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Jucepmayuama e obcvoena u HacoyeHa 3a 3awuma om Kameopa
o Icuxonoeusn ™ kvm  Quiuocogpckus  pakyimem na FOeozanaden
yHusepcumem ,, Heogpum Puncku“ Brazoegepao.

Ilo omuowenue Ha cmpykmypama u CbObPICAHUENO, OUCEPMAYUIMA
cvOvporca nem ocHosHu 2nasu (Teopemuuna wacm- 3, Memooonozus Ha
uscneosanemo, Aunanuz wa pesynmamume, [uckycus, Oepanuuenus,
3axnouenue, Hayumu npumocu u nyoauxayuu no memama Ha
oucepmayuama

Jucepmayuama e ¢ obwy obem om 162 cmpanuyu, koumo exnougam 22

mabauyu u 1 ¢ueypa. Lumupanama aumepamypa obxsawa 391
3a21a6usl.

3awumama na oucepmayusama we ce npogede na 09.10.2026 2. om 14.00
u. ¢ 3ana 210 A, Ilvpeu xopnyc na FO3Y ,,Heogpum Puncxu* —
brazoesepao, npeo nayuno sncypu.

Mamepuanume 3a 3awumama ca Ha pasnonodiceHue 6 oguca Ha
kameopa , Ilcuxonoeusn na mpemus emadgwc, Ilvpsu xopnyc Ha
[Oz03anaoen ynusepcumem ,, Heoghum Puncxu‘ — Bnazoesepao.
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YBOJ

KOHOmIECTBOTO TpencTaBisiBa penaBam] Nepruo; B YOBEIIKOTO
pa3BUTHE, MPE3 KOWTO WHIAMBUAWTE MPEKHUBSIBAT ObP3M KOTHUTHUBHH,
€MOITMOHAIHH, COLMAIIHU U 00pa3oBaTesHu npomenu. [1pe3 To3u eram ot
YUEHHUIIUTE C€ OYakBa Ja pearupar Ha HApPACTBAIIUTE YYWIHMIIHU
HU3UCKBAaHMA, Aa pa3BUBAT MO-CJIOKHU B3aMMOOTHOIICHHA C BPBbCTHHUILIH,
Jla IOTOBApSAT 32 CEMEIHUTE OYaKBaHUS M TIOCTENIEHHO J1a U3TPadsT MO-
SICHO YYBCTBO 3a JIMYHA HWACHTHUYHOCT. Tesn nmpouccru Ha pasBUTHC
MPOTUYAT B MO-IIUPOKA COLMATHA U 00pa3oBaTeIHa Cpeia, KOSATO MOXKE
HJIN Oa DOAKPCIIA, UM 1a HaTOBAapBa IOHAIIINUTC. 3a YUYCHUIUTE OT r'OpHA
YUUJIMIIHA BB3pAcT, YUMWIHIIIIHATA YCIIEBAEMOCT C€ MPEeBPbHIIA B €UH
OT Hall-BHIUMHTE IMOKA3aTeNH 3a aJalTalus, Thil KaTo ca CBBP3aHU C
HampeIbKa B yYEHUETO, CAMOYYBCTBUETO, 00pa30BaTEIHUTE MPEXOIN U
6”[)I[CHII/IT€ BB3MOXHOCTH. Hopazm Ta3n IMpUYIXMHA HN3YYaBAHCTO Ha
MICUXOJOTHYECKUTEe M KOHTEKCTyadHHUTE (aKTOpU, KOUTO MOJKPEIsT
YYEHHUIIUTE 10 BpeME€ Ha TPYAHOCTH, € OT OCOOCHO HAy4YHO U
o0pa3oBaTenHoO 3HAUCHUE.

HacrosimoTo m3cneaBane ce Gokycupa BbpPXYy yCTOHUMBOCTTA,
KOMUHT CTPATETMUTE W YYWIMIIIIHATA YCIIEBAEMOCT Ha YYEHUIM OT
rOpHa y4WIHIIHA Bb3pacT B I'spuus. Te3u Tpu H3MepeHUs ca TACHO
CBBP3aHH C HAYMHA, IO KOWTO IOHOIIUTE pearupat Ha CTPeC U TPYAHOCTH
B YUWJIUIIIHUS KOHTEKCT. Y CTOHYMBOCTTA C€ OTHACS JI0 CIIOCOOHOCTTA 32
MO3UTHBHA aJanTalus MPU U3MpaBsHE Mpea TPYIHOCTHU, HATUCK WU
3HAUUTCITHN JKUTEHUCKHU MMpEaAN3BUKATCIICTBA. Komuar CTPATCTUUTC
(cTpaTeruuTe 3a COpaBsSHE) C€ OTHACAT JO KOTHUTUBHUTE,
CMOIHNOHAJIHUTC U MNOBCACHYUYCCKUTC YCHUIIMA, YpC3 KOUTO MHIAUBUIAUTC
YIPaBIIsBAT CTPECOBH CUTYaLMU U OJABPIKAT TICUXOJIOTUYECKU OaaHc.
quHHHlLuHaTa YCIICBACMOCT CC OTHACA 40 YYHUIIMIITHUTC TOCTUKCHHUA HAa
YYCHHULIUTE M TPEAOCTaBAT M3MEpUMa HWHAUKAIUS 32 TEeXHUs
oOpasoBaTenieH HanpeabK. PasriexnaneTo Ha TE3M KOHCTPYKIIUH 3a€/THO
MO3BOJISIBA HA M3CJIEABAHETO /1a MOAXOIU KbM YUWIHLIHUS YCIEX KaTo
MHOTOM3MEpEH (eHOMEH, KOHTO ce (opMHUpa OT INCHUXOJIOTHYECKHUTE
pecypcH, CriocCOOHOCTH 3a yIpaBjIeHHE Ha MpoOyieMH u JeMorpadcku
XapaKTePUCTUKH.



AKTyaJqHOCTTa Ha Ta3W TeMa Ce€ 3acWiiBa OT CHBPEMEHHUTE
YCJIOBHS, B KOUTO >HUBEIT M ydar roHomurtere B ['bpuusa. I[lpes
MOCIEAHUTE TOAWHU MIIAJUTe XOpa ca H3JI0KEHH Ha MHOXECTBO
W3TOYHUIIM HA HATUCK, CBBP3aHU C HMKOHOMHYECKATa HECTAOWIHOCT,
oOpa3oBaTelHa HECUTYPHOCT, CEMEWHHS CTpeC M TMOCIETUIUTE OT
nagaemusita or COVID-19. Te3u ycrnoBusi oka3zaxa BIHSHHUE BBPXY
CEMEIHMS JKUBOT, YUMIUIIHUTE PYTUHU, COIMATHOTO B3aMMOJICHCTBUE
Y €MOIIMOHAJIHATA CUTYPHOCT Ha yUYEeHUIIUTE. B CHIIOTO BpeMe rpblkaTa
oOpa3oBaTenHa CUCTEMa IMOCTaBs CHJIEH aKIEHT BbPXY MOCTHKEHUSTA,
OIICHSBAHETO H IOATOTOBKATA 3a OBJCIM aKaJeMHUYHI NbTUINA. B To3u
KOHTEKCT OT YYEHHUIIUTE B TOpHA YUYWJIMIIHA BB3PACT C€ M3HCKBa Ja
yIpaBisiBaT akaJleMUYHUTE OYAKBAHUS, KATO CHIIEBPEMEHHO CE€ CITPaBAT
C JIMYHU U COIIMAIIHU NpeaAn3BuKaTeacTBa. ClenoBaTeIHO, U3CIEIBAHETO
Ha YCTOMYMBOCTTa M KOMHHI CTPATETHUTE CpPEI TPBIKUTE FOHOIIU
OTroBaps Ha €IMH HaBpeMEHEH o0pa3oBaTelieH MpoOJieM U BBIPOC Ha
Pa3BUTHETO.

OT TeopeTHuHa TMEPCIEKTHBA, YCTOMYMBOCTTa € IIHUPOKO
OOCBXKJaHa B TIICHXOJIOTHATA Ha PAa3BUTHETO M 0Opa30BATEIHUTE
uzcneaBanus. Masten (2001) omucBa ycTOMYMBOCTTa KaTo MpoIlec Ha
MOJIOKUTETHA ~ aJanTanvs Tpd HAIWYHNEe Ha  HEOJIArompusTHU
obcrositennctBa, mokaro Luthar, Cicchetti, and Becker (2000)
MOAYEpTaBaT, Ye TS BH3HUKBA YPE3 B3aUMOJICHCTBUETO MEXKIY PUCKOBU
dakropu, 3amUTHU (HAKTOPH M MPOIECH Ha pa3BuTHE. To3u moaxond e
B)KEH, 3aII0TO MPECTaBs YCTOMYMBOCTTA KATO TMHAMHUYCH KaNalluTeT,
KOWTO ce pa3BUBa B PAMKHUTE Ha B3aMMOOTHOIICHUS U COIMANIHA Cpejia.
Toii chII0 Taka U3MECTBAa BHUMAHUETO OT MHAUBHIA CaM I10 ce0e CH KbM
MO-IIIUPOKUTE CHUCTEMH, KOUTO O(OPMAT Pa3BUTHETO Ha FIOHOIIUTE,
BKIIFOUUTEIIHO CEMEHCTBO, YUWJIHINE, BPHCTHUIIM U OOIIHOCT. B To3mM
CMUCHJI, YCTOMYMBOCTTA MOKE JIa ce pa3Oupa KaKTO KaTo JIMUCH, TaKa 1
KaTO KOHTEKCTYyaJeH Mpoliec, KOWTO rmoMara Ha IOHOIIUTE Ja MOJAbpKaT
aganTUBHO (GYHKIIMOHUPAHE, KOTATO C€ COMBCKAT C TPYIHOCTH.

KonuHr crpareruute mpeaocTaBAT AOMBIHUTEIHA TEOPETUYHA
MepcreKkTrBa 3a pazOupaHe Ha ajganTanusaTta Ha oHomute. Cropen
MEepCIeKTHBaTa 3a CTpeca W CHPaBsSHETO, WHAWBUAMTE pearupaTr Ha
CTPECOBH CHUTYyallMM 4Ype3 CTPAaTeTHd, KOWTO MOraT Ja BKIIOYBAT
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pemiaBaHe Ha MpoOJieMH, EMOLMOHAJHA peryjanus, TbpPCEHE Ha
MOJIKperna, W30srBaHe WJIM MO3UTHUBHO TPEOCMUCIsIHE. B yumnmmnus
KOHTEKCT CTpaTeTMMTE 3a CIIpaBsHE ca OCOOECHO BaXKHHM, ThH KaTo
YYEHUIIUTE CE CONBCKBAT C YECTH AKAACMHYHH W MEXTYJIUIHOCTHH
cTpecoBu ¢akTopu. Te Morar jaa BKIOYBAT H3MUTH, HATOBAPEHOCT,
KOHKYPEHIIHS, CTpax OT MPOBaj, HATHCK OT CTpaHa Ha BPBCTHHUIH U
HECUTYPHOCT OTHOCHO OBjemusi oopazoBareneH n3bop. EdextuBHOTO
CTpaBsSHE MOXKE J]a TIOMOTHE Ha YYCHHIIUTE J1a OPTaHU3UPAT yCHUIIHATA
CH, Jla peryjaupaT €MOLMOHAJIHOTO HAaNpeXeHWe M Ja MOJIbpiKaT
aHT@KUPAHOCTTA CHU C y4eHeTo. B pe3ynrar Ha TOBa CTpaTerumuTe 3a
CIpaBsiHE MOraT Ja C€ CUMTaT 3a Ba)XK€H MEXaHMU3bM, 4pe3 KOMTO
IOHOIITUTE CE CIIPABST C TPYTHOCTUTE U ChXPaHIBAT CBOETO aKaJeMHIHO
U TICUXOJIOTHYecKO (PyHKIIMOHUPAHE.

[IpenxomHu n3cnenBaHus MOKa3BaT, Y€ YCTOHYNBOCTTA U KOTTUHT
CTpaTEeTUHUTE Ca CBBbP3aHU C HSKOJKO acleKTa Ha OJarornosydyueTo U
VYWIMIHATA aJanTanusi Npu foHomwuTe. [IpoydBaHusitTa CBBp3BAT
yCTOMYUBOCTTA ChC caMOoe(eKTUBHOCTTA, MOTHBALUATA,
€MOITMOHAIHATA PETYJIanus, MOCTOSIHCTBOTO U MO3UTHBHATA aalTaIus
nof ctpec. [lo mogo6eH HaYMH KOMMHT CTPATErMUTE Ca CBBP3aHH ChC
CIOCOOHOCTTA Ha YYEHHIIUTE JIa C€ CTIPABST C aKaJeMHUYHUS HATHCK U J1a
NOJABPKAT ICUXoNorndecku OanmaHc. Bpb3kata Mexay Tesu
KOHCTPYKTH ¥ YYWIHINIIHATA YyCIEBAEMOCT 00ade oOcTaBa CIIOXKHA.
VYyuauimmHaTa ycreBaeMocT ce (popMHupa OT MHOI'O B3aUMOCBBP3aHU
(bakTOpH, BKIIFOYUTEITHO KOTHUTUBHH CIIOCOOHOCTH, CEMEIHA TIOJIKpeTIa,
COLMAJIHO-UKOHOMHYECKH MPOM3XO0J, YUYWIMIIHA Ccpelaa, MOTHBALuA,
Ka4yecTBO Ha IIPEeroiaBaHe U eMOIMoHanHo Onarononyuue. [lopanu tazu
IPUYMHA YCTOWYMBOCTTA U CTPATErMUTE 3a CIIpaBsiHE TpsAOBa Ja Obaar
M3CJIEIBAaHM KaTO 4acT OT e/Ha MO-IIMPOKAa paMKa Ha Pa3BUTUETO U
00pa30BaHMETO, a HE KaTO M30JIMPaHM MNPEAUKTOPU 32 YUMIUIIHUS
ycIiex.

CalnecTByBalaTa JMTEpaTypa MpPeJoCTaBs COIUIHU TEOPETUUHU
OCHOBH, HO HSKOJIKO EMIHMPUYHU BBIPOCA U3UCKBAT JOMBIHUTEIHO
u3dcHsaBaHe. IIbpBO, HEoOXOAMMH ca IOBEYe M3CIEABAHUSA BBPXY
cneun(uyHaTa BpbB3KA MEXKIYy YCTOHYMBOCTTA, YIPABICHHETO Ha
npoOJeMH M U3MEPUMHUTE aKaJEMHYHU MOCTMXKEHUS CPeJl IOHOLIUTE.
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MHoro mnpoyuBaHusi WM3CJIE€ABAaT YCTOMYMBOCTTa BBB Bpb3Ka C
0JIaroIoJIyYHeTO WIIH TICMXOJIOTHYECKATa aJanTalysl, JOKaTO MO-MaJIKoO
npoyuBaHus ce (OKycHpaT AUPEKTHO BBHPXY YUWIHMIIHUTE OLICHKH U
aKaJleMMYHUTe pe3yiatatd. Btopo, pomsita Ha gemorpadckute
XapaKTEePUCTUKNA M3UCKBAa MO-BHUMATEIHO pasriexaane. Ilonst,
BB3pACTTa U TOJIEMHHATA HA CEMEHCTBOTO MOTaT Ja ObAaT CBBbpP3aHU C
pa3iMKM B €MOLMOHAIHATA 3PsUIOCT, OTTOBOPHOCTUTE, MPEXKHUTE 3a
MOJAKpena ¥ MOJCIHWTE Ha CIOpaBsiHE Ha YyuyeHuUuurte. Tpero,
M3CIIE/IBAHMSTA, TPOBEJACHU B KOHTEKCTA HAa T'bPLKHUTE CPEAHH YUHIIUILA,
ocTtaBaT OCOOEHO IICHHHM, TBhH Karo O0Opa30BaTCIIHUTE OYaKBaHMUS,
y4acTUETO Ha CEMEMCTBOTO M COLMATHHIT HATHCK MOTraT Ja oQopMsT
YCTOWYMBOCTTA M CITPABSHETO HAa FOHONIUTE MO KYJITYPHO CHCIH(PUIHA
Ha4YUHHU.

W3cnenoBaresnckaTa npa3HuHa, pasriiejaHa OT TOBa MPOYyYBaHE,
ce OTHAcs A0 HEOOXOAMMOCTTa OT MO-SCHO EMIIMPUYHO pa3dupaHe 3a
TOBa KaK YCTOMYMBOCTTa M KOIUHI CTPATeTUUTE Ca CBBP3aHU C
YUWJIMIIIIHATA YCIIEBAEMOCT CpEJl YYEHMIIMTE OT TOpHA YYMIIMIIHA
Bb3pacT B I'spuusa. HM3ciaepBaHeTo ChIIO  Taka — pasriiekaa
HE0OXOUMOCTTa OT MPOYYBAHE AU JeMOTpaCKUTE XapaKTePUCTUKU
pasrpaHuyaBaT YCTOWYMBOCTTAa OT YNPAaBICHUETO Ha mpodiiemu. To3u
dboKyc € HayyHO 3HayuM, ThH KaTO CBBp3Ba IICHXOJOTHATA Ha
pa3BUTHETO C OOpa3oBaTEHUTE pE3yJTaTH W JONpHUHACA 3a TIo-
WHTETPUPAHO pa3dupaHe Ha YUWIHIHATA aJanTaius Ha oHomuTe. Toi
€ CBIIO TaKa MPAKTHUYECKU 3HAYMM, Th KaTO yUWIIWIIATA, YUUTEIUTE,
KOHCYJITAaHTUTE M TMOJUTHUIUTE MoOrar Ja Cce€ Bb3MOI3BAT OT
JTI0KA3aTeJICTBA OTHOCHO MCUXOJIOTUYECKUTE PECYPCH, KOUTO MOAKPEMST
YYEHULUTE 110 BpEME HA aKaJeMUYHH U JJUYHU NPEIU3BUKATEIICTBA.

[lenra Ha TOBa U3CIEABAHE € Ja CE€ U3CJIEABA YCTOWYMBOCTTA HA
YYEHUIUTE OT FOpHA YUYWIMIIHA BB3pPAacCT B I'PBUKUTE YUYMIWIIA, Ja Ce
MpoyYyaT KOMUHI CTPATETUUTE 3a CIPaBSIHE, CBbP3aHU C YNPABICHUETO
Ha TPYJIHOCTH, U J1a IPOYYH Bpb3KaTa Ha Te3U (HaKTOPH C YUHIIMIIIIHATA
ycneBaemocT. M3cneBaHeTo oT4nuTa U IeMOTrpad)CKUTE XapaKTePUCTUKU
— MO-KOHKPETHO TI0JI, BB3pacT U Opo Ha WICHOBETE Ha CEMENHCTBOTO, —
3a Ja M3ACHU Jalud Te3W MPOMEHJIMBU Ca CBBbpP3aHU C Pa3JIUKH B
YCTOMYMBOCTTa W YMPaBICHHETO Ha mpooOsemu. Upe3 Ta3um cu 1en

8



MPOYYBaHETO CE CTPEMH Ja OCUTYPU EMITUPUYHU JT0KAa3aTeJICTBA, KOUTO
MoratT Ja TOJKpensaT pa3paboTBaHETO Ha oOpa3oBaTelHU U
NICUXOCOIMATHA MHTEPBEHIINH 32 FOHOIH.

[TppBUSAT W3CIENOBATEICKH BBIIPOC TPOyYBa KaKk HHUBATa Ha
YCTOWYMBOCT C€ paszIMyaBaT Cpell YYCHHUIIMTE OT TOpHA YYHIIHMIIHA
BB3PACT BBB BPB3Ka C IEMOTpa(CKH XapaKTEPUCTUKH KATO IO, BB3PacT
u Opoil uneHoBe Ha CeMEWCTBOTO. To3M BBIPOC OTpa3siBa
HeoOXoauMOCTTa Ja ce pa3ldepe Jainu yCTOHYMBOCTTA Bapupa NpU
pa3IUYHUTE TPYIN YYSHUIH U JATH IeMOTpadCKUTe XapaKTepPUCTUKH ca
pEJIeBaHTHH, 110 KOWTO IOHOIIUTE C€ aJaliTUPAT KbM TPYTHOCTHTE.

BropusT n3cnenoBarencku BhIPOC U3CIEABA KaK CIIOCOOHOCTTA
Ha YYCHHIIUTE J]a CE CIPABAT C MPoOJIeMHU ce pasnyaBa BbB BPB3Ka C
neMorpaCKUTe XapaKTepUCTUKU U YUHJIMIIIIHATA yCIIeBaeMocT. To3u
BBIPOC ce (OKycHpa BBPXY CIPAaBIHETO KaTO TPAKTHUECKH U
MICUXOJIOTUYECKH KamaluTeT, KOMTO MOXe Ja IMOJKPEnH IOHOIINTE,
KOTaTo ce COBCKBAT C aKaJeMHUYHH WIH JTHYHH MTPEIU3BUKATEIICTBA.

TpetusT nM3ciaenoBaTENCKH BBIPOC M3CIEABAa BPB3KaTa MEXIY
YCTOMYMBOCTTA, KOMWHT CTPATETHHTE W YYWIMIIIIHATA YCIEBAEMOCT.
To3u BBOpOC € IHEHTpaleH 3a W3CIEABAHETO, ThH KaTo CBBpP3Ba
MICUXOJIOTHYECKATa aJanTanus ¢ OOpa3oBaTeIHHUTE pe3yinTaTd u
MO3BOJISIBA JIa CE€ MPOYYHU JalIH YYCHHUIUTE C MO-CHIIHA YCTOWYHMBOCT H
CTIIOCOOHOCTH 3a CIIpaBsiHE CHIO TaKa MOKa3BaT MO-A00pH pe3yiTaTd B
YUUITHUILE.

YeTBBPTUAT  W3CIEOOBATEIICKH  BBIIPOC  pasriexiga  Kak
U3CIICIBAHETO HA YCTOWYMBOCTTA W KOMHMHI CTPATETHHTE MOXE Ja
JONpUHECe 3a TMO-IIMPOKO pa3dupaHe Ha OJaronoilyyuero u
aKaJieMUYHATa AJanTalys Ha IOHOUIMTE B KOHTEKCTa HA TPBIKUTE
CpeaHH yuuiauma. To3u BBIPOC MOCTaBs €MIMPUYHOTO HM3CIICABAHE B
paMKHTe Ha €IHa MO-IIMpOKa oOpa3oBaTeIHa paMKa M paMKa Ha
Pa3BUTHETO, KaTO MOAYEPTaBa MOTCHLIUAIHUS PUHOC HA MPOYYBAHETO
KbM yYWIHIIHATA IPAKTHKA ¥ MOJKPEnara Ha yICHHUIIHTE.

B®3 ocHOBa Ha Ta3u 1€, M3CIEABAHETO PAa3IJekKIa CICIHUTE
U3CJICIOBATEIICKH BBIIPOCH.



1. Kak ce paznuuaBaT HUBaTa Ha yCTOMYUBOCT Cpell YUCHUIUTE
OT FOpHA YYHJIUIIHA BB3pacT B ['bpIiusi B 3aBUCHMOCT OT JeMOrpad)cKu
XapaKTepUCTUKH KaTO I10JI, Bb3pacT U TOJIEMUHA HA CEMEHCTBOTO?

2. Kak ce gudepeHuupa crnocoOHOCTTa HAa YUEHUIUTE Ja Ce
CHpaBsAT ¢ IPOOJIEMHU B 3aBUCUMOCT OT J1IeMOTpa)CKUTE XapaKTEPUCTHUKU
U yYWIMIIHATa yCIeBaeMocT?

3.KakBa e Bpb3KaTa Me1y yCTOHUNBOCTTA, KOIMHT CTPATETUUTE
Y YYWIWIIIIHATA YCIEBAEMOCT CpeJl YYEHHIIMTE OT TOpHA YYHIIWIIHA
BB3pacT?

4 Jlo KakBa CTeNeH MW3CIEIBAHETO HAa YCTOWYMBOCTTA U
CTpaTEeTHHTE 3a CIPaBSHE MOKE J1a IOMIPUHECE 3a MO-IIUPOKO pa3OupaHe
Ha aKaJleMUYHATa afanTanus ¥ OJaromoIyIneTo Ha YIeHUIUTe?

Bb3 ocHOBa Ha Te3uW BBIPOCH CE€ OYAKBAa M3CIEABAHETO Ja
JIOTIPUHECe 3a HaydyHaTa JIMTepaTypa, KaTro NPEUIOKHA EMIUPUIHU
JI0Ka3aTesicTBa OT IPBLKHS 00pa30BaTeNleH KOHTEKCT M KaTO M3SICHU
BPB3KaTa MEX/y yCTOMYMBOCTTA, KOTIMHT CTPATETUUTE U YUIITUIIIITHATA
ycnieBaeMocT. HeroBust npuHoc ce ¢bCTOM BBB (hakTa, 4e pasriiexna
YUWININIIHATA YCIEBA€MOCT KaTO pEe3ynTaT, CBBpP3aH KAaKTO C
o0pa3oBaTeNHH, Taka ¥ ¢ NCUXOCOLMAIHU n3MepeHus. I1o To3u HauuH
U3CJICIBAHETO MOXKE Jla TOANOMOTHE IO-IUIOCTHO pa3z0upaHe Ha
pPa3BUTHETO Ha IOHOUIMTETE, KbJETO YUMJIMIIHUTE IOCTHXKEHUS Ce
pasriIexaaT 3aeHO C PECypCHUTE, MO3BOJSBALIM HA YUYEHHIUTE Ja Ce
CIPAaBAT C TPYAHOCTUTE, Jia PETYJIMpaT CTpeca U Ja OCTaHAT AaHT'AKUPAHU
B YUEHETO.

CrpykTypata Ha AMCepTalUsATa clefBa Ta3d KOHLENTyalHa
opueHranus. [Ipernenbt Ha nuTepaTypara MHpEACTaBs TEOPETUUHUTE
OCHOBM Ha YCTOWYMBOCTTA, KONMHI CTPAaTeTMUTE M YYMWIHUILIIIHATA
YCIIEBAEMOCT, C AKIIEHT BBPXY IOHOLIECTBOTO M YYMWIHMIIHATA Cpefa.
Cnen ToBa W3CIEAOBATENCKUAT AM3alH OYepTaBa METOJOJOTHYHUS
MOJIXO0/1, U3CIEI0BATEIICKUTE HHCTPYMEHTH, N3BaJIKaTa, MPOLEAYPUTE U
METOAMTE 3a aHAJIM3 Ha AAaHHUTE. Pa3nensT ¢ pe3yaTatuTe NpeacTaBs
EMIIUPUYHUTE OTKPUTHS, NOKATO JUCKYyCHATAa TW WHTEPIpPETHpa BHB
Bpb3Ka C M3CIEIOBATEICKUTE BBIPOCH U MO-IIMPOKATa JUTEpaTypa.
Upe3 Ta3u CTPyKTypa AMCEpTAlUsATa C€ CTPEMHU Jia IPEeIOoCTaBU
IOCJIEIOBATEIHO M OCHOBAaHO Ha [OKa3aTelCTBa M3CIE/IBAHE Ha
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YCTOMYMBOCTTA, KOIUHI CTPATETMUTE U YUYUIIUIIIIHATA YCIIEBAEMOCT Ha
YYEHULUTE OT FOPHA YYMJININA Bb3pacT B ['bprus.
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I'JTIABA 1. IIPETVIE/l HA JIMTEPATYPATA

1.1 BbBenenue

YeronuMBOCTTa C€ € MpeBbpHAjla B LEHTPAJIHO IIOHATHE B
U3CIEBAaHUATa Ha pa3BUTHETO, OOpa3oBaTeNHATa IICUXOJOTHS U
MICUXUYHOTO 3/[paBe, 3al10TO 0OSICHSABA KaK MHIAWBUANTE MOIbPKAT WIN
BBH3CTAaHOBSBAT aalITUBHOTO CU (DYHKIIMOHHPAHE, KOraTo MpEeXHUBABAT
HeOIaronpusITHU 00CTOATENCTBA. TEPMUHBT CE€ HU3ION3BAa B HAKOJIKO
JTUCITUTIINHU, KOETO 00SICHSBA Pa3HOOOpa3HeTo OT NePUHUIIUN, OTKPUTH
B JINTEpaTypara. Bbnpekn ToBa KOHIENTYaJIHO MHOXECTBO, ITIOBEYETO
CBhBPEMEHHHU MOAXOIU ce 00€AMHSABAT OKOJIO JIBA OCHOBHHU €JIEMEHTA.
[TbpBUSAT €NEeMEHT € HaJUYMeTO Ha HEeONarompusTHU OOCTOSTENCTBA,
PUCK WM 3HAUUTENIeH cTpec. BTOpUAT eneMeHT € NOJI0XKHUTEIHA
ajlanTanus, Bb3CTaHOBABAHE WJIHM MPOABIDKABAIIO (YHKIIMOHUPAHE TPU
IPEJU3BUKATENIHU YCIOBUSA. B TO3U cMHCBI yCTOHUMBOCTTA C€ OTHACA
70 CIIOCOOHOCTTa HAa HMHIMBUAWUTE Ja pearupaT KOHCTPYKTHBHO Ha
TPYAHOCTUTE M Ja 3amas3BaT pPa3BUTUETO, IICHUXOJOIMYECKOTO U
COLMAIIHOTO cu QyHKunoHupane BbB Bpemeto (Fletcher & Sarkar, 2013;
Luthar et al., 2000; Masten, 2001).

XapakTepUCTUKUTE Ha yCTOMYMBOCTTa CE€ OTHACAT JI0
MICUXOJIOTUYECKUTE, MOBEACHYECKUTE U COLMAIHUTE KayecTBa, KOUTO
MO3BOJISIBAT HAa WHAMBHUIUTE Ja Ce€ aganTupar e(heKTUBHO, KOTraTo ce
cOJTbCKAT ¢ HEOIArONPHUSITHU 0OCTOSITENICTBA. B ciydas ¢ 1oHOImmTE T€31
XapaKTepUCTUKH ca 0COOCHO BayKHU, 3aIll0TO CE U3pa3siBaT MO BpeMe Ha
NEpUOJ HAa pa3BUTHE, OelsA3aH OT eMOLMOHAIHA [IPOMSIHA, aKaJeMU4YEH
HATHCK, COLlMAJIHA pEeOopraHu3alis U HapacTBalla JUYHA aBTOHOMHOCT.
CrnenoBaTeTHO yCTOMYMBOCTTA TPsIOBa Na ce pazdupa Kato Habop OT
aJIalITUBHU CIIOCOOHOCTH, KOUTO MoJnoMarar (hyHKIIMOHUpPAHETO Ha
YUEHUIIUTE B CEMEEH, YUWIMIIEH U BPbCTHUUECKU KOHTEKCT, a HE KaTo
eIMHUYHA N30JIMpaHa JMYHOCTHA Xapakrepuctuka (Herrman et al., 2011;
Masten, 2001).

Enna or Hall-BaXXKHUTE XapaKTEpPUCTUKU Ha YCTOWYUBOCTTA €
aJlaliTUBHATA caMOperyJjanus. Y CTOMUMBUTE IOHOIINTE Ca MO-CIOCOOHU
Jla peryiupaTr €MOLMHMTE CH, Aa OpPraHM3UpaT MOBEJEHUETO CH U Ja
HOJABPKAT (YHKIMOHAIHU PEAKIMH, KOraro W3MUTBAT CTpeC.
CamoperynanusaTa € TSICHO CBbp3aHa C IOCTOSIHCTBOTO, KOHTpOJa Ha
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HUMITYJICHTE U CITOCOOHOCTTA 3a MPOJb/UKABaHE HA YCHJIMSATA BBIPEKH
dbpycTpanusTa WM BPEMEHHUS HEeycIieX. B yYWIHITHUS KOHTEKCT Ta3u
XapaKTEPUCTHKA € MPSKO CBbP3aHa, Thil KaTO OT YYCHHUIMTE YECTO CE
M3MCKBA J1a CE CIPABIT C TPEBOKHOCTTA OT W3IUTH, HATOBAPCHOCTTA,
HECUTYPHOCTTa H  pasoyapoBaHuero. Ilopamu Ta3uw  TOpUYHHA
caMoperyJanusiTa OCHUTYpsiBa CMHCIICH KOHICTITYyaleH MOCT MEXIY
MICUXOJIOTHYECKaTa YCTOWYMBOCT M  AKAJAEMHYHHTE TOCTHIKCHHSI
(Masten, 2014; Shiner & Masten, 2012).

1.2. ®akTOpH, KOUTO BJIUSSAT HA YCTOHYMBOCTTA

YcroitunBocTra ce (GopmMupa OT B3aUMOJCHCTBHETO MEXKITY
PUCKOBUTE U 3alUTHHUTE (akTopu. PuckoBuTe (hakTopm ce OTHACAT 10
WHAVBUAYAIHHU, PEJAMOHHU WIM €KOJOTUYHHM YCIIOBUS, KOHUTO
yBEIHMYABAT YSI3BUMOCTTa W MOTAT Ja BB3MPEISATCTBAT aJalTUBHOTO
¢byHKIMOHNpaHe. 3alUTHUTE (PAKTOPU C€ OTHACAT JI0 JIMYHHU PEcypcH,
MOJKPEISAIIN B3aUMOOTHOIIICHUST M KOHTEKCTYaJTHH YCIIOBHUS, KOHUTO
HachpyaBaT TMOJIOXKHUTENHATa ajanTalus TMpud  HEOIAronpusTHU
obcrositencTBa. ChbBpeMEHHATa TEOPUS 32 YCTOWYMBOCTTA TOUEPTaBa,
ye Te3u (akTopu He TpsAOBa Ja ce pas3riexaaT M30JUPaHO, ThH KaTo
YCTOWYMBOCTTA BH3HUKBA UPE3 B3aUMOJICHCTBUETO MEXy UHIUBUAA U
okousiHata cpena (Bottrell, 2009; Masten, 2014; Rutter, 1987).

Ha wunHauBuayanHo HMBO, YCTOMYMBOCTTAa € CBBp3aHa C
TICUXOJIOTMYECKH U MOBEJACHUECKH XapaKTePUCTUKH, KOUTO TloMaraT Ha
IOHOIINTE J1a CE€ CHpPaBIT ChC CTpeca W Ja MOAAbpKAT aJalNTHBHO
¢bynkuonupane. Te3um XapaKTepUCTHKM BKIIOYBAT CaMOperyJaius,
camMoe(pHKacCHOCT, €MOITMOHATICH KOHTPOJ, ONTUMHU3BM, MMOCTOSTHCTBO,
CIIOCOOHOCT 3a pelllaBaHe Ha MpoOJieMUu W MOTHUBAaLMA. B ydminniHus
KOHTEKCT WHIUBUAYATHUTE PECypcH ca OCOOCHO Ba)KHU, 3aIOTO
y4YeHHULIUTEe TpssOBa Ja ce€ CHpaBiIT C aKaJeMUYHUTE W3UCKBAHUS,
U3MHUTUTE, HATUCKAa OT CTpaHa Ha BPBCTHUIIUTE U HECUTYPHOCTTA
OTHOCHO Obaemero cu. FOHomMTE, KOUTO MMAT MO-CUJIHU YMEHHS 3a
pemiaBaHe Ha MpoOJEMH M TMO-TOJISIMAa YBEPEHOCT B COOCTBEHHMTE CHU
CIOCOOHOCTH, OOMKHOBEHO Ca T0-100pe MOATOTBEHU J]a MHTEPIPETUpaT
TPYOHOCTUTE KATO YOPaBIsIEeMH H Ja OCTaHAT aHTAKHUpPaHU C
yummmHnTe 3ana4du (Bandura, 1997; Masten, 2001; Shiner & Masten,
2012).
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Bw3pactta m moabpT CchLI0 Morar Aa ObJaT OT 3HA4YEHHE 3a
WHIUMBHyalnHaTa ycroWumBocT. Ilo BpemMe Ha IOHOIIECTBOTO
KOTHUTHBHATA 3psUIOCT, €MOIIMOHAIHATa OCH3HATOCT U aBTOHOMHOCTTA
MOCTENIEHHO CE€ yBEJINYaBaT, KOETO MOXeE Jla MOBJUSE Ha HAa4yuHA, 10
KOITO yueHHIMTE pa3dupar u ce ciupasar ¢ TpyaHocTure. [loabt Moxe
na oopMHU yCTOMYMBOCTTA Ype3 COIMATHH OYAKBAHUS, EMOIMOHAIHO
u3passiBaHe, MOBEJCHUE IPU ThPCEHE Ha MOMOILl U BHJIOBETE CTPECOBU
(dakTopH, M3NUTBAaHMW OT OHOWmMUTE. Te3um pasnuku TpsOBa na ObaaT
BHUMATEIHO pa3liieaHd, Thi KaTo OTpa3sBaT KaKTO IMPOLIECUTE Ha
pa3BUTHE, Taka M COIMAJIHUTE HOPMH. 3a LEJIUTE Ha HACTOALIOTO
U3CJeBaHE BB3pacTTa M TMOJBT CE€ TPEeTUpaT Karo JemMorpadcku
MPOMEHJIMBH, KOUTO MoOraT Ja ObJaT CBbpP3aHM C pa3ivKd B
YCTOMYMBOCTTA U YIIPABICHUETO HA TPOOJIEMH Cpe/l YUEHULIUTE OT TOpHA
yunnaiHa B3pact (Motti Stefanidi et al., 2008; Shiner & Masten, 2012).

CeMeicTBOTO MpeICTaBIIsABA €UH OT Hal-Ba)KHUTE KOHTEKCTH 32
pPa3BUTHETO HA YCTOMYMBOCT. lloakpensimure CeMEWHW OTHOLIEHUS,
€MOLIMOHAIHATa  TOIUJIMHA,  CTa0WJIHOCTTa, KOMYHHUKAIUsATa U
POJIUTENICKOTO YYacTHE MOraT Jla 3aCHUJIST YyBCTBOTO 32 CUTYpHOCT Ha
IOHOILIUTE U J1a OCUTYPAT PECypCH 3a cripaBsiHe cbe cTpeca. CemeiiHara
MOJIKpeIa MOKe ChIIO Ja MOBJIHUIEC Ha aKaIEMUYHUTE IOCTUKEHUS, KATO
opopMu MOTHMBaLMATa, OYAKBAHMATA, HABULUTE 3a YyYE€HE U
€MOIIMOHAJIHATA TOTOBHOCT HAa YUEHHUILIUTE 3 YUWJIUIIIHUTE U3UCKBAHUSI.
3a pasnuka OT TOBa, CEMEUHUTE KOH(MDIUKTH, MKOHOMUYECKHST HATHUCK,
3ary0ara, HeCTaOMJIHOCTTa WJIM OrpaHUYEHaTa EMOIMOHAIHA MOJIKpena
MoraT Jia yBeJIu4YaT YA3BHUMOCTTa U Ja HaMaliT PEecypcuTe, ¢ KOUTO
pasnosiara  mogpactBauuAT.  CrenoBaTeNHO — ceMeiHara  cpena
(GYHKIIMOHMpA KaKTO KaTO U3TOYHUK Ha 3aIlNUTa, TaKa U KaTO Bb3MOKEH
M3TOYHHUK HA PUCK, B 3aBUCHUMOCT OT HEHHOTO KauyeCTBO U CTPYKTypa
(Masten & Powell, 2003; Werner & Smith, 1992).

l'onemMuHata Ha ceMeHCTBOTO € 0COOCHO Ba)kKeH 3a HACTOSIIATa
aucepTanus, Thil KaTo MOXe J1a ObJie CBbpP3aH C Pa3Npe/eeHueTo Ha
€MOIIMOHAIHUTE, NPAKTUYECKUTE M 00pa3oBaTEIIHUTE pecypcu B
JOMaKUHCTBOTO. [10-roasiMoTO CeMeNCTBO MOXKE Ja OCUTYpH MO-CHIJIHA
collMaJiHa TOJAKperna, B3aMMOJCHUCTBHE MeEXIy Oparsi U cecTpu u
CIOZIEJIEHa OTTOBOPHOCT, HO MOJKE ChILIO TAaKa J1a YBEJINYH U3UCKBAHUATA
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KbM POJHUTEJIICKOTO Bpeme, BHUMaHHe U (uHaHCOBH pecypcu. [lopamu
Ta3u IMpUYMHA OpOSAT HA YJICHOBETE HA CEMEHCTBOTO CE€ M3CIE/Ba
EMIUPUYHO KaTo Jemorpadcku GaxTop, KOWTO MOXKE Ja € CBbp3aH C
YCTOWYMBOCTTA, CIPABSHETO U YUMIMIIHUTE MOCTHKEHU. T0o31 moaxo.
MO3BOJISIBA HA W3CIEBAHETO Ja CBBpPKE CEMEWHaTra CTPyKTypa C
QIaNTUBHOTO (YHKIMOHWpPAHE HA YYCHUIIUTE IO W3MEPHUM HAYUH
(Hanewald, 2011; Masten, 2014).

