBU-
AYyaJIHO IIPUIIOKCHUC KbM HO—YCTOI‘/'I‘{I/IBO HHCTUTYIUOHAJIHO YTBBP-
KaaBaHC.

B pamkuTe Ha qECEPTALIMOHHOTO W3CIeBaHE 0siXa M3BEICHH
000011eHN U3BOIN, KOUTO CHHTE3UPAT PE3YJATATHTE OT TCOPCTHIHUS
Y EMITUPUYHUS aHAIIU3, U Osixa GOPMYIHpPaHH PEHOPBKH, HACOYCHU
KBM IIO0-TSACHO O6B’Bp3BaHe Ha akaacMHUYHaTra moAroToBKa € NMpaKTHU-
YEeCKUTE U3MEPEHUS Ha YUUTENCKaTa JEHHOCT, KbM MO-SICEH MPaKTH-
YCH MMPEBOJ HA NCAArOrMYCCKUTEC UJCHU U KbM Chb3aBaHC Ha ITO-IT0/-
Kpensma npodecruoHaniHa U WHCTUTYIIMOHANIHA cpella 3a TAXHOTO
CIIOJICIISIHE, aJlaTHPaHe U TIpHIarane. B TO3u CMUCHI HACTOSTIUAT
TPYI MOXeE JIa Ce pa3iek/ia KaTo CThIIKa KbM M0-3aIbJI00YEHO TeO-
PETUYHO OCMHUCIIHE U KBM IO-IIOCJICAOBATCIIHO IMPAKTUYCCKO Bb-
BeX/IaHE HA HAyYHOMOIYISPHOTO MEAAroruHiyecko 3HaHUE B ChBpE-
MEHHOTO 00pa30BaHUE.
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H3e00u

HaHpaBeHI/ISIT meopemu4der anaiu3z JaBa OCHOBAHHUC 3a CJICI-
HUTC U3BOJMU.

1. HaygHOmOmyJIIpHOTO MEAaroruiyecko 3HAHHWE B yCIOBHITA
Ha TOTAJHH MEJIUHU 3aeMa 3HAYUMENIHO NPOCMPAHCIEO OM MUC/Le-
Hemo u npakxmukamd, KakTo Ha MPOPECUOHATTHY TeJaro3u, Taka u
Ha IIHPOK KPBI' OT 3aMHTEPECOBAHM CTPAHH.

2. To ce pasmpocTpaHsiBa Karo OTTOBOP Ha Hapacmeawama
NOMpeOHOCMm Neda2ocuieckomo 3Havue 0a 0voe No-00CMBbIHO,
MPAKTHKO-TIPUIIOKHMO U ChOOpa3eHO ¢ JMHAMHKATa U MPOTHBOPE-
YHsTa HAa ChBPEMEHHOTO OOIIECTBO M 00pa30BaHuUE, MOIOMAraiKu
MIPEOIOJIIBAHETO HA 00pA308AMENHU, COYUATHU U YEHHOCIMHU PA3-
MUHABAHUAL.

3. Hay4HONIOMYNISIpHOTO TENAarormyecko 3HAaHWE HHTErpupa
TEOPETUYHOTO MEArOrHYECKO U IICUXOJIOTMUECKO 3HAHUE U IO MPEB-
phIla B paboTenl pecypc 3a MpakTUKaTa, Karo ChIIEBPEMEHHO (hyH-
KIIMOHUPA B €IMHHA CHCTEMa Ha B3aWMOJICHCTBUE MEKIY HayKa,
MPAKTHKA W JIMYHO 3HAHKE, KOSTO MOPaXK/a MeJarorniecku HHOBa-
[AH.

I[aHHI/ITe OT emMnupud4Homo uscneosane JaBaT OCHOBAaHHE 3a
CIICIHUTC U3BOJM:

4. AxaneMu4Hara NMOATOTOBKA CE OIEHSIBA Karo 3HayMMa Oc-
HOBa 3a NPO(ECHOHAIHOTO PAa3BUTHE HA YYUTENsl, HO Bpb3KaTa U €
HENOCPEACTBEHOTO MPAKTUYECKO MPUJIOKEHHE B yYWIIMILHATA pa-
060Ta ocTaBa OrpaHMYeHa, KOETO HACOYBA YUUTEIUTE KbM ThpPCEHE
Ha MO-IPUJIOKUMH U ObP30 EeHCTBAIIM [T€Jarorn4eCcKy peleHHs..

5. B npodecnonanHuTe npenoYnTaHus Ha YUUTEIUTE JOMHU-
HUpa MparMaTH4yHa OpUEHTAlUs KbM MEJarornyeckyd UJIeu U Moj-
XOJIU, KOUTO €A JIECHO MPUIIOKUMHU, TPOPECHOHAIHO 3HAYUMHU U BO-
IAT 10 Obp3 ePeKT BbpXy y4acTHETO, MOTUBAIUATA U TBOpUECKaTa
AKTUBHOCT Ha YUYECHULUTE.

6. TeMaTHuHUS UHTEPEC U JTUYHUAT OMUT HA U3CIIE/IBAHUTE CE
ChCpPEA0TOYAaBA BbPXY KOHKPETHU HAIIPABIICHUS U MPAKTUKKU Ha Ha-
YUHONOIYJSIpHATa TeNaroruka, Hal-Beue aKTUBHOTO Y4EHE,
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JUYHOCTHOTO pa3BUTHE, OIaronoiydnero, NpakTUYeCKUTe YMEHUS,
KaKTO U MOJXOJM KAaTo y4eHe upe3 MPaBeHe, MHTEPAKTUBHU METOAU
U IIPOEKTHO-OPUEHTUPAHO O0yUEHHUE.

7. OCHOBHMSAT MOJEI 32 YCBOSIBAHE U IMpUJIaraHe Ha UJIEeU OT
HAy4YHONOMYJISipHATA MEAaroruka BKIIOYBA TOCTHII O €IEKTPOHHU
pEeCypCH, KOJIETHAIHO OOCHKIaHE, JIOKAIHA aganTaius ¥ BbBEK-
JlaHe 4Ype3 BHTPEIIHOYUYMIIUIIIHA METOAUYeCcKH (HOpMH, JOKATO aj-
MUHHUCTPATUBHUTE U MO-IIMPOKUTE OOIIECTBEHH KaHAJIU UMAT 3Ha-
YUTEIIHO 10-CJ1a00 BIUSHHE.

8. YcraHOBSIBA C€ MHTEPECHO MPOTHUBOpPEYHE: OCHOBHHUTE Oa-
puepu npen Brpaxkaaneto Ha uaen ot HIII mpoustuyar He oT TsX-
HOTO CBhABpKAHME, a OT ACPUIUT HA MHPOPMAIHS U HACOKH, TIPO-
decuonanHa mpeanazIMBOCT, JUIICA HA MECTHH JOKa3aTescTBa U
cinaba MHCTUTYIIMOHAJIHA PaMKa 3a CIOJIETISTHE U YTBBbPIK/IaBaHE Ha
J00pHY TTPAKTUKH.

9. Ilpunaranero Ha uaeu ot HIIII 3aBucu 3HAYNTETHO OT WUH-
CTUTYIIMOHANIHATA cpeia (YYMIHIHATA KYJITypa U HarllacuTe Ha Iie-
Jarornyeckara OOIIHOCT): TaM, KbJCTO UMa MOJKPETISINa cpenia, Te
Ce MHTErpupar YCIHEIIHO, a MPU KOHCEPBATUBHU HAIIIACH, CTPAaX OT
OTKJIOHEHHE OT yyeOHara mporpama, oraceHus 3a 3aryoa Ha BpeMe
Y OYaKBAaHMS 32 TPAJULHUOHEH MOJXOJl OCTaBaT OIPAHUYEHHU JO OT-
JIETTHU YYUTEIH, KJIaCOBE WM CUTYaIlUH.

10. OnutsT Ha yuntenuTe nokasea, ue uaeute ot HIIII morar
YCHENIHO Ja c€ MPEBPBIIAT B PaOOTEIIH MEeJaroru4ecKy pPeieHus,
KOT'aTo ca KOHKPETHH, aJallTUBHU U CBbP3aHU C PEATTHUTE CUTYaLlUU
B KJIaCHAaTa CTasl, OpaJy KOETO TO3M OIUT CJIEe/IBa J]a CE M3IO0JI3Ba
KaTo OCHOBa 3a GopMyIIMpaHe U pa3npocTpaHsIBaHe HA MPAKTHIECKU
HACOUYEHU Mpenopbku. ToBa Hajara He caMo KOJIETHATHO CIIO/ICIISTHE,
HO ¥ MHCTUTYIIMOHAIIHA MTOJIKpPeTia 3a BaTuANpaHe Ha T0OpUTE Mpak-
THKH, KOETO III¢ TIOJMOMOTHE ,,00paTHUs MHT* Ha HAYYHOTOIMYJIISP-
HOTO 3HAHME B MOJKpEIa Ha HAyYHOTO.
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Bb3moscnu nepcnekmueu 6 nojiemo Ha OUCEPMayuOHHOMO
uscineoeane:

N3cnenBaHeto Moke Ja ce pasiiipH Ype3 MO-ToJsMa H I10-
Ipe/ICTAaBUTEITHA U3BAJIKA, IO0paHa Ype3 CTpaTu(UIUpPaH, THE3I0B
WM CIIyYacH M3BAJKOB METOJ, KOCTO OM MOBHUILIHIIO HAJCKIHOCTTA
Ha pe3yNITaTUTE U Bb3MOKHOCTHUTE 32 TI0-000CHOBaHU 0000IIECHUSI.

HCpCHGKTI/IBHO HaIlpaBJICHUC € BKJIIIOYBAHCTO HA YYHUTCIH C
pa3iiniHu CIICHUAIIHOCTU U y‘Ie6HI/I npeaMeTu, 3a Ja C€ YCTaHOBU
JaJ np€aMeTHara o0JacT BiMse BbpPXY HPCAIIOUUTAHUATA KbM OII-
PEACIICHU BUJOBEC HAYYHOIIOMYIIAPHO NMEAArornd4eCKoO 3HAaHUEC U Ha-
YUHHUTE 3a HETOBOTO M3Mmoj3BaHe. OcobeH HHTCPCC IMPCACTABIIABAT
YUUTCIIUTE 110 U3KYCTBATa, IIpW KOUTO MOKC Aa C€ OUaKBa I10-CHUJIHA
OpHUCHTAalLMA KbM TBOPYCCKH, aJITCPHATUBHU W HCTPAAUIIHMOHHU IIC-
Jarorm4cCkKu Imoaxo/u.

KauecTBeHUAT KOMIIOHEHT MOXKE Jla C€ pa3lIMpH Upe3 oBeye
MHTEPBIOTA, (POKYC rpynu u HAOMIOACHUS B YUMIIMIIHA CPEAa, 3a 1a
Ce M3SICHSAT I10-33]IbJIOOYEHO MOTHUBHUTE, 3aTPYAHEHUATA U MEXAHU3-
MUTE 3a MPEBEXk/IaHE HA HAyYHOIOMYISIPHUTE UJIEU B IPAKTHKA.

