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YBOJI

Ien u 3a0auu na uzcneosanemo

OcHoBHaTa 1€ Ha MbPBUYHOTO KOJUYECTBEHO H3CJICABAaHE Ha
HacTosIaTa AUCEpPTaLlUs € 1a ONUIIe, aHAJIU3Upa U npernieaa Ha-
BOKHUTE AaCHEKTH Ha €3MKOBOTO pa3BUTHE, KaTo TMoayYepTae
3HAQYEHUETO MY IMpU Jelara, HO Hal-Bedye Ja JajJe akUeHT U
MIPUOPUTET HA M3CIIEJIBAHETO HA €3MKOBOTO Pa3BUTHE Ha Jielara C
MHOXECTBEHHU HapylIeHus. ToBa U3cienBane e Ob/e MOCTUTHATO
Ype3 aHali3 Ha TJICAHUTE TOYKHM HA YYHUTEIUTE B MAacCOBOTO U
CIEIUATHOTO OOyueHHEe B HayajeH M CPEACH T'MMHA3HaJIeH eTarl,
KOHMTO paboTAT B yumiuiiara B peruoHa Ha Llentpanna MakenoHus
B P. I'bprius.

IlenTa Ha TOBa wM3ClHeaBaHE € Ja ce€ uAeHTU(dHUIHMpaT
CIEIUATUCTUTE, KOUTO I MOTaT Jia IONPUHECaT Mo-e(EeKTHBHO 3a
OTKPUBAHETO HA €3MKOBU M OOYUYUTEIIHM HApYIICHUS TPHU Jiela C
MHOXECTBEHU HApYIICHUS M Ja UM C€ MOMOTHE IO Hai-1o0pus
BB3MOKEH HAuMH Ja TOA0OpAT TE3W HapyIeHHUs, KaKTO W Ja ce
u3cienBar  (akTopuTe, BAMSCHIM  BBPXY ~NPUYMHUTE 32
HapyIlIeHUsTa B €3MKOBOTO Pa3BUTHE Ha JIeLIaTa.

Oobocnosxka na memama

JleteTo pearupa Ha cuiiaTa Ha IJlaca, Ha I[BETa, HA pUThMA U Ha
BCEKH CTHUMYJ, KOMTO TOJy4aBa OT BBHIIHATA COLMATHA W
¢usmuecka cpena (Bruce & Bashinski, 2017). Peuta e mpsiko
CBBbp3aHa C Pa3BUTHUETO HA JIETETO, ThHl KAaToO TO CE pa3BHBa KaTo
COIIMAJTHO CHIIIECTBO M OCBEH TOBA MY ITO3BOJISBA JIa OOIIyBa C T0-
mupokara cu cpena (Wettergren et al., 2016). PeueBure HapymieHus
obaue ca HaOonsia TeMa, ThU Karo ce WACHTHU(HUIMpAT Olle B
MpeaIyqYuIuIlHaTa Bbh3pacT Ha JETeT0 M O0CO0EHO KOraro TO




MOCThIIBA B YYHWIHWIIE, KOETO BOIU [0 3aTPyOHCHUS TIpH
OBJIaJIABaHETO Ha MaiumHuUs My e3uk (Faldt et al., 2020).

[IpenBum JOTYK U3T0KEHOTO OTHOCHO BXKHOCTTA U pelllaBaliara
pOJIsi, KOSTO UTPae Pa3BUTUETO HA €3UKa IPH Je1laTa, SHAYCHHETO Ha
HACTOSIIUTE M3CIECABAHUS € aKTyaJIHO M HEOCHOPHUMO, KOETO ce
MOJICWJIBA TIOPAJId MHOTOM3MEPHUS UM TTOIXOJ, KOMTO c€ OCHOBaBa
Ha OOMmMpeH Mperiel Ha Hay4yHara JUTeparypa W ITbPBHYHO
KOJIMUECTBCHO W3CJIC/[BaHE, KOETO Ie ObJIe OCBIICCTBCHO 4pe3
U3IOJI3BAHE HA  CTPOrO  CTPYKTYpPHUPAH  BBIPOCHUK  KaTO
W3CIICIOBATEIICKA WHCTPYMEHT. HacTOSMIMAT HM3CIeI0BaTEIICKU
WHCTPYMEHT € HacOueH KbM CICIUAINCTH B cdepata Ha
CIIEIUAITHOTO U 001110 00pa3oBaHuE.



YACT I: TEOPETHUYEH IIPEIJIE/]

IJTIABA 1: IPEIVIEJL HA HAYYHATA JIMTEPATYPA

1.1 MHoOXkeCcTBEeHH HAPYLIEHUSI
1.1.1 @uzuuecku yepesxcoanusn

EnHOo OT Hal-M3BECTHUTE M YECTO CPELIaHH HEBPOJIOTHYHU
YBpPSXKIaHHs € mepedpaiHaTa mapajimsa, KOsSTO Ce OIpeaesis KaTro
TpaifHO, HEMPOTPECUPAII0, HO HEOOpPaTUMO YBpEXKIaHE TIIABHO Ha
JIBUTaTEJIHUTE LIEHTPOBE HA MO3bKa, KOETO CE CIIy4yBa I10 BpeME Ha
Iepuoaa Ha pa3sBUTHE HA MO3bKa, NPE3 IbPBUTE MET TOAUHU OT
KUBOTA, U CE€ MPOSABSIBA C HApYILIECHUs B MOOMIHOCTTA U CTOMKaTa,
KaKTO U C MHAMBHUIyaIHATA CIIOCOOHOCT Ha MallMeHTa Ja U3I0J3Ba
BosieBo myckynute cu (Ferreira, Zotz, Melo & Israel, 2019).

1.1.2 Hapywienus é pazeumuemo uiu Heepopa3zeumuemo

Judy3HuTe HApyIICHUS B PA3BUTHUETO CHCTABIISBAT KATETOPHSI
YUYEHHUIIM CBhC CHEIHalHu 00pa3oBarelTHH MOTPEOHOCTH, KOUTO
BKJIIOYBAT HAOOp OT CUTyalluu, IPH KOUTO UMa 3a0aBsSHUSA U
OTKJIOHEHHsSI B PA3BUTHUETO Ha COLMAIHUTE YMEHHUs, €3HUKa,
KOMYHHKaIUATa 1 moBeaeHueckute peakuuu (Ferreira et al., 2019).
OOyuuTenHuTe TPYIHOCTH, KATO HATIPUMEP 3aTPYIHEHUS B YUEHETO
U TIOBEICHHETO, YECTO ChI'BTCTBAT TOBAa HapyueHue. Te
MPOU3TUYAT OT CBIIBTCTBALIM KOMYHUKATHUBHU HapyLICHUS, OT
HapylieHuss Ha BHUMAHMETO Ha JIETETO WIM OT OOYYHTEIIHU
HapyLIEHUsI, KOUTO BB3IPEIATCTBAT YCBOSIBAHETO U 3aIbPKAHETO
Ha 3HaHus (Prelock & Hutchins, 2018).

1.1.3 Icuxuunu napywenusn cnopeo CFTMEA

B mbpBa miaBa Ha ,,PpeHckara kinacudukaiys Ha JETCKUTE U
roHomeckuTe ncuxudHu Hapymenus — CFTMEA®, ca nerckure n
FOHOILIECKUTE IICUXO3M, 3a€AHO C ayTH3Ma, CIIOMEHATH II0-TOpE.
Bropa mmaBa ma CFTMEA e HacoueHa KbM HEBPOTHYHUTE
HapylleHus: (Hamp. TpPEeBOXKHA HEBPO3a, XHCTEpUYHA HEBPO3a).
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Tpera TmaBa pasmiekxga TPaHWYHU TATOJIOTHH M JIMYHOCTHHU
HapyIieHus. B 4eTBbpTa 11aBa ca BKIIFOUEHU CUTYaIluH, TbDKAIIH
Ce Ha CTpeC U eMOLIMOHANIHU HapylueHus. [IcuxudaHoTo yBpexiane,
YCTAaHOBEHO B II€Ta IJIaBa, € MPEACTaBEHO MOAPOOHO MO-TOpe,
nokaro mecra maBa Ha CFTMEA ce oTHacd 10 HapylleHus B
pPa3BUTHUETO W HAPYIIEHUS HA crenuanHute QyHkuud. B cemma
maBa Ha CFTMEA ce Bu3zupar noBeI€HYECKHM M TICUXUYECKHU
HapyIlIeHUs, a B CJIe/IBalllaTa IJIaBa, ca BKJIIFOUCHU HapyILICHUSATA C
(hU3UYECKO MPOSIBICHUE.

1.1.4 Komynuxamuenu u noeedeHuecKu HapywieHus, u opyzu
3ampyonenus

CrenuduyHuTe HAPYUICHUS HA peuTa U €3MKa B PA3BUTHETO Ca
HapylIeHUs], MPU KOUTO HOPMAJIHUTE MOJEIM Ha YCBOSIBAHE Ha
€3MKa ca HapyIICHH Olle OT paHeH eTan Ha pa3Butue (Depountis et
al., 2019). Hakparko, Te3u HapylIeHHS BKJIIOYBAT: CMECEHU
HapylLIeHUs] Ha e3MKa, HapylLIeHHMsl Ha EeKCIpecHsiTa Ha e3HKa,
NepLenTUBHO HapylleHue Ha e3uka (Bottema-Beutel et al., 2014).

1.2 Pa3BuTHe Ha e3uKa
1.2.1 Teopuu 3a e3uxa

Cnopeﬂ YCTUPUTE OCHOBHM TCOPHUH 3a YCBOSABAHC Ha C3UK
(OMONIOrO-TeHeTUYHN TEOpUH, EMIIMPUYHU TEOPHH, MparMaTuyHa
TEOpHsl, KOTHUTHUBHA TEOPHs), M3TIIEK/I, Y€ YCBOSIBAHETO HA €3HMKa
HE € JIECEH IIPOLIEC U HE MOXKe J1a ObJie 00SCHEHO C €1HA-€ANHCTBEHA
TEOpUs. 41 YETHPUTE TCOPUHU OIMUCBAT CTAIMUTC U MCXaHU3MUTEC Ha
yCBOsIBaHE Ha €3HMKa, HO HE OMXMe MOIVIM Ja MPUEMEM HUTO €IHa
Teopus 3a HarbJIHO BsipHa (Christiansen & Chater, 2016).

1.2.2 Ilpouec u oyenka Ha e3UuKOGOMO pa3zgumue

@DOHOJIOTUYHOTO PA3BUTHE HA €3UMKa CE€ OTHACs /10 3HAHMSATA,
NpUAOOMTH OT JIETETO, Taka 4e TO Jla MOXKE Jla pa3iindaBa, pa3oupa
Y BB3MPOU3BEXK/Ia KOMOMHAIIMUTE OT 3BYLIU. TOBa € MbPBUSAT MEPHOJ]
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OT €3UMKOBOTO Pa3BUTHE M 00XBalla IVIABHO I'bPBUTE JIBaHA/IECET
Mecena oT kHuBoTa My. CHHTaKTMYHOTO pa3BUTHE Ha €3MKa Ha
JETETO C€ OTHACS O OTKPUBAHETO U yCBOSBAHETO HA IIPaBUIIATA 32
CTpyKTypupaHe Ha uspeueHus. [lo cblecTBO CTpyKkTypara Ha
TEKCTa 3aroyBa aa ce opopms cliesl IbpBaTa ToJHa OT KUBOTA HA
JETETO U, CJIE]] KaTo TO 3all04HE J1a U3I0JI3Ba lyMU B peuTa CH.
CeMaHTUYHOTO pa3BUTHE C€ OTHACS JIO YCBOSBAaHETO Ha
KOHLENTYaJIHOTO ChAbp)KaHUe Ha e3uka. CmdAra ce, 4e TO €
3aBBPUIEHO — IOHE IO0-TojiiMara 4acT OT HEro — OKOJIO ocMara
roJluHa OT >KMBOTa Ha AereTo. OLEHKara € Ipolec, Ype3 KOUTo ce
u3cienBaT U ONPEACHAT XapaKTEpPUCTHKHUTE, CIOCOOHOCTHTE H
HACTOSIIMTE HYXAM HAa HWHAMBHMIA, KONTO HHU TMO3BOJISIBA Ja
OlpeeuM Jajld MMa KOMyHUKaTUBHO HapylLIECHHE U, aKO € Taka,
€CTEeCTBOTO M Mam@adbT Ha TOBAa HapylIeHHWE, KakTo U
Bb3/ICUCTBUETO, KOETO TO OKa3Ba BbPXY KMBOTA HA MHAUBUJIA.

1.3 E3uxkoBu HapymeHus
1.3.1 Bveeoenue

E3ukoBuTe HapylIeHHUs He ce MPOSBSBAT MPE3 MMbPBUTE MECENH
OT PaHHOTO KbPMAuyeCKO pa3BUTHE, TOKATO MHOTO Jiela MOKa3Bar
npobieMu Mo BpeMe Ha e3MKOBOTO pas3BuTHe (Schawartz, 2008).
Te3u xapakTepHCTUKU Ce€ OTHACAT IO HapylIEHHsS B Pa3BUTHETO,
KaTo HampuMmep crneuupuyHo e3uKkoBo HapymeHue (SLD),
yMmctBeHa wu3octaHaioct (MR), 3aryba Ha ciyxa/ miyxora,
HapylleHue oT ayTUCTU4yHHs crekTbp (ASD), HapymieHue c
neuuuT Ha BHUMaHUeTo U xunepakTuBHOCT (ADHD) u renetnunu
cunapomu (Bishop, 2014).

1.3.2 /luaznocmuunu Kpumepuu 3a e3uK06U HAPYUeHU
JIMarHOCTUYHUTE KPUTEPUHU, KOUTO CE€ OTHACIT JO PA3TUYHUTE
OCHOBHH €3WKOBH HApYIICHHsS, Ca OTHOCHO: CHerupUuIHU
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HapyUICHUs B apTHKYJIANUATA, U3Pa3siBaHETO HA peuTa; HapyIICHHE
Ha pedYeBHs IOTOK, HApyLIEHHE Ha YETCHETO, HapyllIeHHe Ha
npaBonuca (CEJIeKTHBHA ajalusi), apUTMETHYHH CHOCOOHOCTH,
ayTUCTUYHO HApYIICHHE B JIETCKAa BH3PACT, 3a€KBAHE U 3aII'bBAHE,
OOy4MTEIIHN HapYUICHHUsI, 001 KOMYHHUKATUBHU HAPYILICHUS.

1.4 lucda3zus na passuruero (DLD)

1.4.1 Tepmunonozusn, enudemuonozus u OUAZHOCMUYHU KpUMepuu 3a
DLD

[Ipe3  mocinenHOTO — AeceTWIETHE  TEPMUHOJIOTHUATA U
IUarHocTUUHUTe Kputepun 3a DLD ca Ownmm mnpeamer Ha
pasHomitacus Mexay Teoperunu u ekcrieptu (Ebbels et al., 2014),
KOETO BOJYU J0 IPOBEXKIAHETO HAa MAIAOHO MpPOy4YBaHE OT THUIMA
Hendu. B ToBa npoyuBaHe eKCIIEpTUTE c€ CTPeMsT Ja popmynupar
U Jla IOCTUTHAT ChIVIACHE IO BBIPOCH, CBbP3aHU C OIICHKaTa Ha
peuTa, e3UKa U KOMYHHUKAIUsATa Ha Jelara, KoOMOpOMJHOCTTa Ha
HapyLIEHUETO C IPYTr'H KIMHUYHU CheTosHMA, kKato ADHD u ASD
(Bishop et al., 2016), u repmunonorusra (Bishop et al., 2017).

Nurbury et al. (2016) ycraHossiBar, ye oOmaTa 4yecTroTa Ha
pasnpoctpanenue Ha DLD B oOmiara momynanus oT 4-5-TOAUIITHHA
nena e 9,92%. Uscnensane Ha McKean et al. (2017) u Norbury et
al. (2017) nmoTBbprkAaBaT, ye Hal-TOJEMHUAT MPOLEHT Jela, KOUTO
nposiBsiBar aucasus Ha passutuero ([AP) B mpenyumniniiHa
BB3PACT, NMPOABIKABAT Ja MOKa3BaT €3uKoBU Aeduuutu Ha 11-
TO/IMIIIHA Bb3PaCT.

Crnopen ,,MexayHapogHarta CTaTHCTUYECKa Kiacu(pUKalus Ha
00JIeCTUTE U CBBP3aHUTE C TAX 3/paBHU Npobiaemu — 11-ta peBusus
- MKB-11* (C30, 2019), xosito ['bpItus € 3aabpKeHa J1a U3M0JI3Ba,
nuarHoctTuyHuTe kputepuun 3a [P ca cnemgnure: 1. Tpaithu
ne(UIUTH B pa30upaHeTo, Bb3MPOU3BEKIAHETO WIH YIIOTpedaTa Ha
e3nka (YCTeH WIM MHCMEH) OT CTpaHa Ha nerero; 2. E3ukoBute
YMEHHUSI Ca 3HAYUTEIIHO MO-HUCKU OT OYaKBAaHUTE 3a Bb3pacTTa Ha

7



nereto; 3. E3ukoBH 3aTpyIHEHUs ce MOSABABAT [0 BpeMe Ha eproia
Ha pa3BUTHE, OOMKHOBEHO B paHHA JETCKa Bb3pacT; 4. E3nkoBuTe
neUIUTH BOAAT 10 3HAYUTEIIHU OrPAaHUYCHUS B KOMYHUKALIUATA, C
(YHKIIMOHATTHO BB3JCHCTBUE BBPXY EXKCTHEBHUETO y JOMa, B
yUMIIUIIE WK Ha pabota; 5. E3ukoBute neduuuTt He ce IbJKaT Ha
WHTEJIEKTYyaJIHO YBPEXK/aHEe, HAPYIICHUE OT ayTUCTUYHUS CIICKTHP
(ASD) wnm napyro HEBpOpPa3BOMHO HapylleHHWE, Ha CEH30PHHU
e (OUITUTH WM HEBPOJIOTHYHU ChCTOSHHUS.

1.4.2 Emuonozusa na /[P (DLD) kamo negpopa3eoiino napyuienue

KbMm nHemna nara nmpuumHara 3a /[P He € ycTaHOBEHa, KOETO
MOXK€ Ja OOSICHM XETepOreHHOCTTa Ha XapaKTePUCTHUKUTE,
npeacraBsiHn ot geuara ¢ JIP, HHATO chObTCTBAIIATa TO
3a0071eBaeMOCT ¢ Apyru HapyuieHus B pa3Butuero (Leonard, 2014;
Paul et al., 2018). Ta3u peanHocT € goBena 10 pa3paboOTBaHETO HA
teopetnuHu noaxonu (Hamp. Kackanu na pasButuero, Moaen Ha
MHOXKECTBEH JC(PHINT), KOUTO THPCAT PA3INIHH [PUIHHHO-
CJIE/ICTBEHH TE€HETUYHU U EKOJOTMYHM PHUCKOBH WIM 3aUIUTHU
(dakTopy, KOMTO B 3aBUCHUMOCT OT Ha4yMHa, IO KOWUTO
B3aMMOJICHCTBAT, yBEJIMYABAT WM HaMalsiBaT BEPOSTHOCTTA OT
pa3BUTHE Ha HEBPOpa3BOWHO HapymieHue, kato JIP. Cemio Taka,
(bakTopu, TIaBHO OMOJIOTUYHU M €KOJIIOTUYHU, MOTAT J1a TOBIIUSST
Ha Pa3BUTHETO HA CHOTBETHUTE HEBPOJIOTMUYHU CHUCTEMH U
KOTHUTUBHU (PYHKIIMH, KOUTO Ca OT CBHIIECTBEHO 3HAYEHHUE 3a
Pa3BUTHETO Ha JIETETO U Ca OTTOBOPHU 3a KIIMHUYHUS (DEHOTHUT Ha
Hapymenuero (Masten & Cicchetti, 2010).

1.4.3 Xapaxmepucmuku Ha pazeumuemo Ha O0eua 6 NPeOyHUIUUHA
eéwv3pacm c /[P

JlaHHUTE OT M3ClIeABaHUS TMOKa3Bart, 4ye jenara ¢ J[P morat na
nposiBsiBaT AeQULIUTH HE caMO BbB BepOaJHUTE YMEHHUS, HO U B
Jpyru o0JacTh Ha pa3BUTHE, KAaTO MAaMET, JBHKECHHE M E€MOIMH.
Bishop (2006) o00oOmaBa Hal-TpallHUTE XapaKTEPUCTHKH Ha
HapyIIEHHETO, KOUTO C€ TPOSBSBAT B €3MKOBOTO TOBEJCHHE Ha

nerata ¢ JIP. Petraki u nap. (2015) ycraHoBsiBar, 4e naemara B
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NpeayqdwInIHa Bb3pacT Ha Bb3pacT 4-6 rogunu ¢ [IP, xouto ca
OWM TECTBaHU CHC CTAHJAPTU3HPAHU HUHCTPYMEHTHU, cCa Cce
MPEICTaBUIIM C1a00 Ha TECT 3a (JOHOJOTHYHA OCH3HATOCT CIPSMO
XPOHOJIOTUYHATA CH BB3PAacCT.

B npernex Ha 17 cvorBetHu npoyuBanus, Nilsson u de Lopez
(2016) ycranossiBart, ue aenara ¢ /AP na Bu3pact ot 4 10 12 roguau
MMaT 3HaYUTETTHO MO-HUCKHU PE3yATaTu Ha TECTOBETE 3a U3CIIEBaHE
Ha KOTHUTUBHUTE CIHOCOOHOCTHU MpHU pa30MpaHETO Ha OKOJIHUTE,
OTKOJIKOTO TEXHHTE BpBHCTHHIM ¢ Tunu4yHo pa3sutue (TP). B
npoyuBaHeto Ha Farrant (2015) e ycraHoBeHO, ue 1enata B
IIpely4YUIIUIIHA Bb3pacT (CpeHa Bb3pacT 5 roAUHU U 3 Mecela) ca
M30CTaHAJIM B Pa3BUTHUETO Ha CIOCOOHOCTTa Ja pas3dbupar
€MOLIMOHAIHOTO ChCTOSIHUE Ha Iepoil B UCTOpUS, B CPaBHEHHE C
TeXHUTE BpbCTHULM C TP.

JlxakchH u 1p. (2016) uzcneasar PSM npu neTrogumiHy aena
cbe 1 6e3 /1P, n3nomns3Baiiku TecToBe 3a MOBTOPEHHE HA TICEBIOTYMHU
C MOCTEMEHHO HapacTBalll OpOil CPUUKH U YCTAHOBSIBAT, Y€ JIelaTa ¢
JIP ce mpeacTaBAT 3HAYMUTEIHO MO-HUCKO OT Jielara ¢ TUIUYHO
pasBurue (TP), 1opu B eTHOCPUYHHTE U ABYCPUUHUTE TICEBAOAYMHU.
Byrc u np. (2016) uscnenBar Bpw3kata Ha PSM mnipu nena ¢ TP u
nena ¢ J[P Ha Bb3pacT 4-5 roAMHU U yCTaHOBSIBAT CUIJIHA KOpEIalus
Ha PSM c penentuBHus peuHuk u cuHTakcuca. lllo ce oTHacsa 1o
TPBUKHS €3HK, MOCJIEIHUTE MPOYyUYBAHUS Ca M3CJIEABAIM IJIaBHO
Bpb3kara Ha PSM ¢ roBopuMust €3UK Ha Jiela B YUHIUIIHA Bb3pacT
¢ JIP wnm nBye3nunu aena ¢ JIP (Talli & Stavrakaki, 2020).

1.4.4 Huxuboumopen konmpoin, unghopmayusn u KOCHUMUBHA 2bEKAGOCH
npu deya ¢ npedyuunuuina év3pacm ¢ DLD (/IP)

Muoro mnpoyuyBaHus ca uACHTUQUIMpaTH AeUIUTH B

NU3ITBJIHUTCIITHUTEC q)YHKI_[I/II/I, TJIABHO HpI/I Jacna B y‘-II/IJ'II/IHIHa B’I)3paCT
¢ AP (Dosi & Gavriilidou, 2020; Henry et al., 2012; Wittke et al.,
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2013), koeTo MOKe OTHACTH JIa CE ABJKU Ha JIUTICATa HA TIOAXOISIITN
WHCTPYMEHTH 32 OIICHKA Ha MHXHOUTOPHUS KOHTPOJ, 0Ch3HABAHETO
Y KOTHUTHBHATa I'bBKABOCT MpH Mayiku nena (Morra et al., 2018),
KakTo M Ha mpoOneMuTe, KOUTO MOTaT Ja BB3HHKHAT IMIPH
H3CIIeIBAaHE Ha MAJIKH JICIa.

Roello et al. (2015) cpaBHsBaT mTpeACTaBIHETO Ha
yetupuronumiau nena ¢ JIP u TP (choTBeTHO Bb3pacToBa rpaHuIla
=4 ronuHKU/6 Mecena U Bb3pacToBa I'paHMIia = 4 TOAMHHU/S Mecena)
u nerroguntau Aena ¢ JIP u TP (choTBETHO Bb3pacToBa IpaHUIA =
5 roguHuU/7 Mecena 1 Bb3pacToBa TpaHMIlA = 5 TOJUHK/8 Mecera) B
MHXUOUTOPHU KOHTPOJIHU TecToBe (BepOanmHu = V), OT KOUTO
YCTaHOBsIBAT, 4ye Aenara ¢ JIP uMar mo-HUCKHU pe3yJITaTd OT CBOUTE
BpbcTHUIM C TP (BBB BCsiKa Bb3pacToBa Ipyna) U 4€ NETrOAUIIHUATE
nera ¢ JIP ce mpencraBat mo-qo0pe OT YETUPUTOAUITHUTE JIeTa C
JIP 1 B 1BETE BH3pacTOBU IPYIIU.

[Ilo ce oTHacs [0 W3CIEABAHETO HA Bpb3KaTa MEXIY
Yy’KJO€3UKOBOTO TOBOPEHE W YMEHHATAa 3a YCTEH €3HK,
CBHILIECTBYBAIIIMTE U3CIEABAHUS Ca OIlle T0-MaJKo Ha Opoii (Blom &
Boerma, 2019; Kapa & Erikson, 2020; Marini et al. 2020). B Tsx ca
OTKPHUTH U30JIUPaHU KOPEJIANKA MEXKTY UyKI0€3UKOBOTO TOBOPEHE
U crienu()UYHN €3UKOBU YMEHHSI.

1.4.5 /leuzamennu ymenus na oeya 6 npedyuunuuwina év3pacm c /[P
Tpu ocHOBHM Tperiea Ha U3CIeIBaHNU s, TPOYUYBAIIN HATHUYHUETO
Ha JIBUTaTeNIHU e(pUINUTHU NpH Aela B NpeAyUIMIIHA U YIHINITHA
Be3pacT ¢ JIP, mokasBar, 4ye Te3m gena wmar JAeQUIMTH B
JBUTATETHUTE YMEHHUS, Karo JBUTAaTelHa KOOpAMHaIus, OajnaHc,
¢una u rpyb6a moropuka (Hill, 2001; Leonard & Hill, 2014;
Sanjeevan et al., 2015). Muursepp et al. (2014) ca uzmepuiu
JBUTATEITHUTE YMEHUS Ha ETTOIUIIHH JI€1la C YMEPEHO HapyLIEHHE
Ha EKCIIPECUBHMSI €3UK U ca T'M CPAaBHUJIM C TE3U HA JIeLa C €3UKOBU
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3aTpyIHEHUS Ha ChIIaTa Bh3pacT. M3cnenoBaremTe ca yCTaHOBHIIH,
4e JIOpH JIeTia ¢ yMEPEHH U3Pa3UTEIIHU 3aTPYIHCHUS UMAT ITO-HUCKU
pe3yATaTu B JBUTATEIIHHTE YMECHUS B CPaBHEHHUE C KOHTPOJHATA
rpyna.