YyunuiHara cpena € ApyT HeHTpasieH GaKkTop 3a yCTOWYUBOCTTA
Ha IOHOIINTE. YUHMIIUIIATa Ca HE CaMO MECTa 3a aKaJeMUYHO 0OydeHue,
HO U cpeda 3a pa3BUTHE, KBAETO YUYEHHULUTE H3TpaxkJIaT
B3aMMOOTHOIICHHSI, TMPEXKUBIBAT YCIEX WIM HEYyCleX, MOoJdy4yaBaT
oOpaTHa BpB3Ka M H3TPAXKAAT YYBCTBOTO CH 32 KOMIIETCHTHOCT.
[TopkpensAumTe y4YUTENW, MO3UTUBHUAT KIMMAT B KJlacHata craf,
CIpaBE/UIMBUTE OYAKBAaHUS, [PUEMAHETO OT BPBCTHULUTE U
BB3MOKHOCTUTE 32 Y4acTHE€ MOTaT Ja 3acHIIAT yCTOMYMBOCTTa upe3
yBEJIMYaBaHE HA NPHUHAJUIEKHOCTTA, MOTHBALMATA W YYMJIMIIHATA
aHraxxupanocT. Korato yuwmnumiHata cpena OocurypsiBa CTpyKTypa M
€MOLIMOHAJIHA TOJKpena, YYEHHULUTE ca IMO-CKIIOHHM Ja pa3BUAT
aJIalTUBHU CTpATEeTHU 3a CHpaBsSHE U Ja pearupar KOHCTPYKTHUBHO Ha
yummiHausg HaTtuck (Benard, 1991; Gilligan, 2000; Masten & Gewirtz,
2006).

Bpb3kara Mexay yUWIMIIHUS KOHTEKCT U YCTOWYMBOCTTA €
0COOCHO BaXKHAa B H3CIIEJBAHUATA HA AaKaJEMUYHUTE MOCTHKEHUS.
OneHkuTe HA YYEHUIUTE HE 3aBUCAT CaMO OT KOTHUTHUBHUTE
crocobHocTH wiu ycunusta. Te ce ¢opMupar u OT eMOIMOHATHATa
CUTYPHOCT, MOTHBAIMATa, MOAKpPENaTa Ha YYUTEIUTE, KIUMara B
KJIacHaTa CTasi ¥ CIOCOOHOCTTA HA YYEHHKA Ja CE CIIPaBsl C TPYIHOCTHUTE.
CrnenoBarenHo, YCTOWYMBOCTTa MOXE Ja ce pa3dupa Karo
MICUXOJIOTHYECKH 1 00pa3oBaTesieH pecypc, KOUTO rmoMara Ha y4eHUIIUTe
Jla OCTaHAT aKTUBHU B YUEOHHS MPOIIEC BBIIPEKH CTPECa, HEyCIexa Uiu
BUCOKHTE OYakBaHMs. Ta3u Bpb3Ka OINpaBAaBa BKIOYBAHETO Ha
aKaJIeMMYHUTE MOCTHXKEHHUS KaTO KIII0YOBA MPOMEHJIMBA B HACTOSIIIOTO
nscnensane (Masten, 2001; Masten, 2014).

Ha no-mmpoxo conuanHo HUBO, yCTOMYMBOCTTA € MOBJIHASAHA OT
pecypcute Ha OOLIHOCTTa, COLMATHO-UKOHOMUYECKUTE YCIOBHUS,
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KyJITYpHHUTE OYaKBaHUS U TOCTHIIA JI0 MOAIBpKaIM ycuyru. ConnaaHo-
€KOJIOTMYHAaTa IEePCIEKTHBA HAa YHrap MoJ4yepraBa, 4€ YCTOMYUBOCTTA
3aBHCH HE CaMO OT JIMYHWTE CWJIHU CTPaHH, HO M OT HAJIMYHUETO Ha
3HAYMMHU PEeCypcH B conmanHara cpeaa. KOHommuTeTe ca mo-CKIOHHH J1a
Ce amamnTUpaT MOJOXKUTEITHO, KOTraTO WUMAT JOCTBII JO IMOJIKPETISIIN
Mpexd, Oe3omacHH OONIHOCTH, OOpa30BaTCIIHU BBH3MOXKHOCTH U
KyJITYpHO 3HAaYuMH (GOpMH Ha Tmpu3HaHWE. Ta3W MepcreKkThBa e
pciieBaHTHa 3a TI'PBbUKHA KOHTCKCT, KbACTO ceMelHuTe O4YaKBaHUs,
oOpa3oBaTeHaTa  KOHKYPCHIIMS, HMKOHOMHUYECKHST  HATUCK U
MMpCAU3BUKATCIICTBATA CJICH MMAaHACMUATA MOTAT Oa 0(1)OpMHT OIMTa Ha

YUCHUIIUTE C He6HaFOHpI/IHTHI/ITC O6CTO$IT€J'ICTB8. " noaxkperara (Ungar,
2011, 2013).

1.3. CTpaTernu 3a HHTEPBEHIUH 32 YCTOHYMBOCTTA B IOHOIIECKA
Bb3pacT

FOHOmIECTBOTO € 0COOEHO BaKEH MEPUOJI OT PA3BUTHETO 32
u3y4yaBaHe Ha YCTOMYHMBOCTTA, Thil KaTo ChueTaBa IMCHXOJOTHYECKA
MPOMSIHA, HapaCTBAIlla aBBTOHOMHOCT, TTO-CHUJTHO BJIMSIHHE OT BPHCTHHIIH,
aKaJeMUYHM HW3MCKBaHUS M TIOCTENEHHA TMOJrOTOBKa 3a pPOJM Ha
BBb3pacTHU. [1o Bpeme Ha TO3M eTanm OT MIIAJIUTE XOpa ce U3KCKBA J1a ce
CHOpPaBIT C EMOLMOHAHUTE IMPEXOAHM, OYAaKBAHMUATA OT YUYWIHIIE,
CEMEHHHUTE OTHOIICHHUS U COlManHus Hatuck. [lopamu Ta3u mpuymHa
YCTOMYMBOCTTa B IOHOIIECTBOTO TpsOBa 1a ce pa3dupa KaTo
CIIOCOOHOCTTa Ha  TOJpacTBallUs Ja MOAIbpPXKA  aNalTUBHO
GyHKIMOHHUpaHe, JOKaTO ce U3MpaBs IMped MpeAu3BUKATEIICTBA,
CBBP3aHH C PAa3BUTHUETO W KOHTEKCTa. PaHHM TPOydYBaHUS BBPXY
YCTOWYMBOCTTA M3CIEABAT 3aIl0 HSAKOW Jella M IOHOLIUTE ca Ouiu B
ChCTOSHUE Jia CJEeIBAaT TOJOXKUTEICH KypC Ha pPa3BUTHE BBIPEKU
W3JIaraHeTO Ha HEOJarompusTHU O0OCTOSTENCTBA, KaTo OeaHOCT,
COLIMAJIHO HACWJIME, Pa3CTPOTBaHE Ha CEMEHCTBOTO, MpeHeOperBaHe,
MaJITpeTHpaHe, 3710ynoroeda wiu yBpexxaane (Wright et al., 2013).

N3cnenBaneTo Ha yCTOWYMBOCTTA HA FOHOILIUTETE CE Pa3BU OT I10-
HIMPOKUS BBIIPOC 3alll0 HAKOM MJIaJIM XOpa ce afanTupaT yCIeUuIHo Mpu
YCIIOBHSI, KOMTO OOMKHOBEHO YBENMYaBaT ysI3BUMOCTTa. Masten u
Garmezy (1985) momuepraBaT, 4e WHTEpPECHT Ha HW3CIEIBAHMUATA Ha
YCTOWYMBOCTTA C€ KpUE B UIACHTHPUIMPAHETO HA JUYHUTE U
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EKOJIOTUYHUTE PEecypcH, KOUTO OTJIWYaBaT IOHONIUTETE, KOWUTO Ce
CTIPaBSAT YCIEIIHO C HEOIArOoMpUATHUTE 00CTOSTEICTBA, OT TE€3U, KOUTO
W3MUTBAT TMO-CEPUO3HH TPYIHOCTH B paszButuero. Masten (2011) mo-
KbCHO TIOSICHSIBA, Y€ TIOJOXKHTEIHATA ajanTanuss He € (UKCUpaH
pe3ynTaTr, a Mmpolec Ha pa3BUTHE, KOWTO Ce pa3BHBa C TEUCHHE Ha
BPEMETO M Ce 000raTsiBa OT €)KEAHEBHUTE TPEKUBSIBaHUS. Ta3u TienHa
TOYKa € BakKHA 3a HACTOSIIATa AUCEPTAlMs, 3al[0TO YCTOWYMBOCTTA Ha
YYEHUIIUTE OT TOpHA YUYHIIUIIHA B3PACT C€ pasriiexk/1a KaTo KalamuTeT,
KOHTO MOXke na Obae odopMeH OT BB3pacTTa, CEMEHHHUTE YCIIOBUS,
YUWIHIHAS OTTUT M CITIOCOOHOCTTA 32 YIpaBJICHHUE Ha MTPOOIEMH.

Pa3BuTtHero Ha wu3cieqBaHUsATA HAa YCTOWYMBOCTTA YECTO Ce
OIMCBA Ype3 YETHPU OCHOBHU BBJIHU. [IbpBaTa BBIHA ce QoKycHupa
BBPXY H3Yy4YaBaHETO HA TCHUXOMATOJOTHATa W HMICHTU(DUIIUPAHETO Ha
7era, KOUTO Ce aIalTHpaT J00pe BBIIPEKH M3JIaraHeTo Ha puck. B tasm
¢aza u3cnenoBaTenuTe MOAYEPTABAT UHIUBUIYATHUTE CHUIIHUA CTPaHHU U
HAIWYHHATE PECYPCH, TIOJIOKUTEITHU POAUTEIICKH OTHOIICHUS, YUHITUIITHA
MOJIKperna, UHTEIUTeHTHOCT, CAMOKOHTPOJI, TOCTOSTHCTBO, MOTHBAITHUS 32
y4eHe, caMoe(UKacHOCT M ympaBlieHue Ha crpeca (Masten et al., 1990;
Wright et al., 2013). Bropara BbIHa HacouBa BHHMAaHHETO KbM
YCTOMYMBOCTTA KaTO IMHAMHYEH MPOIIEC M U3CIICBA B3aUMOICHCTBHETO
MeXay Jelara W 3allUTHUTE CHCTEMH, BKIIOYUTEIHO CEMEHCTBO,
yumuiie u BphcTHHIE (Masten, 2011; Tzorgzoglou, 2021). Tasm
MpOMsHA € M3KIIOYUTEIIHO Ba)KHA 3a HW3CIEABAHMITA Ha IOHOIIWTE,
3a0I0TO TPEMECTBa aHaluW3a OT W30JMpPAaHH JIMYHH YepTH KbM
B3aMMO/JICHCTBUETO MEXTy MOAPACTBAIIMS U OKOJIHATA CPE/a.

Tperatra BbaHa ce (oKycupa BbpPXY MpeBEHUUATA U
MHTEpBEHLUATA. TS M3cneBa Kak 3alUTHUTE (PaKTOpU MoraT Ja ObaaT
3aCHJIGHH, 32 Ja Ce TNOJKpPEeNAT Jela M IOHOIIWTE, HM3JI0KEHH Ha
HeOnmaronpusTHU ooctosaTencTsa. Crnopen Masten and Obradovic (2006),
CEeMEWCTBOTO, BPbCTHHUILIUTE, YUMIMIIETO, MOTEHIHAIBT 32 00yUeHHE U
camoe(peKTUBHOCTTa (DPYHKIMOHUPAT KaTO LEHTPaJHU 3allUTHU
CHCTEMH, KOUTO HachbpyaBaT IMOJIOKUTENTHATa ajantanus. YerBbprara
BbJIHA BBbBEXKJa IO-CHUJIEH HMHTEPEC KbM T'€HETHKaTa, Pa3BUTHUETO U
MO3byHaTa (DYHKIHS, CBBP3BAWKH YCTOHYMBOCTTA C OMOJIOTHUHUTE U
HeBpopaszBoinute nponecu (Cicchetti, 2010; Moore, 2013). Benpeku ue
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OMOJIOTMYHOTO HM3MEPEHHE € Ba)KHO, HACTOSIATa IUCepTalvs JaBa
MPUOPUTET HA TICUXOCOIMATHUTE M OOpa30BATEIIHUTE HM3MEPEHHUS Ha
YCTOMYMBOCTTa, THH KaTO EMIHPUYHOTO H3CIEBAHE pasriexkaa
YYEHUIIM OT TOpHA YUYWIMIIHA BB3pPACT, TOJIEMUHATA HAa CEMEHCTBOTO,
yIpaBIeHUETO Ha MpoOIeMH 1 yueOHaTa yCIeBaeMOCT.

Bw3pactta € meHTpanmeH ¢akTop 3a yCTOHYMBOCTTA Ha
IOHOIINTETE, 3all0TO CIOCOOHOCTHTE 3a CIpaBsHE, €MOIMOHAIHATA
perymamms, aBTOHOMHOCTTa ¥ CcaMOpa3OMpaHETO c€ pa3BUBAT
nporpecuBHo. Rutter (1987) TBbpaM, ye neifHOCTUTE Mpe3 AETCTBOTO U
FOHOIIIECTBOTO MOTAT Jia Ch3JaJaT yCJIOBUS 32 TIOJIOKHUTEIIHU PEAKIIUN
KbM MO-KbCHU TpyaHocTu. Benard (1991) chmio taka mogyepraBa, ue
JeraTa U IOHOMIUTETE MOTAT Jla MPOSIBAT YCTOMYMBOCT YPE3 KPUTHUHO
MUCJIEHEe, aBTOHOMHOCT, CIIOCOOHOCT 3a pellaBaHe Ha MpoOyeMu,
MOCTaBsSHE Ha LIETTM U MOTHUBAIMs. Te3u XapakTepUCTUKU CTaBaT BCE MO-
BaXHU IO BpeMe B IOpHA YYWIMIHA BB3pPacT, Thi KaTo Ce O4YaKBa
YYCHUIIUTE Ja ToeMaT MO-ToJisiMa OTTOBOPHOCT 3a CBOETO OOydYEHHE,
B3aMMOOTHOIICHHS U OBbAeIN 0Opa3oBaTeHu pemeHus. CieaoBaTenaHo,
Bb3pacTTa MOXKE J1a € CBbpP3aHa C Pa3JIMKA B YCTOMYHMBOCTTA, ThH KAaTO
MO-TOJIEMUTE YYEHUIIM MOXKE Ja ca MPUAOOHIN MO-HANpEeaHATU
KOTHUTHUBHU, EMOIIMOHAITHHU M COLMATTHU PECYPCH.

[TorsT MOXeE 1@ € CBbp3aH U C YCTOWYMBOCTTA IO BpeMe Ha
IOHOIIIECTBOTO, BBIPEKHM Y€ Ta3u Bpb3Ka TpsAOBa 1a ce€ THIKYBa
BHHUMaTenHO. MomyeTata 1 MOMHYETaTa MOTaT Ja U3MHUTBAT PA3IUYHU
COIIMAJIHA OYaKBaHUsI, EMOIIMOHATICH HATUCK U (OopMH Ha moAkpena. Te
MOTaT CBIIO Taka Ja Ce pa3jnyaBaT B MOBEJICHUETO CH MPHU ThpPCEHE Ha
MOMOIIl, HM3pa3sgBaHETO Ha CTPEC W MPEANOYUTAHUTE CTPATETUU 3a
crpaBsiHe. Te3n pa3IuK HE 03HAYaBaT, Y€ YCTOWYMBOCTTA MPUHATICKHI
MO-CWJIHO Ha euHus noj. [To-ckopo Te mokasBar, 4e yCTOMYMBOCTTA CE
n3pa3siBa B COLMATHUTE W KyJITYPHH OYaKBaHHUS 3a MBXKECTBEHOCT,
KEHCTBEHOCT, €MOLIMOHAJIEH KOHTPOJI, KOMYHHMKAIU M aKaJeMHUYHO
noBenenue. [lopaan Tasu mpuYMHA HACTOSINATA JUCEPTALUS BKIIIOYBA
moia karo jaemorpadcka TPOMEHNIHMBA, 3a Ja CE€ HU3CIeaABa Jalu
YCTOMYMBOCTTa W YMPABICHUETO Ha MPOOJEMHU C€ pa3nyaBaT Cpen
YUYEHUIIUTE B 3aBUCUMOCT OT T0JIA.
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CeMeiCTBOTO OCTaBa €IUH OT Hail-Ba)KHUTE KOHTEKCTH 3a
YCTOMYMBOCT 1O BpeMe Ha toHomiecTtBoTo. Werner (2000) TBbpau, ue
JernaTta M IOHOIIMTETE, KOWUTO pa3BUBAT TOIUIM M MOJAKPEISAIIU
B3aMMOOTHOIIEHUS, € TII0-BEPOSITHO J1a TMPUIOOUSIT PECypCHuTe,
HEO0OXOUMU 32 JTUYHOCTHO M3pacTBaHE U €(PEKTHUBHO yMpaBJeHHE Ha
TpynHoctute. CeMeWHHUTE B3aMMOOTHOIICHHUS Ca BaXKHM, 3aI[0TO
OCHUT'ypsIBaT €MOLIMOHAJIHA CUTYPHOCT, OYaKBAaHMsI, HACOKU U MOJIEINHU 3a
cupaBsine. Masten u Gewirtz (2008) cbImo Taka momuepTaBaT, d4e
JNETCTBOTO W IOHOLIECTBOTO Ca KIIIOUOBHM IMEPUOAM 32 YKpENBaHE Ha
YCTOMYMBOCTTA, Thil KaTO 3aIIUTHUTE CUCTEMU BCE OLIE CE Pa3BUBAT U
Morar Ja OBAaT TMOAKPENEeHH upe3 TMOAXOMAAIIM PENalluOHHH U
o0Opa3oBaTeNTHM YCIOBUSA. Ta3u TMEpCIEKTHBA € TMPSKO CBBp3aHa C
HACTOAIIOTO M3CJIEBaHE, KOETO BKIIOUBA Oposi Ha UJIEHOBETE Ha
CEeMENCTBOTO KaTo eMorpadcku GhakTop.

l'onemMuHata Ha CeMEHCTBOTO MOXE Ja TMOBIHsSE Ha
YCTOMYMBOCTTA IO HSKOJIKO Bb3MOXXHM HauWHA. B HsKoW ciydyau mo-
TOJIIMOTO CEMEHCTBO MOXE Jla OCUTYpH EMOIMOHAJIHA TMOJKpena,
B3alMOJICIICTBIE MEXIy OpaTsi M CECTpU U IO-CUJIHO YYBCTBO 3a
MPUHAUIEKHOCT. B JIpyru ciaydan TO MOXE Ja Cb3AaA€ IMO-TOJEMU
M3UCKBAHUS KbM POJMUTEIICKOTO BpeMEe, BHUMAaHHE M MKOHOMHYECKHU
pecypcu. CrenoBaTenHo, TOJIEMHHATa Ha CEMEWCTBOTO TpsOBa Ja ce
pasriiexaa KaTo KOHTEKCTyalHa IHPOMEHJIMBA, KOATO MOXKE Ja €
CBbp3aHa C JOCThIIa HA IOHOUIMTE [0 MOJKpENna, OTTOBOPHOCTUTE B
JIOMaKUHCTBOTO M TPEKHUBABAHETO Ha HATHCK. OT Ta3W IiieJHa TOYKa
CEMEICTBOTO HE Cce TPEeTHUpa caMo KaTo (JOHOBA XapaKTEPHUCTUKA, a KaTO
KOHTEKCT Ha pa3BUTHE, KOUTO MOXe Ja O(pOpMH YCTOWYMBOCTTA,
YOpaBJIEHUETO HA MPOOJIEMU U aJanTalUsITa KbM YUUITHUILE.

Bpb3kute Mexay y4uIMIIETO U BPHCTHUIUTE CHILO CTaBaT BCE
M0-BaKHU MO BpEME Ha IOHOMIECTBOTO. Upe3 yduiumie y4YeHULUTE
MPEKUBSBAT TMOCTIKEHUS, HEYCIeXHu, oOpaTHa BpbH3Ka, CpaBHEHHE U
COILIMAJIHA MPUHAIEKHOCT. Upe3 B3aMMOOTHOLIEHUATA CH C BPbCTHUIIN
T€ pa3BUBAT UJIEHTUYHOCT, MOJEIM HA KOMYHHUKALUs U €MOI[MOHAJIHA
noakpena. Gilligan (2000) naenTHdUIMpa HAKOIKO U3MEPEHUSI, KOUTO
ca BaXXHU 3@ YKpenBaHE Ha YCTOMYMBOCTTa Yy MIIAJIUTE XOpa,
BKJIIOUUTEJIHO OCUTYpsIBAaHETO Ha Oe30macHa OCHOBA, Pa3BUTHUETO Ha
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CaMOYyBCTBHE, HaMaJsBAHETO HA PHCKA, MOJOXKHUTEIHUTE MPOMEHH B
Pa3BUTHETO U MOBUIIABAHETO HAa CaMOE(PEKTUBHOCTTA. Te3U u3MepeHus
ca OT TOJSIMO 3HAYECHHE 32 YUYCHUIUTE B TOpPHA YUYWIMIIHA BBH3pacCT,
3aI0TO YYWJIMILETO MOXKE J1a OCUTYPH WIN MOJKpeEIsla cpeaa, KosaTo
3acuiiBa YCTOWYMBOCTTA, WJU CTpecHpalia cpefa, KOsATO yBelndyaBa
ySI3BUMOCTTA.

HHTepBeHIIMOHHUTE U3CTIeIBAHMUS JOMBITHUTETHO
MOTBBPK/1aBAT, Y€ YCTOWYMBOCTTA HA IOHOILIUTE MOXE Ja ObJie 3acuieHa
ype3 penalrioHHAa W KOHTEKcTyallHa mojakpemna. [loaxomurte 3a paHHa
MHTEPBEHIINS, KaTO TE€3M, ONUCAaHU OT AMEpUKaHCKaTa acoluaius 3a
ropop, e3ek u ciayx (ASHA, 2003), momuepraBa 3HAYEHHETO Ha
HaBpEMEHHATa IMOJKpera, KOraTo ca HajlMIle PUCKOBE 3a Pa3BUTHETO.
Masten u Coatsworth (1998), u Masten and Powell (2003)
pasrpaHMyaBaT WHTEPBEHIMOHHHUTE JW3aliHU, (OKyCHpaHH BBPXY
pucka, (GoKycHpaHH BbPXY aKTHUBUTE U OPUEHTHUPAHU KBbM MpoIleca.
[Momxonute, hokycupanu BbpXy pUCKa, HEJAT Ja HAMAISAT M3JIaraHeTo
Ha HeOnmarompusaTHu oOctosarencta. [logxoaure, hokycupanu BHPXY
aKTUBUTE, yKpemBaT  IcUXocouuaiaHure pecypcu.  [IpouecHo
OPUEHTHPAHUTE TOIXOAU TOJKPENsAT aJalNTUBHU CHCTEMH, KaTo
pelaBaHe Ha MpoOJieMH, caMmoperynaius u camoedexTuBHOCT. Te3u
pasrpaHUYeHHsl ca MOJIe3HH, 3aI0TO MMOKa3BaT, Y€ YCTOWYMBOCTTA MOXKE
Jla ce KyJITHUBHpa 10 MHOKECTBO MbTUIIA.

1.4. KonuHr crpaTteruy B IOHOLIECKAa Bb3pacT

KoHuenuusaTa 3a KONMHI CTpaTerdu € LIMPOKO M3CIE/IBaHA B
paMKHUTE Ha IICUXOJIOTHTA Ha cTpeca U 31paBeTo. OTHacs ce Hail-o0110
70 TPOLECUTE, Ype3 KOUTO MHAMBUIUTE CE€ ONUTBAT Ja YINpaBlsiBaT
BBTPEIIHUTE M BBHIIHUTE HM3UCKBAHHS Ha CTPECOBHTE CHUTYAIHH.
Lazarus u Folkman (1984) nepBoHavyasiHO AeUHUPAT CIIPABSIHETO KAaToO
MOCTOSIHHO TPOMEHSIIM C€ KOTHUTUBHH W TIOBEJICHYECKH YCUIIHA,
U3I0JI3BaHU 3@ YIPaBJICHHWE HA CHEUHM(UYHM BBTPEIIHU WU BBHIIHU
W3MCKBAaHUS, KOUTO C€ OIICHSABAT KaTO HAJBUIIABAIIM PECYpCUTE Ha
UHAMBUJA. BbBIpeku ye TOoBa OCHOBOMOJAramo OIpeIeIeHHE OCTaBa
BIIMSITETHO, CbBPEMEHHHUTE U3CIIEJOBATEINH [TOTYEPTABAT, Ye CIIPABIHETO
€ IMHAMH4YeH M KOHTEKCTYaJHO 3aBUCHM IIPOLEC, KOWTO ce pa3BUBA C
TEYEHHWE Ha BPEMETO M Bapupa B 3aBUCUMOCT OT CHUTYAl[HOHHHTE
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W3MCKBAaHUS U MHIMBHyaTHUTE XapakrepucTuku (Skinner et al., 2003;
Zimmer- Gembeck & Skinner, 2016).

[To-HOBM TMEpPCHEeKTUBU OMHCBAT KOMHHI CTPATETUUTE KaTo
CH3HATEJIHW KOTHUTHBHH, EMOIMOHAIHU M TIOBEJICHYECKH DPEaKIINH,
HACOUEHU KBbM pETyJIUpaHe Ha CTpeca, MNpPOMsSHA Ha CTPECOBU
0OCTOSITENICTBA WIIN YIIPABJICHHE Ha €eMOIIMOHATHUTE PEaKIINH, CBbP3aHU
c 1ix (Compas et al, 2017; Carver & Connor-Smith, 2010).
CrnemoBaTeTHO KOTIMHT CTPATETHHUTE BKIIOYBAT KAKTO CH3HATEIHH, TaKa
Y TIOJTyCH3HATEIHU yCUITUS, KOUTO UHIUBUANTE IPUIIaraT 3a HaMajIsiBaHEe
Ha JUCTPEC U MOAIbPIKaHE HA ICUXOJIOTHIECKO paBHOBecHe. BaxxHO e na
ce oTOeNexH, Y€ KOMUHT CTpaTeruuTe He (yHKIIMOHUPAT U30JIMPAHO, a
B3aMMOJICHCTBAT C MO-IIMPOKH TICUXOJIOTUYECKH TIPOIECH KaTo
€MOIIMOHAJIHA PEeTyJalys, KOTHUTHBHA OIICHKA M COIMallHA TMOJKpena
(Gross, 2015; Folkman, 2013).

VYdeHuTe OOMKHOBEHO KaTeropu3upar KOINHUHI CTpaTeTUUTE B
HSKOJIKO OCHOBHM THUNA. EIHO OT Hal-IIMPOKO pa3Mo3HABAEMUTE
pasrpaHUYeHHs] € MEXAy crpaBsHe, GOKycHUpaHO BHPXY mpobiema, u
crnpassine, pokycupano Bepxy emouuute (Lazarus & Folkman, 1984).
CrpassHeTo, hoKycHpaHO BbpXY ITpobiieMa, BKIIOUBA aKTUBHU OIUTH 32
MpoMsHA WM eTMMHHYPAHE Ha M3TOYHUKA HA CTPEC Ype3 NEHCTBHUS KaTO
peliaBaHe Ha MpoOieMu, MIaHUpaHe, ThpPCeHEe Ha HHOpMAIUs HIU
u3BbplIBaHe Ha mnoBefeHuecku kopekuuu (Carver & Connor-Smith,
2010). Te3u crparerud OOMKHOBEHO C€ H3IOJ3BAT, KOrato Xxopara
BB3MpPUEMAT CTpecopa Karo KOHTpoimpyeM. Hampumep, roHOMIa,
M3MUTBAILL aKaJJEMUYEH CTPeC, MOXKe Jla Ch3Jaie CTPYKTYpHpaH IJIaH 3a
y4deHe, Jla MOMCKA PAa3sICHEHUS OT YUMTEN WM J1a OPTaHU3Upa BPEMETO
CH TI0-€(PEKTHUBHO.

CrpaBsiHEeTO, GOKYCHPAHO BBPXY EMOIIMUTE, 33 PAa3IUKa OT TOBA,
BKJIIOUBA CTpaTeruy, KOUTO IENAT pEryjJupaHe Ha EMOIMOHATHUS
JHMCTPEC, CBbP3aH ChC CTPECOBU CUTYAIINH, & HE IUPEKTHO CIIPABSIHE ChC
camus crpecop (Folkman, 2013). Te3u crpaTernn moraT ja BKJIIOYBAT
ThpCEHE Ha eMOIIMOHAJIHA TOIKPENa, KOTHUTHBHA MPEOLICHKA, IPUEMaHe
WM y4yacTUEe B JIEMHOCTH 3a perakcanusa U pasceiliBaHe. CrpaBsiHETO,
(hoKycHpaHO BBPXY EMOLMUTE, MOXE Ja OBJe OCOOCHO IMOJIE3HO B
CUTyallud, B KOUTO HWHAMBUAUTE HUMAT OrPaHUYEH KOHTPOI BBPXY
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crpecopa. Hsxou ¢opmMu Ha eMOIMOHAIHO CHpaBsHE, KATO OTpUYaHE
WA TIPEKOMEpHO M30srBaHe, 00ade MOKE J1a ca MO-MaJIKO aJIalTHBHH,
KOTaTo IpeyaT Ha MHJIUBUANUTE J1a CE€ CIPABIT C OCHOBHUTE MpoOiIeMu
(Aldao, Nolen-Hoeksema, & Schweizer, 2010).

Jlpyra ImMpOKO U3MOJ3BaHa Kilacu(UKalUs pasrpaHuvaBa
aJanTUBHU (KOHCTPYKTUBHM) M MaJaJalTUBHU (HEKOHCTPYKTHUBHH)
CTpaTeTMM 3a CIpaBsHE. AJANTUBHUTE CTpPAaTerMHd 3a CIpaBsHE
JIOTIPUHACAT 32 €(QEeKTHBHO YIPABICHHWE HA CTpeca M IBITOCPOYHO
NICUXO0JIOTHYECKO Osaronoiyyue. Te BKI0YBAT pelaBane Ha IpoOaeMu,
MO3UTHBHO TIPEOCMUCIISIHE, THPCEHE Ha COLMANHA TMOJKperna Hu
KOTHUTHBHO IpecTpykTypupane (Compas et al., 2017; Carver & Connor-
Smith, 2010). ManaganTuBHUTE CTpaTETUU 3a CIpPaBsSHE, 3a pa3jivKa OT
TSAX, MOTaT Jja OCUTYPST BPEMEHHO 00JIeKUEHHE OT AUCTPEC, HO YECTO ca
CBBpP3aHU C HETAaTHBHU IICHUXOJIOTUYECKH pE3YyJlTaTH C TEUCHHE Ha
Bpemeto. [Ipumepure BKIOUBaT M30sTrBaHe, OTAPBIBAHE, PYMUHALINS,
arpecust wimm ynorpeba Ha BemectBa (Zimmer- Gembeck & Skinner,
2016; Aldao et al., 2010). EdexktuBHOCTTa Ha CTpaTerusTa 3a CrpaBsHe
YECTO 3aBHUCH OT KOHTEKCTYaJTHH (PaKTOPH, BKIFOUUTEIHO ECTECTBOTO HA
CTpecopa U eTarna Ha pa3BUTHE Ha UHAWBUIA.

Paz0upaHeTo Ha KOMHMHT CTPATETHUTE B FOHOIIECTBOTO M3UCKBA
BHUMaHHE KbM OTIMUUTETHUTE XapaKTEPUCTUKN HA Pa3BUTUETO HA TO3U
’ku3HeH eTar. FOHomecTBOTO € 0Oelsg3aHO OT Ba)KHM OHOJIOTHYHHU,
KOTHUTHBHH, EMOILIMOHAIHU M COLIMATHU IPOMEHHU, KOUTO BIMSIST BBPXY
HauWHA, IO KOWTO MJIAJUTE XOpa BB3MPHEMAT CTpeca, OICHSABAT
HJINYHUTE PECYpCH U U30MpaT HAuMHM 32 pearupaHe Ha TPYJIHOCTUTE.
[Topanu Ta3u mpuYMHA CIPABSIHETO B IOHOIIECTBOTO HE TpsiOBa na ce
pasriexja KaTo oOla INCHXOJOTMYecKa peaklMs, a Karo Ipolec Ha
pa3BuTHE, O(opMeH OT BB3pPACTTa, IOJ]A, CEMEWHUTE OTHOILCHUS,
B3aUMOJIEHCTBUETO ¢ BPbCTHULIUTE M YUMIIMIIHUTE N3UCKBaHUs (Arnett,
2016; Steinberg & Morris, 2018).

bronorn4HoTO pasBUTHE € €IHO OT IBPBUTE U3MEPEHHUS, KOUTO
BJIMSISIT BBPXY CHPABSHETO C TPYIHOCTHUTE NpH foHomuTere. [TyGepreTsT
HOCH OBp3 (U3MYECKH PACTEk, XOPMOHAJIHU MPOMEHHU, pa3BUTHE Ha
BTOPUYHHU TIOJIOBH Oe€jie3n M TMPOMEHH B TEJNECHHS CbhCTaB. Te3n
Tpancopmalud MoraT Ja TOBIUSAAT Ha o0pa3a Ha TsUIOTO,
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CaMOYYBCTBHETO U COLIMAIHATA YBEPEHOCT, 0COOEHO B yUMIIMIIIHA Cpefia,
KBACTO BBHIIHHUAT BHJ, MPHUEMAHETO OT BPBHCTHUIUTE U COLHMATHOTO
cpaBHeHHe ca cuiHo u3paseHu (Blakemore & Mills, 2014; Steinberg &
Morris, 2018). FOHommMTETE, KOUTO HM3MUTBAT HECUTYPHOCT OTHOCHO
Te3W TNPOMEHH, MOraT Ja pa3yuTaT MO-CHJIHO Ha EMOLMOHAIHO
(boxycupaHo cripaBsiHe, KaTO ThPCEHE Ha YCIMOKOEHHE, OTAPBHIIBAHE U
pasceiiBaHe, 10KaTO APYrM MOTaT Ja Pa3BHST MO-aKTUBHHU CTPAaTEruu
9pe3 MOJKperna OT CEMEHCTBOTO, YUUTEIUTE TN BPBCTHUILIUTE CH.
HeBpoO1oiorn4HOTO pa3BUTHE CHILO UTpae pellaBaiia poss B
CIIpaBsHETO ¢ pobaemMuTe npu roHoImuTeTe. [0 Bpeme Ha FOHOIIECTBOTO
MO3bYHHTE PETMOHH, Yy4yacTBAallM B E€MOLIMOHAJHATA peryJalus,
YyBCTBUTEITHOCTTa KbM BB3HATPAKICHUS, KOHTPOJIA HA HMITYJICUTE W
B3€MaHETO Ha PELIeHMs, MPOJbJKaBaT Aa y3psaBar. [IpeppoHTanHusAT
KOPTEKC, KOWTO € OT OCHOBHO 3HAUYE€HHUE 32 U3ITBIHUTEITHUTE (PYHKINN U
caMmoperyjianusaTa, ce€ pa3BUBa IOCTENEHHO Ipe3 IOHOUIECTBOTO M B
paHHaTa 3psuia Bb3pacT. TO3M MOJET Ha pa3BUTHE IToMara Jia ce 00sICHA
3all0 MOHSAKOIra IOHOIIWTETe MOraT Ja IpOsBABaT WHTEH3UBHU
€MOITMOHAIHU PEaKINH, IOeMaHe Ha PUCK WJIH 3aTpyIHEHHs Ipy n300pa
Ha Hali-aJalTUBHUS OTTOBOP 3a CrpaBsiHe MoJl HanpexxeHue (Blakemore,
2012; Casey et al., 2008). OT Ta3u riexHa TOYKa Bb3pacTTa Ce MPEBPHINa
BbB Ba)KHA IPOMEHJIMBA, ThI KaTO MO-Bb3PACTHUTE IOHOIIUTE MOXE J1a
UMarT MO-pPa3BUTH PETYIATOPHU CIIOCOOHOCTH OT MO-MJIATUTE.
KOrHUTHBHOTO pa3BUTHE AOIBIHUTEIHO OPOPMS CIIPaBSIHETO MO
BpeMe Ha IoHomecTBOTO. C y3psBaHETO CH IOHOUIMTE pa3BUBAT
aOCTPaKTHO MHUCIJIEHE, XHUIIOTETUYHO MMHCJIEHE M METaKOTHUTHBHO
OCh3HaBaHE, KOMTO UM TO3BOJIABAT J1a PAa3ChKIABaT BbPXY COOCTBEHUTE
CM MMHCIM, J]a OLEHSBAT alTepHATHBU U Ja MNpEeIBHKAAT ObAelu
nocnenui (Steinberg, 2017). Te3u cmiocoOHOCTH ca MPSKO CBBP3aHU C
(boKycupaHOTO BBpXy mpoOieMa chpaBsHE, ThH KaTO IUIAHUPAHETO,
B36MaHETO Ha peIIeHUs, KOTHUTUBHOTO TmpedopMmynupane u
pelaBaHeTo Ha MpoOJeMU M3MCKBAT MO-HAlpeaHana KOTHUTHBHA
opramm3anus. Zimmer Gembeck & Skinner (2016) TBBpIAT, ue
CTpaTeTMMTE  3a  COpaBiHE  CTaBaT  MO-IU(GEpEeHLUpaHH U
YCBBBPIICHCTBAHU C PA3BUTUETO HAa KOTHUTUBHUTE U €MOIIMOHAIHHUTE
criocoOHOCTH Ha loHowmmTe. ClenoBaTeHO, CBBP3aHUTE C Bb3pacTTa
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Pa3IMKU B CIIPABSIHETO MOTAT /1a OTPa3sBaT MOCTEIIEHHOTO MPEMUHABaHE
OT TMO-TIPOCTH EMOIIMOHATHA PEAKITUN KbM T0-OPTaHU3UPAHU U ThBKABU
CTpaTEeTHu.