Ilpenopvku

W3BeneHuTe NpenopbKu ca HACOYEHHU KbM YUaCTHHUIIUTE B 00-
pazoBareiaHara CUCTEMa, aHTaXUPaHU C JJOCThIIA, 10100pa, HHTEPII-
peTanuaTa U IpakTUYeCKOTO MPHJIaraHe Ha HAy4HOIIONYJISIPHOTO Tie-
JIaTOTMYECKO 3HAHWE — BUCIIN YYHIINIIA, OOyUYUTEITHA UHCTUTYIINH,
YUYWJIMIIHUA PBKOBOACTBA U YUMTENIU. Te CThIBAT BbPXY YCTaHOBE-
HUTE B M3CJEABAHETO Oapuepu, NedUIIMTH Ha TIOIKpera U moTped-
HOCTTA OT MO-CEH MPaKTUYECKH MPEBOJI HA MEJarOrMYE€CKUTE UICH.

1. HeoGxomuMo € ma ce 3acuiu Bph3Kara MEXIY aKajgeMud-
HaTa MOJTOTOBKA U MPAKTUYECKOTO U MPIIOKEHUE B 00yUEHUETO HA
Obleny U MeWCTBAIl YIUTeNIn. B yHUBEpCUTETCKAaTa U CIICIIHII-
JIOMHaTa TMOJATOTOBKAa € J100pe MO-IEIeHAacCOYeHO Ja C€ BKIIIOYBAT
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Ka3yCH, MOJIEJIM U MPAKTUUYECKHU CIICHAPUU 3a MIPEeBEKIaHe Ha Mefa-
TOrMYCCKUTC UACU B KOHKPCTHU HGfICTBPISI B KJIaCHaTa CTas.

2. Ilone3no 6u 6uoO 1a ce onepanroHAIU3UPAT UJIEU OT Ha-
YUHOIIOINYJISIpHATA MEJAarorUKa, Taka Y€ yYUTEIUTE Aa I0JyyaBaT He
caMo JOCTHII O HOBH HJIeH, HO U METOIWYEeCcKa MOJKpena 3a TAX-
HOTO aJlaniTHpaHe, pujlaraHe v olieHsIBaHe B peajiHa 00pa3oBareilHa
cpena.

3. IIpenopbuUTENHO € /1a c€ Ch3AanaT YCTOMUMBU YUUIIUIIHU
MEXaHU3MU 32 OOMEH Ha JO00pH MPaKTHKH, KaTo BbTPEUIHOYYH-
JIMIHYA TIeJaroruuecku GopyMu, METOIUYECKH OOCTMHEHUS U TIPO-
(dbecuoHanHu OOLIHOCTH 3a CHOJENSIHE, OOCHXKAAHE U BaIHIUPaHE
Ha IIPUIOKUMHU PEIICHHUS.

4. 3HauuMO € MHCTUTYLIMOHAIHATA MOJIKpera J1a CTaHe M0-BU-
JIMMa U T0-0JIM3Ka JI0 peajHUuTe MOTPEOHOCTH HAa YYUTEIIUTE, KaTo
aIMUHHCTPATUBHUTE U (OPMANHUTE KaHAIM Ja TpeJiarar KOHK-
peTHU pecypcH, IPUMEPH U HACOKH 3a IPUIOKECHUE B €XXEIHEBHATa
MPaKTHKA.

5. Heobxomumo € J1a ce mojaKpens MpeoaosiBAaHeTO Ha aedu-
I[MTa HAa OCBEIOMEHOCT U J1a C€ HachpyaBa IpodecruoHaIHa KYITypa,
OTBOPEHA KbM HOBH I€IarOrMYECKU PELIeHHUs, Upe3 Mo-100bp A0C-
THI A0 HAACKIHU U OAOpaHU PEeCypCH U upe3 YUWIHIIHA Cpeaa, B
KOATO CKCIICPUMCHTUPAHCTO, agalTauuAaTa U CriOACIIIHETO HA OIINUT
ce Bb3IpUEMaT KaTo €CTECTBEHA YacT OT MPOo(eCHoHATHOTO pa3Bu-
THEC.

6. OborarsBaHeTO Ha TIOKAJIIHUTE U3CIIEIBAHUS U JJOKa3aTesc-
TBa 3a e(eKTa OT MPUJIaraHUTE NMPAKTUKH C KOHKPETHHU (YeCTo JIOo-
KaJTHU, KOHKPETU3UPAHU CIy4yau) JaHHU U aHAJU3U MMOBUIIIABAT J0-
BEPHUCTO KbM HJCUTC OT HAYYHOIIOMMYJIsIpHATa II€aaroruka u moaro-
Marar TsSXHaTa JeTUTUMAIUS B yUYWIHIIHATA Cpe/a.

7. Ot 3HayeHue e Ja ce pa3paboTBaT NPAKTUYECKU OPUEHTH-
paHM pecypcu M Marepualiy C SCEH INPEBOJ HA MENarorn4ecKuTe
ujeu, KOUTO Ja 00XBalaT KakTo BOJEIIM, Taka U MO-C1ado 3acThb-
MEHU TEMHU B YUUTEJICKUTE MPEANOUNTAHUS, KAaTO JUCIUILINHA, IIPO-
q)eCI/IOHaHHa KOMYHHKallUA W OTHOWICHUA C PpOAWUTCIU, U [a
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npeaarar KOHKPETHU CThIIKH, CLIEHAPHUH 33 IPHIJIOKEHHE, OYaKBAHU
pE3YNTaTH U Bb3MOKHOCTH 32 a/1allTalusl CIIOpel KOHTEKCTA.

8. IIpenoppuyuTENHO € Aa ce MOJAKPENAT YUUTEIUTE B Pa3BU-
BAaHETO HA YMEHUS 32 KPUTUUEH [10100p U MHTEPIpETalus Ha Hayy-
HOTIOMYNsipHA MHQpOpPMALHs OT €JIeKTPOHHM M3TOYHHUIM, TaKa dYe
YBEPEHO Jia OLICHSIBAT HEWHAaTa JOCTOBEPHOCT, IIPHIIOKUMOCT U I1e-
JIarOru4ecka CTOMHOCT.

Ipunocu
Teopemuunu npunocu:

1. V3BbpIIEHUAT aHAIU3 [10Ka3Ba, Y€ HAyYHONOIYJIsIpHaTa Ie-
Jarormka umMa 10CTarb4HO oorartu XapPaKTCPUCTUKH, KOUTO A ITPABAT
camocTosiTeNIeH 00eKT Ha aHaIu3. TeopeTHUHO ca U3sCHEHU MTOCPEe-
HUYCCKUAT, JOCTBITHHUAT, IPAKTUKO-OPUCHTUPAHUAT U XI/I6pI/II[HI/I$IT
M XapakTep, KaKTo M HEWHUTE THOCEOJIOTMYHU OCOOEHOCTH KAaTo
IMPOU3BOAHOCT OT aKaACMUYHATa II€aaroruka, CBbp3aHoCT C JIMYHUA
OIUT, KOHTEKCTYaJIHOCT U IIPAKTUYECKA OPUEHTALHSI, C KOETO Ce pa3-
HIMpsiBa pa3dMpaHeTo 3a MACTOTO M B CHUCTEMara Ha IeJaroruyec-
KOTO TIO3HaHUE.

2. O6GocHOBaHa € poJisiTa U KOHIENTYaIHOCTTa Ha HAyYHOIIOIY-
JSIPHOTO Tearoruyecko 3HaHHe Karo cnenuduyHa gopma CBbpP3-
Bama/ HHTCrpHpalia Hay4dHoTO, JJMYHOTO U IIPAKTUICCKOTO 3HAHUC B
Helarorukara.

Emnupuynu npunocu:

3. EMOMpHUYHO ca yCTaHOBEHU HAITIaCUTE, TEMAaTUYHUTE NIPEJ-
MOYUTAHUSI U MOTHBHUTE Ha OBJITapCKUTE YYUTENN OT Ha4YaJieH eTan
Ha 00pa30BaHUETO KbM HAyYHOIOMYISPHOTO IEIarornyecko 3Ha-
HUE, KaTo € Pa3KpuTO JTOMUHHUPAHETO Ha IparMaTuyHa OpUEHTAIIHS
KbM JIUAAKTUYECKH KOHKPETHHM, JIECHO MPUIIOKHUMHU M Mpodecuo-
HAJTHO 3HAUMMU PELIeHUs.

4. Unentuduuupanu ca OCHOBHUTE (akTOpH, KaHAIHU U yCJIO-
BUS, KOUTO BIMSIAT BbpXY U300pa, yCBOSIBAHETO, CIIOJEIISIHETO U IIPU-
JJaraHeTO Ha WJEW OT HAy4HOIOIyJspHara IeJaroruka, Kakro u
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Oapuepure npea TAXHOTO MO-YCTOWYMBO BrpakJaHe B yUMIIMIIHATA
MpaKkTUKAa.

Ilpunoscocm:

5. ®opMynMpaHd ca OPENOPBKH 32 YCHBBPILICHCTBAHE Ha
Bpb3KaTa MEXJy akaJeMUYHAaTa MOJArOTOBKA, HAyYHOMOIYISIPHOTO
MeIarOTUYeCcKO 3HAHUE U MpaKTHIecKara paboTa Ha YIHUTeNs, HacO-
YEHH KbM 3aCHJIBaHE Ha MPAKTUKO-OPUEHTUPAHATA MOATOTOBKA, ME-
TOIUYECKaTa MOJKpena 3a ajanTupaHe W MpuiaraHe Ha MeJaroru-
YECKU WJIeU M pa3lIMpsBaHe HA JOCThIA MO HAACKIHU U MPUIIO-
KUMU PECypCH.

6. [lpennoxxeHu ca HACOKH 3a pa3BUTHE HA YUMJIUIIHU U UHC-
TUTYIMOHAIHA MEXaHU3MU 3a oOydeHue, nmpodecroHaiceH oOMeH,
BaJIMIMpaHe U pa3lpocTpaHsBaHE Ha NOOPH MeJarornyecky Mmpak-
TUKH, OCHOBAHH HAa HAYYHOIIONYJIIPHU UJCH Ype3 YKPEIBaHE HAa BBT-
PEIIHOYYUITUIIIHUTE TPOPECUOHATHU OOIIHOCTH, Ch3/1aBaHE Ha yC-
TOWYMBHU (DOPMU 32 CIIOJICIISTHE HA ONUT U TIOBHINIABAHE HA HHCTUTY-
[[MOHAJIHATA MOJIKperia 3a anpoOdupaHe 1 Nomyiasipu3upane Ha pado-
TN PEIICHUS.
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I. GENERAL CHARACTERISTICS OF THE
DISSERTATION

The need for pedagogical scientific knowledge to be adapted to
needs and explained in an accessible way for the benefit of
participants in education and society creates a prerequisite for the
emergence of popular science pedagogy. Many classical pedagogues
have themselves contributed to the popularization of their ideas by
presenting them in an accessible and comprehensible form. Such
examples include: Friedrich Frobel — the educational institution for
children; Jean-Jacques Rousseau and natural, nature-oriented
education; Janusz Korczak — the protection of children’s rights;
Montessori, etc. They not only create theories or pedagogical
systems but also seek ways to make them accessible to a wider
community of stakeholders so that they can successfully apply them
in practice. Thus, pedagogical ideas begin to go beyond the narrow
framework of the professional community.

