PE3IOMETA HA HAYYHUTE TPYJOBE
HA TJI. AC. I-P BJIAJJUCJIABA TEOPI'HEBA JIEHI7KOBA

(npedcmasenu 3a yuacmue 8 KOHKYpC 3a 3aemane Ha aKa0eMuyHama OJIbHCHOCHL ,,00UeHm* 6
IIH 3.1. Coyuonozusa, anmponono2usa u Hayku 3a kyaimypama (Couuonozua na maaoexrcma),
ooaeen om K03y ,,Heogpum Puncku*, oonapoosan e /[vprcasen éecmuux, op. 36 om 17
anpun 2026 2.)

1. Mounorpadun

1. Jlena:xkoBa, Bu. (2025). Uurerpanust Ha NEETSs maanexure B bbiarapus na nazapa na
Tpyaa. biaroeBrpaa: YHuBepcuTeTcKo u3aarejcrso ,Heopur Puiacku®. ISBN 978-
954-00-0434-1.

MoHorpadusara pasriexia akTyaJHUTE IpPeAU3BUKATEICTBA IpeJ] COLMalHaTa M TpyJoBara
MHTErpanus Ha MJIaguTe xopa B bwarapus, KOUTo He ydacTBaT B 0Opa3oBaHUE, 3a€TOCT WIH
obyuenue (NEETSs), kato crenraiHo BHUMaHUE € OTJEJICHO Ha KHUBECLIUTE B CEJICKUTE pailoHU.
Ta3u rpymna ce xapakTepusupa ¢ BUCOKa CTEIIEH Ha BbTPELIHA PA3HOPOJHOCT U BKJIIOYBA MJIaIU
X0pa C pas3audeH o0pa3oBaTeleH, COIHMAIeH W HKOHOMUYECKH Npodui, KOUTO Iopaau
ChUY€TaBAaHETO Ha MHOXKECTBO H€6HaFOHpI/I${THI/I 00CTOSITENICTBA OCTaBaT W3BBH OCHOBHHTE
MHCTUTYIMOHAJIHU MEXaHNU3MHU 32 MOAKpEIa.

B TeopernueH M NMpWIIOXKEH IUIaH TPYABT CE ONMpa Ha TPUCTEIIEHHA pPAaMKa 3a MHTErpanus Ha
NEETsS, koaT0 0000111aBa OCHOBHUTE €Taly Ha TAXHOTO COLIMAIHO U MPO(ECHOHAIHO BKIIIOUBAHE:!
1) [ToaroroBka u TMarHOCTHKA, KOATO BKJIIOYBA WICHTH(HUIIUPAHE HA MIIQJICKUTE B PUCK, aHAJTN3
Ha TeXHUTE NOTPeOHOCTH M MpPEJOCTaBsiHE Ha MOTHUBAIMOHHA MojKpena; 2) MHTerpupane upes
o0pa3oBaHME U 3a€TOCT, y4acTHe B 00pa30BaTeIHU U KBATU(PHUKALIMOHHU MTPOrpaMH, IPEX0]] KbM
3a€TOCT 4pe3 CTaXOBe, CyOCHAMpaHa 3a€TOCT WIM IPEeANpUeMadecTBO; 3) YCTOHYMBOCT U
COLMAJIHO BKJIOYBAaHE, MEPKH 3a 3aAbpKaHe Ha pabOTHOTO MSCTO, HACTaBHUYECTBO H
HachpyaBaHEe HAa aKTUBHOTO y4acTHe B MECTHHUTE 0OIIHOCTH. HacTosamoTo n3cnenBane 3amuraBa
Te3ara, ye ycnenrnara uarerpanus Ha NEETs mnanexure B beiarapus Ha nazapa Ha Tpy/ia 3aBUCH
HE caMO OT OOmMTe MOJUTUKU 3a 3aeTOCT U 00pa3oBaHME, a M3HMCKBAa ILEJIEHACOYEH H
MHOTOCTCIICHECH ITOAXOA, KOHUTO Aa OTYUTa HHAVMBUAYAJIHUTC XapaKTCPUCTHUKHU HA MJIAIUTE XOpa,

PCTUOHAJTHUTC pPA3JIMuUuA W HWHCTUTYLUOHAJIHUA KallalUTCT 3a IOAKPCIIA. Tora IIOKa3Ba, Y€



TPaJMLIMOHHUTE MEXaHW3MHU 3a 3a€TOCT HE ca JOCTaThbUYHM M Y€ CAMO 4Ype3 ChUETaBaHE Ha
MOJrOTOBKA M JMAarHOCTHKA, OOpa3oBaTeJHW M TPYJOBH HHTEPBEHIMH, KAKTO U YCTOMUUBH
COILIMAJTHU MEPKH, MOXKE J1a ce TIocTUrHe e(heKTuBHO HaMmamnsiBaHe Ha Opost Ha NEETs u TsaxHOTO
JBJITOCPOYHO BKJIIOYBAHE B [1a3apa Ha TpyAa.

MoHorpaguuHusT TpyZ € CTpyKTypuUpaHa B YETUPHU OCHOBHU IJIaBH, KOUTO JIOTMMHO CBBP3BAT
TEOPETUYHUTE OCHOBH, aHAJIN3a HAa PUCKOBUTE (DAaKTOPH, KAKTO M IIPAKTUYECKUTE pelieHus. [ 1aBa
IbpBa oO3arjaBeHa , TeopernyHu mnoaxoau KbM uHrerpauusara Ha NEETs® npencrass
neununmsaTa 1 xapakrepuctukure Ha NEETs rpynara, HeiiHata ysi3BUMOCT, KJIACHYECKUTE H
CbBPEMEHHU TEOPHUH 3a COLMAIHA MHTErpauus U COLUUAIHO W3KIIOYBAHE, MKOHOMMYECKHUTE
acleKTH Ha MHTerpauusaTa u Ouoexonornynus mojen Ha KOpu bpondenbpenep kaTo aHaauTHYHA
pamka 3a uscienBane Ha NEETs mitanexure.

I'nmaBa BTOpa ,,PuckoBu axropu, onpenensdum unrerpauusarta Ha NEETs mnanexxurte Ha na3apa
Ha Tpyaa“ BkmouBa kaprorpadupane Ha NEETs muagexxute B bpiarapus no peruonu u iuHamMuka
BbB BPEMETO, KAKTO M aHAJIW3 Ha MHAWBUYaJIHU, COLMATHO-UKOHOMUYECKH, NTHCTUTYLIMOHAIHH
U CTPYKTYpHHU (aKTOPHU, BKIIOUUTEIHO TUTUTAITHOTO U3KIIIOYBAHE.

I'maBa Ttpera ,,AHamu3 Ha edQexTHTe, OrpaHuYaBamm TpyaoBaTapeanusauusi Ha NEETSs
MIIAJISKUTE " pasriiexzia TPYJHOCTHTE, C KOUTO ce COIbCKBAT MIIAJUTE XOpa B Mpexoja CU OT
oOpa3oBaHMe KbM Ia3apa Ha Tpy/Ja Ha pa3IUYHUTE HUBA OT OMOEKOJOTHMYHUS MOJIEN, a UMEHHO
VHJVBHIyaJIHO, TPYIIOBO, HHCTUTYLIHOHAJIHO U COLUETAIHO.

I'maBa werBbpTa , JIHTErpHMpaHu MOAXOAM, NOJUTUKM U MEXAaHU3MH 3a MOJKpENa Ha TpyJaoBaTa
unterpauuss Ha NEETs muagexure® mpencraBs MEpPKM M NPENOPBKH, KOMTO MOraT Ja ce
peanu3upaT Ha WHAMBHUIYAJIHO, TPYNOBO, MHCTUTYLMOHAIHO W HAIMOHAJIHO HMBO, A00pHU

npakTuky ot bearapus u EBpona u Bb3MOKHOCTH 32 alaliTUPaHe KbM OBJITapCKUTE yCIOBUS.

2. JlenaxoBa, Bua. (2025). ConumasHa wuHTerpauus Ha MIOCIJMAHCKHUTE OOLIHOCTH.
Baaroesrpaa: YuuBepcurercko nzaarescrso ,,Heopur Puicku“. ISBN 978-954-00-0407-
5.