Jlemara Cc €3UKOBH 3aTpPyIHEHUS YECTO UMAT ACHUIUTH B
neurarenaute ymenus (Pieters et al., 2012), a Martin et al. (2010)
TBBPJAT, Y€ MOXKE Jla UMa TSCHA BPB3KAa MEXIYy HOBH U CIOXKHHU
JBYDKEHUS M YMEHHS 32 YCTHa ped, KaKTo IpH Jiela C €3UKOBU
3aTpyIHEHUS, TaKa U TIPH JIella C HApyIIEeHHs B Pa3BUTUETO, TOPAIN
obur HeBpojoruueH (oH. EAMHCTBEHOTO MpOy4YBaHE, KOETO ¢
W3CIIC/IBAIIO JABUTATCIIHUTE YMECHHSI M TOBOpUMATa Ped Ha TPBIKA
nena ¢ JIP (na Bw3pact 6,3 - 11,1 roqunu), cpaBHSBAMKHU TH C T€3U
Ha gena ¢ TP, e ToBa Ha Tory, CraBpakaku, ['puiioc u I{urmmmc
(2013). Pesynrature MM TMOKa3BaT 3HAUYUTEIHU PA3IUKU MEXIY
JIBETE TPYIH Ha TECTOBETE 3a YCTEH €3UK, HO HE M Ha JIBUTATCITHUTE
TECTOBE.

1.4.6 Couyuanno-emoyuonannu ymenus Ha Oeua 6 NpPeOyHUUIUWHA
eéwv3pacm c /IP

57% ot neuara, TUAarHOCTULUPAHU C €3UKOBM 3aTpyAHEHHS,
CBIIO Taka MpoOsBABaT E€MOLMOHAJIHM  3aTPyJHEHUS WIH
noBenenyecku npodnemu (Helland et al., 2017). Toceeba u Celtnt
Knep (2020) ca nzcnenBany pa3BUTHETO Ha COLIMATHOTO MTOBEJICHHE
IIpyU Jena OT KOXOPTHOTO HpoydyBaHe ,MwuieHnyM™. TaXHOTO
IIpOyYBaHE II0Ka3Ba, 4e Jenara ¢ BepoatHo JIP ca mo-mainko
COLIMAJIHU B PAaHHOTO JIETCTBO W BBIPEKH 4e ce MoaoOpsBar ¢
HaIpeJBaHE Ha Bb3pacTTa ChC ChIlaTa CKOPOCT Karo aenara ¢ TP, te
He [OOCTHraT HHBaTa Ha OOIIMTENHOCT Ha naeuara c¢ TP, karo
nojabpKar aeduuuTa cu ¢ TeueHue Ha Bpemero. I[loBeueto
uHpopmManus 3a Ta3M Bb3pacToBa rIpyma Jerna uaBa OT
nourutyauHanau npoyusanus (Levickis et al., 2017; Prior et al.,
2011; St Clair et al., 2019; Toseeba & St Clair, 2020), xouto ca
YCTAHOBMJIM A€(PUIIUTH, IJIABHO B IOBEIEHUETO, 110 OTHOLIEHHE Ha
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nenara ¢ TP, mokaro maHHWTE 3a IPYyTH COLHUATHO-€MOILIMOHATHU
yMEHHUSI HE ca IMOCIeAOBaTeIHU, IJIaBHO MOpaJd pa3invHaTa
METOJIOJIOTHSI, M3IT0JI3BaHa BB BCEKU OT/ICIICH CITy4ai.

1.5 E3nkoBHu HapyLIeHusl IPH /iela ¢ MHOKeCTBeHH HAPY LI eHHSA
1.5.1 Hapywienusa na ycmnama pey

E3ukoBuTE HapyLICHNS OIIMCBAT CUTYaLUs, IIPU KOSITO Bb3HUKBAT
po0ieMy B M3I0JI3BAHETO HAa €3MKOBaTa CUCTEMA, WM B HeHHaTa
LSJIOCT, WK B HAKOM OT HEMHUTE ChbCTaBHU €JIEMEHTH, U B IIpOsiBaTa
Ha KOMYHHUKaTHMBHM TPYOHOCTH CBbC COLIMAIHO-€MOIIMOHAIHU
nocienuiy (Schwartz, 2017).

Crnopen Anarnocromynoc (2001) u I'mza (2002), e3uxoBure
HapylleHus: ce KilacuuuupaT KaTro: a) pe4yeBU HapyIICHUs:
TOBOPHO HTHOpUpaHe, ananus, adasus, aucinanus, auchasus,
DIIyXOHAMOCT; 0) HapyILIEHHsI HA YeTEHETO U MMUCAHETO: O0YUUTEIHN
3aTpyQHEHUs, JUCIEKCHUs; B) IJIACOBM HapylleHus: adoHwus,
nuc(hOoHUs; T) HApYIICHHS B peYeBUs MOTOK U cTpykTypa (Bishop et
al., 2017); n) apTUKyIallMOHHU HapyLIEHUs, AU3APTPUSL, PUHOIU3A;
€) YMCTBEHA U30CTaHAJIOCT; 3K) 1M (y3HO HAPYIIEHNUE B PA3BUTHUETO.

ArHo3usTa € nepudepHo HapylIeHHe, KOETO Ce XapaKTepu3upa
C HEBB3MOXHOCT 3a Pa3lI03HABAHE W MAHUITYJIMPAHE Ha CEH30pHA
uHpopMalus, BbIPEKU Ye HsIMa yBpEXJaHe Ha CETUBHUTE OpraHU
(Nikolopoulos, 2008). Ananmust e Hail-cepuo3Hara ¢opMa Ha
3abaBsHe Ha peueBoTo pa3Butue (Exarchakos, 2001) u ce nbmxu Ha
OpPraHUYHU, MCUXUYECKH U exosornyHu npuuuHu (Giza, 2002).
Brookshire (1983) omnpenens adasuara kaTto HapylleHHE Ha
CIIOCOOHOCTTAa Ha MalueHTa Ja o0paboTBa CHUMBOJU KakTO Ha
€KCIPECUBHO, TaKa W Ha MEPLENTUBHO HUBO. Juciekcusra e Haii-
YeCTO CpELIaHOTO pPEe4YeBO HapylleHWe B JETCTBOTO, U IIO-
CMELMANHO B JeTCKaTa rpaanHa 1 HayaimHoTo yuuiuine. (Helland et
al., 2017).
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Hucdasusata € w3BeCTHA Karo ,,CeHU(PUIHO  €3UKOBO
HapyleHue“, kato ca (opMynupaHu pazauuHU AePUHUIMH 32
CHenu(pUIHO €3UKOBO HapylieHue. [lryxorara € chCTOsSHUE, KOETO,
B 3aBHCHUMOCT OT Bb3pacTTa, Ha KOSTO CE MOSBABA, CE MPEBPHIIA B
TEXKKO YBpPEXJaHE, KOETO TMPUYHMHSIBA TNPOOIEMH KAaKTO B
KOMYHUKAIUsTA C TAIUEHTa, Taka W B Pa3BUTHETO Ha peYTa.
Ocobeno mpu jgenara, nodOparta ciyxoBa (GYHKIUS IOMPUHACS
3HAQUUTEIIHO KaKTO 3a pa3BUTHETO HA pedyTa, Taka H 32
ncuxoconuaaHoro uM passutue (Mei et al., 2020; Giza, 2002).

1.5.2 Hapywienus na uemenemo u nucanemo

Huec tepmunbT ,,CrnenuanHud OOYYUTENTHU TPYOHOCTU WIH
3arpynHeHus”, crnopen HamuonanHuss oO0eIUHEH KOMHTET IO
oOyuutennu 3arpyaHenus (1993 r.), ce ompenens kato Habop OT
HapylUIeHHUs] B €Ha WM TOBEYE OT OCHOBHHTE ICHUXOJIOTHYECKH
(GYHKIMH, CBBP3aHU C BB3IPHUEMAHETO MM M3MO0I3BAHETO HA pedTa
— MUCMEHA WJIM YCTHA — KaKTO U C OCHOBHU YYMJIUIIHA YMEHHUS.
Cnopen Kypaxuc (1997 1.) oOyunuTenHuTe 3aTpyaHEHHS C€ OTHACST
70 Tpyla OT HEEAHOPOJHHM HApYIICHHUS, KOMTO CE€ TIPOSBSBAT C
MPUCHIIN TPYIHOCTH MPH MpU100KMBaHEe U U3MOI3BAHE Ha CIyIIaHe,
TOBOpEHE, 4YeTEeHe, YMEHUs 3a YyYeHe M MaTeMaTHYecKU
cnocobHoctu. [locneaunure OT Te3W HapylIeHUs Morar aa Obaar
HapylleHuss BbB BHUMAHHUETO, peuYTa, YETEHETO, IHCAHETO,
MpaBoMKCca WM pENIaBaHETO Ha MaTeMaTW4YecKH 3ajadvH.
OCHOBHUTE XapaKTEPUCTHKH Ha JIellaTa ¢ 00yUUTEITHHU 3aTPyIHCHUS
ca cIieHUTE, B 3aBUCUMOCT OT ciyuas (Bishop et al., 2016; Floratou,
1996): 1. TpynHOCTH TMpH COpPTUpPAHE M OpraHU3MpaHe Ha
nHpopmarusaTa; 2. TpyAHOCTH MPH cJe/BaHe Ha MOCIEI0BATEIHOCT;
3. Jlunca Ha croxactuyHocT; 4. Hespsano u HeopraHuzupaHo
noBeneHue; 5. OrpaHuYeHa KOHIIGHTpAalusi Ha BHUMaHue; O.
TpynHOCT mipu cleBaHe Ha CIOXKHHU WHCTPYKUUU; 7. 3aTpyaHEHHUS
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npu paboTa B arMocdepa Ha cTpec U Hanpexenue; 8. TpyaHocT npu
pazoupane Ha rpaduky U rpaduIHA U300pAKECHHS.

1.5.3 llomok u cmpykmypa na peuegume HapyuieHus

HepnocratbuHocTTa uecto ce cpemia B JuTeparypara U Karo
ne3aganTainus M MpelCTaBiIsgBa HECIIOCOOHOCTTAa Ha 3aCErHaToTo
TUIE Ja W3pa3d MUCIHTE CH B MpaBUJIHATA TpaMaTHYecKa |
cuntaktuaHa ¢opma (Law, Dennis, Charlton, 2017; Kalantzis,
1957). Conopen  JAumarHocTMYHOTO  pbKOBOACTBO DSM-IV,
3a€KBAHETO € PEUCBO HAPYIICHHE, KOETO IMOMNaja B MO-ITUPOKATa
KaTeropuss KOMYHHUKATUBHU HapyIIeHUS M Ce€ ONpefens Karo
HapylIeHHe Ha HOpMaJIHaTa IUIABHOCT U PUTMUYHOTO (hopMHUpaHe
Ha peura (Law, Dennis & Charlton, 2017; American Psychiatric
Association, 1994). 3anmbBaHeTro ce ompezaens KaTo MpPeKaleHO
npuObp3aHa ped MOopaju HECHOTBETCTBUE MEXIY CKOpOCTTa Ha
MHUCBJITA U U3PA3IBAHETO W € HOPMAIHO SIBJICHHE B IEpHOIa Ha
mybeprera. [Ipe3 moBedeTo BpeMe Te He 0Ch3HABAT TOBA HAPYIIICHHUE
WIM TO UM M3TIIeKAA HE3HAUYUTEIHO. BBIpeku ToBa, € 0CoOeHO
TPYZIHO Ja ce BOMILAT B 3a00MKansmara ru cpena (Sansavini et al.,
2021; Giza, 2002).

1.5.4 Hapywenua na apmukynauuama u npousHouenuemo
JuzapTpusita € HapylIeHHE Ha apTUKyJAlusTa W PUThMa Ha
TyMHUTE, KOETO C€ MPHUYMHSABA OT YBpEXKIaHE Ha IICHTPATHHTE
MO3bUHU IIEHTPOBE, HEBPOHUTE U TEXHUTE SApa, y4acTBAIIU B
peuta. B pesyntar Ha Te3u yBpEeXKIaHUS, HEMPABUIHOTO
(GyHKIIMOHUpaHe Ha MYCKYJINTE, Y4acTBAIlld B MEXaHU3Ma Ha peuTa,
BOnU 110 obe3chbpuaBane (Sansavini et al., 2021; Exarchakos 2001).
[Tpu aHapTpust 4OBEeK MOXKE Ja pa3Oupa pedra W WMa Iiac, HO He
MOXKE JIa apTHKYJIMpa, 3all0TO OPraHuTe Ha CTaBHTE MY ca
napanuzupanu  (Stathis, 1994). Punomanus e  peueBa
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HEAOCTAaTBbYHOCT, KOATO CE€ HU3pa3saBa ITTaBHO B IIPOMsHA Ha Ij1aca, B
3BYKa Ha I1aca U1 B TOHA Ha pCyTa.

1.6 EsukoBo pa3Butne Ha Jena cbc CunHapom Ha
XUNEPAKTHBHOCT M JepuunT Ha BHUManneTo (ADHD)
1.6.1 Hapywenus ¢ e3uko8omo pazeumue

Jlenata, KOMTO TOKa3BaT 3a0aBsHE B €3UKOBOTO CH Pa3BUTHE,
OOMKHOBEHO HMaT O€ICH pEYHUK, TPYAHO YCBOSBAT IyMH,
M3MOJ3BAT MPEIMMHO MPOCTU U3PEUCHUS, TPOITYCKAT €IEMEHTH OT
M3PEUEHUETO, U30SITBAT CJI0KHU U3Pa3u U OOMKHOBEHO UMaT OaBeH
TeMmn Ha pedta. [IpeaBus ropenocoyeHuTe €JIeMEHTH, TE€3U Jela
MMaT HapylUIeHHs B €3MKOBOTO M3pa3siBaHe U 0OMKHOBEHO 50% OT
TAX TOPUJ0OMBAT HOPMAJHA peY C HaIpeaBaHe Ha Bb3pacTTa
(Papadatos, 2010). baBHOTO pa3BUTHE HA peyTa HE € €AMHCTBEHATA
TpyaHocT mnpu jgeuata ¢ ADHD, HO ce cuuTa U 3a BaKHa
MPEANOCTaBKa 3a TOosBaTa Ha IO-CIOKHHU PEUYEBU HAPYIICHHUS.
Pa30upa ce, ako Te3u mpobieMu ce TUarHoCTULMpPAT B MO-paHEH
eTam, T.€. aKk0 HMMa MPEBEHIMs, Ie ObIaT H30erHaTd MHOTO
Bropuunu npobnemu (Varvogli, 2005).

1.6.2 E3uxoeu napywenus npu oeua c ADHD

B penunia cnyyan CUHAPOMBT Ha XUIEPAKTUBHOCT U JACPUITUT
HAa BHUMAaHHUETO CHIIECTBYBa MapajielHO C  OOyUYHUTEIHU
3aTpyIHEHUS ¥ HATMYUETO Ha OOYYUTEIHU TPYAHOCTH 3aTOPMO3SIBa
MOJIaTaHeTO Ha YCWUJIMS, OCOOEHO 3a TIAaJKO0 HMHTETPHpaHE B
yUMJIMIIIHATa cpeaa. M3cneaBaHusaTa noka3Bar, 4e B rOJIsiM IPOLEHT
ot coyuauTte aeuara ¢ ADHD cpemar oOyuutenHu 3aTpyIHEHUS, a
Jernara Ccbc CHenupuYHU OOyYUTENHU 3aTpyAHEeHUs (Hamp.
nuciekcus, nucrpadus) mocta decto nposiiBar ADHD. Enna
00J1acT, KOSITO € 3acerHaTa OT €IHOBPEMEHHOTO ChIIIECTBYBaHE Ha
ADHD wu o0yuurtennu 3aTpyaHeHus, € nucaneTo. Hapymenusta Ha
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nucaneTo, HabmonaBanu rpu 50% ot aernara ¢ ADHD, ca pe3ynrar
OT c1a00CTTa Ha TSAXHATa 3pUTETHA U IBUTATeIHa KOOPAMHALIUS.

Pesynrarure ot uscneaBaHusATa MOTBBPKIABAT, Y€ B CIIy4YauTe,
korato ADHD e chbIbTCTBaH OT AMCIIEKCHUS, BTOPHYHU MPOOJIEMH,
KaTo HHCKO CaMOYyBCTBHE, KaKTO W 3arybara Ha WHTEpeC H
OTApBIIBAaHE OT YYWIMINE, Ca MO-YECTH B CpPaBHEHUE C JIela,
muarHocturupanu camo ¢ ADHD (Willcutt & Pennington, 2000).
LlenTpanHoTo ciyXxoBo HapyuieHue ce abmku Ha ADHD karo
II'BPBUYHO HAPYIIEHHE, Thil KATO BCUYKH MPU3HALM U CUMIITOMHU Ha
TOBa HapyuieHue ca BTopuuHu cumnromu Ha ADHD. Crurame 1o
T€3W 3aKJIIOUECHUS] THHA KAaTO OCHOBHUTE TMPUYMHH 32 TOBA
HapyIlIeHUe He ca M3SICHEHH, JOKAaTO OpPraHuYHU MPOOJIEeMHU, KaTo
yacTUYHA 3ary0a Ha cliyXa, ca U3KIIOYCHH.

Crnopen usaxou npoyuBanus 20-30% oT nenata B npeayynIUIIHA
W HayallHa YYWIMIMHA BB3pacT, auarHoctuiupanu cbc COIl,
BrociencTBue OuBar auarHoctunupanu u ¢ ADHD. Cewio Taka,
Hax 60% ot pemara ¢ mbpBoHadasHa auarHoza ADHD, ca
muarnocturpann U cse COIl (Papailiou, 2012). ADHD e
OCHOBHUSAT mpo0biem, koiiTo Brocnenctue Boau a0 COIL. Moxem
na kaxem, ue COIl e pesynrar OT Jumncara Ha CIIyXOBa
JTUCKPUMMHAIIMS, KOSITO CBHIO € CIIOMEHaBaHa Karo HapyIICHHE.
Taka e, 3a ma Obgem mo-sacau, ADHD moxe ga € ocHOBHara
MPUYMHA, KOUTO I11€ T0BEIE 10 MPOOIEMU CITyX0Ba TUCKPUMHUHAITHSA,
kouToO cien Tosa e npuauHsaT COIL

1.6.3 E3uxoeo pazeumue u ADHD

Jenara ¢ ADHD 4ecTo mM3nuTBaT TPyAHOCTH B €3MKOBOTO CH
pa3BuTHE, T.€. B pa3BUTHETO Ha peuyra U e3uka. Cnopen
€I1IEMHUOJIOTMYHY [TPOYYBaHUs € YCTaHOBEHO, ue 0T 6% 10 35% o1
neuata ¢ ADHD 3axbcHsBaT ¢ roBopeHeTo. B 3akimroueHue Ouxme
Ka3ajld, 4€ TPYAHOCTHTE B pPEUYEBOTO MM DPAa3BUTHUE Ca MPSKO
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CBbp3aHM C OOyUHTEIHHUTE TPYIAHOCTH, C KOUTO IIOHSKOra ce
cOMbCKBAT.

B o6Gnactra Ha ¢ononorusra nenara ¢ ADHD ce cOmbckBar ¢
(OHOIOTMYHN W  apTUKYJIAMOHHM Hapymienus. ToBa ca
OTKJIOHEHHSI, KOUTO C€ OTHACAT 0 MPOU3HOIIEHUETO Ha (HOHEMUTE
U C€ IBbJDKAT Ha TPYAHOCTH B apTHKYJalMsITa UM HA HEYCIIEXU U
po0OsieMHa MOCIeI0BaTeTHOCT HA IyYMUTE. YCTaHOBEHO € ChILIO, Ue
nenata ¢ ADHD nonsikora roBopst MHOTO O6p30, a IOHSKOTa MHOTO
0aBHO, B 3aBHCHUMOCT OT yCIIOBHUsATa Ha KomyHuKanus (Breier et al.,
2002; Kakouros & Maniadaki, 2012). [1{o ce oTHacs 10 pa3BUTHETO
Ha peuyHuka npu geua ¢ ADHD, cboTBETHUTE HM3CEABaHUS AaBaT
npotuBopeunBH pesynrat. Kim and Kaiser (2000) ycraHoBsBaT, ue
npeacraBsiHero Ha ngenara ¢ ADHD B yumnumia Bb3pact B
pa3bupaHeTo Ha peYHMKa HE Ce€ pa3iuyaBa OT TOBAa Ha JIpyrH
TUMIUYHO Pa3BUBAIIM ce Jella.

ObnactTra Ha cuHTakcuca U Mopdosorusta npu geua ¢ ADHD
He e gocrarbyHo mnpoyuyeHa. Kopkman, Kepk m Kemn (1998)
u3cieaBar crnocoOHOCTTa Ha JelaTa B yuuiuinHa Bb3pact ¢ ADHD
na pa3dupar cioXKHU u3pedeHus. ChbLIO Taka, CHHTAKCUCHT Ha
TOBOPUMHS €3MK € 0COOEHO MPOCT, Thil KaTO B peAulia CiIydyau ce
npomyckar gopu maroiaure (Kakouros & Maniadaki, 2012). 3a
pazBuTHeTO Ha e3uka Ha jaeunara ¢ ADHD, passutruero Ha
[parMaTUYHUsl CEKTOp Wrpae chemnuanHa poiisi. To3u CeKkTop
M3y4aBa, KaKTO CIIOMEHaxMeE IO-rope, Bpb3KaTa MEXIy €3UKa U
OKOJIHAaTa CpeZia, a HErOBUTE KOMIIOHEHTH ca IUAJION, pa3Ka3 U
e3ukoB akT (Papailiou, 2005). Y Hakpasi, OCHOBHHST TpoOiieM, ¢
KoiTo ce cOmbpckBar gemara ¢ ADHD B counmamHOTO
B3aMMOJICHCTBHE, €, Y€ T€ HAMAT BpeMe Ja 00paboTAT Ka3aHoTo. B
pe3yaTar Te ocTaBaTl C MHOTO MpasHUHU U mpepaboTBaT B
Ch3HAHUETO CHU HeIlla, KOUTO JpPyruTe Bede ca MOJMHUHAIH,

HaBnu3aiiku B HOBH TemHu (Ashley, 2010).
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YACT II: EMIIMPUYHA YACT

IJTIABA 1: METOJ0JIOTI'USAA HA U3CJIIEABAHETO

1.1 e m 3agaya HA U3CJIeABAHETO
OcHoBHAaTa 1171 Ha TOBa IMbPBUYHO KOJWYECTBEHO M3CJIC/IBAHE €
Ja ONHWIIe, aHAIM3Upa W Tperie/a Hal-Ba)KHUTE acCleKTH Ha
€3MKOBOTO PAa3BUTHUE W Jla Jaje akIeHT HW NPHUOPHUTET Ha
W3CIICIBAHETO HAa €3WKOBOTO PAa3BUTHE HA Jiella ¢ MHOXCECTBCHH
HapyILICHUS.
e 1.1. LHexa u 3aga4u Ha U3CJIEABAHETO
OcHoBHaTa 11eJ Ha HACTOSIIOTO KOJUYECTBEHO U3CIIEABAHE €
Jla Ce aHaJM3HMpa Pa3BUTHETO HA €3WKa IPH Jela ¢ MHOXKECTBEHHU
HapylUIeHWsT  4Ype3  M3CJeJBAaHE  HAa  BBNPUATHATA |
poeCHOHATHUTE OLICHKH Ha YUYUTEIUTE B 0011000pa30BaTeTHOTO
Y CTICIIHATTHOTO 00pa30BaHMUE B HAUATHHS U CPEAHMS eTar B Pernon
LenTpanna Makenonus.
B choTBeTCTBHE C Ta3M €] U3CIEABAHETO ITOCTABS CIIETHUTE
M3CIEA0BATEIICKH 3aJaUH:

e VUUTENCKH BB3MPHUIATHS — Jla C€ U3CIeBaT Bh3IPHUATHAITA
HA YYUTEIWTE OTHOCHO €3MKOBOTO pa3BUTHE Ha Jela C
MHO>KECTBEHU HapyIICHUS.

e dakropu Ha 3aTpygHEHUSITA — JAa C€ HUIACHTHPHUIUpAT
(dakTtopuTe, CBBpP3aHU C €3UKOBUTE W OOYUYUTEIHUTE
3aTpyIHEHUS TIPH Ta3| TpyTa Jiera.

e Pons Ha yuuTenure — Ja ce aHAIM3Upa pOJATA HA
YYUTEIUTEe OT 00mooOpa3oBareHaTa W CIEIHaHATa
oOpa3oBarelHa CHCTEMa B IPOIIECUTE Ha pa3lO3HABAHE,
OLICHSBaHE W TMeJaroruyecka IMOJAKpena Ha Jemna ¢
MHO>KECTBEHU HApYIICHUSI.
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e [lpaktnyecko mnpuiokeHHe — J1a ce GopMyaupar
MPENOPHKU, OCHOBAHU HAa EMIUPUYHU JaHHU, HACOYCHU
KbM IMOAOOpsiBaHE Ha oOpa3oBareiaHaTa IMpakTUKa U
odyepTaBaHe HA HAMpaBJICHUsS 3a OBJCIIM HAYYHU
M3CIICIBAaHMS.

1.2 U3caenoBaresicku Bbnpocu — M3ciienoBaresicku Xunore3u

Cnopen 3amaunte M LedATa Ha HACTOALIOTO H3CIEABAHE,
U3CJeI0BaTeNAT OCTaBs cieqHuTe Bblpocu (MB):

1-6u B KakBa € possTa ¥ Bb3ACUCTBUETO HA CHTPYAHUYECTBOTO
MEXIy OOMI000pa30BaTeIHA YUYUTEIH, YYUTEIH IO CIEIHATHO
oOpa3oBaHHMe W JIOTONENW B TOJAKpENa Ha Jiena ¢ OOyYHTeIHH
3arpynHeHus?

2-pu UB: Konko edeKkTUBEH € HaCTOSIIUAT MpoIecC 3a
UACHTUGUIMPAHE HAa Y4YEHMLM C OOY4YMTEIHM 3aTpyIHEHHs B
YyUMJIMIIATA U KaKBU OA0OpEHHs Morat Ja Ob/1aT HalpaBeHH, 3a J1a
ce no1o0pH TAXHOTO UACHTU(UIMPAHE U TperoaaBaHe?

3-mu_MB: KakBu ca mnpeau3BUKATENICTBATa, INpEN KOWUTO ca
U3IpaBeHu jenara ¢ OOyYMTEIHM 3aTpyJHEHHs B HA4YaJHOTO U
CpPEeIHOTO 00pa3oBaHME U JO KaKBa CTENEH T€ C€ HYXJIAsAT OT
CreLMaaHa noMou?

4-mu HUB: Konko e(peKTHBHM ca HACTOSALIUTE CTPATEruu 3a
MpernoiaBaHe M HaJMYHUTE pecypcu B MOAKpena Ha Jemna ¢
OOy4MTEJIHU 3aTPyAHEHUS M KaKBH MOJOOpEHus mMorar jaa Owbaar
HanpaBeHHu?