B chmioro Bpeme, KOTHUTHBHOTO Pa3BUTHE MOXKE JIa ITOBHUIIIH
4yBCTBUTEITHOCTTa KbM colranHa orenka. Elkind (1967) momgueprasa, ue
IOHOIIIMTETE YECTO OCh3HABAT KaK CE BBH3MPHEMAT OT APYTUTE, JOKATO
Steinberg (2017) cBBp3Ba TOBa TMOBHUIIEHO CaMOCh3HaHHWE C TIO-
IIUPOKUTE KOTHUTHUBHU M COIMAIHA NMPOMEHU B FOHOIIECTBOTO. TOBa
O3HayYaBa, Y€ IOHOIIUTETE MOraT Ja W3MHUTBAT CTPeC HEe caMo IMOpaau
BBHIIIHA CHOUTHSI, HO W TIOPAJM CBOWTE WHTEPIPETAIIMH, OYaKBAHUSI U
BhOOpakaeMu MpElEeHKU OT APYruTe. B ydunmuIHug KOHTEKCT TOBa €
0COOCHO BaXKHO, 3aIOTO aKaJEMUYHUTE MOCTIDKEHUS, IPUEMAHETO OT
BPBCTHULIUTE U OILIEHKAaTa Ha Y4YUTEIMTE MOTaT Ja ce MpeBbpHAT B
M3TOYHHIM HA IICUXOJOTMYECKH HATHUCK.

EmonnonanHoTo pa3ButHe € APYro IEHTPATHO HM3MEpEHHEe Ha
CIPaBSHETO C IOHOMIeCKUTEe Mpobiemu. KOHomMTeTe YecTo M3MHUTBAT
WHTEH3WBHU €MOIIMHM U KOJeOaHUs B HACTPOCHHUETO, JOKATO BCE OIIE
pa3BHBAT CIIOCOOHOCTTA CH J1a HAOJOJaBaT, OICHSABAT W PEryJIUpar
emonnoHanHuTe peakiuu. Gross (2015) ompenens emolmoHamHaTa
perynamus Kato IpoIiec, 4pe3 KOMTO MHAUBHIUTE BIIHUSST HA EMOIMHTE,
KOUTO M3MHTBAT, KOTa TW M3MHUTBAT U Kak T'M u3paszsBat. [lo Bpeme Ha
FOHOIIIECTBOTO Ta3W CIIOCOOHOCT BCE OINE C€ Pa3BHBa, KOGTO MOXE Jia
O0sICHM 3alll0 HSKOW IOHOUINTE pearupaT Ha CTpPeC C IOBHUIICHA
€MOIIMOHATHOCT, N30sATBaHE WM UMITYJICUBHO TToBeaeHue (Silvers et al.,
2012). CnegoBaTeaHO KOMMHT CTPATETHUTE Ca OT ChIECTBEHO 3HAUCHHUE,
3al[0TO OCUTYpSIBAT TPAKTHUYECKUTE MEXAaHM3MH, Ype3 KOHTO
IOHOIITUTETE YIPABIISABAT EMOIMOHAIHATA BB30y/a U C€ aanTupaT KbM
B3uckaTennu cutyanuu (Compas et al., 2017).

KadecTtBoTO Ha eMolMOHATHATa peryJanus € TICHO CBBbP3aHO C
ncuxoyjoruueckara anmantanus. KOHommTeTe, KOUTO  pa3BUBAT
aJanTUBHU CTPAaTeTUH 3a CIpaBsHE, KaTO pellaBaHe Ha NpoOIeMH,
MOJIOKUTETHA TIPEOIICHKA ¥ ThPCEHE Ha COIMAaTHA TIOIKPENna, ca CKIIOHHU
Jla TIOKa3BaT IMO-A00pH €MOIIMOHAIHUA Pe3yJTaTH. 3a pa3jivKa OT TOBa,
HEaJaNTUBHUTE CTPATETHH KAaTO M30sITBaHE, PyMUHAIUS M OTAPBIIBAHE
ca CBBp3aHM C TIO-BHCOKHM HHBAa Ha TPEBOXHOCT, JIEMpecus u
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ncuxonoruuecku auctpec (Aldao et al., 2010; Compas et al., 2017). Tazu
Bph3Ka € BaKHA 3a HACTOsANIaTa JUCEPTallWs, 3allOTO KOIMHT
CTpaTerMuTe Cca KOHIENTyaTHO CBBpP3aHU C  YCTOWYMBOCTTA.
EdexTuBHOTO cripaBsiHE MOYKE J1a 3aCHITU KallaluTeTa Ha FOHOIITUTE Ja Ce
CHPAaBIT C HEOMArOMPUITHUTE OOCTOSTENICTBA, JOKATO Hee(hEeKTHUBHOTO
CIPaBsIHE MOXE Jla YBEIUYH YSI3BHUMOCTTA B YYWIMIICH U CEMECH
KOHTEKCT.

ComnaiHOTO pa3BHTHE CHIIO0 MMa PEIIABAIIO0 BIUSHUC BBPXY
CIPAaBSIHETO C TPYIHOCTHUTE MO BpEeME Ha IOHOIIECTBOTO. Bpb3kuTe C
BPBCTHHIIA CTaBaT BCE IMMO-BAKHH W JOMPHHACAT 32 (DOPMHpAHETO Ha
UJCHTUYHOCTTA, €MOI[MOHAJIHAaTa TOJKpena M COLUATHOTO YyYEHE.
Brown and Larson (2009) momyepraBaT, 4Ye BPBCTHHUIIUTE 3acMaT
LIEHTPATHO MSICTO B Pa3BUTHETO HA IOHOLIUTETE, MokaTo Prinstein and
Giletta (2016) oTOens3Bat, 4e B3aMMOOTHOIIICHUATA C BPhCTHUITM MOTaT
Jla TEHepUpaT CTPeC U Ype3 COLMATHO CpaBHEHUE, HATUCK OT CTpaHa Ha
BPBCTHHIIUTE ¥ OMACCHHWS OTHOCHO cTaryca. ClieqoBaresHo,
BPBCTHULIUTE MoraT Ja (YHKIMOHHUpAT KAaKTO KAaTO HM3TOYHUK Ha
MOJKperna, Taka M Karo HW3TOYHHK Ha crpec. FOHOmUTETE, KOWTO
M3MUTBAT MpPUEMaHEe U MPHUHAICKHOCT, MOXKE Ja ca MO-CKJIOHHHU Ja
TBPCST IOMOII U J1a CIIOJIEIISIT TPYAHOCTH, TOKATO T€3U, KOUTO U3ITUTBAT
OTXBBPJISHE UM HATUCK, MOXE Jla pa3uyuTaT MoBeue Ha W30ArBaHE WU
WHTEPHATN3UPAHO CIIPABSHE.

CeMeliHuTe B3aMMOOTHOUICHHSI OCTaBaT €IHAKBO BaXKHH,
BBIIPEKU Y€ IOHOIMIECTBOTO BKIIFOYBA IIOCTETICHHO IBUXCHHEC KBbM
aBTOHOMHOCT. Steinberg (2017) TBbpaM, 4Ye IOHOIIUTETE THPCAT IO-
rojsiMa HE3aBUCUMOCT OT POJUTEIUTE, HO BCE MAaK Ce HYXAASIT OT
€MOIIMOHAJIHA MOJIKpena, HAaCOKH U rpaHulid. ToBa cbh3/1aBa HaPEKEHUE
B Pa3BUTHETO MEXIy aBTOHOMHOCTTa H CBBp3aHOCTTa. Koraro
cemeiicTBaTa OCHrypsBaT OTKpPUTa KOMYHMKAIMs, €MOI[MOHAIHA
MOJIKpera U KOHCTPYKTUBHU OYaKBAHMS, FOHOIIUTETE Ca MO-CKJIOHHHU Ja
Pa3BUAT aanTUBHU KOMUHT cTpareruu. Morris u ap. (2007) mokassar,
4e CeMEHHUTE eMOIMOHATHY MPOILIECH BIHSIST BbPXY PEryJIHpPaHETO Ha
E€MOITMUTE Ha Jernara W roHomuTeTe, Jokaro Repetti m ap. (2002)
moa4yepTaBar, 4e KOHQIMKTHATA WM HeCTa0MIIHA ceMelHa cpeia MOKe
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Ja yBEIUYH YS3BHUMOCTTa M Ja JONPHHECE 3a MO-MAaJKO aJalTHBHU
peaxiuu Ha cTpec.

Bpb3kaTa MexIy CeMEHCTBOTO M KOTIMHT CTPATETUUTE € 0COOCHO
Ba)KHA 32 eMIIUPHYHUS (POKyC Ha HacTOsIIaTa AucepTanys. [ 'onemMuHara
Ha CEMEHCTBOTO, POIUTEIICKATA HAIMIHOCT, MOJICITUTE HA KOMYHHKAIIUS
U CMOLMOHAJHUAT KIMMAT MOrar Aa IOBJIHAAT Ha pPECYPCUTE 3a
CrpaBsiHEe, JNOCTHIIHM 32 IOHOMIMTE. B HAKOM Cily4an TO-TOJISIMOTO
CEeMEWCTBO MOXKE Ja OCHTYpH TIOBEYE H3TOYHHUIIM HA TOJKperna u
CHOZCNCH ONUT. B nIpyru ciy4am TO MOXE Ja Ch3Jane MO-TOJIEMHU
HU3UCKBAHHA KbM POAUTCICKOTO BHUMAHUEC, MKOHOMUYCCKUTC PECYPCHU U
eMOIIMOHAIHATa Hajdu4HOCT. CleloBaTeNHO, XapaKTEepPUCTUKHUTE Ha
CEeMENCTBOTO TPAOBA J1a C€ pasrIekIaT KaTo KOHTEKCTyallHu (pakTopw,
KOUTO MOTaT Ja OQOpMsT HauyWHA, MO KOWTO OHOIIMTE CE CIPaBST C
aKaJICMUYHUA CTPEC, MCKAYJIUUYHOCTHUTC TPYAHOCTU U JIMYHATA
HECHTYPHOCT.

[TobT MOeE CBHIIO Ja MOBIIKSE HA CTPATETHUTE 32 CIIPABSHE B
IOHOIIIECKA Bb3pacT. MomMueTaTa ¥ MOMHYETATa MOTAaT JIa CE Pa3indyaBaT
MO0 HAYMHHUTEC, IO KOUTO U3passaBaT AUCTPEC, THbPCAT MMOMOIL, pETryaupar
EMOIIMUTEe CH M pearupar Ha MEXIYJIMYHOCTHH WIH aKaJeMHYHU
ctpecoBu (aktopu. Te3m paznuumst ce Qopmupar HE camMO OT
WH/IMBUYATTHOTO Pa3BUTHE, HO M OT COIMAIIHUTEC OYaKBaHHS OTHOCHO
€MOIIMOHAIHOTO ~M3pa3siBaHe, HE3aBHUCHMOCTTA, TIOCTIKCHHATA U
ThpceHeTo Ha momoi. CreoBaTeNHO MONBT TPSOBa Aa ce pasriexaa
KaTo COLMAIIHA U Pa3BOMHA TPOMEHIINBA, KOSITO MOXKE Ja Obe CBbp3aHa
C pa3JIMYHU MOJICJIH Ha CIIPaBsHE, a He KaTo (PMKCHUPAH ACTEPMUHAHT Ha
CIIOCOOHOCTTa 3a crpaBsiHE. Ta3W TEpCIeKTHBa IO3BOJSBA Ha
M3CJIEIBAHETO Ja MPOYYH AT KOITMHT CTPATETUUTE U YCTOWIHBOCTTA Ce
pasiindaBaT MCXKAY IMOJIOBUTC I'PYIIH, 663 Ja CC CBCIXKAAT TC3U pa3JINuud
110 OMOJIOTMYHU O0SICHEHUS.

YuunumniHata cpeia MpeaocTaBs IPYr BaKeH KOHTEKCT 3a
cipaBsiHe ¢ TpyaHoctuTe mpu toHomutTe. Eccles and Roeser (2011)
MOTYEePTABAT, Y€ YUUIIHMIIATA Ca KOHTEKCTU Ha Pa3BUTHE, KOUTO O)OPMST
MOTHBAIHATA, camoperyJamusra, B3aMMOOTHOIICHUSITA u
IICUXOJIOrn4YeCcKaTra agamnTalus. y‘IGHI/IHI/ITe Cce CGHBCKBaT C 4YecCTu
CTpecoBU (DaKTOPH, CBBP3aHH C YUYWIWIIETO, BKIIOYHTEITHO H3IIHTH,
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HaTOBAapEeHOCT, OLIEHKH, KOHKYpeHIMs U ObJemu o0pa3oBaTelHU
pemenust. [logkpensmyTe B3aMMOOTHOIIEHUS ¢ YIYUTETH U BPbCTHHUIIN
MOraT /ia MPeI0CTaBAT Ha IOHOLIMTE MOJEH 32 €(EeKTUBHO CIIPABSHE U
BB3MOKHOCTH 32 Pa3BHBAaHE HAa yMEHHs 3a peIlaBaHe Ha HpoOJIeMH.
YUuIUIHUAT KIMMaT, KOWTO HachpyaBa MPUHAIJICKHOCTTA, YHaCTUETO
U KOHCTPYKTHBHATa OOpaTHa BPB3Ka, MOXE CJIEAOBATEIHO Ja 3aCHIIH
aIalITUBHOTO CIPaBsSHE U yCTOMYUBOCTTA.

W3cnenBanusiTa moka3BaT, 4e€ KOIMUHT CTPATETHUTE CE TPOMEHST
C y3psBaHeTO Ha loHommuTe. [lo-mMianuTe moapacTBamy Morar Ja
pa3uMTaT TOBEYE HA EMOLMOHATHO OPHUEHTHpPAHH CTpPATeTHH 32
CIpaBsiHE, KaTO ThPCEHE Ha YCIIOKOEHUE, Pa3celBaHe UM EMOLIMOHATHO
n3paszsBaHe. llo-Bb3pacTHHTE MOApPACTBAIIM MOTAT IOCTENECHHO [a
OPUIOOUAT MO-NPOOJIIEMHO OPUEHTHPAHHU CTPATErny, KaTo IJIaHUpaHe,
B3€MaHe Ha peIIeHHs, MPETOBOPH M aKTUBHO pEIIaBaHe Ha MPOOJIEMH.
Pasrpannuenuero Mexay MO-MJIagud M IO-Bb3pAacTHU MOJpPACTBAILU
obaue TpsiOBa 1a ce THIKYBa IO-CKOPO KaTO 4acT OT Pa3BUTHUETO,
OTKOJIKOTO KaTO MEXaHW4YHO, ThH KaTo CIpaBsHETO ce 0popMs U OT
ceMelHaTa TIOJKpENa, OYaKBaHUATA B YYWIHINE, JIMYHOCTHHUTE
XapaKTepUCTUKH M mpeaumHus onut (Zimmer Gembeck & Skinner,
2016).

[TocnennuTe u3cneaABaHUs ChIIO Taka HAOJAraT Ha I'bBKABOCTTA
IpU CIpaBsHE, KOATO CE OTHACsA O CIOCOOHOCTTA 3a ajanTHpaHe Ha
peakMuTe 3a CHpaBsHE CIOPE] W3UCKBAHHUATA HA BCSKA CUTYyallHsl.
Cheng, Lau, u Chan (2014) TBBpasT, 4€ MHAUBUINTE, KOUTO IPUTEKABAT
MO-IIMPOK peneproap OT CTpaTerdd 3a CIpaBsiHE M Morar Ja Tu
M3II0JI3BAT I'bBKABO, Ca CKJIIOHHH J1a TIOKa3BaT MO-J00pY MCUXOIOTHIECKU
pe3yaTatu. Ta3u KOHLENIMs € 0cOOEHO MOoJIe3Ha 3a FOHOUIECTBOTO, Thi
KaTo MJIAUTE XOpa ce CONbCKBAT C Pa3HOOOpPA3HU CTPECOBU (PaKTOPH,
KOMTO M3MCKBAT PA3IMYHU PEAKIHUU. AKaJEMUUHUIT HEYCIIEX MOXeE J1a
M3MCKBa pellaBaHe Ha MpoOjaeMu U ThpceHe Ha nomorl. KoH(IuKTeT ¢
BPBCTHHIIM MOXKeE 12 U3UCKBAa KOMYHUKAIUS U €MOLIMOHAJIHA PETyJIalus.
CeMeHOTO HaIpeXKeHHe MOXeE Ja M3UCKBA IMPETOBOPH, ThpPIICHHE U
ThpceHe Ha nojakpena. I1o To3u HauYMH aanTUBHOTO CIIPABSIHE 3aBHCH HE
camMo OT BHJIa HAa M3IIOJI3BaHATa CTPATErHs, HO U OT CIIOCOOHOCTTa Ha
MOJpacTBAILs 1a n30epe MOAXOAAIL OTTOBOP 332 BCEKU KOHTEKCT.
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CrpaBsiHETO B IOHOIIIECKA BB3pACT ce€ pa3bupa KaTo Mpolec Ha
pPa3BUTHE U KOHTEKCTyaJHOCT, O(OpMEH OT BB3pacTTa, IMoja |
cemeiiHata cpena. Bp3pacTTa € OT 3HaUeHHE, 3al0TO KOTHUTUBHUTE U
E€MOIIMOHATHUTE CIOCOOHOCTH Y3psBAT 10 BpPEeME Ha IOHOIIECTBOTO.
ITonbT € OT 3HaveHHe, 3aI0TO COLMAJHHUTE OYAKBAaHHSI MoOrar za
MOBJIUSAT HA €MOIIMOHATHOTO M3pa3siBaHe, ThPCEHETO Ha TMOJKperna u
MpearnoYnTaHusTa 3a cnpaBsHe. CeMeicTBOTO € OT 3HaueHHue, 3aI0TO
MPEA0CTaBs EMOIIMOHAIHA TTOAKPETNa, MOJIEIH 3a PETYJIHPAHE U PECypCH
3a yImpaBiieHue Ha cTpeca. Ta3u paMka CBbp3Ba CTPATETHHUTE 32 CIIPaBsHE
C YCTOHYHMBOCTTA M y4eOHATa yCIIEBAEMOCT, Thil KATO CIIOCOOHOCTTA Ha
YUEHHUIIUTE Ja YIpaBisiBaT CTpeca MOXKe Ja TMOBIMsSIEC Ha TsIXHATa
MICUXOJIOTHYECKa afanTallis, aHTAKUPAHOCT B YUWININE U PEaKIHs Ha
akagemMuuHuTe mnpenusBukarenctea (Compas et al., 2017; Zimmer
Gembeck & Skinner, 2016).

1.5. YuniumHa ycneBaeMocT

VYyunumimHata yclieBaéMOCT € €QHa OT LEHTpaJHHUTe
KOHCTPYKTHU B 06pa3OBaTe.HHI/ITC n3CciacaBaHud, IICUXOJIOTHATA Ha
Pa3BUTHETO U MEAArorukara. Beopeku ue € mUPOKO U3IMO0JI3BAaHO, TO €
,Z[G(I)I/IHI/IpaHO U OICpallMOHAJIU3UPAHO 110 Pa3JIMYHU HAYHUHHU, KOCTO
OTpa3sBa HEroBUsS MHOTOM3MEpPEH XapakrTep. B wu3cienBaHusara Ha
YUEHUIINTE, YUYHIHUINIIHATA YCHEBAaeMOCT OOMKHOBEHO C€ OTHAcs 0
CTEINEeHTa, 10 KOSITO yJaluTe ce Mpu100uBatT, IEMOHCTPUPAT U pUiIaraT
3HaHUs, YMEHUS U KOMIETEHIIUN BB (popManHa oOpa3zoBaTeiHa cpeaa.
CrnenoBaTeHO TO BKJIIOYBA KaKTO PE3yJITAaTUTE OT 0OYYEHHETO, Taka U
NPOIECUTE, Ype3 KOUTO YUYEHHIIUTE ydacTBAaT B Y4eOHU NEHHOCTH,
perynupaT yCUiIusATa U OTTOBapsT Ha akaieMuyHuTe u3nuckBanus ( Credé
& Kuncel, 2008).

TpaguIMoHHO YUYMJIMIIIIHATA YCIIEBAEMOCT CE€ M3MepBaT 4pes
OOCKTHUBHHM OOpa30BaTENIHU IOKA3aTeNd, KaTO OLIEHKH, Pe3yiaTaTh OT
M3MUTH M CTaHAapTU3UpaHu oleHku. Anastasi m Urbina (1997)
OIPCACIIAT yuujdimiHaTa yCneBacMoOCT KaTo KOJIMYECTBCHO
Mpe/CTaBIHE Ha IOCTIKEHUATAa B OIpenaeseHa o01acT, 0OMKHOBEHO
M3pa3eHo upe3 pe3yaTaTh WU OLIeHKH. 1031 MoAX0/ € OoJIe3eH, 3aI10TO
MpeloCTaBs HM3MEPUMM I[IOKa3aTeId, KOUTO II03BOJISIBAT CpPaBHEHUE
MEXIy YYCHHUIM, IpeaIMeTH U o0pa3oBaTelIHM HUBA. B TO3W CMHCHI
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aKaJIeMUYHUTE TOCTHKEHUS YECTO Ce TPETUpaT KaTo MPOMEHJIMBA Ha
pe3yaTara, KOsITO OTpa3siBa OBJIAASBAHETO HA YUMIIHITHUTE MIPEIMETH OT
YUEHHMIIUTE M CIIOCOOHOCTTa MM Ja OTroBapsAT Ha 00pa3oBaTEeIHHUTE
W3MCKBaHUSI.

OneHkuTe oOCTaBaT €AMH OT Hal-uecTo M3IMOJI3BaHUTE
MOKa3aTesy 3a YYHIUINIIHA ycreBaeMocT. Brookhart (2013) tBbpau, ue
OLIEHKUTE MPENOCTaBAT IIMPOKO IMPEACTaBSIHE Ha IMPEICTABSIHETO Ha
YYEHUIINTE, 3all0TO YEeCTO BKIIOYBAT HAKOJIKO W3MEPEHHUs Ha
yUMJIMIIHATA paboTa, BKIIOUUTEIHO TECTOBE, 3aJa4, y4acTHe, YCUIINs
W aHTaXUpaHOCT B kiacHata cras. McMillan (2001) cemo Taka
MOYepTaBa, Y€ OLEHKUTE CE OCHOBABAT HA MHOTOKPATHU OLIEHKU BbB
BPEMETO M CJIEIOBATEITHO MOTaT Jja 00XBallaT Mo-CTaOWIIHN acTeKTH Ha
aKaJIeMUYHOTO (PYHKIIMOHMPAHE, OTKOJIKOTO PE3yJITaTUTE OT €IUH TECT.
[lopamu Ta3u TpUYMHA OICHKHTE MOTaT Jla C€ CYUTAT KaKTO 3a
MH/IMKATOp 3a MOCTM)KEHUS, Taka U 3a KyMYyJaTHMBHO OTpaXK€HHE Ha
y4e0HOTO OBEJICHHE HAa YUCHUIIUTE B YUHIUIIHUS KOHTEKCT.

Onenkure ob6auye TpsOBa J1a ce THIKYBaT KaTo oOpa3oBaTeIHU
MOKa3aTesIH, BrPaJeHH B CIeU(UIHN IPAKTUKH 3a OlleHsIBaHe. Te Mmorar
Ja OTpa3sBaT 3HAHMATA MO ChIbp)KAaHUE, HO MoOraT Ja BKJIIOYBAT U
MOBEJICHUYECKH U MOTHBAITMOHHU €JIEMEHTH, KaTO HaI[PHMEP U3IIbITHECHHE
Ha JIOMAlHUTE, T[IOCJIEJOBAaTEIHOCT, Y4YacTHe U CIa3BaHe Ha
OYaKBaHMATA B KJacHaTa cras. Ta3nW XapakTepUCTHUKA MPABHU OIICHKUTE
0cOOEHO BaXHU 3a WU3CIEIBaHMA BBPXY IOHOIIUTE, TBH KaTO
aKaJIeMUYHUTE TTOCTIKEHHS B TOPHA YYWIWIIHA BB3pacT ce hopMupar
OT 3HAHMA, YCWIHUS, CaMOperyjaius U CIIOCOOHOCT 3a CIIpaBsiHE C
aKaJeMU4YHus HaTUCK. ClIe10BaTeIHO, OLEHKUTE MPEAOCTABIT CMUCIICHA
MsIpKa, KOraTo IIeJITa Ha U3CIIEIBAHETO € Ja CE U3CIIe/IBa Bpb3KaTa MEXKAY
YUWIHMIHATE TOCTHXKEHHSI, yCTOMYUBOCTTA U CTPATETUHUTE 32 CIIpaBsHE.

VYuyunaumimHaTa — ycleBaeMOCT — BKJIIOYBA M KOTHUTHBHHU
u3Mepenusi. Te BKIOYBAT MNpuaOOMBaHEe Ha 3HAHMS, pa3Oupane,
pasChXKIeHHe, IaMeT, pellaBaHe Ha MPOOJEMH M CIHOCOOHOCT 3a
npujaraHe Ha KOHIICTIIMH B pasziauuHu y4yeOHu curyauuu. OT Tasu
rJIe/IHa TOYKa, IMOCTM)KEHHUATA Ca CBBP3aHM ChC CIIOCOOHOCTTA Ha
YUEHHUIIMTE A2 pa3dupar nHpopmanusTa, 1a st OpraHu3upaT CMUCIICHO U
Ja s W3MO0J3BaT B YyUWIMIIHMTE 3a7a4d. KOTHUTHBHUTE acHEKTH Ha
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MOCTH)KEHUSATA ca OCOOCHO BUAMMHU HpPU MUCMEHU WU3IUTH, YCTHHU
OTrOBOPH, 33]1a4 | JICHHOCTH 3a pelraBane Ha nmpodiemu. Te hpopmupar
OCHOBAaTa Ha YYMWJIMIHATA OLIEHKA, 3all0TO IOKA3BaT CTENEHTA, 10 KOSTO
YYEHUIINTE Ca YCBOWJIM OYaKBaHUTE yUEOHHU IIEITH.

B nombiHeHMEe KbM KOTHUTHMBHHMTE ACHEKTH, YUYWJIMIIIIHATA
YCIIEBa€MOCT BKJIFOYBA METAKOTHUTHUBHU U TOBEJICHYECKH H3MEPEHHS.
Pintrich u De Groot (1990) TBBpIAT, ye camoperyiupaHuTe y4yeOHU
MOBEJICHHs, KAaTO HampuUMep MOCTaBsSHE Ha IEJH, HaON0JeHHE Ha
Hampeabka, M300p Ha CTpaTerMd M OLIGHKa Ha pe3ydTaTHTe OT
00y4eHHeTo, ca OT OCHOBHO 3HA4YCHHE 32 YUHIJIHUIIHATA yCIIEBAEMOCT.
VYdyeHunure, KOUTO OPraHU3UpaT BPEMETO CH 3a ydeHe, HaOirojaBaT
pa3dupaHeTo CH U KOPUTHUPAT CTPATETUUTE CH 32 YUCHE, Ca IT0-CIIOCOOHU
Jla OTroBapsAT Ha B3UCKATEIHHM aKaJeMUYHU 3a1aud. B To3u cMmucwi
aKaJIeMUYHUATE TIOCTHKCHHS ca pe3yiNTaT HE caMO OT TOBa, KOETO
YUEHHIIUTE 3HAsT, HO ¥ OT TOBA KaK T€ YIPaBJsABaT yueOHUs ITPOLIEC.

[ToBeneHuecKaTa aHTAKUPAHOCT € JIPYT BaKEH KOMIIOHEHT Ha
YUWIMLINIHATa yCIeBaeMocT. Ts BKJIIOYBA IMOCELIAEMOCT, Yy4YacTHeE,
M3ITBJIHEHUE HA 33J1a4H, MOCTOSIHCTBO, BHUMAHNE W aKTHBHO Y4acTHE B
yuebHuTe neiiHocTH. Te3u moBeneHHs! BIUSAT BbPXY aKaJeMHYHHUTE
pe3yaTaTd, 3aII0TO OIPENENAT CTENeHTa, 10 KOSTO YYCHHIIUTE ca
U3JI0KEeHU Ha oOydeHue, NPaKTUKyBaT yMEHHUs M IojyyaBaT oOpaTHa
Bpb3Ka. YYEHHK CBhC CHJIHM KOTHUTHBHU CIOCOOHOCTH MOXE [
MIOCTUTHE MO-HUCKH PE3yJITaTH, KOraTo MOBEJCHYECKaTa aHTAKUPAHOCT
e ciaba, JOKAaTO yYEHHWK C TIOCTOSHHH YCHJIMS W Y4acTHE MOXKE Ja
noJo0pH NpeACTaBIHETO CH 4pe3 MPOABIDKUTENHA ydyeOHa IeHHOCT.
CrnenoBarenHo, MOBEICHUYECKUTE ACMIEKTH IMOMarar Jia ce O0sICHU 3aIllo
MOCTI)KEHUATa TpsiOBa Ja ce pa3MIekAaT Karo MHOTOM3MeEpHa
KOHCTPYKIIHUS.

MoTuBaoHHUTE U AQEKTUBHUTE U3MEPEHUS CHILO AOIPUHACST
3a yuriaumiHaTa ycrneBaemoct. Pajares (2006) moguepTaBa posista Ha
aKaJleMU4HaTa CaMOEe(pEKTUBHOCT, MOKa3BalKH, Y€ YYEHUIUTE, KOUTO
BAPBAT B CIIOCOOHOCTTA CH JIa YCIIEAT, Ca MO-CKJIOHHU Ja C€ aHTaKUPaT
C Mpenu3BHUKATEIHM 3aJjaud, Jla YHOPCTBAT Clel]] TPYAHOCTHTE U Ja
u3non3par edexruBHu crpareruu. Eccles u Wigfield (2002) cwiio
oJ4epTaBaT pojsATa Ha MOTHBAaLMATA, MHTEpeca W  lieneBara
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OpHCHTalusl MpH (GOPMHUPAHETO HA aKaJACMUYHOTO TIOBEJCHHE U
NpeACTaBsHE. Te3M TICHUXOJIOTUYECKH M3MEpeHHsl IMOKa3BaT, de
MOCTH)KCHUSITA HE MOraT Jia C€ CBEXJaT caMO JI0 KOTHUTHBHHTE
CTIIOCOOHOCTH, Thi KaTO BSIPBaHUATA, OYAKBAaHUATA W E€MOLIMOHAIHATA
WHBECTUIIMS HAa YYCHHIIUTE BIHSSAT BBPXY HAuWHA, MO KOUTO Te
MOJIX0KIAT KbM YUEHETO.

CyOexTUBHUTE TOKa3aTeNN 32 YUWJIMIIIIHA YCIIeBAEMOCT, KaTo
HaIpuMep CaMOOIIEHKAa HAa KOMIIETEHTHOCTTA M OLEHKH OT YYHUTEIHTE,
MoraT Jia JONBJIHAT OOCKTHBHHTE IMOKAa3aTeld, KaTo OTYHUTAT
BB3MPUATUATA, MOTHBAIMATA W (YHKIMOHHPAHETO HAa YYCHHIIUTE B
knacHata crag. Zimmer Gembeck wu Skinner (2016) cBBp3Bar
BB3MPUEMaHaTa KOMIIETEHTHOCT C YCTOWYHBOCT, IOCTOSIHCTBO U
aJIalITUBHO CIPaBsiHE, KOETO MPEIoJiara, 4¢ Bb3IJICUTE HA YUYCHHIIUTE
3a COOCTBEHHMS UM aKaJeMHYCH KalalWTeT MOraT Ja IOBJIUSAT Ha
JCHCTBUTEITHOTO MM TIpejcTaBsiHe. TakuBa CyOCKTHBHU M3MEPCHHUS ca
[IEHHH, 3aII0TO II0OKa3BaT KaK TIOCTIDKEHHTAa C€ MPEKUBSIBAT U
HUHTEPIPETHPAT OT YUCHUIIMTE, a HE CaMO KaK c€ U3MEpPBaT BHHIITHO.

Konrekcryamaure ¢axtopu cboio 0GOPMAT 3HAYCHHETO W
M3MEpBaHETO Ha YUYWIMINIIHATA ycreBaeMocT CemeiiHaTta mojkpera,
OYaKBaHMATA HA YYUTEIUTE, B3aUMOOTHOIICHHSTA C BPBCTHUIIHTE,
YUWIAIIHUAAT KIUMAT U COLMAITHO-UKOHOMUYECKUTE YCIIOBHSI BIUSIAT Ha
BBH3MOKHOCTHUTE 32 yUCHE HAa YICHUITUTE U AKaIEMUIHUTE UM PE3yJITATH.
Steinberg u Morris (2018) noxuepraBar, 4e pa3BUTHETO Ha IOHOILIUTETE
ce odopMs UYpe3 B3aUMOJCHCTBUETO MEXIY HWHAWBUIYATHUTE
XapaKTePUCTHKU U COIMANIHUS KOHTEKCT. ClieIoBaTeHO, YUMIUIIIIIHATA
ycreBaeMocT TpsiOBa 1a ce pa3dupa KaTo MPOAYKT KAKTO Ha JMYHHUTE
CIOCOOHOCTH, Taka M Ha oOpa3oBaTellHaTa cpeia. Ta3u IiieJJHa TOYKa €
0c00€HO yMeCTHa 33 YYCHHMIIUTEe OT I'MMHA3MATA, YHUETO MPEJICTaBsIHE €
MOBITUSTHO OT CEMEHHHTE OUaKBaHUS, YUMITUIIHUS HATUCK U CPABHEHUETO
C BPBCTHUIIUTE.

CwBpeMeHHHTE 00pa30BaTEIIHM W3CJICABAHHUS BCE IIOBEYE
OTIPEIeNIAT YUMIIUILIIIHATA YCIIEBAEMOCT KaTO CI0KEH KOHCTPYKT, KOMTO
chueTaBa OOCKTHBHHU PE3yJITATH, KOTHUTUBHU YMEHUS, METAKOTHUTUBHU
CTpaTeTHH, IOBEJEHYECKAa AHTAXKHUPAHOCT M ICHUXOJIOTUYECKO
¢byukmuonupane. Credé m Kuncel (2008) moakpensiT WHTETpaTHBHO
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pa3OupaHe Ha aKaJeMHYHHUTE NOCTHXCHUS, KBJIETO IOCTIKCHHATA
OTpa3sBaT KaKTO CrHenuuYHM 3a AajicHa OO0JIaCT 3HAHWS, Taka M
AaHTOKUPAHOCTTAa HA Yy4Yallus, UW3MOJ3BAaHETO HA CTPaTeTMd U
ncuxoJyioruaeckute pecypcu. Brookhart (2013) cpiio Taka mogueprana,
4ye II0Ka3aTelITe 3a IOCTMKEHHS 4YEeCTO BKIIOYBAT OpraHM3aIlus,
YCWJIHS, Y9acTHE ¥ camoperynanus . To3u MHOTOM3MEPEH MOJAX0/] € O-
NOAXOMAIl 33  M3CJIEBAaHMS HAa  IOHOIIWTE, 3all0TO  yJaBs
B3aUMOJICHCTBUETO MEXIY PE3YJITATUTE OT OOYYCHHUETO M TPOLECHTE,
KOHTO T TIPOU3BEXK/IAT.

W Taka, ydWIMIIIIHATA YCIEBa€MOCT € CIUH OT OCHOBHUTE
MOKa3aTeNy 3a YYHIHMIIHOTO OOydYeHHE, KOTHHUTUBHOTO pa3BUTHE H
MICUXOCOIMATHATA aJ[alTallHs [0 BpeMe Ha IOHOIIECTBOTO. TOYHOTO My
U3MEpBaHe € BaKHO KaKTO 32 00pa3oBaTEIHUTE U3CIICABAHUS, TaKa H 32
YUWIIMIHATA TPAKTHKA, 3al[0TO TO3BOJISIBA HA H3CICIOBATEIUTE |
npernojaBaTeNuTe 1a HaOMIoJaBaT Hampeabka Ha YYCHUIUTE, Ja
UACHTUPUIHUPAT OOYUUTEIHN 3aTPYTHEHHS, A U3CieaBaT (aKkTOpHTe,
KOWTO BJIMSAAT BBPXY YUYWIUIIHUTE pE3yATaTH, U Ja TPOSKTHpAT
[[EJICHACOYCHN HMHTCPBCHIUK. YUIIHIIIHATA YCIIEBAEMOCT MOXE Ja
Oble W3MepeHa, 4Ype3 HIKOJIKO METOJa, BKIIOYHTENHO YYHIIHIIHUA
OLICHKH, CTaHJAPTH3UPAHU TECTOBE, CAMOOIICHSBAINM CE TOKA3aTeH,
noptdonua, GopmMupan ONEHKH, HAaOMIOJCHHS B KIacHaTa cras |
JAaHHM 32 TUTUTATHO 00ydyeHue. Bcexu MeTo1 o6XBalia pa3inyeH acliekT
OT 3HaHUSTA, YMEHUSTA, y4eOHOTO TOBEIEHHE M IICHXOJIOTHYECKOTO
¢ynkunonnpane Ha yuenunmre (Eccles & Wigfield, 2002; Credé &
Kuncel, 2008).
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I'JTIABA 2: METOJOJIOI'US HA U3CJIEABAHETO

2.1. Ilea Ha M3cCJIEIBAHETO

[lenTa Ha HACTOAIIOTO M3CIEIABAHE € JIa CE€ M3CIICBAT BPB3KHUTE
MEXJy YCTOWYMBOCTTA, KOMMUHI CTpPaTeTUUTE W  YYWJIMIIIIHATA
YCIIEBAEMOCT Ha YYEHULM OT TOpHA Y4YWIMINHA Bb3pacT B ['spuus. Ilo-
KOHKPETHO, M3CIIeJABAHETO M3CJe/Ba Jajyd HUBaTa Ha YCTOMYMBOCT U
CIOCOOHOCTTA 3a yIpaBJeHUE Ha MPOOJIEMHU Ha YUSHUIIUTE Ca CBbP3aHU
ChC CPEAHMS UM ycreX B yuuuiie. M3cieaBaHeTo ChIllo Taka uiciaeaBa
Aajini TC3W NMPOMCHJIMBU CC pas3jifdaBaT B 3aBUCHUMOCT OT I/I36paHI/I
neMorpadCcKu XapaKTepUCTUKH, a UMEHHO TI0JI, Bb3pacT, Kilac U Opou
YJIEHOBE HA CEMENUCTBOTO.