Momnorpadusita wu3cienBa coIUaTHaTa WHTETpAIUs Ha MIOCIOJIMAHCKATE OOIIHOCTH B
EBponeiickust ¢bi03, ChC ClELMANIEH akKLEHT BbpXy bbirapus. Pasriexna ce kak Murpamusra,
KyJATYPHOTO MHOT000pasue, peTUrHO3HUTE IEHHOCTU U MPOMEHSIIUTE Ce UICHTUYHOCTH BIHSAT
BBPXY MEXIYCTHHUECKUTE W  MEXAYPEIUTHO3HUTE OTHOIICHHWs] W  TIOCTaBAT HOBH

NpEaAN3BUKATCIICTBA IPC] CONUAIHOTO €AUHCTBO.



AHanu3bT ce OCHOBaBa Ha KJIACUYECKHM M CHBPEMEHHHM TEOpPUHM 3a COLMAIHATA WHTETpaLys,
€THUYHOCTTA, MAJIMHCTBaTa M  WACHTHYHOCTTA. CBHIOCTaBAT c€  PemyOJMKAHCKHST
(acumunanuoHeH) Mojen BbB DpaHIus U MYJITUKYJITYpPHUAT MOAeN BbB BenukoOputanus, a
OBIrapcKUAT MOJEN € IPeJICTaBeH KaTo JABYCTPAaHEH IIpoLeC, BKJIIOYBAIl CTpeMeXa Ha
MIOCIOJIMAHCKUATE OOIIHOCTH KBbM OOINECTBEHO NPHUEMaHE M TOTOBHOCTTAa Ha OBITapCKOTO
00IIECTBO 3a JUAJIOT U CHTPYAHUYECTBO. EMIMPUUHOTO U3CIeBaHE € ChCPEAOTOUEHO OCHOBHO

BBPXY OOIIHOCTH Ha ObJTrapu MrocioiaManu B 3anaanure Pomonu u [lupuHCcKust peruoH.

3. MunenkoBa, B., KepanoBa, /l., JlenaxoBa, Ba., & IleitueBa, /1. (2023). AururajgHara

Meauiina rpamotHoct. baaroesrpan: YU ,,H. Puacku®, ISBN 978-954-00 0344-3

B konexkrtuBHara MmoHorpadus ,JlururagaHara meauiiHa rpamMoTHocT Bropa riaBa —
»y3cIe0BaTeJICKH MeETOAU®, TPEACTaBsi EMIUPUYHUTE METOAM 3a U3CJIEJBAaHE Ha
JUTUTATU3AIUATA, JUTUTAIHATA TPAaMOTHOCT U YMEHUSITa B OBIrapcKoTo 001iecTBo. Te BKItoYBaT
aHaJIU3 Ha JOKYMEHTH, MeT (hOKyC-IpyNoBH AUCKycuH, 30 eKCHepTHU MHTEPBIOTa U IHJIOTHO
aHKETHO mpoyuBaHe ¢ 232 yvacTHUUM. Pe3ynrature moka3BaT HapacTBAllOTO 3HAUYEHHE Ha
JUTUTATHUTE YMEHHUS 32 3a€TOCTTa, 00pa30BaHHETO, TPAKIAHCKOTO y4acTHUE U €XKEIHEBUETO,
KaKTO W HEPaBEHCTBA CIOpE]] Bb3pacTTa, €THUYECKaTa MPUHAMICKHOCT, OOpPa3OBAHUETO H

JOCThIIa 10 TCXHOJIOTHNH.

Tpera raasa, ,HanuoHanno eMnupu4Ho u3cjeaBaHe®, MPEICTaBs PE3yNTaTUTE OT OHJIANH
npoyuBane, nposezeHo npe3 mapt 2021 r. cpen 1018 pecronaeHTH. YCTaHOBEHA € MIUPOKO
pasmpocTpaHeHa ymnoTrpeba Ha JUTUTATHH YCTPOWCTBA W HMHTEPHET, HO U 3HAYUTEIHU
MEXIYMOKOJIEHYECKH Pa3INiUs B TUTHTATHATA KOMIETEHTHOCT. OHNIaltH 00y4eHHETO € OLEHEHO
OTHOCHTEITHO TOJIOXKUTEITHO, BBIPEKH TIOCOYSHHTE COIMaHA HW30JIAIUs, OTPAHUYCHO
B3aMMOJICHCTBUE U 3/IPaBOCIOBHH 3aTpyAHeHUs. HUCKOTO moBepue B OHIalH WHPOpMAIUATA U
MPOSBUTE Ha KUOEPTOPMO3 MOAYepTaBaT HEOOXOIUMOCTTAa OT KPUTHUECKO MHCIEHE, MeauiiHa

IPaMOTHOCT, 0€30MaCHOCT B MHTEPHET M NMPHOOIIABaIllK OJUTUKU 33 JUTUTATHO 00pa3oBaHUeE.



II. CtaTuu u J0KJIaaM, NyOJMKYBAHM B HAYYHH U31aHNsl, pepepUPAHU M HHAEKCUPAHU B

CBETOBHOM3BECTHH 0a3u AaHHHU C HAYIHA I/IH(])OpMaIII/IH

4. Petrescu, C., Voicu, B., Ellena, A. M., Bettencourt, L., & Lendzhova, V. (2025). Patterns
of School-to-Work-Transition Societies With High Rates of @ NEETs. Journal of
Adolescence. https://doi.org/10.1002/jad.70000

Cratusra ,,Patterns of School-to-Work-Transition Societies With High Rates of NEETs*
pasriex/ia MoJUTUKUTE 3a MOANOMAaraHe Ha mpexoja oT 00pa3oBaHUE KbM 3a€TOCT M TPyJoBaTa
nHrerpauus Ha NEETs muanexxu B bearapus, Pymsaus, Utanus u Ilopryranusa. Be3 ocHoBa Ha
0a3a 1aHHU 32 MOJIUTUKHTE, ipueTu Mexkay 1990 u 2022 r., ca cpaBHEHU eIMHAJECEeT BUa MEPKU
Y € aHAIM3UPAHO BIMSHUETO HAa HAIMOHAJIHUTE PEKUMH HA MPEXO0]] OT YUWIHILE KbM padoTa.
Pesynrature mnokazBar, 4e PympHua u bbirapus 3ana3BaT  XapakTEpUCTHUKUA  Ha
MOCTCOLMAIIUCTUYECKUTE pPEXKUMH, Jjgokato HMramus u Ilopryranus ce oTiiMuaBar CbC
CyONpPOTEKTUBHU M CEMEHHO OPUEHTUPAHHU MOJIETH. BbhIpeku ye yeTupure AbpKAaBU BbBEXKIAT
MEpKHU B ChOTBETCTBHE C OOIIIUTE EBPOMEHCKN paMKH, MOAXOJAUTE UM OCTaBaT CHIIHO 3aBUCUMH OT
HallUOHATHUTE MHCTUTYIMOHATHH, WKOHOMHUYECKM U COLMaTHU ocobeHoctu. EdexrtuBHaTa
nonkpena 3a NEETs mnanexxurte u3uckBa MEpKu, CbOOpa3eHU ¢ KOHKPETHATa CUCTEMA 32 IIPEX0/]1
oT oOpa3oBaHUe KbM TPY/l BbB BCSAKA CTpaHA.

KurouoBu nymu: NEETs mnanexu; npexos oT 00pa3oBaHHe KbM 3a€TOCT; TPY10Ba MHTETPALINS;

MJIAJICKKU TTOJTMTUKH; EBpONIENCKY CHIO3.

5. Lendzhova, V. (2024). Inclusive education and game-based learning for learners with
disabilities: Perspectives from teachers in Bulgaria. Environment and Social Psychology,
9(10). https://doi.org/10.59429/esp.v9i10.3073

Crarusta ,Inclusive Education and Game-Based Learning for Learners with Disabilities:
Perspectives from Teachers in Bulgaria® usciensa ponsita Ha UrpoBo 0a3UpaHOTO OOYUYEHHUE 3a
Ch3JlaBaHe Ha TO-AOCTHhIIHA U MPHOOINaBaia oOpa3oBaTelHa Cpella 3a ydalld C YBpPEekKIaHUS.
N3cnenBaneTo ce ocCHOBaBa Ha COIMATHHUS MOJEN Ha yBpeXmAaHusATa W Ha 51 ABJIOCOYMHHU
WHTEPBIOTA C YUUTENH U CHEIUAIMCTH OT pa3IndHU 00pa3oBaTeIHH paBHUIIA B bearapus.