S-u UB: Kak cnenMaaucTUTe U CHTPYAHHUYECTBOTO MEKIY
YUUTENH U CIIEHUAINCTHU BINSAAT BbPXY BKIIIOYBAHETO U MOJIKpeIaTa
Ha Jielia ¢ OOy4YHMTETHU 3aTPyAHEHHS B MACOBUTE yUrInIa?

6-u UB: Kakx pemorpadckuTe XapaKTepUCTUKH BIHAST Ha
MHEHHUETO Ha YUUTEIUTE?
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Cpmio Taka, 3a HyXIuTe My ca JedUHUpPaHH CIEIHUTE
n3cnenoBaresicku xumnore3u (MX):

l-6a UX: ChbTpygHUYECTBOTO MEXAY YUWUTEIM IO O0IIO
o0Opa3oBaHMe, YYHUTEIHM 10 CIEIUATHO OOpa3OBaHUE W JIOTONEIU
OKa3Ba MOJIOKUTEITHO BIUSHUE BbPXY aKaJIeMUYHOTO U COLIMAIIHO
pa3BHUTHE Ha JIella C OOYIUTEITHH TPYITHOCTH.

2-pa UX: HacTosmusT npolnec 3a uASHTU(UIINPAHE HA YICHHUITH
C OOyuuTeNHU TPYOHOCTH € HeaJeKBaTeH M MOoJ00peHHsTa B
00y4YeHHETO, MHCTPYMEHTHTE 32 OLIEHKA M HHTEPIUCIUILIMHAPHOTO
CHTPYAHMYECTBO MOTaT Jia MoJ0OpSAT KaKTO HAECHTU(UIIMPAHETO,
Taka M €(peKTUBHOCTTA Ha MPEIOAaBAHETO.

3-ma UX: Jlenata ¢ oOy4yuTeIHNA TPYAHOCTH Ca U3IPABEHU MIPEL
3HAQYUTEIHU  AKaJEeMU4YHHU, COIHAJIHHM W  TOBEIACHYECKHU
MPEAN3BUKATEIICTBA B OCHOBHOTO M CPEIHOTO OOpa3oBaHUE,
M3HCKBAIlM CIIEUANIM3UpaHa MOMOII B MHOXKECTBO OOJIaCTH Ha
TAXHOTO Pa3BUTHE.

4-ma MX: Hacrosmure cTpaTeruu 3a MpernojaBaHe U HaATUYHUTE
pecypcu ca camMo yMmMepeHO e(peKTUBHU B TOJKperna Ha Jera C
OOy4YHTENTHU 3aTPyJHEHUS U IIEJICHACOYCHHUTE TMON00OpEeHUs B
METOJIMTE Ha OOyUYEHHUE U pas3NpeIeTICHUETO Ha PECYpPCUTE MoraT Jia
JIOBEJAT [0 M0-100pH pe3yaTaTH.

S-ma MX: YdacTHeTO Ha CHEHNUAIUCTH U CHTPYIHHUYECTBOTO
MEXIy YUYUTENIHU U CIEUUATMCTU OKa3BaT IMOJIOKUTEIHO BIUSHUE
BbPXy BKIIOUBAHETO Ha Jela C OOYyYHTEIHH 3aTPYIHCHHS B
MacoBHUTE YYHWIHWINA, Karo MOJo0psiBaT KakKTO aKaJIeMHUYHOTO
MpeACTaBsiHE, TaKa U COI[HATHATA MHTETPAITHsI.

6-ma HMX: MHeHusATa Ha YUYUTEINWTE WIE CE€ pa3audaBar

3HAYUTCIIHO B 3aBUCUMOCT OT Bb3pacCTTa, TOAUHUTEC HA npO(becm[Ta,
BHUJa Ha O6paSOBaHI/IeTO, HUBOTO Ha YYHUJIMIIC U pa60THaTa IIO3UIIHA.

1.3 ExcnepumenTaana U3Baaka - MeTogo/10rusi Ha M3BajgKara
20



KonuuecTBeHOTO M3clieiBaHe, KaTo HACTOSIIOTO, CE OTHACS 0
CUCTEMAaTUYHO H3CIIe[BaHE Ha SIBJICHUS ChC CTATUCTUUECKH METO/IH,
MaTeMaTU4YeCKy MOJETH U YUClieHH naHHH. To ce pokycupa BEpXy
M3MEPBAHETO HAa TEOPETUUHU KOHLEIIUH YPE3 HAKOU UHCTPYMEHTH.

B ToBa mpoy4yBaHe € W3ION3BaH CHENMATHO pa3paboTeH
BBIPOCHUK C 54 BbIIpOCa OT 3aTBOPEH THI IO CKajnara Ha JIMKepT.
[Monxonsmio nmoaOpaHara M3cieI0BaTelICcKa M3BaJlka Ce ChCTOU OT
365 yuutenu, 173 mbxke u 192 xeHu, KouTo pabOTAT B HAYAJIHUA U
cpenHu o01o00pa3oBaTeIH U CIICUaIHU YYUINIIA B PETHOHA Ha
Lentpanna Maxkenonusi, karo 3a momdopa Ha H3Bajgkara €
NPUJIOKEHA TEXHUKATA Ha CITyYailHO B3eMaHe Ha MPOOH.

1.4 U3caenoBarencku BbIPOCHUK

W3cnenoBarenckuaTr BBIPOCHUK, H3MOJI3BaH B  TOBa
IIpOy4BaHe, € pasjelieH B 3 OCHOBHM 4acTH: ,,A. Jlemorpadcku
JaHHU® cbC 7 BBIpOCaA ¢ M30HMpaeMop Ha OTroBop, ,.b. OcHOBeH
BBIPOCHUK Cc 25 Bbmpoca or tuna Jlukepr u ,B. [lena c
MHOXECTBEHH HapyIleHHs/ MHOKECTBEHU HapyueHus — XMY* ¢
22 menpoca or tuna Jlukepr. 3a cbOMpaHe Ha OTTOBOPUTE Ha
ydacTHUIIUTE Oere u3non3Ban copryepst ,,Google Forms®, koitTo
aBTOMAaTUYHO TW 3allMCBa U ChbXpaHsaBa B Tabmuma B Excel, koeto
ylIecHsBa IMocieqBamara uM o0paboTka. BbOpocHUKBT €
pasnpocTpaHeH oHiaiiH (umein, Viber, Messenger u ap.) KbM
YUUTENUTE B3€JIM y4yacTHE 4Ype3 Pa3IUYHU COLMAIHU MPEXH U
yuuTencku rpynu. Hakpas, karo u3cneoBaresn Ha TOBa POyYBaHE,
cbOpax 365 HambIHO NONBIHEHW BBIPOCHHUKA/ OTTOBOPU OT
YUUTEIUTE 10 BpeMe Ha MPOBEXKIAHETO HAa HACTOSIIOTO OCHOBHO
npoyuBase (0T 1 okromBpu 2024 1. 1o 20 nexemBpu 2024 1.).

1.5 IInjgorTeH Tect
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[MunoTHUAT TecT, mpeauiecTBal] OCHOBHOTO IpOy4yBaHE Oe
npoBeaeH oT 1.09.2024 1. no 20.09.2024 r.. BeupocHUKBT Oerire
m3npareH 1o 45 yuurenn (20 MBKe U 25 IKEHH), KOETO
npeactasisiBa 12,3% ot ocHOBHaTa M3BajKa Ha mpoyuBaHeTo (365
yuutenu). ToBa 6€ U3BBPIICHO C IIeN Jja ce M0A00pH KauyeCTBOTO U
BpPEMETO 32 MOMbJIBAHE HA BHIIPOCHUKA B OCHOBHOTO M3CJI€/IBaHE, a
CHII0O Taka U3CIECAOBATENAT Ja NpeanpueMe ChOTBETHHUTE
kopurupamu aevicteusa. Cren ToBa Oelle HU3BBPUICH TECTHT 3a
HagexaHocT Ha Cronbach’s Alpha (o) upe3 cTaTucTHUecKus makeT
SPSS, KolTO B KOHKPETHHS Cily4ail € MHOTO BUCOK, Thi KaTo BbB
BCHUYKH Pa3/i€]u Ha BbIPOCHUKA CTOMHOCTTA Ha (0l) € 0-BUCOKA OT
0,80.

1.6 CrOupane, 06padoTKa U aHAIU3 HA pe3yJTaTHTe

Crnen mpoBepka Ha KOPEKTHOCTTa Ha CHOpaHUTE BBIPOCHMIIU,
OTTOBOPUTE HAa  y4YaCTHHUIMTE OfXa TMPEXBBPJICHH  KbM
craructudeckus maket Ha IBM - SPSS Statistics - Bepcust 27 3a
windows, J0KaTo HHMBOTO Ha CTATUCTHYECKa 3HAYMMOCT Oere
3ananeno Ha p<0,05. [TomyueHute naHHU OsXa U3MOI3BAHU KAKTO 3a
JIECKPUINITHBHA, TaKa U 32 UHIyKTUBHA cTaTUCTUKA. Cie/ ToBa Oeriie
U3BBPILIEH TECT 3a HE3aBUCHUMOCT C TECTOBaTa Ipoleaypa Xu-
KBaJIpart, 3a Jla ce U3cje/iBa MPONOPIMOHAIHOCTTa Ha U3Ba/IKaTa U
BCSIKAKBU €()EKTH MEXKITy TeMOTpaCKUTE XapaKTEePUCTUKH.

1.7 U3caenoBareicku OrpaHUYeHHSA

Brrpekn ye wu3cnenoarenickata u3Bagka oT 365 yuutenu B
HACTOSIOTO IIPOYYBAaHE € 3aJ0BOJIMTENIHA 33 M3BIMYAHE Ha U
HaJCe)KIHU 3aKJIOYEHHA, T4 HE MOXE Jda C€ CUhuTa 3a
nNpeaACTaBUTCIIHA 3a BCUYKHU YUUTCIIH, pa6OTeHH/I B pas3indyHHu
yuyuiudiia B F’prI/ISI, U II0 TO3W HAYMUH PpE3YITAThT OT TOBA

W3ClIe[IBaHe HE MOXe Ja Obae 0000mieH. [Ipyru orpaHnueHus ca
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OTPaHUYCHUSAT JOCTHIT IO PEIMIUEHTHTE, KAKTO U HAMAJICHOTO UM
KEJaHHWEe 3a y4acTHE 4pe3 B COIMAHUTE MEeIuu U Mpexu. Karo
MPAKTHYECKa TPYAHOCT MOXKE Ca IMOCOYH KPATKOTO HATMYHO BpPEMeE
3a TIPOBEXIAHE HA WU3CIIEABAHETO, KOCTO MOBJIMSABA HETATUBHO HAJ
Oposi Ha TOJYYCHHUTE PEICNHEHTHU HW3CIEABAHUSA, HO OT Iypra
CTpaHa MojuepTaBa HEOOXOIUMOCTTa OT MOOJOHU H3CJICABAHUS 32
B ObJIelIIeE.

1.8 U3ciaenoBareiicka eTHKA M IIOBEeHUE

B koHTeKcTa Ha TOBa MbPBUYHO M3CIICBAHE € HAIIBJIHO CIIa3eHa
paMKaTa Ha HII/IpOKO HpI/IeTI/ITe CTUYHU HpI/IHHI/IHI/I, YHUCTO
C’I)HI@CTBYBaHe ce I/II[CHTI/I(bI/IIlI/Ipa B KOHTCKCTa Ha aBTOHOMU:,
CHpaBCI[JII/IBOCT 158 HeHapaHs{BaHe Ha y‘-IaCTHI/IIlI/ITe. B Kau€CTBOTO HaA
W3CIIeIOBATe)l HAa HACTOSIIUS EKCIIEPUMEHT, W 3a Ja Mpeanass
YYaCTHUIUTE, MOJIYYUX TIXHOTO ChINIACKE 32 JOOPOBOIHO y4acTHe
B TO3U IBPBUYEH H3CIEAOBATEICKH MPOLEC U T'M 3alo03HaX C
HeroBuTe 1enu. ChII0 Taka I'M YBEpUX B 3alla3BaHETO Ha MbJIHATA
MM AaHOHMMHOCT, KakTO W B TSIXHAaTa paBHOIOCTABEHOCT U
ChIVIACYBAHOCT C MIPUHIIMIIUTE HA HAyYHATa €THKAa.

YACT III: AHAJIM3 HA PE3YJITATUTE OT
MN3CJIIEABAHUATA

IUTIABA 1: IPEACTABSHE U AHAJIU3 HA PE3YJITATUTE

1.1 BeBenenue

Ta3u miaBa aHanusupa, ype3 TaOAMIM U Trpaduku, JTaHHUTE,
chOpaHH 3a [EeNUTe Ha TOBA MU3CIEABAaHE, KOETO € pe3yaTar or 365
JETUTUMHU OTTOBOPA Ha YUYMTENIM Ha BBIPOCHHUKA, OT KOUTO 173
MBke U 192 xenu. OtroBopure Osixa MojuIokeHH Ha 3 (a3 Ha
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npoBepka ((asza Ha copTHpaHe, IMAarHOCTHKa W (¢aza Ha
KOpUTHpaHe), Taka 4e Ja ce MOomoOpH KadyecTBOTO UM, Ja ca
MIPUEMITMBY 32 aHAJIU3 U JIa Ca PE3YJTaT OT CTPYKTYPUPAH MOIXO/ U
opranm3upaH KOHTpoJ. OTHOeNHHWTE aHaIW3M, KOUTO CJICIBAT,
IIOCTaBAT OCO6€H AKICHT BBPXY ACIICKTUTC Ha TEMara, 3acsraiu
€3MKOBOTO Pa3BHUTHE HA Jiella C MHO)KECTBCHH HAPYIIICHHUS.

1.2 lemorpacdus

3a mo-nobporo pa3OupaHe Ha H3CIEIOBATEIICKHS TMPOIEC B
HEeroBaTra ChbBKYMHOCT M IMpeJCTaBsiHEe Ha pe3ynratuTe, Tadaumna 1
o-710Jly Ipempamia KbM BbIpocu 1 - 7 or 1-Ba wact ,,A.
Hemorpadcku JaHHU® OT aQHKETHHS BBIPOCHUK U IIOKa3Ba
MoApOOHO, MO  Kareropus jaeMorpadcka  XapaKTepPHCTHKA,
IIPOLEHTHOTO paslpeneieHue Ha 365 yuurenu Mo oOmo Hu
crieranHo oopazoBanue (173/ 47,4% wmbxe, 192/ 52,6% sxeHn),
paboTemy B OCHOBHHUTE U cpeHuTe yunnuiia B Perunon Llentpanna
Maxenonus. 145/ 39,73% ot yuuTenure, y4yacTBaJId B TOBa
Mpoy4BaHe, ca Ha Bb3pacT 25 - 34 ronunu, 102/ 27,95% ot Tax 35 -
44 ronunm, 74/ 20,27% ca 45 - 54 rogunu, nokaro 44/ 12,05% ca
Hag 55 romunu. Cowmo Taka, 132/ 36.16% yuutenu ca umanu
npeaumier ctax 1 - 10 rogunam, 114/ 31.23% yuurenu 11 - 20
rogunu, 82/ 22.47% yuurtenu 21 - 30 ronunu, gokaro 37/ 10.14%
YUHUTEIN ca UMaJIU MpEeAMILIEH cTax noseuye ot 30 roguHu.

Tabauua 1. Pasnpedenenue una oOemozpagpckume OAHHU HA YUACMBAUUmMe
yuumenu.
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JemorpaduaTa na yuuTeHTe B OCHORHOTO H3CAeABATE

oa
Maxe Kenuu Oowoe
173 (474%) | 192(52,6%) | 365 (100%)
Buipacr
25-34 35-44 45-54 55+
145(39,73%) | 102(27.95%) | 74(2027%) | 44(12,05%)
Fonmim cayxoa
1-10 11-20 21-30 30+

132 (36,16%)

114 (31,23%)

82(22.47%)

37(10,14%)

OdpasopaTeaHa cTeneH

Tuno oGpazopanne

301 (82.47%)

64 (17,53%)

OC[IUBII& MATHCTRD AOKTOPCKA
cTencH cTeneH
272 (74,52%) 85 (23,29%) 8(2,19%)
Obmio Cneunanaso
ofipazoeanne | obpazosanue

Yunan LIHO HHBO

Hawanxo
ofipazoBanne

Cpeano
ofipazoBanie

238 (65.21%)

127 (34,79%)

Padorna nosuuus

AMpeRTopH

18 (4,93%)

JamecTHHK
NHPEKTOPH

22 (6,03%)

Hocrosinnn
YUHTETH

171 (46,85%)

Jamecrnur
YUHTEIH

128 (35,07%)

Jdoronenn

11 (3.01%)

Henxonosu

7 (1,92%)

Eprorepanesru

8(2.19%)

1.3 CTpykTypa Ha KJIaCHUTE CTaW N0 OTHOIIEHHE HA YYeHUIIHU €
YBpeKIAHUSA
Kakro craBa sicHO OT HacToA1I0TO U3cheaABaHe (Bbipocu 1 —3 ot

2-pa yact ,,b. OCHOBEH BBIIPOCHHUK ), 3HAYUTEICH OpOMl KIlacHU

cTau UMar noHe | ydeHuk ¢ oOyuutennu 3aTpyanenus (205 kiaca/

56,2%), ¢ MHOXecTBeHH HapymieHus (82 wmaca/ 22,5%) unm c

e3ukoBu Hapymenus (125 xmaca/ 34,2%), xaro oOydWTETHUTE

3aTpyJHEHUsl ca Hail-uecto cpemanure. PasmpeneneHuero obaue

BapHpa, KaTO0 HAKOHU YYHUTCIIN YIIPpaBJIAABAT MO-T'OJIAM 6p01>'I OT TC3HU

YUCHUIIU, JOKATO KOHCTATAIUUTC IMToAUCpTABAT PA3JIMYHUTC HMBA HA
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pa3zHooOpas3ue U CIOKHOCT Ha HYKJIUTE HA YUEHUIIUTE B KIIACHUTE
CTal M 3HAYCHHETO Ha MOIXOISIIMTE CHUCTEMH 3a IOJAKpemna 3a
YUHUTEIIUTE.

1.4 AHa/M3 HA OCHOBHMSA BbHIIPOCHHUK

JlanHuTe B Ta3u MojrviaBa c€ OCHOBABaT Ha BbIpocHU 4 - 8 oT 2-
pa yact Ha ,,b. OCHOBEH BBIIPOCHHK ’, KOUTO OILICHSIBAT POJISITA HA
JIOTONIEAUTE W YUYUTEIUTE MO 00II000pa3oBaTeHa M CIICIHAIHA
MOJATOTOBKA B IMOJKpenara Ha y4YeHUIM ¢ OOyYHTEITHH U €3UKOBH
HapyUIeHHsI B OCHOBHOTO U CpeTHOTO oOpa3oBaHue. Pedynratute ot
OTTOBOPUTE HAa YYACTHULIUTE Ca MPEACTaBEHU B Tadamua 2 1no-10my
1 Karto 151710 45,2% OT yYuTeNnuTe CMATAT, Y€ MOTaT Ja yIpaBJisaBar
Te3u geua ,,Manko*, 29,3% ,,Munoro“ u 6,8% ,,11300mmo*.

ITo oTHOIIEHKHE Ha HEOOXOUMOCTTA U MOJIC3HOCTTA Ha JIOTOIIe
B OCHOBHOTO W  CpPEAHOTO  OOpa3oBaHUE, CHOTBETHO
npeobnanaBamure 50,7% u 53,7% OT aHKETHpaHUTE CMATAT, 4e
MPUCHCTBUETO U ACHCTBUATA MY ca ,,[ BbpJe MHOTO®, 33,7% 1 36,2%
»MHOTO* T0Ne3HU. BBIpochT OTHOCHO HEOOXOAMMOCTTa OT
CHELMAJHU Telaro3d B OCHOBHOTO/ CpPEAHOTO 0Opa3oBaHuE
paskpuBa, ue 37,5% OT y4aCTHUIIUTE HAaMUPAT IPUCHCTBUETO UM 32
»MHoro*“ nHeodxoaumo, a 28,5% ro cMarat 3a CBpbX HEOOXOAMUMO
» I BbpJI€ MHOTO.
Tabauua 2. Oyenxa na n1oconeoume/ cneyuainume neoazo3u 8 NOOKpenama Ha

VueHuyu ¢ obyuumennu/ e3uKoeu HapyuleHus 6 OCHOBHOMO/
cpeoHomo 0bpaszosaHue.
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CuBeeM Muoro Tebpae
MaJIKo Mmuoro
He MAJIKO MHOI0

H (%) H (%) H (%) H (%) H (%)

4. Mucnure M, 4e MOKeTe Ja
yhnpasjiipare Jeuara ¢ pPeLenTuBHo
€3HKOBO pascTpoiicTBo wunm | 25 (6,8) 107 (29,3) | 165(45.2) 39 (10,7) 29(7,9)
EKCTIPECHBHO €3WKOBO Pa3CTPOICTBO,
KOCTO UMATC BLB BallUA KJ'IaC?

5. HeobxoguMo 1M € NPHCHCTBUETO H
aeiicTereTO Ha noronea 8| 2(0.5) 13 (3.6) 42 (11,5) | 123(33,7) | 185(50,7)
OCHOBHO/cpeHO obpazoBamue?

&

. Koiiko nosiezHa cniopes Bac e oleHkara
Ha Joromeda 3a JeTe ¢ 0OyuMTEnTHU
3aTpyHEHHUS, KOETO  TOoCellaBa
OCHOBHO/cpenHo yunnnme?

4(11) 15 (4.1 18(4,9) | 132(362) | 196 (53,7)

~1

. Konko nonesna CIMopeEa BaC € OUCHKATa
Ha Joronena 3a JeTe ¢ MHOKECTBO
pascTpoiicTBa,  KoeTo  MOCellaBa
OCHOBHO/CPENHO yuunuie?

12(3.3) | 25(68) | 38(104) | 118(32.3) | 172 47,1)

8. Heolxonumo nu € npucheTBHETO M
IeHcTBUETO HAa chneuuaneH yuuren B | 15(4,1) 44 (12.1) 65 (17,8) 137 (37,5) | 104 (28,5)
OCHOBHOTO/CPETHOTO 0Opa3zoBanie?

Cnenpamara Tadauna 3 (Bpnpocu 10 — 12 ot 2-pa yacr ,,b.
OcHOBEH BBIIPOCHUK') MIPE/ICTaBS pa3Npe/IeIeHUeTO Ha OTTOBOPUTE
OTHOCHO Ba)XHOCTTAa Ha CBHTPYAHUYECTBOTO MEXKIY YUUTENU U
CHEIMAIMCTH B TOAKPENa Ha YYEHHUIIU ¢ OOYUUTENHHU 3aTPyIHEHHUS.
Pesynrature  geMOHCTpHpaT  CHJIEH  KOHCEHCYC  OTHOCHO
HE00XOMMOCTTa OT ChTPYIHUYECTBO MEXTYy PA3IMYHUTE MEAAr03H.
Cp110 Taka ce nmoayepraBa 3HAYEHUETO KAKTO Ha JIOTONEIUTE, TaKa
U Ha CIIEUAIHUTE IMEJ0ro3u M TAXHaTa paboTa B CHHXPOH, 3a J1a
OTKJIMKHAT Ha Pa3HOOOpa3HMUTE HYXAW Ha yueHunure. M Hakpas,
CHTPYIHHUUYECTBOTO MEXIY 0011000pa30BaTeTHUTE U CHEUATHUTE
[I€/1aro3u ChIIO € CUIIHO 0100PEHO.

Ta6auna 3. 3nauenue na compyOHULECmME80mMO MenHCOy Yuumenu u Cneyudaiucmu
30 NOOKpena Ha yYyeHuyu ¢ 06y4umenHy 3ampyOHeHUs..
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CbBeem Mmuoro MATKO Muoro Tebpae
He MAJIRO MHOIQ
H (%) H (%) H (%) H (%) H (%)
10, BaskHo JIH € CHTPY IHHYECTBOTO MEAKILY
00mo00pazoBaTeNHUTe  yUHTEIH H 2(0,5) 14(3,8) | 32(8,8) | 178 (48,8) | 139(38.1)
noroneaure?
11. BaxHo 71 € CHTPYAHHUYECTBOTO MENK LY ) 411 126.3) | 143(39.2) | 206 (56.4)
CNELHATHUTE YYHTENHN U loroneaute? ’ o T ’
12. BaxkHo nH € ChTPYIHHYECTROTO MEH Y
0611000pa30BaTENHUTE U CNELMANHUTE - 8(2,2) 12(3.3) | 68(18,6) | 277(75.9)
yuntenu?

Tabéauna 4 no-gony (Beopoc 15 ot 2-pa uact ,,b. OcHoBen

BBIPOCHUK ) IPEACTABS pa3peIeICeHUETO HA OTTOBOPUTE OTHOCHO

poJiAiTa HA YYUTCIWUTC IO CIICHHAJIHA ICAAaroruKka B IIOAKPCIIa Ha

nena ¢ OOy4YHTEIHM 3aTPyJHEHHS B YETHPH KITFOYOBU (DYHKIIHH:

TepaneBTUYHA, TUArHOCTUYHA, WH(POPMATHUBHA M MOIIbpKama. B

O606H.IGHI/IC, KOHCTATaAllUUTC IIPCCTABAT, Y€ Hali-BakHaTa poJist Ha

CIICUAJIHUTE MEAaro3u € rnpeaoCTaBsAHETO Ha pECypCHaA MMOAKpeIa,
CJIC/IBaHa OT IPCAJIAaraHeTO Ha I/IH(I)OpMaI_II/IH 1 MMO-MaJIbK aKICHT
BBPXY TCPAICBTUYHUTC U JUATHOCTUYHUTC (I)YHKI_[I/II/I

Tadmmua 4. Poru na yuumenume no cneyuanHo obpasosauue 8 pecypcHa

nooKpena Ha oeya ¢ 00yUumenHy 3ampyoOHeHUs.

15. Ponara Ha cneumansure Muoro . Tebpae
YUHTENH 10 OTHOMEHHe Ha | CPBCEMHE | Maiko Muoro MHOFO
jeuara ¢ ofyuHTEnHH
3ATPYIHEHHS € H (%) H (%) H (%) H (%) H (%)
a. TepanepTusen 37(10,1) 115(31,5) | 105(288) | 63(17.3) 45(12,3)
b. luarnocTuka 23 (6.3) 112.(30,7) | 79(21.6) 87(23.8) 64 (17,5)
¢. Undopmarneno 35 (9.6) 71 (19,5) 78 (21.4) 92 (25,2) 89 (24.4)
d. [Moaasp:ka 8(2,2) 10(2,7) 55(15,1y | 137(37,5) | 155(42,5)

Cnenpamara Tadauua S (Bprpoc 16 ot 2-pa vact ,,b. OcHOBeH
BBIPOCHUK ) TPEACTaBsA PA3NPEIACICHUETO Ha OTTOBOPHUTE IIO
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OTHOIIICHUE Ha BB3IIPUEMaHAaTa POJIS M Bh3JICHCTBHE HA Pa3INYHHUTE
CIICIMAIIUCTH B pecypcHara IOIKpena Ha jaena ¢ OOy4HUTeIHH
TPYAHOCTH. KOHCTaTaHI/H/ITe II0Ka3Bar, (S JOronneauTe u
CProTCpParcCBTUTC CC CHUTAT 3a UIIBJIHABAIIA Hal-BakKHA poJit B
HOJKpenara Ha Jena ¢ OOyYMTENHH 3aTPyIHEHHMs, CICIBAHH OT
MICUXOJIO3UTe M CIeHualHuTe rnexaro3n. OO0moodpa3oBaTeTHUTE
YUYHTEIH, OT Jpyra CTpaHa, ce Pas3mIekIaT KaTo UMall{d MHOTO I10-
OrpaHUYeHA POJIS.