IlenTa e B CbOTBETCTBHE C TEOPETUUHUS MOJIEN Ha U3CIIEIBAHETO,
CHIOpEa KOWTO YCTOMYMBOCTTA c€ pa30upa KaTo KamaluTeT 3a Pa3BUTHE,
KOWTO MOJIoMara ajanTaiusiTa Ha yYeHUIUTE KbM TPYAHOCTH, JOKATO
KOMMHT CTpaTeTUUTE Ce€ pa30dupaT Karo MEXaHW3MHU, 4Ype3 KOHTO
YUYCHHULIUTE yMOpaBiIsBaT yUYWIMIIHATE W  JIMYHUTE CTPECOPH.
YyunumimHaTa yCcreBaeMocCT ce TPeTupa KaTo 00pa3oBaTEeNIeH pe3yiTaT
OT MOJIeJIa U Cc€ OlepallMoOHaIN3UpPa, Ype3 CPETHUS yCIeX Ha YUSHULIUTE.
CHGI[OBaTeJIHO, HU3CJICABAHCTO HE LICJIN 1a TCCTBA MHTCPBCHIUATA UK Ja
OLICHsABA MpUJIaraHeTo Ha creuu(UYHN TEXHUKU 3a crpaBsHe. Bmecto
TOBA, TO MMa 3a LOCJI Ja HU3CJICABA CTATUCTUUCCKUTC BPB3KU MCKIY
OCHOBHHUTE IICUXOJIOTUYECKH M O00pa3oBaTeJHU MPOMEHJIMBH B
KOHTEKCTa Ha €CTECTBEHO YUHIIHUIIIC.

2.2. U3caenoBaTeICKH 3a1a9H

1. Jla ce onumiat HUBaTa Ha YCTOMUMBOCT, CIIOCOOHOCT 3a yIpaBJIeHUE
Ha MpoOJieMHM W YYMJIMILIIIHATA YCIIEBAEMOCT Cpej Yy4yacTBALIUTE
YYEHHULIM OT TOpHa YYWJIMIIHA Bb3pacT. Ta3u uen mpenocraBs sCEH
eMIUpHuYeH npodua Ha M3BaJKaTa M MO3BOJISIBA HAa U3CIEIBAHETO Ja
uaeHTuguuupa oO0muTe MOJeNd, HaONoAaBaHM B OCHOBHUTE
MIPOMEHJIUBH.

2. Jla ce u3cnenBa Bpb3KaTa MEXAy yCTOMYMBOCTTA M YUMJIMIIIIIHATA
ycrieBaeMocT. Ta3u 1es ce OCHOBaBa Ha TEOPETUYHOTO MPEOTI0KEHHUE,
4ye YYEHHUIIUTE C NO-CUJIHA YCTOWYMBOCT MOXKE J1a ca MO-CIIOCOOHH J1a ce
CIpaBAT ChC CTPeca, CBbP3aH C YUMIHUILETO, Ja OCTaHAT aHTAXXUPaHHU C
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YUEHETO U J1a MOJAbPKAT aKaJJIEMUIHOTO CH (PYHKIIMOHUPAHE, KOTaTO Ce
cOI'CKBAT C TPYIHOCTH.

3. Jla ce wu3cinenBa Bpb3KaTa MEXIy KONUHT CTpaTeTUUTE,
MPEACTaBEHN 4Ype3 CIOCOOHOCTTA 3a YMpaBJIICHHE Ha MpoOJeMHu, U
YUMJIMIIIIHATA ycreBaeMocT. Ta3u men oTpas3sBa IiieqHaTa TOYKa, 4ye
aJanTUBHUTE CTpaTerMd 3a COpaBsHE MoraT Ja MOAKPENsT
CIIOCOOHOCTTA Ha yYEHUIIUTE Ja pearupar epeKTUBHO HA aKaJIeMUYHUS
HATHCK, /1a OpraHU3upaT MOBEACHUETO CH U J1a TIOJAbPKAT YCUIINATA CU
B YUMJIMIIHUTE 3aa4H.

4. Jla ce u3cinenBa Bpb3KaTa MEXIy YCTOMUMBOCTTa M KOIMHT
cTpateruute. Ta3W 1en € BaKHA, 3aIIOTO yYCTOWYMBOCTTA M KOIUHT
CTpaTerMuTe ca TEOPETUYHO CBBP3aHU, HO EMIIUPUYHO DPAIUYHU
KOHCTPYKLHUHU. Y CTOWYHBOCTTA CE OTHACS 0 MO-IIHPOKHUS KalaluTeT 3a
MO3UTHBHA aJaNnTalys, JOKAaTO KOMHHI CTPaTEerMUTE C€ OTHAcCAT /0
CTpaTernuTe, WM3MOJI3BaHM 3a YINpaBICHHE HA CTPECOBU CHUTYallUU.
N3cnenBaHeTo Ha TAXHATa BPb3KAa MOXKE Ja H3SICHU KaK TE3H JBE
KOHCTPYKUUHU (QYHKITMOHUPAT B YUHIIUIIHUSI KOHTEKCT.

5. Jla ce m3cienBa anu yCTOWYMBOCTTA, KONMHI CTPAaTE€TMUTE W
YUMJIMIIIIHATA YCHEBAaEMOCT C€ pas3inyaBaT B 3aBUCUMOCT OT
nemorpadckute  xapaktepuctukd. Jlemorpadckute MPOMEHIIWBH,
pasriiexkaaHu B U3CJIEBAHETO, ca MOJI, Bb3PAaCT, KJIac U OpOil 4IeHOBE Ha
CEMENCTBOTO. Te3n aHanM3M MO3BOJIABAT HA M3CJIEABAHETO Aa IPOYy4H
Jalld XapaKTePUCTUKUTE, CBbP3aHU C Pa3BUTHUETO M CEMEWUCTBOTO, ca
CBBp3aHM C pA3JIUKUTE B IICUXOJOTMYECKOTO U aKaJIEeMHUYHOTO
(GyHKIIMOHUpAHE HA YUCHULIUTE.

6. [la ce oueHu mpeacka3BaiaTa pojs Ha YCTOMYUBOCTTA M KOTIMHT
CTpaTernuTe BbB Bpb3Ka C YUMJIUIIIIHATA ycmeBaeMocT. Ta3u men
MO3BOJISIBA HA U3CIIEJBAHETO J1a HAJAXBBPJIU MPOCTOTO OMHMCAHUE U Ja
MPOyYH Aajld OCHOBHUTE ICHUXOJOTHYECKH MPOMEHJIMBHU OMPUHACST
CTAaTHCTUYECKH 32 O0SCHEHUETO Ha CPEAHMSI YCIIeX HA YUCHUIIHTE.

2.3. U3cienoBaTesICKM BHIIPOCH M XMIIOTE3H

XUMOTe3UTe Ha HACTOSIIOTO M3CcleABaHe ca (OPMYJIUPAHU Bb3
OCHOBA Ha TEOPETUYHHSI MOJICI M eMITUPUIHUS (DOKYC HA U3CTIEABAHETO.
TBI KaTO U3CIEABAHETO CJIEBA KOJIMYECTBEH U KOPEJIAIMOHEH JU3aliH.
XUMoTe3uTe C€ OTHACAT 1O OYAKBAHM IOJOKUTEITHU CTATUCTHUYECKU
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BPB3KU MEXKIY YCTOMUMBOCTTA, KOIMHT CTPATErMUTE U YUWIWIIIIHATA
ycrieBaemocT. HacoueHocTTa Ha XHUIIOTE3UTE CJlIeIBa TEOPETUYHOTO
MPEINOJIOKEHHE, qe YCTOWYHBOCTTA byHKIIMOHMpA KaTo
TICUXOJIOTHYECKH pPecypc, KOWTO ToJarnoMara CHOCOOHOCTTa Ha
YUEHHUIIUTE 3a CIpaBsHE W YYWIMIIHATA aJanTanus, AOKATO KOIMHT
CTpPAaTeTUUTE TPEJCTABIABAT AJaNTUBHA MEXAHU3MH, Ype3 KOUTO
YUEHUIIUTE YIIPABIABAT CTPECa, CBBP3aH C YUUIIHUILETO.
Xunomesa 1. YCTOWYMBOCTTA € IIOJIOKUTEIHO CBBP3aHA CbC
CTpaTernuuTe 3a CIpaBsHE CPeJl yUCHUIIUTE OT TOPHA YUMIIHIIHA Bb3PacT.
[To-KOHKpETHO, OT YYEHUIIMTE C TMO-BUCOKM HHMBA HAa YCTOMYMUBOCT C€
OYakBa J1a JEMOHCTPHUpAT MO-CHUJIHA CIOCOOHOCT 3a ympaBieHHE Ha
po0JIEMH.
Xunomesa 2. KonuHr cTpaTernure ca TMOJOXKUTEIHO CBBP3aHU C
YVUYWIMIIIHATA YCIEBAEMOCT cpea  ydeHurnute. I[lo-KOHKpeTHO, OT
YUEHHUIIUTE C MO-CHUJIHHM CIIOCOOHOCTH 3a yMpaBJeHHE Ha MPOOIEeMU ce
OYaKBa Jia MPEJICTABST MMO-BUCOKHU CPEHU OLICHKH.
Xunomesa 3. YCTOMUMBOCTTa € TIOJOXKUTEIHO CBBp3aHa C
YVUYWIHIIIHATA YCTEBAEMOCT Cpell YYCHHIIUTE OT TOpHA YYHJIMIIHA
BB3pacT. [lo-KOHKpeTHO, OT YYEHHUIUTE C TMO-BHCOKM HHBa Ha
YCTOMYMBOCT C€ OYaKBa Jla TPEJCTaBIT IMO-BUCOK CPEACH yCIeX u
oOparHo.

Te3u xumore3m OTpas3sBaT LEHTpPATHATA KOHIIETITyaJlHa JIOTUKA
Ha U3CJIeIBAHETO. Y CTOMUMBOCTTA C€ TPETHPa KaTO OCHOBEH aJlaliTUBEH
TICUXOJIOTHYECKH PEeCcypc, KOMUHT CTPATETMHUTE CE€ pasriekaaT Karo
MEXaHHU3bM, UYpe3 KOUTO YUCHHUIIUTE yIPABISABAT CTPEca U TPYIHOCTUTE,
a YYIJIMIIIHATA YCIEBAEMOCT C€ TPETHPA KaTO OCHOBEH 00pa3oBaTencH
pe3yuirar.
2.4. U3Baaka

W3Bagkara Ha U3CIEABAHETO CE€ ChCTOU OT YUEHHUIIM HA BBH3PACT
13-15 romuHuM, mnocemiaBamM CpeaHH yuwidia. [lo-KOHKpeTHO,
y4YWIMILaTa, B KOMTO C€ TPOBEAEC M3CIEABAHETO, ca TE3U B
LllomukacTpo®. Pa3amepsbT Ha u3Bagkara ce cbcTou oT 110 gymin.

M3Bagkara ot uscnenBaHeTo ce cbctou OT 110 ywacTHuim, c
MaJIKO MO-BHCOK s MoMuyeTa (62 yuactHUIM, 56,4%) B cpaBHEHHE C
Momueta (48 yudacthuum, 43,6%). [lo oTHOolIEHHWe Ha Bb3pacTTa, MO-
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rojsiMaTa 4act ot yueHunure ca Ha 14 rogunu (39,1%), cnensanu ot 15-
ronuuau (30,0%) u 13-ropumnau (28,2%), nokaro mainka 4yact (2,7%) ca
KaTteropusupanu kato ,,JIpyru®. Ilo oTHOnIeHHe Ha KJIaca YYSHHIIUTE ca
pasnpe/eseHu MoYTH paBHOMEpHO, Kato 54 yuactaunu (49,1%) ca BbB
BTOpH KJIac Ha mporumHaszusaTa u 56 ydactauuu (50,9%) B Tpetu Kiac.
Karo uso, u3BaakaTa npejacranisiBa OajaHCUpaH CbCTaB M0 OTHOLLIEHUE
Ha TIOJ, BB3pacT M KJac, KOETO OCUTypsBa HaJlekJHAa OCHOBA 3a TO-
HATaTHIIHU aHAJIU3U B U3CIIEABAHETO.

2.5. UHcTpymMeHTAapUyM

Emnupuunute nanHu 0sixa chOpaHu 4ype3 CTPYKTYpUPAH MaKeT
OT BBIPOCHULM W O(PHUIMATHU YYWIMIIHU THEBHHLM C OIICHKHTE Ha
yueHunute. [lakeTbT OT BBIPOCHULIM CE€ CHCTOEIIE OT TPU pazjena.
[IepBuUAT pasznmen BkIOYBa jaeMorpadcku BbIpocH. Bropust pasmen
W3MepBalle ICUXOJIOTHYECKaTa yCTOMYMBOCT. Tpetwst pasnpen
M3MEPBACTPATETUUTE 3a CIpPaBsSHE, C AKLUEHT BHPXY CHOCOOHOCTTAa Ha
YUYEHULIUTE Ja C€ CIPABAT ¢ MpoOIeMH. Y YIINIIIIHATA YCIIeBaeMOCT Oe
M3MEpeHa OTAENHO Ype3 CPEeaHHs yCIeX Ha Y4eHHUIMTe, KOWTo Oere
MOJIy4eH OT YUYWIMIIHUTE JIOCHeTa Cjel CbhbIJlacue OT CTpaHa Ha
poauTenure.

[IbpBUAT pa3men Ha BBIOPOCHUKA MPEACTABIsABA KPaThK
nemorpadcku  Gopmyssip, pa3paboTeH 3a I[eJIUTe Ha HACTOSIIOTO
uscneaBane. Toil BKIIIOUBA BBIIPOCH ChC 3aTBOPEH OTTOBOP OTHOCHO MO,
BB3PACT, KJIac v OpOoil WieHOBe Ha ceMeicTBOTO. Te3u mpoMeHnuBy Osxa
BKJIIOUEHH, 3aI0TO 0siXa MPSKO CBBbP3aHU C LEIUTE HAa U3CIEIBAHETO U
MO3BOJIM J1a C€ MPOYYH JajJM OCHOBHUTE KOHCTPYKTH CE€ DPa3ndaBaT
cropes neMorpaCKUTe U CeMEHHUTE XapaKTEepPUCTUKU Ha YUECHUIIUTE.
[TonpT Oe 3amucaH KaTo MOMYE MM MOMHYE, Bb3pacTTa Oe 3amucaHa
CHiopesl Bb3pacToBaTa Tpyla HAa YYEHMIIUTE, KJIAChT CE€ OTHACSIIE [0
KJlaca, KOMTO YYEHUKBT IOCellaBa B YUWIMIIETa, a rOJeMHUHATa Ha
CEeMEICTBOTO ce OTHacig 10 Oposi Ha YIEHOBETE Ha CEMEHCTBOTO,
KHMBECLIH B CEMEIHaTa cpella Ha yueHHKa.

VYcroitunBocTra 0¢ m3MepeHa c¢ momomra Ha Ckanzama 3a
yemouuusocm (RS), paspabomena om Wagnild & Young (1993).
Ckanara, U310JI3BaHa B HACTOSIIIIOTO MPOYYBaHE, CE ChCTOU OT 25 aiiTema
Y U3MepBa Bb3IpUEMaHaTa ClIOCOOHOCT Ha YUCHUIIUTE J1a Ce aJanTupar,
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Jla ynopcTBaT U Aa (pyHKIHOHHPAT ePEeKTUBHO, KOraTo ce CONBCKBAT C
TpyaHoctn. ChIbp)KaHMETO HaA CKajara ce OTHacsi [0 JIMYHA
KOMIIETEHTHOCT, TOCTOSIHCTBO, CaMOCTOSITEIHOCT, CMHUCJICHOCT U
npreMaHe Ha JKUTEHCKHUTE OOCTOATENICTBA. YUEHHUIIMTE OTTOBapsixa Ha
TBBPJCHHUS, KOUTO ONHUCBAT HArjacH H TOBEJICHHE, CBBP3aHU C
YCTOMUYMBOCTTA, KaTO HANpHMEp CJIJABaHE Ha IUIAHOBE, CIIPaBsHE C
TPYIHOCTH, pa3uuTaHe Ha cebe CHM M MOAIbp)KAaHE HAa WHTEPEC KbM
kuBOTa. [lO-BHCOKMTE pe3ynTaTH IIOKa3BaT TMO-BUCOKM HHBa Ha
ycToHuMBOCT. B HacTosmoro mnpoyuBaHe OOIMMAT pe3ydTrar 3a
YCTOMUMBOCT Oelie M34YHCICH OT OTTOBOPHTE HAa YUYCHUIUTE Ha 25-Te
anrema.

Konwuar ctpaternute Osixa m3mepeHu ¢ nomomra Ha Ckana 3a
konune cmpamezuu 3a oeya u tonowume (CSCA), paspabomena om
bpoozuncku u dp. (1992). B HaCTOSIIOTO MPOYyYBaHE CKajlITa C€ CHCTOU
oT 28 aiiTemMa U € U3MOI3BaHa 32 OIICHKA Ha CIIOCOOHOCTTA HAa YUEHUITUTE
na ce capassaT ¢ npobiiemu. ChIbp)KaHUETO HA CKajaTa ce OTHACA JI0
HAYMHUTE, 10 KOUTO IOHOUIUTETE pearupar, Korato U3MUTBAT TPYAHOCT
WIK CTpecoBa cuTyauus. EnemenTture oO6xBamar pa3ziuuHu Gpopmu Ha
CIpaBsiHE, BKJIIOUUTEIHO ThPCEHE Ha TTOMOIII, OOMHCIIsIHE Ha Tpobiema,
IUTAaHUpaHEe, EMOIMOHAIHO U3pa3siBaHe, HM30ArBaHe M OTIPBIIBAHE.
[Tpumepu 3a chabpKaHHE HA AWTEMUTE BKIIOYBAT UCKAaHE HA TIOMOI OT
YIEHOBE Ha CEMEWCTBOTO, OOMUCISIHE Ha BB3MOXXHHM PEIICHUS,
W3TOTBSIHE HA IIJIaH 3a pellaBaHe Ha mpobrema, M30srBaHe Ha
HATIOMHSTHHS 33 TPOOJIeMa WM OTIUT J1a He C€ MHCIIH 3a Hero. 3a LeInTe
Ha TOBa NpOy4YBaHE CKajara Oelle M3MOJ3BaHA 3a Ch3JaBaHE Ha OOI]
MH/IMKATOp 3a COCOOHOCT 3a ympasieHue Ha npodnemu. [lo-Bucokure
pe3yNITaTu MoKa3BaT MO-CUJIHO M3MOJ3BaHE HAa PEaKIMUTE 3a CIPaBsHE,
CBBP3aHU C yNPABICHUETO HAa IPOOIEMH.

YyunumiHata ycreBaeMocT 0e u3MepeHa, ype3 o0mus cpeeH
yCclex Ha YYEHHMLUTE 3a ydyeOHaTa TOJUHA, B KOATO € IPOBEIEHO
uscneaBaHero. Ta3zu uHdopmanus 6e moiayyeHa OT MHAWBHUIYaTHUTE
YUWIMIHA JIOCHETa CJIeJl TMHCMEHO ChIJIacMe€ Ha POAMTEINUTE WU
HactoiHunuTe. CpenHusar ycnex Oeme m30paH, 3amoTO MPEIOCTaBs
KyMYJIaTHBEH U YUWJIMIICH MOKa3aTeN 3a YUYWIMIIHATA YCIIEBAEMOCT Ha
yueHunurte. Tol oTpa3siBa MpeACTaBIHETO HA yUYEHUIUTE Ipe3 Isiiara
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yqeGHa TonHa, a HC NPCACTABAHCTO MM HaA OTHCJIICH TECT. 3a Ja Cc€
CBBpPKAT OTTOBOPUTC HAa BBIIPOCHHKA C IMPEACTABAHCTO B YUMJINIIC, KaTO
ChbIICBPEMCHHO CC€ 3alllUTH CAMOJIMYHOCTTA HAa YYCHHIHUTC, HAa BCCKU
Y4aCTHHK Oe IMPHUCBOCH MHANBUAYAJICH KOM. HMmenara Ha YUCHUIIUTE HE
0s1Xa BKJIFOUEHHU B CTATUCTUYECKHS Ha6op OT JaHHH.

2.6. ETnunm BbIpocu

N3cneaBaHeTo € mpoBEIEHO, KaTO ca B3€TH MPEIBUJ BCHUKH
HEOOXOJUMHU E€THUYHU BBIPOCHU. 3a Tazu Len e ObJe HampaBeHO
CIIEHOTO:
- Cpriacuero Ha y4acTHHULUTE M TEXHUTE HACTOMHMIIM TpsiOBaiie aa
ObJie OCUTYpPEHO. YUYACTHHIIUTE M TEXHUTE HACTOWHHUIM TpsOBaIIe aa
ObJaT HAITBJIHO 3aM03HATH C LIETTUTE Ha M3CJIEIBAHETO, MPOIleca U 3aIllo
ydacTBar. 3a Ta3u 1en Oe npeaoctaBeH GopMyIisp 3a Chriiacue.
- YyacTHUIIUTE M TEXHUTE HACTOWHULM Osfixa HHPOPMUpPAHU, Ye
y4acTBaT MOOpPOBOJIHO M Y€ MOTAT Ja COpaT W Jla HalyCHAT, KOraTto
MIO’KEJIasT, Ha BCEKU €Tal OT U3CJIEeIBAHETO.
- AHOHMMHOCTTa Ha y4acTHHIIUTE O€ TrapaHTHpaHa, C el 3alluTa Ha
TEXHHUTE JIMYHU JIaHHU, B CHOTBETCTBUE CHC CIECIHUTE 3aKOHHU: 3aKOH
4624/2019 ,,Opran 3a 3amyra Ha JUYHUTE JTaHHU, MEPKHU 3a MpUIIaraHe
Ha Pernament (EC) 2016/679 na EBponeiickus mapiameHnT u Ha CbBeTa
ot 27 ampun 2016 r. oTHOCHO 3amuTaTa Ha (U3UYECKUTE JIHIA BHB
Bpb3ka ¢ 0OpabOTBaHETO Ha JWYHM JaHHW WM TPAHCIIOHHpPAaHE B
HaroHanHoto npaBo Ha Jupextuna (EC) 2016/680 na EBpomneiickus
napiameHT 1 Ha ChBeta oT 27 anpwit 2016 1. u npyru paznopeadu’, Oo1r
pernameHT oTtHOocHO 3ammuTata Ha nanHute (EC) 2016/679 ,,oTHOCHO
3amuTara Ha GU3MYECKUTE JINIIA BbB BpBb3Ka C 00pabOTBaHETO HA INYHU
JaHHW U OTHOCHO CBOOOJTHOTO JABM)KCHHE HA TAKWBA JAHHH U 32 OTMSHA
Ha /upextuBa 95/46/EO*. I1o-KOHKpPETHO, M3CJIEAOBATEIAT OMKCBA Ha
YYACTHUIIUTE U TEXHUTE HACTOMHUIIM KakK 111 ObJaT 3aTMCBAHU JaHHHUTE,
HO CBIIO TaKa U Kak I1e ObJaT ynpaBisiBaHU (B KOMITIOTBpPEH (aitn). 3a
M3MEpBaHE Ha aKaJeMUYHHUTE TOCTHKCHHS IIe Ce HM3MOJ3Ba CpeIHaTa
CTOMHOCT Ha YUMJIMIIHUTE OL[CHKHU 3a yuyeOHaTa TOANHA, B KOATO IIIe ce
MpOBeJie M3CIEABAHETO, Bb3 OCHOBA HAa HMHIWBUIYaTHUTE KapTH Ha
Y4YEHHULIUTE. 3a J]a MOKE J]a Ce ChIIOCTAaBSAT OTTOBOPHUTE C OLCHKUTE 3a
VUYHIUIIHOTO TPEJCTaBsHE, 1€ CE€ M3MO0JI3Ba WHAMBHIyaJIEH KOJ, a He
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nMeHaTta uM. CamMo M3CIIe0BaTeNAT e NMa IOCTHII 10 TAX. B kpas Ha
M3CIEIBAHETO Te3U (hailyioBe me ObIaT H3TPUTH.

- du3nueckaTa U MCUXOJIOTHYECKaTa 0€30MacCHOCT Ha YYaCTHHUILIUTE II1e
ObJe rapanTupana. Hama na mma MeHHOCTH, KOUTO OHMXa 3acTpalluin
YYaCTHHULUTE, KAaTO IO BpEeME Ha U3CIEIBAHETO ILe CE€ M3UCKBA
MIPUCHCTBUETO HAa OTTOBOPHUS MPENOIaBaTeNl.

2.7. AHAJIN3 HA HAAEKIHOCTTA

3a aHanu3 Ha JaHHUTE € u3nos3BaHa mporpamara SPSS. Ilo
BpEME Ha MPOYYBAHETO Ca MPUIAraHu Pa3IMYHU METOAM 32 aHaIu3 Ha
JaHHH, 32 Ja Ce OLEHAT W MHTEpHpeTupar naHHuTe. Te3um meToau
BKJIIOYBAT:

Anda na Kponbax: M3nosnssa ce 3a orieHKa Ha HAJSKIHOCTTa Ha
CKaJUTe, M3MEPBAI YCTOWYMBOCTTA U KOMHHT CTpaTeruu. To3u TecT
npenoctaBs crorHocTH Ha anda Ha Kponbax, 3a ga ce ompemenu
BBTpPEIITHATA CHIIIACYBAHOCT Ha €IEMEHTHUTE BHB BCSKA CKaJIa.

YecrtotHo pasmpenenenue: Ilpunmara ce 3a pa3bupane Ha
pasnpeeseHUeTo Mo MoJl, Bh3pacT, KIac U YJICHOBE Ha CEMEMCTBOTO B
M3BaJIKaTa.

Onucarenna craTucTuka: V3mom3Ba ce 3a HM3YMCISBAHE Ha
CpPEeIHU CTOMHOCTH M CTaHJAPTHU OTKJIOHEHHUS 3a Pa3IMYHHU BBIPOCH,
CBBpP3aHH C YCTOMYMBOCTTA M KOIIMHT CTPATETHH.

T-tect 3a He3zaBucHMMHM W3BaAKW: TO3M TECT € M3MOJI3BAaH 3a
CpaBHsIBAaHE Ha CPETHUTE CTOMHOCTH MEXIY JIBE TPYIH, MO-CIEIIUATHO
3a aHaJIU3 Ha Pa3JIMKUTE B CPEIHUTE OLICHKH, YCTONYMBOCTTA U KOIIEHT
CTpaTEeruuTe MEXIy MOMYETaTa U MOMHYETATA.

ANOVA (Ananu3 Ha nucriepcusta): M3monssa ce 3a TecTBaHe Ha
3HAYUTENIHU pa3iIuKu Mexay rpynure. Tosa BkimrouBa ANOVA tecroBe
3a BB3pAcCT, KJIac ¥ OpOi 4JIEHOBE Ha CEMEMCTBOTO, OIIEHABANKU TIXHOTO
BIUSHUE BBPXY CPEIHUTE OICHKH, YCTOWYMBOCTTA U  KOIHMHT
CTpaTerumre.

Kopenammuss wa IlubpcwhH: To3um Meron € U3MNON3BaH 3a
u3cieiBaHe Ha CUjlaTa M II0COKaTa Ha BPB3KUTE MEXAY CPEeHUS yCIeX,
YCTOWYMBOCTTA M KOIIMHT CTPATETUUTE.

Jluneen perpecuoneH ananu3: M3mon3Ba ce 3a pa3OupaHe Ha
BpB3KaTa MEXKIy HE3aBUCHUMA MPOMEHINBA (KAaTO CPEIHU OICHKU WU
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YCTOHYMBOCT) M 3aBHCHMMa MPOMEHIHMBA (KOMUHT  CTpPaTerwm),
BKJIIOUUTEIIHO H34McieHuss Ha R? R? koedunmeHTH M HUBA Ha
3HAYUMOCT.

Te3u mMeTonu 3aeTHO TOMPUHECOXA 32 ISVIOCTEH CTATUCTUYECKH
aHaJlM3 Ha JaHHUTE, TMO3BOJISBANKM TMO-331BJIOOYEHO pa3dupaHe Ha
BPB3KUTE U PA3TUKUTE B PAMKHUTE HA U3CJICIBAHUTE MPOMEHIIUBHU.
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I'JIABA 3: AHAJIM3 HA PE3YJITATUTE OT IPOYYBAHETO

3.1 YcroiiunBoct

Tpu BbBHpOCa HUMaxa IO-BUCOKM CpPEIHU CTOMHOCTH OT
octananute. Bwrpoc 4: ,,BaxkHo € 3a MEH J1a UMaM UHTEpEeCU UMa Hal-
BUCOK cpelieH pesynarar oT 6,06, KOeTo MoKa3Ba, ue TOBa YyBCTBO €
PE30HUPATIO HAW-CHWJIHO ¢ pecrioHAeHTUTe. CTaHIapTHOTO OTKJIOHEHHE
(SD) 3a To3u BBIpOC € 1,21, KOETO OTpa3siBa HAKOM BapUallMU B
OTrOBOPUTE, HO € OTHOCHUTEIHO II0-HUCKO B CPaBHEHUE ¢ APYyTU. Berpoc
18: ,,A3 cbM YOBEK, HAa KOIOTO APYTUTE MOTaTr Jla pa3yuTar B TPYIAEH
MOMEHT® CBIIIO CE€ OTKpPOsIBa C BUCOK cpeieH pe3yiaraTr oT 6,03 u mo-
Hucsk SD ot 1,28, koero mnpeanosara CHJIHO CBbIJIaCHE MEXIY
YYaCTHULUTE W OTHOCHUTEIIHO IIOCJIENOBATEIEH MOJEI Ha OTIOBOP.
Brmpoc 14: ,,Mora a cu moctaBsi OrpaHU4EHHUS U Ja C€ IPUABPKAM KbM
TAX" MoKa3a 3a0eeXuTeNIHa cpelHa CTOMHOCT OoT 5,62 u SD ot 1,56,
KOETO IMOKa3Ba OTHOCUTEIHO BHCOKO HUBO Ha CaMOJIUCLUIUINHA WIIU
camoperynanus cpel pecrionaeHture. Hail-HUCKUAT cpeleH pesyiTar €
3a BeIpoc 22: ,,He ce cnupam Ha Hemia, 3a KOUTO HE MOTIa Ja Halpass
HUIIO® € C HaW-HUCBK cpeleH pesyiarar ot 3,50 ¢bhC CTaHAAPTHO
oTkiioHeHue oT 1,80, KOoeTo moka3Ba CKJIOHHOCT Cpell Y4YaCTHULIUTE
€BEHTYaJHO [a PA3MUILIABAT BBPXY HEKOHTPOJIUPYEMH aCHEKTH OT
KHUBOTA CH.

3.2 KonuHr crparerun

Haii-Bucok cpenen pesyartaTr € HaOmomaBaH Ha BBIPOC 5
(,Mucns 3a mpoOnema cu U ce ONUTBAM Ja pazdepa KakBo Mora jaa
HampaBsli 1O BbBIIpoca™) ¢ HaW-BUCOK cpeneH pesynraT oT 3,19 cwe
ctannapTHo otkinoHeHue (SD) ot 0,86. ToBa € eIWHCTBEHUST BBIPOC,
KOWTO HaJBUINABA CPEACH PE3YNTaT OT 3 TOYKH, KOETO IOKa3Ba CHIIHA
CKJIOHHOCT Cp€[l JIellaTa aKTUBHO JIa MHUCIISIT 32 PEIIeHUs Ha IPOOIeMuTe
cu. Jlpyru 3a0enexxuTenHu pe3ysTaTd ca HaOJII0JaBaHU Ha BBIPOC 2
(,Koncyntupam ce ¢ HSKOrO KakBO Ja MpaBs™), KOHNTO ChUIO HMa
OTHOCUTEITHO BHCOK CpeleH pe3yaraT oT 3,12, C¢bC CTaHAApPTHO
otkiioHeHune ot 0,77, KoeTo mpeanonara CKIOHHOCT KbM ThbpPCEHE Ha
ChBET WM KoHcynTauus. Benpoc 17 (,,OnuTBam ce ga ce OTKbCHA OT
mpobyiieMa CH 3a H3BECTHO BpeMe, KaTo TMpaBs JApPyrd Hema™) e
peructpupai cpeaHa croitHoct 2,91 u ctanaaptHo oTkinoHeHue ot 0,87,
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KOETO IMOKa3Ba YeCTO CpelllaHa CTpaTerus 3a BpeMEHHO pa3ceiiBane. B
noyiHus Kpai e Boipoc 22 (,,Och3HaBam, 4e HE Mora Jia HampaBsi HUILO
M0 OTHOIIEHUE Ha mpobiema cu. 3aToBa MPOCTO YakaM Ja OTMHHE) ¢
Hal-HUCBK cpeneH pesynarar oT 1,60 (SD 0,79), koeto oTpassiBa mo-
MaJjiKa 3aBUCUMOCT OT MACHBHOTO YaKaHE KaTO CTPATErHs 3a CIpaBsHE.
3.3 Kopenanus aHaJIN3 HA B3AUMOOTHOIICHUATA MEKAY
KOHCTPYKIHMHUTE

B m3cnenBanaTa u3BajKa MMa 3HAYMMH W CHUTHU TTOJIOKUTEITHH
BPB3KH MEXAY CpPEIHUTE OLEHKH, YCTOMYMBOCTTA ¥  KOIMHT
crpareruute. HabmogaBa ce CuiIHa, MOJIOKUTEITHA KOpPETalus MEXIy
cpenHuTe oleHKU U ycroiunBocTTa (7 (108) = 0,847; p = 0,000), cunHa,
TIOJIOKUTETHA KOPENIausl MEXly CPEIHUTE OIICHKH M CIIOCOOHOCTTA 32
cnpaBsiue ¢ npoormemu (r (108) = 0,813; p = 0,000) u cunna,
MIOJIOKUTETTHA KOpENalusi MEeXIy YCTOWYMBOCTTa M CTpPATETUUTE 3a
copassiae (7 (108) = 0,833; p = 0,000).

Taouauna 1. Kopenaruu, N=110

Grades Mental Ability  to
Average  Resilience Manage
Problems
Cpenan Pearson 1 847" 813 ™
OreHku Correlation
Sig. (2- ,000 ,000
tailed)
N 110 110 110
Pearson 8477 1 8337
IMcuxuuecka  Correlation
yCTOMYMBOCT  Sig. (2-  ,000 000
tailed)
N 110 110 110
Cnocobnoct  Pearson 813" ,833 ™ 1
3acnpaBsHe ¢ Correlation
npoOieMu Sig. (2- ,000 ,000
tailed)
N 110 110 110

**, Kopenarusita e 3HaunMa Ha HuBO 0,01 (ABycTpanHa).
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3.4 OCHOBHH perpecHOHHHU MOJe/H (IPOTO HA AHAJIN3A)
3. 4. 1. VYcroiiunBoct — CrpaBsHe: Aalu yCTOWYMBOCT MpeJCKa3Ba
KOIMHT CTPATEruH.

B To3u moxen ycranossiame, ue R = 0,833, a R? ¢ 0,694. Toa
nokassa, ye 69,4% oT NpOMEHIMBOCTTA B CHOCOOHOCTTA 3a YIpaBJICHUE
Ha TpoOiieMu (3aBHCHMara NTPOMEHJIMBA) MOXE Jla Cce OOSCHU C
HE3aBUCHMAaTa IPOMEHJIMBA, KOSTO € YyCToW4yMBOCTTa. Moaensr e
CTaTUCTHYECKH 3HAYMM, KAKTO € IMOKa3aHO OT MHOTO HHCKAaTa CTOWHOCT

Ha Sig (p = 0,000). Toa mnpeamonara, 4e Bpb3KAaTa MEXKIY
YCTOMYMBOCTTa U CIIOCOOHOCTTA 3a YIpaBJIEHHWE HA MPOOJEMU HE €
Cly4aiiHa.

Tabésmua 2. O6001meHu npeackaspaim hakropu Ha mozena: (Koncranra),
[Icuxuuna ycTounBoCT

Moge P R Square = Kopurupan CranpapTtHa
I R -xBagpar rpemka Ha
OLIEHKaTa
1 ,833° ,694 ,601 ,61276
a. [Ipemuxropu: ([TocTostana), [IcnxudHa yCTOWIUBOCT
[Tonoxxutennara CTOMHOCT Ha HECTaHAAPTU3UPAHUS

koedunueHT (.497) 3a yCTOMYNBOCTTA TIPE/IIOJIara, 4e ¢ MOBUIIaBaHE Ha
YCTOWYMBOCTTA CE YBEJIMYaBa U CHOCOOHOCTTA 33 CHPABSIHE C MPOOIEMH.
3HaynMMOoCTTa Ha TO3u KoeduuueHT (p =.000) moTBBpKIaBa, 4e Taszu
BpPb3Ka € CTATUCTUYECKU 3HAYNMA.

Tabauma 3. Pesynratm or ANOVA 3a mporrosmpane Ha CIHOCOOHOCTTa 3a
yIpaBJicHHUEe Ha MPOOJIEMU Bb3 OCHOBA HAa YCTOMYMBOCTTA

Monen Sum of df Mean F Sig.
Squares Square
1 Perpecus 92,003 1 92,003 245,027 ,000°
Octatpuen 40,552 108 ,375
06110 132,555 109

a. 3aBucuma npomennuea: CriocoGHOCT 3a YIpaBJIeHUE Ha POOIIEMH
0. [Ipequkropu: (I[locTossHHA), Y CTOWIMBOCT

Bonpeku ToBa, 3acimyskaBa J1a ce 0TOEIeKH, Y€ KOSPUITUESHTHT 3a
KOHCTAHTHHUSI YIEH B MOJIeNIa HE € CTaTUCTUYeCKH 3HauuM (p = 0,298),
KOETO TpeArojiara, 4¢ mpecevyHara Touka Ha Mojella He Ce pa3jnvaBa
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3HAYUTEIHO OT HyJa. BBIpeku ToBa, ISUTOCTHUAT MOJEN M Bpb3Kara,
KOSITO TOH ONHMCBAa MEXKAY YCTOMYMBOCTTa M CIIOCOOHOCTTa 3a
ylpaBiieHUe Ha po01eMH, ca CTAOMIIHU M CTAaTUCTUYECKU 3HAUYUMHU.

Ta6uuua 4. Koedunuentu Ha perpecus 3a IPOrHO3UpaHe Ha CIIOCOOHOCTTA 32
yIpaBjIeHHE Ha IIPOOJIeMHU OT IICUXUYECKa YCTOHYNBOCT

Mopnen Unstandardized Standardize  t Sig.
Coefficients d B
Coefficients
B Std. Error Beta
1 (Koncranra) 177 0,169 1,04 298
6
Ilcnxmuecka ,497 032 ,833 15, ,000
YCTOHYHUBOCT 653

a. 3aBucuma npomMenmBa: CriocoOHOCT 3a yIpaBiieHHE Ha MMPOOJIEMHU

3.4.2. KonuHr cTpaTeruy — yUYUIIUIIIIHATA YCIIEBAEMOCT: J1aji KOMUHT
CTpaTernuuTe BIMSAT HA ycrexa.

B cnegnust monen orkpusame, ue R = 0,813; R kBazgpart: 0,661.
ToBa mokasBa, ye 66,1% OT TPOMEHIMBOCTTa B CIOCOOHOCTTa 3a
yopasiieHue Ha MpoOieMH (3aBHCHMara IpPOMEHJIMBA) MOXE Ja ce
00sICHU C HE3aBUCHMAaTa MPOMEHIINBA, KOSITO € CPEHATA OIICHKA.