Pesynrature moka3ar, ue 00pa30BaTEIHUTE UTPU MOTAT Jia TIOBUIIIAT MOTHBAIIHSTA, YIaCTUETO U
COUAJIHOTO B3aHMOHeﬁCTBHe M Ja MOAINIOMOrHaT pa3BUTHUCTO HAa KOTHUTUBHU WU MNPAKTHYCCKU

YMCHUA. CHCI_II/IaJ'IHI/ITC neaaro3n M3IOJI3BaT HUI'POBO 6a3HpaHI/I oAXOAHU II0-aKTHUBHO OT



yuuTenure B o01ooopazoBarennara cuctema. [lo-mumpokoTo uM npuiarane odade € OrpaHHYEHO
OT CTPOTHTE y4eOHM NpOrpaMu, HeIoCTaTbyHAaTa MOJATOTOBKA HAa YYMTENIUTE, HEAOCTHra Ha
TEXHOJIOTMYHU PECYPCH U HOPMATUBHUTE MTPEUKH.

KiarouoBu aymu: npuoOmiaBaiio oOpazoBaHue; UrpoBO-0a3vpaHO OOyueHUE; WHTEPAKTUBHU

METOAU, JUTUTAJIHU TCXHOJIOI'NHU

6. Garcia, D., Simées, F., Bettencourt, L., Aguiar, C., Ferreira, I. A., Mendonga, J., Moleiro,
C., Rocca, A., & Lendzhova, V. (2023). Predictors of Secondary Education Completion
across Portuguese Municipalities: Evidence from the 2009-2018 Period. Societies, 13(9),
200. https://doi.org/10.3390/5s0¢13090200

Crarusra ,,Predictors of Secondary Education Completion across Portuguese Municipalities:
Evidence from the 2009-2018 Period* pasrinexna TepuTOpHaIHUTE HEPABEHCTBA IIpU
3aBBPIIBAHETO HA CpeJHO 00Opa3oBaHKe B 253 MOPTYrajcKu OOLIMHU C BUCOKA U HHCKA I'bCTOTA
Ha HacejeHueTo. Upe3 JMHEeH CMECEH MOJeNl C€ aHalu3Hpa BIUSAHHUETO HAa KOHTEKCTYaJHHUTE
(dakTopu U 00pa30BaTEIHUTE PECYPCH B MEpHOJia HA MKOHOMUYECKATa KpU3a M MOCIEIBAIOTO
BB3CTaHOBSIBAaHE.

Pesynrarure nokaspar, ye kbM 2013 r. 0OLIMHUTE C HMCKA I'bCTOTA HA HACEJIEHUETO MMAT IIO-
BHCOKHU PaBHHMILA HA 3aBBPIICHO CPEAHO 00pa30oBaHKe, KOETO OCIIOPBa MPEANOI0KEHUETO, Ye MO0-
cnabo pa3BUTUTE TEPUTOPUU HEMPEMEHHO IOCTUraT MO-HHUCKM OOpa30BaTEIHU pPe3yJTaTH.
HapacrtpamaTta 6e3pa0oTHiia € cCBbp3aHa ¢ 0-HUCKa CTENEH Ha 3aBbpIIBAHE, JOKATO [10-BUCOKHST
00XBaT B MPEIYYHIUIIHOTO 00pa3oBaHKe MM0100psIBa pe3yaTaTUTE B I'bCTO HACETICHUTE OOIIMHH.
[TonuepraBa ce HEOOXOAMMOCTTA OT TEPUTOPUATHO UYBCTBUTEIIHU 00PA30BATEIHU MOJTUTHUKH.

KuouoBu xymu: cpeHo 00pa3oBaHuUe; TPEXO ] OT YUUIIUIIE KbM 3a€TOCT; MyOJIWYHU TTOJIUTUKH.

7. Piki, A., Markou, M., Lendzhova, V., & Stefan, I. A. (2022). Piloting guidelines for
gamified learning technology towards inclusive education. In eLearning & Software for
Education Conference (Vol. 1, p. 18).

Crarusta ,Piloting Guidelines for Gamified Learning Technology Towards Inclusive
Education® pa3rnexna HaunHa, 10 KOWTO UTPOBUTE 00pA30BATEIIHH TEXHOJIOTHH MOTaT J1a Obaat
pa3paboTBaHU ¥ OIEHSBAHU B TOJKpENa HA y4Yallyd C YBPEKIAHUS M JUIA B HEPABHOCTOWHO
COLIMAJTHO-UKOHOMHYECKO TojoxkeHue. OCHOBHATa Te3a €, ue JOCTBHIIHOCTTa U MpUOOIIaBaHETO
TpsiOBa Ma OBJAT 3aJI03KEHU OIIle B HAYATHUTE €Taly Ha MPOSKTUPAHETO, a He JIa ce I00aBsIT cle/

BHCAPSABAHECTO.



[IpennoxxeH e cucreMeH, OpUEHTUPAH KbM MOTPEOUTETUTE TUIaH 3a MUJIOTHO TECTBaHE, OCHOBAH
Ha TpU €JIEMEHTAa: IOBMIIABAHE HA OCBEJOMEHOCTTA 3a JOCTBIIHOCTTa WU IPHOOIIABAHETO,
MPOBEXKIAaHE Ha TOTPEOWTENICKAa OLEHKA W TapaHTHpaHe Ha HaydYHa W METOJO0JOTHYecKa
nperu3HocT. Paspadorenute B pamkure Ha npoekta INCLUDEME nacoku mpemiarat rbBKaBu
pelieHus 3a pa3IMuHU 1eJIEBU IPYIU U KYJITYpPHH KOHTEKCTH U HaChpyaBaT aKTUBHOTO y4acTHE
Ha y4allluTe, yYUTEITUTE U OCTAaHAIIUTE 3aMHTEPECOBAHU CTPaHHU.

KirouoBu gymu: nuioTHO poy4YBaHe; NOTPeOUTENICKA OLIEHKA; TPHOOIIaBaHe; UTPOBO-0a3UpaHO

o0yuenue; oOpa3oBaTenHa reiimudukanus; oopazoBaTenHa miardopma.

8. Milenkova, V., & Lendzhova, V. (2021). Mobile learning and the creation of digital
literacy in a real practical environment. In 8th International Conference on Educational
Technologies (pp. 199-204). IADIS Press. ISBN 978-171383073-3.

Crarusita ,,Mobile Learning and the Creation of Digital Literacy in a Real Practical
Environment® pasriexna pa3BUTHETO Ha JUCTAaHIUOHHOTO oOyueHue B bwarapus,
HallMOHAJIHATa MOJIMTUYECKAa paMKa W JUTHTAJIHUTE IUIaTGOpMH, KOMTO MOJIOMAaraT OHJaiH
obpaszoBanmero. CrienuasHO BHUMAaHHE € OTICNEHO Ha TpaHcpopmanusATa Ha OBJITrapckaTa
oOpa3oBartenHa cucTeMa o BpeMe Ha mangemusita or COVID-19.

KayecTBeHMAT aHaInW3 Ha MOJUTUYECKU JIOKYMEHTH W OOpa3oBaTeHM MEpPKH I[0Ka3Ba, e
MaHAEMHITa YCKOpsiBa NMPEMUHABAHETO KbM MAacoOBO MOOWIHO M JUCTAHIIMOHHO OOyuY€HHeE.
Moodle, Zoom, Google Classroom wu Blackboard ocurypsBar HenpekbcHATOCT Ha
o0Opa3oBaTeNHUs MPOLEC, HO pa3KpuMBaT W HEPABEHCTBA B JOCTbHIA, JUTHTAIHUTE YMEHHUS U
TEXHOJOTHYHUTE pecypcu. EdexktuBHOTO MOOMIHO 00y4YeHHe W3UCKBA MHBECTULIMH B
nH(ppacTpyKTypa, CUCTEMHA MOATOTOBKA HA YUUTEIUTE, JOCTHIIHU JUTUTATHHU PECYPCU U MEPKU
3a NoJ00psIBaHe HA JUTUTATHATA TPAMOTHOCT.

KuarouoBu nymn: moounHo odydyenue; COVID-19; nurutaiina rpaMOTHOCT; OHJIalH IU1aThopMu;

JTUCTAHIIMOHHO 00yUYeHHe.