Tadommua 5. Poru u év3delicmsue Ha cneyuanucmume 6 NOOKpena Ha oeya ¢
00yyumentu 3ampyoHeHus.

16. Ko cneudanucTd M B Kakea CobBeem Mmuoro Tebpae
CTeneH cMsATaTe, Ye MOrar ja He MAJIKO Mao Muoro MHOI0
gg;‘:’;::;uu 3;;:3”&;:;:‘? ‘om (%) H (%) H (%) H (%) H (%)
a. [leuxomnor 5(1.4) 14(3,8) | 86(23.6) | 117(32,1) | 143 (39.2)
b. Jloronen 2(0,5) 7(1,9) 35(9,6) | 124(34,0) | 197 (54,0)
c. BproTepanest 4(1,1) 12 (3.3) 35(9.6) | 149(40,8) | 165(452)
d. Cneumanen yunten 4(1,1) 25(6,8) | 123(33.7) | 108(29.6) | 105 (28.8)
1. 06w yuuren 145 (39,7) | 119 (32,6) 88 (24,1) L1 (3) 2(0,5)

Ilo oTHolIeHWEe Ha pa3Npeie’eHueTo Ha OTTOBOPHOCTTA 3a
UACHTU(PUIMPAHE HAa YUEHHUIIM C O0yUNTEIHU 3aTpyAHEHUS (BBIIPOC
17 ot 2-pa yacrt ,,b. OcHOBEH BBIPOCHUK ), KAKTO € N300pa3eHo B
Tabuauna 6 no-aoiy, ce oleHsiBa HA00p OT MPOhEeCUOHATTUCTH, KaTo
TUPEKTOP, MACOB YUHUTEJ, CIICIIHAJICH Mearor, JOTOIe]], ICUXOJIOT,
NICUXHUATBP, MEeaUaThp U HeBpoJior. B o0o0iienue, KOHCTaTaluUTe
MOKa3Bar, 4e CHelUaTHUTE TeJar03H U JIOTOMeIuTe Ce Bb3IpuemMar
KaTo Hai-OTrOBOPHUTE 3a MJCHTU()UIMPAHETO Ha YYEHULHU C
OOYy4HTEIIHU TPYAOCTH, KaTO IICUXOJIO3UTE U MEUATPUTE CE CMATAT
3a CIICIUAITUCTH C TIO-TIeprdepHa poiist. JUpeKTophT Ha YUMITUIIETO
1 00111000pa30BaTEITHUTE YUUTEIHN Ca 0 TojIsiMa CTETICH U3KITFOUeHU
OT OTTOBOPHOCTTA 3a UICHTH(HUIIMPAHE HA YICHUIIN C OOYINTEITHU
3aTpyIqHEHUSI.
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Tadmuma 6. Omeogoprocm na yyumen unu CReYUAIUCm 3a u0eHmuuyupane Ha
VueHuyu ¢ 00y umentu 3ampyOHeHus..

17. Koii criopen Bac € OTroBOpeH Criecem Mmuoro MALKO Muoro Tespae
BLB  BALIETO  YUWIHLIE 34 HE MAJIKO MHOI'0O
by | e | wew | wew | wes | wew
a. JlnpekTop Ha yuunuiie 249 (08,2) 76 (20.8) 23 (0,3) 12 (3,3) 5(1.4)
b. OG yunren 96 (26,3) 167 (45.8) 46 (12,6) 37 (10,1) 19 (5.2)
c. Cneuranes yuuTen 9 (2.5) 14 (3,8) 74 (20,3) 133 (36.4) 135 (37)
d. Jloronen 0 (0) 6 (1,6) 41(11,2) 145 (39,7) | 173 (47.4)
a. INeuxonor 38 (10,4) 114 (31,2) 123 (33.7) 43 (11,8) 47 (12,9)
. Tlenxnarsp 40 (11) 87 (23.8) 147 (40.3) 56 (15,3) 35 (9.6)
K. e AHATHP 40 (11) 112 (30.7) 126 (34.5) 68 (18.6) 19 (5.2)
4. Herponor 41 (11,2) 103 (28.2) 132 (36.2) 75 (20,5) 14 (3,8)

Pesynrtarure B Taduna 7 no-nony (Beapoc 20 ot 2-pa yacr ,,b.

OcHOBEH BBIPOCHUK) TPEACTABIT 3HAYCHUETO HA Pa3TUYHHU

(dakropu nipu 00yUEHUETO Ha JIela C OOYIUTEITHH TPYITHOCTH.

Taonuua 7. Oyenka Ha pakmopume 3a obyuenue Ha Oeya ¢ 0OYUUMenHu

3ampyOHeHUs.
20. Konxo BaxHO Hamuparte Huro
Kareropu4no Hamb/iHo
CEAHOTO TI0 OTHOLIGHHE Hechraacen | cwraacen/Hunn | Curaacen
HeChIJIACEH ChIUIACeH

Ha 0ByueHHETo Ha Jeua ¢ HecbIIACeH

ofyuuTenH!

3aTypyaHeHMn? H (%) H (%) H (%) H (%) H (%)
a. OcHorHO MNEJArOru4eCcKO _ \

oBpasoBaHne 2(0,3) 17(4,7) 123 (33,7) 134 (36,7) | 89(244)
b. WUnentnduxamis  n

oleHKa 10 (2,7) 35(9,6) 102 (27,9) 121 (33,2) | 97(26,6)
c. Edextusnn maunmm 3a

—— 6(1,6) 8(2,2) 98 (26,8) 119 (32,6) | 134(36,7)
d. I'puwxa 3a o0yueHuero

CIEAANTLIOMHOTO 2(0,5) 7(1,9) 56 (15,3) 104 (28,5) | 196(53.7)

CleLHanHo 00pa3oBaHue
. Komyrukauusa c

poHTEITE 18 (4,9} 111 (30,4) 93 (25,5) 76 (20,8) | 67(184)
f. Heza6asno nacounane kbM

CHELHANHCTH npH - 3(0,8) 42(11,5) 123 (33,7) | 197(54)

OOYUHTENHH TPYTHOCTH

B O606H_ICHI/IC, JaHHUTEC IIOKa3BaT KOHCEHCYC OTHOCHO

BaAXHOCTTA Ha CIICIXAJIHOTO O6yLI6HI/IC, C(I)CKTI/IBHI/ITG CTpPAaTCruu 3a

HUHTCPBCHIUA U HABPECMCHHOTO HACOYBAHC KbM CIICHUATIUCTH IPU
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0o0y4YeHHeTo Ha Jera ¢ 00yUYUTEIHN TPYIHOCTH. JI0KaToO OCHOBHOTO
MeJaroruuecko o0pa3oBaHUE CHIIO C€ CYUTAa 32 BAXKHO H
pe3yATaTuTe NOKa3BaT MO-HIOAHCHpPAH MOMIE] M0 OTHOIIEHHE Ha
KOMYHHKAIUATA C POAUTEIIUTE.

Tabauna 8 no-gony (Beopoc 25 ot 2-pa yact ,,b. OcHoBeH
BBIIPOCHUK ‘) OAYepTaBa e(hEKTUBHOCTTA HA PA3IUYHU CTPATEIUu
3a TpernojaBaHe 3a MOANIOMAaraHe Ha YYEHUIH C OOy4YUTEIHU

3aTpYAHCHU.

Taéauna 8. Oyenxa na epexmusnocmma na cmpamezuume 3a NPenoOABane Ha
yuenuyu c 0oyyumentu 3ampyoHeHus.

25. . Koarko quem“m‘"_ ca Hee Maako Edexrunen Mmuoro Abcomorno
CHICAHNTE HAYWHW, 110 KOUTO | odyorcrunen | edexrusen edpexTnsen | edexrusen
YUHTEUTE morar na
JIONpHHEcaT 3a
00yYMTEHHUTE 3aTPY AHEHHSA H (%) H (%) H (%) H (%) H (%)
Ha yucHHIMTEe?

a. HacouBane xbM noronen —- 5(1.4) 47 (12,9) 126 (34.5) 187 (51.2)
b. HacouBaHe KbM yuuTen 255 (69,9) 46 (12,6) 27 (7,4) 23 (6,3) 14 (3,8)
c. HacouBane k&M neuxomnor 214 (58.6) 75 (20,5) 32(8,8) 28(7,7) 16 (4.4)
@ VUEGEREETE® U @ 5 ae 18 (4,9) 65(17,8) | 143(392) | 137(37.5)
00yUMTEIHHN 3aTPY AHEHMS
A. HacouBane KbM LEHTPOBE 3a
AMATHOCTUKA, OLEHKA M 2(0,5) 18 (4,9) 76(20,8) | 269 (73.7)
noaxpena

HacouBaneto Ha y4eHHMIIM KbM JIOTOIEA CE€ CYUTA 33 MHOTO
e()eKTUBHO, JJOKATO HACOYBAHETO KbM YUHTEIH CE€ Pa3IiIek/Ia KaTo
MO-MaJIKO €()eKTHBHO, & HACOUYBAHETO KbM TICHXOJIO3H CE CUMTA 3a
,Hee(peKkTuBHO“ oT 58,6% OT yuyacTHUIMTE, Makap U IO-MaJKO
MTOJIOKUTEITHO OT HacOYBaHETO KbM Jjororen. MHpopMupaneTo Ha
YUUTENUTE 3a 3aTpyJHEHHs B Y4YEHETO ce cuumta 3a ,,MHOTro
epekTuBHO winu ,,A0comoTHO edektuBHO” oT 76,7% ot
aHKETHPAHUTE, JOKATO HACOYBAHETO KbM JMATHOCTHYHU LIEHTPOBE
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MMa Hal-BHUCOKO omoOpenme, karto 73,7% OT y4YaCTHUIIUTE TO
OIICHSBAT KaTo ,,AOCOTIOTHO €(hEKTHBHO .

1.5 Ananu3 Ha BpnpocHuka 3a ChMD

Ta6auna 9 (Bpnpoc 1 or 3-ta yact ,,C. Jlena ¢ MHOKECTBEHHU
HapymeHus/ MHoxecTBeHH Hapymenuss — ChMD®) mo-gomy
pas3miex1a Bh3MPHUATUATA HA YYUTEITUTE 32 TEXHUS OIUT B paboTara
C Jie1ia C MHOXKECTBEHH HapytieHus. 73,7% OT TIX cMsTart, ye uMar
3aJ0BOJIUTENIEH ONHUT, a 22,7% - 4e uMmar JocTaThb4yeH onuT. ToBa
mpeJroiara 3Ha4uTeNHa Ipa3HiUHA B MOATOTOBKATa HA YUUTEIUTE
3a CIIpaBsiHE C HYKIUTE Ha YUYCHUI C MHOXKECTBEHU HapYIICHUS.

Tadauua 9. Oyenxa na mpyoosus onum Ha yuumenume ¢ 0eya ¢ MHONCeCMBEeHU

Yepeocoanus.
aa HEe
H (%) H (%)
1. Cwmarare A, Y€ HMMAaTe 33aA0BOJIMTCIICH 'I'py,E[-OB cTax no 83 (22‘7) 269 (73‘7)
OTHOILUEHHE Ha Acua ¢ MHOMKCCTBCHH prC)K,ZlalIMﬂ?

B cnenpamara Taéauua 10 (Benpoc 2 ot 3-ta yacr ,,C. Jena ¢
MHO’KECTBEHU HapylleHHs/ MHOXecTBeHH HapyiieHuss — ChMD®)
pasmiex/a pa3npeieleHueTo Ha ONUTa Ha yYUTeIuTe, paboTely B
pa3aMyHM KOMOMHAIlMM OT MHOMKECTBO YBpEXIaHHS Ha Jena.
Pesynrature mnokasBar pasinyHa €KCIO3MLMS TIPU  PA3IUYHHU
KOMOUMHAINH OT yBpeKaaHus. MokeM Jia 3a0eiexKiM, ue yUuTeInTe
UMaT TOBEYEe OMHUT B HAKOM KOMOMHAIMM (Hamp. YMCTBEHH/
MOTOPHU YBpEXJaHHS) U TO-MaJKO ONUT B JIPYTd KOMOMHAIUU
(ayTu3bM U TOBOPHH/ €3MKOBH HapylleHus ). JlaHHUTe mpemnoiarar
pa3IMYHM HHBA Ha I[IO3HABAaHE U OINUT B UEJNHUS CHEKTBpP OT
MHO’KECTBEHU HapyIIECHUS.

Tabauna 10. Onum cnopeo suda u yvecmomama na paboma c oeya ¢
MHONCECMBEHU HAPYULEHUSL.
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2. C xoif BHIA OT CICIHHTE MHOMKECTBEHH Manaxoe Hakoako Muoro Bunarm
VBPENAHMA HA Aela M KOJIKO HYecTo CTe LLLLLA LY nern nern
padoTnan? H (%) H (%) H (%) H (%)
a. HuTenektyanHo yBpesm1aHe ¢ JIBHIATEIHO 13 (15.7) 32 (38.6) 23 (27.7) 15 (18.1)
yBpesiane
D AEIOIEEIGT  GEEEETED B SRR || o gamay 20 (24.1) 18 (21,7) 12 (14.5)
H30CTAHAJIOCT
c. “HTE‘."I.I:KTyiL‘IHO YBpENKAaHe M pascTPoOcTBO OT 13 (15.7) 37 (44.6) 25 (30.1) 8 (9.6)
AYTHCTHUYHHSA CIEKTLD
d. MHTeneKkTyanHo yBpeXIaHe H ryXxoTa 52 (62.7) 21 (25.3) 7 (8.4) 3(3,6)
a MHTCHBKT)’E‘I)’IHH YBPEKIAHE H l'lrl()GJ'lENlM C 24 (28‘9) 20 (34'9) 19 (22‘9) 11 (]3‘3)
ropopa
f. YmcTrena H3O0CTAHANOCT M IPUTETHH 45 (54.2) 18 (21.7) 13 (15.7) 7 (8.4)
YBpeskIanus
K. YMCTBEHA H30CTAHAIOCT H YBpeKaaHe Ha 43 (5 1 ,S] 24 (28,‘)) 11 ( 13‘3) s (0‘0)
cnyxa
. YMCTBEHA H30CTAHAJIOCT M MpobieMH ¢ roropa 6(7,2) 32 (38,6) 27 (32,5) 18 (21,7)
i. YMCTBEHA H30CTAHAIOCT H TOBOPHH/E3HKOBH 11 (13.3) 31(37.3) 25 (30,1) 16 (19.3)
Y BpescAanmus
i, AyTH3nM M poGnemu ¢ roBopa 5 (6,0) 28 (33,7) 26 (31.,3) 24 (28.9)
K. AYTH3BM W TOROPHW/CIHKOBH YBPCKITaHHA 7 (8.4) 31 (37.3) 23 (27.7) 22 (26,5)

Ta6auma 11 nmo-gony (Bempoc 3 ot 3-ta wact ,,C. [Jena c
MHOXECTBEHU HapyIleHHs/ MHOKeCTBeHU HapymieHuss — ChMD®)
MPEJICTaBs pa3NpeciCHUETO Ha OICHKara Ha YYHTEIUTE 3a
TPYIOBHS MM OIHUT C JEla, KOMTO HWMaT PEICNTUBHU W/WIN
eKCIPECUBHM €3UKOBM HapyuieHus. 53,2% OT yuduTenauTe
ChOOIIIaBaT, Y€ UMAT 33JJOBOJUTEIIEH OMUT B paboTara ¢ Te3u Jela,
nokato 46,8% OT TAX He cMsATaT OIMTA CH 3a 3aJI0BOJIMTEIIEH B Ta3U
obnacr.

Taomuuna 11. Oyenxa na mpyoogus onum Ha yuumenume 3a 0eyda ¢ peyenmueHu
U/UnU eKCnpecusHy e3uKo8U Hapyuenus

na He

H%) | H(%)

3, Cmsrrate Jiu, 4e MMATe 3310BOIMTENCH NPOECHOHANEH ONUT N0
OTHOLUGHHE Ha JELad C PeLENTHBHO e3MKoBO pascrpoiicto | 194 (53,2) | 171 (46,8)
W/WITH EKCTIPECHBHO €3HKOBO PA3CTPONcTBO?

Ta6auma 12 (Benpocu 4 - 5 or 3-ta wacr ,,C. Memna c
MHO>KECTBEHU HapylleHus/ MHOXecTBeHH HapymieHuss — ChMD*)
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MIPEICTaBs pas3Npe/IeIICHUETO HAa MHCHHSITA HA YUYUTEIUTE OTHOCHO
MOAXOAAIIOTO KJAacHpaHE B YUYMJIMINEC 3a Jela C MHOXECTBEHU
HapyIICHHs] U Jiella C PELENTUBHU W/ WU €KCIIPECUBHU C€3UKOBHU
Hapymienust. KoHcraranuure IMOKa3BaT, 4€ YYUTEIHUTE ca Io-
CKJIOHHU Ja TMOCTaBsT Jiella C €3UKOBH HApPYIICHHS B MacOBHU
YUHIINIIA, TOKATO T€ KaTo ISUI0 BSAPBAT, Y€ JiellaTa C MHOKECTBEHU
HapyIICHUs 1€ Ce BB3IMOI3BAT MOBEUE OT CIICIHAIHA YYHIIMIIHA
cpena.

Taomua 12. Muenusma na yuumenume omHocHo uzbopa Ha yuuiuwe 3a oeyd
€ MHOJICECTNBEHU HAPYUWLEHUS U PEYEeNMUBHU U/UNU eKCNPECUBHU
€3UKOBU HAPYULEHUSL.

Oowo Crneuuanano
VUHIHLIe VUHIHIIEe

H (%) H (%)

4. Cnopen ac koe OT clefiHuTe JIRe yuunuwa Tpsbea ja

131(359) | 234(64,1)
Nnoceuaear aeudara ¢ MHOXKECTBEHH prﬂ)K,[lHH_liﬂ?

5. Cnopen Bac xo¢ OT ciegHWTe ABC yunnuiwa Tpadea aa
MOCELIABAT AELA ¢ PELENTHBHO €3MKOBO PA3CTPOHCTBO 276 (75,6) 89 (24.4)
H/WITH ¢ eKCTIPECHBHO €3HKOBO PA3CTPOHCTBO?

Ta6auua 13 (Benpoc 6 ot 3-ta vacr ,,C. Jleria ¢ MHOXKE€CTBEHU
HapyleHus/ MHoOXecTBeHM Hapymenuss — ChMD®) omneHnsBa
CTEINEHTA, B KOSITO YUUTEJIUTE BAPBAT, Y€ JIellaTa ¢ pa3InyHU BUJIOBE
MHO’KE€CTBEHU HapyIICHUs MOrar Jia MOCEIIaBaT MaCOBH YUMIIMIIA.
Koncraranuute mnoka3BaT pa3dyHU HHUBAa Ha TOAKpena 3a
BKJIIOYBAHE, B 3aBUCHMOCT OT KOMOWHAIMATA OT yBpexmaHus. B
00001IeHNEe, pe3y/ITaTUTe MOKa3Bar, ye Jerara C HHTEJICKTyaTH!
YBpeXAaHUs, ChYETAaHW C JBUTATEITHH, TOBOPHH WJIH CIIyXOBU
YBPEXKIAHUSI, C€ PA3MIIEKIAT KATO MO-MAJIKO MOAXOSIIN 32 MACOBU
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YUWIINING, JIOKaTo jeliara ¢ ayTU3bM M MPOOJeMH C TOBOpa ce
CMSITAT 3a MO-BEPOSTHO Ja C€ B3MOJI3BAT OT BKJIFOUBAHETO B MACOBH
yuuiuiia. ]_[SIJIOCTHaTa TCHACHL U IIpearoara, 4 KOM6I/IHaI_[I/ISITa
OT YBPCXKIAHUA 3HAYUTCIHO BJMAC BbPXY BBIINPUATHATA HaA
YUUTEIUTE 33 BB3MOXKHOCTTA 3a BKJIKOYBAaHE B  MacoBa
oOpa3oBarenHa cpena.

Tadommua 13. Oyenka Ha 6xaOU8aAHEMO HA OeYa C MHONCECBEHU HAPYULCHUS

6 Macosume yduauuia.

6. Cnopen BAaC KOM OT CHEJHWTE THINOBE CbhBeem Muoro MAIKO Miore Tebpae
Oeua © MHOMKECTBO YBPEHAaHMA M B He Manko MHOro
KaKBa cTerneHn GMXa MOIJIH Jia NoceianaT
MacoBM yuuania? H (Ya) H (%) H (%) H (%) H (%)

a.  Hwrencktyamwo  yepekmaHe M| o aey | og7(23.8) | 186 (51.0) | 27 (7.4) 11(3.0)
JIBUraTeHO yBpekaaHe

b. Hurenekryanno yBpexaane n
YMOTBEHA M3OCTAHAIOCT 63 (17,3) 65 (17,8) 198 (54,2) 24 (6.6) 15 (4,1)

(& [/]H'['ﬂ:lﬂK'lyﬂJlHn VBpewaHe "
pazcTpoifcTBO oT Ay THCTHUHHA 48 (13.2) 78 (21.4) 202 (55,3) 23 (6.3) 14 (3,8)
CTIIEKTEP

d. HMHTeneKIyaIHO YBPeMIAHe U IIYX0Ta 12 (3.3) 183 (50.1) 154 (42.2) 11 (3.0) 5(1.4)

A Murerewryannu - yspewaane M| 533y | 227(62,2) | 107(293) | 12(3.3) 7(1,9)
npodiiemu ¢ rosopa

f. YMCTBEHZ HIOCTAHANOCT M 3PUTENHH 23 (6,3) 260 (71.2) 65 (17.8) 14 (3.8) 3(0.8)
yBpesKIaHHsA

A Ysl‘cluena HIOCTAHANOCT W yBpescaale 18 (4.9) 255 (69.9) 75 (20.5) 13 (3.6) PIRE
Ha cnyxa

4. VMCTBEHa H30CTAHANOCT M Npodaemu ¢ 9 (2.5) 237 (64.9) 9% (26.8) 15(4.1) 6(1.6)
rosopa

" YMeTRCHA | M30CTaHI0CT "lo17@m | 219¢60.0) | 107(29.3) | 14 (3.8) 8(2.2)
FOBOPHO/E3HKOBO yEPEIKIaHE

. AyTH3BM U NpoOIleMHu ¢ ToBOpa 3 (0.8) 179 (49.0) 139 (38.1) 27 (7.4) 17 (4.7)

K. AYTHIEM M TOBOPHW/SSHKOBW | 43 1) oy | 165(452) | 119(32,6) | 23(6.3) 15 (4.1)
v BpEsKIaHHI

Tab6auna 14 no-gony (Benpocu 7 - 22 ot 3-ta vact ,,C. [ena c
MHO’KECTBEHU HapylleHUs/ MHOXecTBeHH HapymeHus — ChMD®)
MIPEJICTaBs PE3yJATATUTE OT HSIKOJIKO KIIFOYOBH MPO3PEHUSI OTHOCHO
BSPBAHUATA U MPAKTUKUTE HA YIUTEIUTE TP UACHTUPHUIIMPAHETO,
yIpaBJIEHUETO U O0YUYEHUETO Ha Jela C YBPEKAaHUS.

Tabmuua 14 (Bbmpocu 7-22 or Tpera wact ,,C. [lema ¢
MHOXecTBeHH HapymeHuss — ChMD®) mpencrass pesyiararture,
CBBP3aHU C KJIIOYOBU aCMEKTH Ha BB3NPHUATHUATA U MPAKTUKUTE HA
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YUHUTEIUTE MPH Pa3lI03HABAHETO, YIPABICHUETO U 00yYEeHUETO Ha
Jena C YBpEXKIaHUsA. AHamu3bT Ha JAaHHUTE PA3KPUBA HAKOJIKO
CBIIECTBEHU TEHJICHIIMH: HA IIBPBO MSCTO, PE3Y/ITATUTE MOKAa3BaT
I10-BHCOKA CyOEKTHBHA TOTOBHOCT U IO-II€JIEHACOYEHO IJIAHUPAHE
OT CTpaHa Ha YYHTEIUTEe NpU paboTa ¢ YYCHHIIM C €3UKOBH
HapyIlIeHUs], B CPABHEHUE C YUCHHUIIM C MHOXKECTBEHHU YBPEIKIAHHUS.

OcBeH TOBa ce OTKpOsiBa SICHO H3pa3eHa HEoOXOAMMOCT OT
MOBUIIIaBaHE Ha podecroHaIHaTa KBATHU(PHUKAIUS, OCUTYPSIBAaHE U
U3MON3BaHE Ha TMO-e(eKTUBHU pecypcH, MoaoOpsiBaHe Ha
WHCTPYMEHTHTE 3a OILICHABAaHE, OCOOEHO IO OTHOLICHHE Ha
MOTPEOHOCTUTE HA YICHHUIIUTE C MHO)KECTBCHH HAPYIICHUS.

Hakpasi, nanHute moka3BaT pa3HONOCOYHU MHEHHUS Cpe.l
YYUTEIUTE OTHOCHO HAJIMYHUTE PECypcH, KaKTo U  TIO-
CTPYKTYPHPAHO IUIaHUpaHE Ha LIeJIUTE IIpU paboTa ¢ Jlea ¢ €3UKOBU
HapyILICHHUS.

Tabauua 14. Yoeocoenuama na yuumenume ommocHo mexnume cnHoCoOHOCMU U
yMeHus 0a udenmuguyupam, ynpaeisaeam u 00yyaeam oeya ¢ Y8pencoanusl.
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aa He

H (%) H (%)

7. BﬂpB arTe 1M, 4€ MMarTe cnocofHocTUTE 1 YMECHUATA na pa60’1‘1r1’1‘e BbB BalllWA

KJTac ¢ JeTia ¢ MHOKCECTRO YBPC/KITaHUA? 189(51.8) | 176 (48.2)

8. Bapeate mm, We WMaTe CTIOCOOHOCTHTE W YMEHWATA Ma paboTHTE BLE BAIIAA
KITac ¢ JICTIa ¢ PCHCITHBHH C3MKOBH HAPYIICHHA W/HIH CKCTIPCCHBHY C3UKOBH || 267 (73.2) | 98 (26,8)
Hapy menus?

9. CmATate Jin, 9c TPAORa ja UMaTe CrCHUalHe 0OyUucHHE H npodecHoHaIHa
KeaunpukauMs, 3a ga moxere aa paborure ¢ peua ¢ muoxecrso | 294 (80,5) | 71 (19,5)
yBpeskaanus?

10. 3a yupasieHde Ha jJeua ¢ PEUENTHBHO €3UKOBO Pa3sCTPOACIBO M/Win
EKCIPECUBHO  €3MKOBO  PAa3cTpoicTBo, cmsATaTe aud, u4e Tpabea gaa || 323 (88.5) | 42 (11.,5)
TIOCEaBaTe CISUHATTHN MTPOTPAMH W ceMuHapH?