Taoauna 5. O606menu npeackaspamm ¢paktopu Ha Mmonena: (Koncranra),
CpellHM OLICHKU
Mopaea O6o0menue

Mode R R Square = Adjusted R  Std. Error of the
1 Square Estimate
1 813 ,661 ,657 ,64547

a. [IpenckazBamu axropu: (Koncranra), CpeHu olieHKH

MonenbT € CTaTUCTHYECKH 3HAUMM, KaKTO € TTOKa3aHO OT MHOTO
HuckaTa ctorHocT Ha Sig. (p = 0,000). ToBa o3HauaBa, ye Bpb3KaTa
MEX/Iy CPEIHHUTE OLICHKH U CTIOCOOHOCTTA 3a CIPaBsiHE C MPOOIEMU HE €

ClIy4aifHa.
Tadoauna 6. Pesynratu or ANOVA 3a mporHo3upane Ha CIOCOOHOCTTa 3a
crpaBsiHE ¢ TPOOJIeMH Bb3 OCHOBA HA CPEIHUS yCIeX
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Model Sum  of df Mean F Sig.

Squares Square
1 Perpecus 87,558 1 87,558 210, ,000 °
154
OcratpueH 44,997 108 417
0610 132,555 109

a. 3aBucuma npomMenirBa: CriocoOHOCT 3a yIpaBJICHHE Ha MPOOIeMH
0. [Ipenckazsamm daxropu: (Koncranra), CperHu OIICHKU

[Tonoxwurennara CTOHHOCT Ha HECTaHAAPTU3UPAHUS
koe¢puuueHT (.521) noka3Ba, 4e ¢ yBEJIMYaBAHETO HA CpeJHATA OIEHKA
ce yBelM4aBa M CIIOCOOHOCTTA 3a CIIpaBsiHE ¢ MpoOaeMH. 3HaUMMOCTTa
Ha To3u Koedpumment (p = .000) moOTBBpXkKIaBa, 4e Ta3W BpPH3Ka €
CTaTUCTUYECKHU 3HAUUMA.

Taoauna 7. Koeduuuentu Ha perpecus 3a MporHo3upaHe Ha COCOOHOCTTA 3a
yIpaBJIeHHE Ha IIPOOJIEMHU OT CPeIHU yCIexX

Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Error Beta
1 (Koncranra) -6, ,630 - ,000
425 10,
199
Cpenuu , 521,036 ,813 14, ,000
OreHKn 497

a. 3aBucuma npoMenmBa: CriocoOHOCT 3a yIpaBiieHHE Ha MPOOIEMHU

3.4.3. YCTOMYMBOCT — YUYWJIMIIIIIIHATA YCIIEBAEMOCT: TUPEKTEH €(EKT.

B cnennus moxmen orkpuame, ue R = 0,847, R*: 0,718. Toa
nokaspa, ye 71,8% oT mpoMeHIMBOCTTa B yCTOHYMBOCT (3aBHCHMAaTa
MIPOMEHJIMBA) MOKE J1a ce OOSICHH C He3aBUCHMATa MIPOMEHIIMBA, KOSITO €
cpenHaTa OlCHKA.

Tabauna 8. O606meHn mpeackaspamy hakTopu Ha moaena: (KoHcranTa),

CpenHu oLieHKH
Moaea O6o0menue
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Model R R Square Adjusted R  Std. Error of the
Square Estimate

1 ,847 ¢ , 718 , 715 ,98563

Taboauma 9. ANOVA 3a mporHo3upane Ha yCTOWYMBOCTTa BB3 OCHOBa Ha
CpeaHus ycIrex

Model Sum  of df Mean F Sig.
Squares Square
1 Perpecus 267,081 1 267, 81 274,926  ,000°
Ocratpuen 104,919 108 971
OG0 372,000 109

a. 3aBUCHMa ITPOMEHJINBA: yCTOINUMNBOCT
0. [Ipenckaspamnu daxropu: (Koncranra), CpeHN OLIEHKH

MonenbT € cTaTUCTUYECKH 3HaUMM, KaKTO € TOKa3aHO OT MHOTO
HUcKaTa crorHocT Ha Sig (p = 0,000). ToBa o3HauaBa, ye Bpb3KaTa
MEXJy CpeOHUs YyCIeX W YCTOHYMBOCTTa HE € CllydaiiHa.
[TonoxxurenHata CTOWHOCT Ha HECTaHOAPTU3MPAHUS KOe(UIIUEHT
(0,910) noxa3Ba, 4e ¢ yBeIMUYaBaHETO HA CPEHUS YCIIEX CE YBEIMUaBa U
YCTOHYHMBOCTTA, TaKa Y€ CIIOpe]l KOpETallMOHHUS aHaJIN3 B MPEAULTHUS
pasfen, ¢ yBeJlM4aBaHETO Ha YCTOMYMBOCTTA CE€ yBEIMYaBa U CPEIHOTO
npencraBsHe B yuwnuimie. Cera OT perpecMOHHHs aHajdUu3 uMame
pe3yinraTuTe, Y€  YUYWIUIIHOTO  TPEACTaBSIHE  BIHSE  BBPXY
yCTOHYMBOCTTA Ha yueHHUIUTe. U ToBa € eHa OT Hail-lleHHUTe HOBOCTH
Ha TE3W OTKPUTHA. 3HAUMMOCTTAa Ha To3u Koeduuuent (p = 0,000)
MOTBBPK/IaBa, Y€ Ta3H BPH3Ka € CTATUCTUYECKU 3HAUNMA.

Tabémmua 10. Koedunuentu Ha perpecus 3a IpOrHO3UpaHe Ha YCTOWYHBOCTTA
OT CpesHUs yclex

Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Error Beta
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1 Komncranra -10, ,962 - ,000

874 11,
30
4
Cpenau 910 ,055 ,847 16, ,000
OueHku 58

a. 3aBHCcHMa MMPOMEHJINBA: Y CTOHIMBOCT
3.5. lonbJIHUTEIHH aHAJIM3HU
3.5.1. Pa3nuku Mexay MojoBeTe

Pesynrarure B crnenBamaTta Tabnmuiia IOKasBaT, 4Ye HiIMa
CTaTUCTUYECKU 3HAYUMU Pa3IUKU MEXAy MOMYETaTa 1 MOMHUYETAaTa 110
OTHOIIICHHUE HA CPETHUTE UM OLIEHKH, yCTOMYMBOCTTA M CIIOCOOHOCTTA 32
crpaBsiHE C MpoOieMH, Bb3 OCHOBAa HAa aHaJIM3UpaHaTa H3BaJKa.
3HaunMuAT pesynraT or tecra Ha JleseH (p = 0,002) nokaspa, ue
MPENIOJIOKEHUETO 3a PaBHU JUCIEPCUU 3a JBETE CPaBHSABAHU IPYIU
(BEpOsATHO MOMYETa U MOMUYETA) HE € BAJUAHO 33 CPEAHUTE OLICHKHU.
ToBa o3HauaBa, 4ye BapraOUITHOCTTA (PaA3MPHCKBAHETO HA PE3YJITATUTE)
B OIICHKUTE € 3HAYUTEIHO pPa3jIudyHa MEXIy JBeTe Ipynu. Bbopeku
3HaYUMUS pe3yiTar B TecTa Ha JIeBeH 3a CpellHU OLEHKHU, pe3yITaTuTe
ot t-tecta (t=-0,227 c mpuetu paBHu qucnepeuu u t =-0,218 c Henpuetn
paBHU JUCIIEPCHM) HE IOKa3BaT CTATUCTHMYECKU 3HAYMMa pasiuka B
CpeIHUTE OLICHKH MeXIy Asere rpynu. CroitHocTuTe Ha Sig. B t-Tecta
BEpOATHO ca MHoro mo-rojsemu ot 0,05, koeTo moTBBpKIaBa TOBA
3axmoueHue (Bwxkre Ilpunoxenne I).

3.5.2. Bb3pacToBHu pa3jiMKH

Nma cratucTUYecKH 3HAYMMH PA3IUKA B CPEIHUTE OLICHKH
MEXIy pa3nuuHute Bb3pacToBu rpynu (p = 0,001 < 0,05). Mma cbiio
CTaTHUCTUYECKU 3HAYUMU PA3IIUKA B YCTOMUMBOCTTA MEXKAY Pa3IHUHUTE
BB3pactoBu rpynu (p = 0,010 < 0,05) u uma CTaTUCTUYECKH 3HAYUMU
Pa3iIMKU B CIIOCOOHOCTTA 3a CHpaBsiHE ¢ MPOOJIEMHU MEXAY Pa3IUYHUTE
BB3pacToBu rpynu (p = 0,030 < 0,05).

3.5.3. Pa31uku B XapaKTepHMCTUKHUTE HA CeMeliCTBOTO
HaGmronaBaHu ca CTaTHCTUYECKH 3HAYMMH PA3IUKH B CPEIHUTE
OIICHKH TIPH pa3iIndcH Opoii uieHoBe Ha cemeiicTBoTo (p = 0,000 < 0,05),
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KaKTO M CTATUCTUYECKU 3HAUNMH PA3JIHKU B ICUXUYECKATa YCTOMYHBOCT
IIpU pasianydeH Opoil uieHoBe Ha cemeiicTBoTo (p = 0,000 < 0,05).

Tadauna 11. ANOVA — Bpoil uneHoBe Ha ceMeHUCTBOTO

Sum of | df Mean F p
Squares Square
Cpennu Mexny 68,272 5 13,65 5,585 | ,000
OueHku rpynure
Bretpe B | 254,260 | 104 2,44
IPYIHTE
O6u1o 322,532 | 109
Ilcuxuyecka | Mexny 79,092 5 15,81 5,,617 | ,000
YCToHYMBOCT | rpynuTe
Berpe B | 292,908 | 104 2,81
TPYyIHTE
00610 372,000 | 109
CrocobHoct | Mexay 22,715 5 4,54 4,301 | ,001
3a CIpaBsHE | IPYNHTE
cnpobnemu | Berpe B | 109,840 | 104 1,05
TpymHTe
O06mmo 132,555 | 109
Cpuro Taka, HuMa CTaTUCTHYECKHM 3HAYMMHU PaA3IUKH B

CIOCOOHOCTTA 3a CIIPaBsHE C MPOOJIEMU MEXTy Pa3JInYCH OpOi YICHOBE
Ha cemeiicTBoTO (p = 0,001 < 0,05). Te3u pesynraTu Mokaspar, 4e OposT
Ha WICHOBETE Ha CEMEHCTBOTO € 3HAYMTEIHO CBBP3aH ChC CPEIHUS
yCIIeX, TCUXHYecKaTa yCTOMYMBOCT M CIIOCOOHOCTTAa 3a CIIpaBsiHE C
npoOJeMH B M3CJICBAHATA TIOMYJIAIMS, Thil KATO BCHYKH CTOMHOCTH Ha
3HAYMMOCTTA Ca J0CTa oA uyecTo u3nonsBanus mnpar ot 0,05.
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AUCKYCUA

Hacrosimoro  u3cnenBaHe  u3cieaBa  BPB3KUTE  MEXIY
YCTOHYMBOCTTA, KOTIMHT CTPATETHUTE M YUWIHIIIIIHATA yCIIEBAEMOCT Ha
YYEHUIM OT TOpHA YUYWJIMIIHA Bb3pacT B ['bpuusti. OCHOBHUAT U3BOJ €,
4ye Te3W TPU KOHCTPYKTH Ca CHIIHO B3aUMOCBBpP3aHU U TpsiOBa na ce
TBJIKYBAaT KAaTO 4YacTH OT €JHa M ChIIa CHCTEeMa 3a pa3BUTHE U
oOpa3zoBanue. PesynTarure mokaspar, 4e y4CHHUIIUTE C TIO-BUCOK CpeJIeH
yCIeX ChIIO TaKa ca CKJIOHHHU J]a OTYUTAT MO-BUCOKA YCTOMYHUBOCT U TIO-
CHJIHa CIIOCOOHOCT 3a cmpaBsHe ¢ mpoOinemu. B cbhmoro Bpeme
YUYCHUIIUTE C TO0-BUCOKA YCTOWYMBOCT CBHIINO Taka ca CKJIOHHU [a
JEMOHCTPHUpAT TO-CHJIHA CIIOCOOHOCT 3a YIpaBlIEHWE Ha MPOOJIeMHU.
To3u w™Momen ocurypsiBa ToOcCiIeqOBaTeIHA EMIUPUYHA OCHOBA 3a
OCHOBHHSI apryMEHT Ha JUcCepTanusiTa, a UMEHHO, Y€ YUMUIIUIIIHATA
YCIIEBaeMOCT  Mpe3  IOHOMIECTBOTO €  TSICHO  CBBbp3aHa C
MICUXOJIOTHYECKUTE PECYPCH U aIalITUBHUSA KalalluTeT 3a CIpaBsHE.

Ta3u KoHCTaTtamusi € Ba)kHa, 3al[OTO TMOTBBPXKAaBa TJeaHATA
TOYKa, Y€ YCTOWYMBOCTTA € JWHAMUYEH IMpolec, a He (UKCUPaHO
JUYHOCTHO KadecTBO. CBBpEMEHHAaTa TEOpUs 3a YCTOMYMBOCTTA
Mpe/ICTaBs yCTOWYMBOCTTA KAaTO PE3yiTaT OT B3aUMOICHCTBUATA MEXKTY
WHAVNBUAYATHHTE pPECypCH, KaTo, HampuMmep, camMoe(eKTHBHOCT,
€MOIIMOHAIHA PEeTyalus, MOCTOSTHCTBO U pellaBaHe Ha MpoOsieMu, U
KOHTEKCTyaJlHaTa MOAKpena, KaTto, HampuMmep, CEMEWHH OTHOIICHUS,
YUUJIUILEH KIUMAaT U Mpexku oT BpbeTHUIM (Masten, 2001, 2014; Rutter,
2012; Ungar, 2021). KoncraTtanuure ce BIKUCBAT B Ta3u pamKa, 3all0To
YCTOMYMBOCTTa M3TJIEXKIA € TACHO CBBp3aHa ChC CIOCOOHOCTTa Ha
YVYCHHIIUTE JIa YIPABISBAT MPOOIEMU U C YUMIIHIIIIIHATA YCIIEBAEMOCT.
B To3m cMmmchn ycroWumBOCTTA HE (PYHKIIMOHUpPA KaTO H30JHpaHa
MICUXOJIOTHYECKa XapaKTepUCTHKA. Ts cTaBa BUIMMAa 4Ype3 HAYWH, IO
KOWTO YYCHUIIUTE pearupar Ha akKaJeMUYHUsS HATHCK, OpraHU3upaT
YCUJIMSITA CU M TIOJIBbPKAT AHTQKUPAHOCT C YUMIUIIIHUTE U3UCKBAHUSL.

[IbpBaTa xumoresa riacu, 4€ yCTOMYMBOCTTA € MOJOKHUTEITHO
CBBbp3aHa ChC CTPATETUUTE 3a CIpaBsiHe. Ta3u XUIOTe3a € MOoAKperneHa
OT CHUJIHATa TIOJIOKUTEIIHA Bpb3Ka MEXKAY YCTOWYMBOCTTA |
CHOCOOHOCTTa 3a ympaBieHue Ha mpobmemu, r = 0,833, p < 0,001.
PerpecuoHHUAT MOJIEN CHINO TaKa MOKa3Ba, Y€ yCTOMUYNBOCTTA OOSICHSBA
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69,4% ot aucnepcusTa B CIOCOOHOCTTA 3a YIpaBlieHHE Ha MPOOIEeMH.
To3u pesynrar € equH OT Hail-ICHUTE NPUHOCH Ha u3cieaBaHeTo. Toi
MOKa3Ba, Y€ YCTOWYMBHUTE YYCHMIM Ca CBIIO TaKa YYEHUIH, KOUTO
OTYHTAT MOCHJICH MPAKTUYECKN KaIaIlTEeT 3a CIpPaBsSHE C TPYIHOCTHTE.
KoHcraTanusara e B CbOTBETCTBHE C TPaH3aKLIMOHHUSA MOJIET Ha CTpeca U
CIIPaBSHETO, CIIOPE] KOUTO CITPAaBSIHETO 3aBUCH OT TOBA KaK MHIUBUINTE
OLIEHSBAT CTPECOBA CUTYyallUs M OLEHABAT HAJIMYHUTE CH PECYpCH
(Lazarus & Folkman, 1984). Yuenunmre ¢ mo-BUCOKAa yCTOWYHUBOCT
U3IJIeK/IA MIPUTEKABAT MO-CUJIHA TICUXOJIOTHYECKa OCHOBA 32 aKTHMBHO
yIpaBlieHUE Ha MPOOJIEMUTE, 3a0TO Ca O-CKJIOHHHU J]a UHTEPIPETUpaT
TPYAHOCTUTE KAaTO yNpaBIIeMHU U 1a MOOMIU3UPAT aJallTUBHU PEAKIIHH.

Bropata xwumoreza riacu, dYe KONMHT CTpaTeTHHTE ca
MIOJIOKUTETHO CBBP3aHU C YUWJIMIIIHATA ycreBaeMocT. Ta3u xumnoresa
chII0 Oe MoTBhpAeHa. Bph3kaTa MeXAy CIOCOOHOCTTA 3a yIpaBICHUE
Ha MpoOJIeMH U cpelHuA ycrex Oe CHilHa U monoxuTenHa, r = 0,813, p <
0,001. ToBa oTkpuTHE MpeAaIOaara, 4e CTpaTeruuTe 3a ClpaBsHE UMaT
3HaYMMa poJisd B YYWJIMIIHATA aJanTalus. YUEHHUIHUTe, KOUTO ca Io-
CTIIOCOOHM J1a c€ CHpaBAT C NpoOJeMHTe, ChIIO Taka ca CKIOHHH A
MIOCTUTAT MO-BUCOKH aKaJeMUYHM pe3ynTaT. Ta3u Bpb3Ka MOXKeE J1a ce
HHTEpIpEeTHpa Ype3 poysita Ha (OKYCHPAaHOTO BBPXY mpodiema
CIpaBsiHE B YUWIMIIHA Cpela. YUEHHUIUTE B FOPHA YUMJIMIIHA BB3PACT
ce COTBCKBAT C M3IMUTH, HATOBAPEHOCT, KOHKYPEHIIHS, HECUTYPHOCT U
oyakBaHUs 3a rpecTaBsiHe. CocOOHOCTTA 3a YIIpaBleHHE Ha TPOOJIeMHU
UM TIOMara Jia TuiaHupaT padboTara cH, 1a peryjupaT HalpeKeHHETo, J1a
TBHPCAT NOAXOASIIA NOJKPENa U 1a OCTaHAT OPUEHTUPAHU KbM yUeOHHUTE
nenu. CregoBaTenHO, KOMUHI CTpaTerMUTe (PYHKLIMOHHUPAT KaTo
NPAaKTUYeH MEXaHU3bM, 4Ype3 KOWTO yUYEHHIHUTE MpeBpBILAT
MICUXOJIOTHYECKUTE pecypcu B 00pa30BaTeIHO MOBEACHHUE.

TperaTta xumoresza rjiacu, 4€ yCTOMYMBOCTTA € IMOJIOKHTEIHO
CBBbp3aHa C YUYMJIMIIIIHATA YCIeBaeMOCT. Ta3u Xumoresa Mojay4yd Haid-
CHJIHA EeMIHMpHYHA NoJKpena. Bpb3kara Mexay cpeaHus ycnex Hu
yCTOWYMBOCTTa O0€ MHOTO CHJIHA U ToJoxkuTenHa, r = 0,847, p < 0,001.
ToBa Oemie Hali-cuiaHaTa Bpb3Ka MEXIY TPUTE OCHOBHHM KOHCTPYKTA.
PerpecroHHMAT MOJIEN CBIIO TaKa MOKa3a, Y€ CPEIHUSAT yCIeX 00ACHIBa
71,8% ot pucnepcusTa B yCTOWYMBOCTTA. T03M pe3ysTar moayepraBa
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0co0eHO TsCHAaTa Bpb3KA MEXKAY VUWIHMITHUTE TOCTIKCHHUS U
YCTOMYHMBOCTTA B M3BaaKara. KoHcTaTanusTa MOKeE 1a C€ MHTEPIIPETHPA
IO JIBa JIOMBJIBAIIM ce HaunHa. [IbpBO, yCTONUMBUTE YUCHUIM MOTAT Jia
Ce CHPaBAT MO-e(PEKTUBHO C aKaJIEMUYIHHSI HATHCK M CIICJAOBATEITHO Ja
MOJUTBPIKAT MO-A00pH pe3yiaTaTtu. Bropo, akaqeMHUYHUST yCIeX MOXKE J1a
3aCWJIM 9YyYBCTBOTO 3a KOMIICTCHTHOCT Ha YYCHHUIMUTC MW Ja 3aCUJIA
YBEPEHOCTTA UM B CIIPABSHETO C OBbACHIN MPEIU3BUKATEICTBA. Thil KaTO
W3CIICABAHETO € C HANPEYHO CEUYCHHE, HA-CUTYPHATA HHTEPIIPETAIIHS €,
Ye aKaJIeMUYHUTE TIOCTHXKEHUS U YCTOMYMBOCTTA Ca CHUIIHO CBBP3aHU U
MOTaT Ja JCHCTBAaT B PAMKWTE HA B3aMMHO TOJCHIIBAIN CE MOJCN Ha
pas3BUTHE.

CHuHTE3BT HA TE3H TPpU XHUIIOTC3W BOAM OO OCHOBHOTO
3aKJIIOUEHHE Ha M3CJIEBAHETO. Y CTOMUMBOCTTA, KOIMHT CTPATETHUTE U
YUyuIMdimigHaTa YCIIEBAEMOCT HC ca OTACIIHU HN3MCPCHUA Ha
(GYHKIIMOHHPAHETO Ha toHomuTe. Te u3riexaa o0pa3yBaT HHTEIpUpaHa
aJallTUBHA CHUCTEMaA. YcrotunBocTTa ocurypsaBa IICUXOJOIMYCCKaTa
OCHOBa 3a TOCTOSHCTBO M TMO3WUTUBHA ajaanrtanus. CTpaTeruure 3a
CIIpaBsAHC OCUTYpPABAT IMOBCACHUCCKHUTC U KOTHUTUBHUTC CPCACTBA, UPE3
KOUTO YYCHUIIUTE CE€ CHOpPaBAT C TPYJHOCTUTE. YUMIWIIIIHATA
YCIIEBAEMOCT OTpa3siBa €IWH BaXKCH 00pa3oBaTeNieH PEe3yNTaT OT TO3U
aJlanTHBEH nporiec. Ta3u HHTepIpeTanus 3aCHIIBa TCOPETHUHUS IPHHOC
Ha JACEPTAlHATa, 3allOTO CBBP3BAa TEOPHUATA 3a YCTOWYMBOCTTA,
TEOpHSTA 33 CIPaBSHE U 00pa30BaTCIHUTE MOCTH)KCHUS B PAMKUTE Ha
eaHa OO0sSICHUTETTHA PaMKa.

KoHcratanuure ChIOI0 Taka BB3MPOM3BEKIAT M Pa3IIAPSIBAT
NoJO0HM 3aKIIOUeHHUs B MEXAyHapoJaHaTa jureparypa. llpenurinu
W3CJIEBAHMUSI CBBP3BAaT YCTOHYMBOCTTA CBhC CaMOE(PUKACHOCTTA,
MOTUBaIUsATa, EMOIMOHAIHATA peryjalusad U MOCTOAHCTBOTO, JOKATO
W3CIIeIBAHMSITA 32 CIIPaBsSHE MOKa3BaT, Y€ aKTUBHOTO yIpaBJICHUE Ha
poOIeMH TOAKPETIS aKaJeMHUYHATa AaHTAKUPAHOCT U HAMaJIsiBa AUCTPEC
(Bandura, 1997; Compas et al., 2017, Masten, 2014). Hacrosmure
OTKPpUTHA NMOTBBPKAABAT TC3U B3aUMOBPH3KH B KOHTCKCT HA T'PBUKUTC
cpennu yumiuniia. ToBa € OT ChIIECTBEHO 3HAYCHHE, ThI KaTO TPBIKUTE
IOHOIIUTC M3MNUTBAT AKAaJICMHUYCH HATHUCK B PAMKUTC Ha KYJITYPHO
cnenupuyHa oOpazoBaTelHA Cpela, KbACTO OICHKHTE, W3IUTUTE W
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CEMEWHUTE OYaKBaHUS YECTO MMAT OrPOMHO 3HaueHuWe. [lopamu ToBa
M3CJIEIBAHETO JONPUHACS C EMITMPUYHU JOKA3aTEJIICTBA OT HAMOHAICH
KOHTEKCT, KOWTO OCTaBa IO0-Ciab0 TpEJCTaBeH B MEXKIyHapOIHATa
JIUTEpaTypa OTHOCHO YCTOMYMBOCTTA U YUUJIIUIIHUTE MOCTHKEHUS MPHU
IOHOIITUTETE

Jlemorpadckute OTKPUTHSA TpsOBa Na Ce WHTEPHPETHpAT II0-
CKOPO KaTO KOHTEKCTyaJTHU MOJU(PHUKATOPH, & HE KaTO IICHTPAJICH (OKYC
Ha JucepTanusTa. Bu3pacTra ce ouepraBa Karo 3Ha4MM (DakToOp, THi
KaTo yCTOMYMBOCTTA, YMPABJICHUETO HA MPOOJEMH W YYIIHUIIIIHATA
YCIIEBaEMOCT C€ pasjnyaBaT B OTACITHHUTE BB3PACTOBH Tpymu. To3m
pe3ynTaT € TeOpeTHYHO OO0OocHOBaH. FOHOIIECTBOTO € Mepuoj Ha
MOCTETICHHO Pa3BUTHE HA M3MBIHUTEIHUTE (€K3eKYTHBHHUTE) (DYHKIIHH,
EMOIIMOHAIHATA  peryJialks, OpHCHTAlMiITa KbM  OBICIIETO U
conuaaHoTo paszdupane. [lo-rosemMuTe IOHOMUTE OOMKHOBEHO HMAaT
MOBEYE OIMUT B CHPABSHETO C YYWIHMITHUTE W3UCKBAHUS U TO-PAa3BUTH
KOTHUTHBHH CTIOCOOHOCTH 3a IUIaHUpPAaHE W pellaBaHe Ha MpPOOJIeMHU.
CrnenoBatenHo, pa3UKUTE, CBbP3aHU C Bb3pacTTa, MOTaT Ja ce pa3oupar
KaTo J0Ka3aTeJCTBO, Y€ YCTOWYMBOCTTa W CHPABSHETO CE€ pPa3BHUBAT
MPOTPECHBHO TIpe3 TEpHoJa Ha IOHOMIECTBOTO. Ta3W KOHCTaTalus
MNoAKpCIA MOACIIUTEC HAa PA3BHUTHEC, KOUTO Pa3rjiCKaAaT YCTOﬁqHBOCTTa
KaTo KamamurteT, 0(hOpMEH OT Ch3PSABAHETO W HATPYIMAHUS OIHT, a HE
KaToO CTaTU4YHa 4C€pTa.

loneMuHaTa Ha CEMEHCTBOTO CBHIO CE OYEpTaBa KaTO BaXKCH
KOHTeKcTyanieH (¢akrop. To3m pesynraT ce BIUCBA B  COILHO-
€KOJIOTUYHOTO pa30HMpaHe 3a yCTOMYMBOCTTA, KOETO MOAYEPTaBa, 4e
azanranusaTa 3aBUCH OT HAJIWUYHUCTO M KAUCCTBOTO HA PCIAMOHHUTC
pecypeu (Ungar, 2021). IN'onemuHaTa Ha ceMeHCTBOTO MOXe Aa oopmu
AOCThIIAa Ha HOHOMIUTC OO0 CMOLMOHAJIHA ITOJKpCEIa, BSaHMOHCﬁCTBHe
MEXITy OparTss W cecTpu, CHOJeNieHa OTIOBOPHOCT W POAMTEICKO
BHUMaHue. [lo-ronemure cemencTBa mMorar Ja OCUTYPAT IO-IIMPOKH
MpPEXH 3a TOAKpEeNa W TOBeYe BH3MOXKHOCTH 3a COIMAIHO y4eHe. B
CbIIOTO BpEMC TC MOraT [a BKJIKOYBAT U IMO-TOJICMH HU3UCKBAHUA KbM
BPEMETO Ha POIHUTEINTE W JOMaKWHCKHTE pecypcu. [lopamum ToBa
KOHCTaTallMATa M3UCKBa OalaHCHpPAHO ThJIKyBaHe. [ ojemMuHaTa Ha
CEeMEWCTBOTO M3IJICXKAA PEJICBAHTEH, 3alI0TO OTpa3sBa peallMOHHATA
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cpena, B KOSITO YYCHHUIIUTE pa3BUBAT CBOUTE YMEHUS 32 YCTOMYUBOCT U
cnpaBsine. HeroaTta poss TpsiOBa ga ce pa3dmpa upe3 KauecTBOTO Ha
CEMEIHOTO B3aUMOJEICTBHE U TIOJIKpENa, a He €IUHCTBEHO upe3 Opos Ha
YJICHOBETE HAa CEMEHUCTBOTO.

Orpanuuenara OOsICHUTETHA POJS Ha MOJIa ChUIO € 3HAa4YMMa.
MowmyeTaTa 1 MOMHYETATa TIOKa3Baxa CXOIHU PE3yJITaTH MO0 OTHOLIEHUE
HA CpEIHUSl yCNeX, YCTOMUMBOCTTa M CIIOCOOHOCTTa 3a CIpaBsSHE C
npobnemu. Ta3u KoOHCTaTAIMs MOYKE /1a U3TJIeK/1a HEOUYaKBaHa, Thidl KaToO
HSKOW MPOYYBAHMSI TIOKA3BaT MOJIOBU PA3NUYUs B CTWJIA Ha CIpPaBSHE,
E€MOITMOHAIHOTO W3pa3siBaHE W TbpceHEe Ha mnomonl. HacrosmmsaT
pe3ynrar ofade MOXe Ja Cc€ UHTepIpeTHpa 4Ype3 COLMAaTHO-
KOTHUTHUBHATa  TEOpHUs, KOSATO TMOAYEepTaBa, UY€ CyOEKTUBHO
BB3MIpUEMaHaTa camMOe()UKACHOCT, MOTHBallUATa U  aJaNTHBHA
CyOEKTHOCT ca TO-CHJIHA JETEPMHUHAHTH Ha MOBEIEHUETO, OTKOJIKOTO
camo kareropusta noa (Bandura, 1997). Ha npaktuka ToBa 03HauaBa, ue
YCTOMYMBOCTTA U PECYPCHUTE 3a CIIPABIHE MOXKE J1a Ca IMO-Ba)KHU OT T0JIa
npu oOsCHEHHE Ha akaJeMuyHata aganrtanus. KoHcratamusra chIo
Taka TpeJrojara, 4y¢ WHTCPBCHIIMHUTE TPsSOBa Ja ca HACOYCHH KBbM
MICUXOJOTHYECKH YMEHHMS U CHCTEMHUTE 3a TMOJAKpena B IisylaTa
y4YeHUYECKa MOIyIalus, BMECTO Ja C€ pUeMaT PSA3KO Pa3ITudHU HYK/IH,
0a3upaHu caMo Ha ToJa.

OrpanuueHara poJjis Ha YUYWIMIIHHS KJIac CBIIO M3UCKBA
MHTEpIpeTanus. Bhapeku ue Moxe Jja ce OuakBa yUWIHIIHUAT KIac Ja
OTpa3siBa pPa3BUTHETO, BB3pACTTa M3MJIEKIAa TMpeasara IMo-CUIHA
obsicHuTeNHa OcHOBa. ToBa MOke Ja ce AbJIKH Ha (haKTa, 4e YUCHULIUTE
B €/IMH U ChIIM KJIAC MOraT Jia C€ pa3jinyaBar Mo 3psIOCT, ceMeiiHa
MOoJIKpena, akaJeMUYHa YBEPEHOCT M ONMUT B crlpaBsiHeTo. HuBoTO Ha
kimaca e QopmamHa oOpa3zoBaTeiHA KaTeropus, TOKaTO BbB3pacTTa
oOxBala TO-MIMPOKKM TIpolieck Ha pas3Butue. [lopagu ToBa,
KOHCTaTallMUTSTA MPEANoiara, 4e nMCUX0oJI0rH4eCKUTe XapaKTUPUCTUKU
U pOCOOCHHOCTUTE Ha PA3BUTHETO OOSCHABAT ajamnTanusara Ha
VYCHHUIIUTE TO-€()eKTUBHO, OTKOJIKOTO VYHIJIMIIHATA KIacU(pUKAIUs
cama Io ceOH CH.

Haji-3HauuMuAT IpPUHOC HaA JUcepTagusiTa ce€ CbCTOU B
WHTETPUPAHETO Ha Te3W pe3yiaratd. M3cineaBaHero [OKO3Ba, ue
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YUWJIMIIIIHATA YCIIEBAEMOCT CpEJl YYEHHUIIMTE OT TOpHA YYMIIMIIHA
BB3pacCT Ca CBbP3aHU KaKTO C BbTPEIIHU ICUXOJIOTUYECKU PECYPCH, TaKa
U C IPaKTHYECKUTE CIIOCOOHOCTH 3a crpaBsiHe. To ChINO Taka MOKa3Ba,
4ye JeMorpaCKuTe NPOMEHJMBU ca OT 3HAU€HUE TIJaBHO 3al0TO
oQOopMAT 0COOCHOCTUTE HAa PA3BUTHETO W PENALMOHHUTE YCIOBUSA, B
paMKHUTE Ha KOUTO ce (OpPMHUpPAT YCTOMUMBOCTTA W CIPaBSHETO. Tasu
MHTEPIIPETALMsI OTIOBapsl TUPEKTHO Ha HEOOXOAMMOCTTA OT IMO-CHUIIEH
CUHTE3 Ha pe3yJiTaturte. LIeHTpamHoTO NoCIaHue €, Y€ yCTOMYUBOCTTA U
CIPaBsSHETO HE Ca BTOPOCTENEHHU IMCUXOJOTHYECKH MPOMEHIIMBU IO
OTHOIIIEHWE Ha YyYMJMIINHATa YycneBaemMocT. Te ca OCHOBHHU
KOMIIOHEHTH Ha yUYWJIMIIHATA aJanTarusl.

Ot oOpa3zoBaTeniHa TEPCIEKTHUBA, KOHCTATAIIUUTE TMOAKPEIST
HE0OXOAUMOCTTa OT  YUWJIMIIHM TPAKTHKH, KOWUTO  YKpemBaT
YCTOWYMBOCTTA U QJANTUBHOTO cIipaBsiHe. TakuBa MpakTHKU MoraT Ja
BKJIIOUBAT COLIMATTHO ¥ €MOIIMOHATHO 00yueHue, 00y4ueHne 3a periaBaHe
Ha mnpoOjeMu, AEWHOCTH 3a YIpaBJICHHE Ha CTpeca, MOAKPEISIU
B3aMMOOTHOUIEHUSI MEXJy YYHUTEIW WU YUYEHULHU, U CTPYKTypUpaHU
BB3MOXHOCTH 32 pa3BUBaHE HA CaMOE(PEKTHUBHOCT y ydeHUUUTE. Tbil
KaTo CIIOCOOHOCTTA 32 CIPaBsSHE C MPOOIEMUTE € CHITHO CBbpP3aHa KaKTo
C YCTOMYMBOCTTA, TaKa U C YUWJIMIIIHATA yCIIEBAEMOCT, UHTEPBEHLIUUTE
TpsiOBa Aa ce poKycupaT HE caMO BbPXY €MOIMOHATHATA TOJKpena, HO
U BbpXy KOHKPETHM YMEHHS 3a CIpaBsiHE. YUYEHHUIUTE CE€ HYXAAAT OT
Bb3MOXKHOCTM Jia C€ HaydaT Kak Ja I[UIaHupaT, Ja peryidpar
HAIpPEKEHUETO, /1a ThPCAT MOMOIIL, J1a MPEOCMUCIAT TPYIHOCTUTE U J1a
MIPOSIBSIBAT ITOCTOSTHCTBO CJIE]T HEYCIIEXH.

KoHcTaTanuure umMar 3Ha4eHHUE U 32 CbTPYJIHUUYECTBOTO MEXTY
CEMEICTBOTO U YUWJIUILETO. Thi KaTO roJeMHUHATa Ha CEMEUCTBOTO U
BB3pacTTa Ca CBBP3aHU C OCHOBHUTE NPOMEHJUBU B H3CIIEIBAHETO,
CTpaTernuurTe 3a MOJAKpena TpsOBa /a OTYMTAT €Tana Ha pa3BUTHE Ha
YYEHUIIUTE M JOMAIIHUS KOHTEKCT. YUWIHIIATa MOTaT J1a paboTsT ChC
cemeiicTBara 3a yKpernBaHe Ha ydeOHUTE PYTHHH, €MOIMOHAHATa
MOJKpEeNna ¥ KOHCTPYKTUBHOTO pEarupaHe IMpH aKaJAeMHYHUTE
TpyaHoctd. ToBa € 0co0eHO BaXHO IIpe3 IOHOIIECTBOTO, KOraTo
YYEHHULIUTE IIOCTENIEHHO TCE CTPEMAT KbM aBTOHOMHOCT, HO
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CBILIEBPEMEHHO BCE OILIE C€ HYXIAAT OT HACOKM U CTaOMIHOCT B
OTHOLIEHUATA.

Karo mso, oOchxaaHeTo Ha KOHCTaTallUUTE BOJIU O SICHO
3akioYeHre. 1 TpuTe OCHOBHHU XHITOTE3H OsXa MOAKPENICHH, KaTo Haii-
CHJIHA Bpb3Ka ce HaOiroaBa MeX1y YCTOWYMBOCTTAa M YUMJIMINIIIHATA
ycneBaeMocT. CTpaTeruure 3a CIpaBsHE CHILO NOKa3axa CUIIHA BPb3Ka
KaKTO C yCTOMYMBOCTTA, TaKa U C OLICHKUTE, MOTBBPKAAaBAalKH TSIXHATa
MEIMAaTOpCKa M MPAKTUYECKa PO B yYWIMIIHATA aJanTanus Ha
IOHOIINTE. Pe3ynratute BB3NPOM3BEKIAAT LIEHTPAIHUTE OTKPUTHS OT
M3CJIEIBAHMATA 3a YCTOWYMBOCT U CIPABSHETO, KATO CHIIEBPEMEHHO '
pasmMpsABaT CIPSIMO I'PBUKNATE YYEHHUIM OT T'OPHA YUWIMIIHA Bb3PACT.
JucepranusaTa gonpuHacs 3a 00J1acTTa, KaTo MO0Ka3Ba, Y€ YUUIHIHUTE
MOCTH)KEHUST TpsiOBa fa ce pa3dupar KaTo MHOTOM3MEpPEH pe3yJTar,
opopmMeH  OT  yCTOHYMBOCTTA,  aJaNTUBHOTO  CIpaBsHE U
KOHTEKCTYJIHUTE ycJI0BHs. TO3M IPUHOC € €JHOBPEMEHHO TEOPETUUYEH
U IPaKkTH4YEH, 3alI0TO CBbpP3Ba IICHXOJIOTMATA HAa PA3BUTHETO C
oOpa3oBaTeHaTa WHTEPBEHIMS M MOJYEpPTaBa 3HAYCHHETO Ha
KyJITUBHUPAHETO HA YCTOMYMBM M CIIOCOOHM y4alld B paMKHUTE Ha
MOJKpeIsla yYWINIIHA U CEMENHA cpefa.