9. Kaboiv, K., Saks, K., Paabort, H., Lendzhova, V., & Smoter, M. (2021). A service model
for self-directed learning of NEET youth at the local government level. Youth & Society,
54(1_suppl), 52S-68S. https://doi.org/10.1177/0044118X2110582

Cratusta ,A Service Model for Self-Directed Learning of NEET Youth at the Local
Government Level“ nu3ciienBa kak MECTHUTE yCIIYTH 3a MOJKPEIa MOraT /1a pa3BUBAT YMEHUSTA

3a camocrosTesnHo yuyeHe Ha NEETs muanexure B cenckure paiioHu. Te ca pasriexiaaHu KaTto



XO0pa ¢ MOTCHLIMAJ 3a PA3BUTUE U YYACTHE B YUEHETO Mpe3 LENNs )KUBOT, & HE €IUHCTBEHO KaTO
II0JIy4aTeId Ha IIOMOIL.

EmMnupuyHOTO M3CienBaHe € IpoBeneHO B EcToHuMA ype3 MeTona 3a MPOEKTHpPAaHE Ha yCIIyI'H
»JlBO€H nnaMaHT . CpyeTaHM ca KOJMYECTBEHHM IAHHM 3a TOTOBHOCTTAa Ha MIIAJEKHUTE 3a
CaMOCTOSITEITHO y4€He, KaueCTBeHa WH(GOpMAIHs OT JOCTaBYMIIMTE HA YCIyTH U 00paTHa Bpb3Ka
or NEETs muangexu B ceincku paoHd. [IpennoskeHHMAT Monen IOCTaBs AaKLEHT BBPXY
UHAVBUAYAIU3UPAHATa U ABITOCPOYHA MOJKpENa, MEXIYUHCTUTYIUOHAIHOTO ChTPYAHUUYECTBO
U AKTUBHOTO Yy4YacTHE Ha MIIAJUTE XOpa IpU OIpPEAEIsSHE Ha TEXHUTE OOpa30BaTEIHU MU
npodeCHOHATHY THTHIIA.

KimrouoBn aymu: NEETSs mnanexu; caMOCTOSTENIHO YUYEHE; YCIYTd 3a MOAKPENa; UHOBALUU B

YCIIyTUTE.

10. Erdogan, E., Flynn, P., Nasya, B., Paabort, H., & Lendzhova, V. (2021). NEET Rural-
Urban Ecosystems: The Role of Urban Social Innovation Diffusion in  Supporting

Sustainable Rural Pathways to Education, Employment, and Training. Sustainability,
13(21), 12053. https://doi.org/10.3390/su132112053

Crarusta ,NEET Rural-Urban Ecosystems: The Role of Urban Social Innovation Diffusion
in Supporting Sustainable Rural Pathways to Education, Employment, and Training*
pasriiexaa NoTeHIrasaa Ha COI[MaIHUTE NHOBAIMH 3a No1o0psiBaHe Ha BKItouBaHeTo Ha NEETSs
MJIAJICKUTE OT CEJICKUTE palOHU. AHAIM3UPAHMU ca MpoOJIeMu KaTo ciabarta uHPPaCTPyKTypa,
OTPaHUUYEHUSAT JOCTHI 0 00pa30BaHME W 3a€TOCT, COIMAHATA M30Jallusi M U3KIIOUYBAHETO OT
00IIIeCTBEHOTO B3€MaHE HA PEIICHUSI.

W3cnenBanero obOxBama 51 WHTEpBEHLMH, pealu3upaHd 10 Mporpamara ,[lapaHuus 3a
MJIaexkTa, W HASHTUUIUpPA TOOpPH MPAKTUKA B Pa3IUYHH H3MEpPEHUs Ha COIHMATHUTE
nHoBanuu. Ilpennara ce n3rpakjaHe Ha yCTOWYMBHU CEJICKO-TPAJCKU €KOCHCTEMH, Upe3 KOUTO
3HaHUA, PECYpCH M HMHOBATUBHU IMPAKTHKHU Ja CC OOMEHSIT MCXKAY TIpaaCKUTE U CEJICKUTC
obmHocTH. CHTPYJHHUYECTBOTO MEXKAY WHCTUTYIMHUTE, MECTHUTE OOIIHOCTH, TPakIaHCKOTO
o011ecTBO, paboToAaTEUTE U MIIAJUTE XOpa € ONPeesIeHO KaTO OCHOBA 3@ YCTOMUYUB JTOCTBHIT JI0
o0OpasoBaHme, 3a€TOCT, 00yUEHHUE U COIMAIIHO YJacTHe.

KirouoBn aymu: ceincko-rpajickl €KOCHUCTEMHM; pas3lpOCTPAHEHHE Ha COLMAIHU WHOBAILWM;
obpazoBanne; NEETs Mnaaexwu; conmanHo BKIIOYBaHE; mporpama ,l'apaHiiys 3a MiaaexTa’;

N00pH MPaKTUKU.



11. Mitescu-Manea, M., Safta-Zecheria, L., Neumann, E., Bodrug-Lungu, V., Milenkova,
V., & Lendzhova, V. (2021). Inequities in first education policy responses to the COVID-
19 crisis: A comparative analysis in four Central and East European countries. European
Educational Research Journal, 20(5), 543-563.
https://doi.org/10.1177/14749041211030077

Crarusta ,,Inequities in First Education Policy Responses to the COVID-19 Crisis: A
Comparative Analysis in Four Central and East European Countries® wuscienBa kak
o0pa3oBaTeHUTE HEPABEHCTBA Ca aJpeCHpaHU 110 BPeMEe Ha I'bpBaTa BbJIHA Ha MAHJIEMMATA B
Pymbhus, Yarapus, benrapus u Perry6iamnka Momngosa.

Upe3 KpUTUYEH PAMKOB aHAJIM3 Ca ChIIOCTAaBEHH MOJIUTUYECKU JOKYMEHTH U Iy OIIMYHU U3SIBICHUS
Ha JIbpKABHU M HEIbP)KABHU YYACTHULM IPU HNPEMUHABAHETO KbM CIIEHIHO JUCTAHLMOHHO
oOyuenne. Pesynrature mOKa3BaT, 4Ye ChHIIECTBYBAIIUTE HEPABEHCTBA C€ 3aabI0OYaBaT
BCJIEJICTBHME Ha IUTUTAJIHATa OEIHOCT, HEPABHMS JOCTHII 10 TEXHOJIOIUHU, OTpaHUYEeHaTa ceMeiiHa
MOJIKpEeNa U pa3nyusTa B pecypcure Ha yuwiuiaTta. OTKposiBaT ce KpaTKOCPOUYEH AbpKaBHO
OpUEHTHpAH IOAXOJ 3a YIpPaBJIEHUE HA HENOCPEJCTBEHATa 3[paBHA KpH3a U ABITOCPOYEH
MOJXO/, pasriIekJall Kpu3ara KaTo BB3MOXKHOCT 3a H3rpaJaHe Ha IO-CIpPaBeAIUBU
00pa30BaTEIIHU CHCTEMHU.

Kio4oBu aymMu: HepaBHONOCTaBEHOCT; oOpa3oBarenna noiutuka; COVID-19; nururtamna
0€eHOCT; JUCTAHLUMOHHO OOyuyeHHe; MOJUTHYECKH JUCKYPC; IPOCTPAHCTBEHO-BPEMEBH

U3MEpEeHUs

ITI. Cratuu u nokaagu, nyoJMKyBaHu B HepedepHMPaHU CIHUCAHMSA ¢ HAYYHO pelleH3HpaHe

WM MY0JIMKYBAHH B PeIaKTHPAHN KOJIEKTUBHM TOMOBe

12. Lendzhova, V. (2026). Youth participation and epistemic authority in digital mental
health design and governance. International Journal of Digital Research, 2(1), 39-54.
ISSN 3033-179X. https://doi.org/10.63711/ijdr.net20260102

Crarusta ,, Youth Participation and Epistemic Authority in Digital Mental Health Design and
Governance“ u3cieaBa MICTOTO Ha MJIaIUTE XOpa B 00J1aCTTa Ha AUTUTAITHOTO IICUXUYHO 37IPaBe.
Brrpeku de ca OCHOBHU MOTPEOUTENN HA MHOTO OT T€3M TEXHOJIOTHH, TE YECTO HMAT OTPAHUYEHO
BIIUSTHUE BBPXY TSIXHOTO MPOEKTUPAHE, IPUJIaraHe U yIpaBIICHHE.

Pe3ynrature OT KOHTEHT aHaNKM3a HA 86 MOMUTUYECKU JOKYMEHTA, 3aKOHU U MPOrpaMu pa3KpHBa
Tpu AOMUHUpam (GopMH Ha MIAQJEKKO ydacTHe: HOPMATHBHA pETOpPHKA, YIpaBisiBaHA
KOHCYJITAIlUsl M TOCTENEHHO YTBBP)KIABAIll C€ aBTOPUTET B CH3JABAHETO M CIIOACIISIHETO Ha

3HaHHC.