11. [lnaHupaTe A1 A3 U3NOA3BATE HAKOH MHCTPYMEHTH/TECTOBE 38 OLEHKA, 3a
Ja uaeHTHhuLHpare ofpasosaTenHuTe M yueOHuTe 06nacTy Ha yuenuunte | 162 (44.4) | 203 (55,6)
C MHOKECTBO YBPEHKIAHHAT

12. HJ'I}IHH[JHTE v Ja H3noniBare HAKOH TeCTOBE 3a HII.EHTV]EPMLU/IPEIHE Ha
oOpasoBaTenHuTe M yueOHuTe 00/1ACTH HAa YUEHMUMTE C peuentuBHo | 197 (54) 168 (46)
€3MKOBO PA3CTPOICTBO H/UNN KCNPECHBHO €3UKOBO Pa3cTpoiicTBo?

13. Ilnannpate MU ga W3NOM3BaTE KOHKPETHW pazielv OT OﬁpaJOBaTCﬂHﬂﬂ
HapBYHUK/PBKOBOICTBO, 3a Ja uaenTuduumpate obpazosatenuute u | 175(47.9) | 190 (52.1)
yuebHHTE 0BIACTH HA YHEHNKE C MHOMKECTBO yBpekaaHus?

14. CwmsATaTe 0¥, e YIHITHIOTHATE YUSOHWITW ca TONE3HW 3a YUHTEN HWIH
CMIELHATHCT 3a YMpaBlieHne Ha Jela ¢ PeUenTHBHO e3INKOBO pazcTpoicTeo || 158 (43.3) | 207 (56,7)
W/MIIN eKCMPECUBHO e3MKOBO pascTpoiicTBo?

15. Cwmsrare aM, 4Y¢ ¢ HCOOXOIMMO Jla c¢ I1OCTapiAT KPAaTKOCPOUHH,
CPETHOCPOTHH H ILITOCPOTRN YUSOHW IENH 3a YUSHHIM ¢ MHOWKecTRO | 256 (70,1) | 109 (29,9)
yBpemKaaHus?

16. Cmatare nu, 4e € HeoOXOAMMO 1A CC ONPEAS/IAT YUeOHM LM 38 YYCHUUH ©
PEICNTHBHH ~ €3MKOBH  HApPYIIeHWA W/HIH  SKCTIPeCHBHH  e3ukoBH || 287 (78.6) | 78 (21.4)
HapyIeHHs?

17. TlnanupaTe nu Oa M3MOA3BATE HAKOM CHELHATU3UPAHH OOYUMTENHH
JeHHOCTH, HHCTPYMEHTH M/MIIM CTPATETMH 33 NOCTUraHe HA yueOHu uenu 3a | 98 (26,8) 267(73.2)
YUEHHLNTE ¢ MHOYKECTBO yBpPEeKAAHUAT

18. CmaTaTte nu, [We MMa OTIPESIeH YUWITHIHN AeHHOCTH WIH CTpaTeTHH,
KOMTO OHXa MOTJTH J1a TIOMOTHAT 34 MOCTHTAHE Ha ytre(’mu e 3a JI¢a ¢
PEENTHRHO  €3WKOBO  Pa3CTPONCTBO  W/HIW  EKCTIPDECHBHO  €3WKORO
pazcTpoiicTBo?

307 (84,1) | S8(15,9)

19, Cmarare iy 33 HHTCPSCHM M LIONE3HM ACHHOCTUTC W CIpareruuie B
00pa30BaTeTHUA  HaphUHWK, KOWTO BKJIIOYBAT Jiella ¢ MHoWkecTBoO || 153 (41,9) | 212 (58,1)
pazcTpoiicTea?

20. CwmaraTe JH, 9€ CBOICCTRYBATIINTS y"lCﬁH'l/l MaTepHaTn W MPEJUTOREHHUTE
JCHHOCTH IOMAraT Ha YYHTCIHTC Aa YIpPaBlABaT YUCHHLM ¢ peuentHeHo | 134 (36,7) | 231 (63,3)
€3MKOBO PA3CTPONCTBO H/MITH eKCTIPECHBHO €3MKOBO Pa3CTPORCTRO?

21. r[PCI[HSLBHT(aTCHCTBaTa. TPYAHOCTHTC H l'[pO6JTCF\ﬂ'/ITC. NpCACTaBCHH B
KTACHATA CTas OT JeUa ¢ MHOMWECTBEHH YBPES/KAAHWA, cMaATaTe fn, ue ce | 168 (46) 197 (54)
CTpaBaTe ¢ TAX 3aJ0BOJIUTETHO ,ElOCET‘ﬁ?

22. TpyaHocTuTe, HpEACTABEHM B KlacHara cr1asi OT Jeua ¢ PeuenTHBHO
€3UKOBO  Pa3cTPOHCTBO M/MIM  EKCTIPECHBHO €3MKOBO  Pa3cTpoicTro, | 234 (64,1) | 131 (35,9)
CMATATE JTH, WE CE CMPABATE C TAX 330BONHTENHO?

1.6 AHa/IM3 HA HAIEKIHOCTTA HA MOAYJIUTE C BHIPOCHULA
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[To oTHOWmICHHWE Ha aHANHM3a HA HAJACKIHOCTTa HA MOIYJIUTE HA
BBIIPOCHHKA U IMO-KOHKPETHO IO OTHOIIEHWE Ha CTOWHOCTTA Ha
anda uaaekca Ha Kponbax (o) 3a Momyn, o BpeMe Ha aHaiu3a ca
MOJIYYCHH CJICIHUTE HAOJIIOICHUs: [Uara3oHbT Ha ajda UHAeKca
(a), e o1 0,965 1o 0,802, koeTo npeonara OTIMYHO, MHOTO BUCOKO,
BHCOKO WJIM JIOOPO HHMBO Ha BBTPEIIHA ChIIACYBAHOCT, JIOKATO B
cllydail Ha TIpeMaxBaHe Ha HIKOH OT €JIEMEHTHTE Ha BBHIIPOCHUKA,
TOBa He OM MOJOOPWIIO CHIIECTBEHO HAJCKIHOCTTa Ha CKaJjiaTa.
Cwpuio Taka aBara ciaydas no-gony (A u B) mpoustuuar ot u ce
koMOuHMpar ¢ Tabmuna 40, KOSTO € BKIIOUEHAa B OCHOBHAra
JOKTOPCKA JTHCEePTALIUS.

A) 2-pa uacm om 8vnpocHnuka, o3aznasena ,,b. Ocnosen sbnpocrux”

Monyn (Bernpocu 4 — 8): ,,Ouenka Ha poJsiTa Ha JIOTOTIEAUTE U
CTCIMAIHATE TIEJar03H B MOJKPENa Ha YYEHHUIU C OOYYHUTEIHU U
€3MKOBM HapylIeHHs B HAYaJHOTO/ CpeIHOTO oOpa3oBaHHE .
Koeduuuentst anga (o) Ha Kponodax e 0,892 u ce cuuta 3a TBbpAE
BHCOK.

Monyn (Bbrpoc 9): ,,Onenka Ha He0OXOAUMOCTTA OT CIELUATHA
TIOMOIII IPH JIeT[a ¢ OOYYUTEITHH 3aTPYAHEHUS B Pa3TUIHU 00JacTh ™,
Anda uaaexcwsT (o) Ha Kponbax e 0,933 ¢ ommmuHa BBTpEIIHA
KOHCHCTEHIIUSI.

Monyn (Bwopocu 10-12): ,,3HaueHne Ha CHTPYIHUYECTBOTO
MEXIy YYMTEIM W CHEUMATUCTH B TMOJKpeNna Ha YYEHULHU C
oOyuuTenHu TpynHocTu . Anda nnaekcsT (o) Ha Kponobax e 0,873.

Mogyn (Bempoc 13): ,MHeHusiTa Ha YYUTEIUTE OTHOCHO
CTENEHTa, B KOATO Jelara ¢ OOyYUTETHH TPYIHOCTU HpOSIBSIBAT:
MOBEICHUECKN WJIM ICUXOCOLHUAIHNA HapylIEHUs, CEH30pHU
HapyuieHus, puHa MOTOpHUKa, KOMYHUKAaTUBHU M HMHTEJIEKTyaHH
3arpynHeHus’. Anda uaaexcsT (o) Ha Kponbax e 0,864.
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Monayn (Bwsnpoc 14): ,,Ponsta Ha moronmeauTe B MOAKpena Ha
nena ¢ ooyunTenHu TpyaHocTu . Anda uaaekcsT (o) Ha Kponbax e
0,875 1 noka3Ba BUCOKa BbTpELIHA KOHCUCTEHLIUS.

Monayn (Bwopoc 15): ,,Ponsdta Ha y4uTenuTe Mo CHEUUATHO
oOpa3oBaHME B IMOJKpEIa Ha Jela ¢ OOyYHTEITHU 3aTPyTHCHUS .
Anda ungexcpr (o) e 0,856, KoeTo MOKa3Ba BHCOKO HHBO Ha
BBTPEIIHA KOHCUCTCHIIMSL.

Monayn (Bwsrpoc 16): ,,Poss u Bb3ACHCTBHE HA CIICITUATMCTUTE B
MOJKpena Ha Jielia ¢ OOy4YuTenTHH 3aTpyaHeHus”. Anda UHICKCHT (o)
Ha Kpon6ax e 0,872 1 moka3Ba BUCOKa BbTPEIIHA KOHCUCTCHITHS.

Monyn (Bvnpoc 17): ,,OTroBopHOCT 3a HJEHTU(GUIUpPAHE HA
YYEHUIIM C OOYYHTETHHM 3aTpyiHeHHss B yuwiumara™. Asda
unaekcspT (o) Ha Kponbax e 0,895 u cinenoBaresnHo MMa OTIMYHA
BBTPEIIHA KOHCHCTEHIIHS.

Mogyn (Bovmpoc 18): ,PasmepbT Ha moOMOIITa, KOSATO
00111000pa3oBaTeIHUTE MpPENnoJaBarTesid MojlyyaBar npu oOydeHue
Ha Jena ¢ OOy4YMTENTHM 3aTpyJHEHHs, OT: KOJIETH, CIELHaTHU
Me/1aro3u, TUPEKTOPH Ha YYWINIIA, POIUTENH Ha Jela, ICUXOJI03H,
noronenu. Anda nnnekcsT (o) Ha Kponobax e 0,857.

Monyn (Beopoc 19): ,Bp3npudtruero Ha y4yuUTenuTe 3a
e(EKTUBHOCTTA HAa HACTOSIIUTE MPAKTHUKU 32 WICHTH(QHUINPAHE U
oOyyeHHMe Ha Yy4YeHMIHM C OOy4yuTeNHM 3arpynHeHus . Aunda
unaexcsT (o) Ha Kponbax e 0,857.

Monayn (Beopoc 20): ,,Ocb3HaTo 3HAuY€HHE Ha pa3IUYHU
oOpaszoBarennu (akropu B OoOydeHHETO Ha Jemna ¢ OOyYUTEIHU
3arpyaHeHus . Anda nnaekcsT (o) Ha Kponobax e 0,863.

Monyn (Bvnpocu 21-24): ,Bp3npuatusta Ha YYUTEIUTE
OTHOCHO TMpeIu3BHUKAaTeiCcTBaTa, Ipea KOWTO ca M3IPaBeHU
YYEHULIUTE € OOY4YUTENHHU 3arTpynHeHus. Amnda HHIEKCHT Ha
Kponbax (a) e 0,802.
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Monyn (Bemnpocu 25): ,,EdexktuBHOCT Ha HauYWHH/CTpaTEruu
(Hamp. HacO4YBaHE KbM JIOTOMEI, TICHXOJIOT), IPU KOUTO YYHTEITUTE
Morar Ja JonpuHecar 3a OOyYWTEeIHUTE 3aTpyAHECHUS Ha
yaenuiute*. Anda nanexcsrT Ha Kponbax (o) € 0,873 u npeamnonara
BHCOKO HUBO Ha BHTPEIITHA ITOCIICIOBATEITHOCT.

B) 3-ma uacm na ewnpochuxa, o3acnasena ,,C. Jleya c¢
MHOJCeCmEeHy Hapyuierus/muoxcecmeenu Hapyuenus — ChMD”

B To3u paznen ca pasmienanu camo 2 Boiipoca (Ne 2 u 6) ot 3-
TaTa 4yacT Ha U3CJIEOBATEIICKHSI BBIIPOCHUK, KOUTO Ca CIIEAHUTE:

Mognyn (Beopocu 2): ,,Onut u yectota Ha paboTa Ha yUUTEIUTE
IpU pa3iMyHU BHJIOBe/ KOMOMHALIMK OT YBpPEXKIAHHs (HAIMp.
MHTEJCKTYaJIHO YBpEeXJaHe M JBUraTelHO YBpEXKIaHE WIH
YMCTBEHa M30CTAHAJIOCT, YMCTBEHAa H30CTAHAJIOCT U 3PUTEIHO
yBpeXJlaHe UM HapyLIeHUs B TOBOpa) Npu Aena’“. Anda UHICKCHT
(o) mHa Kponbax e 0,917, koeTo moka3Ba OTIMYHA BBTPEIIHA
KOHCHUCTEHIIUSI.

Monyn (Bwnpocu 6): ,Bb3mienn Ha yduTenuTe OTHOCHO
CTENEHTa, B KOSTO JellaTa C pPa3IMYHU BUJOBE MHO)XECTBEHU
HapyluleHus (Hamp. MHTEJNEKTyaJHW 3aTPyJHEHUS W JBUTATEITHU
3aTpylHEHUsT WM  YMCTBEHAa  H30CTAaHAJIOCT,  yMCTBEHa
M30CTAHAJIOCT M 3PUTENIHU YBPEXJaHUS WIH MPOOIEMU C TOBOPA)
Morar Jia roceiaBar MacoBH yuwiuma“. Ajnda MHAEKCHT (o) Ha
Kponbax e 0,965, k0eTo e U3KIII0OYUTEITHO BUCOK, KOETO IMOKa3Ba, 4e
€JIEMEHTUTE, M3IOJI3BaHU 3a OLIEHKA Ha MHEHUATA HA YUYUTEIUTE
OTHOCHO BKJIIOUBAaHETO Ha Jiella C MHOXXECTBO YBPEXKIaHHS, ca
MHOTO MOCJIEeI0BATEIHH.

1.7 Edexrt Ha nemorpapusita BbpXy MOAYJIMTE HA BHIIPOCHUKA
W3cnenBanero Ha BIMSHHUETO Ha JieMorpadusiTa Ha YUUTEIUTE
BBpPXY 15-Te MOIyna Ha BBIIPOCHHKA € U3BBPIIEHO, KATO CE B3€MaT
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npeABu] AaHHUTE OT Tabmuna 40 Ha OCHOBHAaTa JOKTOPCKa
mucepranus. OT TOBa M3CIEABaHE CE MOSABHXA CIEIHUTE BaXKHU
KOHCTaTaIluu:

e Hsma CTaTUCTHYECKH 3HAYUMHU PA3IUKH MEXKAY YUUTEIUTE
Mbxke (N=173) u xenu (N=192), yyacTBaau B HACTOSIIOTO
W3Clie/IBaHe, BbB BCUUKHM M3MepeHu napameTrpu. OCBeH TOBa
JAHHUTE MPEJIoiaraT Mmociae10BaTeIHA IEPCIEKTUBA MEKTY
JIBaTa IoJjia MO OTHOIICHHE Ha POJIMTE Ha CIEIHAIUCTUTE,
MpeAN3BUKATEIICTBATA U PECYpPCUTE,  CBBP3aHU  C
OOYUYHUTEIIHUTE 3aTPyJHEHHUS.

e [lo oTHOomIeHHE Ha BB3pPACTTa HA YUYHUTEIUTE, PE3yATATUTE
MOKa3BaT 3HAYUTEIIHU PA3JIUKH B 4-T€ Bb3PaCTOBH KaTerOpUU
(25-34, 35-44, 4554 n 55+) 3a BCUYKU U3MEPEHU [TAPAMETPH.
[To-mnaaute yuurtenu (25-34) u3miexkaga UMar MO-CHUIIHH
BB3NPUATHS 32 POJIUTE U 3HAYCHUETO Ha CHEIHATUCTHUTE,
CbTPYIHUYECTBOTO M PECYpCHUTE€ 1O OTHOUIEHHE Ha
MOJKpenara Ha yYeHUIM ¢ o0yuuTenHu TpyaHocTH. OcBeH
TOBAa KOHCTATallUUTE TOMYEpTaBaT TEHACHIUS, MPU KOSTO
BB3NPUATHATA HA YIUTEIUTE 32 IMOJIKPEIa, ChTPYIHUIESCTBO U
pa3Oupane Ha HapylICHHSATA B YYEHETO HaMalsBaT C
HapacTBaHE Ha BB3pacTTa. Te3W pe3yaratd Morar jaa
mpernoarar pa3IuKu MEXITy MOKOJICHUSATA B
OCBEJIOMEHOCTTa, OOYYEHHETO WM OTHOILIEHUETO KbM
OOy4YUTENTHUTE HApPYIICHUS M CICNUATU3UPAHUTE POIU B
o0Opa3oBaTeTHUS MPOIIEC.

e Cpmio Taka, JaHHUTE TMOKa3BaT 3HAYUTEIIHU Pa3MKU BbB
BB3MPUATHITA MEKY YUUTEIUTE C PA3IMYHU TOIUHU CTaX U
onuT. Yuurenute ¢ onut oT 1 10 10 roquHu nociaenoBaTeHo
OLICHABAT BB3MNPHUATHITA CH HaW-BUCOKO BBB BCHYKHU
n3MepeHus (Hamp. pa30OupaHe Ha Tpenu3BUKATEICTBaTa W
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OCh3HABaHE HA 3aTPYIHCHUSATA B YYEHETO, OTTOBOPHOCT 3a
uaeHTU(UIIMpaHe HAa YYCHUIM C HApYLIEHUS B YUYEHETO B
yunnuiara). Ooparno, yuurenau ¢ onuT oT 21 - 30 rogunu
wiu Haj 30 roIMHU MOCOYMXA MOTEHUUATHO MO-KPUTHUYHA
WM CKENTHYHA TEPCHEKTHUBA, Pa3BUTa C MNPOABIIKUTEIHO
Bpeme B mpodecusita. KoHcraranuuTe mpeamnonarar, 4e mo-
HOBUTE YyYHMTEIM UWMaT TMO-TOJSIM ONTHMH3BM  HIH
OCBEJIOMEHOCT OTHOCHO  CTPaTerHuTe, pECypcure |
CHTPYAHMUYECTBOTO B MOAKpPENa HAa YYEHUIM ¢ OOyUYUTEIHU
3arpynHeHus. MeXyBpeMEHHO MO-OMUTHUTE YUUTEITH MOXKE
a  BB3MpUEMAT  MPEAU3BHKATEIICTBaTa  MO-KPUTHUYHO,
BEPOSITHO TIOPAIU HATPYIIaH OMUT CbC CUCTEMHU OapuepH WIn
HEJIOCTaThYHU pecypcH. Yuurenute ¢ onut oT 1 10 10 ronunu
YECTO C€ pa3inyaBar 3HAUUTEITHO B OIICHKUTE CH B CPAaBHEHUE
c te3u ¢ 21 - 30 rogunu miam Hang 30 roguHH, 0OCOOEHO B
n3MmepeHusita ,OleHKa Ha pojsTa Ha JIOTONEIUTE W
CHelMaJIHUTE MeNaro3u u ,,3Ha4eHue Ha ChbTPYJAHUYECTBOTO
MEXy YUWTEIU U CHEIUAINCTH B MOAKPENa HAa YUYECHUIU C
OOy4MTEIIHU 3aTPyIHEHUS .
Yyutenure ¢ MarucThbpcka Wil JOKTOPCKA CTETICH MTOCTOSTHHO
MOCTUTAT MO-BUCOKHU PE3YATaTH BbB BCUUKHM H3MEPEHUS B
CpaBHEHHE C T€3H, KOUTO UMAT camMo OakalaaBbpCKa CTETIEH.
Te3u pe3ynraru MIpEeANoarar, ge I0-BHUCOKUTE
00pazoBaTeTHU MTOCTHKEHUS Ca CBBP3aHU C M0-33TbJI00YCHO
pazOupaHe U IpU3HABaHE Ha POJIUTE, IPEAN3BUKATEIICTBATA U
CTpaTeTUUTE, BKJIIOYEHH B TIOJIKpENara Ha YYEHUId C
OOY4YHUTENTHU 3aTPyTHCHHUS.
e Ot cpaBHEHHUATA MEXIY MAacCOBH U CIEIUATHU MEAaro3u
Ce€ W3BIMYAT 3HAYUTEIHW pA3JIMKA BBB BCHUYKH
WU3MEpPEHUSI, KaTo CIIEI[UAJTHUTE negaro3u
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MOCJIEIOBATEIIHO MOKA3BaT MO-TOJsIMAa OCBEOMEHOCT H
pa3bupaHe 3a TOAKpeNna Ha YYCHHIU C OOyYUTEITHH
3arpynHeHus.  Te3m  KOHCTaTalMy  TOoJ4epTaBar
CHEIMAIM3UPAHUTE 3HAHWS U YMCHHSI Ha YYUTEIHUTE T10
crenuanHo oOpa3oBaHHME, TOJYEPTABANKK  TIXHATA
KpUTUYHA POJII B HACHPUYABAHETO Ha MPHOOIIaBama u
edexTuBHA yueOHa cpea.
KoHcraranuure 3a y4utenure B OCHOBHOTO U CPEIHOTO
oOpa3oBaHME HE TIOKa3BaT CTATUCTHUYCCKH 3HAYMMH
Pa3NKH, TaKa 9€ UMa ChOTBETCTBHE MEX/TY JIBETE TPYIH
IIPU CIPABSHETO ¢ OOYYHUTEITHUTE 3aTPYTHCHHUS.
CpaBHsIBallkM MOJYJIUTE 10 PAOOTHH TO3UIIUHU, MOXKEM
Ja BUJIMM, Y€ MMa 3HAYMTCITHHU PA3JIMKH BbB BCHYKH
Moaynu. Hampumep y4YMIMIIHUTE AUPEKTOPU MOCTABST
MO-TOJISIM aKIEHT BBPXY POJIUTE HA CHTPYIHUYECTBOTO,
crelManu3npaHaTa TMOAKpena U  CTpaTeruuTe 3a
npenoaasane. ll{aTHUTe U 3aMecTBAIIUTE YUUTENN ca Ha
MO-yMEPEHO MHEHHE, KOSTO WMa MAajKO MPaKTHICCKO
3HaYEHUE.

AUCKYCUs

Ot o610 15-te Moayna Ha BBIPOCHUKA OT 3 YacTH, CIOMEHATH
B mmaBa ,,8.7 Edexkr Ha nemorpadusra BbpXy MOAYIUTE Ha
BBIIPOCHMKA™ Ha OCHOBHaTa JIOKTOpCKa JaMcepTanus, Osxa
Ch3/aJI€HU CIEIHUTE 5 HM3MEPEHHUs, KOUTO AaBaT OTrOBOPH Ha
I'bPBOHAYATIHO MOCTAaBEHUTE M3cienoBarescku Beipocu (MB), HO

CBIIIO TaKa U UHIWPEKTHO B u3cheaoBarenckure xunoresu (UX):

1) Bwsnpuemane na porsma u_cempyonuyecmeomo: ToBa

n3MepeHue otroaps Ha 1-su MIB m ot pesynrarure € BUAHO, 4e

IMOBEYCTO PECIIOHACHTU Ca HAITBJIHO CBITIACHU € BAXXHOCTTA Ha
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CBTPYIHHUYECTBOTO MEXIy OOIMTE TIeNaro3u, CHEeIHaTHUTE
MIe/Iar03u M OCTAHAIMTE CIICIUAINCTH, HO CHIIO U C POAUTEIIUTE HA
yaenuinute. Te3um pesyaratu ca B ChOTBETCTBHE C JPYTH
MPOYYBaHUs, KOUTO CHIIHO IMOAKPEIISAT 3HAYCHUETO Ha €)eKTUBHATA
WHTEPBEHIIMS W  CTPATEerHMH 332  CHTPYIAHHYECTBO  MEKIY
IpernojaBaTeid M CHENHAIUCTH B OOy4YeHHETO Ha Jena ¢
oOyuurtennu 3arpyaHeHus (Phair, 2021; Redford et al., 2017;
Spinelli et al., 2017). B 3akmtouenue, 1-sa UX e moTBbpaeHa U Taka:
,»CBTPYIHUYECTBOTO MEXKAY MAaCOBHUTE YUUTENH, YUUTEIHUTE
CTCHMAIIHU TIeJ]ar03M M JIOTONEIM OKa3Ba IMOJOKHUTEIHO BIHMSHUC
BBPXY aKaJCeMHYHOTO U COIMAITHO Pa3BUTHE Ha JIella C OOyUIUTEITHH
3aTpyqHEHUs .

2) Hoenmugurayusi u omeosoprocm: ToBa M3MEpEHHUE OTTOBAPSI
Ha 2-po IB u nabmonenusita ca, ye 68,2% oT yuuTeauTe BSIpBaT, ue

YUWINLIHATE TUPEKTOPH UMAT MaJIKa WJIM HUKaKBa OTTOBOPHOCT 3a
UACHTUUIMPAHE HAa YUEHHUIIU ¢ 00yYUTETHH 3aTpyIHeHus, a 45,8%
OT TAX CMSTAT, Y€ yYUTENIUTe MO 00II000pa3oBaTeIHU JeHHOCTH
UMaT M3BECTHA OTIOBOPHOCT, JOKAaTO OOJIIMHCTBOTO BSpBAaT, e
YUUTEIUTE MO CHEelMaIHO 0O0pa3oBaHHME MMaT Hal-BaKHATa pPoJis
pH UISHTH(DUIIMPAHETO HA YUCHUIM ¢ OOYUHTEITHN 3aTPYIHEHHS.
47,4% cwmsTart, 4e JOroneauTe UrpasiT BasKHa PoJis, a ICUXOJIO3UTE,
NICUXUATPUTE, MEIUATPUTE U HEBPOJIO3UTE CBHILO CE€ CMATAT 3a
HOCEIIM pa3IMYHU HHUBAa Ha OTTOBOPHOCT. CBINIACHO TOpPHUTE
pesynraty, 2-pa UX ce noTBbprkaaBa u Taka: ,,Hactosmmsar npouec
3a uAeHTU(UIUpaHe Ha YYEHUIU ¢ OOYYMTEIHU 3aTpPyJHEHHUS €
HEa/IeKBaTeH U Mojo0peHusATa B 00y4eHHETO, HHCTPYMEHTHUTE 3a
OLIEHKa W MHTEPIUCHUIUIMHAPHOTO CHTPYIHHYECTBO Morar Ja
nofo00pAT €(PEKTUBHOCTTA KAKTO Ha UIEHTU(UIIUPAHETO, TaKa U HA
MpenoaaBaHeTo .

3) Ilpedussuxamencmea u Hysxcou: ToBa n3mMepeHue kacae 3-tu

B u pesynrarute OT €KCIEPUMEHTa IMOKa3axa, Y€ YUYEHHUIIUTE C
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OoOy4YHUTENIHU 3aTPyIHEHUS Cpellar TPYIHOCTH MpU YeTeHe, TUCaHe,
MIPaBOIKC U pazdupaHe Ha KoHLeNnuu. Helo, KoeTo e B chriiacue ¢
npenuiman  u3cnensanus (Bishop et al., 2016, Kakouros &
Maniadaki, 2012; Van Bakel et al., 2015). Cnopen ropuure
pesynraru 3-ta UX ce noTBbprk1aBa v Taka: ,,Jlerara ¢ 00y4uTesHu
3aTpyJHEHUS] Ca U3MPABEHH TMpe] 3HAYUTEIIHU aKaJIeMUYHH,
COLIMAJIHU M TOBEJICHYECKU MPEIU3BUKATEICTBA B OCHOBHOTO U
CpeqHOTO 00pa3oBaHME, M3MCKBAIM ClEeUUaIN3UpaHa IMOMOI B
MHO>KECTBO O0JIAaCTH Ha TSIXHOTO pa3BUTHE .