3AKVIIOYEHUE

Hacrosimata  aumcepramust — u3cienBa  Bpb3KaTa — MEXIY
YCTOMYMBOCTTA, KOMUHT CTPATETUUTE U YUWIMIIIHATA YCIEBAEMOCT Ha
YYEHHULIM OT TOpHA yYMJIHIIHA Bb3pacT B ['bprus. OCHOBHUAT U3BOJ,
KOITO Mpou3THYa OT U3CIEBAHETO, €, Ye T€3U TPU U3MEPEHHSI Ca CUITHO
B3aMMOCBBP3aHH M TPsIOBa Jla ce pa3dUpaT KaTo YacTU OT MO-IIUpPOKa
cucTeMa 3a aKkaJeMUuYHa aJanTalys Ipu IOHOLIUTETE. Y CTOHYMBOCTTA
NPEJOCTaBs Ha YUYEHHUIUTE BBTPEIIHUTE DPECypCH, HEOOXOOUMH 3a
3ama3BaHe Ha (PYHKLMOHAIHOCTTA IO/ HANpeKEHUE, CTpaTeruure 3a
CIpaBsiHE U3pa3siBaT NPAKTUYECKUTE HAYWHU, YpE3 KOUTO YUEHULIUTE CE
CIpaBAT C aKaJEMUYHUTE W JMYHUTE TPYAHOCTH, a YUMIMUILIIIHATA
yCIIEBaEMOCT OTpa3siBa €JMH OT Hail-BayKHUTE 00pa30BATEIHU PE3yITaTH
OT TO3H ajanThBeH nporec. Ciae10BaTenHo, IPUHOCHT HA U3CIIEIBAHETO
CE CbCTOM B TOBa, Y€ IOKa3Ba, Y€ YUWIMIIHUTE IOCTUKEHMS CpEl
IOHOILIUTETE €A TACHO CBBP3aHU C ICUXOJIOTHYECKUTE U MIOBEACHYECKHUTE
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CIIOCOOHOCTH, BMECTO Ja ObJaT OOSCHSBAaHM EIUHCTBEHO 4Ype3
KOTHUTHBHHTE CIIOCOOHOCTH WIJIA AEMOTPA(CKHSI TPOU3XO/.

KoHncratanuure mnpenocTaBsAT CHJIHA MOAKpENa Ha MhpBaTa
XHIIOTE3a, CIIOPEe KOSITO YCTOMYMUBOCTTA € MOJIOKUTEITHO CBBP3aHa ChC
CTpaTermuTe 3a CIpaBsHE. YUYECHULIUTE C TO-BUCOKM HHBAa Ha
YCTOWYMBOCT CBHIIO Taka CbhOOIIABAaT 3a IO-CHJIHA CIIOCOOHOCT 3a
ynpasieHue Ha mpobrnemu. Kopemanuara Mexay M yCTOHYMBOCTTa U
YIpPaBJICHUETO Ha TIPOOIEMH € CHITHA U TTOJIoKuTeNHa, 1(108) = .833, p <
.001, moxaTo perpecMOHHHMAT aHalIM3 II0Ka3Ba, Y€ YCTOWYUBOCTTA
obsicHsiBa 69,4% OT aucrepcusita B CIIOCOOHOCTTA HA YYCHHUIIUTE Ja
ynpasisBat nmpoonemu. To3u pe3ynraT MOTBbPK/IaBa, Y€ yCTOHIHMBOCTTA
CTaBa BHJMMA 4Ype3 aanTUBHU JeWcTBUs. Ha mpakTHka, ycTOWYHMBUTE
YUEHHUIIM M3TIIeKAAT TMO-CIIOCOOHU Ja TMOAXOXKIAT KbM TPYIHOCTUTE
KaTo KbM YIpaBIIEMH CHTYallWd, Jia OPTaHMU3MpaT PEaKIHd CH U 1A
MOAIBPXKAT KOHCTPYKTUBHA OpHEHTAIUs, KOrato ce cOJIbCKBaT C
aKaJIeMUYHNA WIH JIUYHU TPEIU3BUKATENICTBA. Ta3W KOHCTATaIlus € B
CHOTBETCTBUE C TEOPHUATA 32 YCTOMYMBOCTTA, KOSITO KOHIENTYyaau3upa
YCTOMUMBOCTTA KAaTO TUHAMHUYECH NPOIEC Ha pa3BUTHE, OPOPMEH OT
camoperynanus, caMoe(eKTUBHOCT, pellaBaHe Ha MPOOJIEeMH U JOCTHII
no nmoambpxkamu pecypcu (Masten, 2001, 2014; Rutter, 2012; Ungar,
2021).

Bropara xwunore3a cwimo Oe mnoxakpeneHa. Crpareruurte 3a
CIpaBsiHE, U3PA3E€HU Ype3 CIIOCOOHOCTTA 3a YIpaBJIeHHE Ha MpodIeMu,
ca TIOJIOXKHUTETHO CBBP3aHM C yYWIMIIHATA ycreBaeMocT. Kopenamusra
MEXJIy CIIOCOOHOCTTAa 3a YIpaBlieHHUE HA MPOOIEMH U CPEAHHS yCIex
Ooeme cumHa u monoxkurenna, r(108) = 0,813, p < 0,001. Ta3zm
KOHCTaTalMs II0Ka3Ba, Y€ YYEHHULUTE, KOUTO ca IO-CIIOCOOHHM [Ja
YIpaBIsiBaT MpoOJIEeMH, CHIIO TaKa ca CKIIOHHHM Ja MPEJICTaBAT M0-100pu
aKaJeMUYHU pe3ynTaTH. Ta3u Bpb3ka MOXE Ja c€ WUHTEpIpeTHpa 4pe3
TPAaH3aKIIMOHHUA MOJIEJ 3a CTpeca M CHpPaBSHETO, CIOpEe] KOWTO
WMHAUBUANTE pearupaT Ha cTpeca CIope] OlleHKaTa CH 3a CUTyalusaTa u
pecypcute, KOuTo BsipBat, ye nputexkaBaT (Lazarus & Folkman, 1984).
B yunnumHusg KOHTEKCT KOTHUTHBHO M MOBEACHUYECKU OPUEHTHPAHOTO
KBbM IIpo0JieMa CrpaBsiHe TToMara Ha yUYeHUIUTE Ja IIaHUPAaT, 1a ThPCIT
MOJIKperna, a peryjupaT HalpeKeHWETO U Jla OCTaHAT aHTAKUPaHHU C
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yueObHuTe 3ajmaud. [lopagum ToBa, cTpareruMre 3a  CIpaBsiHE
(GYHKIMOHMpAT  KTO  BaXE€H  MEXaHW3bM,  KOWTO  CBBp3Ba
IICUXOJIOTMYECKUTE PECYPCH € aKaJEMUYHOTO IIOBEJICHUE.

Tperara xumore3a MoNMy4Yu HaW-CWIHA €MIIMPHUYHA IOAKpENa.
YCTOWYNBOCTTA € CHIHO M IOJIOKHUTEIHO CBbpP3aHA C YYWJIMLIIIHATA
YCIEBAaEMOCT, KaTO KOpejanmusita MeXIy CpeIHus ycmex u
ycroiunBoctTa qocturta r(108) = 0,847, p <0,001. Toa e Hali-cuiiHaTa
Bpb3Ka MEXAY TpPUTE€ OCHOBHHM KOHCTpyKTa. Pesynratute oOT
PETPECHOHHHUS aHAIM3 CBIIO Taka II0Ka3axa, 4€ CPEAHUAT yCIex
obsicasiBa 71,8% oT mucmepcusita B yCTOWYMBOCTTAa. TOo3M pes3ynrar
JEMOHCTpPHpa TACHATa BPb3KAa MEXIy YUYWIMILIIIHATA YCIIEBAEMOCT U
YCTOMYMBOCTTA B U3BajKkaTa. Bpb3kaTa TpsiOBa 1a ce MHTEpIpeTHpa KaTo
peuIIpoYHa (AByIOCOYHA) U CBBP3aHa C Pa3BUTUETO. YUCHHULIUTE C T10-
BHCOKa YCTOMYMBOCT MOrar ja ObaaT Mmo-1o0pe MOArOTBEHU Ja ce
CIpPaBIAT C aKaJAEMHYHUSA HATHUCK, Ja IPOSIBSABAT IOCTOSIHCTBO ClIE]
HEYCNIEXU U Jla OCTaHAT aHTAKUPaHW C YUYWIMIIHUTE U3UCKBaHMs. B
CBIIOTO BpEME IIO-BUCOKMAT aKaJEMHYEH YCIEX MOXE Ja 3aCHIIU
YCEIIaHETO 32 KOMIIETEHTHOCT Y YUEHHIIUTE U J1a YKPENU YBEPEHOCTTa B
CMOCOOHOCTTAa MM Ja Ce CHpaBAT ¢ ObAEHIM NpeAu3BUKATeNCcTBa. Thi
KaTo M3CJIEBAHETO CJe/IBa CKpPOC-CEKIIMOHEH (Cpe30B) Iu3aiiH,
KOHCTaTallUMTE  IOAKPENAT  MHTEpHpeTanus,  OCHOBaHa  Ha
CTaTUCTUYECKA acolMalMsi, 1 HAacOYBaT KbM B3aWMHO 3aCHUJIBAIIM CE
B3aMMOOTHOLICHHUSI MEXKIY IIOCTWIKEHHUATA U  IICHUXOJIOTMYECKaTa
ajanrtauus.

CHHTE3pT Ha TE3M TpPU XHIIOTE3W BOIU JIO OKOHYATEIHO
3akimtoyeHue. [lcuxosmormyeckara yCTOMYMBOCT, CTpaTeTUUTE 34
CIPaBsHE M YYWIMIIHATA YCIIEBAEMOCT HE Ca OTACIHU M3MEPEHUS Ha
¢yHKUIMOHMpaHe Tmpu IoHommuTere. Te dopMupar uHTErpupaHa
aJalnTHBHA CHCTEMA. YCTOMYMBOCTTA OCHUTYpsiBa IICHXOJOTMYecKaTa
OCHOBA 3a IOCTOSHCTBO M MOJIOKHUTENHA ajzantanus. CTpareruure 3a
CIPaBsSIHE OCHUTYPSIBAT KOTHUTHBHUTE U MOBEACHYECKUTE HHCTPYMEHTH,
4ype3 KOMTO YYEHULUTE pearupar Ha crpeca. AKaJeMHUYHUAT yCIeX
oTpa3sBa 00pa30BaTEIHOTO U3PAXKEHHUE HA TO3H MO-IIUPOK npouec. To3zu
CHUHTE3 OTroBapsl JUPEKTHO Ha IIEHTpaJHaTa Le] Ha JuceprauusaTa U
3aCHJIBAa HEMHMS TEOpETUYEH NpuHOC. M3cnenBanero noTebpkaasa, ue
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YCTOHYHMBOCTTA U CTIPABSHETO TPAOBa J1a ce pa3riekaaT KaTo LEHTPATHU
M3MEPEHHS Ha aKaJIEMUYHOTO Pa3BUTHE 110 BpEME Ha IOHOIIECTBOTO.

Jlemorpadckute  KOHCTaTamuu  JOOABAT  KOHTEKCTyalHa
IBIIOOYMHA, JOKATO IEHTPATHOTO 3aKIIOYCHHE OCTaBa (POKyCHpaHO
BBPXY Bpb3KaTa MEXAY TPUTE OCHOBHU KOHCTpyKTa. Bb3pactra ce
oyepTaBa KaTo BaXeH (PaKTOp, Thil KATO yCTOMYMUBOCTTA, CIIOCOOHOCTTA
3a yOpaBlieHHE Ha MpoOJIeMH M aKaJIeMUYHHTE TMOCTIKEHUS Ce
pasnmMyaBaT B Ppa3jIMYHATE BB3PacTOBM Ipynu. To3m pesynrar
CbOTBETCTBA Ha TeOpHsATa 3a pa3BUTHETO. FOHOIIECTBOTO ce
XapakTepu3upa C TIOCTENEHHH TOJ0OpeHHsT B  €MOIMOHAJHATa
perynanus, eK3eKyTUBHUTE (YHKIINH, TUIAHUPAHETO, CaMOpa30oupaHeToO
U OpUEHTalusITa KbM Obaemero. [lo-roseMure yd4eHHUIIM MOXE Ja ca
HATpyHaJlId TOBEYE OMHUT B CIPABSHETO C YUYWIMIMHUS HATHCK M Ja
MpUTEKABAT TMO-3pEU PEeCcypcH 3a pelIlaBaHe Ha MpoOJeMHu.
CnenoBaTenHo, pa3iMKUTE, CBBP3aHU C BB3PACTTA, MOIKPEMST
WHTEPIIPETANMATa HA YCTOMYUBOCTTA U CIPABSIHETO KaTO CIIOCOOHOCTH
3a pa3BUTHE, KOUTO CE€ YKPEMBAT UYpe3 Ch3PSIBAHETO U OMUTA.

I'omemuHaTra Ha CEMEHCTBOTO CBIO CE€ SBSBAa KAaTO 3HAYUM
KOHTEKCTyalleH ¢akrtop. Ta3u KOHCTaTalMa € B CHOTBETCTBHE ChC
COIINAITHO-CKOJIOTUYHHUTEC ITOAXO0AU KbM YCTOfIqHBOCTTa, KOUTO Ha6J'I$IFaT
Ha POJISITa Ha CEMEHHUTE B3aMMOOTHOIIEHUS, COI[MATHATA TOJIKpena 1
pecypcuTe Ha OKoJHaTa cpena. ['omeMuHaTra Ha CEeMEMCTBOTO MOXKE J1a
MOBJIMSAE HAa KOJIMYECTBOTO W BHJA MOAKPEINa, IOCTHIIHA 3a IOHOIIUTE,
BB3MOKHOCTUTE 32 CbBMECTHO pPeIlIaBaHe Ha MPOOJIEMH U TPYIIAaHETO Ha
ONMUT B MOEMAHETO Ha OTTOBOPHOCT B JIOMAKWHCTBOTO. [lo-roismoro
CEMENCTBO MOXE J1a OCUTYPHU MO-IIUPOKA MEXKIYJINYHOCTHA MOAKPENna U
MOBEYE MOJICTHU 3a CIPaBsSHE, HO CHIIEBPEMEHHO MOXKE J1a Ch3/aJe 1MO-
rojJeMnu HU3UCKBAHUSA KbM BpeMeTO Ha pOI[I/ITeJII/ITe 158 pecprHTe Ha
nomakuHCTBOTO. [lopaam Tasm mpuumMHAa poOJsAiTa Ha TOJEMHUHATa Ha
CEMEHCTBOTO TpsOBAa Ja Ce€ HHTEPHpeTUpa uYpe3 KadyecTBOTO Ha
CEMENHOTO B3alUMOJICHICTBHE Hu MoJKpena. Koncraramusra
IIOTBBPIK/1aBa, Y€ YCTOMYMBOCTTA U CIIPABSHETO CE Pa3BUBAT B PAMKUTE
Ha pEJIAIIMOHHU KOHTEKCTH M ce Oo(OopMAT OT €XKeIHEeBHAaTa cpela Ha
YYCHHKA.
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[TobT ¥ YUMITUIHUAT KJIAC TI0Ka3axa OrpaHu4eHa OOsICHUTEITHA
CTOWHOCT B HACTOSIIOTO M3CJIEABaHE. TO3M pe3ynTaT € BaXkeH, 3ali0To
Ipenonara, 4e NCHXoJIOrHIecKUuTe (GakTopu U PaKTOPUTE HA Pa3BUTHE
Morar Jia ObJIaT MO-BaXKHU OT T10JIa WM HUBOTO Ha (popMaTHUS KIac 3a
pa3bupaHe Ha YCTOHYMBOCTTA, CHPABSHETO W  aKaJCMHYHUTE
IMOCTUIKCHHA Ha YYCHHIUTC. B’preKI/I 4c NOpCaAxXoaAHH HU3CJICABAHUA
HOHSIKOTAa HMIACHTH(UIUPAT TMOJOBH PAa3IW4dsl B MPEANOYUTAHUTE
CTHUJIOBC Ha CIIPaBAHC, HACTOAIINUTC KOHCTATallMH IMOKAa3BaT, Y€ 06HII/IT€
HHBa Ha YCTOWYHBOCT, yIIPaBJICHHE HA MPOOJIEMH U y4eOHa yCIeBaeMOCT
ca OwmM KaTo 10 CPAaBHUMU MEXKAY MOMUYCTAaTa U MOMHYCTATA. Tosa
MO’e J]a C& HHTEPIPETUPA YPe3 COLMATHO-KOTHUTUBHATA TEOPHUS, KOSTO
nojuepTaBa, 4Ye CYOCKTHBHO BBb3IpUEMaHaTa CaMOCPHUKACHOCT,
MOTHBAIIMATA U aJAITHBHATA AaKTUBHOCT KaTO MO-CHJIHHU JICTEPMUHAHTH
Ha MIOBEJICHUETO, OTKOJIKOTO camaTa aemMorpadcka kateropus (Bandura,
1997). Ilo nomoOeH HAYMH YYHJIMIIHUAT KIaC MOXE Jia € MO-MajKo
MpEUM3CH MHAUKATOP OT Bbh3pacCTTa, TBH KaTo YUCHUIUTEC B €JIUH U CbIIA
KIac Morar Ja Ce pa3idyaBaT [0 3psUIOCT, CeMeiHa IoJKpena,
caMOe(pUKACHOCT U OITUT B CIIPABSHETO.

W3cnenBaHeTo JOMpHHACS M 32 MEXKAyHApOJHATA JIUTEPaTypa,
KaTO MNOTBBpPKAaBa, B KOHTCKCTAa Ha TI'PBUKHUTC CpPpCAHU YUWIMILA,
B3aHMOBPB3KH, KOHUTO Ca MIUPOKO OOCHKIAHM B MCHXOJOTHATA Ha
pa3BUTHETO W oOOpa3oBaHuero. [IpeaxomHW TNpOy4YBaHUS CBBHP3BAT
YCTOMYMBOCTTA C aKaJeMUYHATA AHTAKUPAHOCT, CaMOC(EKTUBHOCTTA,
eMOLMOHATHATA PETyJIallis, CIPaBsiHETO, HOKYCHpaHO BEPXY Ipodiiema,
U yuunuiaus yenex. Hacrosimara aucepranus 100aBsi JOKa3aTesiCcTBa
OT TPBIKUTE IOHOIIUTE W TOKa3Ba, Y€ TE€3M B3aUMOBPB3KU Ca CHIIHO
U3pa3eHU B KOHTEKCT, KBIETO aKaJICMUYHHUTE TOCTHKCHUS, H3ITUTUTE U
CEMEHHNTE OYaKBAHHMSA HOCIT 3HAYUTEIHO 06pa3OBaTCJIHO 1 CouaJIHO
3HauYeHUE. B TO3HM CMUCHIT U3CIEIBAHETO JOIPHHACS KAKTO EMITHPUYHO,
Taka ¥ KOHTEKCTyaqHO. TO TOAKpens IO-UIMPOKOTO TEOPETHIHO
TBBPJCHUE, Y€ YYWIMIIHBATA YCIHEBaCMOCT € TSACHO CBBp3aHa C
MCHUXOJIOTHUYCCKATA afalnTalua U pasimnupdaBa TOBa TBbPACHUC N0 CIIPSIMO
KOHKPETHa HAI[MOHAIIHA ¥ 00pa3oBaTelHa Cpejia.

HpaKTI/I‘IeCKI/ITe UMIIIMKAIlMK OT KOHCTAaTaUUTC Ca sCHH.
Vuununiata TpsiOBa Aa MOIX0XkKIAT KbM YUMIIUIIHATA YCIIEBAEMOCT Ipe3
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MO-IITUPOKA MEePCIeKTHBA 32 pa3BuTHE. IHTEpBEHIIMHUTE, KOUTO YKPEIBAT
YCTOMYMBOCTTA, pELIAaBAaHETO Ha MpoOJieMH, caMoperyiaunusira,
THPCEHETO Ha MOMOII U YIPABIEHUETO Ha CTpeca, MOTaT Jia MOAKPETAT
KaKTO TICHUXOJIOTHYECKOTO OJylaromojiydrie, Taka W yYWJIWI[HATA
ycneBaemocT. [Iporpamure 3a colMamHO U €MOIMOHATHO OOydYeHue,
NEHHOCTUTE, OCHOBAHU HA YCTOWYUBOCT, MEHTOPCTBOTO, MOJKPENaTa Ha
YUUTEINUTE U CTPYKTYPHPAHUTE YIPAKHEHUS 32 pelIaBaHe Ha MpodIeMu
MOTaT Jia TOMOTHAT Ha YYCHUIIUTE JIa Pa3BUAT PECYpCUTE, HEOOXOIUMU
3a Mo-e(peKTUBHO ympaBleHUE HAa HAaTHCKAa. Thi KaTO COCOOHOCTTA 3a
yIpaBlieHUEe Ha MpOoOJIEMU € CUIIHO CBbp3aHa KakTO C YCTOMUMBOCTTA,
TakKa U C OI[EHKUTE, 00pa30BaTEIIHUTE MHTEPBEHIIMU TPSIOBA J1a IOCTABAT
0COOEH aKIIEHT BbpPXY MPAKTUUECKUTE YMEHHUS 3a CIIPaBsiHE. Y UCHUITUTE
ce BB3MOJ3BAT OT TOBA Jla c€ HayyaT Kak Ja IiaHupaT paborara cu, Aa
OIICHSBAT TPYAHOCTHUTE, JIa PETYIUPAT EMOIIMOHAIHUS HATUCK, J1a THPCST
MOJIKperna U J1a yIopcTBat ciell akaJeMUYHU HEYCTIeXH.

KoHcraranuure cCbIlo Taka mogyepTraBaT BaXXHOCTTa Ha
CHTPYJIHUYECTBOTO MEXAY CEMEHCTBOTO W YUYWIMIIETO. TBhH Karo
rojeMuHaTa Ha CEMEHCTBOTO M BB3pacTTa Cca CBbP3aHU C OCHOBHUTE
MIPOMEHJIMBHU B U3CIEABAHETO, CTPATETUUTE 3a MOJAKpena TpsiOBa aa ca
YCHhOOpa3eHU C €Tana Ha Pa3BUTHE HA YUCHUITUTE U CEMEHHUS KOHTEKCT.
Poputenute u yuutenure Morat ChbBMECTHO Ja MOJKPEIIST PeCypcuTe 3a
CIpaBsiHE HA YYCHUIIUTE, KATO HAChpYaBaT aBTOHOMHOCTTA, MOIbPKAT
pPEATUCTUYHM OYaKBaHUS, MOAKPENAT y4eOHUTE PYTHHH M pearupar
KOHCTPYKTMBHO Ha akKaJeMUYHUTE TpyaHOCTH. [loaxpensusT
YUWJIMIEH KJIMMAT W TO3UTUBHUTE B3aMMOOTHOIICHHUS MEXIY
YUYUTEINUTE U YUCHUITUTE MOTaT AOMBIHUTEIHO 12 YKPEMSIT YBEPEHOCTTA,
MOTHBAIMSITA W CHOCOOHOCTTa HA YYEHHUIIMTE Ja C€ CHpPaBiT C
MpeAN3BUKATEICTBATA.

W3cneaBaHeTo MMa HIKOJIKO METOAOJOTMYHM HMMILUTHKALMU 3a
Obaemum uzcneaBanusi CKpOC-CEKIIMOHHUSAT (CPEe30B) MU3alH MOIKPETs
CWJIHA U3BEKJAHETO Ha 3aKII0YEHHs] OTHOCHO ChLIECTBYBAILIUTE
acolMalMuTe, JOKAaTO HAUTHKHOTO U3CJIEABAHE MOXKE Ja U3SICHU
MOCOKAaTa Ha BPB3KUTE MEXIy YCTOMYMBOCTTA, CIPaBSIHETO U
aKaJIeMMYHUTE TOCTIKEHMs. bpaemmre mnpoyuyBaHuss Morar Ja
u3cneABaT Jald YCTOMYMBOCTTAa IMpe/icKa3Ba MO-KbCHU aKaJeMUYHU
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pe3yaTaTH, Jalld  aKaAEeMUYHHUAT yCHeX 3acuiiBa  IO-KbCHAaTa
yCTOI\/JI‘II/IBOCT WA JaJIn CTpaTGFI/II/ITe 3a CHpaBﬂHe MGI[I/II/IpaT Ta3sn prsKa
B OIpeAeNeH nepuoj OT Bpeme. JlOMbIHUTETHHM KOHTEKCTYallHU
HpOMeHJ'II/IBI/I, KaTto noz[erna oT y‘-II/ITeJ'II/I, B3aNUMOOTHOIIICHUA C
BPBCTHULIY, yYaCTUE HA POJUTEIH, COLIMAITHO-UKOHOMUYECKHU MTPOU3XO0]T
158 y‘II/IJ'II/IHIeH KJImMart, ChbIIO MOrar aa 6’I>I[aT BKIJIFOUCHHU B I10-CJIOKHU
u3cienoBareiacku Mozaenu. llpumaraHeto Ha MyJITUMETOAOJOTHYEH
II0aAX0J Ha OLICHABAHC, ChUycTaBalll Cy6eKTI/IBHI/I OTUYCTHU HaA yLIeHI/IIII/ITe,
OLICHKU OT YYMTEIHU, aKaJEMUYHU JIOCMETa M KaueCTBEHU HHTEPBIOTA,
MOJKE J]a OCUTYpH T0-0oraTo pa3dmpaHe 3a TOBa KaK YCTOWYUBOCTTA U
CHPaBSIHETO (PYHKIIMOHUPAT B €KETHEBHUS YUUITUIICH KHUBOT.

Karo usanmo, mucepramusita 3akirodyaBa, 4€ YCTOMYMBOCTTA W
CTpaTernuTe 3a CIpaBsiHE ca OT OCHOBHO 3Hau€HHUE 3a pa3dupaHeTo Ha
y4eOHaTa yCreBaeMOCT CpeJl YUSHHIIMTE OT TOpHA YUHIIUIIHA Bb3pacT. U
TPUTE OCHOBHU XUMOTE3M 0s51Xa MOJKPENeHH, KaTo Hali-cuiTHaTa BPb3Ka
ce Ha0mromaBa MeEXIy YCTOWYMBOCTTA M ydeOHATa yCIIeBaeMOCT.
Crparerunte 3a CIpaBsHE CbHIIO IOKa3axa CHUJIHA BpPb3Ka KAKTO C
YCTOfIqHBOCTTa, Taka U CbC Cpe[[HI/ITe OILICHKU, HOTBLp)I([[aBafIKH
MpakTU4YecKaTa UM poJid B ajanTanusTa Ha roHomwuTe. Bb3pacrra u
roJIeMUHATa Ha CEMEMCTBOTO IOMPUHECOXA ChC 3HAUMMA KOHTEKCTyaTHa
uH(pOopMaIIYs, T0KATO NOTBT U YUMIUIIHUAT KJIac UMaxa Mo-orpaHryueHa
poiist. KpaitHusIT mpruHOC Ha U3CIEABAHETO CE ChCTOU B Pa3pabOTBAHETO
HAa €JHO TMO-MHTEeTpUpaHO pa3OupaHe 3a aKaJeMUYHHsS YycCleX Ha
IOHOIIUTETE, HpI/I KOCTO ITOCTHXXCHUSTA Ca O6B’bp33HI/I C yCTOﬁ‘-IHBOCTTEl,
yIOpaBICHUETO Ha MPOOJIEMH U peNalliOHHATa Cpelia, KOSATO MOIKPENs
pa3BI/ITI/IeT0 Ha y‘-IeHI/II_[I/ITe. TOBa 3aKJIDYCHUE HMa TCOpeTI/I‘-IHa
CTOMHOCT 3a WU3CIEeABaHMITA B 00JIaCTTa HAa YCTOWYMBOCTTA |
CIPaBSIHETO, KAKTO U MPaKTUYeCKa CTOMHOCT 3a YUYMJIMIIATA, CTPEMSIIIN
ce Ja CTUMyJUpaT €IHOBPEMEHHO aKaJEeMUYHUS HanpeabK U
6HaFOHOquI/ICTO Ha FOHOIIUTCTEC.
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HAYYHMU ITPUHOCH

1.

3HAaYMMOCTTa HA TOBAa M3CJeBaHE € ChIIECTBEHA, Thil KaTo
JA0cera He ca MPOBEKIAHW MOJAOOHM NMPOYYBAHMS, H3CICABAIIN
(dakTopuTe Ha YCTOWYMBOCT M CTpaTEerMUTE 3a CIpPaBsHE Ha
YYCHHUIUTE OT IOpHA YUYWJIMIIHA BB3pAacT B ['bpuus M Kak Te3u
(dakTopu BIMSIAT BHPXY YUWIMILIIIHATA ycrieBaeMocT. M3cnenBanero
MOCTaBAd AKICHT BbPXY Bpb3KaTa MCIKAY YUUIINITHUTC ITOCTUIKCHUS U
ycToitunBoctTa. HayyHaTta nuteparypa € Oorata Ha JI0Ka3aTeJICTBa,
4ye YCTOMYMBOCTTA BJIMSE BbPXY M YUYMIIMLIIIHATA yCIeBaemocT. B
HACTOSILETO M3CJEABaHE €Ha OT HaW-IEHHUTE KOHCTAaTalluu €, 4ye
YUUIIAIIHATA YCIIEBAEMOCT, T.€. CPEIHUTE OLECHKHU, BIUAT BBPXY
ycroiunBoctTa. CreaoBaTeiaHo, KOJIKOTO MO-aKaJAeMHUYHO YCIICIIHU
CC HyBCTBAT YUCHUIIUTEC, TOJIKOBA HO-yCTOfI‘IHBH ca TeE. HBCHCI{B&HCTO
JIOTIpUHACS] ¢ HOBM 3HAHUS, KOUTO MOTaT Ja ObJaT W3MOI3BaHU OT
YUUTCIIU, TOJIUTULU U APYTU 3aUHTCPCCOBAHU CTpAaHU.

Bausinmero Ha gemorpadgckuTe XapaKTePUCTUKH  BbPXY
YCTOMYHMBOCTTA M KONMHI cTpaTterunte - Hacrosmiero uscnenpane
MpelocTaBs leHHa MHGOpMalus 3a BIMSHUETO Ha JeMorpadCcKuTe
XapaKTEPUCTUKU BbPXY YCTOMYMBOCTTA U CTPATETUUTE 3a CIIPABSIHE U
TSAXHATa Bpb3Ka C yUWIHIIIHATA YCTIEBAEMOCT CPEeJl YyUSHULIUTE B TOpHA
YUWiIdigHa Bb3pacT. KOHCTaTaLII/II/ITe noaucpraBaT BaKHOCTTAa Ha
OTYUTAHETO Ha Te3U (PaKTOpU KAKTO MpPU 0Opa30OBaTEIHUTE, TaKa U
IIpU NICUXOJOTUICCKUTEC OLUCHKN U UHTCPBCHIINU.

Ilexaro3u v MOJUTHLMTE MOTaT Ja pa3padoTaT crparerum - Kato
Ce UMa IPEeBU/, Y€ AeMOrpadCKUTE XapaKTePUCTUKH KaTO Bb3PacT U
rojeMuHa Ha CEMEMCTBOTO BIHUAAT BbBPXY YCTOHYMBOCTTa U
CHOCO6HOCTTa 3a CHpaBsAHC, YUYUTCIMTC W IMMOJIUTULIUTEC MOTaT Hda
pa3paboTAT CTpaTerud W Ja paslpelneisT pecypcH, KOWTO Ja
OTroBapsT Ha CHeUU(DUIHUTE HYKIH HA PA3IMYHUTE TPYIH yUSHHIIH.
KnrouoBa ponst Ha rojeMHHaTa Ha CEMEMCTBOTO NMPHU OKa3BaHE HaA
BIIMAHHUEC KAKTO Ha yCTOﬁqHBOCTTa, TakKa W Ha Yy4YWJIMIIIIHATa
yCIEeBaeMOCT, IMOAYEpTaBa CTOWHOCTTa HAOPUEHTUPAHUTE KbM
ceMeiiHO  moaxoau B 0o0Opa3oBaTENHOTO  IUTAHUpPAHE |
MICUXOJIOrMYecKaTa moAKperna.
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4. 3HaveHHMeTO HA XOJMCTHYHUTE CTPATEruM 3a pa3BuTue - CuiaHuTe
KOopealuu, HaOII0JaBaHl MEXKIy YCTOMYMBOCTTA, CIIOCOOHOCTTA 3a
pelIaBaHe Ha MPOOJIEMHU M yUMJIUIIIITHATA YCIIeBAEMOCT, O J4epTaBaT
3HAYEHUETO HAa XOJMCTUYHHUTE CTpPATeTMU 3a pa3BUTUE, KOUTO Ce
(dbokycupaT HE caMO BBPXY aKaJIeMUYHUTE YMEHHUS, HO U BBPXY
€MOLMOHAJIHATA W IICHUXOJOTMYecKaTta  yCTOMYMBOCT. Te3u
KOHCTaTalluM MOTaT Ja TOoCIyKaT KaTo OCHOBa 3a Obaeuu
n3cieABaHusl, HACOUEHHU KbM M3CJI€/IBAaHE HA OCHOBHUTE MEXaHU3MH,
ype3 KoUTo aemorpadckute (pakTopu BIUSAT BBPXY YCTOHYMBOCTTA
U CTpaTerMUTe 3a CIpaBsHE, Karo ChLIEBPEMEHHO HAco4yBaT
MOJIUTUIUTE TIPU POPMYITUPAHETO HA MO-e(HEeKTUBHU 00pa30BATEITHU
MOJINTUKH.

5. IlepcoHaM3upaHO Yy4YeHe M KBAIU(PUKALMA Ha Y4YHTEIHTe-
PazOupanero Ha pa3HOOOpa3sHUTE HYXAHM W BB3MOKHOCTH Ha
YYEHHUIIUTE Bb3 OCHOBA Ha TEXHUS JEeMOTPa(CKU MPOU3XOJ MOXKE Ja
YJIECHH MEPCOHAIN3UPAHOTO YyuY€HE, KaTo IOTEHIMAIHO MOBUIIN
AQHTOKUPAHOCTTA HAa VYYCHHUIUTE U aKaJeMUYHUS UM yCIeX..
W3cneaBaneTo cblIo Taka Mpeirosara, 4ye YCTOMYMBOCTTa U
CTpaTernuuTe 3a CIpaBsHE ca OT PEIIaBallo 3HAUCHUE 32 YUMIHIITHATA
yCIEeBaeMOCT, KaTo MoAYepTaBa HEOOXOAMMOCTTa OT BKJIIOUBAaHE Ha
MOJYJIH 32 U3TPaKJaHE HA YCTOWYMBOCT B IPOrpaMuUTE 32 00yUeHHUe
U KBaJU(pUKALMUSA HAyYUTENIU, KaKTO U OT MHTErpUpaHe Ha Te3U
KOHIENIUH B YYHJIUITHUTE yUeOHU MPOTPAMH.

6. HamansiBane Ha o0pa3oBaTe/IHUTe HEPABEHCTBA M OCUTYpPsIBaHe
HAa PpaBHU BB3MOXKHOCTH - [Ipu3HaBaHero Ha pomnsiTa Ha
nemorpadckute GakTopH B MPECTaBIHETO HA YUEHHUIIUTE IT03BOJISIBA
Ja ce IMOJIOKAT YyCHIus 3a HamalsBaHe Ha oOpa3oBaTelHUTE
HEPAaBEHCTBA M 332 OCUTYPSIBAHE HA PaBHU BB3MOXHOCTH 32 BCHUUKHU
YYCHHIM, HE3aBHCHUMO OT TEXHHS Tpousxon. B o006o06mieHwue,
pe3yiTaTuTe OT TOBAa M3CIEABAHE ca OT KIOYOBO 3HAYEHHUE 3a
oopMsSHETO Ha 00pa30BaATEIHUTE MPAKTUKHU, HAYYHH U3CIIEABAHUS U
MOJINTUKH, Karo TMOAYEepTaBaT BaXXHOCTTa 3HAYEHUETO Ha
aJpecupaHeT0 Ha MO-UIMPOK CHEKThp OT (aKkTOpu HU3BBH
aKaJIeMUYHHUTE CIIOCOOHOCTM 3a HachbpuaBaHe Ha yclexa |
0J1arornoJiy4ueTo Ha yUeHUIUTE.
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Hacoxu 3a 0bae1y uscjieIBanus

YcenexbT B yUYHIIUIIE € €1HA OT Hall-BaKHUTE 3a/1a4U 34 Pa3BUTHE,
KOUTO JIellaTa ce CTPEeMAT Ja MOCTUTHAT, IOKATO c€ MOATOTBSAT 3a 3psjia
BB3pacT. B pamkure Ha TeopusiTa 3a MCUXOJIOTHYECKATa YCTOWYUBOCT
ponsita Ha e(EeKTHBHUTE YYWIMIIA € sCHO AepuHHpaHa. TakuBa
YUWINILA CE CTPEMSIT J1a CBEAAT JO MUHUMYM PUCKOBETE U TPYAHOCTUTE,
mpel KOUTO ca M3MpaBEeHU YUYCHHIIWTE, Ja MAKCUMH3UPAT HATHYHUTE
3aUTHA (PAKTOPHU Upe3 IeICHACOUeHN 00pa30BaTEITHU UHTEPBEHIINH U
JIa TpeanpueMar HaBpEMEHHHW MACWCTBHS TpU  MOsSBaTa Ha paHHU
MIPU3HAIIM HA COIMATHU WJIM €MOLIMOHATHY 3aTPYIHCHHUS.