AHanu3bT uAeHTU(ULKpA TpU JOMUHHUpAIIM PAMKH Ha y4acTUETO: HOpMAaTHBHA PETOpPHUKA,
yIpaBiisiBaHa KOHCYJITAllUS U Bb3HUKBAIl €MUCTEMEH aBTOpUTET. TOM Mmoka3Ba Kak MIIaJIEKKOTO
ydacTue €IHOBPEMEHHO C€ HachpyaBa, OrpaHMYaBa U U3I0J3Ba UHCTPYMEHTaIHO. Te3u nporecu
0Tpa3saBaT MO-IbJIOOKM MPOTUBOPEUHMS MEXIy 3allUuTaTa U aBTOHOMUSATA, AHTAXHPAHETO Ha
MOTPEOUTENTUTE U JEMOKPATUYHOTO YIPABICHHE, KAKTO M MEXAY KIMHUYHATA SKCIEepTH3a H
MPEKUBEHUS OIUT.

KirouoBu gymMu: TUrHTaIHO ICUXUYHO 3/IpaBe; MIIAIekKKO yuacTue; AaTauKanus; HHTePBEHIUH

B 00J1aCTTa HA ICUXUYHOTO 3/paBe

13. JlenmkoBa, B. (2026). U3KyCTBeHUSIT MHTEJIEKT KATO conMajieH Gpuiarbp 3a moaodoop:
NEETs maane:xute Ha mna3zapa Ha Ttpyaa. NotaBene, oOp. 71. https://notabene-
bg.org/#1801

Crarusra ,, Al as a Social Filtering Mechanism in NEETs’ Labour Market Transition*
pasriiexaa possTa Ha U3KYCTBEHHUS MHTEJIEKT KaTO COL[MAJIEH MEXaHNU3bM Ha CEJIeKLIUs B JOCTbIA
Ha NEETs (mianexu, KOUTO ca U3BBH CHUCTEMHUTE Ha 0Opa3oBaHHUE, 3a€TOCT MM O0y4YeHHeE)
MITaJISKUTE JI0 TIa3apa Ha TPy/a, ChC Celu(UUeH aKIEeHT BbPXY HU(PPOBUTE MyOJIUIHU YCIyTH U
nosutukure 3a 3aeroct. C pasmmupsiBaHeTo Ha Al-OazupaHute MexaHW3MHM 3a 1oAOOp H
ylpaBJIeHUE Ha TPYIOBU pPECYpCH, BKJIIOUMUTEIHO AaBTOMAaTH3MpaHM CHUCTEMHM 3a 1oadop,
QITOPUTMHU 3a NPO(UIHO ChBHAJEeHUWE U LUPPOBU MIATGOPMU 3a HaeMaHe — MPOILIECUTE Ha
TpynoBa wuHrerpamuss Ha NEETs rpymara ce 1npeHacoyBaT KbM — JIUTUTAIM3UPaHU
MHCTUTYLIMOHAJIHHU T0JIeTa. AHAIM3HMpa C€ KaK T€3U TEXHOJIOTUU (PyHKIIMOHUPAT KaTO COLMATIHU
(GuiITpU, KOUTO MOraT Ja yCWJBAT CHIIECTBYBAIlM HEPABEHCTBA YpEe3 CEJEKIHs, 3aBUCEIa OT
HaJIMYHU JaHHH, TUTUTAITHU OpodWiIM U IUTUTaNIeH KanuTal. M3cieaBaneTo npuiara KayeCTBEH
KOHTEHT aHaau3 Ha 32 CTpaTeruyecku MU peryiatopHu JokymeHTa (2015-2025), 3a na
PEKOHCTPYHpa HHCTUTYLIUOHATIHUTE U TEXHOJOTUYHUTE MEXAHU3MHU, Ype3 KOUTO €BPONEUCKUTE U
HallMOHAJIHUTE MMOJUTUKH apecupar MiIaJIeKKaTa 3aeTOCT, JUTUTAIN3alUATa Ha [1a3apa Ha TpyJa
U BHEJIPSIBAHETO HA M3KYCTBEH MHTEJEKT B IPOLIECUTE Ha 1oa0op. Pe3ynraTure nmokassar mpexos
OT aKTUBALIMOHHU KbM HHPPACTPYKTYPHO M aNTOPUTMHYHO MEIUUPAHU PEKUMHU Ha JIOCTHII 10
Tpyn, npu kouto NEETs mutamexure ce oka3BarT ysI3BUMHM IOpau JUICA HA JAaHHU M
UHPPACTPYKTYPHA CHBMECTUMOCT C TEXHOJIOTMYHO OPraHU3UpPAHUTE MEXAaHU3MH 3a CENIeKLUs.
KuarouoBu aymm: uskyctBeH uHTenekT (Al); myOnuyHM MONMTUKH, TUTHTAIU3alUs HA TPYAa;
NEETS; HHCTUTYIIMOHATHU PAaMKH; AKTUBHU COLIMAITHO BKJIOUBAHE MOJIMTUKH Ha TIa3apa Ha TPpy1a

(ALMP); meka uHdppacTpyKTypa.



14. Lendzhova, V. (2025). Bridging the divide: Digitalization and young rural women in
Bulgaria. International Journal of Digital Research, 1(2), 25-39. https://ijdr.net/volume-
1-year-2025/volume-1-issue-2/bridging-the-divide-digitalization-and-young-rural-

women-in-bulgaria/

Cratusara ,,Bridging the Divide: Digitalization and Young Rural Women in Bulgaria“
U3CieBa KaK IMOJIBT, Teorpa)CKOTO MECTOMOI0KEHNE U OTPAHUYCHUAT AUTHTATICH JOCTBHII BIUSSAT
BBPXY BB3MOXXHOCTUTE Ha MIIQJAWTE JKEHU B CEJIICKUTE pailoHu Ha bbarapusa. Onmpaiiku ce Ha
TeopusATa Ha bypaniio 3a colManHus KanuTall, MHTEPCEKIMOHAIHUS MOAX0] U KOHLENIUATA Ha
Kacrenc 3a Mpe:xOBOTO 00111€CTBO, aHAJIM3BT IOKA3BA KAK JUTUTATU3ALUATA MOYKE €THOBPEMEHHO
Jia TIOATIOMAara OBJacTSABaHETO U J1a Bb3IIPOU3BEXK/1A ChIECTBYBAILIUTE HEPABEHCTBA.
N3cnenBaneTo ce 0CHOBaBa Ha NOJIYCTPYKTYPUPAaHU UHTEPBIOTA ¢ 43 MIIaay KE€HU, Ha Bb3pacT OT
25 no 29 rogunu, ot FOro3ananuus u LlenTpanuus 3ananeH pervnoH Ha bearapus. Henaaexxqaust
UHTEPHET, HEJOCTaTbYHUTE MporpamMu 3a JWICUTaJHa IPAaMOTHOCT, OrpaHHYEHaTa
nH(ppacTpyKTypa U TPAJULMOHHUTE MOJIOBU HOPMHU Ca ONPEJECIIEHN KaTO OCHOBHU MPEUYKHU IpeN
YYacTHETO B JUTHTAIHATA UKOHOMHUKA. HeoOXomumu ca 4yBCTBUTEIHM KbM I0JIa MOJIMTHKH 32
CEJICKUTE palioHH, I10-100pa IUPOKOJIEHTOBA HHPPACTPYKTYpPa, pa3lIupPeHO AUTUTATIHO 00yUeHue
Y MEPKH Cpelly OrpaHNYaBalUTEe COLMAIIHA HOPMH.

KurouoBH ayMu: MapruHanu3anus Ha MJIAJUTE XOpa; )KEHU OT CEJICKUTE pallOHU; HEPABEHCTBO

MCXKAY HOJIOBCTE; NUTI'NTAJIN3allHd; COMUAJICH KallUTaJl; JUTUTAJTHO Pa3aACIICHUC.

15. Lendzhova, V., & Neagu, G. (2022). Poverty and social exclusion. In M. Marinov, V.
Milenkova, & B. Manov (Eds.), Transformations and Challenges in the Global World.
Newcastle upon Tyne: Cambridge Scholars Publishing. ISBN 978-1-5275-8922-3.