After the changes in 1989 and the removal of ideological
restrictions in Bulgaria, the popularization of pedagogical ideas
increased significantly. As with any novelty, the introduction of new
popular science ideas attracted a wide audience of stakeholders —
professional educators, parents, researchers, etc. Interest in them also
increased due to their practical orientation toward emerging new and
real problems in education and upbringing in various institutional
conditions and environments.

Popular science pedagogy draws ideas not only from academic
pedagogy but also from closely related scientific fields, especially
psychology. Often, the ideas in this pedagogical direction are
complex in nature and require in-depth understanding and skillful
application by both teachers and parents: they present important
principles, approaches, and techniques for interaction with the child,
as well as for upbringing and development of social skills, etc. Their
successful implementation can not only enrich practice but also



serve as a valuable resource for scientific pedagogy. For example,
the ideas of Montessori or Korczak enrich academic pedagogy. It is
precisely these characteristics that make popular science pedagogy
particularly interesting and valuable for upbringing and education,
as well as for scientific research.

Relevance of the problem

The growing importance of popular science pedagogical
knowledge in the professional activity of the contemporary teacher
and the diverse ways in which it is integrated into pedagogical
practice are of interest to the present dissertation research. The
relevance of the problem arises from the need to trace the existence
of popular science pedagogical knowledge in response to an existing
contradiction, whereby popular science pedagogy has a visible
influence and represents public interest, yet does not fall within the
focus of research attention of academic pedagogy. This
“discrepancy” limits both the development of popular science
pedagogy and the possibility for academic pedagogy to benefit from
it.

The study is focused on the specific features of popular science
pedagogical knowledge, the interest in it, its causes and benefits, as
well as the channels through which teachers become acquainted with
it. Special attention is paid to the areas of application in the personal
practice of practicing education professionals, as well as to its
conceptualization through its connection with the teacher’s personal
pedagogical concept. In addition, the role of teachers as
disseminators of popular science pedagogical knowledge is
examined, as well as its significance as a tool for the professional
development of pedagogical specialists.

Object of the dissertation research is popular-scientific
pedagogy within that “territory” of its scope which encompasses
school education at the primary stage. Stated differently, the object
of the present study is the existence of popular-scientific pedagogical
knowledge, on the one hand, as a phenomenon and, on the other
hand, within the professional activity of teachers at this educational
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stage, including educational practice in the course of solving various
traditional and non-traditional pedagogical problems.

Subject of the dissertation research is the manifestation of
popular-scientific pedagogy in its role as an environment for
educational practice. In this role, popular-scientific pedagogy can
serve as a source both of ideas that fit into familiar pedagogical
practice, enriching and developing it, and of ideas that offer
possibilities for alternative practice. The subject of the empirical
pedagogical research is constituted by characteristics of the personal
attitudes of primary-stage teachers towards academic pedagogy and
popular-scientific pedagogical knowledge, as well as their
experience in the practical use of the latter.

The aim of the research, at the theoretical level, is to reveal
characteristics of popular-scientific pedagogy. At the empirical level,
the aim is to examine characteristics of interest and knowledge
among practising teachers at the primary stage of education with
regard to popular-scientific pedagogy, as well as personal experience
in using its possibilities as an environment for educational practice
at the individual level, including the sharing of personal experience
with ideas drawn from popular-scientific pedagogy.

To achieve this aim, several essential research tasks have been
formulated:

1. To study research on popular-scientific pedagogy and to
identify its essential characteristics;

2. To develop a methodology for the empirical study of the
personal attitudes and personal experience of practising
teachers regarding the use of popular-scientific pedagogy as
a specific environment for personal educational practice;

3. To conduct an empirical study using the developed
methodology in order to verify the proposed hypotheses;

4. To develop the author’s proposal regarding the use of
possibilities offered by popular-scientific pedagogy for
improving educational practice in school at the primary stage
of education.



The specified subject also gives rise to the main research
questions (RQ) to which the empirical study seeks answers:

RQ1: Can an influence be identified of academic pedagogy and
certain institutional conditions of the educational system on primary-
stage teachers’ awareness of popular-scientific pedagogy and on
their preferences regarding its practical possibilities?

RQ2: Do primary-stage teachers perceive popular-scientific
pedagogy as offering possibilities for successful educational
practices (including practices alternative to traditional education)?
If so, what are these possibilities and why?

RQ3s: Do the characteristics of popular-scientific pedagogy and
aspects of the internal and social environment influence the
assimilation and application of ideas from it in educational practice?

RQ4: Do primary-stage teachers, as practitioners, demonstrate
individual creativity with regard to ideas from popular-scientific
pedagogy that they follow? Respectively, are results from the
application of popular-scientific pedagogical knowledge “returned”
to pedagogical theory; that is, is pedagogical theory enriched as a
result of the application of popular-scientific pedagogy in
educational practice?

In the course of the research, the following hypotheses were
formulated for verification:

H1: We assume that orientation towards academic pedagogy
influences the formation, among primary-stage teachers, of informed
preferences regarding content-related aspects of popular-scientific

pedagogy.
H2: We assume that, in practice, primary-stage teachers have

divergent expectations of popular-scientific pedagogy with regard to
its applied possibilities for alternative educational practice.

H3: We expect that elements of the institutional working
conditions and the social environment, as well as characteristics of
popular-scientific pedagogy, influence the assimilation and
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application of alternative educational practices in education and
upbringing by practising teachers.

H4: Among the respondents, we expect a problematic integration
of ideas from popular-scientific pedagogy into practice.

The null hypotheses respectively deny the manifestations
expected in the hypotheses stated above.

Research Methods

The empirical hypotheses formulated for verification are tested
through a questionnaire survey and individual in-depth interviews.
The questionnaire survey was conducted via the Google Forms
platform using the self-selection sampling method. A total of 50
primary-stage teachers participated by providing complete
responses. The sample is medium-sized. Its method of
implementation and scope allow conclusions to be drawn regarding
the proposed hypotheses, although these conclusions are not
representative in character. This part of the empirical study,
following the quantitative approach, was carried out in the period
from 10 March 2025 to 2 September 2025.

The qualitative approach in the study is based on the method of
the individual in-depth interview. It was conducted with 10
individuals selected through purposive sampling; that is, it was
verified in advance that the respondents declared familiarity with
and use of ideas from popular-scientific pedagogy and had given
their consent to participate in an interview on the topic. This
purposive selection was made insofar as the subject of the study
includes examination of attitudes towards, and the use of, ideas from
popular-scientific pedagogy in real educational practice. The study
does not examine, within a sample, the proportions of those who do
or do not follow these ideas. This part of the empirical study was
conducted in the period from 4 March 2025 to 21 October 2025.



STRUCTURE AND CONTENT OF THE
DISSERTATION

The concept of the dissertation research presents the main idea,
which is substantiated theoretically and verified through the
conducted empirical study.

The introduction substantiates the relevance of the problem
and the need for its development. It provides an overview of the
reasons that led to the emergence of the popular-scientific
movement. The attempts of classical pedagogues to popularize
knowledge are examined, as are the changes that occurred in school
and upbringing during the twentieth and nineteenth centuries in
relation to the development of society and the relations within it.

On the basis of popular-scientific sources, the properties of
popular-scientific pedagogy are analysed, particularly its capacity to
“translate” theory into accessible language for the benefit of
pedagogical practice and theory. At the same time, a lack of research
data is noted regarding practitioners’ attitudes towards popular-
scientific pedagogical knowledge, both in relation to the role of the
innovative and effective, and with regard to the selection and
application of a specific element and the ways in which it is
transferred into practice.

The possibilities for the manifestation of individual creativity
under both traditional and changed pedagogical conditions are also
explored. The aim, object, and subject of the research are defined, as
are the specific tasks. In relation to the stated subject, four main
research questions are posed. For experimental verification and
theoretical interpretation, hypotheses corresponding to the research
questions are formulated, as applicable to the sample of respondents.

The theoretical part of the dissertation is presented in the first
and second chapters.

The first chapter provides a comparative analysis of scientific
and popular-scientific pedagogical knowledge — their aims,
language, necessity and dissemination, functions, and other specific
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features. It describes the differentiation of popular-scientific
pedagogical knowledge, its theorization, and the manifestations
related to its scientific reception and personal dimension, with
attention also given to the possible contradiction concerning its
adequate use. A clearer understanding of the field of action of
popular-scientific pedagogical knowledge is provided through an
overview of the channels of information, on the one hand, and of its
applicability, authorization/modification, and limitations, on the
other. This theoretical analysis is aligned with the tracing of the path
of popular-scientific pedagogical knowledge — from science to
practice and the possibility of feedback in support of the former.

The second chapter presents the main aspects and directions in
popular-scientific pedagogy. This part theorizes in greater detail the
reasons for its emergence by examining its stylistic characteristics;
it also identifies relevant movements and the authors who lend
specific characteristics and significance to these movements. The
specific features of these directions and their thematic characteristics
are presented, primarily through the ideas of popularizing authors
and practitioners from the second half of the twentieth century and
the beginning of the twenty-first century. TeopeTuynara yact Ha qu-
CepTaIMOHHMS TPY/ € U3JI0KEHa B ITbPBa U BTOpa IVIaBa.

The empirical part of the dissertation is presented in the
third and fourth chapters. The third chapter examines popular-
scientific pedagogical knowledge in the choices made by Bulgarian
teachers. This part presents and analyses the results of the conducted
empirical study, which follows the quantitative approach and was
implemented through an author-designed questionnaire. The
findings are summarized and presented in 13 tables containing
aggregated data obtained through a ranking method based on
percentiles, that is, on the percentage ratio to the total number of
responses. The fourth chapter presents the experience of Bulgarian
practising pedagogues. It analyses the results of the individual
interviews.

10



II. SYNTHESIZED EXPOSITION OF THE DIS-
SERTATION

Chapter One: Scientific and popular-scientific pedagogy

The first chapter presents a theoretical analysis of the
interaction, or relationship, between scientific pedagogy, popular-
scientific pedagogical knowledge, and personal pedagogical
experience.

Scientific and popular-scientific pedagogical knowledge

First, the essence of science is examined as comprising
logically systematized knowledge derived through clearly defined
methods and, within certain limits, subject to reproducibility and
verification through practice or through the prediction of expected
phenomena and processes. Such knowledge relies on established
modes of producing scientific knowledge and on verifiable results.