[Io To3W HauMH yuywiMIaTa Morat Ja (YHKIIMOHUpPAT KaTo
,JICHXUYECKH yCTOWYMBH OOIIHOCTHU', TPEIOCTABINKH HACOKH U
MOJKpena Ha BCUYKMA YYCHUIM, YJIECHSBAWKH TAXHOTO pa3BUTHE U
HachpYaBaiku yCIenrHaTa aJanTanys KBbM YUIIHIIE.
[lcuxonornyeckara yCTOWYMBOCT € KIIIOUOBA KOMIETEHTHOCT, KOSITO
VYCHHIIUTE TPsOBa jJa TpumoOwsT dpe3 (GopMalHOTO oOpa3oBaHWHE.
Camusar yyeOeH mpolec MOXKE Ja TOBIUSEC TMOJIOKHUTETHO Ha
CaMOYYBCTBHETO, CaMOOIICHKaTa M CIIOCOOHOCTTa 3a peliaBaHe Ha
npoOieMH, KOETO OT CBOsl CTpaHa IOBHINABa CIIOCOOHOCTTa Ha
VUCHHIIUTE Ja C€ CHpaBsAT e(MEeKTHMBHO C TIPEIU3BHUKATEIICTBA U
TPYJIHOCTH.

benemmre wuscnenBanms TpsOBa ga ce (OKycHpaT BBPXY
u3cneBaHe HA UHIUPEKTHUTE e(DeKTH Ha YCTOWYMBOCTTA U CIIPABSIHETO
BBPXY YYWIHIIHATA YCIICBAEMOCT, BB3MOXKHO upe3 (HaKTopH Kato
HaMalsiBaHE Ha cCTpeca, MOJ0OpsBaHE Ha TMCUXUYHOTO 37ApaBe U
MOBUIIICHA AHTAXHUPAHOCT B y4deHeTo. HeoOxomumu ca mo-moapoOHU
Mpoy4YBaHUs, 3a Ja ce pazbepaHero Ha crnenupuaau aeMorpadcku
¢dakTopu, Karo ceMmelHaTa CTPYKTypa, COIMAITHO-HKOHOMUYECKUS
MPOM3X0Jl ¥ KYJATYPHHU BIIHMSHUS, BBPXY YCTOMUHMBOCTTA M CIIPABSHETO
npu roHomuTeTe. Hanuile e HeoOX0uMOCT | OT U3CieIBaHus, 0a3upaHu
Ha MHTEPBEHIIMH, KOWTO HMMaT 3a 1] Jia TOBWINAT YMEHHATA 3a
YCTOWYMBOCT M CIIPaBSHE, 32 Ja ce HabII0JaBaT MocieABAIIUTE TPOMEHU
B aKaJICMUYHHS YCIIEX U OJIArOTIOy9IHETO.

M3cnensanusara Ouxa MOINIM Ja H3CIACABAT XOJUCTHYHHU
o0pa3oBaTelHd  MOJENH, KOWTO HWHTETPUpAT OOYYEHHUETO TIO0
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YCTOWYHMBOCT M YMEHHS 3a CIIPaBsiHE B yueOHATa porpama, U Ja OLEHST
ABJITOCPOYHOTO UM BBSHGﬁCTBHe BBpPXY aKaICMUYHOTO U JIMYHOCTHOTO
pasButhe. M Hakpas, HW3CIEIBAHETO Ha pOJATa HAa POTUTEICKUTE
HarjacH, JoMalllHaTa Cpe/ia U yUYMIIHIIHATA KyJITypa Ipu (HOPMUPAHETO
Ha YCTOWYMBOCTTa M CTPATETHHTE 3a CHOpaBsiHe OW OCUTYPHIIO TIO-
ISJIOCTHO pa30upaHe Ha Te3W (PaKTOPH B aKaJeMHUYHATA Cpea.

B 0000111eHIe, KOHCTATAIIMUTE OT U3CIICBAHETO Ca OT KIIFOYOBO
3Ha4YeHHE 32 O(QOPMIHETO Ha OOPAa30BATEIIHUTE NMPAKTUKU, HAYYHHTE
U3CIIC/IBAHUATA U TMOJUTHUKH, KAaTO MOJYepTaBaT HEOOXOIUMOCTTa OT
OTYMUTAHC Ha IMO-IIUPOK CICKTBP OT (baKTOpI/I U3BBH aAKaJACMUYHUTC
CIIOCOOHOCTH 3a HachpyaBaHe Ha yclexa M OJaronojxydydeTo Ha
YYEHHULIUTE.
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INTRODUCTION

Adolescence represents a decisive period in human development,
during which individuals experience rapid cognitive, emotional, social
and educational changes. During this stage, students are expected to
respond to increasing school demands, develop more complex peer
relationships, negotiate family expectations and gradually construct a
clearer sense of personal identity. These developmental processes take
place within broader social and educational environments that may either
support or burden adolescents. For high school students, academic
performance becomes one of the most visible indicators of adjustment,
since it is connected with learning progress, self confidence, educational
transitions and future opportunities. For this reason, the study of the
psychological and contextual factors that support students during
adversity is of particular scientific and educational importance.

The present study focuses on resilience, coping strategies and
academic performance among high school students in Greece. These
three dimensions are closely connected with the way adolescents respond
to stress and difficulty within the school context. Resilience refers to the
capacity to adapt positively when facing adversity, pressure or significant
life challenges. Coping strategies refer to the cognitive, emotional and
behavioral efforts through which individuals manage stressful situations
and maintain psychological balance. Academic performance refers to
students’ school achievement and provides a measurable indication of
their educational progress. Examining these constructs together allows
the study to approach school success as a multidimensional phenomenon
that is shaped by psychological resources, problem management abilities
and demographic characteristics.

The relevance of this topic is strengthened by the contemporary
conditions in which adolescents in Greece live and study. During recent
years, young people have been exposed to multiple pressures related to
economic instability, educational uncertainty, family strain and the
consequences of the COVID 19 pandemic. These conditions have
influenced family life, school routines, social interaction and students’
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emotional security. At the same time, the Greek educational system
places strong emphasis on achievement, assessment and preparation for
future academic pathways. Within this context, high school students are
required to manage academic expectations while also coping with
personal and social challenges. Therefore, the investigation of resilience
and coping strategies among Greek adolescents responds to a timely
educational and developmental concern.

From a theoretical perspective, resilience has been widely
discussed in developmental psychology and educational research.
Masten (2001) described resilience as a process of positive adaptation in
the presence of adversity, while Luthar, Cicchetti, and Becker (2000)
emphasized that resilience emerges through the interaction between risk
factors, protective factors and developmental processes. This approach is
important because it presents resilience as a dynamic capacity that
develops within relationships and social environments. It also shifts
attention from the individual alone to the wider systems that shape
adolescent development, including family, school, peers and community.
In this sense, resilience can be understood as both a personal and
contextual process that helps adolescents maintain adaptive functioning
when they encounter difficulty.

Coping strategies provide a complementary theoretical lens for
understanding adolescent adjustment. According to the stress and coping
perspective, individuals respond to stressful situations through strategies
that may involve problem solving, emotional regulation, support seeking,
avoidance or positive reinterpretation. In the school context, coping
strategies are particularly relevant because students encounter frequent
academic and interpersonal stressors. These may include examinations,
workload, competition, fear of failure, peer pressure and uncertainty
about future educational choices. Effective coping can help students
organize their efforts, regulate emotional tension and maintain
engagement with learning. As a result, coping strategies can be
considered an important mechanism through which adolescents manage
adversity and preserve their academic and psychological functioning.

Previous research has shown that resilience and coping are
associated with several aspects of adolescent wellbeing and school
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adjustment. Studies have connected resilience with self efficacy,
motivation, emotional regulation, persistence and positive adaptation
under stress. Similarly, coping strategies have been linked with students’
ability to manage academic pressure and maintain psychological balance.
However, the relationship between these constructs and academic
performance remains complex. Academic achievement is shaped by
many interrelated factors, including cognitive ability, family support,
socioeconomic background, school environment, motivation, teaching
quality and emotional wellbeing. For this reason, resilience and coping
strategies should be examined as part of a broader developmental and
educational framework rather than as isolated predictors of school
success.

The existing literature provides strong theoretical foundations,
yet several empirical issues require further clarification. First, more
research is needed on the specific relationship between mental resilience,
problem management and measurable academic performance among
adolescents. Many studies examine resilience in relation to wellbeing or
psychological adjustment, while fewer studies focus directly on school
grades and academic outcomes. Second, the role of demographic
characteristics requires closer examination. Gender, age and family size
may be associated with differences in students’ emotional maturity,
responsibilities, support networks and coping patterns. Third, research
conducted in the Greek high school context remains especially valuable,
because educational expectations, family involvement and social
pressures may shape adolescent resilience and coping in culturally
specific ways.

The research gap addressed by this study concerns the need for a
clearer empirical understanding of how resilience and coping strategies
are related to academic performance among high school students in
Greece. The study also addresses the need to examine whether
demographic characteristics differentiate resilience and problem
management. This focus is scientifically significant because it connects
developmental psychology with educational outcomes and contributes to
a more integrated understanding of adolescent school adjustment. It is
also practically significant because schools, teachers, counselors and
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policymakers can benefit from evidence regarding the psychological
resources that support students during academic and personal challenges.

The purpose of this study is to investigate the mental resilience of
high school students in Greek schools, to examine the coping strategies
associated with the management of adversity and to explore the
relationship of these factors with academic performance. The study also
considers demographic characteristics, specifically gender, age and
number of family members, in order to clarify whether these variables
are associated with differences in resilience and problem management.
Through this aim, the study seeks to provide empirical evidence that can
support the design of educational and psychosocial interventions for
adolescents.

The first research question examines how resilience levels differ
among high school students in relation to demographic characteristics
such as gender, age and number of family members. This question
reflects the need to understand whether resilience varies across student
groups and whether demographic characteristics are relevant to the way
adolescents adapt to difficulty. The second research question examines
how students’ ability to manage problems differs in relation to
demographic characteristics and academic performance. This question
focuses on coping as a practical and psychological capacity that may
support adolescents when they face academic or personal challenges. The
third research question examines the relationship between resilience,
coping strategies and academic performance. This question is central to
the study because it connects psychological adaptation with educational
outcomes and allows the investigation of whether students with stronger
resilience and coping capacities also present stronger school
performance. The fourth research question examines how the study of
resilience and coping strategies can contribute to a broader understanding
of adolescent wellbeing and academic adjustment in the Greek high
school context. This question places the empirical investigation within a
wider educational and developmental framework and highlights the
potential contribution of the study to school practice and student support.

So, on the basis of this aim, the study addresses the following
research questions.



1. How are resilience levels differentiated among high
school students in Greece in relation to demographic characteristics such
as gender, age and family size?

2. How is students’ ability to manage problems
differentiated in relation to demographic characteristics and school
performance?

3. What is the relationship between resilience, coping
strategies and academic performance among high school students?
4. To what extent can the examination of resilience and

coping strategies contribute to a broader understanding of students’
academic adjustment and wellbeing?

On the basis of these questions, the study is expected to contribute
to the literature by offering empirical evidence from the Greek
educational context and by clarifying the connection between
psychological resilience, problem management and school performance.
Its contribution lies in the fact that it approaches academic performance
as an outcome connected with both educational and psychosocial
dimensions. In this way, the study can support a more comprehensive
understanding of adolescent development, where school achievement is
examined together with the resources that allow students to face
adversity, regulate stress and remain engaged in learning.

The structure of the thesis follows this conceptual orientation.
The literature review presents the theoretical foundations of resilience,
coping strategies and academic performance, with emphasis on
adolescence and the school environment. The research design then
outlines the methodological approach, the research tools, the sample, the
procedures and the methods of data analysis. The results section presents
the empirical findings, while the discussion interprets them in relation to
the research questions and the wider literature. Through this structure,
the thesis seeks to provide a coherent and evidence based examination of
resilience, coping strategies and academic performance among high
school students in Greece.



CHAPTER 1. LITERATURE REVIEW

1.1 Definition

Psychological resilience has become a central concept in
developmental psychology, educational psychology and mental health
research because it explains how individuals maintain or regain adaptive
functioning when they experience adversity. The term is used across
several disciplines, which explains the variety of definitions found in the
literature. Despite this conceptual plurality, most contemporary
approaches converge around two basic elements. The first element is the
presence of adversity, risk or significant stress. The second element is
positive adaptation, recovery or continued functioning under challenging
conditions. In this sense, resilience refers to the capacity of individuals
to respond constructively to difficulty and to preserve developmental,
psychological and social functioning over time (Fletcher & Sarkar, 2013;
Luthar et al., 2000; Masten, 2001).

The characteristics of resilience refer to the psychological,
behavioral and social qualities that enable individuals to adapt effectively
when they encounter adversity. In the case of adolescents, these
characteristics are especially important because they are expressed
during a developmental period marked by emotional change, academic
pressure, social reorganization and increasing personal autonomy.
Resilience should therefore be understood as a set of adaptive capacities
that support students’ functioning in family, school and peer contexts,
rather than as a single isolated personality feature (Herrman et al., 2011;
Masten, 2001).

One of the most important characteristics of resilience is adaptive
self regulation. Resilient adolescents are more able to regulate emotions,
organize their behavior and maintain functional responses when they
experience stress. Self regulation is closely connected with persistence,
impulse control and the ability to continue effort despite frustration or
temporary failure. In the school context, this characteristic is directly
relevant because students are frequently required to manage examination
anxiety, workload, uncertainty and disappointment. For this reason, self
regulation provides a meaningful conceptual bridge between
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psychological resilience and academic performance (Masten, 2014;
Shiner & Masten, 2012).
1.2. Factors that affect resilience

Resilience is shaped by the interaction between risk factors and
protective factors. Risk factors refer to individual, relational or
environmental conditions that increase vulnerability and may hinder
adaptive functioning. Protective factors refer to personal resources,
supportive relationships and contextual conditions that promote positive
adaptation under adversity. Contemporary resilience theory emphasizes
that these factors should not be examined in isolation, since resilience
emerges through the interaction between the individual and the
surrounding environment (Bottrell, 2009; Masten, 2014; Rutter, 1987).
At the individual level, resilience is associated with psychological and
behavioral characteristics that help adolescents manage stress and
maintain adaptive functioning. These characteristics include self
regulation, self efficacy, emotional control, optimism, persistence,
problem solving ability and motivation. In the school context, individual
resources are especially important because students need to cope with
academic demands, examinations, peer pressure and uncertainty about
their future. Adolescents who have stronger problem solving skills and
greater confidence in their own abilities are usually better equipped to
interpret difficulties as manageable and to remain engaged in school tasks
(Bandura, 1997; Masten, 2001; Shiner & Masten, 2012).

Age and gender may also be relevant to individual resilience.
During adolescence, cognitive maturity, emotional awareness and
autonomy gradually increase, which may influence the way students
understand and manage adversity. Gender may shape resilience through
social expectations, emotional expression, help seeking behavior and the
types of stressors experienced by adolescents. These differences should
be examined carefully, as they reflect both developmental processes and
social norms. For the purposes of the present study, age and gender are
therefore treated as demographic variables that may be associated with
differences in resilience and problem management among high school
students (Motti Stefanidi et al., 2008; Shiner & Masten, 2012).
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Family constitutes one of the most important contexts for the
development of resilience. Supportive family relationships, emotional
warmth, stability, communication and parental involvement can
strengthen adolescents’ sense of security and provide resources for
coping with stress. Family support may also influence academic
performance by shaping students’ motivation, expectations, study habits
and emotional readiness for school demands. In contrast, family conflict,
economic pressure, loss, instability or limited emotional support may
increase vulnerability and reduce the resources available to the
adolescent. The family environment therefore functions as both a source
of protection and a possible source of risk, depending on its quality and
structure (Masten & Powell, 2003; Werner & Smith, 1992).

Family size is particularly relevant to the present dissertation
because it may be associated with the distribution of emotional, practical
and educational resources within the household. A larger family may
provide stronger social support, sibling interaction and shared
responsibility, but it may also increase demands on parental time,
attention and financial resources. For this reason, the number of family
members is examined empirically as a demographic factor that may relate
to resilience, coping and school performance. This approach allows the
study to connect family structure with students’ adaptive functioning in
a measurable way (Hanewald, 2011; Masten, 2014).

The school environment is another central factor in adolescent
resilience. Schools are not only places of academic instruction but also
developmental settings where students form relationships, experience
success or failure, receive feedback and construct their sense of
competence. Supportive teachers, positive classroom climate, fair
expectations, peer acceptance and opportunities for participation can
strengthen resilience by increasing belonging, motivation and academic
engagement. When the school environment provides structure and
emotional support, students are more likely to develop adaptive coping
strategies and to respond constructively to academic pressure (Benard,
1991; Gilligan, 2000; Masten & Gewirtz, 2006).

The relationship between school context and resilience is
especially important in studies of academic performance. Students’
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grades do not depend only on cognitive ability or effort. They are also
shaped by emotional security, motivation, teacher support, classroom
climate and the student’s ability to manage difficulty. Therefore,
resilience can be understood as a psychological and educational resource
that helps students remain active in the learning process despite stress,
failure or demanding expectations. This connection justifies the inclusion
of academic performance as a key variable in the present study (Masten,
2001; Masten, 2014).

At the broader social level, resilience is influenced by community
resources, socioeconomic conditions, cultural expectations and access to
supportive services. Ungar’s social ecological perspective emphasizes
that resilience depends not only on personal strengths but also on the
availability of meaningful resources within the social environment.
Adolescents are more likely to adapt positively when they have access to
supportive networks, safe communities, educational opportunities and
culturally meaningful forms of recognition. This perspective is relevant
to the Greek context, where family expectations, educational
competition, economic pressures and post pandemic challenges may
shape students’ experience of adversity and support (Ungar, 2011, 2013).
1.3. Resilience intervention strategies in adolescence

Adolescence is a particularly important developmental period for
the study of resilience, because it combines psychological change,
increasing autonomy, stronger peer influence, academic demands and
gradual preparation for adult roles. During this stage, young people are
required to manage emotional transitions, school expectations, family
relationships and social pressures. For this reason, resilience in
adolescence should be understood as the adolescent’s capacity to
maintain adaptive functioning while facing developmental and
contextual challenges. Early studies on resilience examined why some
children and adolescents were able to follow a positive developmental
course despite exposure to adversity, such as poverty, social violence,
family disruption, neglect, abuse or disability (Wright et al., 2013).

The study of adolescent resilience developed from the broader
question of why some young people adapt successfully under conditions
that usually increase vulnerability. Masten and Garmezy (1985)
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emphasized that the interest of resilience research lies in identifying the
personal and environmental resources that differentiate adolescents who
manage adversity successfully from those who experience more serious
developmental difficulties. Masten (2011) later clarified that positive
adaptation is not a fixed outcome but a developmental process that
evolves over time and is enriched by daily experiences. This view is
important for the present dissertation because high school students’
resilience is examined as a capacity that may be shaped by age, family
conditions, school experience and problem management ability.

The development of resilience research has often been described
through four main waves. The first wave focused on the study of
psychopathology and the identification of children who adapted well
despite risk exposure. In this phase, researchers highlighted individual
strengths and available resources, such as positive parental relationships,
school support, intelligence, self control, perseverance, motivation to
learn, self efficacy and stress management (Masten et al., 1990; Wright
et al., 2013). The second wave shifted attention toward resilience as a
dynamic process and examined the interaction between children and
protective systems, including family, school and peers (Masten, 2011;
Tzorgzoglou, 2021). This shift is highly relevant for adolescent research
because it moves the analysis from isolated personal traits to the
interaction between the adolescent and the surrounding environment.

The third wave focused on prevention and intervention. It
examined how protective factors could be strengthened in order to
support children and adolescents exposed to adversity. According to
Masten and Obradovi¢ (2006), family, peers, school, learning potential
and self efficacy function as central protective systems that promote
positive adaptation. The fourth wave introduced stronger interest in
genetics, development and brain function, connecting resilience with
biological and neurodevelopmental processes (Cicchetti, 2010; Moore,
2013). Although the biological dimension is important, the present
dissertation gives priority to psychosocial and educational dimensions of
resilience, since the empirical study examines high school students,
family size, problem management and academic performance.
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Age is a central factor in adolescent resilience because coping
abilities, emotional regulation, autonomy and self understanding develop
progressively. Rutter (1987) argued that activities during childhood and
adolescence can create conditions for positive responses to later
difficulties. Benard (1991) also emphasized that children and adolescents
may show resilience through critical thinking, autonomy, problem
solving ability, goal setting and motivation. These characteristics become
increasingly important during high school, as students are expected to
take greater responsibility for their studies, relationships and future
educational decisions. Therefore, age may be associated with differences
in resilience because older students may have acquired more advanced
cognitive, emotional and social resources.

Gender may also be connected with resilience during
adolescence, although this relationship should be interpreted carefully.
Boys and girls may experience different social expectations, emotional
pressures and forms of support. They may also differ in help seeking
behavior, expression of stress and preferred coping strategies. These
differences do not imply that resilience belongs more strongly to one
gender. Rather, they show that resilience is expressed within social and
cultural expectations about masculinity, femininity, emotional control,
communication and academic behavior. For this reason, the present
dissertation includes gender as a demographic variable, in order to
examine whether resilience and problem management differ among
students according to gender.

The family remains one of the most important contexts for
resilience during adolescence. Werner (2000) argued that children and
adolescents who develop warm and supportive relationships are more
likely to acquire the resources needed for personal growth and effective
management of adversity. Family relationships are important because
they provide emotional security, expectations, guidance and models of
coping. Masten and Gewirtz (2008) also emphasized that childhood and
adolescence are key periods for strengthening resilience, since protective
systems are still developing and can be supported through appropriate
relational and educational conditions. This perspective is directly
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connected with the present study, which includes the number of family
members as a demographic factor.

Family size may influence resilience through several possible
pathways. In some cases, a larger family can provide emotional support,
sibling interaction and a stronger sense of belonging. In other cases, it
may create greater demands on parental time, attention and economic
resources. Therefore, family size should be examined as a contextual
variable that may relate to adolescents’ access to support, responsibilities
within the household and experience of pressure. Through this
perspective, the family is not treated only as a background characteristic
but as a developmental context that can shape resilience, problem
management and school adjustment.

School and peer relationships also become increasingly important
during adolescence. Through school, students experience achievement,
failure, feedback, comparison and social belonging. Through peer
relationships, they develop identity, communication patterns and
emotional support. Gilligan (2000) identified several dimensions that are
important for strengthening resilience in young people, including the
provision of a safe base, the development of self esteem, the reduction of
risk, positive developmental change and the enhancement of self
efficacy. These dimensions are highly relevant to high school students,
because school can provide either a supportive environment that
reinforces resilience or a stressful environment that increases
vulnerability.

Intervention research further confirms that adolescent resilience
can be strengthened through relational and contextual support. Early
intervention approaches, such as those described by the American Speech
Hearing Association (ASHA, 2003), highlight the importance of timely
support when developmental risks are present. Masten and Coatsworth
(1998) and Masten and Powell (2003) distinguish among risk focused,
asset focused and process oriented intervention designs. Risk focused
approaches aim to reduce exposure to adversity. Asset focused
approaches strengthen psychosocial resources. Process oriented
approaches support adaptive systems, such as problem solving, self
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regulation and self efficacy. These distinctions are useful because they
show that resilience can be cultivated through multiple pathways.
1.4. Coping Strategies in Adolescence

The concept of coping strategies has been widely examined
within the framework of stress and health psychology. Coping refers
broadly to the processes through which individuals attempt to manage
the internal and external demands of stressful situations. Lazarus and
Folkman (1984) originally defined coping as the constantly changing
cognitive and behavioral efforts used to manage specific internal or
external demands that are appraised as exceeding an individual's
resources. Although this foundational definition remains influential,
contemporary researchers emphasize that coping is a dynamic and
context-dependent process that evolves over time and varies according to
situational demands and individual characteristics (Skinner et al., 2003;
Zimmer-Gembeck & Skinner, 2016).

More recent perspectives describe coping strategies as deliberate
cognitive, emotional, and behavioral responses aimed at regulating
stress, modifying stressful circumstances, or managing the emotional
reactions associated with them (Compas et al., 2017; Carver & Connor-
Smith, 2010). Coping therefore includes both conscious and semi-
conscious efforts individuals employ to reduce distress and maintain
psychological equilibrium. Importantly, coping strategies do not function
in isolation but interact with broader psychological processes such as
emotional regulation, cognitive appraisal, and social support (Gross,
2015; Folkman, 2013).

Scholars commonly categorize coping strategies into several
broad types. One of the most widely recognized distinctions is between
problem-focused coping and emotion-focused coping (Lazarus &
Folkman, 1984). Problem-focused coping involves active attempts to
change or eliminate the source of stress through actions such as problem
solving, planning, seeking information, or making behavioral
adjustments (Carver & Connor-Smith, 2010). These strategies are
typically employed when individuals perceive the stressor as
controllable. For example, an adolescent experiencing academic stress
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might create a structured study plan, ask a teacher for clarification, or
organize their time more effectively.

Emotion-focused coping, in contrast, involves strategies that aim
to regulate the emotional distress associated with stressful situations
rather than directly addressing the stressor itself (Folkman, 2013). These
strategies may include seeking emotional support, cognitive reappraisal,
acceptance, or engaging in relaxation and distraction activities. Emotion-
focused coping can be particularly useful in situations where individuals
have limited control over the stressor. However, some forms of emotional
coping, such as denial or excessive avoidance, may be less adaptive when
they prevent individuals from addressing underlying problems (Aldao,
Nolen-Hoeksema, & Schweizer, 2010).

Another widely used classification distinguishes between
adaptive (constructive) and maladaptive (non-constructive) coping
strategies. Adaptive coping strategies contribute to effective stress
management and long-term psychological well-being. These include
problem solving, positive reframing, seeking social support, and
cognitive restructuring (Compas et al., 2017; Carver & Connor-Smith,
2010). Maladaptive coping strategies, by contrast, may provide
temporary relief from distress but are often associated with negative
psychological outcomes over time. Examples include avoidance,
withdrawal, rumination, aggression, or substance use (Zimmer-Gembeck
& Skinner, 2016; Aldao et al., 2010). The effectiveness of a coping
strategy often depends on contextual factors, including the nature of the
stressor and the individual's developmental stage.

Understanding coping strategies in adolescence requires attention
to the distinctive developmental characteristics of this life stage.
Adolescence is marked by important biological, cognitive, emotional and
social changes that influence how young people perceive stress, evaluate
available resources and choose ways of responding to difficulty. For this
reason, coping in adolescence should not be examined as a general
psychological reaction, but as a developmental process shaped by age,
gender, family relationships, peer interaction and school demands
(Arnett, 2016; Steinberg & Morris, 2018).
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Biological development is one of the first dimensions that affects
adolescent coping. Puberty brings rapid physical growth, hormonal
changes, the development of secondary sexual characteristics and
changes in body composition. These transformations may influence body
image, self esteem and social confidence, especially in school
environments where appearance, peer acceptance and social comparison
are highly salient (Blakemore & Mills, 2014; Steinberg & Motris, 2018).
Adolescents who experience insecurity about these changes may rely
more strongly on emotion focused coping, such as reassurance seeking,
withdrawal or distraction, while others may develop more active
strategies through support from family, teachers or peers.

Neurobiological development also plays a crucial role in
adolescent coping. During adolescence, brain regions involved in
emotional regulation, reward sensitivity, impulse control and decision
making continue to mature. The prefrontal cortex, which is central to
executive functioning and self regulation, develops gradually across
adolescence and into early adulthood. This developmental pattern helps
explain why adolescents may sometimes show intense emotional
reactions, risk taking or difficulty selecting the most adaptive coping
response under pressure (Blakemore, 2012; Casey et al., 2008). From this
perspective, age becomes an important variable because older
adolescents may have more developed regulatory capacities than younger
adolescents.

Cognitive development further shapes coping during
adolescence. As adolescents mature, they develop abstract reasoning,
hypothetical thinking and metacognitive awareness, which allow them to
reflect on their own thoughts, evaluate alternatives and anticipate future
consequences (Steinberg, 2017). These capacities are directly connected
with problem focused coping, because planning, decision making,
cognitive reframing and problem solving require more advanced
cognitive organization. Zimmer Gembeck and Skinner (2016) argue that
coping strategies become more differentiated and sophisticated as
adolescents’ cognitive and emotional capacities develop. Therefore, age
related differences in coping may reflect the gradual movement from
simpler emotional responses to more organized and flexible strategies.
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At the same time, cognitive development may increase sensitivity
to social evaluation. Elkind (1967) emphasized that adolescents often
become highly aware of how they are perceived by others, while
Steinberg (2017) connects this heightened self consciousness with the
broader cognitive and social changes of adolescence. This means that
adolescents may experience stress not only because of external events,
but also because of their interpretations, expectations and imagined
judgments from others. In the school context, this is particularly relevant
because academic performance, peer acceptance and teacher evaluation
can become sources of psychological pressure.

Emotional development is another central dimension of
adolescent coping. Adolescents often experience intense emotions and
mood fluctuations while they are still developing the ability to monitor,
evaluate and regulate emotional responses. Gross (2015) defines
emotional regulation as the process through which individuals influence
the emotions they have, when they have them and how they express them.
During adolescence, this capacity is still developing, which may explain
why some adolescents respond to stress with heightened emotionality,
avoidance or impulsive behavior (Silvers et al., 2012). Coping strategies
are therefore essential because they provide the practical mechanisms
through which adolescents manage emotional arousal and adapt to
demanding situations (Compas et al., 2017).

The quality of emotional regulation is closely connected with
psychological adjustment. Adolescents who develop adaptive coping
strategies, such as problem solving, positive reappraisal and seeking
social support, tend to show better emotional outcomes. In contrast,
maladaptive strategies such as avoidance, rumination and withdrawal are
associated with higher levels of anxiety, depression and psychological
distress (Aldao et al., 2010; Compas et al., 2017). This connection is
important for the present dissertation because coping strategies are
conceptually linked with resilience. Effective coping can strengthen
adolescents’ capacity to manage adversity, while ineffective coping may
increase vulnerability in school and family contexts.

Social development also has a decisive influence on coping
during adolescence. Peer relationships become increasingly important
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and contribute to identity formation, emotional support and social
learning. Brown and Larson (2009) emphasize that peers occupy a central
place in adolescent development, while Prinstein and Giletta (2016) note
that peer relationships can also generate stress through social
comparison, peer pressure and concerns about status. Therefore, peers
may function both as a source of support and as a source of stress.
Adolescents who experience acceptance and belonging may be more
likely to seek help and share difficulties, whereas those who experience
rejection or pressure may rely more on avoidance or internalized coping.

Family relationships remain equally important, even though
adolescence involves a gradual movement toward autonomy. Steinberg
(2017) argues that adolescents seek greater independence from parents,
but still require emotional support, guidance and boundaries. This creates
a developmental tension between autonomy and relatedness. When
families provide open communication, emotional support and
constructive expectations, adolescents are more likely to develop
adaptive coping strategies. Morris et al. (2007) show that family
emotional processes influence children’s and adolescents’ emotion
regulation, while Repetti et al. (2002) emphasize that conflictual or
unstable family environments can increase vulnerability and contribute
to less adaptive stress responses.

The link between family and coping is especially relevant to the
empirical focus of the present dissertation. Family size, parental
availability, communication patterns and emotional climate may
influence the coping resources available to adolescents. In some cases, a
larger family may provide more sources of support and shared
experience. In other cases, it may create greater demands on parental
attention, economic resources and emotional availability. Therefore,
family characteristics should be examined as contextual factors that may
shape how adolescents manage academic stress, interpersonal difficulties
and personal uncertainty.

Gender may also influence coping strategies in adolescence. Boys
and girls may differ in the ways they express distress, seek help, regulate
emotions and respond to interpersonal or academic stressors. These
differences are shaped not only by individual development but also by
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social expectations regarding emotional expression, independence,
achievement and help seeking. Gender should therefore be examined as
a social and developmental variable that may be associated with different
coping patterns, rather than as a fixed determinant of coping ability. This
perspective allows the study to investigate whether coping and resilience
differ across gender groups without reducing these differences to
biological explanations.

The school environment provides another major context for
adolescent coping. Eccles and Roeser (2011) emphasize that schools are
developmental contexts that shape motivation, self regulation,
relationships and psychological adjustment. Students face frequent
school related stressors, including examinations, workload, grades,
competition and future educational decisions. Supportive relationships
with teachers and peers can provide adolescents with models of effective
coping and opportunities to develop problem solving skills. A school
climate that promotes belonging, participation and constructive feedback
can therefore strengthen adaptive coping and resilience.

Research suggests that coping strategies change as adolescents
mature. Younger adolescents may rely more on emotion focused coping
strategies, such as reassurance seeking, distraction or emotional
expression. Older adolescents may gradually acquire more problem
focused strategies, such as planning, decision making, negotiation and
active problem solving. However, the distinction between younger and
older adolescents should be interpreted developmentally rather than
mechanically, because coping is also shaped by family support, school
expectations, personality characteristics and previous experiences
(Zimmer Gembeck & Skinner, 2016).

Recent research also emphasizes coping flexibility, which refers
to the ability to adjust coping responses according to the demands of each
situation. Cheng, Lau, and Chan (2014) argue that individuals who
possess a broader repertoire of coping strategies and can use them
flexibly tend to show better psychological outcomes. This concept is
particularly useful for adolescence, because young people encounter
varied stressors that require different responses. Academic failure may
require problem solving and help seeking. Peer conflict may require
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communication and emotional regulation. Family tension may require
negotiation, patience and support seeking. Thus, adaptive coping
depends not only on the type of strategy used but also on the adolescent’s
ability to select a suitable response for each context.

Coping in adolescence is understood as a developmental and
contextual process shaped by age, gender and family environment. Age
is relevant because cognitive and emotional capacities mature during
adolescence. Gender is relevant because social expectations may
influence emotional expression, support seeking and coping preferences.
Family is relevant because it provides emotional support, models of
regulation and resources for managing stress. This framework links
coping strategies with resilience and academic performance, since
students’ ability to manage stress can influence their psychological
adjustment, school engagement and response to academic challenges
(Compas et al., 2017; Zimmer Gembeck & Skinner, 2016).

1.5. Academic performance

Academic achievement is one of the central constructs in
educational research, developmental psychology and pedagogy.
Although it is widely used, it has been defined and operationalized in
different ways, reflecting its multidimensional character. In student
research, academic achievement usually refers to the extent to which
learners acquire, demonstrate and apply knowledge, skills and
competencies within formal educational settings. It therefore includes
both the outcomes of learning and the processes through which students
participate in learning activities, regulate effort and respond to academic
demands (Credé & Kuncel, 2008).

Traditionally, academic achievement has been measured through
objective educational indicators, such as grades, examination results and
standardized assessment scores. Anastasi and Urbina (1997) define
academic performance as the quantitative representation of achievement
in a specific domain, usually expressed through scores or grades. This
approach is useful because it provides measurable indicators that allow
comparison between students, subjects and educational levels. In this
sense, academic achievement is often treated as an outcome variable that

22



reflects students’ mastery of school subjects and their ability to meet
educational requirements.

Grades remain one of the most commonly used indicators of
academic achievement. Brookhart (2013) argues that grades provide a
broad representation of students’ performance because they often
incorporate several dimensions of schoolwork, including tests,
assignments, participation, effort and classroom engagement. McMillan
(2001) also emphasizes that grades are based on repeated evaluations
across time and may therefore capture more stable aspects of academic
functioning than single test scores. For this reason, grades can be
considered both an indicator of achievement and a cumulative reflection
of students’ learning behavior within the school context.

However, grades should be interpreted as educational indicators
embedded in specific assessment practices. They may reflect content
knowledge, but they may also include behavioral and motivational
elements, such as homework completion, consistency, participation and
compliance with classroom expectations. This feature makes grades
especially relevant for research on adolescents, because academic
performance during high school is shaped by knowledge, effort, self
regulation and the ability to manage academic pressure. Therefore,
grades provide a meaningful measure when the purpose of the study is to
examine the relationship between school performance, resilience and
coping strategies.

Academic achievement also includes cognitive dimensions.
These involve the acquisition of knowledge, comprehension, reasoning,
memory, problem solving and the ability to apply concepts in different
learning situations. From this perspective, achievement is connected with
students’ capacity to understand information, organize it meaningfully
and use it in school tasks. Cognitive aspects of achievement are
especially visible in written examinations, oral responses, assignments
and problem solving activities. They form the basis of school evaluation
because they indicate the extent to which students have mastered
expected learning objectives.

In addition to cognitive aspects, academic achievement includes
metacognitive and behavioral dimensions. Pintrich and De Groot (1990)
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argue that self regulated learning behaviors, such as goal setting,
monitoring progress, selecting strategies and evaluating learning
outcomes, are central to academic performance. Students who organize
their study time, monitor their understanding and adjust their learning
strategies are better able to respond to demanding academic tasks. In this
sense, academic achievement is not only the result of what students
know, but also of how they manage the learning process.

Behavioral engagement is another important component of
academic achievement. It includes attendance, participation, task
completion, persistence, attention and active involvement in learning
activities. These behaviors influence academic outcomes because they
determine the extent to which students are exposed to instruction,
practice skills and receive feedback. A student with strong cognitive
ability may achieve lower performance when behavioral engagement is
weak, while a student with consistent effort and participation may
improve performance through sustained learning activity. Therefore,
behavioral aspects help explain why achievement should be examined as
a multidimensional construct.

Motivational and affective dimensions also contribute to
academic achievement. Pajares (2006) highlights the role of academic
self efficacy, showing that students who believe in their capacity to
succeed are more likely to engage with challenging tasks, persist after
difficulty and use effective strategies. Eccles and Wigfield (2002) also
emphasize the role of motivation, interest and goal orientation in shaping
academic behavior and performance. These psychological dimensions
show that achievement cannot be reduced to cognitive ability alone, since
students’ beliefs, expectations and emotional investment influence the
way they approach learning.

Subjective indicators of academic achievement, such as self
reported competence and teacher evaluations, may complement objective
indicators by capturing students’ perceptions, motivation and classroom
functioning. Zimmer Gembeck and Skinner (2016) connect perceived
competence with resilience, persistence and adaptive coping, suggesting
that students’ views of their own academic capacity can influence their
actual performance. Such subjective dimensions are valuable because
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they show how achievement is experienced and interpreted by students,
not only how it is measured externally.

Contextual factors also shape the meaning and measurement of
academic achievement. Family support, teacher expectations, peer
relationships, school climate and socioeconomic conditions influence
students’ learning opportunities and academic outcomes. Steinberg and
Morris (2018) emphasize that adolescent development is shaped through
the interaction between individual characteristics and social contexts.
Therefore, academic achievement should be understood as a product of
both personal capacities and educational environments. This view is
particularly relevant for high school students, whose performance is
influenced by family expectations, school pressure and peer comparison.
Contemporary educational research increasingly defines academic
achievement as a complex construct that combines objective outcomes,
cognitive skills, metacognitive strategies, behavioral engagement and
psychological functioning. Credé and Kuncel (2008) support an
integrative understanding of academic performance, where achievement
reflects both domain specific knowledge and the learner’s engagement,
strategy use and psychological resources. Brookhart (2013) similarly
emphasizes that achievement indicators often include organization,
effort, participation and self regulation. This multidimensional approach
is more appropriate for adolescent research because it captures the
interaction between learning outcomes and the processes that produce
them.

So, academic achievement is one of the primary indicators of
school learning, cognitive development and psychosocial adjustment
during adolescence. Its accurate measurement is important for both
educational research and school practice, because it allows researchers
and educators to monitor students’ progress, identify learning difficulties,
examine the factors that influence school outcomes and design targeted
interventions. Academic achievement can be measured through several
methods, including school grades, standardized tests, self reported
indicators, portfolios, formative assessments, classroom observations
and digital learning data. Each method captures a different aspect of
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students” knowledge, skills, learning behavior and psychological
functioning (Eccles & Wigfield, 2002; Credé & Kuncel, 2008).

CHAPTER 2: RESEARCH METHODOLOGY

2.1. Research purpose

The purpose of the present study is to examine the relationships
between psychological resilience, coping strategies and academic
performance among high school students in Greece. More specifically,
the study investigates whether students’ levels of mental resilience and
problem management ability are associated with their school grade
average. The study also examines whether these variables differ
according to selected demographic characteristics, namely gender, age,
grade level and number of family members.