Cratusra ,,Poverty and Social Exclusion® pasriexnaa 6eqHOCTTa KaToO MHOTOU3MEPHO SIBJICHUE,
CBBP3aHO HE CAMO C HEJOCTAThYHU J0XO/1, HO M C OTPaHUYEH JOCTBII 10 00pa3oBaHue, 3a€TOCT,
3/lpaBeoria3BaHe, )KUJIUIIIE, COI[MaJIHA 3aKpHJIa U ITBJIHOLIEHHO yJacTue B 0011ecTBoTo. B3 ocHOBa
Ha manuu ot Eurostat, Eurofound, MOT, OMCP u HamuoHaaHU CTATUCTHYECKH H3TOYHUIIM CE
aHaJM3UpPaT MOAETUTE Ha OEHOCT U COIMAITHO M3KJII0UBaHe B EBporneicKkus chio3.

Mnanexure Ha Bb3pacT 15-24 roauHu ca cpell TPyHUTE, U3JI0KEHNW B HAW-TOJIsIMa CTENEH Ha
0eIHOCT, MaTepUalIHU JIMIIEeHUs, 0e3paboTulla, HECUTYpHA 3a€TOCT U U3KII0UYBaHe. PuckoBere ca
ocobeno Bucoku 3a NEETs mnaznexure, xopara ¢ HUICKO 00pa3oBaHue, ETHUYECKUTE MAJILIMHCTBA,
JUIaTa ¢ YBPEXKIaHUS U KUTEJINUTE Ha Iepu(epHU UK U30JIMpaHu pailonu. bearapus u Pymbaus

ca CpC€a ABbpPIKABUTEC C Hal-BHCOKU paBHHIIA HA TCXKKU MATCPHUATIHU JIMIICHUS. HCO6XOI[I/IMI/I ca
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KOOPJAMHHPAHU TIOJIUTUKU B 00JIACTTa Ha 3a€TOCTTa, 00pa30BaHUETO, KUIHMIIHOTO HACTaHSIBaHE,
3/paBEONa3BaHETO U COLMAIIHATA 3aKpHIIa.
KurouoBu aymm: OeHOCT; colMaiiHO M3KiItouBane; mianexu; NEETSs; Mmatepuanuu iuiieHus;

coraliHa 3aKpuiia; EBpOHCfICKPI CBIO3.

16. JlengxoBa, B., & MuiaenkoBa, B. (2021). JururajHoTo 00pa3oBaHue U HEroBHUTE

u3Mepenns B npaktukara. NotaBene, 6p. 53. https://notabene-bg.org/read.php?id=1167

Cratusrta ,,JJMruTaTHOTO 00pa30BaHUe M HETOBHTE W3MEPEeHUsl B NMPAKTHKATA® pas3riicKia
pa3BUTHETO Ha JWTHUTATHOTO OOpa3oBaHMe B bhirapus, mNoJUTHYECKaTa paMkKa Ha
00pa3oBaTEITHUTE MPOLECH U TUIATPOPMHUTE U cOPTyepHHUTE NMPOIAYKTH, U3MOI3BAHU TIPU OHJIAH
oOydenuero. CrnienuaaHO BHHMaHHE € OTICIICHO Ha MPECTPYKTYpUPAHETO Ha OBJirapckara
oOpa3zoBaTtenHa cucreMa o BpeMe Ha nmanaemusita or COVID-19.

B®3 ocHOBa Ha KayeCcTBEH aHAJIM3 Ha JIOKYMEHTH, ITPOBE/ICH B PAMKUTE Ha HAI[HOHAIHUS POCKT
»JATUTAJIHATA MEIUHHA TPAMOTHOCT B KOHTEKCTa Ha OOIIECTBOTO HA 3HAHUETO: CHCTOSHUE U
MPEIU3BUKATEIICTBA®, ca pasriielaHd OBP30TO paslIMpsiBAaHE Ha OHJIAWH O0pa30BaHUETO U
npunoxkenusata Ha Khan Academy, ClassDojo, OneNote, Moodle, Zoom, Google Classroom u
Blackboard. HampaBen e W3BOABT, Y€ IUTUTAIHOTO OOpa3OBaHUE pA3MIUpsBA JOCTHIIA H
MOJITIOMAra pa3BUTUETO HA JUTUTAITHU YMEHHS, HO HeroBaTa e(DeKTUBHOCT 3aBUCH OT MOIXOISIIA
HHDPACTPYKTYypa, MOATOTOBKA HA YUUTEIHUTE, HAJICHKICH TOCTHIT ¥ TTOJIMTUKH 32 IPEOJI0JIIBAHE HA
JMTUTATHUTE HEPAaBEHCTBA.

KawuwoBun aymu: gurutanHo oOpa3oBanue; KoBua-19; mururtaiHa TpaMOTHOCT; OHJIAHH

m1aTGopmu.
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I. Monographs

1. Lendzhova, V. (2025). Integration of NEET Youth in Bulgaria into the Labor Market.
Blagoevgrad: Neofit Rilski University Press. ISBN 978-954-00-0434-1.

The monograph examines the current challenges to the social and labour-market integration of
young people in Bulgaria who are not in employment, education or training (NEETs), with
particular attention paid to those living in rural areas. This group is characterised by a high degree
of internal heterogeneity and includes young people with diverse educational, social and economic
profiles who, owing to the combined effects of multiple adverse circumstances, remain outside the
main institutional support mechanisms. From both theoretical and applied perspectives, the
monograph is based on a three-stage framework for the integration of NEETs, which encompasses
the main stages of their social and professional inclusion: 1. Preparation and assessment —
identifying young people at risk, analysing their needs and providing motivational support; 2.
Integration through education and employment — participation in educational and vocational
training programmes and transition into employment through traineeships, subsidised employment
or entrepreneurship; 3. Sustainability and social inclusion — measures supporting job retention,
mentoring and the promotion of active participation in local communities. The study argues that
the successful labour-market integration of NEETs in Bulgaria depends not only on general
employment and education policies but also requires a targeted, multi-level approach that takes
into account young people’s individual characteristics, regional disparities and the institutional
capacity to provide support. This indicates that traditional employment mechanisms are
insufficient. An effective reduction in the number of NEETs and their sustainable, long-term
inclusion in the labour market can be achieved only by combining preparation and assessment,
educational and employment interventions, and sustainable social support measures. The

monograph is structured into four main chapters that logically connect the theoretical foundations,



the analysis of risk factors and practical solutions. Chapter One, entitled “Theoretical Approaches
to the Integration of NEETSs,” presents the definition and characteristics of the NEET population,
its vulnerability, classical and contemporary theories of social integration and social exclusion, the
economic dimensions of integration, and Urie Bronfenbrenner’s bioecological model as an
analytical framework for studying NEETs. Chapter Two, “Risk Factors Determining the Labour-
Market Integration of NEETs,” maps the regional distribution of NEETs in Bulgaria and its
dynamics over time. It also analyses individual, socioeconomic, institutional and structural factors,
including digital exclusion. Chapter Three, “Analysis of the Factors Limiting the Employment
Prospects of NEETs,” examines the difficulties young people encounter during the transition from
education to the labour market at the different levels of the bioecological model: individual, group,
institutional and societal. Chapter Four, “Integrated Approaches, Policies and Mechanisms
Supporting the Labour-Market Integration of NEETS,” presents measures and recommendations
that can be implemented at the individual, group, institutional and national levels. It also discusses
good practices from Bulgaria and other European countries, along with opportunities for their

adaptation to the Bulgarian context.

2. Lendzhova, V. (2025). Social Integration of Muslim Communities. Blagoevgrad: Neofit
Rilski University Press. ISBN 978-954-00-0407-5.

The monograph examines the social integration of Muslim communities in the European Union,
with particular attention to Bulgaria. It explores how migration, cultural diversity, religious values,
and changing identities influence interethnic and interreligious relations and create new challenges
for social cohesion.

The analysis draws on classical and contemporary theories of social integration, ethnicity, minority
status, and identity. It compares the republican model in France and the multicultural model in the
United Kingdom, assessing their characteristics and effectiveness. The Bulgarian integration
model is examined as a reciprocal process involving both the efforts of Muslim communities to
achieve social acceptance and the readiness of Bulgarian society for dialogue and cooperation.
The research combines theoretical analysis with qualitative methods supported by quantitative
data. The empirical study focuses primarily on Muslim Bulgarian communities in the Western
Rhodopes and Pirin regions. While acknowledging its thematic and geographical limitations, the
book provides a conceptual and comparative framework for understanding integration processes

and supporting further research on Muslim communities in Bulgaria and Europe.