Definitions of science are considered from the perspectives of
various authors, as is the organization of scientific knowledge
around its main principles — objectivity, verifiability,
reproducibility, and systematicity — which are intended to guarantee
its objectivity and validity.

The analysis then proceeds to pedagogical knowledge and its
functioning at two interconnected levels: scientific and popular-
scientific. The structure, language, and social function of scientific
and popular-scientific knowledge are analysed in order to illustrate
their differences and respective contributions. In summary, it is
concluded that the two types of knowledge, scientific and popular-
scientific, form a unified cognitive system in which theory and
practice complement and mutually enrich one another.

The process of differentiation in pedagogy is also analysed,
along with the various branches of pedagogical knowledge and the
system of pedagogical sciences, with reference to different
classifications proposed by scholars. Attention is given to the
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functions and argumentation of scientific pedagogy. This overview
serves the purpose of comparison, since the second chapter provides
a corresponding overview of these aspects in popular-scientific

pedagogy.
From theory to practice

The interaction between theoretical pedagogical knowledge
and personal pedagogical experience is fundamental to the
formation of the teacher’s professional identity and to the
development of pedagogical practice. Reflection is the central
mechanism that connects theoretical knowledge and personal
experience.

Donald Schon, for example, views the dialectical interaction
between knowledge and experience as the basis of the model of the
“reflective practitioner”. According to John Dewey, this is a process
of reflective experience in which theoretical ideas are tested and
realized in pedagogical practice, while personal experience acquires
educational value through critical theoretical interpretation. The
integration of theoretical and personal knowledge forms the basis of
pedagogical innovation. Michael Fullan considers the integration of
knowledge in education to take place through the combination of
practical experience with empirical knowledge, while Paulo Freire
views this integration as a process in which knowledge is formed
through the unity of experience, critical reflection, and the striving
for change. This section presents the popularization of pedagogical
knowledge and its aspects as a pathway for broadening the
understanding and application of pedagogical concepts and practices
in support of all participants in the educational process, leading to
the emergence of popular-scientific pedagogical knowledge.

Epistemological aspects of the study of popular-scientific
pedagogical knowledge are presented. It is assumed that the aim of
popular-scientific pedagogical knowledge is to inform and educate
a broad range of stakeholders, or community, by providing
information about existing scientific discoveries and concepts in an
accessible manner.
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The methods and approaches that contribute to the
achievement of this aim are analysed, including the dissemination of
knowledge, examples and illustrations, and educational resources.
The possibilities for applying popular-scientific pedagogical
knowledge are also examined, and are expressed in several aspects:
support for practitioners in education, the informal education of
parents, and the improvement of the educational system.

The development of popular-scientific pedagogy during the
twentieth century is traced, with this period regarded as one of its
flourishing as a result of the increasing popularization of reformist
ideas and the development of psychology and the social sciences.
The introduction of popular-scientific ideas in Bulgaria began at the
end of the twentieth century and started to gain broader resonance at
the beginning of the twenty-first century. Its influence in Bulgarian
publications is traced, which provides grounds for assuming the
possibility that Bulgarian teachers from this period adopted ideas
from it.

Necessity and dissemination of popular-scientific
knowledge

The reasons for its dissemination are considered mainly
through the tendencies of development in postmodern society, which
is focused on the individual needs of the person, as well as through
the effort to overcome the differences between the previous
generation and the generation of the “new age”, ultimately leading
to ideas of easy, accessible, effective, and successful teaching of
educational content. In response to various contradictions between
the contemporary educational system of any given society and the
public understanding of education, popular-scientific pedagogical
knowledge emerges. The need for highly specialized and difficult-
to-understand scientific research to become accessible to the wider
public — including teachers, pupils, parents, and anyone interested
in education — “gives life” to popular-scientific pedagogical
knowledge.
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Its development is shaped by a number of different factors,
such as practical adaptations of theoretical concepts; difficulties in
adapting to a rapidly changing environment; inequalities in access to
education; inclusive education; socio-economic inequality; and the
educational integration of vulnerable groups. Through its mediating
potential, popular-scientific pedagogical knowledge can also
manifest itself as a “bridge” in the contradictions between different
pedagogical paradigms. Insufficient understanding of the
importance of social-emotional learning 1is also among the
contradictions that stimulate the creation of popular-scientific
pedagogical knowledge — a topic widely examined by Bulgarian
authors, for example S. Uzunova, 2020; Al. Krastev, 2023, among
others. Other aspects related to pedagogical life are also connected
with the establishment of popular-scientific pedagogical knowledge,
such as educational innovation and improvement; support for
practising teachers; parent education; and public understanding and
support. The analysis of the dissemination of popular-scientific
pedagogical knowledge identifies various channels and methods:
online resources, social networks and online communities; books
and articles; different media platforms; and educational events. The
interest of teachers and parents in popular-scientific pedagogical
knowledge is also sustained by its set of functions. Through the
theoretical analysis, several functions are identified, among which
the clearly distinguishable ones are the translational, informational-
descriptive, explanatory, engaging and motivating/intriguing,
practice-applied, corrective, and mass-disseminating functions,
among others.

The scientific and the personal in popular-scientific peda-
gogical knowledge

In the differentiation of popular-scientific pedagogical
knowledge, two aspects are taken into account: the scientific aspect,
which includes accuracy and reliability, clarification of concepts,
and sources and authority; and the personal aspect, which includes
engagement and motivation, worldview and interpretation, and
connection with the audience. The theoretical analysis of popular-
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scientific literature demonstrates the combination of scientific rigour
with a personal approach, as well as more complex approaches in
which scientific research is integrated with personal stories and
social analyses, for example A Short History of Nearly Everything
by Bill Bryson, The Magic of Reality, and The Greatest Show on
Earth by Richard Dawkins, among others. It is important to clarify
that such a combination is not always useful or objective. There is a
possibility that the author’s personal experience and beliefs may
influence the way scientific information is presented, which can lead
to distortion of scientific facts, subjectivity, and bias. The possible
negative aspects of linking the scientific with personal experience in
popular-scientific pedagogical knowledge may also become evident
in the neglect of context, in stereotypes or preconceptions held by
the author that are not scientifically grounded, or in insufficient
critical thinking.

Scientific and popular-scientific pedagogical knowledge

The conclusions drawn from the theoretical analysis indicate
that the conceptualization of personal experience in popular-
scientific pedagogical knowledge 1is a process of connecting
individual observations and experiences with scientific theories and
pedagogical practices. The interpretation of this experience takes
place through reflection, whereby the teacher describes, analyses,
and interprets their own pedagogical activity. From this perspective,
popular-scientific pedagogical knowledge functions as a means of
critical reflection through which teachers make sense of what they
have experienced and transform it into knowledge applicable within
a broader conceptual context. The transition from individual
experience to collective knowledge lies at the basis of professional
pedagogical communities formed through the exchange of
experience, the sharing of good practices, and participation in
educational forums, blogs, and platforms.

The process of conceptualizing and studying personal
pedagogical experience follows several steps: self-analysis and self-
understanding through the documentation of experience, analysis of
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experience in the context of theories and research through the
identification of connections, derivation of general principles and
new insights through the formulation of hypotheses, presentation of
results and feedback. This is the path by which popular-scientific
pedagogical knowledge can return to scientific knowledge and
contribute to it. Personal experience can lead to new methods and
practices in education, which may subsequently be scientifically
studied and validated. Likewise, on the basis of personal experience,
the teacher can create popular-scientific pedagogical materials
addressed to diverse audiences and producing a broader social effect.

Chapter Two: Main aspects and directions of popular-
scientific pedagogy

This part of the dissertation presents a theoretical analysis of
the essence, directions, thematic scope, and applied dimensions of
popular-scientific pedagogy (PSP).

Essence of popular-scientific pedagogy

First, the essence of PSP is analysed by outlining its main
characteristics, specific features, and place within pedagogical
knowledge. It is established that the reasons for the emergence of
PSP originate in the development of the interrelationship between
pedagogical science, social transformations, and the emergence of
new forms of public communication of knowledge in the second half
of the twentieth century. The rapid growth of scientific production in
pedagogy stands in contrast to teachers’ limited ability to access it,
due to specialized language, academic form, and weak channels of
dissemination. Studies in this direction show that popular-scientific
texts and academic publications operate within a “qualitative
system” that uses explanatory and illustrative resources to
reformulate scientific discourse (Motta-Roth & Scherer, 2016). On
this basis, the development of this trend takes place dynamically
through various factors: educational policies that encourage the
connection between science and practice, for example the national
programme “Education with Science”, 2025; a response to
interdisciplinary complexity, involving the combination of
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psychology, sociology, philosophy, economics, and cultural studies
within pedagogy; and the need for shared responsibility between
school, family, and society.

With regard to the stylistic characteristics of PSP, linguistic
studies emphasize its orientation towards the reader and its
simultaneous cognitive, educational, entertaining, and representative
functions. Texts in this style are characterized by accuracy, clarity,
logical coherence, and objectivity — a striving for unambiguous
formulation, consistent argumentation, and methodical exposition,
while preserving key characteristics of the scientific style. They have
a clear textual structure and use means that bring knowledge closer
to the recipient, such as simplified definitions, descriptive
explanations, examples, and analogies. The lexis of PSP is mixed
and two-layered: a scientific layer, involving the use of terms from
scientific pedagogy, but with explanations and softening, and a
journalistic layer, aimed at achieving closeness and trust.

With regard to the creators of PSP, the theoretical analysis of
popular-scientific pedagogical literature traces various authors
responsible for the formation and development of PSP, who can be
classified according to a temporal criterion. Johann H. Pestalozzi and
Georgi Demkov, the latter in relation to the Bulgarian school system
after the Liberation, are regarded as predecessors. Classical
representatives and reformers include E. Key, J. Korczak, J. Dewey,
M. Montessori, P. Freire, A. Makarenko, V. Sukhomlinsky, and
others. Contemporary popularizers include A. Kohn, K. Robinson, J.
Gatto, R. Clark, and others.

Popular-scientific pedagogy thus proves to be a mediating
environment between pedagogical theory and pedagogical practice.

Approaches in popular-scientific pedagogy

A classificatory and content-based analysis has been
conducted of the main approaches in PSP: psychological, religious,
axiological, and technological. The analysis traces how each of these
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approaches interprets pedagogical reality and offers different models
of explanation and influence.

The psychological approach focuses on the development of
the personality, emotions, cognitive processes, and individual
behaviour. The analysis of the literature within this approach
identifies the theoretical significance of authors such as Jean Piaget
and his theory of cognitive development; Lev Vygotsky and the
theory of zones of development and social learning; Haim Ginott and
positive discipline; Daniel Goleman and the development of
emotional intelligence; Abraham Maslow and the hierarchy of needs,
among others. These authors provide different frameworks within
which psychological ideas are pedagogically interpreted.