This purpose is consistent with the theoretical model of the study,
according to which resilience is understood as a developmental capacity
that supports students’ adaptation to adversity, while coping strategies
are understood as the mechanisms through which students manage
academic and personal stressors. Academic performance is treated as the
educational outcome of the model and is operationalized through
students’ grade average. Therefore, the study does not aim to test an
intervention or evaluate the implementation of specific coping
techniques. Instead, it aims to investigate the statistical relationships
between the main psychological and educational variables within a
natural school context.

2.2. Research objectives

The first objective of the study is to describe the levels of
psychological resilience, problem management ability and academic
performance among the participating high school students. This objective
provides a clear empirical profile of the sample and allows the study to
identify the general patterns observed in the main variables.

The second objective is to examine the relationship between
psychological resilience and academic performance. This objective is
based on the theoretical assumption that students with stronger resilience
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may be better able to manage school related stress, remain engaged in
learning and maintain academic functioning when they face difficulties.

The third objective is to examine the relationship between coping
strategies, as represented by problem management ability, and academic
performance. This objective reflects the view that adaptive coping
strategies may support students’ capacity to respond effectively to
academic pressure, organize their behavior and sustain effort in school
tasks.

The fourth objective is to investigate the relationship between
psychological resilience and coping strategies. This objective is
important because resilience and coping are theoretically connected but
empirically distinct constructs. Resilience refers to the broader capacity
for positive adaptation, while coping refers to the strategies used to
manage stressful situations. Examining their relationship can clarify how
these two constructs operate in the school context.

The fifth objective is to examine whether psychological
resilience, problem management ability and academic performance differ
according to demographic characteristics. The demographic variables
considered in the study are gender, age, grade level and number of family
members. These analyses allow the study to explore whether
developmental and family related characteristics are associated with
differences in students’ psychological and academic functioning.

Finally, the sixth objective is to assess the predictive role of
psychological resilience and problem management ability in relation to
academic performance. This objective allows the study to move beyond
simple description and examine whether the main psychological
variables contribute statistically to the explanation of students’ grade
average.

2.3. Research Questions & Hypotheses

The hypotheses of the present study are formulated on the basis
of the theoretical model and the empirical focus of the research. Since the
study follows a quantitative and correlational design, the hypotheses refer
to expected positive statistical relationships between psychological
resilience, coping strategies and academic performance. The direction of
the hypotheses follows the theoretical assumption that resilience
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functions as a psychological resource that supports students’ coping
capacity and academic adjustment, while coping strategies represent
adaptive mechanisms through which students manage school related
stress.

H1. Psychological resilience is positively associated with coping
strategies among high school students. More specifically, students with
higher levels of psychological resilience are expected to demonstrate
stronger problem management ability.

H2. Coping strategies are positively associated with academic
performance among high school students. More specifically, students
with stronger problem management ability are expected to present higher
grade averages.

H3. Psychological resilience is positively associated with academic
performance among high school students. More specifically, students
with higher levels of psychological resilience are expected to present
higher grade averages and vice versa.

These hypotheses reflect the central conceptual logic of the study.
Psychological resilience is treated as the main adaptive psychological
resource, coping strategies are treated as the mechanism through which
students manage stress and difficulty, and academic performance is
treated as the main educational outcome.

2.4. Sample

The sample of the research will consist of students attending High
Schools of the Secondary Education aged 13 - 15 years. Specifically, the
schools in which the research will be conducted are the Polykastro High
School. It is estimated that the sample size will consist of 110 individuals.
The study sample consisted of 110 participants, with a slightly higher
proportion of girls (62 participants, 56.4%) compared to boys (48
participants, 43.6%). Regarding age, the majority of students were 14
years old (39.1%), followed by 15-year-olds (30.0%) and 13-year-olds
(28.2%), while a small proportion (2.7%) were categorized as "Other."
In terms of grade level, students were almost evenly distributed, with 54
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participants (49.1%) in the 2nd year of junior high school and 56
participants (50.9%) in the 3rd year. Overall, the sample represents a
balanced composition in terms of gender, age, and grade level, providing
a reliable basis for further analyses in the study.

2.5. Research tool

The empirical data were collected through a structured
questionnaire package and students’ official school grade records. The
questionnaire package was composed of three sections. The first section
included demographic questions. The second section measured
psychological resilience. The third section measured coping strategies,
with emphasis on students’ ability to manage problems. Academic
performance was measured separately through the students’ grade
average, which was obtained from school records after parental consent.

The first section of the questionnaire was a short demographic
form developed for the purposes of the present study. It included closed-
ended questions on gender, age, grade level and number of family
members. These variables were included because they were directly
related to the research objectives and allowed the study to examine
whether the main constructs differed according to students’ demographic
and family characteristics. Gender was recorded as boy or girl, age was
recorded according to the students’ age group, grade level referred to the
class attended at junior high school, and family size referred to the
number of family members living in the student’s family environment.

Psychological resilience was measured using the Resilience Scale
(RS) developed by Wagnild and Young (1993). The scale used in the
present study consisted of 25 items and measured students’ perceived
capacity to adapt, persist and function effectively when facing difficulty.
The content of the scale refers to personal competence, perseverance,
self-reliance, meaningfulness and acceptance of life circumstances.
Students responded to statements that describe attitudes and behaviors
related to resilience, such as following through with plans, managing
difficulties, relying on oneself and maintaining interest in life. Higher
scores indicated higher levels of psychological resilience. In the present
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study, the total resilience score was calculated from the students’
responses to the 25 items.

Coping strategies ere measured using the Coping Scale for
Children and Adolescents (CSCA) developed by Brodzinsky et al.
(1992). In the present study, the scale consisted of 28 items and was used
to assess students’ ability to manage problems. The content of the scale
refers to the ways in which adolescents respond when they experience a
difficulty or stressful situation. The items cover different forms of
coping, including help-seeking, thinking about the problem, planning,
emotional expression, avoidance and withdrawal. Examples of item
content include asking family members for help, thinking about possible
solutions, making a plan to solve the problem, avoiding reminders of the
problem or trying not to think about it. For the purposes of this study, the
scale was used to produce an overall indicator of problem management
ability. Higher scores indicated stronger use of coping responses related
to problem management.

Academic performance was measured through students’ overall
grade average for the school year in which the research was conducted.
This information was obtained from individual school records after
written parental or guardian consent. Grade average was selected because
it provides a cumulative and school-based indicator of students’
academic achievement. It reflects students’ performance across the
school year rather than performance on a single test. In order to connect
questionnaire responses with school performance while protecting
students’ identity, each participant was assigned an individual code.
Students’ names were not included in the statistical dataset.

2.6. Ethical issues

The research was conducted by considering all the necessary
ethical issues. For this purpose, the following will be done:
- The consent of the participants and their guardians were be ensured.
Participants and their guardians were be fully aware of the aims of the
research, the process and why they are participating. Consent forms were
be provided for this purpose.
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- Participants and their guardians were be informed that they are
participating voluntarily and that they can stop and leave whenever they
wish, at any stage of the research.

- The anonymity of the participants was ensured, in order to protect their
sensitive personal data, in accordance with the following Laws: Law
4624/2019 “Personal Data Protection Authority, measures implementing
Regulation (EU) 2016/679 of the European Parliament and of the Of 27
April 2016 on the protection of individuals with regard to the processing
of personal data and transposition into national law of Directive (EU)
2016/680 of the European Parliament and of the Council of 27 April 2016
and other provisions”, General Data Protection Regulation (EU)
2016/679 "on the protection of individuals with regard to the processing
of personal data and on the free movement of such 20 data and repealing
Directive 95/46 / EC". More specifically, the researcher will describe to
the participants and their guardians how the data will be recorded, but
also how it will be managed (in a computer file). To measure academic
performance, the total mean of the school grades of the school year in
which the research will be conducted will be used, based on the
individual cards of the students. In order to be able to match the answers
with the school performance assessments, an individual code will be used
and not their names. Only the researcher will have access to them. At the
end of the search, these files will be deleted.

- The physical and psychological safety of the participants will be
ensured. There will be no activity that will endanger the participants,
while the presence of the responsible teacher will be requested during the
research.

2.7. Reliability analysis

The program SPSS was used for data analysis. Throughout the
study, various data analysis methods were employed to evaluate and
interpret the data. These methods include:

Cronbach's Alpha: Used to assess the reliability of the scales
measuring mental resilience and problem management ability. This test
provided Cronbach's Alpha values to determine the internal consistency
of the items on each scale.
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Frequency Distribution: Applied to understand the distribution of
gender, age, class, and family members in the sample.

Descriptive Statistics: Utilized to calculate means and standard
deviations for various questions related to mental resilience and coping
with problems.

Independent Samples t-test: This test was employed to compare
the means between two groups, particularly to analyze differences in
grades average, mental resilience, and ability to manage problems
between boys and girls.

ANOVA (Analysis of Variance): Used to test for significant
differences between groups. This included ANOVA tests for age, class,
and the number of family members, assessing their impact on grades
average, mental resilience, and ability to manage problems.

Pearson Correlation: This method was used to examine the
strength and direction of relationships between grades average, mental
resilience, and ability to manage problems.

Linear Regression Analysis: Employed to understand the
relationship between an independent variable (like grades average or
mental resilience) and a dependent variable (like ability to manage
problems), including calculations of R, R Square, coefficients, and
significance levels.

These methods collectively contributed to a comprehensive
statistical analysis of the data, enabling a deeper understanding of the
relationships and differences within the studied variables.
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CHAPTER 3: SURVEY RESULTS ANALYSIS

3.1 Resilience

Three questions had higher means than the rest. Question 4: "It is
important for me to have interests" has the highest mean score of 6.06,
indicating that this sentiment resonated the most strongly with the
respondents. The SD for this question is 1.21, reflecting some variation
in responses but relatively lower compared to others. Question 18: "I am
a person on whom others can rely in a difficult moment" also stands out
with a high mean score of 6.03 and a lower SD of 1.28, suggesting a
strong agreement among participants and a relatively consistent response
pattern. Question 14: "I can set limits for myself and stick to them"
showed a notable mean of 5.62 and an SD of 1.56, indicating a relatively
high level of self-discipline or self-regulation among the respondents.
Lowest mean score was for Question 22: "I do not dwell on things about
which I cannot do something" had the lowest mean score of 3.50 with an
SD of 1.80, indicating a tendency among participants to possibly
ruminate on uncontrollable aspects of their life.

3.2 Coping with Problems

Highest Mean Score was observed in question 5 ("I think about
my problem and try to figure out what I could do about it") had the
highest mean score of 3.19 with a standard deviation (SD) of 0.86. This
was the only question to exceed a mean score of 3 points, indicating a
strong tendency among children to actively think about solutions to their
problems. Other Notable Results were seen in Question 2 ("I consult
someone about what to do") also had a relatively high mean score of 3.12,
with an SD of 0.77, suggesting a tendency to seek advice or consultation,
Question 17 ("I try to get away from my problem for a while by doing
other things") recorded a mean of 2.91 and an SD of 0.87, indicating a
common strategy of temporary distraction. On the lower end is, Question
22 ("I realize that there is nothing I can do about my problem. So, I'm just
waiting for it to pass") had the lowest mean score of 1.60 (SD 0.79),
reflecting less reliance on passive waiting as a coping strategy.

33



3.3 Correlation analysis of the relationships between the constructs

There are significant and strong positive relationships between
Grades Average, Mental Resilience, and Ability to Manage Problems in
the sample studied. There is a strong, positive correlation between Grades
Average and Mental Resilience (r (108) = .847; p = .000), a strong,
positive correlation between Grades Average and Ability to Manage
Problems (r (108) = .813 p = .000) and a strong, positive correlation
between Mental Resilience and Ability to Manage Problems (r (108)
=.833 p =.000).

Table 1. Correlations, N= 110

Grades Mental Ability to
Average Resilience Manage
Problems
Grades Pearson 1 ,847" 813"
Average Correlation
Sig. (2-tailed) ,000 ,000
N 110 110 110
Mental Pearson ,847" 1 ,833"
Resilience Correlation
Sig. (2-tailed) ,000 ,000
N 110 110 110
Ability to  Pearson ,813" ,833" 1
Manage Correlation
Problems Sig. (2-tailed) 000 ,000
N 110 110 110

**, Correlation is significant at the 0.01 level (2-tailed).

3.4 Main regression models (the core of the analysis)

3.4.1. Resilience — Coping: whether resilience predicts coping strategies
In this model, we find that R = .833 and R Square is.694. This
indicates that 69.4% of the variability in the Ability to Manage Problems
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(the dependent variable) can be explained by the independent variable,
which is Mental Resilience. The model is statistically significant, as
indicated by the very low Sig. value (p = .000). This suggests the
relationship between Mental Resilience and Ability to Manage Problems
is not due to chance.

Table 2. Model Summary Predictors: (Constant), Mental Resilience

Mode R R Square = Adjusted R  Std. Error of
1 Square the Estimate
1 ,833% ,694 ,691 ,61276

a. Predictors: (Constant), Mental Resilience

The positive value of the unstandardized coefficient (.497) for
Mental Resilience suggests that as Mental Resilience increases, the
Ability to Manage Problems also_increases. The significance of this
coefficient (p =.000) confirms that this relationship is statistically
significant.

Table 3. ANOVA Results for Predicting Ability to Manage Problems
from Mental Resilience

Model Sum of df Mean F Sig.
Squares Square
1 Regression 92,003 1 92,003 245,027  ,000°
Residual 40,552 108 ,375
Total 132,555 109

a. Dependent Variable: Ability to Manage Problems
b. Predictors: (Constant), Mental Resilience

However, it's worth noting that the coefficient for the constant
term in the model is not statistically significant ((p = .298), which
suggests that the intercept of the model does not differ significantly from
zero. Despite this, the overall model and the relationship it describes
between Mental Resilience and Ability to Manage Problems are robust
and statistically significant.

Table 4. Regression Coefficients for Predicting Ability to Manage
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Problems from Mental Resilience

Model Unstandardized Standardized  t Sig.
Coefficients Coefficients
B Std. Beta
Error
1  (Constant) 177 ,169 1,046 ,298
Mental ,497 ,032 ,833 15,653  ,000
Resilience

a. Dependent Variable: Ability to Manage Problems

3.4.2. Coping — Academic achievement: whether strategies influence
success

In the following model, we find that R =.813; R Square: .661. This
indicates that 66.1% of the variability in Ability to Manage Problems (the
dependent variable) can be explained by the independent variable, which
is Grades Average.

Table 5. Model Summary Predictors: (Constant), Grades Average

Model Summary

Model R R Square Adjusted R Std. Error of the
Square Estimate

1 ,813% ,601 ,657 ,64547

a. Predictors: (Constant), Grades Average

The model is statistically significant, as indicated by the very low
Sig. value (p = .000). This means the relationship between Grades
Average and Ability to Manage Problems is not due to chance.

Table 6. ANOVA Results for Predicting Ability to Manage Problems
from Grade Point Average

Model Sum of df Mean F Sig.
Squares Square
1 Regression = 87,558 1 87,558 210,154 ,000°
Residual 44,997 108 417
Total 132,555 109
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a. Dependent Variable: Ability to Manage Problems
b. Predictors: (Constant), Grades Average

The positive value of the unstandardized coefficient (.521)
indicates that as the Grades Average increases, the Ability to Manage
Problems also increases. The significance of this coefficient (p = .000)
confirms that this relationship is statistically significant.

Table 7. Regression Coefficients for Predicting Ability to Manage
Problems from Grade Point Average

Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Beta
Error
1 (Constant)  -6,425 ,630 - ,000
10,199
Grades ,521 ,036 ,813 14,497  ,000
Average

a. Dependent Variable: Ability to Manage Problems

3.4.3. Resilience — Academic Achievement: direct effect.

In the following model we find that R = .847, R Square: .718.
This indicates that 71.8% of the variability in Mental Resilience (the
dependent variable) can be explained by the independent variable, which
is Grades Average.

Table 8. Model Summary Predictors: (Constant), Grades Average

Model Summary

Model R R Square Adjusted R Std. Error of the
Square Estimate
1 ,847° ,718 ,715 ,98563

Table 9. ANOVA Results for Predicting Mental Resilience from Grade
Point Average
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Model Sum of df Mean F Sig.

Squares Square
1 Regression 267,081 1 267,081 274,92 ,000°
6
Residual 104,919 108 971
Total 372,000 109

a. Dependent Variable: Mental Resilience
b. Predictors: (Constant), Grades Average

The model is statistically significant, as indicated by the very low
Sig. value (p =.000). This means the relationship between Grades
Average and Mental Resilience is not due to chance. The positive value
of the unstandardized coefficient (.910) indicates that as the Grades
Average increases, Mental Resilience also increases, so according to the
correlation analysis in the previous section as mental resilience increases
the school average performance also increases. Now from regression
analysis we have the results that the school performance influences the
mental resilience of the students. And this is one of the most valuable
novelties of this findings. The significance of this coefficient (p =.000)
confirms that this relationship is statistically significant.

Table 10. Regression Coefficients for Predicting Mental Resilience from
Grade Point Average

Model Unstandardized Standardized  t Sig.
Coefficients Coefficients
B Std. Beta
Error
1 (Constant) -10,874  ,962 - ,000
11,304
Grades 910 ,055 ,847 16,581 ,000

Average
a. Dependent Variable: Mental Resilience
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3.5. Additional analyses

3.5.1. Gender differences

The results on the following table suggest that there are no
statistically significant differences between boys and girls in terms of
their average grades, mental resilience, and ability to manage problems,
based on the sample analyzed. The significant Levene's test result (p =
.002) indicates that the assumption of equal variances for the two groups
being compared (likely boys and girls) is not valid for Grades Average.
This means the variability (spread of scores) in grades is significantly
different between the two groups. Despite the significant result in
Levene's Test for Grades Average, the t-test results (t =-0.227 with equal
variances assumed and t = -0.218 with equal variances not assumed)
indicate no statistically significant difference in the mean grades between
the two groups. The Sig. values in the t-test are likely to be much greater
than 0.05, which confirms this conclusion (see Appendix I).

3.5.2. Age differences

There are statistically significant differences in the Grades
Average across different age groups (p = 0.001 < 0.05). There are also
statistically significant differences in Mental Resilience across different
age groups (p = 0.010 < 0.05) and there are statistically significant
differences in the Ability to Manage Problems across different age
groups (p = 0.030 < 0.05).

3.5.3. Differences in family characteristics

Statistically significant differences were observed in the Grades
Average across different numbers of family members (p = 0.000 < 0.05)
, statistically significant differences in Mental Resilience across different
numbers of family members (p = 0.000 < 0.05).

Table 11. ANOVA — Number of Family Members

Sum of | df Mean F p
Squares Square
Grades Between | 68,272 5 13,65 5,585 ,000

Average Groups
Within 254,260 | 104 2,44
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Groups
Total 322,532 | 109
Mental Between | 79,092 5 15,81 5,617 | ,000
Resilience | Groups
Within 292,908 | 104 2,81

Groups
Total 372,000 | 109
Ability to | Between | 22,715 5 4,54 4,301 |,001

Manage Groups
Problems | Within 109,840 | 104 1,05
Groups
Total 132,555 | 109

Also, there are statistically significant differences in the Ability
to Manage Problems across different numbers of family members (p =
0.001 < 0.05). These results indicate that the number of family members
is significantly related with Grades Average, Mental Resilience, and
Ability to Manage Problems in the population studied, as all the
significance values are well below the commonly used threshold of 0.05.
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DISCUSSION

The present study examined the relationships between
psychological resilience, coping strategies and academic performance
among high school students in Greece. The central finding is that these
three constructs are strongly interconnected and should be interpreted as
parts of the same developmental and educational system. The results
show that students with higher grade averages also tended to report
higher mental resilience and stronger ability to manage problems. At the
same time, students with higher resilience also tended to demonstrate
stronger problem management ability. This pattern provides a coherent
empirical basis for the main argument of the dissertation, namely that
academic achievement during adolescence is closely related to
psychological resources and adaptive coping capacities.

This central finding is theoretically important because it confirms
the view that resilience is a dynamic process rather than a fixed personal
attribute. Contemporary resilience theory presents resilience as the
outcome of interactions between individual resources, such as self
efficacy, emotional regulation, perseverance and problem solving, and
contextual supports, such as family relationships, school climate and peer
networks (Masten, 2001, 2014; Rutter, 2012; Ungar, 2021). The findings
of this study fit this framework because resilience appeared closely
linked with students’ ability to manage problems and with their academic
performance. In this sense, resilience does not operate as an isolated
psychological characteristic. It becomes visible through the way students
respond to academic pressure, organize their efforts and maintain
engagement with school demands.

The first hypothesis stated that psychological resilience is
positively associated with coping strategies. This hypothesis was
supported by the strong positive relationship between mental resilience
and ability to manage problems, r =.833, p <.001. The regression model
also showed that mental resilience explained 69.4% of the variance in
problem management ability. This result provides one of the clearest
contributions of the study. It shows that resilient students are also
students who report stronger practical capacity to manage difficulties.
The finding is consistent with the transactional model of stress and
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coping, according to which coping depends on how individuals appraise
a stressful situation and evaluate their available resources (Lazarus &
Folkman, 1984). Students with higher resilience appear to possess a
stronger psychological basis for active problem management because
they are more likely to interpret difficulties as manageable and to
mobilize adaptive responses.

The second hypothesis stated that coping strategies are positively
associated with academic performance. This hypothesis was also
supported. The relationship between problem management ability and
grade average was strong and positive, r = .813, p < .001. This finding
suggests that coping strategies have a meaningful role in school
adjustment. Students who are better able to manage problems also tend
to achieve higher academic results. This relationship can be interpreted
through the role of problem focused coping in the academic environment.
High school students face examinations, workload, competition,
uncertainty and performance expectations. Problem management ability
helps them plan their work, regulate pressure, seek appropriate support
and remain oriented toward learning goals. Therefore, coping strategies
function as a practical mechanism through which students translate
psychological resources into educational behavior.

The third hypothesis stated that psychological resilience is
positively associated with academic performance. This hypothesis
received the strongest empirical support. The relationship between grade
average and mental resilience was very strong and positive, r = .847, p <
.001. This was the strongest relationship among the three main
constructs. The regression model also showed that grade average
explained 71.8% of the variance in mental resilience. This result
highlights the particularly close connection between school achievement
and resilience in the sample. The finding may be interpreted in two
complementary ways. First, resilient students may manage academic
pressure more effectively and therefore sustain stronger performance.
Second, academic success may reinforce students’ sense of competence
and strengthen their confidence in facing future challenges. Since the
study is cross sectional, the safest interpretation is that academic
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performance and resilience are strongly associated and may operate
within a mutually reinforcing developmental pattern.

The synthesis of these three hypotheses leads to the main
conclusion of the study. Psychological resilience, coping strategies and
academic achievement are not separate dimensions of adolescent
functioning. They appear to form an integrated adaptive system.
Resilience provides the psychological basis for persistence and positive
adaptation. Coping strategies provide the behavioral and cognitive means
through which students manage difficulty. Academic performance
reflects one important educational outcome of this adaptive process. This
interpretation strengthens the theoretical contribution of the dissertation
because it connects resilience theory, coping theory and educational
achievement within a single explanatory framework.

The findings also replicate and extend similar conclusions in the
international literature. Previous research has associated resilience with
self efficacy, motivation, emotional regulation and persistence, while
coping research has shown that active problem management supports
academic engagement and reduces distress (Bandura, 1997; Compas et
al., 2017; Masten, 2014). The present findings confirm these
relationships within the Greek high school context. This is important
because Greek adolescents experience academic pressure within a
culturally specific educational environment, where grades, examinations
and family expectations often have strong significance. The study
therefore contributes empirical evidence from a national context that
remains less represented in the international literature on adolescent
resilience and school achievement.

The demographic findings should be interpreted as contextual
modifiers rather than as the central focus of the dissertation. Age emerged
as a meaningful factor, since resilience, problem management and
academic performance differed across age groups. This result is
theoretically plausible. Adolescence is a period of gradual development
in executive functioning, emotional regulation, future orientation and
social understanding. Older adolescents usually have more experience in
dealing with school demands and more developed cognitive capacities
for planning and problem solving. Therefore, age related differences can
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be understood as evidence that resilience and coping develop
progressively across adolescence. This finding supports developmental
models that treat resilience as a capacity shaped by maturation and
accumulated experience rather than as a static trait.

Family size also emerged as an important contextual factor. This
result fits the socio ecological understanding of resilience, which
emphasizes that adaptation depends on the availability and quality of
relational resources (Ungar, 2021). Family size may shape adolescents’
access to emotional support, sibling interaction, shared responsibility and
parental attention. Larger families may provide broader support networks
and more opportunities for social learning. At the same time, they may
also involve greater demands on parental time and household resources.
The finding therefore requires a balanced interpretation. Family size
appears relevant because it reflects the relational environment in which
students develop resilience and coping patterns. Its role should be
understood through the quality of family interaction and support rather
than through the number of family members alone.

The limited explanatory role of gender is also meaningful. Boys
and girls presented similar outcomes in grade average, mental resilience
and ability to manage problems. This finding may appear unexpected,
since some studies suggest gender differences in coping style, emotional
expression and help seeking. However, the present result can be
interpreted through social cognitive theory, which emphasizes perceived
self efficacy, motivation and adaptive agency as stronger determinants of
behavior than gender category alone (Bandura, 1997). In practical terms,
this means that resilience and coping resources may be more important
than gender in explaining academic adjustment. The finding also
suggests that interventions should target psychological skills and support
systems across the whole student population rather than assuming sharply
different needs based only on gender.

The limited role of school class also requires interpretation.
Although school class may be expected to reflect developmental
progression, age appeared to offer a stronger explanatory basis. This may
occur because students within the same class can differ in maturity,
family support, academic confidence and coping experience. Class level
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is a formal educational category, while age captures broader
developmental processes. Therefore, the finding suggests that
psychological and developmental characteristics explain student
adjustment more effectively than school classification alone.

The strongest contribution of the dissertation resides in the
integration of these results. The study demonstrates that academic
achievement among high school students is linked with both internal
psychological resources and practical coping capacities. It also shows
that demographic variables matter mainly because they shape the
developmental and relational conditions within which resilience and
coping are formed. This interpretation responds directly to the need for a
stronger synthesis of the results. The central message is that resilience
and coping are not secondary psychological variables around academic
performance. They are core components of academic adjustment.

From an educational perspective, the findings support the need
for school based practices that strengthen resilience and adaptive coping.
Such practices may include social and emotional learning, problem
solving training, stress management activities, supportive teacher student
relationships and structured opportunities for students to develop self
efficacy. Since problem management ability was strongly associated with
both resilience and academic performance, interventions should focus not
only on emotional support but also on concrete coping skills. Students
need opportunities to learn how to plan, regulate pressure, seek help,
reframe difficulties and persist after setbacks.

The findings also have implications for family and school
collaboration. Since family size and age were associated with the main
study variables, support strategies should consider students’
developmental stage and home context. Schools can work with families
to strengthen study routines, emotional support and constructive
responses to academic difficulty. This is particularly important in
adolescence, when students gradually seek autonomy while still needing
guidance and relational stability.

Overall, the discussion of the findings leads to a clear conclusion.
All three main hypotheses were supported, with the strongest relationship
observed between psychological resilience and academic performance.
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Coping strategies also showed a strong relationship with both resilience
and grades, confirming their mediating and practical role in adolescent
academic adjustment. The results replicate central findings of resilience
and coping research while extending them to Greek high school students.
The dissertation contributes to the field by showing that school
achievement should be understood as a multidimensional outcome
shaped by psychological resilience, adaptive coping and contextual
conditions. This contribution is both theoretical and practical because it
connects developmental psychology with educational intervention and
highlights the importance of cultivating resilient and capable learners
within supportive school and family environments.
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CONCLUSIONS

The present dissertation examined the relationship between
psychological resilience, coping strategies and academic performance
among high school students in Greece. The main conclusion that emerges
from the study is that these three dimensions are strongly interconnected
and should be understood as parts of a broader system of adolescent
academic adjustment. Psychological resilience provides students with the
inner resources needed to remain functional under pressure, coping
strategies express the practical ways through which students manage
academic and personal difficulties, and academic performance reflects
one of the most important educational outcomes of this adaptive process.
Therefore, the contribution of the study lies in showing that school
achievement among adolescents is closely connected with psychological
and behavioral capacities, rather than being explained only through
cognitive ability or demographic background.

The findings provide strong support for the first hypothesis,
according to which psychological resilience is positively associated with
coping strategies. Students with higher levels of mental resilience also
reported stronger ability to manage problems. The correlation between
mental resilience and problem management was strong and positive,
r(108) =.833, p <.001, while the regression analysis showed that mental
resilience explained 69.4% of the variance in students’ ability to manage
problems. This result confirms that resilience becomes visible through
adaptive action. In practical terms, resilient students appear more capable
of approaching difficulties as manageable situations, organizing their
responses and maintaining a constructive orientation when they face
academic or personal challenges. This finding is consistent with
resilience theory, which conceptualizes resilience as a dynamic
developmental process shaped by self regulation, self efficacy, problem
solving and access to supportive resources (Masten, 2001, 2014; Rutter,
2012; Ungar, 2021).

The second hypothesis was also supported. Coping strategies,
expressed through problem management ability, were positively
associated with academic performance. The correlation between ability
to manage problems and grade average was strong and positive, r(108) =
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.813, p <.001. This finding indicates that students who are better able to
manage problems also tend to present stronger academic outcomes. This
relationship can be interpreted through the transactional model of stress
and coping, according to which individuals respond to stress according
to their appraisal of the situation and the resources they believe they
possess (Lazarus & Folkman, 1984). In the school context, problem
focused coping helps students plan, seek support, regulate pressure and
remain engaged with learning tasks. Therefore, coping strategies function
as an important mechanism that connects psychological resources with
academic behavior.

The third hypothesis received the strongest empirical support.
Psychological resilience was strongly and positively associated with
academic performance, with the correlation between grade average and
mental resilience reaching r(108) =.847, p <.001. This was the strongest
relationship among the three main constructs. The regression findings
also showed that grade average explained 71.8% of the variance in
mental resilience. This result demonstrates the close connection between
academic success and resilience in the sample. The relationship should
be interpreted as reciprocal and developmental. Students with stronger
resilience may be better prepared to manage academic pressure, persist
after setbacks and remain engaged with school demands. At the same
time, stronger academic performance may reinforce students’ sense of
competence and strengthen their confidence in their ability to manage
future challenges. Since the study followed a cross sectional design, the
findings support an association based interpretation and point toward a
mutually reinforcing relationship between achievement and
psychological adaptation.

Taken together, the three hypotheses lead to a coherent final
conclusion. Psychological resilience, coping strategies and academic
achievement form an integrated adaptive system. Resilience provides the
psychological foundation for persistence and positive adjustment.
Coping strategies provide the cognitive and behavioral tools through
which students respond to stress. Academic performance reflects the
educational expression of this broader process. This synthesis responds
directly to the central aim of the dissertation and strengthens its
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theoretical contribution. The study confirms that resilience and coping
should be treated as central dimensions of academic development during
adolescence.

The demographic findings add useful contextual depth, while the
central conclusion remains focused on the relationship between the three
main constructs. Age emerged as an important factor, since resilience,
problem management ability and academic performance differed across
age groups. This result fits developmental theory. Adolescence is
characterized by gradual improvements in emotional regulation,
executive functioning, planning, self understanding and future
orientation. Older students may have accumulated more experience in
dealing with school pressure and may possess more mature problem
solving resources. Therefore, age related differences support the
interpretation of resilience and coping as developmental capacities that
strengthen through maturation and experience.

Family size also appeared as a meaningful contextual factor. This
finding is consistent with socio ecological approaches to resilience,
which emphasize the role of family relationships, social support and
environmental resources. Family size may influence the amount and type
of support available to adolescents, the opportunities for shared problem
solving and the experience of responsibility within the household. A
larger family may provide broader interpersonal support and more coping
models, while it may also create greater demands on parental time and
household resources. For this reason, the role of family size should be
interpreted through the quality of family interaction and support. The
finding confirms that resilience and coping develop within relational
contexts and are shaped by the everyday environment of the student.

Gender and school class showed limited explanatory value in the
present study. This result is important because it suggests that
psychological and developmental factors may be more relevant than
gender or formal class level for understanding students’ resilience,
coping and academic performance. Although previous research has
sometimes identified gender differences in preferred coping styles, the
present findings indicate that the overall levels of resilience, problem
management and academic achievement were broadly comparable
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between boys and girls. This can be interpreted through social cognitive
theory, which emphasizes perceived self efficacy, motivation and
adaptive agency as stronger determinants of behavior than demographic
category alone (Bandura, 1997). Similarly, school class may be a less
precise indicator than age because students in the same class can differ in
maturity, family support, self efficacy and coping experience.

The study also contributes to the international literature by
confirming, in the Greek high school context, relationships that have
been widely discussed in developmental and educational psychology.
Previous studies have associated resilience with academic engagement,
self efficacy, emotional regulation, problem focused coping and school
success. The present dissertation adds evidence from Greek adolescents
and shows that these relationships are strong within a context where
academic performance, examinations and family expectations carry
considerable educational and social importance. In this sense, the study
contributes both empirically and contextually. It supports the broader
theoretical claim that academic achievement is closely connected with
psychological adaptation and extends this claim to a specific national and
educational setting.

The practical implications of the findings are clear. Schools
should approach academic achievement through a broader
developmental lens. Interventions that strengthen resilience, problem
solving, self regulation, help seeking and stress management can support
both psychological wellbeing and academic performance. Social and
emotional learning programs, resilience based activities, mentoring,
teacher support and structured problem solving exercises can help
students develop the resources needed to manage pressure more
effectively. Since problem management ability was strongly associated
with both resilience and grades, educational interventions should place
particular emphasis on practical coping skills. Students benefit from
learning how to plan their work, evaluate difficulties, regulate emotional
pressure, seek support and persist after academic setbacks.

The findings also highlight the importance of family and school
collaboration. Since family size and age were associated with the main
study variables, support strategies should be sensitive to students’
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developmental stage and family context. Parents and teachers can jointly
reinforce students’ coping resources by encouraging autonomy,
maintaining realistic expectations, supporting study routines and
responding constructively to academic difficulty. A supportive school
climate and positive teacher student relationships can further strengthen
students’ confidence, motivation and ability to face challenges.

The study has several methodological implications for future
research. The cross sectional design supports strong conclusions about
associations, while longitudinal research can clarify the direction of the
relationships among resilience, coping and academic performance.
Future studies can examine whether resilience predicts later academic
outcomes, whether academic success strengthens later resilience, or
whether coping strategies mediate this relationship over time. Additional
contextual variables, such as teacher support, peer relationships, parental
involvement, socioeconomic background and school climate, can also be
incorporated into more complex models. Multi method assessment,
including student self reports, teacher reports, academic records and
qualitative interviews, can provide a richer understanding of how
resilience and coping operate in everyday school life.

Overall, the dissertation concludes that psychological resilience
and coping strategies are central to understanding academic performance
among high school students. All three main hypotheses were supported,
with the strongest relationship observed between psychological
resilience and academic performance. Coping strategies also showed a
strong association with both resilience and grades, confirming their
practical role in adolescent adjustment. Age and family size contributed
meaningful contextual information, while gender and school class had a
more limited role. The final contribution of the study is the development
of a more integrated understanding of adolescent academic success, in
which achievement is linked with resilience, problem management and
the relational environments that support students’ development. This
conclusion has theoretical value for resilience and coping research and
practical value for schools seeking to promote both academic progress
and adolescent wellbeing.
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Contribution of the study

1. The significance of this research is considerable, as no similar
studies have been conducted investigating the factors of resilience
and coping strategies among junior high school students in Greece,
and how these factors affect academic performance. And especially
focusing on the relationship between students' school performance
and mental resilience. So, the scientific literature, as stated here, is
rich in evidence that mental resilience influences academic
achievement. In this study, one of the most valuable novelties is that
school performance, i.e., average grades, influences mental
resilience. Hence, the more academically successful the students feel,
the more resilient they are. The study contributes new knowledge that
can be utilized by educators, policymakers, and other stakeholders.

2. The influence of demographic characteristics on resilience and
coping strategies - This research provides valuable insights into the
influence of demographic characteristics on resilience and coping
strategies and their relationship with school performance among high
school students. The findings highlight the importance of considering
these factors in both educational and psychological assessments and
interventions.

3. Educators and policymakers can develop strategies - Given that
demographic characteristics such as age and family size influence
resilience and coping abilities, educators and policymakers can
develop strategies and allocate resources that address the specific
needs of different student groups. The critical role of family size in
affecting both resilience and academic performance emphasizes the
value of family-centered approaches in educational planning and
psychological support.

4. The importance of holistic development strategies - The strong
correlations observed between mental resilience, problem-solving
ability, and academic performance underscore the importance of
holistic development strategies that focus not only on academic skills
but also on emotional and psychological resilience. These findings
can inform future research aimed at exploring the underlying
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mechanisms through which demographic factors affect resilience and
coping strategies, while also guiding policymakers in formulating
more effective educational policies.

5. Personalized learning experiences - Understanding students’
diverse needs and capabilities based on demographic background can
facilitate personalized learning experiences, potentially enhancing
student engagement and academic success. The study also suggests
that resilience and coping strategies are crucial for academic
achievement, highlighting the need to include resilience-building
modules in teacher training programs and to integrate these concepts
into school curricula.

6. Reducing educational disparities and provide equitable
opportunities - Acknowledging the role of demographic factors in
student performance allows for efforts to reduce educational
disparities and provide equitable opportunities for all students,
regardless of their background. In summary, the findings of this study
are pivotal for shaping educational practices, research, and policies,
emphasizing the importance of addressing a broader range of factors
beyond academic ability in fostering student success and well-being.

Suggestions for Future Research

School success is one of the most important developmental tasks
that children strive to achieve as they prepare for adulthood. Within the
framework of psychological resilience theory, the role of effective
schools is clearly defined. Such schools aim to minimize the risks and
adversities faced by students, maximize available protective factors
through targeted educational interventions, and take timely action when
early signs of social or emotional difficulties emerge.

Schools can thus function as “mentally resilient communities”,
providing guidance and support to all students, facilitating their
development, and promoting successful school adjustment.
Psychological resilience is a key competence that students need to
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acquire through formal education. The learning process itself can
positively influence self-efficacy, self-esteem, and problem-solving
abilities, which in turn enhance students’ capacity to cope effectively
with challenges and adversities.

Future research should focus on exploring the indirect effects of
resilience and coping on academic performance, possibly through factors
like stress reduction, improved mental health, and increased engagement
in learning. More detailed studies are needed to understand the role of
specific demographic factors, such as family structure, socio-economic
background, and cultural influences, on resilience and coping in
adolescents. There is a scope for intervention-based studies that aim to
enhance resilience and coping skills to observe subsequent changes in
academic performance and well-being.

Research could explore holistic educational models that integrate
resilience and coping skills training into the curriculum and assess their
long-term impact on academic and personal development. Finally,
investigating the role of parental attitudes, home environment, and school
culture in shaping resilience and coping strategies would provide a more
comprehensive understanding of these factors in academic settings.

In summary, the study's findings are pivotal in shaping
educational practices, research, and policies, emphasizing the need to
consider a broader range of factors, beyond just academic abilities, in
fostering student success and well-being
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