3. Milenkova, V., Keranova, D., Lendzhova, V., & Peycheva, D. (2023). Digital Media
Literacy. Blagoevgrad: Neofit Rilski University Press. ISBN 978-954-00 0344-3

In the collective monograph “Digital Media Literacy,” Chapter Two, “Research Methods,”
presents the empirical methods used to examine digitalisation, digital literacy, and digital skills in
Bulgarian society. These include document analysis, five focus-group discussions, 30 expert
interviews, and a pilot survey of 232 participants. The findings demonstrate the growing
importance of digital skills for employment, education, civic participation, and everyday life. They
also identify inequalities related to age, ethnicity, education, and access to technology, alongside
risks such as cyberbullying, misinformation, reduced interpersonal communication, and health
problems.

Chapter Three, “National Empirical Survey,” presents the results of an online survey conducted
in March 2021 among 1,018 respondents. The findings indicate widespread use of digital devices
and the internet but also significant generational differences in digital competence. Online
education was generally evaluated positively, although respondents reported social isolation,
limited interaction, and health-related difficulties. The chapter also identifies low trust in online
information and the need to verify content through multiple sources. Cyberbullying remains an
important concern, highlighting the need for stronger critical thinking, media literacy, online

safety, and inclusive digital education policies.

I1. Articles and Papers Published in Scientific Journals Referenced and Indexed in World-

Renowned Scientific Information Databases

4. Petrescu, C., Voicu, B., Ellena, A. M., Bettencourt, L., & Lendzhova, V. (2025). Patterns
of School-to-Work-Transition Societies With High Rates of @ NEETs. Journal of
Adolescence. https://doi.org/10.1002/jad.70000

The article “Patterns of School-to-Work-Transition Societies With High Rates of NEETs”
examines policies supporting the transition from education to employment and the labour-market
integration of NEET youth in Bulgaria, Romania, Italy, and Portugal. Drawing on a database of
policies adopted between 1990 and 2022, the study compares eleven types of measures and
considers how national school-to-work transition regimes shape policy development.

The findings reveal that Romania and Bulgaria retain characteristics of post-socialist regimes,
while Italy and Portugal reflect sub-protective and family-oriented models. Although all four
countries have introduced measures in line with European policy frameworks, their approaches

remain strongly influenced by national institutional, economic, and social conditions. The article



concludes that policy convergence is limited and that effective support for NEET youth requires
measures adapted to each country’s specific school-to-work transition system.
Keywords: NEET youth; school-to-work transition; labour-market integration; youth policies;

European Union.

5. Lendzhova, V. (2024). Inclusive education and game-based learning for learners with
disabilities: Perspectives from teachers in Bulgaria. Environment and Social Psychology,
9(10). https://doi.org/10.59429/esp.v9i10.3073

The article “Inclusive Education and Game-Based Learning for Learners with Disabilities:
Perspectives from Teachers in Bulgaria” examines the role of game-based learning in creating
more accessible and inclusive educational environments for learners with disabilities. Based on
the social model of disability, the study draws on 51 in-depth interviews with teachers and
specialists working at different educational levels in Bulgaria.

The findings show that educational games can increase learners’ motivation, participation, social
interaction, and development of cognitive and practical skills. Special education teachers use
game-based approaches more actively than teachers in mainstream education. However, their
wider application is restricted by rigid curricula, insufficient teacher training, limited technological
resources, and regulatory barriers. The article concludes that effective game-based learning
requires coordinated cooperation among schools, teachers, parents, specialists, and policymakers,
as well as accessible technologies and training adapted to learners’ individual needs.

Keywords: inclusive education; game-based learning; interactive methods; digital technologies

6. Garcia, D., Simées, F., Bettencourt, L., Aguiar, C., Ferreira, I. A., Mendonga, J., Moleiro,
C., Rocca, A., & Lendzhova, V. (2023). Predictors of Secondary Education Completion
across Portuguese Municipalities: Evidence from the 2009-2018 Period. Societies, 13(9),
200. https://doi.org/10.3390/s0c13090200

The article “Predictors of Secondary Education Completion across Portuguese
Municipalities: Evidence from the 2009-2018 Period” examines territorial inequalities in
secondary school completion across 253 high- and low-density municipalities in Portugal. Using
publicly available data and a Linear Mixed Model, the study analyses the influence of contextual
factors and educational resources during the economic crisis and subsequent recovery.

The findings show that low-density municipalities had higher secondary education completion
rates by 2013 than high-density municipalities, challenging the assumption that less affluent

territories necessarily achieve poorer educational outcomes. Rising unemployment was associated


https://doi.org/10.59429/esp.v9i10.3073

with lower completion rates, while higher preschool enrolment improved secondary school
completion in high-density municipalities. Unexpectedly, a higher proportion of permanent
teachers was linked to lower completion rates. The article highlights the importance of territorially
sensitive education policies, improved access to preschool education, and measures addressing
structural inequalities in young people’s transition from school to work.

Keywords: secondary education; school-to-work transition; public policies

7. Piki, A., Markou, M., Lendzhova, V., & Stefan, I. A. (2022). Piloting guidelines for
gamified learning technology towards inclusive education. In eLearning & Software for
Education Conference (Vol. 1, p. 18).

The article “Piloting Guidelines for Gamified Learning Technology Towards Inclusive
Education” examines how gamified educational technologies can be developed and evaluated to
support learners with disabilities and those from socio-economically disadvantaged backgrounds.
It argues that accessibility and inclusion should be integrated from the initial stages of system
design rather than introduced after implementation.

The article identifies the challenges of involving vulnerable learners and their teachers in
conventional testing and evaluation procedures. It proposes a systemic, user-centred piloting plan
based on three elements: raising awareness of accessibility and inclusion, conducting user
evaluations, and ensuring scientific and methodological rigour. Developed within the
INCLUDEME project, the guidelines offer flexible options for different target groups and cultural
contexts. The proposed approach supports the creation of accessible, engaging, and inclusive
gamified learning platforms while ensuring the active participation of learners, teachers, and other
stakeholders throughout the development process.

Keywords: pilot study; user evaluation; inclusivity; games-based learning; educational

gamification; educational platform.

8. Milenkova, V., & Lendzhova, V. (2021). Mobile learning and the creation of digital
literacy in a real practical environment. In 8th International Conference on Educational
Technologies (pp. 199-204). IADIS Press. ISBN 978-171383073-3.

The article “Mobile Learning and the Creation of Digital Literacy in a Real Practical
Environment” examines the development of mobile learning in Bulgaria, the national policy
framework, and the digital platforms supporting online education. It pays particular attention to

the transformation of the Bulgarian education system during the COVID-19 pandemic.



Based on a qualitative analysis of policy documents and educational measures, the study shows
that the pandemic accelerated the transition to universal mobile and distance learning. Platforms
such as Moodle, Zoom, Google Classroom, and Blackboard enabled educational continuity but
also revealed inequalities in access, digital skills, and technological resources. The article
highlights Bulgaria’s continuing difficulties in achieving the EU average for digital competence
and internet use. It concludes that effective mobile learning requires investment in infrastructure,
systematic teacher training, accessible digital resources, and measures to improve digital literacy
among both educators and learners.

Keywords: mobile learning; Covid-19; digital literacy; online platforms; distance education

9. Kabiv, K., Saks, K., Paabort, H., Lendzhova, V., & Smoter, M. (2021). A service model
for self-directed learning of NEET youth at the local government level. Youth & Society,
54(1_suppl), 52S-68S. https://doi.org/10.1177/0044118X2110582

The article “A Service Model for Self-Directed Learning of NEET Youth at the Local
Government Level” examines how local support services can strengthen the self-directed learning
skills of rural young people who are not in employment, education, or training. It views NEET
youth as individuals with the potential for development and participation in lifelong learning rather
than only as recipients of assistance.

The empirical study was conducted in Estonia using the Double Diamond service-design method.
It combined quantitative data on young people’s readiness for self-directed learning with
qualitative information from service providers and feedback from rural NEET youth. The proposed
model emphasizes individualised and long-term support, cooperation among local institutions, and
the active participation of young people in designing their learning and career pathways. The
article concludes that flexible, coordinated, and co-created services can strengthen motivation,
personal responsibility, and readiness to return to education or employment.