The religious approach, in the context of PSP, focuses on the
development of moral qualities and on creating conditions for full
social and spiritual growth by placing religious principles, ethical
norms, and spiritual values within a contemporary context. An
example of this is Sofia Cavalletti and the method of the Catechesis
of the Good Shepherd, aimed at the spiritual development of the
child through work with materials and the independent discovery of
religious content, based on ideas from the Montessori method.
Another representative is James Dobson, who regards upbringing as
a process that combines psychological knowledge about child
development with Christian moral values. An overview is also
provided of Bulgarian literature within this approach, including
books that present religious traditions, for example M. Terzieva and
E. Petkova’s Religious Tales, Bible for Children, and others.

The axiological approach in PSP does not focus solely on
knowledge, facts, and educational content. According to the
theoretical analysis of this approach, priority is given to the
formation of attitudes towards the world, towards others, and
towards oneself. An example of this is found in Y. Merdzhanova’s
treatment of the axiological approach to education, in which values
are both the “driving force” and the “result” of the educational
process. Authors within this approach in PSP examine several core
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values: the family, as in J. Korczak and R. Penev; work, as in J.
Dewey and M. Weber; discipline, as in A. Makarenko and B.
Mizova; and nature, as in V. Sukhomlinsky, A. Bozhanova, and
others.

The technological approach in PSP is outlined in relation to
the use of contemporary technologies and methods for effective
upbringing and teaching. The analysis shows that this approach has
not yet been clearly established; however, at this stage several key
aspects can be identified: the use of interactive technologies,
including multimedia presentations, virtual reality, and simulations;
media resources, involving the development of popular-scientific
materials such as video, audio, and animations, as well as
educational platforms; project-based learning; scientific literacy and
critical thinking; emotional intelligence and ethics; and accessibility
and adaptation, understood as the application of individualized
learning approaches aligned with the needs, abilities, and interests of
each child, including the use of adaptive technologies for pupils with
diverse needs.

Thematic scope and applied dimensions of popular-
scientific pedagogy

A thematic analysis has been conducted of the effective
solutions presented in PSP. These solutions are differentiated
according to the object of pedagogical interaction — values,
discipline, and problems of socialization — as well as according to
the main subjects in the pedagogical process: parents and children,
and teachers and pupils. In this way, the analysis examines how PSP
structures the problem fields of upbringing and education.

By object of pedagogical interaction

The literature review indicates that, within the popular-
scientific movement, pedagogical interaction is grounded primarily
in three reference points: values, discipline, and socialization
challenges. According to Schwartz’s model, universal values can be
understood as stable orientations that are manifested in behaviour

19



and interpersonal decision-making. According to T. Lickona, moral
knowledge must be translated into moral action, supported by the
school climate and by opportunities for practice. Drawing on this
perspective, D. Goleman links character education with self-control,
will, and the ability of the individual to place emotions under the
control of reason. With regard to discipline, research on parenting
and educational styles shows that the authoritative style is most often
associated with positive outcomes in self-regulation and academic
achievement, whereas authoritarian and permissive styles tend to
have less favourable associations. PSP translates this perspective
into classroom approaches that combine clearly defined norms and
procedures with predictable, respectful communication and the
development of self-regulation. The data from the analysis point to
two particularly wuseful frameworks: supportive behavioural
intervention, which replaces isolated sanctions with the systematic
teaching of desired behaviour, positive reinforcement, and data
analysis; and restorative practices, which emphasize the restoration
of relationships, responsibility, and reparation of harm through
circles, mediation, and guided conversations instead of escalating
punishment. An important part of the topic of discipline from the
perspective of PSP is partnership with the family (Svilenov, 2018;
Takeva, 2018). The analysis of studies related to socialization
problems shows the frequency and nature of the risks faced by
pupils. Empirical models of prevention propose reducing risk factors
and strengthening protective factors (Mladenova, 2024; Dimitrova,
2020). The most frequent risks include alcohol and drug use, sexual
behaviour, loneliness, violence, and bullying.

By subjects in the pedagogical process

The data from the theoretical analysis make it possible to
interpret ideas from PSP according to the subjects involved; that is,
the focus shifts from direct application in practice to the relationships
between the subjects, mainly the “family—school” relationship and,
more specifically, the relationships between parents and children,
and between teachers and pupils. In popular-scientific pedagogical
literature, one of the most extensively discussed themes is the
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“parent—child” relationship. Classical authors regard this
relationship as the first “learning environment”, while the parent
appears in several roles: as a supervisor who prepares and co-creates
the environment, as in M. Montessori; as the “more competent
friend” who withdraws when the child’s competence emerges,
following L. Vygotsky; and as an educator who discusses the
meaning of tasks and connects them with real projects, following J.
Dewey, among others. The “family—school” relationship is
interpreted as a shared task, as the narrativization of experience,
following O. Decroly, and as the interaction between two
microsystems that must harmonize their expectations, following E.
Durkheim. This makes the school a natural continuation of the
child’s development, rather than an external institution, following J.
Dewey. The “teacher—pupil” relationship transforms knowledge into
meaning, following L. Vygotsky. Learning is understood as
experience and dialogue with visible and shared aims and benefits,
following J. Dewey, and as taking place in a prepared environment
under clear conditions, following M. Montessori.

Means for the practical application of solutions derived
from popular-scientific pedagogical knowledge

An analysis has been conducted of the means for the practical
application of solutions derived from popular-scientific pedagogical
knowledge, including play, communication, sport, art, and project-
and inquiry-based learning. This analysis demonstrates the
orientation of PSP towards concrete pedagogical practices and
applied mechanisms. Play is interpreted as a means of thinking and
socialization. In a role-based context, the child voluntarily submits
to rules and exercises self-regulation, following Vygotsky (1982). In
PSP, play is considered as a set of mechanisms: increased autonomy,
a meaningful goal, social co-construction, and rich feedback when it
is linked to pedagogical design.

Another important means within this movement is
communication, understood as the space in which knowledge is
constructed. According to Vygotsky, thinking first emerges in
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communication and subsequently passes into self-regulation. In PSP,
communication in school is not reduced to the transfer of ready-
made content, but involves the co-construction with pupils of
concepts, strategies, and criteria of quality. The classical line of
interpretation presents a democratic framework: the lesson is a
shared experience in which meaning is negotiated, and aims are
shared, visible, and justified, following Dewey (1946); “heartfelt
communication” is understood not as sentiment, but as professional
competence, following V. A. Sukhomlinsky (1978). In view of
contemporary research, the mechanisms through which
communication “works” for learning are further specified. These
mechanisms include dialogic teaching (Alexander, 2018, pp. 561,
563, 583); the ICAP framework, in which pupils generate and
negotiate ideas (Chi & Wylie, 2014, pp. 219-220); and the
Community of Inquiry model, in which communication in a digital
environment requires three forms of presence: teaching, social, and
cognitive presence. It is therefore clear that, in PSP, communication
is a fundamental pedagogical means rather than an addition to
teaching.

The theme of sport in PSP is considered on a much broader
and more expansive scale, far removed from the narrow idea of a
“physical education and sport lesson”. Classical authors associate
sport with discipline, responsibility, rules, and a natural field for
organization. Data from contemporary analyses link sport to social
and psychological benefits. In a lesson or training session oriented
towards improvement, meaning, and participation, rather than
comparison and control, pupils demonstrate greater perseverance,
self-regulation, and satisfaction. Again, as in the case of play,
pedagogical design contributes to the realization of these potentials.
Against the background of the traditional physical education lesson,
involving instruction, long queues for waiting, and uniform tasks,
popular-scientific ~ authors propose different models of
reorganization. In these models, lessons are transformed into a
“season” with roles and shared aims related to competence and
enthusiasm (Siedentop, 1998, pp. 18-20), or they shift from
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technique to tactical understanding and decision-making: pupils first
solve a problem and then choose the technique needed (Webb,
Pearson, & McKeen, 2007, p. 1). In the ideas of PSP, sport is
conceptualized as an integrated practice: a mechanism of belonging,
an arena for democratic communication, and a framework for health-
related habits.

With regard to art in PSP, the analysis shows a specific
pedagogical organization: observation, discussion, personal
creation, sensory experience, and reflection on the image as a form
of thinking. According to L. Vygotsky, the effect of artistic form
cannot be reduced to content; rather, it operates through the way in
which form organizes experience. For V. Sukhomlinsky, nature and
art are “food for the heart”, a prevention against coarseness and
alienation, provided that they are embedded in the daily rhythm of
school life. Research on this topic shows that the strongest and most
reliable effects are found in skills within the arts themselves, for
example musical precision and visual attentiveness, as well as in
creativity and social-emotional outcomes (Toshev, 2017; Markova,
2023), while more distant transfers depend on the quality of the
pedagogical design. The data from the theoretical analysis of this
means for the practical application of solutions derived from
popular-scientific pedagogical knowledge provide grounds for
assuming that art most strongly develops what belongs to its own
language and, through that language, opens pathways towards other
forms of knowledge.

Project- and inquiry-based learning serves as a bridge between
the means described so far: play, communication, sport, and art.
Contemporary reviews and studies on the topic show that, when
projects are well structured, their effects on understanding,
motivation, and transfer are significant. This format -creates
conditions for the effective combination of these means: play,
through experimentation and prototyping; communication, through
debate and presentation; the “sport” of team discipline; and artistic
sensitivity to form and audience. According to the data, project work
enables autonomy in the management of learning, the production of
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a concrete product, and participation in activities of social benefit,
which directly connects education with civic and practical
engagement (Chakarova, 2022, p. 103). This, in turn, creates
conditions for linking school content with everyday life, stimulating
collaborative work, support, and adaptability, and developing skills
for learning, argumentation, and teamwork (Nikolova, 2016, pp. 56,
147, 238).

Chapter Three: Popular-scientific pedagogical knowledge in
the choices of Bulgarian teachers

This chapter of the dissertation presents the results of the
quantitative analysis of the empirical study conducted among
teachers at the primary stage of education. Percentage values of the
responses were calculated from the primary scores obtained on a
five-point scale. The ranking method was then applied to these
values; that is, the responses with the highest percentage share were
assigned first rank, followed by second, third, and subsequent ranks
in descending order. This method was selected because the analysis
traces the state of a single variable only, without examining the
influence of other independent variables, while also taking into
account the size of the sample. The results are interpreted according
to the criteria within the context of the subject of the study and the
formulated research hypotheses.

From scientific to popular-scientific pedagogy

In testing the first hypothesis, the study includes an
assessment of the informed critical attitude towards academic
pedagogy and of the profile of the professional interests of teachers
at the primary stage of education. The responses are aggregated
according to three criteria.