4) Edgexmusnocm Hna cmpameeuume u pecypcume. ToBa

n3Mepenue ce otHacs 1o 4-tu B, a pe3ynrarure ot u3ciaeaBaHETO
MMOKa3BaT HEOOXOAMMOCTTA OT MHTETPUPAH TOAXO/ 32 MOJKpena Ha
YYEHUIIM C  OOY4YMTEIHH  3aTPyJHEHHUs, KOMTO  BKIIIOYBA
CHTPYIIHUYECTBOTO Ha BCHYKH YYacTBalld CTpaHH (y4HUTEIH,
CHEIUATUCTH, POJUTEIN) U MPEAOCTABIHETO Ha CIICHHAIM3UPAHU
ycnyrd. ToBa € B TOTBBPXKIEHHUE HA MPEIXOJHH CHOTBETHHU
m3cnensanus (Loe &; Feldman, 2007, Kakouros &; Maniadaki,
2012). 33,7% ot 00mo000pa3oBaTeTHUTE YYUTEIU TBBPAST, dUe
MoJtyyaBaT ,,MHOTO* TOMOIL OT KoJier, aokaro 24,1% cmsdrar, ue
nomoura e ,,Mainka“. OceH ToBa 48,2% OT y4UTENUTE OTTOBAPSIT,
4ye ca TOJYYWIH ,,MHOTO* TOMOII OT CIENHUATHUTE IEaro3H.
Ilomomra OT JNOTONEOWTE CE€ OILEHsABAa BHCOKO, kKaTto 54,2% ot
YUYUTEJIUTE MOJTydaBar ,,MHOTO " momoIr]. OCBEeH TOBa MHO3WHCTBOTO
(51,2%) ot yuutenuTe cMATAT HACOYBAHETO KBM JIOTOME] 32
,,AOCOmOTHO edekTuBHO, mokaro 34,5% ro cmsaTar 3a ,,MHOTO
edexktuBHo. 40,3% or yuuTenure moiydaBaT ,,MHOrO
MaJiKa“ TOMOIIl OT POAUTEINTE Ha JIellaTa ¥ IOBEUYETO OT TAX CMSTAT,
4ye HHOOPMUPAHETO HA POAUTEIUTE 3a OOYUUTEIHUTE TPYTHOCTH €
MHOTO BaXHO, Kato 39,2% ro cmsTar 3a ,,MHoro epextuBHO™, a 37,5%
ro CMATAT 3a ,,A0COI0THO eheKkTuBHO . Criopes Te3U pe3yaTaTu 4-

Ta UX ce moTBbpXkIaaBa M Taka: ,HacTosmure cTpareruu 3a
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MpenoaBaHe U HATMYHUTE PECYPCH ca cCaMO yMEPEHO e(DeKTUBHU B
MOJIKpeTIaTa Ha Jiela ¢ 00yYUTEITHH 3aTPYTHEHUS U IIeTICHACOYCHHUTE
noZ00peHusi B METOAWTE Ha OOy4YeHHE W pa3NpeieiCHUETO Ha
pecypcute Morart Jia IoBeJar A0 Mo-100pH pe3ynraTu.

5) Bruousane u ewv3deticmsue: 5-tu UIB e cBBp3aH ¢ TOBa
M3MEpPEHHE, JIOKATO C€ YCTAHOBSBA, 4e caMo 22% OT yUUTEIUTE 10

00111000pa3oBaTeNHl JEHHOCTH MMaT OIUT B IPENOAABAHETO Ha
Jiella ¢ MHOXKECTBEHHM HapylleHHs. B nombiHeHue, pesyiraTure
nojuepTaBar HEOOXOOUMOCTTa OT QJEKBATHH IOJIbprKallU
CTPYKTYypH, Karo KBaJU(HULUUPAH [EpPCOHA, aJalNTHPaHE KbM
ydyeOHaTa cpeia U HEeMpeKbCHaTo OOy4eHHE Ha YyUUTENH, 3a J1a Ce
naJzie Bb3MOXKHOCT 32 BKITIOUBaHe. Te3u KOHCTAaTalluy TIOTBbPKJaBaT
5-ra MX, xogaTro wmIacu: , YJacTHETO Ha CICIHAINCTA H
CBHTPYIHUYECTBOTO MEXJIy YUYUTCIH M CHEIHAJINCTH OKa3Bar
MIOJIOKUTEIHO BIMSIHAE BbPXY BKIIOYBAHETO Ha Jielia ¢ 00yYUTEIHU
3aTpyJHEHUS B MAacCOBUTE YYMWIMING, NOAOOpSABAMKM KakTo
aKaJIeMUYHOTO IMIPEJICTaBsIHE, TaKa U COL[MAIHATAa UHTErpaIus ‘.

6) Hemoepaghcka npomennusocm 6 nepcnexmusume. V1 Hakpas,

[0 OTHOIIIEHHE Ha TOBA U3MEPEHHE, KOETO ce oTHacs 10 6-tu VB,
M3MIEeXKJa, Y€ MO-MJIQJAWTe W TM0-00pa30BaHM  yUHUTENH
JEMOHCTPHUPAT TO-TIOJIOKUTENEH TOMIEe] BbPXYy CTPATETUUTE U
ChTPYAHUYECTBOTO. Bb3 OCHOBA Ha TO3M PE3YINITAT CE MOTBbPIK/IaBa
6-a UX. ,MHeHHsATa HA YUYUTETUTE CE€ pa3juvyaBaT 3HAYUTEIHO B
3aBHUCHMOCT OT BB3pacTTa, TOAMHUTE Ha mpodecus, BHAA Ha
00pa30BaHKUETO, YUUIUIIIHOTO HUBO U pPabOTHATA TO3HIIHS ‘.
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W3BOIMN

HaCTOHH_IaTa CKCIICPUMCHTAJIHA YaCT U3CJICABA Bb3NIPUATHATA HA
YUUTEINUTE 32 MOJKpEIa Ha YYEHULIU ¢ OOYyUUTENHU 3aTpyJHEHMS,
KaTo MPOy4Ba ChTPYAHUYECTBOTO, IPOIIECUTE HA HACHTU(DHUIIUPAHE,
NPeIU3BUKATEIICTBATA, CPEKTHBHUTE CTPATETUH, TIPUOOIIABAHETO U
BB3ICUCTBHETO Ha pa3nuyHu (akrtopu. [IpoyuBaHEeTO TOTBBPIM
BCHYKHTE HIECT IbPBOHAYAIHO (HOpPMYIHMpaHH H3CIIEIOBATEIICKU
xurote3n. KirrouoBuTe KOHCTAaTallMK BKIIFOYBAT CHJIHA MTOJIKPETIa 3a
CHTPYIHAYECTBO MEXIy OOII000pa30oBaTeIHd M  CHEIHATHHU
neaaro3u, Joroncanu 1 Apyru CricquaJiiCTu, BbIIPEKHU Y€ Y4aCTHUCTO
Ha POAUTCIMUTC HM3UCKBA IMO-HATATBIIHO Pa3BHUTHUC. HaCTOSIHII/IﬂT
nporiec Ha uaeHTH(GUIIMpPaHe Ha OOYYUTEITHU 3aTPYAHEHHUS CE CUNTA
3a HeaJICKBaTCH, KOETO MoIYepTaBa HEOOXOMUMOCTTA OT TIO00OPEHO
oOy4yeHHe, UHCTPYMEHTH 3a OIEHSBAaHE W HMHTEPAUCIUIUIMHAPHO
CHTPYAHHYECTBO.

Yyenunure ¢ OOy4YUTENTHU 3aTPyIHEHHUS ca HM3MPABEHH MPE]
3HAYUTETTHH  aKaJIeMU4YHH,  COIMAIHU M TOBEJCHYECKH
MNPpECAU3BUKATCIICTBA, H3WCKBAIK CICOHAIM3UpPAHA IIOAKPEIIa B
MHO)KECTBO OOJIACTH Ha pa3BUTHE. BBIpekr UYe HACTOSIIUTE
CTpaTervH M PECYpPCH 3a MPEeToiaBaHe ca caMo YMEPEHO e(heKTUBHH,
ca HeOOXOJIMMHU IIeTICHACOYCHH NOAOOpEHHs B METOIUTE Ha
MpernojiaBaHe W paslpelneieHneTo Ha pecypcure. W Hakpas,
y4acTUETO Ha CHEIUAIUCTH U ChTPYTHUYECTBOTO MEKIY YUUTEIH
U CHOEHMUANIMCTH OKa3BaT TMOJIOKUTEITHO  BIUSHUE  BBPXY
BKJIFOYBAHETO Ha YYEHUIIN C OOYUHTEITHHU 3aTPYTHEHHUS B MACOBHUTE
y4dyuiuiaa, HO)IO6p5IB&I>iKPI KaKTO aKaJ€MUYHHUTEC MM ITIOCTHIXCHHA,
Taka M colMagHaTa UM uHTerpanus. Jlemorpadckure gaHHM Ha
yuuTenauTe (Bb3pacT, ONUT, OOpa30BaHWE, YYWJIMIIHO HHUBO U

HOBI/IHI/IH) SHAYUTCIIHO BJIMAAT HAa TCXHHUTC BB3IPUATHA, KATO IIO-
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MJIaJIATE, [10-BUCOKOOOpa30BaHU u CHECLMAIN3UPAHUTE
IIPETOAABATENM HMMAaT IO-TIOJOXKUTEIHN Bb3INIEAN BbB BCHUYKH
U3MEPEHHUS.

B 3akiroueHue, CIOXKHOCTTA, CBbp3aHa C OOYYEHHETO Ha
YUEHHIIH C OOYYUTETHH 3aTpPyIHEHHS, W3UCKBA MHOTOCTPaHEH
MOJX0/, KOWTO 00XBamia ChTPYIHHYECTBO, CTPUKTHO OOydYeHHE,
HaBPEMEHHO UeHTUUIpaHe, €PEKTUBHU CTPATETUH 3a IIOJKpena
U NpHOOIIABAIY NTPAKTUKU. VIHTErpupaHeTo Ha Te€3U KOMIIOHEHTU
B €IMHHA paMKa MOXKE€ 3HAUMTENHO Ja 1ojo0pu oOpa3oBaTelIHUs
ONUT M Pe3yJlTaTUTE Ha yYEHULIMUTE C OOyUUTENTHH 3aTpyIHEHHUS.
[IoTBBp)KAEHNETO HAa BCUYKM  HM3CIEAOBATEICKH  XUIIOTE3U
nogyepraBa KpUTHYHATA HEOOXOJUMOCT OT CHUCTEMHH IPOMEHU
KAaKTO B IIOJIUTUKATA, TaKa U B MPAKTUKATa, 3a J1a C€ MOAABbpXKAT U
nof00psiBaT 00pa30BATEIHUAT MBT HA TE3M yYallH, KaTo MO TO3U
HauMH Cc€ TapaHTHpa, 4Y€ T€ I0JydaBal PpPaBHOIOCTABEHO
o0pa3oBaHME U Bb3MOXKHOCTH 3a PacTexX U ycIex.
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ITPEIIOPBKH

Y4auTtenute B HACTOSMIOTO TPOyYBaHE IIOBAMTaT HAKOH
MHTEPECHH BBIIPOCH M TPEAOCTABAT IIeHHA HHpOpMaMi 3a
HACTOSIIUTE W TPEANOYUTAHUTE MPAKTUKA 33 CHTPYIHHYECTBO
MEXAy pa3IuYHUTEe Y4eOHU [UCUMIUIMHU T[IPU CIpaBsSHE C
mpoOJieMUTe B €3MKOBOTO pPa3BUTHE Ha Jella C MHOMXECTBEHHU
Hapyuienust. [lo-cnenuanHo ce ycraHoBsiBa (PaKThT, Y€ BBIPEKH
MPU3HATUTE TIOM3U OT CBHTPYAHUYECTBOTO, YECTO BB3HUKBAT
TPYAHOCTH MOpaJU OTPAaHUYEHO BPEME, IPEKOMEPHO HATOBAPBAaHE
U JIUTICA HAa KOOPJUHUPAHO IJIAHUPAHE.

B mHikom ciydyam yddTenuTe € BB3MOXKHO Ja HAMAr
HEOOXOIMMUTE 3HAHUS WM O0ydeHHe, 3a 1a paboTIT e(EeKTHBHO C
exkcrieptd. ChII0 Taka, HapyllaBaHETO HAa KOMYHMKAIMATA WU
Jurcara Ha B3aUMHO pa3duparencTBo MEXIY
00111000pa3oBaTeIHUTE W CHEIUATHUTE TMeJaro3u Moxe Ja
BB3MPENATCTBA Pa3pabOTBAHETO HA €MHHA CTPATEerUsl.

B 3akirouenue, 3a na ObJe YCIHEIIHO CHTPYIHHYECTBOTO, €
HEOOXOMMMO Jla WMa TOAXOAsfia WH(pacTpyKTypa, oOyueHue u
BpeMeE, 3a J1a MOTaT YYUTEJINTE U CHEIHATUCTUTE J1a Ce Cpelar
PENOBHO U J1a 00CHKAAT HAaNpeabka Ha ydeHUIUTe. Bb3 ocHOBa Ha
TOBa MPOYYBAHE, MOT'aT Jia C€ HAIPABST CJIEIHUTE MPENOPHKU:

* VYKkpenBaHe Ha OTHOLICHHMATA HA CHTPYIHHUUECTBO MEXKIY
BCHMYKH CIIEIHUAIUCTH, y4YacTBAIlM B 0Opa3oBaHUETO Ha Jela ¢
OOy4YMTEJIHU 3aTPyAHEHUs, BKIIOYMTEIHO O0I000pa30BaTEIHU
Me/1aro3y, CIEeUalHU TeNaro3u, JIOroneaud M JPYrM ChOTBETHU
CHEIHaUCTH.

* YummmiaTta ¥ yYUTEJIUTe ChIIO TPSOBAa aKTUBHO J1a BKITFOYBAT
poIauTenuTe B O00pa30BaHUETO Ha Jierara MM, Karo MpeloCTaBsIT

BB3MOXXHOCTHU 3a p€AOBHA KOMYHUKAIWA U ChbTPYAHUYCCTBO.
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* OcurypsiBaHETO Ha BCEOOXBAaTHO MPO(ECHOHAIHO DPA3BUTHE
CBHIIO € BakeH (paKTOp M 3aTOBA HA BCUYKH YYUTEIH TPsOBa Ja ce
OCUTYPH HENpEeKbCHATO MNpOo(ecCHOHATHO pa3BUTHE, KaTo Ce
(hoKycHpa KakKTo BbPXY OCHOBHHUTE MPETIOAABATEIICKH YMEHUS, TaKa
U BBPXy JOKa3aHW WHTEPBEHIIMH, 32 Jela ¢ OOyYUTEeIHU
3aTpyAHEHUS.
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ITPUHOCH

[TonydyenuTe pe3yaTatu OT HAyYHOTO U3CJIEBAHE JONPUHACHT 3a
Pa3sBUTHETO Ha €3HMKa M CHEIHATHOTO O0pa30BaHME IO CICTHHUTE
HAYMHU:

* IlpemoctaBs  eMOUPUYHM  JIOKA3aTeJCTBA  OTHOCHO
BB3NPUATHATA HA YUUTEIUTE 32 Pa3BUTHETO HA €3MKa IpHU Jela C
MHO>KECTBEHU HapyIIEHUS B TPBIKUS 00pa30BaTEICH KOHTEKCT.

 IlomuepraBa 3HAYEHHETO Ha PAHHOTO WIACHTHU(HUIMpPAHE Ha
€3MKOBUTE M OOYUYUTEIIHU TPYAHOCTH MpPH Jella C MHOXKECTBEHU
HapyIlIeHUs, TOAKPENSUKNH HAaBpEMEHHATa WHTEPBEHIHUS U
oZ00peHOTO 00Pa30BaTEIHO IUIAHUPAHE.

* IlomuepraBa CTOMHOCTTA Ha HMHTEPAUCUUILUIMHAPHOTO
CHTPYIHAUYECTBO MEXKJy YUYHUTEIHW M0 00I000pa3oBaTeIHUTE
MpeIMETH, CIIPELUaTHU MIeJaro3u, JOTONEAN U IPYTH CIeIIMATUCTH,
ydacTBaIllM B MMOJKpernara Ha Jerara ¢ MHO)KECTBEHH HapYIICHHS.

* Upentudunupa daxkropu, KOUTO MOrar Ja MOBIHSAT Ha
pa3no3HaBaHETO U YIPABICHUETO HA €3UKOBUTE 3aTPYAHEHHE MpU
Jie1a ¢ MHOYKECTBEHU HapyIlIeHUsI B 00pa30BaTEIHUTE CPE/IH.

* Ilpennara npenopbkH, OCHOBAaHM Ha JIOKA3aTEJICTBA, 3a
nonoOpsiBaHe Ha O0Oy4YeHHMETO W MPO(PECHOHATHOTO Pa3BUTHE Ha
YYUTEJINTE B 00JIaCTTa Ha €3UKOBOTO PA3BUTHE M MHOXKECTBEHHTE
HapyIICHHUS.

* [Momkpens pazpaboTBaHETO HA MPHUOOIIABAIIY 00pa30BATEITHU
MIPAKTHKHU, KOUTO OTTOBapsAT HAa pa3HOOOpa3HUTE 00pa30BaTEeIHU U
JIBBP3aHU C PA3BUTHETO MOTPEOHOCTH Ha Jlerara ¢ MHOXKECTBEHH
HapYIICHHUS.

» JlonpuHacs 3a IUCKyCUHUTE B 00pa30BaTEITHUTE MOJIUTHUKH, KaTo
MPEeA0CTaBs JaHHU, KOMTO MOTaT J1a WH(popMUpaT B3eMaHETO Ha
pelIeHrs OTHOCHO YCIYrMTe€ 3a IOJAKpena W MporpamuTe 3a

MHTEPBEHIINA 3a JIe1a C MHO’KECTBEHU HapyIICHUS.
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[Ton3m 3a menara ¢ MHOXXECTBEHU HAPYIICHUS:

* [lo-panHo wuneHTH(DUIIUpaHE HA E3MKOBUTE M OOYyYHUTEITHU
TPYIHOCTH.

* TlogoOpeHn pocThll 10 KOOpJIMHUpaHa oOOpa3oBaTeliHA W
TEpareBTUYHA MOJIKperna.

* [lo-uHauBHMAyanu3UpaHU U LEJICHACOYCHU CTPATEruu 3a
WHTCPBEHITHS.

* [lomoOpeno ywactue B OOy4YeHHMETO B KJacHara cCras,
KOMYHHKAIUATA U COLMAIIHOTO B3aMMOJICHCTBHE.

 [loBumieHH BB3MOXHOCTH 3a aKaJICMUYHH TOCTHXKCHHUS U
00pa3oBaTeTHo MPHOOIIaBaHE.

* [To-106pu ABbATOCPOYHM 00PA30BATEIIHHU, €3UKOBH, COIIHATTHH U
Pa3BOMHU pe3yATaTH Ype3 HaBpeMEHHA U OAXO/AIIA MOAKPETIa.
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INTRODUCTION

Purpose and Objective of Study

The main purpose of the primary quantitative research of this
doctoral thesis is to describe, analyze and review the most important
aspects of language development, to particularly highlight its
importance in the case of children, but mainly to give emphasis and
priority to the investigation of the language development of children
with multiple disorders. This investigation will be achieved through
the analysis of the views of general and special education teachers
in primary and secondary education, who work in schools in the
Region of Central Macedonia.

The objective of this study is to identify those specialists who
will be able to contribute more effectively to the detection of
language and learning disorders in children with multiple disorders,
and to help them in the best possible way to improve these issues,
as well as to investigate the factors that influence and cause these
problems in the language development of children.

Justification of Subject

The child responds to the volume of voice, to color, to the rhythm
and to every incentive, which receives from the external social and
physical environment (Bruce & Bashinski, 2017). Speech is directly
linked to the child’s developmental course, as it is developed as a
social being and moreover, it enables it to communicate with its
wider environment (Wettergren et al., 2016). However, speech
disorders are a burning issue as they are identified during preschool
period of a child, and especially when it enters school, causing the
child to have difficulty mastering its mother language (Faldt et al.,
2020).




Taking into consideration the above-mentioned information
about the importance and the crucial role which is played by the
children’s development of the language, the importance of the
current investigations is shown up and it is undoubtable. Moreover,
the levels of the current importance and necessity are increased, due
to the fact of its multidimensional approach, which lies between an
extended literature review and primary quantitative research, which
will be accomplished by using a fully and strictly structured
questionnaire, as the main and only research tool. The current
research tool is addressed only to teachers of Special and General
Education.



PART I: THEORETICAL REVIEW

CHAPTER 1: LITERATURE REVIEW

1.1 Multiple Disorders
1.1.1 Physical Disabilities

One of the most well-known and common neurological
disabilities is cerebral palsy, which is defined as permanent, non-
progressive but not reversible damage mainly to the motor centers
of the brain, which occurs during the period of brain development,
in the first five years of life and is manifested by disorders in
mobility and posture, as well as the individual of the patient to use
his/her muscles voluntarily (Ferreira, Zotz, Melo & Israel, 2019).

1.1.2 Developmental or Neurodevelopmental Disorders

Diffuse developmental disorders constitute a category of students
with special educational needs, which include a set of situations
where there are delays and deviations in the development of social
skills, language, communication and behavioral repertoire (Ferreira
etal.,2019). School difficulties, such as learning and behavior, often
coexist with this disorder. They arise from coexisting
communication disorders, from the child’s disruptiveness and
attention or from learning disorders, which hinder the acquisition
and retention of knowledge (Prelock & Hutchins, 2018).

1.1.3 Mental Disorders According to CFTMEA

In the 1st chapter of the “French Classification of Child and
Adolescent Mental Disorders - CFTMEA”, in childhood and
adolescent psychoses along with autism mentioned in the above
section. The 2nd chapter of the CFTMEA mentions neurotic
disorders (e.g., anxiety neurosis, neurosis hysteria). The 3rd chapter

4




deals with borderline type pathologies and personality disorders. In
the 4th chapter are included, where are situations due to stress and
emotional disturbance. The mental disability found in the 5th
chapter is presented in detail above, while the 6th chapter of the
CFTMEA refers to developmental disorders and disorders of special
functions. The 7th chapter of CFTMEA talks about Behavioral and
Behavioral Disorders, followed by the next chapter, which includes
the disorders with physical expression.

1.1.4 Communication/Behavioral Disorders and Other Difficulties

Specific developmental disorders of speech and language are
disorders in which the normal patterns of language acquisition are
disrupted from an early stage of development (Depountis et al.,
2019). Briefly, these disorders include the following ones: Joint
disorder, disorder in the expression of language, perceptual disorder
of language (Bottema-Beutel et al., 2014).

1.2 Language Development
1.2.1 Theories of Language

According to the four basic theories of language acquisition
(Biological-Genetic Theories, Empiricist Theories, Pragmatics
Theory, Cognitive Theory), it seems that language acquisition is not
an easy process and cannot be explained by a single theory. All four
theories describe the stages and mechanisms of language acquisition,
but we could not accept a theory as completely correct (Christiansen
& Chater, 2016).

1.2.2 Process and Evaluation of Language Development

The phonological development of language refers to the
knowledge acquired by the child so that it can distinguish,
understand and produce the combinations of sounds. It is the first
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period of language development and extends mainly to the first
twelve months of a child’s life. The syntax development of a child’s
language refers to the discovery and acquisition of sentence
structure rules in sentences. In essence, the structure of the text
begins to emerge after the child’s first year of life, and in any case,
after the child begins to use words in its speech.

Semantic development refers to learning the conceptual content
of language. It is believed to be completed -at least most of it-
around the eighth year of a child’s life. Evaluation is a process by
which a person’s characteristics, abilities and present needs are
examined and determined. It enables us to determine if there is a
communication disorder and, if so, the nature and magnitude of this
disorder, as well as the impact it has on the individual's life.

1.3 Language Disorders
1.3.1 Introduction

Language disorders do not become apparent in the first months
of infancy, while many children show problems during language
development (Schawartz, 2008). These characteristics concern
developmental disorders, such as specific language disorder (SLD),
mental retardation (MR), hearing loss/deafness, autism spectrum
disorder (ASD), attention deficit hyperactivity disorder (ADHD),
and genetic syndromes (Bishop, 2014).

1.3.2 Diagnostic Criteria for Language Disorders

The diagnostic criteria, which concern various main language
disorders, are for: Special Disorders in Articulation, Expression of
Speech, Oral Speech Disorder, Reading Disorder, Spelling Disorder
Selected Alalia, Arithmetic Abilities, Autistic Disorder in Childhood
Stuttering and Cluttering, Learning Disorders, General
Communication Disorders.



1.4 Developmental Language Disorder (DLD)
1.4.1 DLD’s Terminology, Epidemiology and Diagnostic Criteria

Over the past decade, the terminology and diagnostic criteria for
DLD have been the subject of disagreement among theorists and
experts (Ebbels et al., 2014) that culminated in the conduct of a large
Delphi-type survey. In this study, experts sought to formulate and
agree on issues related to the assessment of children’s speech,
language, and communication, the comorbidity of the disorder with
other clinical conditions, such as ADHD and ASD (Bishop et al.,
2016), and terminology (Bishop et al., 2017).

Nurbury et al. (2016) found that the overall prevalence rate of
DLD in the total population of 4-5-year-old children was 9.92%.
Research by McKean et al. (2017) and Norbury et al. (2017) confirm
that the largest percentage of children who present with DLD in
preschool age continue to show language deficits at the age of 11.

According to the “International Statistical Classification of
Diseases and Related Health Problems - 11th Revision - ICD-11”
(WHO, 2019), which Greece is obliged to use, the diagnostic criteria
for DLD are as follows: 1. Persistent deficits in the child’s
acquisition of understanding, production or use of language (oral or
written), 2. Language skills are significantly lower than expected
for the child’s age, 3. Language difficulties appear during the
developmental period, typically in early childhood, 4. The language
deficits lead to significant limitations in communication, with a
functional impact on daily life at home, school or work, 5. The
language deficits are not due to Intellectual Disability, Autism
Spectrum Disorder (ASD) or another Neurodevelopmental Disorder,
in sensory deficits or neurological conditions.

1.4.2 DLD’s Etiology as a Neurodevelopmental Disorder



To date the cause of DLD has not been found, which can explain
the heterogeneity of the characteristics presented by children with
DLD, nor its comorbidity with other developmental disorders
(Leonard, 2014; Paul et al., 2018). This reality has led to the
development of theoretical approaches (e.g. Developmental
Cascades, Multiple Deficit Model) that search for various causal
genetic and environmental risk or protective factors, which depend
on the way they interact, increase or decrease the likelihood of
developing a neurodevelopmental disorder, such as DLD. Also,
factors mainly biological and environmental, may influence the
development of relevant neurological systems and cognitive
functions that are essential for the child’s development and
responsible for the clinical phenotype of the disorder (Masten &
Cicchetti, 2010).