Keywords: NEET youth; self-directed learning; support services; service innovation

10. Erdogan, E., Flynn, P., Nasya, B., Paabort, H., & Lendzhova, V. (2021). NEET Rural-
Urban Ecosystems: The Role of Urban Social Innovation Diffusion in  Supporting
Sustainable Rural Pathways to Education, Employment, and Training. Sustainability,
13(21), 12053. https://doi.org/10.3390/su132112053

The article “NEET Rural-Urban Ecosystems: The Role of Urban Social Innovation Diffusion
in Supporting Sustainable Rural Pathways to Education, Employment, and Training”

examines how social innovation can improve the inclusion of rural NEET youth. It highlights the



disadvantages they face, including weak infrastructure, limited access to education and
employment, social isolation, and exclusion from public decision-making.

The study analyses 51 interventions implemented under the Youth Guarantee Programme and
identifies good practices across different dimensions of social innovation. It argues that effective
responses should move beyond individual-focused measures and address the institutional and
structural conditions contributing to rural exclusion. The article proposes sustainable rural-urban
ecosystems through which knowledge, resources, and innovative practices can circulate between
urban and rural communities. It concludes that cooperation among institutions, local communities,
civil society, employers, and young people is essential for creating sustainable pathways to
education, employment, training, and social participation.

Keywords: rural-urban ecosystems; social innovation diffusion; education; NEET; social

inclusion; youth guarantee programme; best practices

11. Mitescu-Manea, M., Safta-Zecheria, L., Neumann, E., Bodrug-Lungu, V., Milenkova,
V., & Lendzhova, V. (2021). Inequities in first education policy responses to the COVID-
19 crisis: A comparative analysis in four Central and East European countries. European
Educational Research Journal, 20(5), 543-563.
https://doi.org/10.1177/14749041211030077

The article “Inequities in First Education Policy Responses to the COVID-19 Crisis: A
Comparative Analysis in Four Central and East European Countries” examines how
educational inequalities were addressed during the first wave of the pandemic in Romania,
Hungary, Bulgaria, and the Republic of Moldova.

Using critical frame analysis, the study compares policy documents and public statements issued
by governmental and non-governmental actors during the transition to emergency remote
education. The findings show that existing inequalities were intensified by digital poverty, unequal
access to technology, limited family support, and differences in schools’ resources. Two main
policy perspectives emerged: a short-term, state-centred approach focused on managing the
immediate public health crisis, and a longer-term approach that viewed the crisis as an opportunity
to create more equitable education systems. The article highlights the important role of civil society
in identifying vulnerable groups, compensating for gaps in governmental responses, and promoting
sustainable educational reforms.

Keywords: inequity; education policy; COVID-19; digital poverty; distance education; policy

discourse; spatio-temporality
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12. Lendzhova, V. (2026). Youth participation and epistemic authority in digital mental
health design and governance. International Journal of Digital Research, 2(1), 39-54.
ISSN 3033-179X. https://doi.org/10.63711/ijdr.net20260102

The article “Youth Participation and Epistemic Authority in Digital Mental Health Design
and Governance” examines how young people are positioned within the rapidly developing field
of digital mental health. Although they are the primary users of many digital mental health
technologies, young people often have limited influence over their design, implementation, and
governance.

Based on a qualitative documentary analysis of 86 policy, academic, professional, advocacy, and
civil society sources, the study identifies three dominant forms of youth participation: normative
rhetoric, managed consultation, and emerging epistemic authority. The findings reveal tensions
between protection and autonomy, professional expertise and lived experience, and user
engagement and democratic participation. The article argues that meaningful involvement requires
recognising young people as legitimate knowledge-holders and redistributing decision-making
power. It concludes that participatory infrastructures and youth co-governance are necessary to
ensure that digital mental health technologies are responsive, equitable, and socially legitimate.

Keywords: digital mental health; youth engagement; datafication; mental health interventions

13. Lendzhova, V. (2026). Al as a Social Filtering Mechanism in NEETs’ Labour Market
Transition. NotaBene, No 71. https://notabene-bg.org/#1801

The article “Al as a Social Filtering Mechanism in NEETs’ Labour Market Transition”
examines how artificial intelligence is transforming NEET youth’s access to employment through
automated screening, algorithmic matching, and digital recruitment platforms. It conceptualises
Al not simply as a technological tool but as a social filter that determines candidates’ visibility,
accessibility, and legitimacy in the labour market.

Based on a qualitative content analysis of 32 strategic and regulatory documents published
between 2015 and 2025, the study explores European and national policies on youth employment,
labour-market digitalisation, and Al-based recruitment. The findings reveal a shift from traditional
activation policies towards infrastructure- and algorithm-mediated access to employment. NEET
youth are particularly vulnerable because they often lack structured digital profiles, employment

records, and sufficient digital capital. The article concludes that public policies must address



algorithmic inequality, improve digital inclusion, and ensure that Al-supported recruitment does
not reproduce or deepen existing barriers to labour-market participation.
Keywords: artificial intelligence (Al); digital labour; NEET youth; institutional governance;

active labour market policies (ALMP); social inclusion; policy infrastructures.

14. Lendzhova, V. (2025). Bridging the divide: Digitalization and young rural women in
Bulgaria. International Journal of Digital Research, 1(2), 25-39. https://ijdr.net/volume-
1-year-2025/volume-1-issue-2/bridging-the-divide-digitalization-and-young-rural-

women-in-bulgaria/

The article “Bridging the Divide: Digitalization and Young Rural Women in Bulgaria”
examines how gender, geographic location, and limited digital access shape the opportunities of
young women living in rural Bulgaria. Drawing on Bourdieu’s theory of social capital,
intersectionality, and Castells’s concept of the network society, it analyses how digitalisation can
both support empowerment and reproduce existing inequalities.

Based on semi-structured interviews with 43 young women from the South-West and Central-
West regions of Bulgaria, the study identifies unreliable internet access, insufficient digital literacy
programmes, limited infrastructure, and traditional gender norms as major barriers to participation
in the digital economy. At the same time, the findings demonstrate the resilience and agency of
young rural women. The article concludes that gender-sensitive rural policies, improved
broadband infrastructure, expanded digital training, and measures addressing restrictive social
norms are necessary to bridge the rural-urban divide and promote social mobility, regional
development, and equitable digital inclusion.

Keywords: youth marginalization; rural women; gender inequality; digitalization; social capital;
digital divide.

15. Lendzhova, V., & Neagu, G. (2022). Poverty and social exclusion. In M. Marinov, V.
Milenkova, & B. Manov (Eds.), Transformations and Challenges in the Global World.
Newcastle upon Tyne: Cambridge Scholars Publishing. ISBN 978-1-5275-8922-3.

The chapter “Poverty and Social Exclusion” examines poverty as a multidimensional
phenomenon involving not only insufficient income but also restricted access to education,
employment, healthcare, housing, social protection, and participation in society. Drawing on
Eurostat, Eurofound, ILO, OECD, and national statistical data, it analyses patterns of poverty and

exclusion across the European Union.



The analysis identifies young people aged 15-24 as one of the groups most exposed to poverty,
material deprivation, unemployment, insecure work, and exclusion. The risks are particularly high
for NEET youth, people with low education, ethnic minorities, persons with disabilities, and
residents of peripheral or isolated areas. Bulgaria and Romania display some of the highest levels
of severe deprivation in the EU. The chapter concludes that employment is essential for reducing
poverty, although precarious and poorly paid work does not guarantee social inclusion. Effective
responses therefore require coordinated employment, education, housing, healthcare, and social-
protection policies.

Keywords: poverty; social exclusion; youth; NEETs; material deprivation; social protection;

European Union.

16. Lendzhova, V., & Milenkova, V. (2021). Digital Education and Its Practical Dimensions.
NotaBene, No. 53. https://notabene-bg.org/read.php?id=1167

The article “Digital Education and Its Practical Dimensions” examines the development of
digital education in Bulgaria, the policy framework shaping educational processes, and the
platforms and software products used in online learning. It focuses particularly on the restructuring
of the Bulgarian education system during the COVID-19 pandemic.

Based on qualitative document analysis conducted within the national project “Digital Media
Literacy in the Context of the Knowledge Society: Status and Challenges,” the study discusses the
rapid expansion of online education and tools such as Khan Academy, ClassDojo, OneNote,
Moodle, Zoom, Google Classroom, and Blackboard. It concludes that digital education broadens
access and supports the development of digital skills, but its effectiveness depends on adequate
infrastructure, teacher preparation, reliable access, and policies addressing digital inequalities.

Keywords: digital education; COVID-19; digital literacy; online platforms.
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