First, the criterion “Degree of informed critical attitude
towards the possibilities of academic pedagogy” shows the extent to
which the participants recognize both the possibilities and the
limitations of academic models. The results indicate a high
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evaluation of the role of academic pedagogy in the effective
application of teacher training in teaching practice and in the
teacher’s personal professional consolidation (81.2%). According to
the respondents, it is also of substantial importance for the analysis,
integration, and application of pedagogical knowledge accumulated
through experience (79.2%), thereby supporting professional
effectiveness. The high scores, close to the maximum possible value
of 100%, indicate strong confidence in academic preparation. Its
significance 1is rated lower with regard to understanding
contemporary adolescents, solving new practical problems, opening
up to informal education, and involving parents in the educational
process. With regard to the evaluation of the possibilities offered by
academic preparation for application in practice, the data show that
it does not sufficiently provide the expected benefits for work in both
school and out-of-school environments when addressing real
problems. According to the respondents, it does not sufficiently
reveal methodological horizons and technologies for incorporating
resources from non-formal and informal education into pedagogical
practice.

Second, the criterion “Degree of orientation towards teaching-
related interests” reflects interest in didactics, specific subject-
teaching methodologies, information technologies, and related
fields. In terms of content, this orientation represents a didactic
reflection of the respondents’ main professional activity: the
education of adolescents. The continuous improvement of
professional preparation emerges both as a professional obligation
and as a personal choice, connected with teachers’ efforts to develop
their strengths and compensate for their weaknesses. In this context,
the results show the strongest interest in information technologies,
subject-specific teaching methodologies, the theory of upbringing,
and educational psychology. This can be explained both by the
growing importance of technologies and by the need for practical
effects in the classroom.

Third, the criterion “Degree of orientation towards a broader
scientific basis” captures interest in the socio-psychological and
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philosophical foundations of education, such as educational and
social psychology, philosophy of education, literary studies, and
religion. A pronounced orientation is identified where high
evaluations are given in the respective fields, which may be
interpreted as a kind of foundation, or “network-type” basis, for
professional activity. The results show weak interest in the
philosophy of education, literary studies, and religion. This indicates
that humanistic-theoretical fields are perceived as less useful for
immediate classroom practice and confirms a utilitarian orientation
towards instruments that “work here and now”. The high evaluation
of psychological knowledge (82.0%) is significant insofar as it
underlies the understanding of individual behaviour both in learning
activities and in interpersonal relations, as well as both within and
beyond the educational environment.

In summary, with regard to the improvement of professional
preparation, teachers’ attention and interests are directed towards
disciplinary fields that are fundamental to their professional activity
and are clearly connected with their real practice; that is, their
choices are based on academic preparation. In relation to the
formulated hypothesis Hi, a pronounced selective attitude towards
academic pedagogy is established. Academic pedagogy is highly
valued when it supports immediate applicability and professional
consolidation. Thus, orientation towards the academic domain and
towards institutional frameworks becomes a basis for the formation
of selective pragmatic preferences for ideas, both theoretical and
popular-scientific.

Respondents’ expectations of popular-scientific pedagogy

In relation to the second hypothesis, the study traces
manifestations of the thematic fields of interest in popular-scientific
pedagogy, with an emphasis on key practical domains: interpersonal
relationships in the classroom, motivation and the acquisition of
educational content, relationships within the school community, self-
regulation, and the integration of contemporary technologies into the
learning process. The results, expressed as scores followed by

26



percentile ranking, show that the leading themes are those related to
maintaining interest and motivation for learning (92.4%),
developing creative abilities (91.2%), and introducing new means of
teaching (90.4%). This indicates that teachers prefer content that can
be directly “translated into a lesson” and can improve pupils’
participation and the quality of the educational process. Interest is
weaker in relation to discipline (73.2%), professional
communication (78.0%), and support for the parent—child
relationship (78.4%). This points to a focus on the internal processes
of the classroom and to a certain underestimation of the social and
communicative resources of PSP.

The reasons for this interest are also predominantly practical.
The strongest motives are “interesting for practice” (90.0%),
“enriches practice” (87.2%), and “personally verified experience”
(86.4%), whereas lower importance is attached to the
comprehensibility of the text (43.6%), compensating for gaps in
knowledge (75.2%), and competition with colleagues (76.4%).

In summary, the respondents seek in PSP primarily applicable
ideas, verified models, and adaptable solutions that enrich the
learning experience and can be used directly in practice.

Channels of access to texts in popular-scientific pedagogy

The scope and influence of sources of information related to
popular-scientific pedagogy are analysed. These include
publications, such as books, articles, and electronic resources;
personal communication, including colleagues, mentors, and
professional communities; and institutional communication, such as
training courses, seminars, and programmes offered by schools or
universities.

The ranking outlines three leading channels of access:
electronic resources (92.0%), communication with colleagues
(87.2%), and methodological seminars (74.4%), including in-school
forms of professional development. This indicates an orientation
towards rapid and practical access to ideas, collegial adaptation,
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and the local validation of applicable practices. The combination of
technologies, professional exchange, and the organized transmission
of pedagogical experience reveals the possibility for academic
preparation to open itself to extra-academic knowledge. At the lower
end of the ranking are the Regional Departments of Education,
scientific journals, and communication with parents. This shows that
formal, administrative, and parent-related channels have lower
significance for access to popular-scientific and non-traditional
pedagogical ideas.

In summary, the results indicate the dominance of digital
channels, supported by the collegial network. This expresses a
preference for rapid and practical access, as well as for the filtering
of information through trusted professional communities.

In view of the results and their comparison with the formulated
hypothesis H3, it should be accepted that the investigated primary-
stage teachers have pragmatic expectations of popular-scientific
pedagogy and choose contemporary information channels for
accessing it. Nevertheless, this pragmatism has a specific focal
point: a clear priority placed on professional challenges in the
classroom.

Through popular-scientific pedagogy towards alternative
educational practice

In relation to the third hypothesis, the study directs its
attention to three main dimensions: the openness of the environment,
the scope of personal experience, and the degree of perceived
barriers.

The first dimension concerns the degree of openness and
interest towards the ideas and solutions of popular-scientific
pedagogy within the teacher’s professional and social environment.
It shows the extent to which colleagues, school leaders, academic
representatives, parents, and members of the community
demonstrate a positive attitude towards the ideas, methods, and
techniques of PSP. The results show that the acceptance of non-
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traditional ideas takes place primarily within the professional
communities of practising teachers, where exchange is rapid and
oriented towards practical solutions.

Continuity of ideas from non-

traditional pedagogy in the professional o

and social environment 7o of the

Rank maximum score

Your teacher colleagues at school 2 81.6%
Your teacher colleagues working in out- 3

of-school education settings (such as

centres, schools, clubs, etc.) 80.8%
Colleagues from online forums 1 86.4%

Table No. 6: Continuity of ideas from non-traditional pedagogy (partial presentation)

The highest levels of continuity are observed in horizontal
collegial networks (Table 6). Medium levels are found among
trainers and methodologists (80.0%), school leadership (78.4%), and
pupils (76.8%), while the lowest levels are observed in
administrative and public channels, such as regional and municipal
structures and parents. This indicates that the professional
environment closest to the classroom accelerates the transfer of
ideas, whereas more distant institutional and social environments
adopt them more cautiously.

The reasons for interest in PSP are primarily related to
teachers’ conscious choice (83.2%), rather than to external pressure.
This interest is supported most strongly by collegial communities
(73.2%) and by school leadership (70.8%); that is, by environments
that are closest to real pedagogical practice and can directly support
the application of new ideas. By contrast, the weak role of the
Regional Departments of Education, the Ministry of Education and
Science, and the academic community shows that institutional and
academic structures are perceived as more distant from teachers’
everyday needs and have a more limited influence on the formation
of this interest.
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Summarized across the two criteria, it can be seen that
interest in PSP is both internally motivated and socially supported
within the immediate professional environment. On the one hand, it
is formed as a conscious choice made by the teachers themselves; on
the other hand, it is strengthened primarily through collegial
communities and school leadership, that is, through environments
directly connected with real practice. By contrast, institutional and
academic structures exert a weaker influence. This indicates that the
acceptance of ideas and solutions from PSP is determined mainly by
their practical value and by the support of the professional
community, rather than by external administrative or academic
authority.

Use/practising of solutions from popular-scientific
pedagogy in personal practice

The second dimension examines the scope of personal
experience and the extent to which practical actions are supported by
the teacher’s own professional experience. It assesses the extent to
which the participants have real experience in applying ideas,
methods, and techniques related to PSP through training, personal
initiatives, or collegial exchange. The data indicate the strength of
feedback in relations with pupils (98.0%), teachers’ satisfaction with
the results they achieve, and their striving to improve their individual
pedagogical practice, while collective and external effects receive
the lowest evaluations. A clear sequence is observed: first, the
benefits within the lesson and the personal-professional effects; then,
the collective and social implications. It appears that personal
professional experience confirms and strengthens motivation:
teachers continue to apply new practices because they see pupils’
approval, perceive improvement in their own work, and observe an
expansion of their professional capital, including culture, career
opportunities, and creative resilience.
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Barriers to the introduction of ideas and solutions from
popular-scientific pedagogy into practice

The third dimension analyses the scope and intensity of the
perceived barriers to the integration of PSP ideas into educational
practice. The number of identified obstacles and their weight are
taken into account according to the participants’ self-assessment.
These barriers may be institutional, social, or personal. According to
the teachers surveyed, the main barriers are insufficient teacher
awareness (82.4%) and a tendency towards conservatism (77.2%),
which prevents teachers from engaging in activities that are not
institutionally required. The “bronze medal” is assigned to the lack
of local academic research (67.2%). This combination forms a
“structural core” of obstacles, expressed in a deficit of information
and guidance, culturally accumulated caution, and a lack of
researches.

Framing interests in the introduction of % of the
PSP solutions according to the organizational maximum
culture of the school Rank score
Need for school innovation 1 86.0%
Personal career ambition 2 84.0%
A natural solution for your creative environment 3 83.2%

Table No. 10: Framing of interests according to the organizational culture of the
school (partial presentation)

The results show that interest in these solutions is not
perceived as a strategy for personal “survival” or as an individual
effort, but as a normal and desirable part of the school’s innovative
life (Table Nel0).

Within this positive perspective, support from school
leadership (80.8%) and the stimulating role of the collegial
community in professional growth (78.0%) stand out, which points
to a rather favourable organizational culture. By contrast,
perceptions of professional threat, useless experience, or the risk of
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conflicts with official policy and school leadership occupy the lowest
positions, indicating their peripheral significance.

In relation to the formulated hypothesis Hs, the results confirm
it, as they show that teachers’ assimilation and application of
solutions from PSP are determined by the interaction between the
collegial environment, personal professional choice and experience,
and the organizational culture of the school. The in-school
environment thus emerges as more supportive than restrictive.

Integration of ideas from popular-scientific pedagogy into
practice

In the context of the fourth hypothesis, the study focuses on
three main criteria: presentation of personal experience, forms of
sharing this experience, and the nature of discussions and personal
evaluations. The aim is to establish whether and how teachers
transform ideas from popular-scientific pedagogy into their own
practices, the extent to which they share them, and how they evaluate
them.