1.4.3 Developmental Characteristics of Preschool Children with DLD

Research data has shown that children with DLD may exhibit
deficits not only in7 verbal skills, but also in other developmental
domains, such as memory, movement, and emotion. Bishop (2006)
summarized the most “stable” features of the disorder, as they
appear in the language behavior of children with DLD. Petraki, et
al. (2015) found, among other things, that preschool children aged
4-6 years with DLD, who were tested with standardized tools,
performed poorly on a phonological awareness test, relative to their
chronological age.

In a review of 17 relevant studies, Nilsson and de Lopez (2016)
found that children with DLD aged 4 to 12 years had significantly
lower performance on Theory of Mind tests than their TD peers. In
the study by Farrant (2015) found that preschool children (mean age
5 years and 3 months) were delayed in developing the ability to



understand the emotional state of a character in a story, compared to
their TD peers.

Jackson et al. (2016) examined PSM in five-year-old children
with and without DLD using pseudoword repetition tests with
gradually increasing numbers of syllables and found that children
with DLD performed significantly lower than children with TD,
even in the monosyllabic and disyllabic pseudowords. Vugs et al.
(2016) investigated the relationship of PSM in children TD and
children with DLD, aged 4-5 years, and found a strong correlation
of PSM with receptive vocabulary and syntax. Regarding the Greek
language, recent studies have mainly studied the relationship of
PSM with the spoken language of school-aged children with DLD
or bilingual children with DLD (Talli & Stavrakaki, 2020).

1.4.4 Inhibitory Control, Information and Cognitive Flexibility
in Preschool Children with DLD

Many studies have identified deficits in executive functions,
mainly in school-aged children with DLD (Dosi & Gavriilidou,
2020; Henry et al., 2012; Wittke et al., 2013), which may be partly
due to the lack of appropriate tools for assessing inhibitory control,
awareness, and cognitive flexibility in young children (Morra et al.,
2018), and to the problems that may arise from examining young
children.

Roello et al. (2015) compared the performance of four-year-old
children with DLD and TD (A.M.= 4 years/6 months and A.M.= 4
years/5 months, respectively) and five-year-old children with DLD
and TD (A.M.= 5 years/7 months and A.M. = 5 years/8 months,
respectively) in inhibitory control tests (Verbal = V), from which
they found that children with DLD had lower performance than their
TD peers (in each age group) and that five-year-old children with



DLD performed better than four-year-old children with DLD in both
age groups.

Regarding the investigation of the relationship between EF and
oral language skills, the existing studies are even fewer in number
(Blom & Boerma, 2019; Kapa & Erikson, 2020; Marini et al. 2020).
In these, isolated correlations have been found between FL and
specific language skills.

1.4.5 Motor Skills of Preschool Children with DLD

Three major reviews of research that have investigated the
existence of motor deficits in preschool and school-aged children
with DLD have shown that these children present deficits in motor
skills, such as motor coordination, balance, fine and gross motor
skills (Hill, 2001; Leonard & Hill, 2014; Sanjeevan et al., 2015).
Muursepp et al. (2014) measured the motor skills of five-year-old
children with moderate expressive language impairment and
compared them with those of TD children of the same age. The
researchers found that even children with moderate expressive
difficulties had lower performance in motor skills, compared to the
control group.

Children with language difficulties often present deficits in motor
skills (Pieters et al., 2012), and Martin et al. (2010) argued that there
may be a close relationship between new and complex movements
with oral speech skills, both in TD children and in children with
developmental disorders due to a common neurological background.
The only study found to have examined the motor skills and spoken
word of Greek children with DLD (aged 6.3 - 11.1 years),
comparing them with these of children with TD, is that by Gogou,
Stavrakaki, Gruios & Tsiggilis (2013). Their results showed
significant differences between the two groups on the oral language
tests, but not on the motor tests.
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1.4.6 Socioemotional Skills of Preschool Children with DLD

A percentage of 57% of children diagnosed with language
difficulties also present emotional difficulties or behavioral
problems (Helland et al., 2017). Toseeba and St Clair (2020) studied
the development of social behavior in children from the Millennium
Cohort Study. Their study showed that children with probable DLD
are less social in early childhood and, although they improve as they
grow older at the same rate as TD children, they do not reach the
levels of sociability of TD children, maintaining their deficit over
time. Most information on this age group of children comes from
longitudinal studies (Levickis et al., 2017; Prior et al., 2011; St Clair
et al., 2019; Toseeba & St Clair, 2020) which have found deficits,
mainly in behavior, in relation to TD children, while data on other
socioemotional skills are not consistent mainly due to different
methodology followed in each case.

1.5 Language Disorders in Children with Multiple Disorders

1.5.1 Oral Speech Disorders

Linguistic disorders describe a situation, in which problems arise
in the use of the language system, either in its entirety or in some of
its constituent elements, and in the manifestation of communication
difficulties with socio-emotional consequences (Schwartz, 2017).

According to Anagnostopoulos (2001) and Giza (2002), the
language disorders classified as: a. Speech Disorders: Ignorance,
Alalia, Aphasia, Dyslalia, Dysphasia, Deaf-Mute, b. Reading and
Writing Disorders: Learning Difficulties, Dyslexia, c. Voice
disorders: Aphonia, Dysphonia, d. Disturbances in speech flow and
structure (Bishop et al., 2017), e. Articular and Pronunciation
Disorders: Dysarthria, Falsehood and Rhinolysis, f. Mental
Retardation, g. Diffuse Developmental Disorder.
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Agnosia is a peripheral disorder, which is characterized by the
inability to recognize and manipulate sensory information, although
there is no damage to the sensory organs (Nikolopoulos, 2008).
Alalia is the most serious form of speech delay (Exarchakos, 2001)
and it is due to organic, mental and environmental causes (Giza,
2002). Brookshire (1983) defines aphasia as a disorder of the
patient's ability to process symbols at both expressive and
perceptual levels. Dyslexia is the most common speech disorder in
childhood, and specifically in kindergarten and primary school age.
(Helland et al., 2017).

Dysphasia is known as “special language disorder”, while
various definitions of specific language disorder have been
formulated. Deafness is a condition that, depending on the age at
which it occurs, translates into a severe disability, which causes
problems in both patient communication and speech development.
Particularly in children, good hearing function contributes
significantly to both their speech development and their
psychosocial development (Mei et al., 2020; Giza, 2002).

1.5.2 Reading and Writing Disorders

Today, the term “Special learning difficulties or disabilities”,
according to the National Join Committee on Learning Disabilities
(1993), is defined as a set of disorders, in one or more of the basic
psychological functions associated with perception or use of speech
-written or oral- as well as basic school skills. According to
Kourakis (1997) learning difficulties relate to a group of
inhomogeneous disorders, which manifest themselves with inherent
difficulties in acquiring and using listening, speaking, reading,
learning abilities and mathematical abilities. The effects of these
disorders can be flawed in attention, speech, reading, writing,
spelling, or performing mathematical operations.
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The main characteristics of children with multiple disorders are
the following ones, depending on the case (Bishop et al., 2016;
Floratou, 1996): 1. Difficulty in sorting and organizing the
information, 2. Difficulty in sequences, 3. Lack of stochasticity, 4.
Immature and disorganized behavior, 5. Limited concentration of
attention, 6. Difficulty following complicated instructions, 7.
Disruption in an atmosphere of stress and tension, 8. Difficulty to
understand graphs.

1.5.3 Flow and Structure of Speech Disorders

Infacilities are often found in literature as maladaptation as well
and they are the inability of the sufferer to express his thoughts in
the correct grammatical and syntactic form (Law, Dennis, Charlton,
2017; Kalantzis, 1957).

According to the DSM-IV Diagnostic Manual, stuttering is a
disorder of speech that falls into the broader category of
communication disorders, and it is defined as a disorder of normal
flow and rhythmic speech formation (Law, Dennis & Charlton, 2017;
American Psychiatric Association, 1994).

Cluttering is an overly hasty speech because of a mismatch in
speed of thought and expression and is a normal phenomenon in the
period of puberty of a young child. Most of the time this disorder is
not conscious of the sufferer or seems insignificant; however, his
environment is particularly difficult to follow (Sansavini et al., 2021;
Giza, 2002).

1.5.4 Articulation and Pronunciation Disorders

Dysarthria is a disorder of the articulation and rhythm of words,
which is caused by damage to the central brain centers, neurons and
their nuclei involved in speech. As a result of these damages, it is
the malfunction of the muscles involved in the mechanism of speech

production that results in the creation of discouragement (Sansavini
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etal., 2021; Exarchakos 2001). At anarthria a person can understand
the speech, and he also has a voice, but he cannot articulate because
the organs of his joint are paralyzed (Stathis, 1994). Rhinolalia is
meant speech deficiency, which is mainly expressed in the change
of voice, in the sound of the voice, and in the tone of speech.

1.6 Language Development of Children with ADHD
1.6.1 Language Development Disorders

Children who present a delay in their language development
usually have a poor vocabulary, have difficulty acquiring words, use
mostly simple sentences, omit elements of the sentence, avoid
complex expressions and usually have a slow speech rate.
Considering the above elements, these children present disorders of
linguistic expression, and usually, 50% of these individuals acquire
normal speech as they grow older (Papadatos, 2010). Slow speech
development is not the only difficulty of children with ADHD but is
also considered an important prerequisite for the appearance of
more complex speech disorders. Of course, if these problems are
diagnosed early, that is, if there is prevention, many secondary
problems will be avoided (Varvogli, 2005).

1.6.2 Language Disorders in Children with ADHD

Many times, ADHD tends to coexist with learning difficulties,
and the existence of learning difficulties makes it difficult to make
the effort, especially for smooth integration into the school context.
Research shows that, in a large percentage, children with ADHD
face learning difficulties and children with specific learning
difficulties (e.g. dyslexia, dysgraphia) quite often show ADHD. One
area that is affected by the coexistence of ADHD and learning
disabilities is writing. The writing disorders observed in 50% of
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children with ADHD are a result of the weakness of their visual and
motor coordination.

Research results have confirmed that, in cases where ADHD
coexists with dyslexia, secondary problems, such as low self-esteem
and self-esteem as well as school withdrawal, are more common
compared to children diagnosed with ADHD alone (Willcutt &
Pennington, 2000). Central auditory processing disorder is due to
ADHD as a primary disorder, as all the signs and symptoms of this
disorder are secondary symptoms of ADHD. We can also conclude
this as the nuclear causes of this disorder have not been clarified,
while organic problems such as partial hearing loss have been ruled
out.

According to some studies, 20-30% of preschool and primary
school children diagnosed with SLD were also subsequently
diagnosed with ADHD. Also, more than 60% of children who were
first diagnosed with ADHD were also diagnosed with SLD
(Papailiou, 2012). ADHD is the core problem that subsequently
leads to SLD. Also, we could say that SLD is a result of the lack of
auditory discrimination, which has also been mentioned as a
disorder. So, to be clearer, ADHD could be the core problem that
will cause auditory discrimination problems which will then cause
SLD.

1.6.3 Language Development and ADHD

Children with ADHD often present difficulties in their language
development, that is, in the development of speech and language.
According to epidemiological studies, it is found that 6 to 35% of
children with ADHD are late in speaking. In conclusion, we would
say that the difficulties in their speech development are directly
related to the learning difficulties they sometimes face.
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In the field of phonology, children with ADHD face phonological
and articulation disorders. These are deviations that concern the
pronunciation of phonemes and are due to difficulties in articulation
or to failures and problematic sequence of words. It has also been
found that children with ADHD sometimes speak very quickly and
sometimes very slowly depending on the communication conditions
(Breier et al., 2002; Kakouros & Maniadaki, 2012). Regarding the
development of vocabulary in children with ADHD, relevant
research results in conflicting results. Kim and Kaiser (2000) found
that the performance of children with ADHD at school age in
understanding vocabulary does not differ from other typically
developing children.

The area of syntax and morphology in children with ADHD has
not been studied enough. Korkman, Kirk and Kemp (1998)
investigated the ability of school-age children with ADHD to
understand complex sentences. Also, the syntax of spoken language
is particularly simple, as even verbs are omitted in many cases
(Kakouros & Maniadaki, 2012). In order to develop the language of
children with ADHD, the development of the pragmatics sector
plays a special role. This sector studies, as we have mentioned above,
the relationship between language and the environment, and its
components are dialogue, narration and linguistic act (Papailiou,
2005). Finally, the main problem that children with ADHD face in a
social interaction is that they do not have time to process what is
said. This results in them being left with many gaps and working in
their minds things that others have already passed over, entering
new topics (Ashley, 2010).
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PART II: EMPIRICAL PART

CHAPTER 1: RESEARCH METHODOLOGY

1.1 Purpose and Objective Study

The aim of this quantitative study is to investigate language
development in children with multiple disorders by examining the
perceptions of general and special education teachers in primary and
secondary education within the Region of Central Macedonia.

The objectives of this study are:

e to examine teachers’ perceptions of language development
in children with multiple disorders.

e to investigate factors associated with language and learning
difficulties in these children.

e to explore the role of general and special education
teachers in the identification and support of children with
multiple disorders. and

e to provide evidence-based recommendations for
educational practice and future research.

1.2 Research Questions — Hypotheses of Study

According to the purpose and objective of this research, its
research questions (R.Q.) are:

I* R.Q.: What is the role and impact of collaboration between
general teachers, special education teachers, and speech
therapists in supporting children with learning disabilities?

2" R.Q.: How effective is the current process for identifying
students with multiple disorders in schools, and what

17




improvements can be made to enhance their identification
and teaching?

37 R.Q.: What are the challenges faced by children with multiple

disorders in primary and secondary education, and to what
extent do they require special assistance?

4™ R.Q.: How effective are the current teaching strategies and

5" R.Q.:

available resources in supporting children with multiple
disorders, and what improvements can be made?

How do specialists and collaboration between teachers and
specialists impact the inclusion and support of children
with multiple disorders in mainstream schools?

6" R.Q.: How do demographic characteristics affect teachers’

Also,
I'"RH.:

2" R H.:

3“RH.:

4"R.H.:

opinions?

the following research hypotheses (R.H.) arose:
Collaboration between general teachers, special education
teachers, and speech therapists positively impacts the
academic and social development of children with learning
disabilities.

The current process for identifying students with multiple
disorders is inadequate, and improvements in training,
assessment tools, and interdisciplinary collaboration can
enhance both identification and teaching effectiveness.
Children with multiple disorders face significant academic,
social, and behavioral challenges in primary and secondary
education, requiring specialized assistance across multiple
areas of their development.

Current teaching strategies and available resources are only
moderately effective in supporting children with learning
disabilities, and targeted improvements in instructional
methods and resource allocation can lead to better

outcomes.
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5" R.H.: The involvement of specialists and the collaboration
between teachers and specialists positively affect the
inclusion of children with multiple disorders in mainstream
schools, improving both academic performance and social
integration.

6™ R.H.: Teachers’ opinions significantly differ based on age, years
of profession, education type, School level and work
position.

1.3 Research Sample - Sampling Methodology

Quantitative research, such as the present one, refers to the
systematic investigation of phenomena with statistical methods,
mathematical models and numerical data. It focuses on the
measurement of theoretical concepts through some tools.

In this study, a properly designed questionnaire with 54 closed-
ended Likert scale questions was used. The appropriately selected
research sample consisted of 365 teachers, 173 men and 192 women,
who were working in primary and secondary general and special
schools in the Region of Central Macedonia, while for selecting the
sample was applied the random sampling technique.

1.4 Research Questionnaire

The research questionnaire used in this study was divided into
the following 3 main parts: “A. Demographics” with 7 multiple
choice questions, “B. Main Questionnaire” with 25 Likert-type
questions, and “C. Children with Multiple Disorders— ChMD” with
22 Likert-type questions.

For collecting the participants’ responses was used the software
“Google Forms” was selected, which automatically records and
stores them in an excel table, and so, it is therefore easy to process
them later. The questionnaire was distributed online (e-mail, viber,
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messenger, etc.) to the participating teachers through the various
social networks and teacher groups. Finally, as the researcher of this
study, I collected 365 fully complete questionnaires/ responses by
the teachers, during the conduct of the present main survey (from
October 1, 2024, to December 20, 2024).

1.5 Pilot Test

The pilot test, which was preceded of the main investigation and
was conducted from 1/9/2024 to 20/9/2024, the questionnaire was
sent to 45 teachers (20 men & 25 women), which represented 12.3%
of the main survey sample (365 teachers). This action became in
order to improve the quality and time of completing the
questionnaire in the main research, and also the researcher to take
the appropriate corrective actions. Then, the Cronbach’s Alpha (o)
reliability test was performed through SPSS statistical package,
which for this case is very high because in all sections of the
questionnaire the value of (o) is higher than 0.80.

1.6 Collection, Processing and Analysis of Results

After checking the correctness of the collected questionnaires,
the participants’ responses were transferred to the IBM - SPSS
Statistics - Version 27 for windows statistical package, while the
level of statistical significance was set at p<0.05. The statistical
analysis that came up and was applied to the results of the
questionnaire utilized both descriptive and inductive statistics. A test
of independence was then performed with the chi-square test
procedure to investigate the proportionality of the sample and any
effects between demographic characteristics.

1.7 Research Limitations
Although the research sample of 365 teachers in the present study
is satisfactory for drawing safe and reliable conclusions, it could not
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be considered representative of all corresponding teachers working
in various schools across Greece, and thus the result of this research
cannot be generalized. Other limitations are the limited access to
participating teachers, as well as their reduced willingness for
participation, through social networking media. Also, there was
practical difficulty due to the very little time available to investigate
the research topic. This certainly negatively affects the research and
thus expresses the necessity of future corresponding research.

1.8 Research Ethics and Conduct

In the context of this primary research, the framework of the most
widely accepted ethical principles, whose existence is identified in
the context of autonomy, justice and non-harm to the participants,
was fully maintained. Me as the researcher of the present survey,
and in order to safeguard the participants, obtained their consent to
voluntarily participate in this primary research process, and made
them aware of its purposes. I also assured them of maintaining their
full anonymity as well as of their equality and consistency with the
principles of scientific ethics.
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PART III: ANALYSIS OF RESEARCH RESULTS

CHAPTER 1: RESULTS PRESENTATION AND ANALYSIS

1.1 Introduction

This chapter analyzes, through tables and graphs, the data
collected to serve this research, which resulted from the 365
complete responses of teachers to the questionnaire, which came
from 173 males and 192 females. The responses were submitted to
3 examination phases (sorting, diagnostic and remediation phase),
so that their quality becomes high, they are acceptable for analysis
and they arise through a structured approach and organized control.
The individual analyses that follow give particular emphasis to
aspects of the topic concerning the language development of
children with multiple disorders.

1.2 Demographics

For a better understanding of the entire research process and the
presentation of the results, Table 1 below refers to the questions 1 -
7 of the 1% part “A. Demographics” of the survey questionnaire and
shows in detail, by demographic characteristic category, the
distribution percentages of the 365 general and special education
teachers (173/47.4% men, 192/52.6% women) working in primary
and secondary schools in the Region of Central Macedonia.
145/39.73% of teachers who participated in this study had an age
25-34 years, 102/27.95% from them 35-44 years, 74/20.27% were
45-54 years, while 44/12.05% were over 55 years. Also, 132/ 36.16%
teachers had previous service 1-10 years, 114/31.23% teachers 11-
20 years, 82/22.47% teachers 21-30 years, while 37/10.14%
teachers had previous service more than 30 years.
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Table 1. Distribution of participating teachers’demographics.

Teachers® Demographics in Main Rescarch

Cender
Malc Female Total
173 (47,4%) 192 (52,6%) 365 (100%)
Age
25 -34 35-44 45 - 54 55+
145 (39,73%) | 102 (27.95%) | 74 (20,27%) 44 (12,05%)
Years of Service
1-10 11-20 21-30 30 +
132 (36,16%) 114 (31,23%) | 82 (22.47%) 37 (10,14%)
Education. Level
Basic Degree | MSe [ PhD
272 (74,52%) | 8523.29%) | 8(219%) |
Education Type
General Special
Education Education

301 (82,47%) | 64 (17,53%)

School Level

Primary Secondary
Education Education
238 (65.21%) 127 (34,79%)
‘Work Position
Dircetors Deputy Permanent Deputy Spcech Psycholo- | Occupational
directors teachers teachers therapists mists therapists
18 (4,93%%) 22 (6,03%) 171 (46.85%) 128 (35.07%) L1 (3.01%%) | 7 (1.,92%) &(2,19%)

1.3 Classrooms’ Structure Regarding Students with Disabilities

As has emerged from this research (questions 1 — 3 from the 2"
part “B. Main questionnaire”), a significant number of classrooms
have at least 1 student with learning disabilities(205 classes/56,2%),
with multiple disorders (82 classes/22,5%) or with language
disorders (125 classes/34,2%), with the learning disabilities being
the most common. However, the distribution varies, with some
teachers managing larger numbers of these students, while the
findings highlight the varying levels of diversity and complexity in
student needs across classrooms and the importance of appropriate
support systems for teachers.

1.4 Analysis of Main Questionnaire

The data in this subchapter are based on questions 4 - 8 from the
2™ part of “B. Main questionnaire” that assess the role of speech
therapists and general and special teachers in supporting students
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with learning and language disorders in primary and secondary
education. The results of the participants’ responses are presented in
Table 2 below, and in general 45.2% of teachers believe that they
can manage these children “A little”, 29.3% “Very little” and 6.8%
“Not at all”.

Table 2. Assessment of speech therapists/special teachers in supporting students
with learning/language disorders in primary/secondary education.

Not at all | Very little A little Very Too much

N (%) N (%) N (%) N (%) N (%)

4. Do you think you can manage the
children with receptive language
disorder and/or cxpressive language
diserder you have in your class?

25(6,8) | 107(293) | 165(452) | 39(10.7) 29 (7,9)

W

Is the presence and action of a speech
therapist necessary in  primary/ 2 (0,5 13 (3.6) 42 (11,5) 123 (33,7) 185 (50,7)
secondary cducation?

6. How useful do you think that a speech
therapist’s assessment is for a child
with learning disabilities who attends
primary/secondary school?

4(1.1) 15 (4,1) 18 (4,9) 132 (36,2) | 196 (53,7)

7. How useful do you think that a speech
therapist’s assessment is for a child
with multiple disorders who attends
primary/secondary school?

12(33) | 25(6,8) 38 (10,4) | 118 (323) | 172 (47.1)

8. Is the presence and action of a special
tcacher nccessary in primary/ 15 (4,1) 44 (12,1) 65 (17,8) 137 (37,5) 104 (28,5)
secondary education?

In terms of the necessity and usefulness of a speech therapist in
primary and secondary education, respectively an overwhelming
50.7% and 53.7% of respondents believed their presence and action
were “Too much” 33.7% and 36.2% “Very” usefull. The question
regarding the necessity of special teachers in primary/secondary
education reveals that 37.5% of participants found their presence
“Very” necessary and 28.5% considered it very necessary “Too
much”.

The following Table 3 (questions 10 — 12 from the 2" part “B.
Main questionnaire”) presents the distribution of responses
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regarding the importance of collaboration between teachers and
specialists in supporting students with learning disabilities. The
results demonstrate a strong consensus on the necessity of
collaboration across various roles. Also, it is underscored the
significance of both speech therapists and special teachers working
together to address the diverse needs of students. Lastly, the
collaboration between general teachers and special teachers was
also strongly endorsed.

Table 3. Importance of collaboration between teachers and specialists for
supporting students with learning disabilitie.

Notatall | Very little | A little Very Too much
N (%) N (%) N (%) N (%) N (%)
10. Is the collaboration between general
teachers and  speech  therapists 2(0.3) 14 (3,8) 32(8,8) | 178 (48.8) | 139(38,1)
important?
11. 1s the collaboration between special
teachers and  speech  therapists - 4 (LD 12(3,3) | 143(39.2) | 206 (36,4)
important?
12. Is the collaboration between general
teachers  and  special  teachers -—-- 8(2.2) 12(3,3) | 68(18.,6) | 277 (75,9
important?

Table 4 below (question 15 from the 2™ part “B. Main
questionnaire”) presents the distribution of responses regarding the
role of special education teachers in supporting children with
learning disabilities across four key functions: therapeutic,
diagnostic, informative, and supportive. In summary, the findings
suggest that the most significant role for special education teachers
is providing support, followed by offering information and less
emphasis on therapeutic and diagnostic functions.
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Table 4. Roles of special education teachers in supporting children with
learning disabilities.

I5. The role of special teachers | Nogatall | Verylittle | A little Very Too much
in relation to children with
learning disabilities is: N (%) N (%) N (%) N (%) N (%)
a. Therapeutic 37¢10,1) | 115(315) | 105(28,8) | 63(173) | 45(12.3)
b. Diagnostic 2363) | 112607 | 7921,6) | 87(238) | 64(17.5)
¢. Informative 35(9.6) | 71(195) | 78(214) | 92(252) | 89(24.4)
d. Supportive 8(2.2) 1027 | 55(151) | 137(37,5) | 155(42.5)

The following Table 5 (question 16 from the 2" part “B. Main
questionnaire”) presents the distribution of responses regarding the
perceived role and impact of various specialists in supporting
children with learning disabilities. The findings show that speech
therapists and occupational therapists are viewed as having the most
significant roles in supporting children with learning disabilities,
followed by psychologists and special teachers. General teachers,
on the other hand, are seen as having a much more limited role.

Table 5. Roles and impact of specialists in supporting children with learning

Disabilities.

16. Which specialists and to what | Notatall | Very little A little Very Too much
extent do you think can help a
child with learning disabilities? N (%) N (%) N (%) N (%) N (%)
a. Psychologist 5(14) 14 (3,8) 86(23,6) | 117(32,1) | 143(39.2)
b. Speech therapist 2(0.,5) 7(1.9) 35(9,6) | 124 (34,0) | 197 (54.0)
¢. Occupational therapist 4(1,1) 12(3,3) 35(9,6) 149 (40,8) | 165 (45.2)
d. Special teacher 4(L.1) 25(6.8) | 123(33.7) | 108(29.6) | 105 (28.8)
e. General teacher 145(39,7) | 119 (32,6) | 88 (24,1) 11 (3) 2(0,5)

Regarding the distribution of responsibility for identifying
students with learning disabilities (question 17 from the 2™ part “B.
Main questionnaire”), as it is depicted in Table 6 below, is evaluated
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a range of professionals, such as director, general teacher, special
teacher, speech therapist, psychologist, psychiatrist, pediatrician,
and neurologist. In summary, the findings show that special teachers
and speech therapists are perceived as the most responsible for
identifying students with learning disabilities, with psychologists
and pediatricians viewed as having a more peripheral role. The
school director and general teachers are largely excluded from the
responsibility for identifying students with learning disabilities.

Table 6. Responsibility per teacher or specialist position for identifying
students with learning difficulties.