The first criterion — “presentation of personal experience in
the field of popular-scientific pedagogy, scope of experience, and
creative additions” — examines the presence of teachers’ own
experiments, observations, and adaptations of ideas, methods, and
techniques from PSP. The results show a preference for approaches
that can be easily translated into the structure of the lesson and into
pupils’ activity: learning by doing/constructivism (87.6%),
interactive methods (84.4%), project-oriented learning (82.8%), and
experiential learning (79.6%). This indicates a choice of concrete,
didactically applicable practices that provide rapid feedback and can
directly change teaching.

The second criterion examines the forms of sharing
experience through publications, participation in conferences and
seminars, and informal exchange with colleagues. According to the
results, the leading forms are in-school pedagogical forums (72.0%)
and the Internet (67.2%), as they are close to practice, provide rapid

32



feedback, and enable collegial validation. At the same time, the high
position of self-doubt regarding the significance of the results
(61.2%), together with the low shares of publications and territorial
forums, indicates weak institutionalization of this experience: it
remains mainly within collegial networks and rarely reaches more
formal channels of dissemination.

The third criterion concerns the topics discussed and the
teachers’personal evaluations related to PSP. The analysis examines
whether attention is directed only towards specific methodological
solutions or also includes broader pedagogical and philosophical
issues. According to the teachers surveyed, the content profile of the
experience of sharing and accepting ideas 1is strongly psychosocial.

Acceptance and sharing of ideas from personal % of the
experience with a focused thematic scope maximum
Rank score
Prevention of violence in and outside school 1 89.2%
Prevention of the risks of addictive behaviour 2 88.8%
Pupils’ personal development 3 87.6%
Coping with stress among pupils and teachers 4 87.2%

Table No. 13: Acceptance and sharing of ideas from personal experience with a
focused thematic scope (partial presentation)

The results provide grounds for assuming that the priority in
sharing personal experience derived from PSP is directed towards
safety, well-being, motivation, and practical engagement. The lowest
values are registered for functional administrativity: the
development of educational content and work with parents, both at
76.5%, and the assessment and evaluation of what has been learned,
at 78.0%. This suggests that these topics are experienced as more
normatively and institutionally burdened.

In summary, with regard to the integration of ideas
borrowed from popular-scientific pedagogical literature, the analysis
shows that it does not constitute a general problem, but rather a
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selective process with clearly expressed areas of strength and
weakness.

In view of the results and their comparison with the
formulated fourth hypothesis, it should be accepted that the
integration of ideas from PSP into practice is problematic only when
the ideas are abstract and cannot be sustainably reproduced in
practice.

The fourth null hypothesis is not confirmed in its general
form: wherever ideas from PSP are didactically concrete and
repeatable, integration does in fact take place. It is confirmed only
partially in two respects: first, in the weak institutional framework
for sharing experience, since official publications and regional
forums have low visibility; and second, in relation to paradigmatic
or niche approaches, which are difficult to translate into everyday
routine without additional support structures.

Chapter Four: Ideas from popular-scientific pedagogy in the
experience of practising pedagogues

The method used to obtain empirical results in the qualitative
study is the interview, and the results are subjected to content analy-
sis. The criteria specified in Chapter Three are adopted as global cat-
egories. The units of analysis follow the indicators for the criteria
presented in Chapter Three. Each individual interview is accepted as
a unit of counting.

Interviewed teachers’ expectations of popular-scientific
pedagogy and its applicability to alternative educational
practices

The interview data show interest in PSP as a source of practical
solutions for more meaningful and engaging learning. The
acceptance of new ideas is uneven, with older teachers more often
encountering difficulties, especially in relation to technological
changes. However, this tends to generate a need for support rather
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than rejection. PSP is perceived as accessible and applicable
knowledge that supports the confident introduction of change into
the educational process. The interviewed teachers share that, in the
institutions in which they work, a core of innovative teachers is
emerging. These teachers drive change through experimentation,
self-directed learning, STEM and digital practices, sharing, and in-
school training. They not only introduce new ideas, but also adapt
and disseminate them among colleagues. For this reason, PSP is
associated not merely with novelty, but with the possibility of
transmitting innovation within the school community through the
exchange of good practices and applicable models.

The reasons for the emergence of interest and attention
towards PSP publications are described primarily as learner-centred
and related to professional effectiveness and development.
Traditional methodologies are perceived as outdated and insufficient
for contemporary pupils, while academic models are seen as
requiring modernization. This critical attitude positions PSP as a
space for current and practice-oriented pedagogical solutions.

In view of the data, it may be accepted that PSP is perceived
as a means of updating academic pedagogy in relation to the digital
and dynamic world of pupils, as well as a resource for more applied
and alternative practice. This confirms the second formulated
hypothesis. 1t supports the transformation of the pupil’s role from
passive listener to active participant through approaches aimed at
developing thinking, activity, and the application of knowledge.

Access to popular-scientific pedagogical ideas: preferred
sources and search practices

With regard to the scope of information sources, it is estab-
lished that teachers use a wide range of sources of popular-scientific
pedagogical information. As in the quantitative empirical study, dig-
ital resources and collegial exchange once again occupy a leading
position. Academic sources retain their significance, although in a
more limited form, while access to PSP is achieved through a
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combination of formal and informal learning, with a dominant role
assigned to independent searching and professional communities.

Thematic focus of interests in popular-scientific pedagogy

For the interviewed teachers, PSP is situated at the centre of
everyday teaching practice as a stable source of language,
techniques, and frameworks for addressing real classroom
challenges. According to the data, interest in PSP is not incidental;
rather, it appears as a continuous search for applicable solutions
related above all to pupils’ motivation and attention, behaviour
management, and the translation of theory into accessible and
comprehensible knowledge. For example, the interviewed teacher N.
V. concentrates their experience on the idea of learning through
practice and shares that the most effective approaches are those in
which the pupil acts, experiments, and participates: “the aim is for
the pupil to want to learn on their own’; that is, for motivation to
arise internally, from the lived experience of activity. M. D!, adds
another important perspective: that of reflection and the teacher’s
creative disposition. According to this respondent, “by using their
creative orientation, the teacher can create a technique or approach
themselves.”

Environment, barriers, and experience as factors in the
implementation of ideas from popular-scientific pedagogy

The results show that the climate within the teaching staff
influences the transformation of ideas from PSP into practice. There
is also a coexistence of “searching” teachers and traditionalists,
which leads to uneven implementation. The presence of “firm
traditionalists who do not accept innovations with enthusiasm”
(Interview No. 7) and the view that “there are rarely interested
colleagues;, most do not wish to develop” (Interview No. 1) are
emphasized. At the same time, the data also point to teachers “who

! The names of the interviewees have been changed and are also indicated
by interviewee number.
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search for and create interesting resources” (Interview No. 7) and

to the observation that “many colleagues show curiosity” (Interview
No. 9).

According to the data, institutional culture is of decisive
importance for the application of ideas from PSP, as it can either
stimulate or obstruct this process. In some schools, these ideas are
supported, but mainly in adapted forms; in others, they remain a
matter of personal initiative or isolated practice. Most often, they are
implemented only in individual classes or groups, rather than as a
comprehensive school-wide model. Three main sources of
reservation towards popular-scientific pedagogy are identified in
relation to teachers’ personal choices: fear of failing to meet
curriculum requirements; concern that alternative methods are too
time-consuming; and the perception that parents and school
leadership expect a traditional approach.

With regard to the scope of experience and the degree of sup-
port derived from personal experience, the narratives of the inter-
viewees, considered together, show that teachers have strong internal
motivation to develop popular-scientific ideas. This motivation is
supported by pupils’ reactions, personal curiosity, and the collegial
environment. Their experience covers a variety of approaches, rang-
ing from digital solutions and game-based techniques to active learn-
ing, motivation, behaviour management, and emotional support.
Each idea is adapted to the teacher’s personal style and to the specific
context and, in this way, becomes established as part of their profes-
sional identity: the teacher does “something meaningful” and ob-
serves “a positive change in pupils’ reactions” (Interview No. 5).
Successful personal experience is a key driving factor, with the cen-
tral motive being the development of pupils’ interest, trust, and ac-
tivity. However, implementation depends on the interaction between
internal motivation and external conditions, which confirms the third
hypothesis.
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Barriers to the implementation of ideas from popular-sci-
entific pedagogy in school practice

In teachers’ narratives, the barriers to the introduction of ideas
from PSP appear as a network of systemic, organizational, and
cultural constraints that constantly intersect with personal initiative.
According to the interview data, the barriers to the introduction of
solutions from PSP can be clearly grouped into three interrelated
fields: regulatory frameworks, including curricula, standards, and
documentation requirements; organizational constraints, including
time, facilities, and resources; and professional deficits and cultural
attitudes, including lack of systematic preparation, fear of the non-
traditional, and scepticism. These fields do not operate in isolation;
rather, they overlap and mutually reinforce one another. This
explains why, even when motivation and ideas are present, change
often remains partial and fragmented.

For example, with regard to regulatory frameworks, the
interviewed teacher H. A. describes how, in a state school, every
attempt to do “something different” outside the curriculum is
immediately linked to “so much documentation, unnecessary
writing, and explanations that literally suffocate the creative
process”. As a result, teachers prefer to remain within the routine of
“I enter, teach, and leave”. With regard to organizational
constraints, respondents refer to the strict plan, syllabi, and
overloaded curriculum followed by “the entire methodological
association”, as well as to the “time constraint, which does not allow
free movement beyond the planned framework™ (Interview No. 3).
Another respondent notes that “many alternative approaches require
a different organization of space” (Interview No. 9). With regard to
professional deficits and cultural attitudes, it is stated that “not
every teacher has sufficient knowledge and skills regarding methods
and approaches from PSP” and that “there is often a lack of training
to help us master them” (Interview No. 9). H. A. also shares that the
non-traditional is often perceived as “bad, untested, and risky” and
is deliberately rejected.
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In relation to the third hypothesis, it is evident that the envi-
ronment of professional activity, both institutional and professional,
influences attitudes towards PSP and its acceptance in support of
practice.

Integration of ideas from popular-scientific pedagogy into
teachers’ practice: experience, sharing, and personal evaluations

In the specific cases presented by the interviewees concerning
the integration of popular-scientific ideas into practice, PSP
becomes a genuinely experienced classroom practice that influences
relationships, behaviour, pupils’ motivation, and provides feedback.
These concrete examples are predominantly separate and non-
systematic practices, which confirms the fourth hypothesis regarding
the difficulty of its sustainable integration. According to the data,
PSP is applied most easily through experiential techniques such as
experimentation, play, movement, and learning through experience,
which rapidly increase pupils’ interest and motivation. Creative
adaptation is present, but it depends strongly on the subject, the class,
and the specific conditions. For this reason, implementation remains
uneven, while more comprehensive models, such as the flipped
classroom and systematic gamification, occur less frequently. A
process of reflection and creative application of ideas from PSP is
evident, aligned with the theoretical educational content that has to
be taught. There is also application of popular-scientific ideas related
to emotional intelligence in conflict situations, which shows how
PSP translates psychological knowledge into effective school
practices.

With regard to the sharing of personal experience, the
interviewees fall into two groups. The majority of them consider
their experience with PSP valuable and worth sharing as a source of
effective classroom models in support of other teachers. Among the
remaining respondents, however, hesitation and uncertainty are
observed. Alongside collegial exchange, the need for institutional
intermediaries also stands out, in order to validate and disseminate
good practices.
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From experience to recommendation: thematic priorities
and professional conclusions

The responses indicate that the “two pedagogies” are not
perceived as opposed to one another, but as mutually
complementary: one with a conceptual and generalizing function,
and the other with a mediating and practice-applied function. The
interviewed teachers see the benefits of PSP in enriching theoretical
pedagogy through the accessible presentation of complex ideas,
connecting knowledge with real life, enhancing pedagogical
competence, broadening parents’ and the wider public’s access to
pedagogical approaches, and strengthening the relationship between
science and practice. For example, the interviewed teacher D. M.
notes the need for “simplifying and translating terminology in a way
that is closer to pupils”, because a significant part of lesson time is
lost “in explaining words and terms”. According to S. K., “the
complexity and abstractness of scientific pedagogical theories often
make them difficult to apply directly”.

In relation to the fourth hypothesis under verification, it is
evident that there is no direct and immediate connection between
attitudes towards PSP, the sharing of personal experience, and the
enrichment of pedagogical theory through that experience. It is
important to take into account that the conceptualization of personal
experience is a highly demanding creative activity.

In summary, PSP does not replace theoretical pedagogy.
Rather, it acts as its mediator, combining scientific rigour with
accessible language and giving theory a more immediate practical
value. Through these qualities, it creates possibilities for enriching
theoretical knowledge itself.
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Conclusion

The present study on the topic “Popular-scientific pedagogy
as an environment for alternative educational practice” has shown
that, in the Bulgarian pedagogical context, this issue remains rela-
tively under-researched, despite its growing significance for contem-
porary education. The theoretical analysis and empirical results pro-
vide grounds for accepting that popular-scientific pedagogical
knowledge occupies a specific position between academic pedagogy
and school practice, performing a mediating function in translating
complex pedagogical ideas into more accessible, comprehensible,
and applicable forms.

On the basis of the empirical results, it may be concluded that
popular-scientific pedagogy is perceived by the respondents primar-
ily as a practice-oriented resource and as an environment for solving
specific pedagogical tasks. The strongest interest is directed towards
ideas and approaches that can directly enrich the learning process,
increase pupils’ activity and motivation, and offer effective solutions
in the real classroom. At the same time, the study shows that the in-
troduction of these ideas does not proceed uniformly, but depends on
teachers’ attitudes, the nature of the pedagogical solutions them-
selves, collegial and institutional support, and the possibilities for
adaptation to the specific educational environment.

The study also brings to attention a number of additional
questions that may become the subject of future research. These
include the influence of the subject area taught on the selection and
use of popular-scientific pedagogical ideas; differences between
teachers with varying professional experience and specializations;
the role of school culture and management in supporting or hindering
innovation; and the mechanisms through which individual success-
ful practices may move from personal application towards more sus-
tainable institutional establishment.

Within the framework of the dissertation research, general
conclusions were drawn that synthesize the results of the theoretical
and empirical analysis, and recommendations were formulated
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aimed at a closer connection between academic preparation and the
practical dimensions of teaching activity, a clearer practical
translation of pedagogical ideas, and the creation of a more
supportive professional and institutional environment for their
sharing, adaptation, and application. In this sense, the present work
may be regarded as a step towards a deeper theoretical understanding
and a more consistent practical introduction of popular-scientific
pedagogical knowledge into contemporary education.

Conclusions/ Main findings

The theoretical analysis provides grounds for the following
conclusions:

1. In the conditions of pervasive media, popular-scientific
pedagogical knowledge occupies a significant space in the thinking
and practice of both professional pedagogues and a wide range of
stakeholders.

2. It is disseminated as a response to the growing need for
pedagogical knowledge to become more accessible, practice-
oriented, and aligned with the dynamics and contradictions of
contemporary society and education, while supporting the
overcoming of educational, social, and value-related discrepancies.

3. Popular-scientific pedagogical knowledge integrates
theoretical pedagogical and psychological knowledge and
transforms it into an effective resource for practice. At the same time,
it functions within a unified system of interaction between science,
practice, and personal knowledge, which generates pedagogical
innovation.

The data from the empirical study provide grounds for the
following conclusions:

4. Academic preparation is evaluated as a significant basis for
the teacher’s professional development, but its connection with
immediate practical application in school work remains limited. This
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directs teachers towards the search for more applicable and rapidly
effective pedagogical solutions.

5. Teachers’ professional preferences are dominated by a
pragmatic orientation towards pedagogical ideas and approaches that
are easily applicable, professionally significant, and capable of
producing a rapid effect on pupils’ participation, motivation, and
creative activity.

6. The thematic interest and personal experience of the
respondents are concentrated on specific approaches and practices
within popular-scientific pedagogy, primarily active learning,
personal development, well-being, practical skills, as well as
approaches such as learning by doing, interactive methods, and
project-oriented learning.

7. The main model for the assimilation and application of
ideas from popular-scientific pedagogy includes access to electronic
resources, collegial discussion, local adaptation, and implementation
through in-school methodological forms, whereas administrative
and broader public channels have a significantly weaker influence.

8. An interesting contradiction is identified: the main barriers
to the integration of ideas from PSP do not arise from their content,
but from a deficit of information and guidance, professional caution,
lack of local evidence, and a weak institutional framework for
sharing and validating good practices.

9. The application of ideas from PSP depends significantly on
the institutional environment, including school culture and the
attitudes of the pedagogical community. Where a supportive
environment is present, these ideas are successfully integrated;
where conservative attitudes prevail, together with fear of deviating
from the curriculum, concerns about loss of time, and expectations
of a traditional approach, their application remains limited to
individual teachers, classes, or situations.

10. Teachers’ experience shows that ideas from PSP can be
successfully transformed into effective pedagogical solutions when
they are concrete, adaptable, and connected with real classroom
situations. For this reason, this experience should be used as a basis
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for formulating and disseminating practice-oriented
recommendations. This requires not only collegial sharing, but also
institutional support for validating good practices, which would
facilitate the “return path” of popular-scientific knowledge in
support of scientific knowledge.

Possible perspectives in the field of the dissertation research

The study may be expanded through a larger and more
representative sample, selected by means of stratified, cluster, or
random sampling. This would increase the reliability of the results
and the possibilities for more substantiated generalizations.

A promising perspective is the inclusion of teachers with
different specializations and subject areas, in order to establish
whether the subject field influences preferences for particular types
of popular-scientific pedagogical knowledge and the ways in which
it is used. Teachers of the arts are of particular interest, since a
stronger orientation towards creative, alternative, and non-
traditional pedagogical approaches may be expected among them.

The qualitative component may be expanded through a larger
number of interviews, focus groups, and observations in the school
environment, in order to clarify in greater depth the motives,
difficulties, and mechanisms involved in translating popular-
scientific ideas into practice.
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Recommendations

The recommendations formulated are addressed to participants
in the educational system who are involved in the access to,
selection, interpretation, and practical application of popular-
scientific pedagogical knowledge: higher education institutions,
training institutions, school leadership teams, and teachers. They are
based on the barriers identified in the study, the deficits in support,
and the need for a clearer practical translation of pedagogical ideas.

1. It is necessary to strengthen the connection between
academic preparation and its practical application in the training of
both future and practising teachers. In university and postgraduate
training, cases, models, and practical scenarios for translating
pedagogical ideas into concrete classroom actions should be
included more purposefully.

2. It would be useful to operationalize ideas from popular-
scientific pedagogy so that teachers receive not only access to new
ideas, but also methodological support for their adaptation,
application, and evaluation in a real educational environment.

3. It is recommended that sustainable school-based
mechanisms for the exchange of good practices be created, such as
in-school pedagogical forums, methodological associations, and
professional communities for sharing, discussing, and validating
applicable solutions.

4. It is important for institutional support to become more
visible and closer to teachers’ real needs, with administrative and
formal channels offering concrete resources, examples, and
guidelines for application in everyday practice.

5. It is necessary to support the overcoming of deficits in
awareness and to encourage a professional culture open to new
pedagogical solutions through better access to reliable and selected
resources and through a school environment in which
experimentation, adaptation, and the sharing of experience are
perceived as a natural part of professional development.

6. The enrichment of local research and evidence concerning
the effects of applied practices, through concrete data and analyses,
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often based on local and specific cases, increases trust in ideas from
popular-scientific pedagogy and supports their legitimation within
the school environment.

7. It is important to develop practically oriented resources and
materials that provide a clear translation of pedagogical ideas. These
should cover both leading topics and topics less strongly represented
in teachers’ preferences, such as discipline, professional
communication, and relations with parents, and should offer
concrete steps, application scenarios, expected outcomes, and
possibilities for adaptation according to context.

8. It is recommended that teachers be supported in developing
skills for the critical selection and interpretation of popular-scientific
information from electronic sources, so that they can confidently
evaluate its reliability, applicability, and pedagogical value.

Contributions
Theoretical contributions:

1. The analysis conducted shows that popular-scientific
pedagogy has sufficiently rich characteristics to constitute an
independent object of analysis. Its mediating, accessible, practice-
oriented, and hybrid character has been theoretically clarified, as
have its epistemological specificities: its derivative relation to
academic pedagogy, its connection with personal experience, its
contextuality, and its practical orientation. In this way, the
understanding of its place within the system of pedagogical
knowledge is expanded.

2. The role and conceptual nature of popular-scientific
pedagogical knowledge are substantiated as a specific form that
connects and integrates scientific, personal, and practical knowledge

in pedagogy.
Empirical contributions:

3. The attitudes, thematic preferences, and motives of Bulgarian
primary-stage teachers towards popular-scientific pedagogical
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knowledge have been empirically established. The study reveals the
dominance of a pragmatic orientation towards didactically concrete,
easily applicable, and professionally significant solutions.

4. The main factors, channels, and conditions influencing the
selection, assimilation, sharing, and application of ideas from
popular-scientific pedagogy have been identified, as have the
barriers to their more sustainable integration into school practice.

Applicability:

5. Recommendations have been formulated for improving the
relationship between academic preparation, popular-scientific
pedagogical knowledge, and the teacher’s practical work. These
recommendations are aimed at strengthening practice-oriented
preparation, methodological support for the adaptation and
application of pedagogical ideas, and broader access to reliable and
applicable resources.

6. Guidelines have been proposed for the development of
school-based and institutional mechanisms for training, professional
exchange, validation, and dissemination of good pedagogical
practices based on popular-scientific ideas. These include
strengthening in-school professional communities, creating
sustainable forms for sharing experience, and increasing institutional
support for the testing and popularization of effective solutions.
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