17. Who . do‘ you  think - is Notatall | Very little A little Very Too much
respo.n.SI_ble in your school f_"or
laming i | NC® | New | New | New | New
a. School director 249 (68,2) | 76(20.8) 23 (6,3) 12.(3,3) 5(1.4)
b. General teacher 96 (26,3) | 167 (45,8) 46 (12,6) 37 (10.1) 19(5.2)
c. Special teacher 9(2,5) 14 (3,8) 74 (20,3) 133(36,4) 135(37)
d. Speech therapist 0 (0) 6(1,6) 41(112) | 145(39,7) | 173 (47.4)
e. Psychologist 38(10,4) | 114(31,2) | 123(33,7) | 43(11,8) | 47(12.9)
f. Psychiatrist 40 (11) 87(23.8) | 147403) | 56(15.3) 35 (9,6)
g. Pediatrician 4001 | 11230,7) | 126(34.5) | 68(18.6) 19(5,2)
h. Neurologist 41(11,2) 103 (28,2) 132 (36,2) 75 (20,5) 14 (3,8)

The results in Table 7 below (question 20 from the 2" part “B.
Main questionnaire”) represent the importance of various factors in
educating children with learning disabilities. In summary, the data
indicates a strong consensus on the importance of specialized
training, effective intervention strategies, and timely referral to
specialists in educating children with learning disabilities. While,
basic teaching education is also deemed important, and the results
show a more nuanced view regarding communication with parents.
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Table 7. Factors assessing for educating children with learning disabilities.

i i ] Strongly Neither Strongly
20, .How ‘nnpquant dL? you find .llle ﬁ'sa rge:: Disagree agree/Nor Agree . rege.
f(l)l_]l?iwmg '11]11 terms gf te)(_lll_ufan?g 1528 disagree g
children with learning disabilities? N (%) N (%) N (%) N (%) N (%)
a. Basic teaching education 2(0,5) 17 (4,7) 123 (33,7) 134 (36,7) | 89(24.4)
b. Tdentification and evaluation 1002,7) | 35(9.6) 102 (27.9) | 121(33.2) | 97 (26,6)
c. Effective ways of intervention 6 (1,6) 8(2,2) 98 (26,8) 119 (32,6) | 134 (36,7)
d. Care for training and post- } G
praduate special education 2(0,5) 7(1.9) 56(15.3) | 104(28.5) | 196(53,7)
¢. Communication with parents 18(4,9) | 111304 93 (25.5) 76 (20,8) 67 (18,4)
f. Immediate referral to specialists <
in lcarning difficultics 30.8) 42(11,5) | 12333,7) | 197064)

Table 8 below (question 25 from the 2™ part “B. Main
questionnaire”) highlights the effectiveness of various teaching

strategies for supporting students with learning disabilities.

Table 8. Effectiveness’ evaluating of teaching strategies for students with

learning disabilities.

25. How effective are the following Not Little Effective Very Absolutely
ways in which teachers can | effective effective effective effective
contribute to students learning
disabilitics? N (%) N (%) N (%) N (%) N (%)
a. Referral to a speech therapist - 5(14) 47 (12,9) 126 (34,5) 187 (51,2)
b. Referral to a teacher 255(69,9) | 46(12,6) 27 (7.4) 23 (6,3) 14 (3,8)
c. Referral to a psychologist 214 (58,6) | 75(20,5) 32(8.8) 28 (7.7) 16 (4,4)
d. Informing them of learning

P 2(0,5) 18 (4.9) 65(17.8) | 143(39.2) | 137(37.5)
e. Referral to centers of

diagnosis, evaluation and -—-- 2 (0,5) 18 (4.9) 76 (20,8) 269 (73.7)

support

Referring students to a speech therapist was considered highly
effective, referring students to teachers was seen as less effective,
referrals to psychologists were considered “Not effective” by the

58.6% of the participants, though less positively than speech
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therapist referrals. Informing teachers about learning disabilities
was deemed “Very effective” or “Absolutely effective” by 76.7% of
respondents, while the referral to diagnostic centers had the highest
approval, with 73.7% of participants rating it as “Absolutely
effective”.

1.5 Analysis of ChMD Questionnaire

Table 9 (question 1 from the 3™ part “C. Children with multiple
disorders— ChMD”) below examines teachers’ perceptions of their
work experience with children who have multiple disabilities. 73.7%
of them believe that have not satisfactory experience, and 22.7%
that have adequate experience. This suggests a significant gap in
teachers' preparedness in addressing the needs of students with
multiple disabilities.

Table 9. Evaluation of teachers’ work experience with children with multiple
disabilities.

Yes No

N (%) N (Ya)

1. Do you consider that you have satisfactory work experience

concerning children with multiple disabilities? 83 (22,7) 269 (73.7)

In the next Table 10 (question 2 from the 3™ part “C. Children
with multiple disorders— ChMD”) it seems the distribution of
teachers’ experience working in various combinations of children's
multiple disabilities. The results indicate varied exposure across
different disability combinations. We can observe that teachers have
more experience in some combinations (e.g. intellectual
disabilities/motor disabilities), and less experience to other
combinations (autism and speech/language impairment). The data
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suggest varying levels of familiarity and experience across the
spectrum of multiple disabilities.

Table 10. Experience according to type and frequency of work on children with
multiple disabilities

2. With which kind of the following children’s | A few Several Many Always
multiple disabilities and how often have you times times times
worked? N (%) N (%) N (%) N (%)
a. Intellectual disability and motor disability 13(15,7) 32 (38,6) 23 (27,7) 15(18,1)
b, Intellectual disability and mental retardation 33(39,8) 20 (24,1) 18 (21,7) 12 (14,5)
c. h?t-el_lect_ual disability and autistic spectrum 13(15,7) 37 (44,6) 25 (30,1) $(9.6)
disorder
d. Intellectual disability and deafness 52 (62,7) 21(25,3) 7(8.4) 3 (3,6)
¢. Intellectual disability and spcech problems 24 (28,9) 29 (34,9 19 (22,9) 11(13,3)
f. Mental retardation and visual impairment 45 (54,2) 18 (21,7) 13 (15,7) 7(8.4)
g. Mental retardation and hearing impairment 43 (51,8) 24 (28,9 11(13,3) 5(6,0)
h. Mental retardation and speech problems 6(7.2) 32 (38,6) 27 (32.5) 18 (21,7
i. _Mcn_tal retardation  and  speech/language 1 (13.3) 31 (37.3) 25 (30,1 16 (19.3)
impairment
J. Autism and speech problems 5(6,0) 28 (33,7) 26 (31.3) 24 (28,9
k. Autism and speech/language impairment 7(8.4) 31(37.3) 23 (27.7) 22 (26,5)

Table 11 below (question 3 from the 3™ part “C. Children with
multiple disorders— ChMD?”) presents the distribution of teachers’
evaluation of their work experience with children who have
receptive and/or expressive language disorders. 53.2% of teachers
reported having satisfactory work experience with these children,
while 46.8% of them do not consider their experience satisfactory
in this area.

Table 11. Teachers work experience evaluation for children having receptive
and/or expressive language disorders.

Yes No

N (%) N (%)

3. Do you consider that you have satisfactory work experience
concerning children with receptive language disorder and/or | 194 (53,2) | 171 (46,8)
expressive language disorder?
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Table 12 (questions 4 - 5 from the 3™ part “C. Children with
multiple disorders— ChMD”) presents the distribution of teachers’
opinions on the appropriate school placement for children with
multiple disorders and children with receptive and/or expressive
language disorders. Findings suggest that teachers are more inclined
to place children with language disorders in mainstream schools,
whereas they generally believe that children with multiple disorders
would benefit more from a special school environment.

Table 12. Teachers’ views on school choice for children with multiple
disabilities and receptive and/or expressive language disorders.

Mainstream Special
school school
N (%) N (%)
4. In your opinion, which of the following two schools 131 (35,9) 234 (64.1)

should children with multiple disabilities attend?

5. In your opinion, which of the following two schools
should children with receptive language disorder or/and 276 (75,6) 89 (24.,4)
with expressive language disorder attend?

Table 13 (question 6 from the 3rd part “C. Children with multiple
disorders— ChMD”) assesses the extent to which teachers believe
children with different types of multiple disorderscan attend
mainstream schools. The findings show varying levels of support
for inclusion, depending on the combination of disabilities. In
summary, the findings show that children with intellectual
disabilities combined with motor, speech, or hearing impairments
are viewed as less suitable for mainstream schools, while children
with autism and speech issues are seen as more likely to benefit from
inclusion in mainstream settings. The overall trend suggests that the
combination of disabilities significantly impacts teachers’
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perceptions of the possibility for inclusion in regular educational
environments.

Table 13. Assessing children’s inclusion with multiple disorders in mainstream

schools.

6. In your op_inion,‘ which af.the follex:ing Not at all Very little A little Much Very much
types of children with multiple ; ;
disabilitics and to what extent could they - -
attend mainstream schools? N (%) N (%) N (%) N (%) N (%)
a. Intellectual disability and motor - - - .

disability 54 (14,8) 87 (23.8) 186 (51.0) 27(7.4) 11(3,0)
b. Intellectual disability and mental <

retardation 63 (17.3) 65 (17.8) 198 (54.2) | 24 (6,6) 15 (4,1)
c. Intellectual disability and autistic <

spectrum disorder 48 (13,2) | 78 (21.4) | 202(553) | 23(6,3) 14 (3,8)
d. Intellectual disability and deafness 12 (3.3) 183 (50.1) | 154 (42,2) 11(3,0) 5(1.4)
e. Intellectual disability and speech -

problems 12(3,3) | 227(62.2) | 107(29,3) | 12(3.3) 7(1,9)
f. Mental retardation and visual "

impairment 23 (6.3) 260 (71.,2) 65 (17,8) 14 (3.8) 3(0,8)
g, Menial relardation and hearing - - P,

impairment 18 (4,9) 255 (69,9) 75(20,5) 13(3,6) 4(1,1)
h.  Mental  retardation  and  speech .

problems 9(2,5) 237 (64,9) 98 (26,8) 15 (4,1) 6(1,6)
i. Moental relardation  and  spoech/ 2

Janguage impairment 17 (4,7) 219 (60,0) | 107 (29.3) 14 (3,8) 8(2,2)
Jj. Autism and speech problems 3(0.8) 179 (49.0) 139 (38.1) 27(7.4) 17 (4,7)
k. Autism and  speech/language N < <

impairment 43(11,8) | 165(45.2) | 119(32.6) | 23(63) 15 (4,1)

Table 14 below (questions 7 - 22 from the 3rd part “C. Children
with multiple disorders — ChMD”) presents the results of several
key insights regarding teachers’ beliefs and practices in identifying,
managing, and teaching children with disabilities. More specifically,
the results and general trends suggest: A stronger perceived
readiness and more focused planning for working with students with
language disorders compared to those with multiple disabilities, the
existence of a clear need for increased training, for the provision and
use of more effective resources, as well as better assessment tools,
particularly to address the needs of students with multiple
disabilities. Finally, there are mixed views from teachers on existing
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resources, and more planning for goal setting for children with

language disorders.

Table 14. Teachers’ beliefs about their abilities and skills to identify, managing

and teaching children with disabilities.

to be dealing with them satisfactorily?

Yes No
N (%) N (%)
7. Do you believe that you have the abilities and skills to work in your class .
with children having multiple disabilities? 189 (51.8) | 176 (48.2)
8. Do you believe that you have the abilities and skills to work in your class
with children having receptive language disorders or/and cxpressive language | 267 (73,2) | 98 (26,8)
disorder?
9. Do you believe that you should have special training and professional 294 (80.5) | 71 (19.5)
qualifications to be able to work with children with multiple disabilities? i >
10. For managing children with receptive language disorder and/or expressive
language disorder, do you think that you should attend special programs and | 323 (88,5) | 42 (11,5)
seminars?
11. Arc you planning to use some assessment lools/tests to identify the
educational and learning areas of the students with multiple disabilities? 162 (44:4) | 203 (55,6)
12. Are you planning to use some tests to identify the educational and learning
arcas of the students with receptive language disorder and/or expressive | 197 (54) 168 (46)
language disorder?
13. Do you plan to use specific sections of the educational manual/guide to
identify the educational and learning areas of the student with multiple | 175 (47.9) | 190 (52.1)
disabilitics?
14. Do you think that school textbooks are useful for a teacher or specialist to
manage children with receptive language disorder and/or expressive | 158 (43,3) | 207 (56,7)
language disorder?
15. Do you believe it is necessary to set short-, medium- and long-term learning
goals for students with multiple disabilities? 256.(70.1) | 109.(29.9)
16. Do you believe it is necessary lo set le_ammg goals for sluldenls with 287 (78.6) | 78 (21.4)
receptive language disorders and/or expressive language disorder?
17. Do you plan to use some specialized instructional activitics, tools, and/or
strategies lo achieve learning goals for the students with multiple | 98 (26,8) 267 (73,2)
disabilities?
18. Do you think that there are certain school activities or strategies that could
help to achieve learning goals for children with receptive language disorder | 307 (84,1) | 58 (15,9)
and/or expressive language disorder?
19. Have you found the activities and strategies in the educational manual, .
which involve children with multiple disorders, interesting and useful? 153 (41,9) | 21268.1)
20. Do you think that the existing educational material and suggested activities
help tecachers to manage students with receptive language disorder and/or | 134 (36,7) | 231 (63,3)
expressive language disorder?
21. The challenges, difficulties and problems presented in the classroom by
children with multiple disabilities, are you considered to be dealing with | 168 (46) 197 (54)
them satisfactorily so far?
22. The difficulties presented in the classroom by children with receptive
language disorder and/or expressive language disorder, are you considered | 234 (64,1) | 131 (35,9)
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1.6 Reliability Analysis of Questionnaires Modules

Regarding the reliability analysis of the questionnaire’s modules,
and more specifically regarding the value of the Cronbach’s alpha
index (a) per module, the following have emerged during the
analysis. It would also be an omission if at this point the subject
were not mentioned, that for all modules that follow (cases A and
B), the range in which the alpha index (a) fluctuates is from 0.965
to 0.802. Thing which suggests an excellent, very high, high or good
level of internal consistency, while in the case of removing any of
the questionairrie items, it would not substantially improve scale’s
reliability. Also, the 2 cases below (A and B) arise from and are
combined with the Table 40, which is included in the main doctoral
thesis.

A) 2" Part of the Questionnaire Entitled “B. Main Questionnaire”
Module (Questions 4 - 8): “Assessment of the role of speech
therapists and special teachers in supporting students with learning
and language disorders in Primary/Secondary Education”.
Cronbach’s alpha (a) is 0.892 and is considered too high.

Module (Question 9): “Assessment of the need for special help
in children with learning disabilities across various areas”.
Cronbach’s alpha (a) is 0.933 having excellent internal consistency.

Module (Questions 10-12): “Importance of collaboration
between teachers and specialists in supporting students with
learning disabilities”. Cronbach’s alpha (a) is 0.873.

Module (Question 13): “Teachers’ views on the extent to which
children with learning disabilities exhibit: behavioral or
psychosocial disorders, sensory malfunctions, fine motors,
communication and intellectual disability”. Cronbach’s alpha (a) is
0.864.
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Module (Question 14): “Role of speech therapists in supporting
children with learning disabilities”. Cronbach’s alpha (a) is 0.875,
and indicates a high internal consistency.

Module (Question 15): “Role of special education teachers in
supporting children with learning disabilities”. Alpha index (o) is
0.856 indicating a high level of internal consistency.

Module (Question 16): “Role and impact of specialists in
supporting children with learning disabilities”. Cronbach’s alpha (o)
is 0.872 and indicates high internal consistency.

Module (Question 17): “Responsibility for identifying students
with learning disabilities in schools”. Cronbach’s alpha (o) is 0.895
and so has excellent internal consistency.

Module (Question 18): “The amount of assistance that general
educators receive when teaching children with learning disabilities,
from: colleagues, special educators, school principals, parents of
children, psychologists, speech therapists”. Cronbach’s alpha () is
0.857.

Module (Question 19): “Teachers’ perception of the effectiveness
of current practices for identifying and teaching students with
learning disabilities”. Cronbach’s alpha (a) is 0.857.

Module (Question 20): “Perceived importance of various
educational factors in the education of children with learning
disabilities”. Cronbach’s alpha (a) is 0.863.

Module (Questions 21-24): “Teachers’ perceptions about the
challenges faced by students with learning disabilities”. Cronbach’s
alpha index (o) is 0.802.

Module (Questions 25): “Effectiveness of ways/strategies (e.g.
referral to speech therapist, psychologist) in which teachers can
contribute to students’ learning disabilities”. Cronbach’s alpha index
(a) 1s 0.873 and suggests a high level of internal consistency.
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B) 3" Part of the Questionnaire Entitled “C. Children with Multiple
Disorders = ChMD”
In this section, only 2 questions (No 2 & 6) of the 3" part of the
research questionnaire are examined, which are the following:
Module (Questions 2): “Experience and frequency of teachers'
work in different types/combinations of disabilities (e.g. intellectual
disability and motor disability or mental retardation, mental
retardation and visual impairment or speech problems) in children”.

Cronbach’s alpha index (a) is 0.917, indicating excellent internal
consistency.

Module (Questions 6): “Teachers’ views on the extent to which
children with different types of multiple disorders(e.g. intellectual
disability and motor disability or mental retardation, mental
retardation and visual impairment or speech problems) could attend
mainstream schools”. Cronbach’s alpha index (a) is 0.965, which is
exceptionally high, indicating that the items used to assess teachers’
opinions on the inclusion of children with multiple disordersare
highly consistent.

1.7 Effect of Demographics on Questionnaire’s Modules

The investigation of the influence of teachers’ demographics on
the 15 questionnaire modules was carried out taking into account
the data of Table 40 of the main doctoral dissertation. From this
investigation the following important findings emerged:

There are no statistically significant differences between the male
(N=173) and female (N=192) teachers who participated in the
present research, across all measured dimensions. Also, data
suggests a consistent perspective across the 2 genders regarding the
roles of specialists, challenges, and resources related to learning
disabilities.
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Regarding teachers' age, the results show significant differences
across the 4 age-categories (25-34, 3544, 45-54 and 55+) for all
dimensions. Younger teachers (25-34) seemed to have stronger
perceptions of the roles and importance of specialists, collaboration
and resources regarding students with multiple disorderssupporting.

Also, findings highlight a trend where teachers' perceptions of
support, collaboration, and understanding of multiple disorders
decrease with increasing age. These results may suggest
generational differences in awareness, training, or attitudes toward
multiple disorders and specialist roles in education.

Data show also significant differences in perceptions between
teachers who have different lengths of experience. Teachers with
experience from 1 to 10 years consistently rated their perceptions
the highest across all dimensions (e.g. understanding the challenges
and awareness of learning disabilities, responsibility for identifying
students with multiple disordersin schools). In contrast, teachers
with experience from 21 - 30 years or over 30 years indicated a
potentially more critical or skeptical perspective developed with
extended time in the profession.

The findings suggest that newer teachers may have greater
optimism or awareness about strategies, resources, and
collaboration in supporting students with learning disabilities.
Meanwhile, more experienced teachers may perceive challenges
more critically, possibly due to accumulated experience with
systemic barriers or insufficient resources. Teachers with experience
from 1 - 10 years often differed significantly in their assessments
compared to those with 21 - 30 years or over 30 years, particularly
in dimensions “Assessment of the role of speech therapists and
special teachers” and “Importance of collaboration between
teachers and specialists in supporting students with learning
disabilities”.
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Teachers holding MSc or PhD consistently scored higher across
all dimensions compared to those with only a basic degree. These
findings suggest that higher educational attainment is associated
with a deeper understanding and recognition of the roles, challenges,
and strategies involved in supporting students with learning
disabilities.

From the comparisons between general and special teachers are
derived significant differences across all dimensions, with special
teachers consistently to show a greater awareness and understanding
of supporting students with learning disabilities. These findings
underscore the specialized knowledge and skills of special
education teachers, emphasizing their critical role in fostering
inclusive and effective learning environments.

The findings for primary and secondary education teachers did
not showing statistically significant differences, and so there is an
alignment between the two groups in addressing learning
disabilities.

Comparing the modules by work position we can observe that
there are significant differences in all modules. For example school
directors indicated a greater emphasis on the roles of collaboration,
specialist support, and teaching strategies. Permanent and deputy
teachers had a more moderate view, thing that has a small practical
significance.
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DISCUSSION

From the 15 total modules of the 3-section questionnaire, which
are mentioned in the chapter “8.7 Effect of demographics on
questionnaire’s modules” of the main doctoral thesis, were created
the following 5 dimensions that provide answers to the initially
posed Research Questions (R.Q.), but also indirectly in the Research
Hypotheses (R.H.):

1) Perceived role and collaboration: This dimension answers to
the 1% R.Q. and from the results it seemed that most respondents
fully agree with the importance of cooperation between general
educators, special educators and other professionals, but also with
students' parents. These results are consistent with other studies
strongly supporting the importance of effective intervention and
collaboration strategies between educators and specialists in the
education of children with multiple disorders (Phair, 2021; Redford
et al., 2017; Spinelli et al., 2017). Conclusively, the 1% R.H. is
confirmed, and so: “Collaboration between general teachers, special
education teachers, and speech therapists positively impacts the
academic and social development of children with learning
disabilities”.

2) Identification and responsibility: This dimension answers to
the 2" R.Q. and it was seen that 68.2% of teachers believe that
school directors have little or no responsibility in identifying
students with learning difficulties, and 45.8% from them believe
that general teachers have some responsibility, while the majority
believe that special education teachers have the most important role
in identifying students with learning disabilities. 47.4% believe that
speech pathologists play an important role, and psychologists,
psychiatrists, pediatricians and neurologists are also seen as having
different levels of responsibility. According to the above results, the
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2" R H. is confirmed, and so: “The current process for identifying
students with multiple disorders is inadequate, and improvements in
training, assessment tools, and interdisciplinary collaboration can
enhance both identification and teaching effectiveness”.

3) Challenges and needs: This dimension relates to the 3 R.Q.
and the results of this research showed that students with multiple

disorders face difficulties in reading, writing, spelling and
understanding concepts. Thing which agrees with previous research
(Bishop et al., 2016, Kakouros & Maniadaki, 2012; Van Bakel et al.,
2015). According to the above results the 3™ R.H. is confirmed, and
so: “Children with multiple disorders face significant academic,
social, and behavioral challenges in primary and secondary
education, requiring specialized assistance across multiple areas of
their development”.

4) Effectiveness of strategies and resources: This dimension
concerns the 4" R.Q., and the research results indicate the need for
an integrated approach to supporting students with learning
disabilities, which includes the cooperation of all parties involved
(teachers, specialists, parents) and the provision of specialized
services. This also emerges from previous relevant research (Loe &;
Feldman, 2007, Kakouros &; Maniadaki, 2012). The 33.7% of
general teachers say they get “A lot” of help from colleagues, while
24.1% consider that help 1s “Little”. Also, the 48.2% of teachers said
that received “A lot” of help from special teachers. Help from
speech therapists is highly appreciated, with 54.2% of teachers
receiving “A lot” of help. In addition, the majority (51.2%) of
teachers consider referral to a speech therapist “Absolutely
effective”, while 34.5% consider it “Very effective”. The 40.3% of
teachers receive “Very little” help from children’s parents, and most
of them believe that informing parents about learning difficulties is

very important, with 39.2% considering it “Very effective” and 37.5%
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considering it “Absolutely effective”. According to these results, the
4™ R.H. is confirmed, and so: “Current teaching strategies and
available resources are only moderately effective in supporting
children with learning disabilities, and targeted improvements in
instructional methods and resource allocation can lead to better
outcomes”.

5) Inclusion and impact: The 5™ R.Q. relates to this dimension,
while it is found that only 22% of general teachers have experience
teaching children with multiple disorders. In addition, the results
highlight the need for adequate support structures, such as qualified
staff, adaptations to the learning environment, and continuous
teacher training, to enable inclusion. These findings confirm the 5%
R.H. which says: “The involvement of specialists and the
collaboration between teachers and specialists positively affect the

inclusion of children with multiple disorders in mainstream schools,
improving both academic performance and social integration”.

6) Demographic variability in perspectives: Finally, regarding
this dimension which concerns the 6 R.Q., it seems that younger
and more educated teachers exhibit a more positive outlook on
strategies and collaborations. Based on this result, the 6™ R.H.
“Teachers’ opinions significantly differ based on age, years of
profession, education type, School level and work position” is
confirmed.
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CONCLUSION

The present research investigated teachers’ perceptions of
supporting  students with learning disabilities, exploring
collaboration, identification processes, challenges, effective
strategies, inclusion, and the impact of various factors. The study
confirmed all six research hypotheses, which were originally done.
Key findings include strong support for collaboration between
general and special educators, speech therapists, and other
professionals, though parental involvement requires further
development. The current identification process for multiple
disorders is deemed inadequate, highlighting the need for improved
training, assessment tools, and interdisciplinary collaboration.

Students with multiple disorders face significant academic,
social, and behavioral challenges, requiring specialized support
across multiple developmental areas. While current teaching
strategies and resources are only moderately effective, targeted
improvements in instructional methods and resource allocation are
needed. Finally, specialist involvement and teacher-specialist
collaboration positively impact the inclusion of students with
multiple disorders in mainstream schools, improving both academic
performance and social integration. Teacher demographics (age,
experience, education, school level, and position) significantly
influence their perceptions, with younger, more highly educated,
and specialized educators holding more positive views across all
dimensions.

In conclusion, the complexities surrounding the education of
students with multiple disorders necessitate a multifaceted
approach that encompasses collaboration, rigorous training, timely
identification, effective support strategies, and inclusive practices.
The integration of these components into a cohesive framework
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can significantly enhance educational experiences and outcomes
for students with learning disabilities. The confirmation of all
research hypotheses underscores the critical need for systemic
changes in both policy and practice to sustain and improve the
educational journeys of these learners, thereby ensuring that they
receive equitable education and opportunities for growth and
success.
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RECOMMENDATIONS

The teachers in this study raised some interesting issues and
provided valuable information about current and preferred practices
of collaboration between different disciplines in addressing
language development problems of children with multiple disorders.
In particular, it was found that despite the recognized benefits of
cooperation, difficulties often arise due to limited time, excessive
workload and lack of coordinated planning.

In some cases, teachers may not have the necessary knowledge
or training to work effectively with experts. Also, disruption of
communication or lack of mutual understanding between general
and special educators can hinder the development of a single
strategy.

In conclusion, for cooperation to succeed, it is necessary to have
appropriate infrastructure, training and time for teachers and
specialists to meet regularly and discuss students’ progress. Based
on this study, among other things, could be become the following
recommendations:

e Strengthening the cooperative relations between all
professionals involved in the education of children with
learning difficulties, including general educators, special
educators, speech pathologists and other relevant professionals.

e Schools and teachers should also actively involve parents in
their children’s education by providing opportunities for regular
communication and cooperation.

e Provision of comprehensive professional development is also
an important factor, and so continuous professional
development should be provided to all teachers, focusing on
both basic teaching skills and evidence-based interventions for
children with learning disabilities.
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CONTRIBUTION

This doctoral study contributes to the field of language development
and special education in the following ways:

* It provides empirical evidence regarding teachers’ perceptions of
language development in children with multiple disorders within the
Greek educational context.

« It highlights the importance of early identification of language and
learning difficulties in children with multiple disorders, supporting
timely intervention and improved educational planning.

* It emphasizes the value of interdisciplinary collaboration among
general education teachers, special education teachers, speech and
language therapists, and other specialists involved in supporting
children with multiple disorders.

» It identifies factors that may influence the recognition and
management of language-related difficulties in children with
multiple disorders within educational settings.

« It offers evidence-based recommendations for improving teacher
training and professional development in the areas of language
development and multiple disorders.

* It supports the development of more inclusive educational
practices that address the diverse educational and developmental
needs of children with multiple disorders.
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* [t contributes to educational policy discussions by providing data
that may inform decision-making regarding support services and
intervention programs for children with multiple disorders.

» Benefits for Children with Multiple Disorders
* Earlier identification of language and learning difficulties.

» Improved access to coordinated educational and therapeutic
support.

* More individualized and targeted intervention strategies.

* Enhanced participation in classroom learning, communication, and
social interaction.

* Increased opportunities for academic achievement and educational
inclusion.

* Better long-term educational, linguistic, social, and developmental
outcomes through timely and appropriate support.
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